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Vision Statement

To inspire excellence, cultivate character, and
empower engagement locally and globally. _
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Mission Statement

CDNIS is a school united by the joy of learning,
excellence in achievement and development of
character. We will inspire academic and personal
growth in our students by encouraging inquiry,
stimulating creativity and innovation, embracing
cross-cultural and global perspectives, and
fostering meaningful participation and service.



Experiences during the Early Years strongly
influence children’s future physical, cognitive
and emotional health, as well as their ability
to learn. High quality early childhood settings

.~ are associated with immediate and long-term
positive outcomes for children.
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In the Early Years at CDNIS we believe that:

Children are competent, capable of complex thinking, curious and rich in
potential. They grow up in families with diverse social, cultural and linguistic
perspectives. Every child should feel that he or she belongs and is a valuable

contributor to their community.

Families are experts on their children. They are the first and most powerful
influence on children’s learning, development, health and well-being.
Families bring diverse social, cultural and linguistic perspectives.

\\ Educators are knowledgeable, caring, reflective and
; resourceful professionals. They collaborate to create
' engaging environments and experiences to foster

children’s learning and development.
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There are four main areas of development for Early Years students:

Social and Emotional Development
Sense of identity, making friends, interacting with others, problem-solving,
regulating behaviour, self-management, attitudes to learning

Physical Development
Gross motor skills, fine motor skills

Language Development (English and Chinese)
Speaking and listening, reading, writing

Cognitive Development
Mathematics, science, social studies and the arts
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Adapted from Hong Kong’s Kindergarten E ion Curriculum ide,
ly L and the IBO’s PYP in an Early Years Setting.

Ontario’s Ear rning For Every Child T

5






Play with Purpose
Young students’ development is supported when hands-on learning is combined
with student-initiated play.

Teachers in the Early Years support learning by:

creating and maintaining engaging learning spaces

e scheduling time for play in both indoor and outdoor spaces
noticing students’ emerging thinking processes, interests and
theories, and responding in ways that extend learning
monitoring and documenting students’ learning and development
offering appropriate scaffolded learning experiences for
individual students and small groups.
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Learning Games

Children follow the rules
of prescribed learning
activities designed by
educators to promote
specific skills.

Collaborative Play

Educators co-design Q
play with children and Iy

may join their play. S
: &
Inquiry Play Q
Children ask 59
y

questions and explore
ideas. Educators offer
resources and nudge
children to go deeper
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Building Relationships
The significance of relationships in the Early Years is a fundamental part of
establishing important skills and dispositions that centre on trust, agency and
belonging. When the importance of relationships is reinforced, the foundations
for an effective learning community are established.

Teachers in the Early Years support the development of relationships through:

e regular conversations with parents and legal guardians

e acknowledging and respecting each student’s individuality

e connecting with individual students throughout the day by
having conversations, listening to and documenting their evolving
questions, and acknowledging their efforts and achievements

e recognizing opportunities for students to learn to self-regulate
and offer support and feedback when needed.
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Symbolic Exploration and Expression

Learning language begins at birth and develops exponentially with
experience. Young learners enter school with no preconceived distinctions
between subjects; play brings life to transdisciplinary learning. For example,
while working together with blocks, students acquire vocabulary, learn about
volume and shape, and develop fine and gross motor skills.

Teachers in the Early Years support the development of understandings in
language and mathematics through strategies such as:

¢ games : e mark-making, drawing
e rhymes, poems, stories e problem-solving, reasoning
e role play e counting, patterning and sequencing

e conversations

These interest-based and intentional experiences directly support and
influence later formal learning in language and mathematics.

RERRAARENRE :

ms e EMARERT - BERREEMER -
SEASIFIESMIORE - BRAS T EERE2ERR
1o B —EmEANEE - BEEREMES 28
R BRE - AIRERX/NIAS -

MEBEZEANTFAERREBEBXHHEA -

o PEIEY o« RE . 1EE

« EiF > W WS o FORRRE » BRERER
s ABXRE o & - MHEMIER

o 5k

B L IS RN | SR B SR E R RRE SIS E -






.— e

~
=
o —
= e
il
>y, "

This is what a typical day looks like in the Early Years at CDNIS
Daily structure (6 Day Cycle)
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AM Class
LFHE

PM Class
T

7:30 to 7:50
11:30 - 11:50

7:50 to 8:30
11:50 - 12:30

8:30 - 8:50
12:30 - 12:50

8:50 - 9:10
12:50 - 1:10

9:10 - 10:00
1:10 - 2:00
Chinese Class

EE

10:00 - 10:20
2:00 - 2:20

10:20 - 10:30
2:20 - 2:30
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7:30 - 7:50
7:50 - 8:20

8:20 - 9:10
9:20 - 9:30

9:30 - 10:10
10:10 - 10:30

10:30 - 11:10
11:10-11:30
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