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Introduction

On December 3, 2004, Congress reauthorized the Individuals with Disabilities Education
Improvement Act (IDEA 2004). The language that Congress uses in IDEA 2004 and No Child
Left Behind (NCLB 2001) stresses the use of professionally sound interventions and instruction
based on defensible research, as well as the delivery of effective academic and behavior
programs to improve student performance. Congress believes that as a result, fewer children will
require special education services. Provisions of IDEA 2004 allow school districts to use
scientific, research-based interventions as an alternative method for identifying students with
specific learning disabilities (SLD). This process is historically referred to as Response to
Intervention (RTI) and more recently Multi-Tiered Systems of Support (MTSS). Additionally,
Kentucky enacted H.B. 69 on April 11, 2012 to require all districts to implement district-wide use
of a response-to-intervention (RTI) system for students in grades K-3. Districts were to
implement RTI systems over the course of a few years, with reading and writing to be
implemented by August 2013, math by August 2014, and behavior by August 2015.

So what is RTI? The National Center on Response to Intervention defines RTI as...

"Response to Intervention [RTI] integrates assessment and intervention within a
multi-level prevention system to maximize student achievement and to reduce
behavior problems. With RTI, schools identify students at risk for poor learning
outcomes, monitor student progress, provide evidence-based interventions and
adjust the intensity and nature of those interventions depending on a student's
responsiveness, and identify students with learning disabilities or other disabilities."
(National Center on Response to Intervention, 2010).

Pulaski County Schools has adopted the term Pulaski County Intervention System (PCIS) to
describe our structure for implementing the elements of RTIl. This manual has been designed to
propose a framework for schools to implement the various elements of RTI/PCIS. PCIS
integrates local processes with elements of the Kentucky System of Interventions (KSI) and
federal Response to Intervention requirements. This document describes the PCIS process in
Pulaski County Schools by: (a) explaining the principles and components, (b) providing
guidelines related to decision making, and (c) answering common questions.

Research shows that multi-tiered models are effective educational practices within schools to
bring high quality instruction to all students. The PCIS concepts presented in this document
make use of a multi-tiered approach that incorporates the aspects of a personalized education.
The national model for School-wide Positive Behavior Interventions and Supports (PBIS) and
the National Panel of Reading (Literacy First) initiatives both contain multi-tiered systems of
interventions. This process can also lead to the development and use of the multi-tiered system
with other educational content areas as well.

Overview

The National Research Center on Learning Disabilities (Johnson et al., 2006) defines RTI as:


http://www.lrc.ky.gov/record/12RS/HB69/bill.doc

“...an assessment and intervention process for systematically monitoring student
progress and making decisions about the need for instructional modifications or
increasingly intensified services using progress monitoring data.”

RTI is an integrated approach to service delivery that encompasses general, remedial and
special education through a multi-tiered service delivery model. It utilizes a problem-solving
framework to identify and address academic and behavioral difficulties for all students using
scientific, research-based instruction. Essentially, RTI is the practice of: (a) providing high quality
instruction/intervention matched to all students’ needs and (b) using learning rate over time and
level of performance to (c) make important educational decisions to guide instruction (NASDSE
& CASE, 2006). RTI practices are proactive, incorporating both prevention and intervention and
is effective at all levels from early childhood through high school. RTI is intended to reduce the
incidence of “instructional casualties” by ensuring that students are provided high quality
instruction with fidelity.

Kentucky System of Interventions (KSI), as defined by the Kentucky Department of Education,
is the practice of
« providing high-quality academic and/or behavioral instruction and interventions
matched to the student need,
« monitoring progress frequently to make decisions about changes in instruction or goals
and
+ applying child response data to important educational decisions.

According to Mellard and Johnson, RTI is a system comprised of seven core principles that
represent recommended RTI practices (Mellard & Johnson, 2008).

1. Use all available resources to teach all students. RTI practices are built on the belief that
all students can learn. One of the biggest changes associated with RTI is that it requires
educators to shift their thinking: from the student...to the intervention. This means that the
initial evaluation no longer focuses on “what is wrong with the student.” Instead, there is a
shift to an examination of the curricular, instructional, and environmental variables that
change inadequate learning progress. Once the correct set of variables has been identified,
schools must then provide the means and systems for addressing these variables so that
effective teaching and learning can occur. In doing so, schools must provide resources in a
manner that is directly proportional to students’ needs. This may require schools to redirect
current resource allocation systems (time, staff, materials and finances).

2. Monitor classroom performance. General education teachers play a vital role in designing
and providing high quality instruction. Furthermore, they are in the best position to assess
students’ performance and progress against grade level standards in the general education
curriculum. This principle emphasizes the importance of general education teachers in
monitoring student progress rather than waiting to determine how students are learning in
relation to their same-aged peers based on results of state-wide or district-wide assessments.

3. Conduct universal screening/benchmarking. School staff conducts universal screening
in core academic and behavior areas. Screening data on all students can provide an
indication of an individual student’s performance and progress compared to the peer group’s



performance and progress. These data form the basis for an initial examination of individual
and group patterns on specific academic, social, and behavior skills. Universal screening is
the least intensive level of assessment completed within the RTI system and helps educators
and parents identify students early who might be “at-risk.” Since screening data may not be
as reliable as other assessments, it is important to use multiple sources of evidence in
reaching inferences regarding students “at risk.”

Use a multi-tier model of service delivery. The RTI approach incorporates a multi-tiered
model of service delivery in which each tier represents an increasingly intense level of
services associated with increasing levels of learner needs. The system described in this
manual reflects a three-tiered design. However, individual schools may choose to adopt
additional tiers of service as needed.

In the RTI system, all students receive instruction in the core curriculum supported by
strategic and intensive interventions when needed. Therefore, all students, including those
with disabilities, are found in Tiers I, Il, and Ill. Important features, such as universal
screening, progress monitoring, fidelity of implementation and problem solving occur within
each tier. A matrix illustrating these features within a tiered service delivery model is included
in Appendix A. The basic tiered model reflects what we know about students in school: their
instructional needs will vary. Thus, the nature of the academic or behavior intervention
changes at each tier, becoming more intensive, frequent and/or targeted as the student
moves through tiers of support.

Figure 1: PCIS Three-Tier Model of Interventions

Academic Systems Behavior Systems

Intensive Interventions Intensive Interventions

Targeted students Targeted students

Small group/individual interventions Small group/individual interventions
Interventions increase in intensity < C—>  Interventions increase in intensity
Minimum weekly monitoring of progress 1-5% Minimum weekly monitoring of progress

Strategic Instruction/Interventions
Targeted students (at-risk)

Classroom/small group interventions
Minimum bi-monthly monitoring of progress

Strategic Instruction/Interventions

Targeted students (at-risk)

Classroom/small group interventions

Minimum bi-monthly monitoring of
progress

5-10%

Universal/Core Instruction Universal/Core Instruction
All students ——> All students
School-wide/classroom instruction 80-90% S_chool-yvide/classroom
All content areas instruction
Preventative, proactive instruction Behavior in all settings
Monitored a minimum of 3 times P_reventa!tive, proactive

a year instruction
Monitored a minimum of 3
times a year

It should be noted that although this model outlines an anticipated percentage of students with whom
the school will “intervene,” schools may choose to intervene with larger percentages of their student
population based on factors such as actual proficiency levels and/or available resources.




Figure 1 (Sugai, 2001) illustrates layers of instruction that can be provided to students
according to their individual needs. Tier | represents the largest group of students,
approximately 80-90%, who are performing adequately within the core curriculum. Tier Il
comprises a smaller group of students, typically 5-10% of the population. These students
will need strategic interventions to raise their achievement to proficiency or above based on
inadequate response to instruction/interventions at Tier I. Tier lll contains the fewest number
of students, usually 1-5%. These students will need intensive interventions if their learning
is to be appropriately supported (Batsche et al., 2006).

5. Use scientific, research-based interventions/instruction. The critical element of the RTI
system is the delivery of scientific, research-based interventions with fidelity in general,
remedial and special education. This means that the curriculum and instructional approaches
must have a high probability of success for the majority of students. By using peer-reviewed,
research-based practices, schools efficiently use time and resources and protect students
from ineffective instructional and evaluative practices. Since peer reviewed interventions
vary in effectiveness, ensuring that the practices and curriculum have demonstrated effective
outcomes is an important consideration in the selection of interventions.

