MOUNT VERNON CITY SCHOOL

DISTRICT PLAN OF SERVICE
FOR SPECIAL EDUCATION

DISTRICT POLICIES, PRACTICES AND
PROCEDURES FOR ASSURING APPROPRIATE
EDUCATIONAL SERVICES AND DUE PROCESS

IN EVALUATION AND PLACEMENT OF STUDENTS
WITH DISABILITIES

l|Page

DI



BOARD OF EDUCATION

Ms. Arlene Torres

President

Ms. Darcy Miller

Vice President

Dr. Serigne M. Gningue Mr. Micah J.B. McOwen
Trustee Trustee
Ms. Melissa Mufioz Mr. Warren Mitchell
Patterson
Trustee Trustee
Mr. Israel Williams Ms. Adriane Saunders
Trustee Trustee

Ms. Wanda White

Trustee

CENTRAL OFFICE ADMINISTRATION

2|Page



Kenneth R. Hamilton, Ed.D.
Superintendent of Schools

Dr. Jeff Gorman

Deputy Superintendent

Mr. Ken Silver

Assistant Superintendent for Business

Ms. Denise Gagne-Kurpiewski

Assistant Superintendent of Human Resources

Dr. Waveline Bennett-Conroy

Assistant Superintendent for School Improvement

Claytisha Walden, Ed.D., Ph.D.

Associate Superintendent of Curriculum & Instruction

Dr. Felicia Gaon

Director of Student Services

Dr. Kim Smith

Associate Superintendent of Student Services & Guidance

Mr. Michael Pelliccio

Assistant Director of Facilities

3|Page



MISSION STATEMENT

The Mount Vernon Special Education Department is committed to
providing intensive academic instruction and supports to students
with disabilities within the Least Restrictive Environment (LRE), as
appropriate. Our goal is to return students with disabilities to the
general education setting with their non-disabled peers.
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SECTION 1

INTRODUCTION



SPECIAL EDUCATION PHILOSOPHY & GOALS

The Mount Vernon City School District Board of Education subscribes to the concept
that all students must be provided with effective instruction, opportunitieséalemic
achievement, and equal access to the New York S&teGeneratiohearnirg
StandardsRecognizing its responsibilities towards students with disabilities, the Board
of Education has adopted the following statement of philosophy of specialieducat
which is the cornerstone of its programs.

)l
T

Students will be educated within their local schools whenever possible.

The District is committed to the concept of the least restrictive environment which
allows for maximum contact and participation witbin-disabled peers.

Special education services, provided within or outside of District, will be limited
to those necessary to address the nature and need of the student's disability.

The goal of special education in the Mount Vernon City School Dis$rio
provide each student with individualized instruction consistent with an
Individualized Education Program (IEP) leading towards college and career
readiness.

This District recognizes that all persons are entitled to be treated with dignity and
regect. Consistent with the Dignity for All Students Act (DASA) persons with
disabilities will be supported by all staff accordingly.

This District is committed to helping the Mount Vernon school community
develop positive attitudes, respect, and undedstgrtowards individuals with
disabilities in order to promote independence of functioning to the greatest extent
possible.

The District is committed to promoting ongoing parental support and involvement
in the education of each student with a disahibyd sees consistent
communication with parents as essential to the learning process.



POLICY STATEMENT

The Mount Vernon City School District is committed to the development and
implementation of an appropriate education for students with disabilities who reside in
the District in accordance with the following administrative practices and procedures:

T

to provide a free appropriate education in the least restrictive environment for
resident children between the ages of three (3) and tveer@y21) or until a high
school diploma, in accordance with Section 100.5 of the Regulations of the
Commissioner of Edutian, has been achieved by the student, whichever shall
occur first;

to ensure that each preschool student with a disability residing in the District has
the opportunity to participate in preschool programs, including timely evaluation
and placement;

to provide instruction for all students with disabilities in the least restrictive
environment consistent with need; removal from the general education
environment occurs only when the nature or severity of the disability is such that
education in generabecation classes with the use of supplementary aids and
services cannot be achieved satisfactorily;

to appoint and train appropriately qualified personnel including the members and
chairpersons of the Committee on Special Education (CSE) and Committee on
Preschool Special Education (CPSE), to carry out the functions required by law
and regulations related to the education of students with disabilities;

to ensure that a discipline code for student behavior is in place which shall govern
the conduct of dbersons on school premises and assist in the maintenance of
public order on school property while protecting the rights of students with
disabilities in compliance with Section 504 of the Rehabilitation Act, the
Individuals with Disabilities Education lpnovement Act (IDEIA) and Part 201 of

the Regulations of the Commissioner of Education;

to ensure the confidentiality of personally identifiable data, information or records
pertaining to a student with a disability, and to ensure the rights of stwadénts
disabilities to privacy and the rights of their parents to review and correct
educational records during the course of evaluation and placement, and while they
are receiving special education services in the District. Such personally

identifiable infamation will not be disclosed without parental permission except

as provided in applicable Regulations;

to provide appropriate accommodations and modifications to ensure equal access
to the general education curriculum;



to ensure provision of individligesting accommodations, specific to the student's
disability and needs, to be used consistently by the student in the recommended
educational program, and in the administration of Districte assessments of
student achievement and, in accordance wallties established by the New

York State Education Department for state assessments of student achievement;

to ensure that students who reside in the District have received the protection of
all other applicable State and Federal laws and regulations;

to ensure that adequate and appropriate space is made available to meet the needs
of preschool and schealge students with disabilities in accordance with Section
3602 of the Education Law;

to ensure that students with disabilities have the opporttonpgrticipate in

school District programs to the maximum extent appropriate, including co
curricular programs and activities, which are available to all students enrolled in
the public schools of the District;

to ensure that parents have received amterstood the request for consent for
evaluation of a preschool student;

to ensure that all instructional materials to be used in the schools of the District

are available in a usable alternative format for each student with a disability in
accordance with the studentdés educational
time that such materials are available to 1thsabled students;

to ensure that universal design principles are used in developing and
administering any Distrietleveloped programs, including assessments, in order to
promote environments that are accessibleetaple with and without disabilities;

to ensure that each general education teacher, special education teacher, related

service provider, and other school personnel that are charged with the

i mpl ement ati on of a studecironiceopy, EP, are pr
including amendments to the IEP, prior to its implementation;

to ensure that measurable steps are taken to recruit, hire, train and retain effective
personnel to provide special education programs and services;

to ensure that prior to rerfral to special education, a mttigred schoelvide

approach will be implemented, which includes a Response to Intervention

process, in order to promote accelerated growth in academic skills and behavior to
address a studentdos identified areas of n

to ensure effective child find procedures to locate and identify all students with
disabilities who reside in the School District or attend private school in the School
District who are in need of special education programs and services;

4



1 to ensure the selection and board appointment of an impartial hearing officer
when needed consistent with applicable Regulations;

1 to ensure that students who have been placed by their parents or legal guardians in
parochial or private schools have re@sithe protection of applicable State and
Federal laws and regulations.



IMPLEMENTATION OF SCHOOL-WIDE APPROACHES AND PRE-
REFERRAL INTERVENTIONS

In accordance with the IDEand Part 200 of the Regulations of the Commissioner of
Education, the District has developeglan to establish preeferral interventionso

assist a studentodés education process before

Special Education (5. In keeping with this policy, it is the responsibility of the

school 6s principal and building | evel |l nstru

possible avenues of general education support services that would enable the student to
achieve thedarning standards. Such services may include, but are not limited to,
Academic Intervention Services (AIS). All schawide approaches to provide

remediation activities for students who are at risk of not meeting state standards or
meeting graduation reqeiments will be considered prior to making referrals to the CSE.
These approaches may also include, but atdéimited to, extra teacher tgacher

assistant support, reading specialist support, and counseling sUp@s. schoelvide
approaches shalesve as some of the preferral interventions prior to consideration of
special education programs through the Committee on Special Education.

The referral form to the CSE used by district staff will describe, in writing, intervention
services, programg,nd approaches used to remediate
services, or instructional methodologies, including any supplementary aids or support
services provided, or the reasons why no such attempts were made. The principal and/or
building levelteam (IST) shall maintain a record of pederral interventions

implemented for each student. Each referral shall be reviewed to determine its
appropriateness and whether-pe¢erral interventions have been adequately utilized, and

if further interventons are deemed necessary.

Within ten (10) days of receipt of referral to the CSE, the building administrator or
designee may request a meeting with the parent or person in parental relationship to the
student, the student, and the referring personst&fi member, to determine whether the
student would benefit from additional general education support services as an alternative
to special education. These services may include, but are not limited to, Speech and
Language Improvement Services, EducatlynRelated Support Services, Academic
Intervention Services, and any other services designed to address the learning needs of

t

he

the student and maintain the studentds pl ace

there is a written agreement thathwihe provision of additional general education

support services the referral is unwarranted, the referral shall be deemed withdrawn and
the building level administrator or designee shall provide a copy of this agreement to the
Chairperson of the CSE, theferring person, the parent or person in parental

relationship, and the student if appropriate. The copy of the agreement will be in the
native language of the parent and will name the additional general education support
services that will be provided all as the length of time of each service. This

agreement will be placed in the studentods

written agreement reached at this meeting, the required timelines of the CSE will be
maintained.

cu



These preeferal inteventionswill not be utilized as a barrier to prevent appropriate
referrals for special education services, but shall be used to assess the ability of the
student to benefit from general education services.

Response to Intervention

lInaccordance with Part 100.2 (ii), the distri
to scientific, researchased instruction shall include the following minimum
requirements:

1 appropriate instruction delivered to all students in the general ednicddss by
gualified personnel;

0 appropriate instruction in reading shall mean scientific resdzastd
reading programs that include explicit and systematic instruction in
phonemic awareness, phonics, vocabulary development, reading fluency,
and readingomprehension strategies;

9 screenings applied to all students in the class to identify those students who are
not making academic progress at expected rates;

1 instruction matched to student need with increasingly intensive levels of targeted
interventionand instruction for students who dot make satisfactory progreiss
their levels of performance and/or in their rate of learning to meet age or grade
level standards;

1 repeated assessments of student achievement which should include curriculum
measuresa determine if interventions are resulting in student progress toward
age or grade level standards;

T the application of information about the
make educational decisions about changes in goals instruction and/orssandce
the decision to make a referral for special education programs and/or services; and

1 written notification to the parents when the student requires an intervention
beyond that provided to all students in the general education classroom that
providesinformation about:

o the amount and nature of student performance data that will be collected
and the general education services that will be provided pursuant to
paragraph (2) of this subdivision;

o strategies for increasing the studentao

othe parentsé right to request an evalu
and/or services.



1 the school district shall select and define the specific structure and components of
the response to intervention program, including, but not limited to, the criteria for
determining the levels of intervention to be provided to students, the types of
interventions, the amount and nature of student performance data to be collected
and the manner and frequency for progress monitoring;

1 the school district shall take appropriate steps to ensure that staff has the
knowledge and skills necessary to implemergsponse to intervention program
and that such program is implemented consistent with paragraph (2) of this
subdivision.

In each of the elementary schools, the Instructional Support Team (IST) convenes

to identify the interventions that are appropridiee IST makes decisions

regarding the appropriateness of the interventions used and recommends changes

I n the studentds instructional program ba
are referred back to the IST who then determine whether studentslarggm

progress and when or if a referral to the CSE appropriate.



DEFINITIONS

Thetermii a | | s applidsamevesystudent listed on the registry of the District. The
following statutory and regulatory definitions are controlling: The term student with a
disability means a person with a disability, who has not attained the age of 21 prior to
Septembel.st, and who has not attained a regular High School Diploma, and who is
entitled to attend public schools pursuant to section 3202 of the Education Law and who,
because of intellectual, physical or emotional reasons, has been identified as having a
disability and who requires special services and programs approved by the Department of
Education. Such term does not include a student whose educational needs are due
primarily to unfamiliarity with the English language, environmental, cultural or economic
factas. In making a determination as to eligibility, a student shall not be determined to be
a student with a disability if the determinant factor is lack of appropriate instruction in
reading or math or limited English proficiency.

The term student with aghbility includes the following classifications:

a.Autismmeans a developmental disability significantly affecting verbal anevedral

communication and social interaction, generally evident before age 3, which adversely
affects a s talpdriermandesOtherdhamaetdristics nften associated with

autism are engagement in repetitive activities and stereotyped movements, resistance to
environmental change or change in daily routines, and unusual responses to sensory
experiences. Thetermdoe not apply i f a studentds educat
affected primarily by an emotional disturbance as defined in paragraph d. A student who
manifests the characteristics of autism after age 3 could be diagnosed as having autism if

the criteriain this paragraph are otherwise satisfied.

b. Deafnessneans a hearing impairment that is so severe that the student is impaired in
processing linguistic information through hearing, with or without amplification that
adversely aff ecnhasperformamceu dent 6 s educat

c. Deafblindnesaneans concomitant hearing and visual impairments, the combination of
which causes such severe communication and other developmental and educational needs
that they cannot be accommodated in special education progodehsfor students with
deafness or students with blindness.

d. Emotional disturbanceneans a condition exhibiting one or more of the following
characteristics over a long period of time and to a marked degree that adversely affects a
student 6s educational perf or mance:

i. an inability to learn that cannot be explained by intellectualsgner health factors;

ii. an inability to build or maintain satisfactory interpersonal relationships with peers and
teachers;

iii. inappropriate types of behavior or feelings under normal circumstances;



iv. a general pervasive mood of unhappiness or depression; or

v. a tendency to develop physical symptoms or fears associated with personal or school
problems.

The terimnfadmati sturbanced includes schizophr
students who are socially maladjusted, unless it is determined that they have an emotional
disturbance.

e.Hearing impairmentneans impairment in hearing, whether permanent or flungat
which adversely affects the childbds educati o
the definition of deafness in this section.

f. Learning Disabilitymeans a disorder in one or more of the basic psychological

processes involved in understamglor in using language, spoken or written, which

manifests itself in an imperfect ability to listen, think, speak, read, write, spell or to do
mathematical calculations. This term includes such conditions as perceptual disabilities,
brain injury, minimabrain dysfunction, dyslexia and developmental aphasia. The term

does not include learning problems that are primarily the result of visual, hearing or

motor disabilities of an intellectual disabilityof emotional disturbance, or of

environmental, cult@al or economic disadvantage. The term includes students who do

not demonstrate sufficient progress to meet age or-gpgoved gradéevel standards

in one or more of the areas identified in this paragraph when assessed using a process
basedonthestudet 6 s r es ponse tbasedsnterventioh ar Wwho exhibitae s ear c |
pattern of strengths and weaknesses in performance, achievement, or both, relative to age,
Stateapproved gradéevel standardyr intellectual development.

g. Intellectual Disablity means significantly suverage general intellectual functioning,
existing concurrently with deficits in adaptive behavior and manifested during the
devel opment al period, that adversely affects

h. Multiple disablities means concomitant impairments (such as intellectual disability
blindness, intellectual disabiltgrthopedic impairment, etc.), the combination of which
cause such severe educational needs that they cannot be accommodated in a special
education progam solely for one of the impairments. The term does not include deaf
blindness.

I. Orthopedic impairmenteans a severe orthopedic impairment that adversely affects a
student 6s educational performance. The term
anomaly (e.g., clubfoot, absence of some member, etc.), impairments caused by disease

(e.g., poliomyelitis, bond tuberculosis, ¢t@and impairments from other causes (e.g.,

cerebral palsy, amputation, and fractures or burns which cause contractures).

J. Other healthimpairmentmeans having limited strength, vitality or alertness, including
a heightened alertness to environmental stimuli, that results in limited alertness with

10



respect to the educational environment, that is due to chronic or acutepnehléms,

including but not limited to a heart condition, tuberculosis, rheumatic fever, nephritis,

asthma, sickle cell anemia, hemophilia, epilepsy, lead poisoning, leukemia, diabetes,

attention deficit disorder or attention deficit hyperactivity disoatel ourettesyndrome,

which adversely affects a studentds educatio

k. Speech or language impairmaneans a communication disorder, such as stuttering,
impaired articulation, a language impairment or a voice impairment that advefsetg af
a studentds educational performance.

I. Traumatic brain injurymeans an acquired injury to the brain caused by an external
physical force or by certain medical conditions such as stroke, encephalitis, aneurysm,
anoxia or brain tumors with resultimgpairments that adversely affect educational
performance. The term includes open or closed head injuries from certain medical
conditions resulting in mild, moderate or severe impairments in one or more areas,
including cognition, language, memory, attent reasoning, abstract thinking, judgment,
problem solving, sensory, perceptual and motor abilities, psychosocial behavior, physical
functions, information processing, and speech. The term does not include injuries that are
congenital or caused by birttauma.

m. Visual impairment including blindnesseans impairment in vision that, even with
correction, adversely affects a studchentds ed
partial sight and blindness.

APreschool Student with ®isabilityo refers to a preschool student who has been
identified by the Committee on Preschool Special Education (CPSE) who is eligible to
receive preschool programs and services, and is not entitled to attend the public schools
of the District. To be idatified as having a disability, a preschool student shall either:

1. exhibit a significant delay or disorder in one or more functional areas
related to cognitive, language and communicative, adaptive, social
emotional or motor development which adversefyafct s t he student
ability to learn. Such delay or disorder shall be documented by the results
of the individual evaluation which includes, but is not limited to,
information in all functional areas obtained from a structured observation
of a s triordhanoetaddehpver, a parental interview and other
individually administered assessment procedures, and, when reviewed in
combination and compared to accepted milestones for child development,
indicate:

a. al2-monthdelay in one or more functionalesa(s)

b. a 33 percent delay in one functional area, or a 25 percent delay
in each of two functional areas

11



c. If appropriate standardized instruments are individually
administered in

the evaluation process, a score of 2.0 standardtamsabelow
the

mean in one functional area, or a score of 1.5 standard
deviations below

the mean in each of two functional areas; or

2. meet the criteria for Autism, Deafsg DeafBlindness, Hearing
Impairment,
Orthopedic Impairment, Other Health Impairment, Traumatic Brain
Injury, or Visual Impairment.

Thetermi s pe ci al neahsspecitlly desighed individualized or group

instruction or special services or programs, as defined in subdivision 2 of section 4401 of
the Education Law, and special transportation, provided at no cost to the parent, to meet
the unique needs of studs with disabilities.

a. Such instruction includes but is not limited to that conducted in
classrooms, homes, hospitals, institutions and in other settings.

b. Such instruction includes specially designed instruction in
physical
education, including adapted physical education.

The termii s p e edesmred igstructod means adapting, as approp
an eligible student, the content, methodology, or delivery of instruction to address the
unique needs thatresulbfm t he student és disability; and

general education curriculum, so that the student can meet the educational standards that
apply to all students.

The term "I ndividual ilIEPOd mEawmcatai ovir i Pt @qr ama@ t
developed, reviewed and revised in accordance with Section 200.4 (d)(2) of the

Regulations of the Commissioner of Education to be provided to meet the unique

educational needs of a student with a disability. The IEP indicates the recommended

special eduation programs and services which may include the following:

1 Special classes, transitional support services, resource room, related services,
direct or indirect consultant teacher services, integratadahing services,
assistive technology servicggnsition services and home instruction.