6. Make data-based decisions. In Pulaski County Schools, decisions within the RTI system
are made by teams using a blended model of standard treatment protocol and/or problem-
solving techniques. The purpose of these teams is to find the best instructional approach for
students demonstrating academic or behavior problems. Standard treatment protocol and
problem-solving approaches provide a structure for using data to monitor student learning so
that good decisions can be made at each tier with a high probability of success. Problem
solving and standard treatment protocol techniques ensure that decisions about a student’s
needs are driven by the student’s response to high quality academic and/or behavior
interventions.

7. Monitor progress frequently. In order to determine if the academic and/or behavior
intervention is working for a student, the problem-solving team must establish and implement
progress monitoring. Progress monitoring is the use of assessments that can be collected
frequently and are sensitive to small changes in student progress. Data collected through
progress monitoring will inform the PCIS team whether changes in the instruction or goals
are needed. Informed decisions about students’ needs require frequent data collection to
provide reliable measures of progress. There are a variety of measurement tools that can
be useful for monitoring student progress.

Features of a Tiered Service Delivery Model

The PCIS approach incorporates a multi-tiered system of service delivery in which each tier
represents an increasingly intense and targeted level of supports. The level of support that a
given student receives should change fluidly as their level of need dictates. A multi-tiered
concept aligns all available resources to support and address students’ needs regardless of their
eligibility for other programs. PCIS is not a placement model of defining where students are
placed within the tiers, but a service delivery model that guides the services and supports to
students in an organized structured format.



In Tier I, all students receive high quality, scientifically-based, developmentally appropriate
academic and behavior instruction within the general education classroom or the core
instructional program. All students are screened periodically during the school year to identify
those who need instructional and/or behavioral support through interventions. General education
staff conducts academic and behavior screenings. If screening results indicate students are not
meeting standards, those students will continue to receive instruction through their core program
and intervention(s) will be added to their core instructional program. In some cases, schools
may choose to provide differentiated classroom instruction along with targeted progress
monitoring prior to implementing Tier Il intervention(s).

In addition to the core instruction in Tier I, Tier Il provides interventions for students not
making adequate progress in the core curriculum. Students receiving Tier Il supports receive
increasingly intensive academic and/or behavior instruction matched to their needs, based on
results of continuous progress monitoring. Instruction in Tier 1l typically involves small groups of
students focused on the targeted area(s) of deficit.

The student’s response to the intervention will determine if the student continues to receive Tier
[l support, increases to Tier Il support or returns to Tier | instruction. If the student shows
inadequate improvement with Tier |l supports, Tier Il supports may be required. This level of
intervention is more intensive and targeted toward the student's academic or behavioral skill
deficits. The student's progress is usually monitored more frequently than with Tier Il supports.
Core academic and behavior instruction continues for students receiving Tier Il interventions.
See Appendix B for a graphic illustrating student movement and team decision making through
multiple tiers of intervention.

Tier I-Universal Instruction/Interventions

"The focus [of Tier I] is on improving the core classroom instruction in academics
and behavior that ALL students receive. Tier | instruction is designed to address
the needs of the majority of a school's students. By using flexible grouping, ongoing
assessment, and targeting specific skills, classroom teachers are able to meet
instructional goals" (McCook, 2006).

In the PCIS framework, all students in Tier | receive high quality scientific, research-based
instruction from general education teachers in the core curriculum. The core curriculum
provides the foundation for instruction upon which all strategic and intensive interventions are
formulated. While Tier | instruction occurs in the general education setting, it is not necessarily
grade level instruction. Instruction at Tier | includes all developmental domains such as behavior
and social development along with instruction in academic content areas. Tier | instruction must
be both differentiated and culturally responsive to serve approximately 80-90% of the student
body and is effective for the vast majority of students (Mellard & Johnson, 2008). At this phase,
general education teachers match students’ prerequisite skills with course content to create an
appropriate instructional match and use instructional strategies with fidelity that are evidence-
based.



An important first step in identifying at-risk students is the use of universal screening and/or
benchmarking of students in core academic areas (reading, math, and writing) and behavior.
At Tier I, universal screening for all students is conducted at least three times during a school
year: fall, winter and spring. Scores earned at different times during the year are used to
determine whether a student’s performance and progress is increasing, decreasing, or staying
the same. Curriculum Based Measures (CBM) are primarily used as a method for progress
monitoring and are characterized as brief, easy to administer and score, and produce measures
that are good predictors of a student’'s academic ability. CBMs are used for both
screening/benchmarking and progress monitoring. Other measures of student performance
such as classroom observations, state-wide and district-wide assessments, and other
standardized testing may be considered when measuring the effectiveness of the instruction and
interventions provided.

Significant numbers of students meeting proficiency levels (e.g., 80% or greater) based on the
results of universal screening tools is an indicator that the instruction in the core curriculum is
effective. When there is evidence that instruction in the core curriculum is not effective, schools
must examine whether ineffective instruction is occurring school-wide or class specific.

While a variety of universal academic screening tools are available, examples of tools used in
Pulaski County Schools include:

e MAP
e AIMSweb

For screening of behavior, schools will use various sources of information such as, discipline
data, attendance records, behavioral ratings, interviews, staff referrals, and observations to
identify students in need of intervention.

Teachers and staff administering and scoring screening tools will receive on-going professional
development to ensure fidelity of administration and reliability of scores. Schools will identify a
standard procedure with specified criteria or benchmarks for identifying students “at-risk” (see
Appendix A). However, a cut score or a pattern of performance alone does not warrant
movement to Tier Il absent effective, research-based Tier | practices. The decision to advance
to Tier 1l is based upon an analysis of the universal screening and other existing data to
determine a lack of responsiveness at Tier I.

In addition to universal screeners, other existing data should be gathered and analyzed at all
tiers. Examples at Tier | may include: assessment reports; classroom data (classroom
assessments, analysis of student work, observations, discipline referrals, attendance, etc.);
CBMs (including learning checks, common assessments, Flashbacks, etc.); and other
measurements (EOC, Lexia reports, SuccessMaker reports, DreamBox reports, Reading Plus
reports, Stanford 10, ACT, COMPASS, KyOTE, KPREP, Cert reports, ALEKS reports).

Tier II-Strategic Interventions

"The supplemental instruction in Tier Il is designed to meet the needs of students
[who score below benchmark criteria in one or more critical areas of instruction] by



providing individual instruction, small group instruction, and/or technology-assisted
instruction to support and reinforce skills taught by the classroom teacher. In Tier
I, the interventionist may be the classroom teacher, a specialized teacher or an
external interventionist specifically trained for Tier Il supplemental instruction”
(McCook, 2006).

At Tier Il, strategic interventions are provided to students who are not achieving the desired
standards through the core curriculum alone. Tier Il typically consists of 5-10% of the student
body. Strategic interventions supplement the instruction in the core curriculum provided in Tier
| and should be strategic for the identified student need and may be stated in an intervention
plan. Selecting the appropriate strategic interventions is an important decision. Gathering
information in addition to the screening data may be necessary to determine the appropriate
intervention to use. The intervention selections can then be reviewed through the use of
progress monitoring data at appropriate intervals after interventions are implemented.

Tier Il interventions are to be in place for immediate implementation. Academic and/or behavior
interventions are generally provided in small groups and may occur in the general classroom or
in other settings. It is recommended that academic interventions at Tier Il consist of three to five
sessions per week at 30-45 minutes per session depending upon the type of intervention. This
supplementary intervention/instruction must be provided by trained staff and supervised by
individuals with expertise in the intervention. Students may benefit from more than one Tier Il
intervention cycle.

The purpose of progress monitoring at Tier Il is to determine whether the intervention is
successful in helping the student learn academic/behavior skills at an adequate rate. At this
level the school implementation team determines the process for monitoring students' progress,
which students would benefit from additional instruction (intervention) and when students move
through intervention levels. This includes the type of assessment, method of data collection and
the tracking of student performance to monitor an individual student's academic or behavior
progress over time. The data collected will assist the school implementation team and/or student
intervention team as they determine the effectiveness of the academic or behavior intervention.

Progress monitoring involves reviewing existing data regarding the student’s performance and
progress using CBM tools, along with classroom observations, behavioral checklists, district-
wide assessments, and/or other standardized tests. This data will be used by the school
implementation team and/or student intervention team to measure the effectiveness of the
interventions.

Progress monitoring at Tier Il occurs at a minimum of bi-monthly, or more frequently as
determined by the team. Data gathered through Tier Il progress monitoring informs teams of
changes needed to student interventions. For example, if progress monitoring data reflects
student performance below the goal line over four consecutive periods of data collection, the
amount and frequency of the intervention should be increased, or new strategic interventions
should be added. The number of data points needed to make this type of decision will vary
depending upon the intervals of time between data points, the type of intervention used, and the
type of data being collected.



If a student is not progressing at an adequate rate after it is determined that Tier Il strategic
interventions have been implemented with fidelity, the student may require more intensive Tier
[l interventions.

Tier lll - Intensive Interventions

Students who continue to have difficulty in acquiring necessary academic or behavioral skills
despite Tier Il interventions...

“require instruction that is more explicit, more intensive, and specifically designed to
meet their individual needs. Tier Il is designed for students with low-content area
skills and/or a sustained lack of adequate progress when provided with primary and
secondary interventions. Intervention at this level is more intensive and includes
more explicit instruction that is designed to meet the individual needs of a struggling
student. Instruction is tailored to specific individual student learning targets or goals,
and the duration of daily instruction is longer" (McCook, 2006).

Intensive interventions at Tier Ill are designed to accelerate a student’s rate of learning by
increasing the frequency, duration or target/focus of individualized interventions based on
progress monitoring that analyzes the lack of responsiveness to the interventions provided at
Tier Il. Students at Tier Ill are those students who are performing significantly below standards
and who have not adequately responded to high quality interventions provided at Tier Il.

Tier 11l generally serves fewer than 5% of the student body. Intensive academic and/or
behavioral interventions are usually delivered to individuals or small groups.

Progress monitoring to track academic and behavior assessment results and student
performance at the intensive instruction level mirrors the method utilized at Tier Il. However, the
assessments are typically given more frequently, and the school intervention team reviews and
evaluates the data more often. Progress monitoring at Tier 11l is completed at least weekly. An
example of an intervention plan at Tier Ill may include two 30-minute sessions daily, in addition
to the instruction the student is receiving in the core curriculum.

As students are successful at Tier lll, the frequency and intensity of interventions may be
decreased. Students who are not successful after multiple tiers of intensive interventions may
be considered by the student intervention team for additional evaluation.

RTI Teams and Data-based Decision Making

Within an RTI framework there are two main processes for data-based decision making: 1)
standard treatment protocol and 2) individualized problem solving. These data-based decision
making models are used to identify students in need of support and appropriate academic
and/or behavioral interventions for these students. Pulaski County Schools have adopted a
blend of these two models. In Pulaski County Schools standard treatment protocol is typically
used for selection of Tier Il interventions, while individualized problem solving is used in the

10



event that no standard protocol exists or when insufficient progress is made with those
interventions.

Each school will have an implementation team that is composed of school-based individuals to
make educational decisions to help all students succeed in school. The implementation team
may consist of, but is not limited to the following school staff: principals, curriculum specialists,
counselors, teachers, curriculum supervisors, school psychologists, FRYSC staff, and gifted
education specialists. Additional staff will be included on the implementation team when their
area of expertise is of assistance to the team. This team is responsible for oversight and
administration of the school-wide core curriculum and intervention system and will monitor
progress through analysis of summative assessments (e.g., K-PREP, Stanford 10, ACT, EOC)
and formative assessments (e.g., universal screening tools, learning checks, AIMSweb).

Standard Treatment Protocol Model

This model utilizes a specific set of evidence-based instructional/intervention practices (standard
treatments) given to students identified as needing additional support. These preselected
interventions are designed to be used in a systematic manner and are usually delivered in small
groups.

Characteristics of Standard Treatment Protocol Model
¢ Interventions are evidence-based and expected to work with most students.
¢ Interventions are typically standardized in delivery (limited individualization).
¢ Interventions follow a specific protocol for delivery, which includes frequency, duration
and assessment of the student’s response to the intervention.

Within this model, RTI implementation teams meet regularly to address issues such as:

e Preselecting evidence-based interventions for use.

e Determine criteria for initiation of preselected interventions with students as well as criteria
for discontinuing these interventions. See Appendix A for a sample RTI Decision-Making
Rubric.

e Analyzing data to determine the effectiveness of chosen interventions with identified
students.

e Ensuring that school staff are aware of and understand the system of interventions.

e Providing/arranging training for school staff in the delivery of interventions.

Problem Solving Process Model

In the event that progress monitoring data indicates that Tier Il interventions are not effective,
each school will employ the use of student intervention teams composed of school personnel
and parents/caregivers. These student intervention or problem-solving teams will clarify the
needs of the individual student, gather information to assist in decision making, and analyze
available data for modification and planning of academic and/or behavioral interventions. The
student intervention/problem-solving team may consist of, but is not limited to the following
individuals: parent(s)/caregiver(s), principals, curriculum specialists, counselors, student’s
teacher(s), school psychologists, FRYSC staff, and gifted education specialists. Additional
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members may be included on the student intervention/problems-solving team when their area of
expertise is of assistance to the team. PCIS forms have been developed to assist these teams
with documenting intervention efforts and are located in Appendix C.

To gather data and facilitate the problem-solving process at Tiers Il or Ill, the information
collected during assessment must inform instructional decision-making. Data is gathered by
sampling information from instruction, curriculum, and the environment before focusing on the
learner. Consideration of data includes a review of records and products, interviews of teachers,
students and parents, observations and assessment of specific concerns.

In making decisions, teams should use the following approach:

» Define the problem - When a concern is raised, the first step is to review the concern and
attempt to identify the problem. The student intervention/problem-solving team should
first review existing student data to determine specific problems. For example, a student
should not be identified as simply having an academic or a behavior problem. The team
should try to narrow the problem (based upon available data) to identify the deficit skill
area(s) (e.g., phonemic awareness, problem solving skills, math calculations, vocabulary,
reading comprehension, sentence structure, specific social-emotional skills, attendance,
or specific adaptive behavior skills).

* Analyze the cause - Once the problem is defined, the student intervention/problem-
solving team needs to develop a hypothesis as to why the problem is occurring and
continuing. This involves analyzing those variables that can be altered through instruction
in order to find a solution. This includes questions of fidelity, missing skills, motivational
factors, functions of behavior, or lack of exposure to the general curriculum. The team
should focus on explanations of the problem that can be addressed through intervention.

* Develop a plan - Once the problem has been analyzed, the student intervention/problem-
solving team identifies academic and/or behavioral interventions that will meet the
student’s needs. The team does this by developing a plan that includes: an
implementation timeframe (e.g., 4 weeks, 6 weeks, or 8 weeks); the frequency of the
interventions (how often the intervention will be provided and for how many minutes per
week); who will provide the intervention (e.g., general education teacher, counselor); and
a timeframe to evaluate the effectiveness of the intervention. The student’s plan will
outline the goal for progress. The team shall plot an “aim-line” (graphic representation)
depicting the desired rate of progress the student needs in order to reach the goal from
the baseline.

» Implement the plan- Academic and/or behavioral interventions must be implemented with
fidelity. To ensure fidelity, qualified staff must deliver the interventions according to the
prescribed process and timeframe. Student intervention/problem-solving teams should
document their delivery of the interventions using multiple sources (e.g., observation
notes, lesson plans, grade books, student work reflecting instructional elements, graphs
of student progress).
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« Evaluate the plan- In order to determine if the academic and/or behavioral intervention
is working for a student, the student intervention/problem-solving team must collect data
through progress monitoring. The frequency of progress monitoring depends on the type
and tier of intervention, but in all cases the process is similar. For example, a student’s
current performance and progress is compared to their projected “aim-line.” If
performance falls significantly below the aim-line over four consecutive monitoring
periods, the problem-solving team should revisit the intervention plan to make appropriate
modifications or revisions.