1 Contracts with other Districts for special services or programs.

1 Contracts for special services or programs provided by Boards of Cooperative
Educational Services (BOCES).
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Contracts with a state or stegepmrted school in accordance with article eighty
five, eightyseven or eighteight of New York State law.

Contracts with private neresidential schools, which have been approved by the
Commissioner and which are within the state.

Contracts with privataonresidential schools, which have been approved by the
Commissioner and which are outside of the state.

Contracts with private residential schools, which have been approved by the
Commissioner and which are within the state.

Contracts with privateasidential schools, which have been approved by the
Commissioner and which are outside of the state.

Contracts for residential or noesidential placements with a special act school
District listed in chapter five hundred six$yx of the laws of Nineteehundred
sixty-seven.

Provision of educational services in a residential facility for the care and treatment
of students with disabilities under the jurisdiction of a state agency other than the
State Education Department.

The ter m A Reneans @dedelogmentay, coreetve) and other

supportive services as are required to assist a student with a disability and
includes, but is not limited to, speel@mguage pathology, audiology services,
interpreting services, psychological services, physheiapy, occupational

therapy, counseling services, including rehabilitation counseling services,
orientation and mobility services, medical services as defined in this section,
parent counseling and training, school health services, school nurse services
school social work, assistive technology services, and appropriate access to
recreation, including therapeutic recreation, other appropriate support services and
Includes the early identification and assessment of disabling condition in students.

Theterm does not include a medical device that is surgically implanted, the

optimization of that devicebs functioni

replacement of such device.
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SPECIAL EDUCATION PROGRAMS AND SERVICES: OVERVIEW

In accordance with&tion 200.6 of the Regulations of the Commissioner of Education,
the District provides a continuum of services which allows placement of preschool and
schoolage students in the least restrictive environment consistent with their needs and
which providedor the placement of students on the basis of similarity of individual
needs.

School Calendar

Special education students follow the same school calendar as their general education
peers.

School day means any day, including a partial day that students are in attendance at

school for instructional purposes. These terms have the same meaningtioiexiits

including students with disabilities and students without disabilities except that, during

the months of July and August, school day means every day except Saturday, Sunday and

| egal holidays. The ter m 6da yndidatedasschosl cal end
day or business day.

Business day means Monday through Friday, except for Federal and State holidays
(unless holidays are specifically included in the designation of business day).

Least Restrictive Environment

The District provides a full continuum of services and placements, ranging from
placement in general education classes with special education supports and services to
residential settings. The District embraces the spirit of this requirement to ensure that
children are not unnecessarily removed from the regular classroom or isolated from other
children of their age.

The term 6Least Restrictive Environment (LRE
general education curriculum and is removed from tmeige education setting by

placement in special classes, separate schools or other removal from the regular

educational environmeinly when the nature or severity of the disability is such that

even with the use of special education supplementary atbiseaimices, education cannot

be satisfactorily achieved.

1. Pl acement shall be based on the studen
annually.
2. Pl acement shal/l be as cl ose as possi bl

the student 6s | ERngeneeqtuhe stidentsbadloee ot her
educated in the school he or she would have attended if not disabled.
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3. In selecting the least restrictive environment, consideration must be given
to any potential harmful effect on the student or on the quality of services
that he or she needs.

4. A student with a disability will not be removed from education in-age
appropriate general education classrooms solely because of needed
modifications in the general education curriculum.

Procedures to Implement Least Restrictive Bvironment Requirements

1. The student will receive a comprehensive, nonbiased, individual
evaluation in the studentds home | angu
communication, unless it is clearly not feasible to do so. Dominant
language means the language normallylusethe student in the home or
learning environment. Students will be assessed using both languages
when the home language and language of instruction differ. If bilingually
certified evaluators completing the assessments agree that the student is
Englishproficient for academic purposes, the student shall be assessed in
Engl i sh. I n making a determination of
education, the CSE shall ensure that academic deficiencies are not the
result of lack of appropriate instructiomieading or math or limited
English proficiency. The CSE will review evaluation information to
determine whether additions or modifications will enable the student to
participate, as appropriate, in the general curriculum.

2. Prior to placement in speciadlucation, the CSE will ensure that the
resources of the general education program, including an intervention
consistent with Response to Intervention, have been considered.

3.A student6s educational program will b
involvemenn of the studentdés parent or guar
student, when appropriate. The Committee will include persons
knowledgeable about the student, the meaning of the evaluation data, and
the continuum of placement options. The Individuals with Digedsi
Education Improvement Act (IDEIA) requires that at least one of the
studentodos regular education teachers p
student is, or may be, participating in the regular education environment.

In addition, the Committee mussiclude a representative of the school
District who is qualified to provide or supervise the provision of special
education services and who is knowledgeable about the general education
curriculum and the availability of resources of the school District. A
Committee participant who is knowledgeable about the evaluation data
must be able to interpret the instructional implications of the evaluation
results.
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4. The Committee will prepare an IEP which includes statements of the

student 6s pr e soeahperfoimances inctudirg howehd u ¢ a
student 6s disability affects invol

curriculum, or for preschool students, as appropriate, how the disability

affects the childdés participation

5. The IEPwill list measurable annual goals, including benchmarks or-short
term objectives for preschool students, students in ungraded curricula
and/or students eligible for the New York State Alternate Assessment

(NYSAA). Annual goals must relate to meetingthe dte nt 6 s needs

result from the disability to enable the student to be involved in and
progress in the general curricul
educational needs that result from the disability.

6. The CSE or Committee on Preschool Spkeducation will first consider
placement in general education with appropriate support. Alternative

placements, such as special classes, special schools or other removal from

the general education environment, will be considered only when the
CSE/CPSEdt er mi nes that a studentds
be satisfactorily achieved even with the use of supplementary aids and
services.

7. The IEP of the student will include an explanation of the extent to which
the student will not participate with students who do not have disabilities.

8. The parent or guardian will be provided a Prior Written Notice (PWN),
previously called notice of reconmendation, from the CSE/CPSE, which

describes the program and placement options considered for the student, a

rationale for those options, and an explanation of why any options
preferred by the parent were not selected.

9. The CSE/CPSE will indicate expedtbenefits to the student from the

special education program selected in the areas of academic achievement,

functional performance and learning characteristics, social development,
physical development and management needs.

10. The CSE/CPSE will conduct amAn u a | Review of t he

continuation or modification of the provision of special education
programs and services. Such review shall consider the educational
progress of the student and the
educaton programs.

The District is committed to placing students in the least restrictive environment
consistent with their needs. The District provides the full continuum of services as

described in 200.6 of the Commi ssioner 0s
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Similarity of Needs

Whenever students with disabilities are grouped together for purposes of special
education, they are grouped by similarity of need. The CPSE and CSE identify
educational needs in accordance with the following factors:

1. Academic Achievement, Function@érformance and Learning
Characteristic$
The range of academic or educational achievement within the group shall be
limited to ensure that instruction provides appropriate opportunities for each
student to achieve the annual goals.

2. Social Developmeri The degree and quality of the
with peers
and adults, feelings about self, and social adjustment of school and
community environments.

3. Physical DevelopmeiitThe degree or quality of the
sensory
development, health, vitality and physical skills or limitations which pertain to
the learning process.

4. Management NeedsThe nature of and degree to which environmental
modifications
and human or material resources are required to enable the stubenefit
from instruction.

17



PROVISION OF APPROPRIATE SPECIAL EDUCATION SERVICES TO
ENABLE PARTICIPATION AND PROGRESS IN THE GENERAL EDUCATION
CURRICULUM

All students with disabilities who reside in the School District will be provided with an

appropriate Individualized EducationiPgr am (| EP) t hat meets the s
needs as determined and recommended by the CSE (CSE) and arranged for by the Board

of Education. This IEP shall be designed to enable involvement and foster progress in the

general education curriculum tcetlextent appropriate to the needs of the student. In

developing the IEP, the CSE will consider the present levels of performance, the

student s strengths, needs, and the concerns
social development, physicatdelopment, and management needs will be the basis for

written annual measurable goals.

In keeping with this policy, the CSE will consider general education at each initial,
program or Annual Review for the student as well as the appropriate supports or related
services needed for the student to make academic progress within the genetaireduca
environment. Progress or educational benefit shall be indicated by successful academic
progress, defined as improvement in skills, achievement on State, local assessments,
standardized examinations and Student Learning Objectives (SLOs) leadingstoward
proficiency in gradeappropriate core curricula, increased independence in activities of
daily living, and attainment of career or collegadiness skills. Consideration will be

given to social areas, including relationships with peers and adultsgfealout self,

and the adjustment to school and community environments. Physical development areas
include motor or sensory areas, health, vitality and physical skills. Progress in
management needs includes improved independence in areas that reqroreresal
modifications or human resources.

The District will ensure access to a diploma for students with disabilities through its
establishment of heterogeneous general education classes, integrachoay classes

and special education classed fv@vide equivalent instruction. Appropriate academic
intervention services shall also be considered and determined by the building principal to
assist students with disabilities in making progress toward achievement in the Common
Core Curriculum and Nework State Standards. These services shall be in addition to

the special education services deemed appropriate by the CSE. No student, by virtue of
identification as a student with a disability, shall be precluded from receiving equivalent
instruction. Whae appropriate the CSE may recommend that a student pursue an adapted
program leading toward a Career Development and Occupational Studies (CDOS)
Certificate or, for students recommended to take the New York State Alternative
Assessment instead of other ugqd State assessments, a Skills and Achievement
Commencement (SACC) Credential.

The District will also ensure equal access for students with disabilitiesdordoular
activities, including clubs, sports, or evening activities and will providee@smmended

by the CSE, appropriate services to enable this participation. Students who are receiving
education in Oubf-District placements as recommended by the CSE shall also have an
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equal opportunity to participate in these activities, as deemed ajgppedie meet their
individualized needs.
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COMMITTEE ON SPECIAL EDUCATION (CSE) AND COMMITTEE ON
PRESCHOOL SPECIAL EDUCATION (CPSE)

Appointment and Training

To implement its commitment to the education of students with disabilities, the Board of
Education annually appoints a Committee on Special Education (CSE), Subcommittees
on Special Education, and a Committee on Preschool Special Education (CPSE). The
Comnittees are appointed in accordance with the provisions of New York Education

Law, Sections 4402 and 4410 and Section 200.3 of the Regulations of the Commissioner
of Education. Section 4410 of the Education Law, which established the Committee on
PreschooEpecial Education, was signed into law on July 5, 1989, and the CPSE was
established for the first time during the 1989/90 school year. It is the responsibility of the
CSE and CPSE to:

1. evaluate and identify students with disabilities and recommethspducation
programs, supports, and services to the Board of Education;

2. assure that appropriate due process safeguards, including Prior Written Notice (PWN),
are provided for each student;

3. maintain an annually revised register of all students with disabilities who reside in the
District and who are eligible to attendegchool or public school during the coming
school year;

4. establish a network for communication and sharing of resources with other educational
and community service agencies;

5. report to the Board of Education on the adequacy and status of progeavnses and
facilities made available to scheagje students with disabilities by the school District,
and, for preschool students, by public and private agencies within the County of
Westchester;

6. report to the State Education Department on thebeuwf preschool students, if any,
within the District not receiving appropriate preschool services and the reasons for any
such lack of service.

Responsibilities

The Committees are responsible for ensuring that all necessary procedures for Child
Find, including the assessment, identification, classification, placement and Annual
Review of the status and progress of every student with a disability are carried out in
accordance with federal and state law and regulation. Subcommittees are authorized to
perform the functions of the CSE except when a student is being considered for an initial
placement or change to a more restrictive environment in one of the following types of
placements:
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1. a special class;

2. a special class program resulting in renhdnvan the general education classroom for
more than 20% of the school day;

3. a speci al class outside of the student 6s

4. a public school outside the studentds
school serving studénwith disabilities.

Upon a written request from a parent or a legal guardian of a student indicating he or she
is not in agreement with the subcommittee recommendation, the subcommittee will
immediately refer to the CSE for its review any recommendatidhe subcommittee
concerning the identification, evaluation, educational placement or provision of a free
appropriate public education.

The CSE is responsible for oversight and monitoring of the activities of each
subcommittee to assure compliancelvigderal and state law and regulations. Each
subcommittee must annually report the status of each student with a disability within its
jurisdiction to the Committee.

Training CSE/CPSE Members

The District is committed to ensuring that all members of the CSE and CPSE are
appropriately trained for their responsibilities on their respective committees. Committee
members are made aware of their responsibilities to ensure that services areddentifie
allow the student to be involved in and progress in the general education curriculum.
Specific administrative practices for training these members, including general education
teachers and parents, to carry out the provisions of Part 200 include:

1. arranging for attendance at District, regional, state meetings regarding CSE/CPSE
issues;

2. conducting Districbased training on a regular basis;

3. providing copies of written guidelines pertaining to District practices and procedures
for referringand evaluating preschool and schagk students suspected of having a
disability;

4. participating irCSE/CPSE training provided by the New York State Education
Department;

5. disseminating all amendments to the Regulations of the Commissioner, and

informational bulletins and pamphlets, including memorandum from SED, to all
committee members;
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6. inviting committee members 8ite visits of Ouof District special education
placements to familiarize them with placement options available to respmalks
education students;

7. utilizing RSETASC as a training resource; and

8. other resources, including professional and legal organizations.

General Staff Development

The Board of Education is committed to hiring, training and retaining highly qualified
and effective personnel responsible for carrying out all of the mandates of the Individuals

with Disabilities Education |I mprovement Act
Commiss oner 6s Regul ations regarding students w
Boardds policy to recruit, hire and train ap

personnel to provide special education programs and services, including members and
chairpesons of the CSE and the Committee on Preschool Special Education.

All special education personnel shall be appropriately qualified to carry out their duties
regarding students with disabilities, and shall possess the training, licensing and
certification required by th&very Student Succeeds Aatd New York Law.

9 As part of an ongoing effort to assist special and general education
teachers to effectively meet the needs of students with disabilities,
staff development plays a critical rolepreparing teachers to work
with diverse learners. The District is committed to providing staff
development in the form of special education department meetings,
grade level meetings, content department meetingseriwice courses,
the autism training cose, mentoring, coaching, webinars, regional
meetings, Superintendentds Conferenc
opportunities for professional development
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SECTION 2

COMMITTEE ON PRESCHOOL
SPECIAL EDUCATION

23



COMMITTEE ON PRE SCHOOL SPECIAL EDUCATION (CPSE)
MEMBERSHIP

At its yearly organization meeting, the Board of Education appoints a Committee on
Preschool Special Education in accordance with the provisions of Education Law
84410.3 to ensure timely evaluation of studente membership of each committee shall
include:

1. the parents of the preschool child;

2. not less than one general education teacher of the student whenever the student is, or
may be, participating in the general education environment;

3. not less thn one special education teacher or not less than one special education
provider of the student;

4. the CPSE chairperson who is a representative of the District qualified to provide, or
supervise the provision of speciatiesigned instruction to meetthinique needs of
students with disabilities who is knowledgeable about the general education curriculum
and about the availability of the resources of the local educational agency. An individual
who meets these qualifications may also be the same indhagpointed as the special
education teacher, the special education provider of the student or the school
psychologist;

5. the parent of a preschool or elementary sehgelchild with a disability who resides
in the District or neighboring District, pvided that such parent is not a required member
if the parent(s) of the child request that the additional parent member not participate;

6. an individual who can interpret the instructional implications of evaluation results, who
may be a member of theam selected from the general or special education teacher or
provider or District representative described above;

7. other persons having knowledge or special expertise regarding the child, including
related services personnel as appropriate, as hlm®kDistrict or the parents shall
designate. The determination of knowledge or special expertise of such person shall be
made by the party who invited the individual to be a member of the CPSE;

8. for a student in transition from Early Intervention programs and services, at the request
of the parent, an appropriate professional
Intervention Program;

9. an appropriately licensed or certified professionahftbe municipality.
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ROLE AND RESPONSIBILITIES OF THE CPSE CHAIRPERSON

The CPSE Chairperson will

1. preside over the CPSE meeting;

2. carry out the functions of a CPSE chairperson including but not limited to:

a. notifying parents when a referral or request for referral has been received,;

b. documenting attempts to obtain parental consent to an Initial Evaluation;

c. informing aparent who does not grant consent for an Initial Evaluation, that upon
request, that parent will be given an opportunity to attend an informal conference to ask

guestions regarding the proposed evaluation;

d. providing a parent and a referring pers@opy of an agreement to withdraw a
referral;

e. determining the location of any meeting held to review or evaluate a preschool child;
and

f. participating in a transition planning conference for a child transitioning from early
intervention (EI) servies to preschool special education and services to review the
childés program options and establish a
to participate in this meeting).
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CPSE MEMBER ATTENDANCE

1. Chairperson
2. Parents of the preschool child

3. General Education Teacher of the child (whenever the student is, or may be,
participating in the general education environment).

4. Special Education Teacher or Related Service Provider (of the child)

5. Parent Mmber of a child with a disability enrolled in psehool or elementary level
program.

6. Representative of the school district

7. Individual Who Can Interpret Evaluation Results (may be selected from individuals
listed above)

8. Representative from Early Intervention program (if requested by the parent)

9. Representative of the Municipality (County) of residence (not reqfaredquorum)

Excusal of Committee Member

A member of the CPSE may be excused from attending a meeting, in whole or in part,

when the meeting involves a modification or discussion of their area of the curriculum or

related services only if:

1. the paents and the school District agree in writing to the excusal, and

2. the excused member submits to the parent and the rest of the CPSE, written input into

the devel opment of the studentodés | EP, and in
me mb eneaao$ curriculum or related services, prior to the meeting.

A parent retains the right to request and/or agree to excuse a CPSE member if:

1. the parent and school district agree in w
meeting is not necessarglt ause t he member 6s area of curri
not being modified or discussed at the meeting.

2. Or the member is unable to attend because of an emergency or unavoidable scheduling
conflict, and t he s c hooitenthputsfdr review withima b mi t s t h
reasonable time prior to the meeting.

Requests for excusals do not apply to the parents of the student or the appointee of the
municipality.
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Consensus is thereferreddecisionmaking process. Parents of the student being

reviewed and other knowledgeable persons are encouraged to share information, outside
evaluations and reports with the Committee. The CPSE Chairperson, in the absence of
consensus from the committee, has the authority to make recommendation. Written
notice of CPSE meetings is provided to parents at least five (5) days in advance of the
meeting date. Five day notice may be waived with written consent of the parent.
Meetings of the CPSE are held in the Administration Building as needed to review
referrals thoughout the school year and during the summer months.
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DEFI NI TI ON APRESCHOOL STUDENT WITH A DI SABI L

Preschool student with a disability a preschool child as defined in section 4410(1)(i) of

Education Law who is eligible to receive preschool programs and services, is not entitled

to attend the public schools of the school district of residence pursuant to section 3202 of

the Education L& and who, because of mental, physical, or emotional reasons, has been

identified as having a disability and can receive appropriate educational opportunities

from special programs and services approved by the departilagibility as a

preschool studenvith a disability shall be based on the results of an individual
evaluation which is provided in the studentad
procedure, and administered by a multidisciplinary team in accordance with all other

requirements adescribed in section 200.4 (b) (1) throygh
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CPSE PROCEDURES

Referral

The Committee on Preschool Special Education (CPSE) is responsible for arranging for
the evaluation of any student who is suspected of having a disability, who meets the age
eligibility requirements specified in the Regulations, and is a resident ofttbelsc

District. The evaluation process begins when a written request for evaluation is made by
any of the following:

1. the studentdés parent or person in parent a

2. a professional staff member of the school District in which the stuelsdes or the
public or private school the student legally attends;

3. a professional staff member of a preschool program approved pursuant to Section 4410
of the Education Law;

4. a professional staff member of an approved program providing spatiattion to
students ages birth to three (3);

5. a licensed physician or judicial officer;

6. the Commissioner or designee of a public agency with responsibility for the welfare,
care or education of children; or

7. a professional staff member of the Early Childhood Direction Center.

The referral can be made at any time during the school year. It should specify the extent

to which the preschool student has received any services prior to referral. When the

CPSE reeives a referral, the chairperson will meet with the parent describing the

evaluation procedures and request parental consent for the evaluation. A list of County

approved evaluation sites will be provided to the parent. Translations will be provided as

needed. In the event that parents do not consent to evaluation the Committee shall

i mpl ement the Districtés practices for ensur
understood the request for consent.

Evaluation and Recommendation

The individual evaluatin of a preschool child shall include relevant functional and
devel opment al i nformation regarding the chil
participation in ageappropriate activities.

This evaluation will include the following, at no cost to the paren

1. a physical examination:
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2. an individual psychological examination, except when a school psychologist
determines after an assessment that further evaluation is unnecessary;

3. an observation of the child in the chil
education settingr an environment appropriate for a child of that age to document
performance and behavior in the areas of difficulty;

4. a social history; and

5. other appropriate assessments or evaluations as necessary to ascertain the physical,
mental and emotionalind behavioral factors that contribute to the suspected disabilities.

The evaluator will use technically sound instruments that may assess the relative
contribution of cognitive and behavioral factors, in addition to physical or developmental

factors. st s wi | | be administered in the student

communication, unless it is clearly not feasible to do so. The tests will be validated for

the specific purpose for which they are used and will be administered by trained

persomel. Tests will be administered so as not to be racially or culturally discriminatory

and to ensure that they measure the extent to which the student has a disability and needs
speci al education, rat her than mhe@PSETre t he
will arrange for specialized evaluations where necessary. These assessments may include,
but are not limited to, bilingual evaluations, psychiatric and neurological examinations,
audiological evaluations, visual evaluations, and assistive techynaésgssments.

Specialized evaluations are not limited to the Initial Evaluation process; they may be

indicated at any time.

When completed, the evaluation reports will be submitted to the CPSE and a CPSE
meeting will be scheduled. The parents will beyiled with a copy of the summary

reports prior to the meeting. The results of the evaluation will be provided to the parent in
the home language or other mode of communication. Reasonable measures will be made
to ensure that the parent attends the meetihgg means:

1. A written notice is sent to the parent at least five days pradvsing them of the
meeting.

2. At least one additional attempt is made to notify the parents. This may mean additional
written notice or a telephone call.

Prior to making any recommendation that would place a child in an approved program of
the agency that conducted the Initial Evaluation, the committee may exercise discretion
to obtain an evaluation of the child from other approved evaluators.

The CPSE dumits a recommendation to the Board of Education and to the parent of the
preschool student within thirty (30) school days of the date of the receipt of consent. If
the Committee determines the student is ineligible for the special education, written
notification will indicate the reasons for the finding. If the Committee determines that a
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student has a disability, an IEP is prepared which specifies the nature of the disability, the
studentés current | evels of fuausctihenistg,deinnc
participation in appropriate activities, measurable annual goals, including benchmarks or
shortterm objectives, and the type of special education program and/or services

recommended. The CPSE will seek, in every case, to recommend ptadcenne least

restrictive environment consistent with the needs of the student. If, for any reason, the
recommendation of the Committee differs from the preference of the parent, the report

shall i nclude the reasons fhenoticeWwikals€ommi tt eeb
indicate that, in the event that the parent does not provide consent for placement, no

further action will be taken by the CPSE until such consent is obtained.

Placement andProvision of Services

Upon receipt of ttibnethe®PagdoBEsucatian evitd amangenfal the
student to receive appropriate special programs and services. Services will not be
provided without parental consent but if the parent disagrees with the recommendation of
the Board and prefers an alternatprogram, he/she may request special education
mediation or an impartial hearing review and may appeal the decision to the State Review
Officer. Review of placement decisions will be conducted in accordance with the same
rules of procedural due proceggpécable to the placement of scheaed students,

except that the decision of the impartial hearing officer must be rendered within thirty
days after the comgsion of the resolution perio®@lacement in an approved program will

take place as soon as piide following Board approval. If the Board of Education

di sagrees with the Committeeds recommendati o
the Committee for further review.

Annual Review

An Annual Review is conducted for every preschool student whd@éan classified as
having a disability. The purpose of the Annual Review is to determine the

appropriateness of the studentds | EP and the
special education program. The yearly review ensures that the IEP williieotd meet

the studentds educational needs. Il n addition
the parent of the student, the studentds tea

written notice, at least five (5) days prior to the meetingitititates the time, date,

location and persons expected to attend. Reasonable measures will be taken to ensure that
the parent attends the meeting. This notice must inform parents that they have the right to
invite others persons to the meeting, who hawvededge or special expertise regarding

the student.

Amendment to CPSE Meeting After the Annual Review
After an IEP has been developed at the Annual Review meeting, a parent and the School

District may agree to develop a written document to amend tlleestut 6 s | EP under
following circumstances:
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1. the parent makes a request to the School District for an amendment to the IEP and the
parent and the District agree in writing; or

2. the School District provides the parent with a written proposal émdra provision or
provisions of the IEP that:

a. is conveyed in language understandable to the parent, and
b. informs and allows the parent the opportunity to consult with the appropriate
personnel or related service providers concerning the propbaedes.

3. the parent must agree in writing to such amendment.

The parent must be provided prior written notice of the changes to the IEP.
The CPSE must be notified of any changes made to the IEP.

The parent must also receive, either:

1. arevised IEP, or

2. a document that amends or modifies the IEP (or, upon parent request, a revised copy of
the entire IEP with the amendments incogted).

Amendments made to an IEP without a meeting do not affect the requirement that the
CPSE must review the IEP annually, or upon request.

Withdrawal of Referral

Written consent of the parent or guardian is required prior to initiating an evalbatia
student who has not previously been identified as having a disability. In the event that
parent permission is withheld, the parent shall be given the opportunity to attend an
informal conference with a designated professional most familiar withrtposed
evaluation. If, at this meeting the parent decides that the referral is not warranted, the
referral shall be withdrawn.
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CONTINUUM OF SERVICES (CPSE)

Program Recommendations

The CPSE must consider the appropriatenessefr vi ces t o meet the st u
the least restrictive environment in the following order:

1. related services only;
2. special education itinerant services only;
3. related services in combination with special education itinerant services;
4. an integrated special education preschool program;
5. a halfday preschool program;
6. a full day preschool program.
If the CPSE determines that a student needs a single service, that service must be
provided only as a related service or a spexdailcation itinerant service. The Committee
shall first consider providing special education services in a setting where age
appropriate peers without disabilities are found.

Related Services
Those services defined in Section 4401 of Education Law iadpédech pathology,
audiology services, psychological services, physical therapy, occupational therapy,
counseling services, medical services as defined by regulation, orientation and mobility
services, parent counseling and training, school health sgrgickeool nurse services,
school social work, assistive technology services, appropriate access to recreation,
including therapeutic recreation, and other appropriate developmental or corrective
support services. Related services do not include a meéie@kdhat is surgically
i mplanted, the optimization of that deviceos
the replacement of that device.

Related services are provided at a site determined by the Board of Education including,
but not limited to:

1. an approved or licensed gkimdergarten;
2. a Head Start Program;
3. the worksite of the provider;

4 . the studentds home*;
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5. a hospital,
6. a state facility;
7. a childcare location.

The initial location for the delivery of one or more related services must be stated on the
IEP.

Special Education Itinerant Services
Provided by a certified special education teacher of an approved program on an itinerant
basis at a site determined thye Board of Education including, but not limited to:
1. an approved or licensed gkimdergarten;
2. a Head Start Program,;
3. the work site of the provider;
4. the studentds home?*;
5. a hospital,
6. a state facility;
7. a childcare location.
*Related services will be provided in the home only if the Board of Education determines
that documented medical or special needs indicate that the student should not be
transported to another site.
Changes of location for thgrovision of services may occur without the review of the
CPSE.
The purpose of Special Education Itinerant Services is to provide individual or group

instruction and/or direct services to preschool students with disabilities:

1. Direct ServicesSpecialized individual or group instruction to a preschool student to
help the student benefit from the early childhood program or setting.

2. Indirect ServicesConsultation provided by a certified special education teacher to
assi st t heerintadjudtiagthe earning ensironment or modifying

instructional methods to meet the individual needs of a preschool student with a disability
who attends an early childhood program.
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Special Education Itinerant Services are provided not less thamoue per week; the
total number of students with disabilities assigned to a special education teacher will not
exceed 20.

Special Class (Half or kil day)

A special class is defined as a class consisting of students with disabilities who have been
grouped together because of similar individual needs for the purpose of being provided a
special education program.

1. Chronological age range within special classes shall not exceed 36 months.

2. Maximum class size shall not exceed 12 preschool studéhtat least one teacher

and one or more supplementary school personnel assigned to each class. If the CPSE
recommends a preschool student to an approved program which has no space available in

the specific special c| adsasdesdribed dnthelEP,the meet t
approved program may temporarily increase the enrollment of a class up to a maximum

of 13 preschool students for the remainder of the school year. If the attendance during the
instructional time exceeds 12 students, anatteff member shall be assigned to the

class. Such services are provided not less than 2 %2 hours per day, two days per week.

Residential Special Education Programs and Services

Placements in residential programs must be approved by the Commissionerdaace
with 200.6 (1) of the Commissionerds Regul at
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SECTION 3

COMMITTEE ON SPECIAL EDUCATION
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CSEMEMBERSHIP

Each year, the Director of Special Education assigns members to the CSE. GSEn a
convenes, it is comprised of at least the following mandated members:

1. The parents or persons in parental relationship to the student;

2. Not less than one general education teacher of the student whenever the student is, or
may be, participatingn the general education environment;

3. Not less than one special education teacher or not less than one special education
provider of the student;

4. A school psychologist;

5. The CSE chairperson who is a representative of the district quatifigdvide, or
supervise, the provision of speciatigsigned instruction to meet the unique needs of
students with disabilities, and who is knowledgeable about the general education
curriculum and about the availability of the resources of the schoattigtn individual

who meets these qualifications may also be the same individual appointed as the special
education teacher, the special education provider of the student, the school psychologist,
the regular education teacher, or the person having kdge/ler special expertise

regarding the student when such member is determined by the school district to have the
knowledge and expertise to fill the role of the CSE chairperson.

6. The school physician, if specifically requested in writing by the pafehe student or
by a member of the school at least 72 hours prior to the meeting;

7. An additional parent member of a student with a disability residing in the school
district or a neighboring school district, if specifically requested in writing yp#rent

of the student or by a member of the school at least 72 hours prior to the meeting. The
additional parent member may be the parent of a student who is currently receiving
special education services, who has been declassified within a perioceroeéal five
years or who has graduated within a period not to exceed five years.

8. Other persons having knowledge or special expertise regarding the child, including
related service personnel as appropriate, as the school district or the parents shall
designate.

9. If appropriate, the student. (Students who will be 15 years of age when the proposed

IEP will be implemented are invited by separate invitation to attend the CSE meeting. A
studentds i nterests and pr edheeetngt es ar e
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SUBCOMMITTEE MEMBERSHIP

Subcommittees are utilized to reviewaealuationsand during Annual Reviews. The
Subcommittee consists of the following members:

1. The parent of the student;

2. Not less than one general education teacher of the student whenever the student is, or
may be, participating in the general education environment;

3. Not less than one special education teacher, or where appropriate, not less than one
special educatimprovider (i.e., related service provider) of the student;

4. A representative of the district who is qualified to provide, administer or supervise
special education and who is knowledgeable about the general education curriculum and
who is knowledgeabklabout the availability of resources of the school district.

5. A school psychologist, whenever a new psychological evaluation is reviewed, or a
change to a program option with a more intensive staff/student ratio, is considered.

6. An individual whacan interpret the instructional implications of evaluation results,
who may be a member of the team described above;

7. Other persons having knowledge or special expertise regarding the child, including
related services personnel as appropriate, asthendtee or the parent shall designate.
The determination of knowledge or special expertise of that person shall be made by the
party who invited the individual to be a member of the Sub CSE.

8. The student, if appropriate. (Students who will be 15 y&faage when the proposed

IEP will be implemented are invited by separate invitation to attend the CSE meeting. A
student6s interests and preferences are cons
Excusal of a Committee Member

A member ofa CSE orsubcomnt t ee, ot her than the studentod:
from attending a meeting, in whole or in part, when the meeting involves a modification

or discussion of their area of the curriculum or related services if:

1. the member is unable to attend because of an emergency or unavoidable scheduling
conflict

and

2. the school district submits the written input for parental review and consideration
within a reasonable time prior to the meeting and prior to obtaining written parental
consent for the excusal.
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Consensus is the preferred decismaking process. Parts of the student being
reviewed and other knowledgeable persons are encouraged to share information, outside
evaluations and reports with the Committee.

Written notice of meetings is provided to the parents at least five days in advance of the

meetingdate. Meetings of the CSE are held in the Administration Building and
subcommittees are held in the school buildings as needed throughout the year.
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ROLE AND RESPONSIBILITES OF THE CSE CHAIRPERSON

The CSE Chairperson will

1. preside over the CSE meeting;

2. carry out the functions of a CSE chairperson, including but not limited to:

a. designating for each studenprofessional employee of the school district with
knowl edge of the studentodés disability and
assistant and support staff person of his or her responsibility to implement the
recommendations on a studentoés | EP;

b. carrying out responsibilities related to referrals and requests for referrals such as:

l. forwarding a copy of a referral to the building administrator within five days of its
receipt.

Il. notifying parent when a referral or request for referralliesen received using
standardized but individualized Prior Written Notice (PWN) documentation.

Prior Written Notice means a written statement developed in accordé@hcBection
200.5(a) of the Regulations of the Commissioner of Education that is pideidiee

parents of a student with a disability a reasonable time before the School District
proposes to or refuses to initiate or change the identification, evaluation, or educational
placement of the student or the provision of a free appropriate mahiaation to the
student.

c. documenting attempts to obtain parental consent to an Initial Evaluation;
d. informing a parents who does not grant consent for an Initial Evaluation, that upon
request, the parent will be given an opportunity to atteridfarmal conference to ask

guestions regarding the proposed evaluation;

e. providing a parent and a referring person a copy of an agreement to withdraw a
referral.
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DEFI NI TS DBIDENT WI TH A DI SABI LI TYOo

Student with a disabilityneans atudent with a disability as defined in section 4401(1) of
the Education Law, who has not attained the age of 21 prior to Septefrdat Who is
entitled to attend public schools pursuant to section 3202 of the Education Law and who,
because of mentalhgsical or emotional reasons, has been identified as having a
disability and who requires special services and programs approved by the department.
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PROCEDURES OF THE CSE

Referral

In accordance with federal law and New York Education Law Section 4402 and Section

200.4 of the Commissioner6s Regulations, the
schootage students suspected of having a disability, identifying a disability (or

determining that no disability exists), and recommending placement and type of special

education programs and/or services within sixty (60) calendar days of the date of receipt

of consent for evaluation. Referrals can be made at any time during the-maitte

year.

A student suspected of having a disability shall be referred in writing to the Chairperson
of the CSE or to the building administrator of the school which the student attends or is
eligible to attend for an individual evaluation and determamatif eligibility for special
education programs or services. The school district must initiate actions upon receipt of
the referral and promptly provide Procedural Safeguards and Prior Written Notice (PWN)
requesting parental consent to evaluate the studedetermine if the student needs

special education services and programs. If a student is suspected of having a learning
disability, the CSE will make this determination after assessing whether the student has
made adequate progress after an appr@ppatiod of time when instruction is provided
through a Response to Intervention (Rtl) plan that utilizes systematically applied
strategies and targeted instruction.

A referral for an Initial Evaluation may be made by:

1. a student 0 sindpidual @hois inia pacehtal eklationghipa n

2. a designee of the school district in which the student resides, specifically, Public
School Building Principal, CSE Chairperson, CPSE Chairperson, Director of Special and
Alternative Education, Directorf @upil Services;

3. the commissioner; and/or

4. a designee of an education program affiliated with a child care institution with CSE
responsibility.

A written request that the school district or agency refer the student for an Initial
Evaluation maye made by:

1. a professional staff member of the school district in which the student resides, or the
public or private school the student legally attends;

2. a licensed physician;

3. a judicial officer;
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4. a professional staff member of a pulalgency with responsibility for welfare, health
or education of children; or

5. a student who is 18 years of age or older, or an emancipated minor, who is eligible to
attend the public schools of the district.

All new entrants to the district are screened at the time of enrollment and such screening,
if it indicates a possible disability, may lead to a CSE referral.

Except for written requests for referrals submitted by the student or judicial officers, the
referral must state the reasons for the referral and include any test results, records or
reports upon which the referral is based. It must also describe written efforts made by
school and parent t@solve the difficulties leading to referral or to meetribeds of the
student in the general classroom setting including intervention services, programs or
instructional methodol ogies used to remediat
referral. Documentation must be provided delineating instruction ialg-tiered
problemsolving intervention approach that utilizes systematically applied strategies and
targeted instruction through a Response to Intervention (RTI) plan and Progress
Monitoring Data. The referral must also describe the extent of parentactand
involvement prior to the referral. If a referral is received by the building administrator, it
must be forwarded to the CSE Chairperson immediately. If a referral is received by the
CSE chairperson, a copy Wik forwarded to the building admstrator within five

school days of its receipt.

Within 10 school days of receiving a writteaquestfor referral/or an initial evaluation,
the school district will notify the parent that a request for a referral to the CSE for an
evaluation has been reged and will:

(a) request parent consent to initiate the evaluation; or
(b) provide the parent with a copy of such request for referral; and

(1) inform the parent of his or her right to refer the student for an initial evaluation for
special educadn programs and/or services; and

(2) offer the parent the opportunity to meet to discuss the request for referral and, as
appropriate, the availability of appropriate general education support services for the
student, with the building administrator aher designee of the school district authorized
to make a referral, and the individual making the request for referral, if a professional
staff member of the school district. Upon request of the parent or school district, any
other person making a requést referral shall have the opportunity to attend such
meeting.

A professional staff member of the school district who made a request for referral that
results in a parent referral for special education must attend any meeting requested by a
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building adninistrator to determine whether the student would benefit from additional
general education support services as amrative to special education.