Again, as students are successful at Tier Ill, the frequency and intensity of interventions may be
decreased. Students who are not successful after multiple tiers of intensive interventions may
be considered by the student intervention/problem solving team for additional evaluation. See
Appendix D.

Considerations for Accelerated Learners

Just as lower performing students may have an increased need for differentiated instruction and
intervention, higher performing students may have similar needs. According to 704 KAR 3:285,
each school shall differentiate, replace, supplement, or modify curricula, using multiple service
delivery options to ensure continuous progress based on the interest, needs, and abilities of the
student. Multiple service delivery options for accelerated learners will benefit from classroom
level (Tier I) modifications, as well as, additional interventions. Similar systems will be needed
to identify these accelerated learners, provide instructional modifications and interventions, and
to monitor their progress. Those who have completed, mastered or exceeded the performance
of their chronological peers in rate and level of learning shall receive instructional strategies,
resources and materials to attain accelerated learning outcomes.

These accelerated learning systems shall include interventions that are data-based to address
individual learning needs. Interventions may focus on efforts to help students progress toward
target standards or may focus on more complex content/skills delivered at a more rapid pace.
Accelerated learning focuses on individual student goals to help address learning needs or to
enable students to pursue skill development more rapidly and/or at higher levels for successful
college and career readiness. See Appendix E for additional information on accelerated
learning interventions, strategies and methods of identification and progress monitoring. Figure
2 illustrates the increased level of differentiation and intervention for both low performing and
high performing students.
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Increasing Need for Intervention with Lower and
Higher Levels of Performance

Figure 2. Visual representation of need for intervention with low and high performing students.

Parent Participation

Families play a key role in any school/district intervention system. Family and community
engagement must focus on improving student success. Continual and purposeful two-way
communication between school and home must flow seamlessly. Families should regularly
receive information concerning their children's academic achievement and behavioral standards,
along with any interventions delivered. Productive and collaborative relationships between
parents and school staff must be established to maximize efforts in meeting individual student
needs.

Involving parents at all phases is a key aspect of a successful academic and/or behavioral
intervention program. As members of the student intervention/problem-solving team, parents
can provide critical information about students, thus increasing the likelihood that interventions
will be effective. For this reason, the classroom teacher or other school staff will make a
concerted effort to involve parents as early as possible. This can be done through traditional
methods such as parent-teacher conferences, regularly scheduled meetings, or by other
communications.

Schools should provide parents with written information about the PCIS system and be prepared

to answer questions. The more parents are involved, the greater the opportunity for successful
student outcomes. Parents will be invited to serve on student intervention/problem-solving
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teams or to provide information by an alternate means. The school will notify the parent of
supplementary interventions implemented with the student.

Because PCIS is a multi-tiered system of service delivery for all students, written consent is not
required before administering universal screenings, CBMs, and targeted assessments when
these tools are used to determine students’ needs.

Fidelity of Implementation and Professional Development

Fidelity of implementation refers to the degree to which PCIS components are implemented
as designed, intended, and planned. Fidelity is achieved through sufficient time allocation,
adequate intervention intensity, qualified and trained staff, and sufficient materials and
resources. Fidelity is vital in universal screening, instructional delivery, and progress monitoring.
Fidelity of implementation is monitored both at the district and school levels. Fidelity of
implementation is primarily monitored through direct observations (use of walkthrough tools and
fidelity checklists) and self-report tools used by intervention teams. A robust system of
intervention includes a process to measure and monitor fidelity of implementation along with
desired academic and behavioral outcomes. As schools go through various stages of
implementation, the use of an action planning process is vital for implementation teams to keep
track of progress with implementation of the various components of RTI. See Appendix F for a
detailed description of the assessment to action planning process and tools used within the
PCIS.

Ongoing professional development is also a vital component of our system of intervention.
The evidence base for interventions is continually being expanded, as is the availability of new
or updated interventions. It is critical that staff implementing interventions are knowledgeable
about effective practices as well as teams monitoring the implementation of these practices.

Additional Information

In accordance with our District Mission Statement, Pulaski County Schools will provide a safe,
supportive environment to meet the individual needs of all students and ensure they are college
and career ready. The guidance in this PCIS document is designed to assist schools in
establishing a framework to accomplish this mission. Additional information that may be helpful
in this process can be found in the appendices of this document.
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Sample RTI Decision-Making Rubric

Intervention Initiation Criteria

Intervention Change/Discontinuation Criteria

Tier Il | Academic: Academic:
Student scores at or below 25t Intervention change: Progress monitoring
percentile on an academic universal | reflects a minimym of 6 consecutive data points
screening tool below the goal line (needed rated of progress).
. Intervention discontinuation: Progress monitoring
Behavioral: s : .
reflects a minimum of 6 consecutive data points
1) Student meets threshold for above the 25 percentile.
flagging criteria,
e Three or more Office Behavioral:
Discipline Referrals Intervention change: Student does not meet
2) Student is identified as “at risk” on | specified behavioral goal(s) (which should
a behavioral screener, or include a maintenance time frame such as 4-6
3) Teacher nominates a student for weeks).
behavioral intervention
Intervention discontinuation: Student meets
specified behavioral goal(s) (which should
include a maintenance time frame such as 4-6
weeks).
Tier 1l | Academic: Academic:

Minimum of 6 data points reflecting
inadequate progress with the Tier Il
intervention

Behavioral:

Flagging criteria continue to increase
(Office Discipline Referrals,
absences, etc.) despite consistent
provision of the Tier Il intervention for
a minimum of 6 weeks

Intervention change: Progress monitoring
reflects a minimum of 6 consecutive data points
below the goal line (needed rated of progress).

Intervention discontinuation: Progress monitoring
reflects a minimum of 6 consecutive data points
above the 25™ percentile.

Behavioral:

Intervention change: Student does not meet
specified behavioral goal(s) (which should
include a maintenance time frame such as 4-6
weeks).

Intervention discontinuation: Student meets
specified behavioral goal(s) (which should
include a maintenance time frame such as 4-6
weeks).




Blank RTI Decision-Making Rubric

Intervention Initiation Criteria

Intervention Change/Discontinuation Criteria

Tier Il | Academic: Academic:
Intervention change:
Behavioral: . ) . .
Intervention discontinuation:
Behavioral:
Intervention change:
Intervention discontinuation:
Tier lll | Academic: Academic:
Intervention change:
Behavioral:

Intervention discontinuation:

Behavioral:
Intervention change:

Intervention discontinuation:




Example Matrix Using Three-Tiered Model

This matrix represents corresponding roles and activities for implementation of universal screening, progress
monitoring, and scientific, research-based interventions within a multi-tiered system. The system should include
information related to reading, math, writing, behavior, and other applicable areas of concern.

SCREENING

Tier | Tier Il

What:

-MAP (reading, math, language
for all grades)

-AlIMSweb (reading, math,
writing for all grades)

-Office Discipline
Referrals/Teacher Nomination
form for all grades

When:

Universal screening/
benchmarking in the fall, winter
and spring of the year in
reading, mathematics, and
writing. Behavioral screening
will occur by flagging students
at monthly PBIS meetings who
receive three or more office
discipline referrals and through
a teacher nomination process.