Withdrawal of Referral

At the meeting with parent and/or student and the individual who made or ageduhe
referral, the building administrator will discuss educational services presently being
offered to determine whether the student would benefit from additional general education
support services, as an alternate to special education, includingtiigign of an RTI

Plan of tiered intervention with Progress Monitoring, reasonable accommodations within
general education, Educationally Related Support Services, Speech Improvement
Services, Counseling Support, Behavior Intervention Planning, Guidatecedntion,
additional attempts at remediation using reseaased interventions, shadgrm skills

training, ESL, and/or Bilingual Services, or any other services designed to address the
learning needs of the student and maintain his or her placemgenenal education.

If at a meeting, the parent and the building administrator agree that, with the provision of
additional generaleducation support services, the referral is unwarranted, the referral

shall be deemed withdrawn, and the building administrator will prepare a written

agreement. All such agreements about withdrawal of a CSE referral will specify the

general education spprt services and instructional strategies to be used and progress

monitoring data to be collected to resolve the identified area(s) of difficulty of the student

and will provide the opportunity for a follow up conference within an agreed period of

timetor evi ew t he studentds progress. The buil di
chairperson of the CSE, the person who made the referral, if a professional staff member

of the district, the parent and the student, if appropriate, with copies of the agre&ment.

copy of the agreement becomes a part of the
copy of the agreement must but in the home language of the parent whenealks. feas

This meeting and any r es wlngedsshall netfiytber t s t o ad
request for parental consent for evaluation.

If the referral to the CSE is not withdrawn by agreement, and the parent does not consent
to the Initial Evaluation within thirty (30) days of the date of receipt of referral, the CSE
chairperson shatotify the board of education that the School District may appoint an
impartial hearing officer to review the referral and determine whether or not the School
District may evaluate the student without the consent of the parent. Before initiating such
due pocess review, the Chairperson will make and document at least three attempts to
obtain parental consent, including but not limited to, telephone calls made or attempted
and the results of those calls and correspondence sent to the parents and anysresponse
received by the Chairperson or other representatives of the committee.

Evaluation and Recommendation
Upon receipt of a referral for evaluation for a resident student enrolled in a stheol

than theCity School Distret of Mount Vernonthe distri¢ shall require that the parent
register the child in the public school. The parent will be advised in writing that
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registration does not require enrollment in the public school but allows the district to
verify residency, and health/immunization status.

The Initial Evaluation will consist of procedures to determine whether a student is a

student with a disability and to determine the educational needs of such a student. The

screening of a student by a teacher or specialist to determine appropriatéiamsttuc

strategies for curriculum implementation shall not be considered an evaluation for

eligibility for special education. The evaluation will include a variety of assessment tools

and strategies, including information provided by the parent, to gatlesant

functional, developmental and academic information about the student that may assist in
determining whether the student is a student with a disability and the content of the
student s | EP, i ncluding infortopgateandn r el at ed
progress in the general education curriculum.

The individual evaluation of the referred student must include, at no cost to the parent, at
least:
1. a physical examination;

2. an individual psychological examination, except when a sgsyahologist

determines after an assessment of a school age student that further evaluation is
unnecessary. Whenever a psychologist determines that a psychological evaluation is
unnecessary, the psychologist will prepare a written report of such assessoheding

a statement of the reasons the evaluation is unnecessary, which shall be reviewed by the
committee;

3. an observation of the student 1 n the stud
general classroom setting or, in the case of a studéetthan school age or out of
school, an environment appropriate for a stu

academic performance and behavior in the areas of difficulty;
4. a social history;

5. other appropriate assessments or evaluatiacisding a functional behavioral

assessment for a student whose behavior impedes his or her learning or that of others, as
necessary to ascertain the physical, mental, behavioral and emotional factors which
contribute to the suspected disabilities.

Thedistrict will ensure that a group that includes the committee on special education, and

other qualified professionals, as appropriate, shall review existing evaluation data on the

student including evaluations and information provided by the parents stidhent,

current classroorbased assessments, local or State assessments, clabassam

observations, and observations by teachers and related services providers. The group may
conduct its review without a meeting. On the basis of that review, andnwpihfrom the
student s parents, this group shall identi fy
The district will ensure that:

45



1. Evaluation materials used to assess a student:

(a) are provided and admi ni sothermeddofi n t he st u
communication and in the form most likely to yield accurate information on what the
student knows and can do academically, developmentally and functionally;

(b) are used for purposes for which the assessments or measures are valididad relia

(c) are administered by trained personnel in accordance with the instruction provided by
those who developed such assessments; and

(d) are selected and administered so as not to be discriminatory on a racial or cultural
basis;

2. Evaluation matgals include those tailored to assess specific areas of educational need
and not merely those which are designed to provide a general intelligence quotient;

3. Assessments are selected and administered to ensure that, when an assessment is
administeredo a student with impaired sensory, manual or speaking skills, the
assessment results accurately reflect the st
whatever other factors the assessment purports to measure, rather than reflecting the

st ude nt 6sensaryyrpaaualroresgeaking skills, except where those skills are

factors which the test purports to measure;

4. Materials and procedures used to assess a student with limited English proficiency are

selected and administered to ensure that they measure the extent to which the student has

a disability or needs special mismcati on, rat
language skills;

5. No single measure or assessment is used as the sole criterion for determining whether a
student is a student with a disability or for determining an appropriate educational
program for a student;

6. The evaluation is made lymultidisciplinary team or group of persons, including at

least one teacher or specialist with certification or knowledge in the area of the suspected
disability;

7. The evaluation is sufficiently comprehens
education needs, whether or not commonly linked to the disability category in which the

student has been identified;

8. Technically sound instruments are used that may assess the relative contribution of
cognitive and behavioral factors, in addition tygilal or developmental factors;

9. Assessment tools and strategies are used that provide relevant information that directly
assists persons in determining the educational needs of the student;
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10. The student is assessed in all areas related togpecsed disability, including,

where appropriate, health, vision, hearing, social and emotional status, general
intelligence, academic performance, vocational skills, communicative status and motor
abilities;

11. Students age twelve (12) and those refeto special education for the first time who

are age twelve (12) and over, shall receive an assessment that includes a review of school
records and total assessments, and parent and student interview to determine vocational
skills, aptitude and interests

12. Rior to the meeting, the results of the evaluation are made available to parents or
persons in parental relationships in their home language or mode of communication,
unless is it not feasible to do so;

13. Assessments of students with disabsitwho transfer from one school district to

anot her school district Iin the same academic
prior and subsequent schools, as necessary, and as expeditiously as possible to ensure

prompt completion of full evaluations;

14. No student shall be required to obtain a prescription for a drug or other substance.

The CSE will arrange for specialized evaluations where necessary, using appropriate
resources outside of the district. These assessments may include, butiargeaioto,
bilingual evaluations, psychiatric and neurological examinations, audiological
evaluations, visual evaluations, vocational evaluations and assistive technology
assessments. Specialized evaluations are not limited to the Initial Evaluatiossproce
they may be indicated at any time.

The CSE shall maintain a list of appropriate resources and certified professionals for this
purpose.

When an evaluation is completed, a CSE meeting is convened. Reasonable measures will
be taken to ensure that tharent attends the meeting. This means:

1. A Prior Written Notice (PWN) will be sent to parents at least five days prior advising
them of the meeting. The parent may elect to receive the notice of the meetings by a
verified electronic mail (@nail) communication if the school district makes soption
available.

parent

2. Il n t h e C
t he School 6

effort
the student.

event t h
t

e annot be reached
o enli st S

assistance in

3. Attempts by the Chairperson to canitthe parent will be documented on the IEP.
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4. For a subcommittee meeting, the special education or primary related service provider
will make and document attempts to contact the parent.

5. When conducting a meeting of the CSE, the parent and tbel stiktrict may agree to
use alternative means of meeting participation, such as conference telephone calls or
other electronic means as available.

6. In the event that a parent or school administer requests an expedited meeting, the
parent is asked tgive consent to proceed without receiving written notice of the meeting
5 days in advance.

Eligibility Determination

The CSE will consider evaluation information including evaluations provided by the
parent. The CSE will ensure that the appropriateoessading and math instruction and

all general education resources including educationally related support services and
academic intervention services have been considered prior to detgythiairihe student
meets eligibility criteria to belassified as a student with an educational disability. In
interpreting evaluation data for the purpose of determining if a student is a student with a
disability, and determining the educational needs of the student, the CSE will draw upon
information froma variety of sources, including aptitude and achievement tests, parent

i nput, and teacher recommendations, as well
condition, social or cultural background, and adaptive behavior; and ensure that
information obténed from all these sources is documented and carefully considered. The
School District will provide a copy of the evaluation report and the documentation of
eligibility to the studentbés parent.

In making a determination of eligibility for special educatand related services, the
CSE shall first determine whether academic delays are attribtitaldek of appropriate
instruction in reading, including explicit and systematic instruatigghonemic
awareness, phonicgpcabulary development, readirigdncy (including cal reading
skills) and readingomprehension strategies or limited English proficiency.

In determining whether a student has a learning disability, the district will use a process
that determines if the student responds to scientdgearckbased intervention as part of
the evaluation procedures. A student with a disability remains eligible to receive special
education services even if the student is advancing from grade to grade.

The CSE will ensure that parents receive and wtaed all evaluation reports and
documentation of eligibility in their home language, including the results of evaluations
when the student is determined no longer to be eligible for special education. Whenever
feasible this should occur before any meetmdiscuss the identification, evaluation or
educational placement of the student or the provision of a free appropriate public
education to the student. The results of the evaluation will be provided to the parent at no
cost, and in their home languageather mode of communication whenever feasible.
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Notice of Recommendation

IEPs will be on a form prescribed by the Commissioner of Education. In developing the
recommendations for the IEP, the Committee must consider the results of the initial or

mostecent evalwuation, the studento6és strengths
developmental and functional needs of the student, including as appropriate, the results of

the studentds perf or man-wide tests, ama odyfactps n e r a | st a
unique to the studentodés disability.

The IEP recommendation shall include the following:

1. Present levels of performance. The IEP shall report the present levels of academic
achievement and functional performance and indicate the individual needs of the student
including how the studentoés disabedity affec
education curriculum;

2. The classification of the disability;

3. Measurable annual goals.
a. The IEP shall list measurable annual goals, including academic and functional
goals, consistent with the student's needs and abilities. The measuraiallegmats must
relate to:
. meeting the studentds needs that re
enable the student to be involved in and progress in the general education
curriculum; and

I meeting each of the ®srésultdremt 6s ot he
the studentdos disability.
b. Each annual goal shall include the evaluative criteria, evaluation procedures
and schedules to be used to measure progress toward meeting the annual goal during the
period beginning with placement and ending wfite next scheduled review by the
committee.

c. The IEP shall identify when periodic reports on the progress the student is
making toward the annual goals (such as through the use of quarterly or other periodic
reports that are concurrent with the isswaatreport cards) will be provided to the
student 6s parent s.

d. Shortterm instructional objectives and benchmarks. For students who are
eligible to take the New York State Alternate Assessment (NYSAA) the IEP shall include
a description of the shetém instructional objectives and/or benchmarks that are the
measurable intermediate steps between the st
measurable annual goal.

4. Special education program and services.
a. The IEP shall indicate the recommeddpecial education program and
services and the supplementary aids and services that will be provided for the student:
I. to advance appropriately toward attaining the annual goals;
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Ii. to be involved and progress in the general education curricahdto
participate in extracurricular and other nonacademic activities; and

iii. to be educated and participate with other students with disabilities and
nondisabled students in the activities described in this section.

b. The recommended program andvgees shall, to the extent practicable, be
based on peerviewed research, and as appropriate indicate:
I. the regular education classes in which the student will receive consultant
teacher services;

ii. the class size, if appropriate;

lii. the supplementary aids and services and program modifications to be
provided to the student or on behalf of the student;

Iv. a statement of supports for school personnel on behalf of the student;

v.theextenttovhi ch t he studentdés parents wil/l
and training when appropriate;

vi. any assistive technology devices or services needed for the student to
benefit from educati on, including the
home or in otkr settings;

vii. the anticipated frequency, duration and location for each of the
recommended programs and services, including the supplementary aids
and services and program modifications to be provided to or on behalf of
the student;

viii. the projeted date for initiation of the recommended special education
program and services.

5. A statement of any individual testing accommodations to be used consistently by the
student in the recommended educational program and in the administration of district
wide assessments of student achievement and in State assessments of student
achievement that are necessary to measure the academic achievement and functional
performance of the student.

6. If the student will participate in an alternate assessment aticufaa State or distriet
wide assessment of student achievement, the IEP shall provide a statement of why the
student cannot participate in the regular assessment and why the particular alternate
assessment selected is appropriate for the student.

7. Paticipation in regular class. The IEP shall provide:
a. an explanation of the extent, if any, to which the student will not participate
with nondisabled students in the general education program; or
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b. if a student is not participating in a regular pbgbkeducation program, the
extent to which the student will participate in spectaisigned instruction in physical
education, including adapted physical education.

Transition Services

8. Transition services. Beginning not later than the first IEP to be in effect when the
student is age 15 (and at a younger age, if determined appropriate), and updated annually,

the I EP shall, under the applicable componen
a . under the studentds present |l evels of
needs, taking into account the studentds str

to transition from school to pesthool activities;

b. appropriate measuralpostsecondary goals based upon age appropriate
transition assessments relating to training, education, employment and, where
appropriate, independent living skills;

c. a statement of the transition service needs of the student that focuses on the
studentds courses of st udplacementcaursesarsa parti ci p
vocational education program;

d. needed activities t ofohshooltopdstat e t he st
school activities, including instruction, related services, community experiences, the
development of employment and other pashool adult living objectives and, when
appropriate, acquisition of daily living skills and functional omaal evaluation; and

e. a statement of the responsibilities of the school district and, when applicable,
participating agencies for the provision of such services and activities that promote
movement from school to pesthool opportunities, or bothefore the student leaves the
school setting.

9. For students eligible for a 4Bonth service and/or program, the IEP shall indicate the
identity of the provider of services during the months of July and August, and, for
students determined to requiretaustured learning environment of ©12o n t daratién

to prevent substantial regression, a statement of the reasons for such recommendation.

10. The projected date of the review of the student's need for such services.

11. The recommended placement.

At the beginning of each school year, the special education teacher meets with all general
teachers to discuss each studentodés | EP and r
accommodations that may need to be made for each student. Each general education

teacher igrovided with a paper or electronic copy of the IEP and informed of his or her
responsibilities to Iimplement the recommenda
be aware of each studentobés area of disabilit
regard to specialized equipment (e.g., enlarged print, taped textbooks, use of a calculator,

etc.) and any other special accommodations as stipulated in the IEP.
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Consideration of Special Factors

The CSE shall:

1. in the case of a student whose behawpedes his or her learning or that of others,
consider appropriate strategies, including positive behavioral interventions, and supports
to address that behavior;

2. in the case of a student with limited English proficiency, consider the language need
of the student as such needs relate to the s

3. in the case of a student who is blind or visually impaired, provide for instruction in

braille and the use of braille unless the CSE determines, after an evaluation of the

st udent 6nslwritirg akils, megds, and appropriate reading and writing media
(including an evaluation of the studentos fu
of braille), that instruction in braille or use of braille is not appropriate for the student;

4. consider whether a student needs a partic
needs. For a student who is deaf or kafrthearing, such consideration must also include

the opportunities the student needs for direct communication with peeizrofessional
personnel I n the studentdos | anguage and comn
|l evel and full range of needs, including opp
language and communication mode.

5. consider whether tregudent requires assistive technology devices and services,

including whether the use of schgmirchased assistive technology devices is required to

be used in the studentodés home or in other se
appropriatgublic education;

6. include a statement in the IEP if, in considering the special factors listed above, the
committee has determined a student needs a particular device or service (including an
intervention, accommodation, or other program modificatiororder for the student to
receive a free appropriate public education.

If the committee determines that the student is ineligible for special education, parents
will be provided with Prior Written Notice (PWN) which includes notice of the
recommendation. The parent will have received procedural safeguards, a copy of the
evaluation reports and the documentation of determination for ineligibility. The
committee will provide these recommendations to the Board of Education. If the student
has been receiving special education services, but it is determined by the CSE that the
student no longer requires such services, the committee will provide Prior Written Notice
(PWN) to parents which includes

1. the rationale for declassification;

2. the declassification support services if any, to be provided to the student, and/or the
studmt 6s teachers; and
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3. the projected date of initiation of the services, the frequency of provision of the
services, provided that these services shall not continue for more than one year after the
student is declassified.

If the committee determinesahthe student is eligible for special education:
The committee will provide Prior Written Notice (PWN) to parents which includes:

1. arecommendation including options considered and a rationale for rejecting those
options not selected,;

2. a list ofthe evaluations considered and the documentation of determination of
eligibility;

3. a Procedural Safeguards Notice; and

4. a request for parental consent for initial placement (including, if appropriate, initial
recommendation for twelve (12) montlograms and services).

The committee will also provide notice to the Board of Education.
IEP Implementation, Distribution and Placement

Within sixty (60) school days of the receipt of consent to evaluate for a student not

previously identified as hawna disability, or within sixty (60) school days of the referral

for review of the student with a disability, the Board of Education shall arrange for

appropriate special programs and services. If the CSE recommends placement in an

approved private schodhe Board shall arrange for such programs and services within
thirty (30) school days of the Boardbés recei
the Board of Education disagrees with the co
remand the recommeation to the committee for reconsideration. Notice of any such

action will be provided to the parent. The Board may also establish a second committee

to develop a new recommendation for the student. It may also remand the

recommendation to the second cuittee for additional review, but must arrange for

programs and services within the timelines for placement described above.

The CSE must ensure that:
1. each student with a disability has an IEP in effect at the beginning of each year;

2. each general education teacher, special education teacher, related service provider, and
other service provider who is responsible for the implementation of a stdidlen | EP i s
provided electronic access to the stude
informed of his or her responsibility t
IEP, including the responsibility to provide specific accommodationgyano

modifications, supports and/or services for the student in accordance with the IEP

A

nt 6s
o 1 mp
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3. teaching assistants, under the direction of the special education teacher, and each other
provider responsible for assiEthasthg i n t he in
opportunity to review a copy of the studento
program, and has ongoing access to a copy of the IEP;

4. a copy of the IEP is provided to the stud

The Shool District must provide special education and related services to a student with

a disability in accordance with the studento
student to achieve the annual goals and, if appropriate, short term insiliobgectives
or benchmarks |Iisted in the studentods | EP.

Transfer Students

To facilitate the transition for a transfer student, the district will take steps, with parental
consent, to obtain the studentds records, 1in
and other records from the previous school district in which the rstwaes enrolled,

relating to the provision of special education services to the student. The following

procedures are in effect:

1. Transfer Students Within New York Statén the case of a student with a disability
who had an IEP that was in effectNiew York State and who transfers from one school
district and enrolls in th®ount Vernon City School Distriakithin the same academic
year, the district shall develop an Interim Plan, including services comparable to those
described in the previously laelEP, in consultation with the parents, until such time as
the district adopts the previously held IEP or develops, adopts and implements a new
IEP;

2. Transfer Students From Outside New York Statethe case of a student with a
disability who trangdrs school districts within the same academic year, who enrolls in the
Mount Vernon City School Districind who had an IEP that was in effect in another

state, the district shall develop an Interim Plan, including services comparable to those
described inthe previously held IEP, in consultation with the parents, until such time as
the school district conducts an evaluation, if determined to be necessary by the school
district, and develops a new IEP, if appropriate.

Annual Review, Re Evaluation and Dedassification
The IEP of each student with a disability shall be reviewed and, if appropriate, revised,
periodically but not less than annually to determine if the annual goals for the student are
being achieved. Reasonable measures are taken to eraubetharent attends the
annual review meeting. If a revision of the IEP is recommended, it must address:

1. any lack of expected progress toward the annual goals in the general education
curriculum, if appropriate;

54



2. the results of the most recemtiations of the student;

3. concerns of the parents for enhancing the education of their child;

4. strengths of the student;

5. ot her matters, including a studentdés need
and the studentds need for a particular devi

accommodation or other program) in order for the student to receive a frepragipro
public education;

S
0

6. the studentdés anticipated needs;

7. as appropriate, the results of the studen
wide assessment program.

A CSE shall arrange for an appropriatek@luation of each studenitiva disability at

least once every three years or if the school district determines that the educational or

related service needs, including improved academic achievement and functional

performance of the student warrant suclevaluation. Reevaluatiorwill also be

scheduled i f the st ude ndvdustioplutnetrmore or t eacher
frequently than once a year, unless the parent and the representative of the school district
appointed to the CSE agree otherwise.

Prior to conducting anyaw assessments, the district will provide Prior Written Notice
(PWN) and parental consent must be requested. The parent and the school district may
agree in writing that a thregear reevaluation is unnecessary.

The parent is sent Prior Written Notid@W/N) and consent is requested prior to

conducting any new test or assessment as part eéeateation, except the consent need

not be obtained if the district took reasonable measures to obtain such consent and the
student 6s par e n tsonhbéeimeasules wilbinclude at feasttiitee writena
notices and one telephone call to the parent. If the parent refuses consent, the district may
attempt to resolve the matter through a mediation agreement or an impartial hearing
before conducting the net@st or assessment. If the committee determines that no
additional data is needed dletermine whether the studeontinues to be a student with

a disability, the CSE will notify the parent of that determination, and the reasons for it

and the right oftte parent to request an assessment to determine whether the student
continues to be a student with a disability. The committee will also indicate that it is not
required to conduct such an assessment unles

If conducted a comprehensive thrgear reevaluation is arranged by a multidisciplinary

team or group of persons, including at least one teacher and other specialists with

knowl edge of the ar ea odvaluatioreshadl besudfieienttd s di s ab
dg¢ er mine the studentodés i1individual needs, edu
studentodés ability to participate in instruct
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student6s continuing eligibili-evgluaibrer speci al
will be addressed by the CSE in a meeting to review and, as appropriate, revise the
studentébés | EP. The school or the CSE wil!/l pr
the documentation of the determination of el
A variety of assessment tools and strategies will be used, including information provided

by the parents. Existing evaluation data will be reviewed, including evaluations and
information provided by t hdasadtassesesit 6 s par ent
local and state assessment, classroom based observations, and observations by teachers

and related service providers.

Amendments to the IEP without a Meetingafter an Annual Review Meeting
After an IEP has been developed at the annual review meatpagent and the school
district may agree to make changes to a stud
instead may develop a written document to an
circumstances:

1. the parent makes a request to the schetia for an amendment to the IEP and the
parent and the district agree in writing; or

2. the school district provides the parent with Prior Written Notice (PWN) of a proposed
amendment of the IEP that:

a. is conveyed in language understandable to the parent, and
b. informs and allows the parent the opportunity to consult with the appropriate personnel
or related service providers concerning the proposed changes.

3. the parent agrees to the amendmetiitout a meeting in writing.

The parent must be provided PWN of the changes to the IEP. The CSE must be notified
of any changes made to the IEP. The parent must also receive an amended IEP.
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CONTINUUM OF SERVICES (CSE)

The District provides the full continuum of services consistent with Part 200.6 of the
Commi ssioner6s Regul ations. Local Program de
criteria, are included in Section 10 of this plan.

Transitional Support Services

When specified in a studentés | EP, transitio
or special education teacher on a temporary basis to aid in the provision of an appropriate
educational program to the student with a disability who is transfemiagyeneral

education program or to a less restrictive program or service. These services are

temporary and do not continue beyond one year. These services may be provided by the

building psychologist, a special education teacher, a speech/languagéethanabysical

therapist, an occupational therapist or other appropriate professional who understands the

specific needs of the student with a disability.

Consultant Teacher Services

Consultant teacher is a service that provides direct and/or ing@aates to students

with disabilities who attend regular education classes, including career and technical
education cl asses, and/ or to such studentsd
be recommended by the CSE to meet specific needs osswg#mts and the student's

IEP shall indicate the general education class or classes in which the student will receive
consultant teacher services. Consultant teacher services shall be provided in accordance

with the following provisions:

The total numbr of students with disabilities assigned to a consultant teacher shall not
exceed 20.

Each student with a disability requiring consultant teacher services shall receive direct
and/or indirect services consistent with the student's IEP for a minimuwao dfdurs
each week.

The CSE may recommend a combination of resource room and consultant teacher
services which, when combined, are not less than three hours each week.

Related Services
Related services shall be recommended by the CSE to meet speedi of a student
with a disaltity as set forth in the IEPThe frequency, duration and location of each
such service shall be in the IEP, based on the individual student's need for the service.

Speech/language services will be provided based ot thede nt 6 s need f or t he
Total caseload for teachers will not exceed sfktg (65).
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When a related service is provided to a number of students at the same time, the number
of students in the group shall not eeddive students per teacher.

A student with a disability may be provided with more than one such service in
accordance with the need of the student.

Related services may be provided in conjunction with a regular education program or
with other special education programs and services.

Related services means developmental, corrective, and other supportive services as are
required to assist a student with a disability and includes speech therapy, audiology

services, interpreting services, psychological services, physical therapy, cocapati

therapy, counseling services, orientation and mobility services, medical services as

defined by regulation, parent counseling and training, school health services, school nurse
services, school social work, assistive technology services, approdass o

recreation, including therapeutic recreation and other appropriate and supportive services.
Related services do not include a medical device that is surgically implanted, the
optimization of that devi ce6srthereplacemenb ni ng,
of that device.

Resource Room

The resource room program is for the purpose of supplementing the general or special
classroom instruction of students with disabilities who are in need of such supplemental
programs.

1. The instructional group in each resource room period does noteie€5) students,
who are grouped according to their similarity of need.

2. Students shall spend a minimum of three (3) hours per week in the Resource Room,
except that a CSE may recommend that for a student with a disability who also needs
ConsultanfTeacher Services in addition to Resource Room Services, may receive a
combination of such services consistent wi
hours per week. The student will not spend more than 50 percent of the day in the

resource room jgram.

3. The total number of students assigned to a resource room teacher shall not exceed
twenty (20) at the elementary level and twefig (25) at the middle and high school
levels.

4. Resource room services may be provided either within theatssor in a separate
location, or a combination of both.
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Integrated Co-Teaching Services
Integrated cdeaching services means the provision of specially designed instruction and
academic instruction provided to a group of students with disabilities and students
without disabilities.
The maximum number of students with disabilities receiumegrated cdeaching
services in a class shall be determined in a
as recommended on their | EP6s. The number of
shall not exceed 12 students, except 13 students enayabclass upon notification of
variance to the New York State Education Department (NYSED). A 14th student may be
added with the approval of a variance from NYSED.

School personnel assigned to each class shall minimally include a special education
teacher and a general education teacher.

Additional personnel, including supplementary school personnel, such as teaching
assistants, may be assigned to such classes by the district.

Special Class

A special class is defined as a class consisting of stsidéth disabilities who have been
grouped together for all or part of their school day because of similar individual needs for
the purpose of being provided a special education program. The chronological age range
of students who are less than sixteed) lears of age shall not exceed thisty (36)
months. The District provides pdite and fulltime special class programs.

Out-of-District Placement
Students with disabilities whose needs cannot be addressed appropriately-dhisamcin
special education program, may be placed in one of the following, listed from least
restrictive to more restrictive:
1. Special class operated by another schablidi
2. ABOCES program
3. A speciatlass in a Special Act Schooldiict
4. An approved Private School (day)
5. 4201 or State Operated School

6. An approved Residential Placeménh state

7. An approved Residential Placement outsidénefdtate.
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Home and Hospital Instruction

Students with disabilities who are recommended for home and/or hospital instruction by
the CSE shall receive instruction as follows:

1. elementary school students (grade§)Kvill be provided a minimum of fivés) hours
per week;

2. secondary school students (gradd2ywill receive a minimum of ten (10) hours of
instruction per week, preferably two (2) hours dalily.

Declassification Support Services
Students exiting special education may be consideratkfdassification services.
Declassification support services are defined in the Part 100 Regulations. Testing
modifications may be continued as recommended by the CSE.
If a student has been receiving special education services but the CSE determihes that
student no longer requires such services and can be placed in a general education
program on a fultime basis, the recommendation shall:
1. identify the declassification support services,
2. indicate the projected date of initiation, and

3. specify the frequency and duration of such services, not to exceed one year.
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SECTION 4

ADDITIONAL
EVALUATION, IEP AND
PLACEMENT
CONSIDERATIONS
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ARRANGEMENT OF SPECIAL EDUCATION PLACEMENTS CPSE AND CSE

The Board of Education shall, upon receipt of the IEP recommendation, arrange for
programs and services to be provided to a student with a disability after consideration of
the recommendation of tli@ommittee on Special Education. The Board shall notify the
parent that this has been arranged.

For CPSE, the Board shall arrange for the services commencing with the July, September
or January starting date, unless such services are recommended Bbthée€s than 30
school days prior to, or after, such appropriate starting date, in which case the services
shall be provided as soon as possible following development of the IEP, but no later than
thirty (30) school days from the recommendation of the @dteeand within 60 school

days from receipt of consent to evaluate.

For CSE, placement shall be completed within 60 school days of receipt of consent to
evaluate a student not previously identified as having a disability or within 60 school

days of referal for review of a student with a disability. For placement in approved in
state or oubf-state private school placements, the Board shall arrange for such programs
and services within 30 school days of receipt of the recommendation of the Committee on
Special Education.

Because the placement of students is often a lengthy process, the Board authorizes the
Superintendent of Schools, or designee, to act as its agent in making necessary
arrangements to implement the appropriate recommended prograngsgmar to

Board of Education review.

If the Board disagrees with the recommendation of the CSE, it shall set forth in writing a
statement of its reasons and send the recommendation back to the Committee, with notice
of the need to schedule atimelymeetg t o review the Boar doés
IEP as deemed appropriate. The Board shall provide the parent with a copy of this
statement and notice. The Committee shall then submit its revised recommendation to
the Board of Education.
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ADDITIONAL PROCEDURES FOR IDENTIFYING STUDENTS WITH
LEARNING DISABILITIES

A student suspected of having a learning disability must receive an individual evaluation

that includes a variety of assessment tools and strategies. The CSE may not rely on any

single procedure as the sole criterion for determining whether a studenthasirag

disability. The individual evaluation shall be completed within 60 days of receipt of
consent, unless extended by mutual written a
CSE.

The individual evaluation must include information from an obseyrmatf the student in

routine classroom instruction and monitoring
done before the student was referred for an evaluation or from an observation of the
student 6s academic per f orsnamaiter the studentihess gener a
been referred for an evaluationdgmarental consent is obtained.

To ensure that underachievement in a student suspected of having a learning disability is
not due to lack of appropriate instruction in reading or mathemate&€ Sk must, as
part of the galuation procedures, consider:

i data that demonstrate that prior to, or as part of, the referral process, the student
was provided appropriate instruction in general education settings, delivered by
gualified personnel; and

1 daabased documentation of repeated assessments of achievement at reasonable
intervals, reflecting formal assessment of student progress during instruction,
which was provided to the studentds paren

The determination of eligibility for speciatlucation for a student suspected of having a

|l earning disability must be made by the CSE,
education teacher and at least one person qualified to conduct individual diagnostic

examinations of students, such asl@ost psychologist, teacher of speech and language

disabilities, teacher of the speech and hearing handicapped, speech/larghalpg ist

or reading teacher,

A student may be determined to have a learning disability if, when provided with

learningexpee nces and instruction apprrgpmoved ate for
gradel evel standards, the student does not ach
meet Statepproved gradéevel standards in one or more of the following areas: oral

expressn, listeningcomprehension, written expression, basic reading skills, reading

fluency skills, reading comprehension, mathematics calculation, and/or mathematics

problem solving; and the student either:
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1 does not make sufficient progress to meet ageaie8pproved gradéevel
standards in one or more of the identified areas when using a process based on the
student 6s r esponsbasedirterventonemt i fi c, researc

1 exhibits a pattern of strengths and weaknesses in performance, achievement, or
both, relative to age, Stasgproved gradéevel standards, or intellectual
development that is determined by the CSE to be relevant to the identification of a
learning disability, using appropriate assessments; and

1 the CSE determines that its findingsder this paragraph are not primarily the
result of a visual, hearing, or motor disability; intellectual disability; emotional
disturbance; cultural factors; environmental or economic disadvantage; or limited
English proficiency.

In addition to the abavcriteria, the CSE is not prohibited from considering whether
there is a severe discrepancy between achievement and intellectual ability in oral
expression, listening comprehension, written expression, basic reading skill, reading
fluency skills, readingomprehension, mathematical calculation and/or mathematical
problem solving, provided that a school district shall not use the severe discrepancy
criteria to determine that a student in kindergarten through grade four has a learning
disability in the areaf reading.

Moreover, the CSE must also consider students with high cognition who may be eligible
for special education programs and services as arstudth a learning disability.

Specific Documentation for the Eligibility Determination

Whendetermining eligibility for a student suspected of having a learning disability, the
CSE shall prepare a written i@p containing a statement of:
1 whether the student has a learning disability;

1 the basis for making the determination, including an assurance that the
determination has been made in accordance with regulations;

1 the relevant behavior, if any, noted during the observation of the student and the
relationship of that behaviortothaistt e nt 6 s academi c functioni

1 the educationally relevant medical findings, if any;

1 whether the student:
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o does not achieve adequately for the st
approved gradéevel standards; and

o does not make sufficient progress to megt ar Stateapproved grade
level standards; or

o exhibits a pattern of strengths and weaknesses in performance,
achievement, or both, relative to age, Stgtproved grade level standards
or intellectual development;

1 the determination of the CSE concegthe effects of a visual, hearing, or motor
disability; intellectual disability; emotional disturbance; cultural factors;
environmental or economic disadvantage; or limited English proficiency on the
studentds achievement | evel,; and

I ifthestudenthaparti ci pated i n a process that ass
scientific, researchased intervention:

o the instructional strategies used and the studentered data collected;
and

othe documentation that the studentds p

Each CSE member must certify in writing whet
conclusion. I f it does not reflect the membe
a separate statementpnesei ng t he member s conclusions.
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DECLASSIFICATION OF STUDENTS WITH DISABILITIES

The recommendation to declassify students with disabilities is the responsibility of the
Committee on Preschool Special Education (CPSE) and the Committeeaial Spe

Education (CSE). As declassification constitutes a significant change of identification

and placement, the CPSE/CSE shall reevaluate the child prior to making this
recommendation. The CPSE/CSE shall also provide prior notice, in the native language
or other mode of communication of the home,
reevaluation is being sought for the purpose of considering declassification and request
written consent for this evaluation. If the initial request for consent foahegtion is
unsuccessful, alternate measures will be taken to obtain consent and will be documented.
If reasonable attempts have been made to obtain consent and have been documented, but
no response is received from the parent or guardian, the CPSE/&libteasbaluate the

child without consent.

In order to determine the nature of this reevaluation, the school staff including members
of the CPSE/CSE and other qualified professionals may review the existing evaluation
data on the student includiegaluations provided by the parents or guardians, current

class assessments, observations by teachers, and/or reports by related services providers
and other professionals. This review shall not constitute a CPSE/CSE meeting. On the
basis of this reviewthe District may decide that no further data is needed. In this case,

the CPSE/CSE shall notify the parents or guardians that further assessment has been
deemed unnecessary and that they have a right to request further assessment to determine
if their child continues to be a student with a disability. If the parent or guardian does not
request further assessment, the CPSE/CSE may meet to review the existing information
and to consider declassification. A copy of this informal evaluation report shakhde
available to the parent or guardian.

n conducting
n

its review, the CPSE/ CSE wil |l
i nstructional

I

i programs in regular educati
education, and t hgailitsto he dentifiedéas a scudentwithmu e d e
disability according to the criteria set

for
Regul ations and the districtds existing pol.i
consider the provision of educatadrand support services to the student upon
declassification. Upon declassification, the CPSE/CSE shall identify any declassification
support services including the projected date of initiation of such services and the
duration of these services. Decliésation services shall be provided for no more than a
year following the declassification date. Recommendations for declassification support
services and appropriate evaluation information shall be forwarded to the building
administrator who shall det®ine any academic intervention services or other services
that may be appropriate for the child.
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PROCEDURES FOR ASSESSINCGENGLISH LANGUAGE LEARNERS (ELL
STUDENTS)

Screening

As part of the initial school screening, students who appear to be Englistidgeang

Learners (ELL), formerly known as Limited English Proficient (LEP) students, are

screened by the ENL teacher. The ENL teacher also screens ELL new entrants to the
district. One met hod that is used heo detern
Home Language Questionnaire (HLQ). If the responses on the HLQ indicate that a

language other than English is spoken at home or that the student understands a language

ot her than English, then an individual i nter
language i s conducted, along with a review of
reading and writing in English and the home language and math, collected or generated

during the interview. If that process indicates that the student is possiblyLathEL

New York State Identification Test for English Language Learners (NYSITELL) is

administered to determine language proficiency. If the student receives a score below a
statedesignated level of proficiency, the student is identified as an Englisjubge

Learner and will receive ENL services.

Part 1543 requires the establishment of a Language Proficiency Team (LPT), which is a
committee that makes a recommendation regarding the initial assessment of English

Language Learner status for a studenbhwidisability. The LPT shall be minimally

comprised of a school/district administrator; a certified teacher or related service provider

with a bilingual extension and/or a teacher of English to Speakers of Other Languages;

the director of special educati or individual in a comparable title (or his or her

designee); and the studentdés parent or perso
or translator of the language or mode of communication the parent or person in parental

relation best underahds shall be present at each meeting of the LPT.

Students who initially enroll as a student with a disability (SWD) will require a seven
step review of their classification to deter
determinant factor affectinghether the student can demonstrate proficiency in English.
Steps in the LPT Review Process
1. For a student identified as having a disability, the LPT must make a

recommendation as to whether there is evidence that the student may have
secondanguage acquisition needs.