Who:

-MAP — all core content
teachers

-AIMSweb — assessment team
-ODRs/Teacher Nomination —
PBIS Team

INTERVENTIONS

What:

When:

Tier 1l

Tier |

Tier I

Tier I

Reading: Lexia (ensure
recommended time is met)

Behavior: Check-In/Check-
Out, Behavior Contract,
School-Home Note program,
Check and Connect

*List additional research-based
interventions used at the school

Reading: Lexia (ensure
recommended time is met);
plus all recommended Lexia
(direct instruction) lessons

Behavior: Check-In/Check-
Out, Behavior Contract,
School-Home Note program,
Check and Connect (must
reflect a change in type and/or
intensity of intervention from
Tier II)

* List additional research-
based interventions used at
the school

Reading: Lexia - Daily (or as
often as necessary to meet
recommend times)

Behavior:

Reading: Lexia - Daily (or as
often as necessary to meet
recommend times and
complete direct instruction
lessons)




Who:

PROGRESS Tier |
MONITORING

What:

When:

Who:

Check-In/Check-Out — Daily
Behavior Contract — as
specified in contract
School-Home Note program -
Daily

Check and Connect — Weekly

Behavior:
Check-In/Check-Out — Daily
Behavior Contract — as
specified in contract
School-Home Note program -
Daily

Check and Connect — Weekly

Interventionist, classroom
teacher, curriculum specialists,
instructional assistants, and
other trained personnel

Interventionist, classroom
teacher, curriculum
specialists, instructional
assistants, and other trained
personnel

Tier 1l

Tier I

-Reading - AIMSweb R-CBM,
MAZE

-Math — AIMSweb M-COM, M-
CAP, District ALEKS
monitoring tool

-Writing — AIMSweb TWW,
CWS

-Behavior — CICO pts, ODRs,
Excel data sheets

-Reading - AIMSweb R-CBM,
MAZE

-Math — AIMSweb M-COM, M-
CAP, District ALEKS
monitoring tool

-Writing — AIMSweb TWW,
CWS

-Behavior — CICO pts, ODRs,
Excel data sheets

-Academic areas - Minimum
(bi-monthly)

-Behavior — daily (or as
directed by intervention/plan)

-Academic areas - Minimum
(weekly)

-Behavior — daily (or as
directed by intervention/plan)

Interventionist, classroom
teacher, curriculum specialists,
instructional assistants, and
other trained personnel

Interventionist, classroom
teacher, curriculum
specialists, instructional
assistants, and other trained
personnel




Blank Matrix Using Three-Tiered Model

This matrix represents corresponding roles and activities for implementation of universal screening, progress
monitoring, and scientific, research-based interventions within a multi-tiered system.

SCREENING Tier | Tier Il Tier Ill

What:

When:

Who:

INTERVENTIONS

Tier Il

What:

When:

Who:

PROGRESS
MONITORING

Tier Il Tier 1l

What:

When:

Who:
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RTI Implementation Flow Chart

Tier | — Provide universal instruction to all students (with at least 80% success rate)

\ 4

Does universal screening indicate that universal instruction has been successful,
per school decision making matrix?

—

Yes No

Tier Il — Provide the student with Tier Il interventions
(within the standard protocol model) OR
refer the student to the Problem-Solving (Rtl) Team for intervention planning.

\ 4

Is the student making adequate progress with Tier Il interventions, per school

decision making matrix?

3

Yes

No

A 4

A 4

Continue interventions as long
as needed to achieve the
benchmark. Once the
benchmark is met,
interventions may be removed
with a period of strategic
monitoring.

Tier lll = The Problem-Solving (Rtl) Team should make
modifications to the intervention plan.

A

A 4

Is the student making adequate progress with Tier IlI
interventions, per school decision making matrix?

—

Yes No

\ 4

Does the period of strategic
monitoring show the student
continues to meet
benchmark?

—

Yes No

A\ 4

The Problem-Solving (Rtl) Team should
continue to modify the intervention plan
and discuss additional assessment needs

(which may include evaluation for
IDEA or Section 504).
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Pulaski County Intervention System
Summary of Data & Intervention Form

Student’s Full Name: SSID: DOB:
School: Gender: Race/Ethnicity:

Student represented by: [] Parent [ ] Guardian [ ] Self [ ] Surrogate

Does student live with parents? [] Yes [] No

If No, with whom does the student live?(name) Relationship:

Parent/Guardian:

Home Address:

Home Phone: Work Phone (guardian):

Cell Phone (guardian): Cell Phone (guardian):

Primary mode of communication of the student:

Primary mode of communication in the home:

General Education Teacher(s): Grade:

Referred By:

Major Areas(s) of Concern: Ensure that major areas of concern are addressed by relevant, research-based
instruction and intervention services with data-based documentation of repeated assessments of achievement or measures
of behavior. Data must be collected and evaluated at reasonable intervals, delivered in the regular education setting, and
delivered by qualified personnel. Check all that apply:

Communication

[ ] Communication of Basic Needs and Wants

[] Expressive Language [] Social Language
[] Articulation [] Voice Quality
[] Knowledge of Sound/Letter Association [] Receptive Language

[] Other - Specify:

Comments:

General Intelligence

[] Understanding New Concepts [ ] Predicting Events/Results
[] Interpreting Data to Make Decisions [ ] Problem Solving

[] Comparing/Contrasting Ideas or Objects [ ] Applying Knowledge

[ ] Perceptual Discrimination [ ] Memory

[ ] Other-Specify:

Comments:
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Summary of Data & Intervention Form

Student’s Full Name:

Academic Performance

[] Oral Expression [] Listening Comprehension
[] Written Expression [] Basic Reading Skills
[] Word Recogpnition [] Reading Fluency

[] Reading Comprehension [ ] Mathematics Calculation
[ ] Mathematics Reasoning and Application

(] Other- Specify:

Summary of Grades (Provide current or most recent grades the student received by content):
[] Copy of current and previous year report cards is attached. Please review other years for
concerns/patterns. Attach as necessary.
[] Grades drastically decreased over a short period of time.

Check all assessments/screeners below that apply to the student. MUST attach scores. Include all current data AND data from
at least one year prior.

[ ] KPREP scores [] ACT
[ ] MAP scores [ ] CERT
[] Kindergarten Screener [ ] ACCESS (ELL students only)
[ ] Preschool Screener [ ] AIMSweb
Comments:

Health, Vision, Hearing and Motor Abilities

[ ] Gross Motor Skills [ ] Fine Motor Skills
] Body Control ] Perceptual Motor
] Locomotion [ ] Sensory

[] Vision [ ] Hearing

[ ] Developmental History [] Other-Specify

Student has a current Health, Vison, Hearing or Motor condition? [ ] Yes [ INo If yes, specify:

Is student currently on medication? []Yes []No Specify type and dosage:

Comments:

Physical Functioning:
Attach documentation for results of each screening. A NEW screening MUST be completed if current ones are more than a year old.

MOTOR COMMUNICATION
VISION HEARING ] Currently Not Applicable (] Currently Not Applicable

Required when Specific

Required for all students referred for special education Learning Disability suspected NI ED CISEli=el12)

as determined by the ARC iz ARE
Screening Date: Screening Date: Screening Date: Screening Date:
[ ] Passed [ ] Passed [ ] Passed [ ] Passed
[ ] Failed [ ] Failed [ ] Failed [ ] Failed
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Summary of Data & Intervention Form

Student’s Full Name:

Social and Emotional Status

[] Interaction with Peers (] Mood Swings

[] Interaction with Adults [ ] Repetitive Behaviors

[ ] Acceptance of Rules [ ] Self-Concept

[] Acceptance of Correction L] Inactivity or Withdrawal

[] Acceptance of Disappointment [] Cooperation

[] Self-Help Skills/Play Skills [ ] Self-Control

[] Team or Membership [] Expression of Feelings/Affect

[] Other Specify:

[] Student is currently monitored in PBIS (behavior RTI). MUST attach documentation.
[] Attach Discipline Reports and any behavioral screening data if this is an area of concern.

Comments:

Work Skills/Technical/Vocational Functioning (K-12)

[ ] Attending to Task [ ] Punctuality
[ ] Following Directions [ ] Completing Work
[ ] Independent Work Habits [] Organizing Materials/Belongings
[] Seeking Assistance When Needed [] Using Technology to Gather/Organize Info
[ ] Using Research Tools Effectively [] Identifying Preferences/Interests
[ ] Maintaining Physical Stamina [ ] Recognizing Personal Limitations
[] Having Realistic Vocational Goals [] Other-Specify:
Comments:
Specialized equipment used by student: [ ] Yes [ INo  Explain:

School Information:

Student Attendance: Please complete and check all that apply. MUST attach copy of attendance/enroliment

report from previous years.

Current School Year:
# of days absent

# of days “excused”
# of days “unexcused”
# of tardies

Comments:

TOTAL # of days in school (current year only)

[] Student attended a Preschool program
[] Student has attended multiple schools

Page |3

Summary of Data & Intervention Form Revised 5/17/2016




Summary of Data & Intervention Form

Student’s Full Name:

Summary of Past and Present Support:

[ ] No

Has this student been evaluated for special education previously? [ ] Yes
If yes,

e when was the student evaluated?

¢ what was the suspected area of disability?