2. In making this recommendation, the LPT shall, in accordance with guidance
prescribed by the commissioner, consi de
language development, including, but not limited to:

a. the results of thelLQ and Individual Interview;
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b.the studentdéds history of | anguage use
c. the individual CSE evaluation of the student, which shall include

assessments administered in the studen
d. information provided by th€ommittee on Special Education (CSE) as to
whet her the studentds disability 1s th

the student can demonstrate proficiency in English.

. Based on the evidence, the LPT must make a recommendation as to whether a
studentmmy have second | anguage acquisition
disability is the determinant factor affecting whether the student could

demonstrate proficiency in English during the Individual Interview.

If the LPT recommends that the student doeshawge second language
acquisition needs and therefore should not take the English language
proficiency identification assessment to identify the student as an English
language learner, the recommendation shall be referred to the school principal
for review

If the school principal agrees with the recommendation of the LPT that the
student is not an English Language Learner and will not take the English
language proficiency identification assessment, the school principal shall
inform the parent or person parental relation of this recommendation, in the
language or mode of communication the parent or person in parental relation
best understands.

. Upon receipt of a recommendation by the school principal, the Superintendent

or his or her designee shallrewie t he school principal s r
make a final determination to accept or
recommendation within ten (10) days of

recommendation. If the Superintendent determines that the studeh&ais n
English Language Learner, notice of such determination shall be provided to
the parent or person in parental relation in the language or mode of
communication the parent or person in parental relation best understands
within five (5) days of such fal determination.

If the LPT determines that the student with a disability may have second
language acquisition needs, the student shall take the initial English language
proficiency identification assessment, NYSITELL. The CSE shall determine,
in accordance with the individualized education program (IEP) developed for
such student pursuant to Part 200 of this Title, whether the student shall take
the assessment with or without testing accommodations or an alternate
assessment as may be prescribgthe Commissioner.
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State and Federal laws and regulations require that all ELLs receive ENL services until
they score proficient on the NYSESLAT or on an alternate assessment as may be
prescribed by the Commissioner.

Students who are referred for a bgual assessment have usually been in the ENL

program for at least twthree years. Traditionally, the referral comes from the ENL
teachers who discuss their concerns about th
or guidance counselor and/or the aohpsychologist with regard to the possibility of a

disability interfering with the acquisition of academic and/or language skills.

Prior to referral, general education supports are attempted to determine if the student can
make progress through theseenventions.

These supports may include:

1 ENL Program

1 Academic Intervention Services/Response to Intervention

1 Remedial Reading Support

1 Remedial Math Support

1 Speech/Language Services

1 Extra help sessions with the general education teacher

1 Informal small goup instruction
I f the studentds home | anguage is other than
order that further evalwuations can be compl e
parentsd domi nant | anguisegknotificatiomanttheiEng !l i s h, t

dominant language. They will also receivefhar ent 6 s Gui de iho Speci al
their native language, if available.

At the CSE meeting, an interpreter will be provided for parents if their native language is
other tha English. When considering if a disability is present, the CSE will consider the
following factors:

1 the length of time the student has been in the United States;

M the amount of instruction that the student has received in the United States as well
ashis or her home country;

1 the length of time the student has been receiving ENL instruction;
1 attendance in school,

T the studentdos proficiency in his native |
and

1 the types of general educatisapportthat the studet has received.
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I n all cases, the studentodos educational, cul
considered by the Committee to determine if these factors are contributing to the

student 6s | earning or behavi ofrsecond lpnguagel e ms .
needs and how those needs relate to learning will be invited to participate in CSE

meetings. In making a determination of eligibility for special education and related

services, a student may not be identified as a child with a digabtlite determinant

factor for such determination is limited English proficiency.

When the CSE develops an IEP for an ENL student with a disability, that student must be
provided the opportunity to participate in t
should be considered general education core instruction for all ENL students. The CSE

does not have the authority to determine that a student with a disability will not receive

any ENL instruction unless the student has beatesignated as English praént

pursuant to Part 154 of the Regulations of the Commissioner of Education.
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CULTURALLY UNBIASED/NON -DISCRIMINATORY EVALUATION FOR
ENGLISH LANGUAGE LEARNERS

The CSE/CPSE is responsible for evaluating studemtsteymine the existence of a
disability that may require special education services. In order to safeguard educational
opportunities for students whose native language is other than English, the CSE/CPSE
must ensure that all tests and assessment proseal@selected and administered so as
not to be discriminatory on a racial or cultural basis.

The procedures for ensuring appropriate anddisariminatory evaluations for students
who are English Language Learners will be as follows:

1 TheCSE ef erral will i ndicate the studentds
Home Language Questionnaire and other assessments.

1 The CSE referral includes a section that must be completed on students who are
English Language Learners and may also be suspetteing a disability.

T I'f the studentds Engli sh pr tobbtainivadichcy i s d
results in English and the home language is not English, the evaluation shall be
bilingual.

1 If the home language is English buétstudent is considered limit&shglish
proficient, an evaluation will be conducted by a professional familiar with the
culture and language dialect of the student.

9 Ifthe student is from a culturally and linguistically diverse background and
English is he home language and the student is considered to be proficient in
English, as determined by an English/Language Assessment, the evaluation may
be conducted in English; however, the culture and linguistic background of the
student will be taken into conghation.

T I'f the parentsdé dominant |l anguage is not
in their dominant language. They will also receiveRh@r ent 6 s Gui de t o S
Educationin their native language, if available.

Upon receipt of a referrahat indicates that the home language is not English, due
process notices will be mailed to parents in the dominant language. At the CSE/CPSE
meeting, an interpreter will be present to explain the results of the evaluations and the
proposed recommendat®n
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The bilingual evaluation will include the following considerations and evaluations:

1 the length of time the student has been in the United States;

M the amount of instruction that the student has received in the United States as well
as his or her homeountry;

1 the length of time the student has been receiving ENL instruction;

1 attendance in school;

T the studentds proficiency in his/ her nat.
1 the types of general educatisapportthat the student has received,

T a bilingual evalwuator will be obtained wh
geographic area of origin as well as its language and culture;

1 BOCES and other agencies may be used for bilingual assessment;

1 testinstrumerstin the appropriate language that are normed on the same or
similar population as the country from which the student has come will be sought.
If such evaluative tools are not available, the evaluator will state in the report
specific concerns regardiniget instruments that were used and specific cautions
to be observed when interpreting the results;

1 if specific subtests are not considered appropriate because of cultural
disadvantage, the evaluator may prorate the results and explain the reasons for
thisdecision in the report;

9 student work samples may be submitted to the CSE to provide an informal
portfolio assessment that may indicate functional levels;

1 nonverbal assessment batteries will be used to supplement more linguistic based
measures;

1 ageappopriate adaptive behaviors will also be taken into consideration;
1T all areas of suspected disability will ©be
1 the bilingual evaluator will conduct a complete bilingual social history;

9 the evaluation report wiitate the language in which the assessment was
administered; and
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1 if the tests normally used are not considered valid for the ELL student, other
avenues of data collection including critermferenced tests may be used and
the results will be described the evaluation report.

The following procedures will be followed by the CSE/CPSE when reviewing
bilingual evaluations

(1) A bilingual professional or translator will be present at the CSE/CPSE meeting
and the attendance sheet will indicate the nantelanguage of this interpreter.

(2) The CSE/CPSE will consider the role of cultural and/or linguistic factors in
relation to the studentdés behavior and/ or
if special education services are required.

(3) In keeping withthe mandate of Least Restrictive Environment, the CSE/CPSE
will determine if remedial services and other general education supports can be
tried before considering special education services.

(4) All notices requiring consent and informing parents of CSE/CPSE
recommendations wi |l | be transl ated into t

(5) The program or services recommended for the student may consist of a
combination of ENL and special education services, as recommended by the CSE.

Interpreting Evaluation Results and Use of Standardized Scores

Assessment scores of culturally and linguistically diverse students should only be
reported if the tests are valid for the purposes for which they are intended and are
determined not to be culturally, linguistically or ragradiscriminatory. It is

inappropriate to use standard scores from tests that fail to assess an ELL student based
upon norms reflective of the student's culture and linguistic background.

For translated tests and other tests that do not meet approptidity vdiscrimination

and standardization criteria, personnel must analyze the information gathered during the
assessment process and use clinical judgment to provide a qualitative analysis of the
student's abilities, strengths, and needs. This quaditatialysis should be supported by
examples and qualitative descriptions of the student's performance on the various skill
sets assessed so that the reader of the evaluation can understand the basis for the
guantitative and qualitative statements containdtie evaluation.

School districts and, in the case of preschool students, multidisciplinary evaluation
programs approved pursuant to section 4410 of the Education Law must assure that the
persons conducting evaluations understand how to review thengot¢ation provided on
assessments in order to determine their validity for children who are ELLs. When
interpreting evaluation results, care must be taken that issues of language differences are
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not confused with language disorders and that patterngfofipance related to the
st u d e n tcditgral lsackground or interrupted schooling are not mistaken for signs of
a disability.

Eligibility Determinations

In determining eligibility for special education, the CPSE/CSE must ensure that the
student is not identified as having a disability if the determinant factor is only English
language proficiency. In addition to the individual evaluation results, the gt
identification of ELLs as students with disabilities should include use of tiered systems of
support and data from a response to intervention (RTI) process. The Department has
provided specific guidance on considerations for the use of RTI for Bs keIl as
information to assist evaluators and the CPSE/CSE to differentiate between language
differences and disabilities.

1 To determine whether a preschool child should be classified as a preschool
student with a disability, his or her performance $théw@ compared with the
accepted milestones for child development within his or her cultural and
linguistic group. It is extremely important that the personnel involved in all
aspects of the multidisciplinary assess
cultural and linguistic background and relevant research regarding such
background. It is also important that these individuals have experience with
culturally and linguistically diverse prescheaje students who are exhibiting
ageappropriate behaviors.
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RECOMMENDATIONS FOR ONE -TO-ONE AIDE FOR PRESCHOOL AND
SCHOOL-AGE STUDENTS WITH DISABILITIES

Effective June 29, 2016, Section 200.4(d)(3) of the Regulations of the Commissioner of
Education, relating to the assignment ofragividual aide to a student with a disability,

was amended to add a requirement that both Committees on Special Education (CSE) and
Committees on Preschool Special Education (CPSE) make certain considerations prior to
determining that a student needs a-tmone aide. These considerations must include:

1 the management needs of the student that would require a significant degree of
individualized attention and intervention;

9 the skills and goals the student would need to achieve that will reduce oragdimin
the need for the orm®-one aide;

1 the specific support that the oteeone aide would provide for the student (e.g.:
assistance with personal hygiene or behaviors that impede learning);

1 other supports, accommodations and/or services that could stippstudent to
meet these needs (e.g.: behavioral intervention plan, environmental
accommodations or modifications, instructional materials in alternate formats,
assistive technology devices, péeipeer supports);

1 the extent (e.g.: portions of the sch day) or circumstances (e.g.: for transitions
from class to class) the student would need the assistance octaam=aide;

1 staff ratios in the setting where the student will attend school,

i the extent to which assignment of a @aene aide mighénable the student to be
educated with nondisabled students and, to the maximum extent appropriate, in
the least restrictive environment;

1 any harmful effect on the student or on the quality of services that he or she needs
that might result from the assignent of a ond¢o-one aide; and

1 the training and support provided to the -do@ne aide to help him or her
under st and t he-reltedindedsnltain effedive steategies fort y

addressing the studentods neseppattheand acqui
i mpl ement ation of the studentds individua

Section 200.4(d)(3) also clarifies that the assignment of shareth-ame aides at the
discretion of the school to meet the individualized needs of studdioise IEPs include

the recommendation for otie-one aides is not prohibited or limited. The duties of a
teacher aide or a teaching assistant providing individualized support to a student with a
disability must be consistent with the duties prescribe8INY CRR 805.6.
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EXTENDED SCHOOL YEAR (ESY) SERVICES

The Committee on Special Education or Committee on Preschool Special Education will
determine whether a student requires extended school year special education services in

order to prevent substantiggression. Substantial regression as defined by regulations
would be indicated by a studentds inabi

of skill, set of skill competencies or knowledge during the months of July and August. In
accordancewih Section 200.6(j) of the Commi ssi

considered for twelvenonth (12) special services and/or programs to prevent substantial
regression if they are:

T

Students whose management needs are determined to be highly indewlsive
require a high degree of individualized attention and intervention and who are
placed in special classes;

Students with severe multiple disabilities, whose programs consist primarily of
rehabilitation and treatment;

Students who are recommendedHome and hospital instruction whose special
education needs are determined to be highly intensive and require a high degree
of individualized attention and intervention or who have severe multiple
disabilities and require primarily habilitation and treatitne

Students whose needs are so severe that they can be met only indase{/@n
residential program; or

Students receiving other special education services, who, because of their
disabilities exhibit the need for a twelneonth (12) special serviced/or
program provided in a structured learning environment of up to twelve (12)
months duration in order to prevent substantial regression.

Both quantitative and qualitative information will be reviewed by the Committee to
substantiate the need for prdwig such services and programs. A student is eligible for
a twelvemonth (12) service or program when the period of review-teaehing

required to recoup the skill or knowledge level attained by the end of the prior school
year is beyond the time ordirily reserved for that purpose at the beginning of the school
year. The typical period of review or-teaching ranges between twenty (20) and forty
(40) school days. As a guideline for the purpose of determining eligibility for an
extended school yegrogram, a review period of eight (8) weeks or more would indicate
that substantial regression has occurred.
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ACCESS TO ASSISTIVE TECHNOLOGY DEVICES AND SERVICES

The District is committed to ensuring that assistive technology devices apdV@es
are made available to a student with a disability, when appropriate, as part of the
studentdos I ndividualized Education Program (

The IEP must describe any specialized equipment and adaptive devices needed for the

student to benefit from ingtction. IDEA requires each school district to ensure that

assistive technology devices and/or services are made available to a preschool or school

age student with a disability as part of the
supplementargids or services as described in the IEP. IDEA defines assistive

technology devices and assistive technology services, as follows:

Assistive technology devices means any item, piece of equipment, or product system,
whether acquired commercially off teelf, modified, or customized, that is used to
increase, maintain, or improve the functional capabilities of a child with a disability.
This term does not include a medical device that is surgically implanted, or the
replacement of such a device.

Assistve technology service means any service that directly assists a student with a
disability in the selection, acquisition, or use of an assistive technology device. The term
includes:

1 The evaluation of the needs of a child with a disability, includingnatfonal
evaluation of the stwudent in the studento

1 Purchasing, leasing, or otherwise providing for the acquisition of assistive
technology devices by children with disabilities;

1 Selecting, designing, fitting, customizing, adagtiapplying, maintaining,
repairing or replacing assistive technology devices;

1 Coordinating and using other therapies, interventions, or services with assistive
technology devices, such as those associated with existing education and
rehabilitation plangnd programs;

1 Training or technical assistance for a child with a disability, or if appropriate, that
childés family; and

1 Training or technical assistance for professionals (including individuals providing
education or rehabilitation services), employersother individuals who provide
services to employ, or are otherwise substantially involved in the major life
functions of that student.

dent 6s need for assistive technology i s
I st r i astrea3monsiBl&iar this R tional evaluation of the student. The
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need to conduct an assistive technology component of an evaluation must be considered
for students on a cad®y-case basis.

Since assistive technology services are provided asparhod st udent 6 s speci a
instruction, related services and/or other supplementary aids and services, they must be

provided by an appropriately licensed or certified individual in accordance with Section

200.6 of the Regulations of the CommissioneEducation.

In June 2016, NYSED released a webcast on assistive technology for students with
disabilities in New York State. An Assistive Technology Consideration Checklist has
also been developed to assist school districts in the consideration avassidtnology
devices and services for students with disabilities.
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EXEMPTION FROM FOREIGN LANGUAGE REQUIREMENT

Students are required to complete one high school credit in a language other than English
in order toearn a Regents diploma. This requirement is established for all schools in the
State by Section 100.2 (d) of the Regulations of the Commissioner of Education.

Students identified as having disabilities may be exempted from this requirement if their
Individualized Education Program (IEP) indicates that such requirement is inappropriate.
Only those students whose disabilities specifically and severely impair receptive and/or
expressive language skills, or exhibit other behavioral or learning proble mgoindt

impact their ability to benefit from foreign language instruction may be exempt from the
foreign language requirements, as most students would benefit from exposure to a foreign
language. The reasons for any exemption will be specified in the IEP.

At annual review for all students who are completing sixth, seventh, or eighth grade, the
CSE will consider the youngsterds area(s)
guidelines and a youngsteraybe exempt from a foreign language if they exhilmié or

more of the following:

1 severe auditory processing and/or severe auditory memory deficit;
1 significant discrepancy between the verbal and performance areas on
intelligence testing, where the profile suggests significant verbal difficulties;
1 hearing mpairment of a significant degree;
1 significant speech impairment;
T severe emotional factors which may be
benefit from foreign language instruction; and/or
1 severe physical handicaps amdimitations with regard to strenigt vitality or
alertness.

If the CSE concludes the exemption is warranted, reasons will be provided in a statement
accompanying the IEP.

If a student with a disability is assigned to a language class, a copy of the current IEP
showing necessatgsting accommodations and classroom modifications will be

available online toite language instructor throughSthoo] t he st udent
education contact teacher will also b
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EXEMPTION OF A STUDENT W ITH A DISABILITY FROM THE
REQUIREMENT IN HANDS -ONLY CARDIOPULMONARY RESUSCITATION
AND THE USE OF AUTOMATED EXTERNAL DEFIBRILLATORS

Section100.2)c(1 1) of Commi ssioner 6s Regul ations

handsonly instruction in cardiopuahonary resuscitation (CPR) and instruction in the use
of Automated External Defibrillators (AEDs) at least once between grati2g8or to
graduation. The standards for such instruction must be based on a nationally recognized
instructional program thaittilizes the most current guidelines for CPR and emergency
cardiovascular care consistent with the requirements of the programs adopted by the
American Heart Association or the American Red Cross. Instruction must be designed
to:

1 recognize the signs offassible cardiac arrest and to call 911;

1 provide an opportunity to demonstrate the psychomotor skills necessary to

perform handsnly CPR; and
1 provide awareness in the use of an AED.

Most students with disabilities have the ability to complete theired) instruction in
handsonly CPR and the use of AEDs described above. In recognition that there may be
some students who, due to the nature of their disability, will not be able to physically or
cognitively perform the tasks included in such instructidhe Committee on Special
Education (CSE) may determine, on an individual student basis, if a student with a
disability should be excused from the requirement for instruction in FamgsCPR and

the use of AEDs.

When a determination is made to excuse the student from this instructional requirement,
the studentods individualized education
must include documentation of the @G&mmi
a student with a disability would require this exception should be made in the year in
which the student would be expected to complete the instruction.
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GUIDELINES FOR PARTICIPATION OF STUDENTS WITH DISABILITIES IN
STATE AND DISTRICTWIDE ASSESSMENTS

The Board of Education believes that students with disabilities should have access to all

testing accommodations necessary to participate in state and districtwide assessments in
order to ensure t hat emehtand&nctiodagperforinancesisc a d e mi ¢
fairly and accurately measured.