What services is this student receiving or what services has this student received in the past? For the
services below, enter [C] if currently receiving or [P] if the service was provided in the past.

Limited English Preschool Counselin Speech 504 Extended School Gifted and
Proficient (ELL) 9 Language Services (ESS) Talented
. Title 1 Title 1 . Other Other Other
Read to Achieve (Reading) (Math) Migrant
Involvement with outside agency(ies): [ Yes [ ] No Agency:
Describe services that are being provided to this student by agency(ies) listed above:
Describe the parental involvement in the RTI process:
INTERVENTION STRATEGIES AND DOCUMENTATION OF STUDENT PROGRESS:
DOCUMENT ATTEMPTS TO MEET STUDENT NEEDS WITHIN UNIVERSAL/CORE INSTRUCTION (TIER 1)
Indicate strategies/accommodations/modifications used to in response to this student’s need(s).
|:| Alternative reading materials |:| Additional use of graphic organizers
|:| Provide study sheet for review and drill |:| Instruction using similarities
|:| Flexible small groups (teacher directed) |:| Increase positive reinforcement
|:| Cooperative learning groups |:| Break assignments into small steps
|:| Individualized reading instruction |:| Frequent feedback by teacher
|:| One-on-one with teacher |:| Provide rewards for task completion
|:| Increase use of manipulatives |:| Enlist parent support to review skills at home
] Help from parent/volunteer tutor/paraeducator (] other
[] Alternative math materials [] other
|:| Increase repetition and drill |:| Other
[] skill-based learning groups ] other
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Summary of Data & Intervention Form

Student’s Full Name:

INTERVENTIONS IMPLEMENTED: (Documentation of progress data MUST be attached for EACH intervention listed.)
DOCUMENT RESEARCH BASED INTERVENTIONS PROVIDED TO MEET STUDENT NEEDS

TIER 2 Reading Interventions (first attempt to intervene beyond attempts in core instruction)

Title of Intervention(s) | Frequency | Amount Dates Impact on Targeted Area
of of (progress data must show impact)
Service Time From To

[] Great Leaps

[ Lexia

[] Reading Horizons
[1 Reading Wonders
[] Reading Plus

] srA
[Jother

[ Great Leaps

[] Lexia

[ Reading Horizons
[ Reading Wonders
[1 Reading Plus
[1SRA
[Jother

Notes:

TIER 3 Reading Interventions (must reflect a change in type or intensity of Tier 2 intervention)

Title of Intervention(s) Frequency | Amount Dates Impact on Targeted Area
of of (progress data must show impact)
Service Time From To

[ Great Leaps

[ Lexia

[1 Reading Horizons
[1 Reading Wonders
[ Reading Plus

[J skRA
CJother

[ Great Leaps

[ Lexia

[1 Reading Horizons
[ Reading Wonders
[1 Reading Plus

[ SRA
[Jother

Notes:
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Summary of Data & Intervention Form

Student’s Full Name:

TIER 2 Math Interventions (first attempt to intervene beyond attempts in core instruction)

Title of Intervention(s) Frequency
of
Service

Amount
of
Time

Dates

From

To

Impact on Targeted Area
(progress data must show impact)

] ALEKS

] AVMR

[] Dream Box
[] Great Leaps
] Moby Max

[ ] SuccessMaker

] Other

] ALEKS

] AVMR

] Dream Box
] Great Leaps
] Moby Max

] SuccessMaker

[] Other

Notes:

TIER 3 Math Interventions (must reflect a change in type or intensity of Tier 2 intervention)

Title of Intervention(s) Frequency
of
Service

Amount
of
Time

Dates

From

To

Impact on Targeted Area
(progress data must show impact)

[ ] ALEKS

[ ] AVYMR

[] Dream Box
[] Great Leaps
] Moby Max

[ ] SuccessMaker

] Other

] ALEKS

] AVMR

] Dream Box
] Great Leaps
] Moby Max

] SuccessMaker

[] Other

Notes:
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Summary of Data & Intervention Form

Student’s Full Name:

TIER 2 Writing Interventions (first attempt to intervene beyond attempts in core instruction)

Title of Intervention(s)

Frequency
of
Service

Amount
of
Time

Dates

From

To

Impact on Targeted Area
(progress data must show impact)

(] Handwriting w/o Tears
[] Kansas Strategies

[] Other

(] Handwriting w/o Tears
[] Kansas Strategies

[] Other

Notes:

TIER 3 Writing Interventions (must reflect a change in type or intensity of Tier 2 intervention)

Title of Intervention(s)

Frequency
of
Service

Amount
of
Time

Dates

From

To

Impact on Targeted Area
(progress data must show impact)

] Handwriting w/o Tears
[] Kansas Strategies

] Other

] Handwriting w/o Tears
[] Kansas Strategies

[] Other

Notes:
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Summary of Data & Intervention Form

Student’s Full Name:

TIER 2 Behavior Interventions (first attempt to intervene beyond attempts in core instruction)
List Area Targeted:

Title of Intervention(s) | Frequency | Amount Dates Impact on Targeted Area
of of (progress data must show impact)
Service | Time From To

] Behavior Contract
] Check and Connect
[] Check in Check Out
] Social Narratives
[]Other
[]Other
[]Other

] Behavior Contract
] Check and Connect
] Check in Check Out
] Social Narratives
[]Other
[]Other
[]other

Notes:

TIER 3 Behavior Interventions (must reflect a change in type or intensity of Tier 2 intervention)
List Area Targeted:

Title of Intervention(s) | Frequency | Amount Dates Impact on Targeted Area
of of (progress data must show impact)
Service | Time From To

] Behavior Contract

] Check and Connect

] Check in Check Out
(modified)

] Social Narratives

[]other

] Other
[ Other

[] Behavior Contract

[] Check and Connect

[] Check in Check Out
(modified)

] Social Narratives

[]other

[]Other

Notes:
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Summary of Data & Intervention Form

Student’s Full Name:

attempts in core instruction)

TIER 2 Other Interventions (ex. Communication, motor, adaptive, social/emotional) (first attempt to intervene beyond

List Area Targeted:
Title of Intervention(s) | Frequency | Amount Dates Impact on Targeted Area
of of (progress data must show impact)
Service | Time From To
Notes:

intensity of Tier 2 intervention)

TIER 3 Other Interventions (ex. Communication, motor, adaptive, social/emotional) (must reflect a change in type or

List Area Targeted:
Title of Intervention(s) | Frequency | Amount Dates Impact on Targeted Area
of of (progress data must show impact)
Service Time From To
Notes:
Page |9 Summary of Data & Intervention Form

Revised 5/17/2016




Summary of Data & Intervention Form

Student’s Full Name:

attempts in core instruction)

TIER 2 Other Interventions (ex. Communication, motor, adaptive, social/emotional) (first attempt to intervene beyond

List Area Targeted:
Title of Intervention(s) | Frequency | Amount | Dates Impact on Targeted Area
of of (progress data must show impact)
Service | Time | From To
Notes:

intensity of Tier 2 intervention)

TIER 3 Other Interventions (ex. Communication, motor, adaptive, social/emotional) (must reflect a change in type or

List Area Targeted:
Title of Intervention(s), Frequency | Amount Dates Impact on Targeted Area
of of (progress data must show impact)
Service Time From To
Notes:
Page |10 Summary of Data & Intervention Form Revised 5/17/2016




Summary of Data & Intervention Form

Student’s Full Name:

Date of RTI Team Meeting:

Names of Those in Attendance:

Committee Decisions:
[ ] Move from Tier 2 to Tier 3 Intervention Level
[] Continue Tier 3 Interventions with modifications/adaptations (continue tracking data and updates)

Next RTI team meeting scheduled for: (date)

[ ] Refer to 504 committee
[] Refer for multi-disciplinary evaluation (all information goes to special education liaison)

[ ] Other services needed:
(Inform appropriate staff members)

Meeting Notes:
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Summary of Data & Intervention Form

Student’s Full Name:

Date of RTI Team Meeting:

Names of Those in Attendance:

Committee Decisions:
[ ] Move from Tier 2 to Tier 3 Intervention Level
[] Continue Tier 3 Interventions with modifications/adaptations (continue tracking data and updates)

Next RTI team meeting scheduled for: (date)