Test accommodations are changes made in the administration of a test, including testing
procedures or formats, in order to remove obstacles to thakasg process caused by a

s t u a& disabilify, that do not alter the measurement of a construct. The district
recognizes that the provision of testing accommaodations to students with disabilities
enables such students to participate in assessment programs on an equal basis with their
nordisabled peers. Testing accommodations provide students with disabilities the
opportunity to demonstrate mastery of skills and attainment of knowledge without being
limited or unfairly restricted by their disability. Further, testing accommodationsdarovi
opportunity for students with disabilities to gain access to more challenging courses and
programs.

Therefore, the Board adopts the following guidelines to ensure that all state and
districtwide assessments are administered using approgcizdenmodations:

1 Test accommodations must be provided on a consistent and uniform basis, as
provided by each studentés | EP and shoul d
administration of the test to the least extent possible;

1 Test accommodations aneither intended nor permitted to:

o alter the construct of the test being measured or invalidate the results;

o provide an unfair advantage for students with disabilities over students
taking tests under standardized conditions; or

0 substitute for knowledgor abilities the student has not attained.

1 The following students are eligible to receive test accommodations:

o0 students classified by the CSE or CPSE as having a disability;

0 students identified as having a disability pursuant to Section 504 of the
Rehailitation Act by a 504 Multidisciplinary Team;

o students who incur disabilities for 30 days or less before administration of a
districtwide test and who are authorized by the principal to receive test
accommodations; and

0 students previously declassified thee CSE or CPSE who are provided with
declassification accommodations.
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1 The following individuals are authorized to make the decisions regarding test
accommodations for a student with a disability:

o the CSE or CPSE, if the student is classified under IR2Eéthe

Commi ssioner s Regulations or iif the st
o the Section 504 Multidisciplinary Team for those students identified as having

a disability pursuant to Section 504 of the Rehabilitation Act;
o the school principal, for generalwgghtion students who have incurred a short

or longterm disability within 30 days before administration of assessments

and where sufficient time is not available for the development of an IEP or

504 Plan.

9 all appropriatetestingc c ommodati ons will be designate
504 Accommodation Plan and will be reviewed at least annually by the CSE or
CPSE or 504 Multidisciplinary Team, except for declassification
accommodations.

1 steps shall be taken to ensure that teacaed service providers are aware of test
accommodations for students and how they are to be implemented.
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TRANSITION PLANNING FOR STUDENTS WITH DISABILITIES

Definition

ATransition Ser vi ces OArtiele 88 asa edordimatedisetiofn t he | DE
activities for a student with a disability, designed within a resaritsnted process, that is

focused on improving the academic and functional achievement of the student with a
disability to f aememtiromadheltdpbsehod activiiesnt 6 s mo
including, but not limited to, postecondary education, vocational education, integrated
employment (including supported employment), continuing and adult education, adult

services, independent living, or comnity participation. The coordinated set of
activities must be based upon the individual
and shall include needed activities in the areas of instruction, related services, community
experiences, the developmef employment and other pesthool adult living

objectives and, when appropriate, acquisition of daily living skills and a functional

vocational evaluation.

Transition planning for secondary students with disabilities is outcome oriented and looks

toward adult life. Professionals, students and parents or other guardians work

cooperatively to identify appropriate destination statements and to determine and

i mpl ement plans for reaching these outcomes.
foremostin the decision making process.

For those students beginning not later than the first IEP to be in effect when the student is
age 15, and at a younger age, if determined appropriate, and updatatlyathe IEP
shall include:

T under the Btubewmebs pfeperformance, a
needs, taking into account the student
they relate to transition from school to peshool activities;

a

St
0s

91 appropriate measurable postsecondary goals basedagpaappropriate transition
assessments relating to training, education, employment and, where appropriate,
independent living skills;

i a statement of the transition service needs of the student that focuses on the
student 6s courses of st udplacementcoursesars part i
a vocational education program;

T needed activities to f acdgchooltopassehodl he st ude
activities, including instruction, related services, community experiences, the
development of employment and other paxshool adult living objectives and,
when appropriate, acquisition of daily living skills and functional vocationa
evaluation; and
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i a statement of the responsibilities of the school district and, when applicable,
participating agencies for the provision of such services and activities that
promote movement from school to pgshool opportunities, or both, beforeth
student leaves the school setting.

At all meetings for the purpose of discussing the need for transition services, the student
will be invited. In addition, with parental consent or consent of a student 18 years of age
or older, a representative oktlagencies likely to provide or pay for transition services

will be invited. Other knowledgeable school personnel, such as the administrator,
psychologist, related service provider, and general education teacher, may be asked to
participate in the process

The coordinated set of activities are:

1 Instructioni Education instruction that will be provided to the student to achieve
the stated outcome(s), such as general and/or special education course instruction,
occupational education and advanced placem@aunises.

1 Related ServicesThese are specific related services, as defined in Section 200.1
of the Regulations of the Commissioner of Education, such as rehabilitation
counseling services, which will support the student in attaining the stated
outcome(s.

1 Employment and Other PeSthool Adult Living ObjectiveésEducational
services that will be provided to the student to prepare for employment or other
postschool activity. Posschool activities will determine what other skills or
supports will be acessary for the student to succeed as independently as possible.
Examples include participation in a work experience program, information about
colleges in which the student has an interest and travel training.

1 Community ExperiencésCommunitybased egeriences that will be offered, or

community resources utilized as part of t
utilized during school hours or after school hours, to achieve the stated
outcome(s).

1 Activities of Daily Living Skills (ADL(if appropriate)} ADL skills, such as
dressing, hygiene, setfre skills, and selihedication, necessary to be worked on
to achieve the stated outcome(s).

1 Functional Vocational Assessmédiiitappropriate) If the vocational assessment
has not providegnough information to make a vocational program decision,
additional assessment activities can be performed to obtain more information
about the studentdés needs, preferences an
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TRAVEL TRAINING

Travel training is a special educatiservice that means providing instruction, as
appropriate, to students with significant cognitive disabilities, and any other students with
disabilities who require this instruction, to enable them to develop an awareness of the
environment in which theyJe; and learn the skills to move effectively and safely from
place to place within that environment, such as in school, in the home, at work and in the
community.
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VOCATIONAL ASSESSMENT POLICY

Goal of theVocational Assessment Process

The goal of the vocational assessment process is the successful transition of students to
postsecondary education or employment. The process serves to help students, parents,
and staff focus on lonterm planning leading teealistic outcomes. The ultimate goal is

for the school, the family and community agencies to work cooperatively to identify
appropriate destination statements and to determine and implement plans for reaching
these outcomes.

Vocationalassessment is an ongoing process involving the systematic collection of
information about a studentds vocational apt
occupational awareness. Based on the age, abilities, interests and needs of each student,

an appopriate vocational assessment may include:

1 the review of existing school information

1 the completion of informal interviews

1 parent questionnaires

1 one or more formal vocational evaluations

1 job and student performance analysis made in real and/or sachwark settings.
Though the amount and type of information collected on each student may vary, it must
be sufficient for the Committee on Special Education to make and substantiate
appropriate occupational education program decisions.

Level of Vocationd Assessment

Vocational assessment is conducted for special education students starting at age twelve
(12) and those referred to special education for the first time who are age twelve (12) or
older.
Level | vocational assessment includes a structurddatmn of information and analysis
of existing information about the student. This assessment involves the participation of
the student, the studentds parent(s) or guar
student 6s gui da nprapriate professiondlsonay. also p@rticipaderin trasp
assessment.
Level Il vocational assessment is more focused and involves administration of
standardized tests, which look in further detail at interests, vocational skills, and specific

aptitudes and aliies. This assessment builds upon information that was recorded in the
Level | assessment. Specialized vocational evaluation instruments, such as a vocational
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interest inventory, vocational aptitude battery and selected work samples, may be
introducedat this level.

Level Il vocational assessment is a situational assessment conducted while a student is
actually engaged in work related/vocational activities. This may require resources such
as those available in a vocational rehabilitation facilitypecupational assessment

center or in an actual work setting. This type of assessment is usually reserved for more
multi-disabled students whose disabilities are very severe.

Il n al l cases, the assessments Hesiepinthehe st ude
forefront during the evaluation and decision making process.
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OPPORTUNITIES TO EARN HIGH SCHOOL DIPLOMAS

It is practice of the school distrith ensure that each student has been provided with

appropriate opportunities to earn a Regenteaal high school diploma. Students are

provided with meaningful access to participate and progress in the general education
curriculum designed to meet the Stateds | ear
only means that students are takingdpgropriate courses needed to earn a regular

diploma, but also that they are being provided with appropriate spedésigned

instruction, accommodations, supports and services to progress in the curridicess

must be provided to the required cagselectives and exams as specified in Part 100 of

the Regulations of the Commissioner in order to attain a Regents or local high school

diploma.

According to Part 100.5, requirements for a diploma apply to students depending upon
the year in which thefirst enter grade nine. Students with disabilities who entered grade
9 during the 20141 school year or before are eligible for the RCT safety net which will
remain available until they graduate with a Regents or local diploma or until the end of
the <£hool year in which they turn 21, whichever occurs firste Bption to take the

RCTs is not available to any student who entered grade 9 in September 2011 and
thereafter. Achieving the local diploma through the low pass option remains available to
all sudents with disabilities provided they earn a score é64%n one or more required
Regents examinations.

The Board of Regents has established multiple pathways to graduation for all students.
The Local Diploma Compensatory Option is one option fstudent with a disability to
earn a local diploma. A student may earn a local diploma through the use of the
compensatory option if the student:

1 scores a minimum of 55 dhe English language arts (ELA) or mathematics
Regents exams; and

1 scores betweef5-54 on one or more of the five required Regents exams, other
than the English language arts (ELA) or mathematics exam, but scores 65 or
higher on one or more of the required Regents exams, in which case the lower
score(s) can be compensated by the higbere(s); and

1 obtains a passing grade, that meets or exceeds the required passing grade by the
school, for the course in the subject area of the Regents examination in which he
or she received a score 0f-88; and

1 has a satisfactory attendancerate,iaccor dance with the distr
attendance policy, for the school year during which the student took the
examination in which he or she received a score é84ifexclusive of excused
absences; and
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1 is not already using a passing score on@maore Regents Competency Tests

(RCTSs) to graduate with a local diploma. A student may not use the compensatory
score option if he or she is using a passing score on one or more RCTs to graduate

with a local diploma.

Students with disabilities eligible to graduate in January 2016 or thereafter who have
taken and passed courses in preparation to take a Regents examination and have a 65
course average but whose highest score on the Regents is below buthréyroints of

the 55 passing score (®2) may appeal to graduate with a local diploma using this lower
score. Through this appeal, the student seeks a waiver of the graduation assessment
requirement in this subject area.

The fA4+10 pat hwa y tudests whmfiost entered grade © in Septeniber r

S

2011. Under the A4+10 pathway assessment op

required Regents Exams or Departraapproved alternative assessments (one in each of
the following subjects: English, matltisnce, and social studies) and a comparably

rigorous assessment for the fifth required exam to graduate. The fifth assessment required

for graduation may include any one of the following assessments:

1 Pass an additional math Regents examination in aeliffeourse or Department
Approved Alternative; or

9 Pass an additional science Regents examination in a different course or
Department Approved Alternative; or

1 Pass an additional social studies Regents examination in a different course or
Department Appreed Alternative; or

1 Pass an additional English assessment in a different course selected from the
Department Approved Alternative list; or

1 Pass a Department approved CTE pathway assessment, following successful
completion of an approved CTE program; or

1 Pass a Department approved pathway assessment in the Arts; or

1 Pass a Department approved pathway assessment in a Language other than
English (LOTE).

A student may also complete all the requirements for the Career Development and
Occupational Studies (CD®) Commencement Credential as the fifth graduation
requirement.

The New York State (NYS) Career Development and Occupational Studies (CDOS)
Commencement Credential will recognize
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skills for postschool employmentFor students with disabilities who are exiting with a
regular high school diploma, it provides them with the additional opportunity to exit

school with a credential that also recognize

Many students with disabilégs will be able to graduate with the NYS CDOS

Commencement Credential as a supplement to their Regents or local diploma. Students
who are unable to earn a regular diploma because of their disability may graduate with

the NYS CDOS Commencement Credentiaddse st udent 6s onl vy

exi tin

provided they meet the requirements for award of the credential and have attended school

for at least 12 years, excluding Kindergarten.

The 4+1 pathway option does not change existing graduation course or credit

requirements. All New York students must earn a minimum of 22 high school credits in

a course of study that includes English Language Arts, Math, Global History and

Geography, US History and Government, Science, a Language other than English, the

Arts, Physical Education and Health.

To ensure that students with disabilities are encouraged and assisted to achieve the credits
and the skill levels necessary for attaining a Regents or local diploma, the district adopts

the following procedures:

1 The Committee on Special Education (CSE) will annually review the special

educational needs of each student with a disability. At each annual review after

the student has entered the Middle School, the CSE will make an assessment as to
whetherornotthet udent 6s capabilities indicate p
study leading to a Regents or local diploma. Where appropriate, the student will

participate in this process.
1 Annually, the CSE will consider the following factors:
1 current levels of ackvement; and
1 learning rate;

1 The CSE will consider if the student requires testing accommodations to

participate in state or distrigtide assessments. These accommodations will be
EP.

clearly stated on the studentds |
1 The district will offer appropria@ remedial instruction for all students.

1 The CSE will identify and recommend support services and supplementary
instruction necessary to assist students to benefit from credit courses.

T 1 f the studentds speci al e d lictassesifrom a | need

certified special education teachers, the IEP shall so indicate and placement will
be made in or outside the district in special education classes. In any such case,
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instruction in subjects granting credit toward graduation and a Regdotsab

high school diploma will be provided in accordance with curriculum objectives

and required levels of achievement determined by the special education teacher in
consultation with a teacher certified in the subject being taught.

1 A-record of the objetives and criteria for mastery will be subject to approval by
the building principal and maintained in the special education office. Evaluation
of student work will be completed in accordance with the individual educational
needs of the student.

Prior receipt of aNYS CDOS Commencement Credentiakes not preclude subsequent
granting of a regular diploma if passing of appropriate assessments and necessary credits
are achieved before the end of the school year in which a student reaches his/her twenty
first (21) birthday. In all cases in which only a CDOS Commencement Credential is
issued, parents will receive written notice that a student is entitled to receive a free
appropriate public education until the end of the school year in which he/she reaches
his/her twentyfirst (21) birthday or obtains a high school diploma, whichever shall occur
first.

At the June 2016 meeting, the New York State Board of Regents approved through
emergency action an amendment to section 100.5 of the Regulations of the
Commissioner of Education to require superintendents to make a local determination as
to the academic pficiency for eligible students with disabilities to graduate with a local
diploma.

The superintendent must ensure that every student with a disability who does not meet
the graduation standards through the existing appeal and safety net optiongleredns

for the Superintendent Determination. At the June meeting, the Board of Regents
decided that this determination did not need to be formally requested by the student or
parent. However, in response to public comment, the Board of Regents prosed th

or after October 18, 2016, the superintendent may only consider an eligible student for a
local diploma through the superintendent determination pathway upon receipt of a written
request from the student's parent or guardian. Such request mubtrbtesiiin writing

to the studentds school principal or CSE
superintendent immediately upon its receipt.

Consideration for the Superintendent Determination occurs under the following
conditions:

1 Thestudent has a current IEP and is receiving special education programs and/or
related services.
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1 The student did not meet the graduation requirements through the low pass (55
64) safety net option or the compensatory option.

1 The student must have earned tequired course credits and have passed, in
accordance with district policy, all courses required for graduation, including the
Regents courses to prepare for the corresponding required Regents exam areas,
which are ELA, math, social studies, and science

1 The student must have received a minimum score of 55 on both the Regents ELA
and math exams or a successful appeal of a score between 52 and 54.

1 There must be evidence that the student participated in the other exams required
for graduation pursuant tection 100.5(a)(5), but has not passed one or more of
these as required for graduation.

1 Inasubject area where the student was not able to demonstrate his/her
proficiency of the Stateb6s |l earning stand
graduationthere must be evidence that the student has otherwise demonstrated
graduation level proficiency in the subject area.

The school principal and superintendent must review, document and provide a written
certification/assurance that there is evidencetti@student has otherwise met the
standards for graduation with a local high school diploma. In conducting a review to
ensure the student has met the academic standards, the superintendent must consider
evidence that demonstrates that the student:

1 Passed courses culminating in the exam required for graduation, in accordance
with the grading policies of the district. In making this determination, the
superintendent must consider the studentod
work completed thnaghout the school year and/or interim grades on homework,
projects, class work, quizzes, tests, etc., that demonstrate that the student has met
the learning standards for the course; and

1 Actively participated in the exam required for graduation.

At their June 2018 meeting, the New York State Board of Regents approved the
permanent adoption of amendments to section 100.5 of the Regulations of the
Commissioner of Education relating to the superintendent determination option for
certain students with disaltiés to graduate with a local diploma@he regulations, which
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became effective on an emergency basis on December 12, 2017, permit students with
disabilities, on or after December 12, 2017, to meet the English language arts (ELA)
and/or Mathematics Regesngéxaminations eligibility condition(s) for the superintendent
determination option by completing the requirements for the New York State Career
Development and Occupational Studies (CDOS) Commencement Credéntial.

addition, for students with disabii#s who are otherwise eligible to exit from high

school in either the 201¥8 school year or 20189 school year only, the amendments
allow a school district, registered nonpublic high school, or charter school to award the
CDOS Commencement Credentiabtstudent with a disability who has not met all of

the requirements, for purposes of eligibility for the superintendent determination option,
provided that the school principal, in consultation with relevant faculty, has determined
that the student has etlwise demonstrated knowledge and skills in the commencement
level CDOS learning standards. Students who are awarded the CDOS Commencement
Credential under this exception may not use such credential to meet the requirements for
the CDOS graduation pathwaption. The proposed amendment was subsequently
revised at the April 2018 meeting in response to public comment to:

T replace the term Asuperintendent deter min
determination optiono i n stonstfithens 100. 5 a
Commissioner of Education to clarify that the superintendent determination is an
option, not a pathway, for students with disabilities to graduate with a local
diploma; and

1 clarify that students with disabilities who use the CDOS Commendemen
Credential to meet the ELA and/or Mathematics Regents examinations eligibility
condition(s) for the superintendent determination option but have met all the
assessment requirements for the remaining Regents examinations required for
graduation, would beligible for consideration of a local diploma through the
superintendent determination option.
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CAREER DEVELOPMENT AND OCCUPATIONAL STUDIES (CDOS)
COMMENCEMENT CREDENTIAL

The NYS CDOS Commencement Credential is a credertalgnized by the NYS

Board of Regents as a certificate that the student has the knowledge and skills necessary
for entry level employment. There are two options available for students to earn this
credential

OPTION 1:

1 The student must have develope@aeer Plan that includes documentation of
t he st u-tentifitdicareesirgerests; cargetated strengths and needs;
career goals; and career and technical coursework andbasdd learning
experiences that the student plans to engage in tev&ctinose goals; and

I The student must have demonstrated achievement of the commencement level
CDOS learning standards in the areas of career exploration and development;
integrated learning; and universal foundation skills; and

1 The student must haveccessfully completed at least 216 hours of CTE
coursework and/or workased learning experiences (of which at least 54 hours
must be in worlbased learning experiences); and

1 The student must have at least one completed employability profile that
documen s t he studentdés employability skills
of the commencement level CDOS learning standards; and, as appropriate,
attainment of technical knowledge and woellated skills, work experiences,
performance on industiiyased asssments and other wer&lated and academic
achievements.