[ ] Refer to 504 committee
[] Refer for multi-disciplinary evaluation (all information goes to special education liaison)

[ ] Other services needed:
(Inform appropriate staff members)

Meeting Notes:
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Pulaski County Intervention System
Print-Off Checklist for Summary of Data & Intervention Form

Academic Performance

Summary of Grades
[] Copy of current and previous year’s report card

Assessments/Screeners

[ ] Preschool Screener

[ ] Kindergarten Screener

[ ] MAP scores

[ ] AIMSweb benchmark reports

[ ] AIMSweb progress monitoring reports
[ ] Intervention specific reports (Lexia, Reading Plus, ALEKS, etc.)
[ ] KPREP scores

[]ACT

[ ]CERT

[ ] ACCESS (ELL students only)

Communication & Health, Vision, Hearing and Motor Abilities
Communication
[] Communication screen (if there are concerns in articulation and/or language). Speech
Language Pathologists have to have written parent permission to conduct the screening(s).
See SLP for the permission form.
Physical Functioning
[] Vision/hearing screens (must pass before proceeding to special ed referral)
[ ] Motor screen (if there are motor concerns, either fine and/or gross). This has to be
completed if a Specific Learning Disability is suspected

Social and Emotional Status

[] Discipline/Behavior Reports (SWIS and/or Infinite Campus)
[ ] Progress monitoring reports for any behavioral interventions

School Information/Educational Experiences

[ ] Current and previous year’s attendance reports
[ ] Enroliment history

Other

[ Any other intervention reports and/or progress monitoring reports



Response to Intervention (RTI) MEETING AGENDA

Considerations for Team Membership for this meeting:

[J Administrator [ Special Education Teacher [ Curriculum Specialist [J Psychologist
[ Parent [ Student (if appropriate) [ FRYSC staff
[ Regular Education Teacher {1 Interventionist [ Others as Requested (including outside agency staff)

*At least one team member must be qualified to explain the Intervention Data

Pre-meeting Preparations:

L] Complete all appropriate portions of the PCIS Summary of Data-Intervention Form

[ Determine appropriate team membership based on areas of concern.

[ Collect and organize data for the areas of concern to be reviewed in the meeting.

[ Assign someone from the team to explain data related to the areas of concern and provide them with the data in advance.
[ Schedule meeting in a timely manner allowing adequate time for pre-meeting preparations.

STEPS:

Introductions

O

Determine Appropriate Membership (Are appropriate members present to address areas of concern and explain data?)

Review Purpose of Meeting

Begin with Parental Concerns & Input

Review Teacher/School-based Concerns & Input (see info on PCIS Summary of Data-Intervention Form)

Review the Available Data Collected for Areas of Concern

HigEENIpEIEEINE
~N| o o B~ W N —~

Discuss Intervention Needs
1 Research-based instruction for each targeted area of concern;

1 Intervention services in regular education settings for each targeted area of concern;
L] Delivered by qualified personnel;

O 8. | Develop/Modify Intervention Plan (for each area of concern).
1 Document on PCIS Summary of Data-Intervention Form

O 9. | Develop Progress Monitoring Plan (for each area of concern)

1 Data-based documentation of repeated assessments of achievement or measures of behavior for each targeted area of concern
[ Collected and evaluated at reasonable intervals, over time reflecting systematic assessment of student progress during instruction;
1 Documentation of correspondence to the parents of child’s progress

O | 10. | Document Minutes of Meeting and Decisions Made (on PCIS Summary of Data-Intervention Form)

Revised 3/31/2016
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PROCESS FROM INTERVENTION TO SPECIAL EDUCATION (IDEA) EVALUATION

Students who are not successful after multiple tiers of intensive interventions may be considered by the
school-based problem-solving (RTl) team for additional evaluation.

If the data shows a lack of adequate response to interventions and the team suspects a disability (707
KAR 1:300), the following steps shall be completed.

. Summary of Data and Intervention Form is completed by the RTI Team and given to the school special

education liaison, along with the relevant reports indicated within. Progress monitoring data must be
attached for each area targeted for evaluation.

. Additionally, the RTI Team may request support from the RTI Lead at the District Office to review the
Summary of Data and Intervention Form and supporting documents (including graphs of progress data).
a. In this case, personnel from the District Office will review the documentation and provide guidance on
the intervention and evaluation process and to ensure regulation compliance.

b. Feedback will be provided to the school RTI Coordinator/Contact Person.

. If the RTI process is not implemented with fidelity through referral to evaluation, the district will establish a
team to assist with monitoring of compliance for future referrals.

In the event of a parent referral, the following steps shall be completed.

1. School personnel will share the RTI process with the parent/s to discuss methods the school will use to
address their child’s needs.

2. In the event the parent requests to proceed with the IDEA referral and evaluation, the tiered
intervention process described in this document will be completed simultaneous to the evaluation
process. Be advised, the 60 day evaluation timeline (707 KAR: 1:320) applies to this situation.

PCIS Appendix D 05/04/16
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Screening Tools for the Identification of Accelerated Learners

Recommended guidelines for identification of accelerated learners

Elementary
The percentiles represent the range students should score to be considered for various tiers of service
Measure Area Tier Il Tier Il
Acceleration Acceleration
AIMSweb K-5 Reading and 80% - 94% 95% - 99%
Math
BRIGANCE Pre-K/Kindergarten
Language & 88% - 100%
Communication
Cognitive & General
Knowledge
Reading & Math
Self Help-Motor Skills
Formative K-5 80% - 94% 95% - 99%
&Summative
Assessments
K-PREP/ 3'd Reading & Math 80% - 94% 95% - 99%

Stanford 10

4th Reading, Math,
Science
5t Reading, Math,
Social Studies,
OnDemand Writing

MAP K-5 Math, Reading, 80% - 94% 95% - 99%
Language
3-5 Science
Stanford 10 K-2
Certain schools 80% - 94% 95% - 99%
participate
Naglieri 3rd 96% - 99%
Nonverbal General Intellectual
Ability Test
(NNAT3)
Williams 3rd 121t
Creativity Divergent Thinking
Assessment

Packet (CAP) *

*Used for eligibility determination with gifted/talent students. Other tools are for screening purposes.




Middle School

The percentiles represent the range students should score to be considered for various tiers of service

Measure

Area

Tier Il Acceleration

Tier Ill Acceleration

K-PREP/
Stanford 10

6!"-Reading, Math, Writing
7th-Reading, Math, Science
8th-Reading, Math, Social

80% - 94%

95% - 99%

Studies
MAP 6t — 8" Math, Reading, 80% - 94% 95% - 99%
Language Mechanics
High School

The percentiles represent the range students should score to be considered for various tiers of service

Measure Area Tier Il Acceleration | Tier Ill Acceleration
ACT English, Math, Reading, 29 - 33 34 - 36
Science
Cert 11th — 12th
EOC Biology, English II, Algebra
II, US History
MAP gth — 1 2th 29-33 29-33
Math/Reading
PSAT ** 10th — 11th 89% - 95% 96% - 99%
SAT Spring — 11t 1820-1970 1980-2400
Scholastic Fall = 12th

Assessment Test

Recommend for 10th & 11th

*PSAT-Preliminary Sc

holastic Assessment Test: This is an aptitude assessment testing reasoning and
verbal abilities. Recommended for students striving for National Merit Semifinalist/10"" grade




PCIS Three-Tier Model of Interventions for Accelerated Learners

Academic Systems

Tierlll Acceleration

A student with high abilities and others exceeding

advanced expectations receive intensive

individually designed curriculum with increased p—
depth and complexity from age-level peers.

Tierll Acceleration

All students who meet above grade-level

benchmarks early or quickly receive focused ) These scores are

and targeted enhancement of differentiated 80-94 percentiles representing
instruction forindividuals and/or small groups. the range of student scores

within each Tier.

Universal/Core Instruction

All students receive coreinstruction
thatis researched and standards-based
with clear objectives and have multiple
avenues to show mastery of content,
skills, and learning.

<—



Accelerated Academic Systems

Accelerated learning focuses on individual student goals to help address learning needs or to
enable students to pursue skill development more rapidly and at higher levels. Accelerated
learning includes interventions that are data-based to address individual learning needs.
Interventions may focus on efforts to help students progress toward target standards or may

focus on more complex content/skills delivered at a more rapid pace.

Tier |
All grade levels: scoring

<79%

Tier Il Acceleration
All grade levels: Scoring 80%

- 94%

Tier Ill Acceleration

All grade levels: Scoring

95% - 99%

¢ All students receive core
instruction that is
researched and
standards-based with
clear objectives and
have multiple avenues
to show mastery of
content, skills, and
learning.

¢ Assessment data results
are used to shape future
instructional decisions.

e Instructional pacing,
depth, and complexity
are varied with general
education or core
teacher providing
differentiated instruction.

¢ All students who meet
above grade-level
benchmarks early or
qguickly receive focused
and targeted
enhancement of
differentiated instruction
for individuals and/or
small groups.

e Assessment data results
are used to shape future
instructional decisions.

e Ensure continuous
progress, remove
academic ceilings and
align with the area(s) of
clustered group
instruction based on
interests, needs and

abilities

e A Student with high

abilities and others
exceeding advanced
expectations receive
intensive individually
designed curriculum
with increased depth
and complexity from
age-level peers.

e Studentsin Tier Il

Acceleration are highly
gifted students whose
needs are not being
met in Tier 1 and Tier
2.

e Frequent progress

monitoring provides
data that drives
customized strategies
to ensure the needs of
these students are
met.

e Ensure continuous

progress, remove
academic ceilings and
align with the area(s)
based on interests,
needs and abilities




Key Strategies for Differentiated Instruction

Tier |
All grade levels: <79%

Tier Il Acceleration
All grade levels: Scoring 80% -

94%

Tier Ill Acceleration
All grade levels: Scoring
95% - 99%

Differentiated Instruction
e Choice Boards
e Curriculum Compacting
Extensions
Flexible
tasks/Assessments
Grouping strategies: o
Cluster Grouping o
Cooperative
Grouping o
Cross Grade
Groups o
Flexible Skills
Groups o Full-
time Ability
Grouping o
Regrouping by
achievement for
subject instruction
o Within class
performance
grouping
Higher Order Thinking
Bloom’s Taxonomy
Orbital Study
Pre-assessment
Scaffolding
Tiered Assignments

Differentiated Instruction
¢ Advanced Placement
e Dual Credit
e Flexible
tasks/Assessments
e Grouping strategies:
o Cluster Grouping o
Cooperative
Grouping o
Cross Grade
Groups o
Flexible Skills
Groups o Full-
time Ability
Grouping o
Regrouping by
achievement for
subject instruction
o Within class
performance grouping
Note: Accelerated
students perform
significantly higher when
the majority of their time in
academic core is spentin
true peer interactions.
Curriculum Compacting
Honors/Advanced or
PreAP Courses
e Independent Study
Specialized Focus
STEM Curriculum
Example: Pre-
Engineering &
Project Lead the Way
(PLTW)
s  Subject-Matter
Acceleration
Partial Acceleration
Pre-assessment
Tiered Assignments

Differentiated Instruction
e Advanced
Placement
e Grouping
e Strategies
e Dual Credit
Early Entrance into
Middle Grade
Level Acceleration
School, High
School, or
Postsecondary
e Flexible
tasks/Assessments
Independent Study
Mentorships
Pre-assessment
Problem-based
learning
Seminars
Specialized Focus
STEM Curriculum
Example:
PreEngineering &
Project Lead the

Way (PLTW)
e  Symposiums
e Tiered

Assignments




Types of Service Delivery Options of Key Strategies for Differentiated instruction

. Acceleration: Advancing through material or grade levels prior to the prescribed time. The
decision for acceleration is based on the student’s early mastery of skills/content/process in a
specific area.

. Advanced Placement and Honors Courses: Courses emphasizing college-level content
based on college board curricula and tests (advanced placement), or the provision of more
challenging material through higher levels of content, process and product (honors courses).

. Cluster Grouping: A small group of identified students who receive specialized educational
experiences that are matched to the student’s needs, interests, and abilities.

. Collaborative Teaching: The Gifted and Talented teacher provides specialized direct
instruction in a regular classroom to a cluster group of identified students in conjunction with
the regular classroom teacher.

. Consultation Services: Instructional information and materials provided by the Gifted and
Talented teacher to the classroom teacher.

. Contracts/Management Plans: The teacher allows certain freedom and choice about how a
student completes an assignment. The assignment must meet specifications.

. Counseling Services: Efficacy-based counseling assistance provided by a certified
counselor who is familiar with the characteristics and socio-emotional needs of gifted and
talented students.

. Curriculum Compacting: A 3-step process that (1) assesses what a student knows about
material to be studied and what the student still needs to master (2) plans for student learning
what is not known and excuses the student from what is known (3) plans time for student to
be spent in enrichment or acceleration.

Differentiation: a method used by teachers to establish a match between the students
interests, needs, and abilities to provide curriculum opportunities that include enrichment
and/or acceleration options to maximize student learning.

10.Distance Learning: Learning opportunities offered through the use of computer technology

and satellite transmission or optical fiber transmission.

11.Dual Enrollment: The student takes a course at one level and receives credit for a parallel

course at a higher level (e.g., taking algebra at the middle school level and receiving credit at
both the middle school and the high school level or taking a high school algebra course and
receiving credit for a university course upon successful completion).

12.Enrichment: Opportunities for differentiated activities that supplement and or enhance

classroom instruction.

13.Field Trips: Travel opportunities to extend and enrich learning. Provides extended learning

in a relevant context.



14.Grouping: Student grouping formats shall include grouping for instructional purposes based on
student interests, abilities, and needs, including social and emotional.

15.High Level Questioning: Questions that draw on advanced levels of information and
challenge thinking.

16.Independent Study: A self-directed study of a selected topic under the supervision of a
teacher.

17.Learning Centers: Collections of materials for students to explore and study topics in
greater depth.

18.Mentor/Apprentice: Specialized studies with an adult mentor in the community and under
the direction of an educator knowledgeable in gifted education.

19.Resource Services: Specialized instruction provided to Identify students in a pullout
classroom or other setting that is: designed for accelerated content, special interest groups,
process skills development, or various combinations of instruction.

20.Tiered Assignments: Varied levels of activities provided for students to explore ideas at a
level that will build on their prior knowledge and ensure continued growth. Students use
varied approaches to explore essential ideas.

Progress Monitoring of Accelerated Learners

A system for monitoring student progress with accelerated service interventions will be developed
by each school. Methods for monitoring progress with interventions for accelerated learners will
include school-level Individual Learning Plans (ILP) and formative assessments.

References:
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RTI: Assessment to Action Planning for the Pulaski County Schools
School Level

RT1 Action Plan
[Fall, Winter & Spring)

PCIS Self-Assessment of
Implementation

RTI Report Card
(Fall, Winter & Spring)

(Fall)

(.

#This tool is to be completed at

*This tool is a summary of

*This document will be used

least once per year by the RTI benchmark and intervention to document specific plans
Team (at fall benchmarking). data. It will be completed by for implementation of
Additional administrations can the BTl Team. components of RTl; the

be done at the school's
choasing to monitor progress
with implementation efforts.

*This tool is to be completed
three times per year (at each
benchmarking period and/or

school's "next steps” for
implementation. It will also
be used to monitor progress

*It should be used to measure trimester). through stages of
the level of progress the sSchools will use this tool to implementation.
school is having with assess the outcome of their #*The Action Plan should be

implementation of the major

instructional and intervention

reviewed and revised

componernts of RTI. programs, prioritize "next regularly (monthly is
sSchools will use this tool to steps” of implementation, and recommended). It should
identify their status with identifiy tasks to be included in identify specific tasks,

implementation, "next steps"
of implementation, and tasks
1o be included in their RTI
Action Plan.

*This information should be
shared with school staff and
will be used by the district to
mionitor district-wide progress
with implementation.

J

their RTl Action Plan.

*This information should be
shared with school staff,
included in the C5IP, and
reported to the district for
district compilation of this
data.

personnel who will complete
the tasks, and time frames
for tasks to be completed.
sAction Plan development and
subsequent revisions should
be shared with staff regularly
and reported to the district
three times per year [along
with the RTI Report Card).
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