OPTION 2:

In lieu of a student meeting the requirements of option 1 to be awarded the NYS CDOS
Commencement Credential, a district may award a student this credential if the student
has met the requirements for one of tagionally recognized work readiness

credentials, including but not limited to:

9 National Work Readiness Credential;

1 SkillsUSA Work Force Ready Employability Assessment;
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1 National Career Readiness Certificate WorkKef&CT); and

1 Comprehensive Adult Student Assessment Systems Workforce Skills
Certification System.

Although the district may provide individual students the option of earning the NYS
CDOS Commencement Credential by meeting the requirements for one of the nationally
recognized work readiness credentials, the national credeptiahavill not be the only
option available to students in the district to earn the CDOS Credential.

On or after April 3, 2017, a board of education may award the CDOS commencement
credential to a student who has received a satisfactory passing seongwark
readiness assessment approved by the Commissioner that meets the following criteria:

1 measure universal foundation knowledge, skills and abilities necessary fer entry
level employment across multiple industries and occupations and the assessment
shall be reviewed at least every five years and be updated accordingly;

1 be designed in consultation with workforce experts, such as, but not limited to,
employers, national business organizations, or Federal or State labor agencies;

1 be consistent with t#nical criteria for validity, reliability, and fairness in testing;

1 be developed by an entity other than a local school or school district;

1 be available for use by any school or school district in New York State; and

1 be administered in accordance with assessment security conditions, directions and
procedures established by the Commissioner.
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SKILLS AND ACHIEVEMENT COMMENCEMENT CREDEN _TIAL

The Skills and Achievement Commencement Credential may be issued to students with
severe disabilities who are eligible to take the New York State Alternate Assessment
(NYSAA).

In this context, students with severe disabilities means students wédirhéed

cognitive abilities combined with behavioral and/or physical limitations and who require
highly specialized education, social, psychological and medical services in order to
maximize their full potential for sefulfillment and meaningful partipation in society.
Students with severe disabilities may experience significant speech, language, and/or
perceptuatognitive impairments, and evidence challenging behaviors that interfere with
learning and socialization opportunities. These studentsatsayhave extremely fragile
physiological conditions and may require personal care, physical/verbal supports and
assistive technology devices.

The Skills and Achievement Commencement Credential will provide this group of

students who are exiting schadter attending at least 12 years, excluding kindergarten,

with a commencement certificate similar in form to the diploma issued by the school

district. The credential would not be considered a regular high school diploma in

accordance with State standar@ike Skills and Achievement Commencement Credential

must be accompanied by documentation of the
independence in academic, career development and foundation skills needed for post

school living, learning and wking.

The district will issue a Skills and Achievement Commencement Credential to each
student with a severe disability in accordance with the following rules.

1 Only students with disabilities who have been instructed and assessed on the alternate
performancedvel for the State learning standards are eligible for this credential
award.

1 The credential may be awarded any time after such student has attended school for at
least 12 years, excluding kindergarten or received a substantially equivalent education
elsavhere; or at the end of the school year in which a student attains the age of 21.

1 The credential would not be considered a regular high school diploma in accordance
with State standards or for federal accountability purposes.
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1 The credential must be sirarlin form to the diploma issued by the school district or
nonpublic school, except that there shall appear on the credential a clear annotation to
indicate the credential is based on achievement of alternate academic achievement
standards.

1 Thecredentiamust be i ssued together with a summa
achievement and functional performance, known as the Student Exit Summary, and
must include documentation of the studento

0 achievement against the Career Development and Occupational Studies
learning standardsttp://www.p12.nysed.gov/cte/cdlearn/

o level of academic achievement and independence as measured by
NYSAA;

o skills, strengths, interests; and

0 as appropriate, other achievements and accomplishments.

1 For students less than 21 years old, the credential must be provided with a written
assurance that the student continues to be eligible to attend the public schools of the
school district in whichre student resides without payment of tuition until the
student has earned a regular high school diploma or until the end of the school year in
which the student turns age 21, whichever occurs first.
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SECTION 5

PROCEDURAL SAFEGUARDS
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A mandatory Procedural Safeguards Notice has been provided to school districts by the
New York State Education Department.

The Procedural Safeguards Notice must be provided to the parents of a student with a
disability, at a minimam one time per year and also upon:

1 initial referral or parental request for evaluation;
1 request by a parent;
1 the first filing of a due process complaint notice to request mediation or an
impartial due process hearing;
1 adecision to impose a suspensiomammoval that constitutes a disciplinary
change in placement; and
T receipt of a parentédés first State compl ai

Prior Written Notice

Prior written notice means written statements provided to the parents of a student with a
disability a easonable time before the district proposes to or refuses to initiate or change
the identification, evaluation, or educational placement of the student or the provision of
a free appropriate public education to the student. Prior written notice will é&oom
prescribed by the Commissioner.

Prior written notice must include a description of the action proposed or refused by the
district, an explanation of why the district proposes or refuses to take the action, a
description of other options considerud rejected, a description of the evaluations and
reports used as a basis for the decision, and a description of the factors relevant to the
proposal or refusal. Prior written notice must also inform parents of their protection
under procedural safeguisrand how a copy of these safeguards may be obtained.
Parents are also provided sources to contact to obtain assistance in understanding these
provisions.

Prior written notice must be written in language understandable to the general public and
in the rative language of the parents unless it is clearly not feasible to do so. A parent of
a student with a disability may elect to receive prior written notice and other required
communication by electronic mail-feail) communication if the school districtakes

this option available.

Informed Consent (CSE and CPSE)

AConsent o means:

1 the parent has been fully informed, in his or her native language or other mode of
communication, of all information relevant to the activity for which consent is
sought, andhas been notified of the records of the student which will be released
and to whom they will be released;
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1 the parent understands and agrees in writing to the activity for which consent is
sought; and

1 the parent is made aware that the consent is voluaotatiye part of the parent and
may be revoked at any time except that, if a parent revokes consent, that
revocation is not retroactive (i.e., it does not negate an action that has occurred
after the consent was given and before the consent was revoked).

Written Parental Consent Required Prior to Initial Evaluation

Upon receipt of a referral to the CSE/CPSE of a student who is suspected of having
disability, parental consent for evaluation is requested. The parent is contacted by a
representative of theSE/CPSE regarding the referral. The reason for the referral and

the evaluation process are explained. The parent is also provided with a copy of due
process rights, information describing the components of a comprehensive evaluation and
A Par e n ttodSpecid Hduaht®mnTranslations are provided to the parent as

needed. If the parent does not consent, the parent is invited to an informal conference to
discuss the evaluation process. Outreach efforts are made, when necessary, to ensure the
parent las received and understands the request for consent. If the parent of a preschool
child does not provide consent for initial evaluation, no further action will be taken by the

by the CPSE until such consent is obtained. If the parent of a satp@achitl, except
onewhoishome nstructed or placed in a private sct
provide consent for an initial evaluation within 30 days of the dated receipt of the

referral, the chairperson will document attempts, including teleptaliseand

correspondence, to obtain parental consent and will notify the Board of Education that it
may, but is not required to, utilize the due process procedures to permit the district to
conduct an evaluation of the student without the consent of teatpa

If a parent of student who is home instructed or placed in a private school by their parents
at their own expense does not provide consent for an initial evaluation or reevaluation, or
the parent fails to respond to a request to provide consestghbel district may not

continue to pursue those evaluations by using due process procedures. The school district
is also not required to consider the student as eligible for special education services.

The initial evaluation to determine if a studenistudent with a disability must be
completed within 60 days of receiving parental consent for the evaluation. de/ 60
timeframe shall not apply if:

1 astudent enrolls in district after parental consent has been received and prior to a
determination ¥ the previous school district as to whether the student is a student
with a disability. The district will ensure prompt completion of the evaluation.

The parent and school district will agree to a specific time when the evaluation
will be completed; or

1 the parent of the student repeatedly fails or refuses to produce the student for the
evaluation.
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Written Parental Consent Required Prior to Initial Provision of Special Education
Services

If the CSE/CPSE determines the student has a disability and recommends special
education services, parental consent to initial placement is requested. If a parent refuses
to give written consent, the district may not deny the parent or child any othieeser

benefit, or activity of the school district, except for the recommended special education
service. Parents are given the opportunity for further discussion with the Chairperson of
the CSE or school staff, if needed. Outreach efforts are made nsbessary, to ensure

the parent has received and understands the request for consent for placement.
Translations are provided as necessary. If the parent of the student refuses to consent or
fails to respond to a request to provide consent to the ipriaision of special

education programs and services, the school district shall not provide special education
programs and services to the student and shall not use due process procedures to
chall enge the parent s r e fillmalelconsideredcctmbe s e nt .
in violation of the requirements to make available a free appropriate public education to
the student because of the failure to provide the student with the special education
program and services for which the parent refusesr tiails to, provide consent. The
district will not be required to convene a meeting of the Committee on Special Education
or develop an IEP for the student.
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REVOCATION OF PARENTAL CONSENT

If, at any time, subsequent to timtial provision of special education programs and
services, the parent of a student revokes consent in writing for the continued provision of
special education and related services to the student, the school district:

1 will not continue to provide anypgcial education and related services to the
student, but must provide prior written notice to the parent before ceasing the
provision of special education and related services;

91 will not use due process procedures, such as mediation, resolution mewting, a
an impartial due process hearing, in order to obtain agreement or a ruling that the
services may be provided to the student without parental consent;

1 will not be considered to be in violation of the requirement to make a free and
appropriate publieducation (FAPE) available to the student because of the
failure to provide the student with further special education and related services;

1 is not required to convene a meeting of the CSE or develop an IEP for the student
for the further provision of geial education and related services; and

ed

T is not required to amend the studentos
educa

[
to the studentds receipt of speci al
revocation of consent.

102



PARENTAL CONSENT FOR REEVALUATION

Parental consent will be requested prior to conducting a reevaluation of the student with a
disability; however, the district may proceed with the reevaluation if the parent does not
respond and reasonable efforts haverbmade to obtain such consent.

Reasonable efforts are interpreted as:

1 awritten notice is sent to the parent requesting consent for the reevaluation; and

1 at least one additional attempt is made to notify the parents; this may mean an
additional writtemnotice or a telephone call.

A detailed record of the districtdos attempts
maintained.

Withdrawal of Referrat Parental consent will be requested if a parent decides to
withdraw a referral for special education.
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REQUESTS FOR RECORDS/OTHER COMMUNICATIONS WITH NON -
DISTRICT PERSONNEL

Parent consent is requested for the following:
1 release of CSE records to another agency/individual;
1 request for copies wéports/evaluations from another agency/individual; and
1 request for verbal communications with another agency/individual.

* See section oBpecial Education Recorddccess and Accessibilityor further
information in this regard.

Parental consent is not required before reviewing existing data as part of an evaluation or
a reevaluation or administering a test or other evaluation that is administered to all
students unless, before administration of that test or evaluation, conssntiied of

parents of all students.
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INDEPENDENT EDUCATIONAL EVALUATIONS

The Mount Vernon City School District (District) has established the following
procedures for obtaining independent educational evaluation(s) (IEE(s)) for children who
are classied by the Committee on Special Education (CSE) or Committee on Preschool
Education (CPSE) as having a disability or who are suspected of having a disability.

Parents with children who have been classified with a disability or children who are

suspectedf having an educationally related disability have the right under Federal and

State regulations to obtain an IEE at public expense under certain conditions. Regulatory
standards are outlined in New York State Regulations of the Commissioner of Education

Sections 200.5(a)(1)(vl) and Federal Regulations 34 CFR 300.503. Additighally,

Parentdés Guide to Speci al Education: Your Ch
Stateand the Procedural Safeguards Notice, published by the New York State Education
Depatment, detail IEE requirements. These documents are available from the Mount

Vernon City School District Special Education Office for parents who desire to review

them.

Definition

An independent educational evaluation (IEE) means an evaluati@ucted by qualified

examiners as defined in 34 CFR 300.12 who are not employed by the District. If a parent

or guardian disagrees with the evaluation conducted by the District, the parent or

guardian may have the right to obtain one IEE at public esgofar each District

evaluation. If a parent requests an IEE at public expense, the District must, with

unnecessary delay, either: (a) file a due process complaint to request an impartial hearing

before an impatrtial hearing officer to contest the IEE &dufe to comply with the
Districtdéds criteria and/ or to defend the app
District, or (b) provide the IEE at public expense. If the impartial hearing officer
determines that t he Datestheparents/guardia@ wauldnotat i on i s
have the right to a publicly funded IEE or the right to reimbursement for the IEE.

Timeline

A parent may request an IEE at public expense from the District at any time. However, a
parent is entitled to only one IEEm@iblic expense each time the District conducts an
evaluation of his/her child with which he/she disagrees. If a parent unilaterally obtains an
evaluation at private expense and wishes to submit the private evaluation to the District
for reimbursement as dBE at public expense, the parent will have up to ninety (90)

days from the date of the private evaluation to request IEE reimbursement from the
District. A copy of the private evaluation report and an itemized invoice must be attached
by the parent to #hrequest for IEE reimbursement. Requests must be made in writing to
the Director of Student Services.

If the parent requests an IEE, the District may ask why the parent objects to the

evaluation of the child done by the District. The District mayrequire an explanation
and may not unreasonably delay either providing the IEE at public expense or filing a due
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process complaint to request an impartial hearing to contest the IEE and/or defend the

evaluations conducted by the District.

Public Expase

Public expense means that the District either pays for the full cost of the IEE or ensures
that the evaluation is otherwise provided at no cost to the parent/guardian. The District

has set the following rates as the maximum allowable fees per evaiuatio

PsycheEducational Evaluation

Psychological Evaluation

Educational Evaluation

Neurological Evaluation

Speech/Language Evaluation
OT Evaluation
PT Evaluation
Psychiatric Evaluation
Neuropsychological Evaluation
Audiological Evaluation
CAP Evaluation
Assistive Technology Evaluation

The District may pay for an IEE only if conducted by an individual who possesses
current license or certification from the New York State Education Department in the
area of the evaluation. The maxim allowable fees set by the District will be high
enough to permit parents to choose among qualified professionals withimegeS@dius

$2,500.00
$1,500.00
$1,000.00
$ 900.00
$ 900.00
$ 750.00
$ 750.00
$1,500.00
$3,000.00
$ 500.00
$ 500.00
$1,000.00

of the District. Requests for exception to the maximum allowable fees may be allowed by
the District if justified ly
exception should be forwarded in writing to the Director of Student Services.

Responsibilities

t he

student 6s

uni

gue ci

rcumstanc

Parents may select any professional who meets the criteria stated previously. The District

has etablished a list of qualified professionals who are in private practice or employees

of other public agencies to whom parents may go to secure an IEE. It is the responsibility

of the independent evaluator to contact the District to arrange for paymest.ofiat

classroom visitations and discussions with school staff. The independent evaluator is also

responsible for sending a copy of his/her current NYS certification/license to the Director
of Student Services

The District has theesponsibility to designate the geographic area in which the parents
would be limited in their search for an independent evaluator. The District will consider
for public funding evaluations conducted within arfe radius of the district. The

District is not responsible for travel expenses and/or mileage to and from the evaluation
site. Requests for exception to this geographic area limitation may be allowed by the
student o0s

Di stri

ct

i f

justified

by

t he

excepion should be forwarded in writing to the Director of Student Services.
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SURROGATE PARENTS

fiSurrogate Pareritmeans a person appointed to act in place of parents or guardians

when a studentds parents or regsorableceffoasptcte ar e no
Board of Education cannot discover the whereabouts of a parent, the student is an
unaccompanied homeless youth, the student is a ward of the State, or the rights of the

parent to make educational decisions have been subrogatgddgeadn accordance with

State law. The Board of Education shall select a surrogate parent from a list of

individuals who are eligible and willing to serve as surrogate parents. The list is

approved at the annual reorganization meeting of the Board.

Qudifications:

Persons selected as surrogate parents cannot be officers, employees or agents of the
school district or State Education Department or other agency involved in the education
or care of the student. To the extent possible, an effort is maggdint surrogate

parents who:

1 have no other interest which could conflict with their primary allegiance to the
student they would represent;

1 are committed to acquaint themselves personally and thoroughly with the student
and the studeeads;6s educati onal n

9 are of the same racial, cultural and linguistic background as the student they seek
to represent; and

1 are generally familiar with the educational options available to children with
disabilities.

Procedures for Assigning Surrogates:

Assignment ofa surrogate parent to a particular student shall be made in accordance with
the following procedures:

1 Any person whose work involves education or treatment of students, who knows
of a student who may need special education services, and who knotie that
parents or guardians are not known or are unavailable, or that the student is a
ward of the State, may file a request for assignment of a surrogate parent, with the
Committee on Special Education.

1 The Committee on Special Education shall send nofitteeqpossible need for a

surrogate parent to the adult in charge o
the parents or guardians at their last known address.
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1 The Committee on Special Education shall determine whether the parents or
guardians are unkmvn or unavailable, or whether the student is a ward of the
State. Where the student is known to the district to be a ward of the State,
reasonable efforts to discover the whereabouts of the parent shall include
consultation with the local social serviagency responsible for the care of the
student. The determination of the need for a surrogate parent shall be completed
within a reasonable time following the receipt of a referral for an initial
evaluation, reevaluation or services. If the CSE findstieea need for a
surrogate parent, one who meets the qualifications identified above shall be
selected from the list approved by the Board of Education within 10 business days
of the date of the determination by the CSE of the need for the surrogate paren

1 Once assigned, the surrogate parent shall represent the student for as long as a
surrogate parent is required.

1 The foster parent of the student, who otherwise meets the qualifications, may be
appointed as the surrogate parent of the student withong Bppointed from a
list approved by the Board of Education.

1 The surrogate parent alternatively may be appointed by the judge overseeing the
childbés case, provided that the surrogate
The individual appointed by thedge need not be appointed from a list approved
by the Board of Education.
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SPECIAL EDUCATION MEDIATION

Special Education Mediation is a process in which the parents of a student with a

disability and representative of teehool district meet with an independent person, a

mediator, to resolve disputes involving any matter for which an impartial due process

hearing may be brought. By asking questions and discussing all information with both

parties, the mediator helps tharpnts and school district representatives to reach a more
complete understanding of each othero6és conce
special education programs and services that the student will rebé@giation can only

be initiated upon avritten request of a parent or guardiaithe mediation process is
voluntary and may not be used to deny or del
The mediators are qualified, impartial, have been trained in effective mediation

technigues and arknowledgeable in laws and regulations relating to the provision of

special education services. An individual who serves as a mediator may not be an

employee of any school district or state agency that is involved in the education or care of

the studenand must not have a personal or professional interest that conflicts with the
individual 6s objectivity. The mediation ses
held in a location convenient to the partiddediation occurs at no cost to either the

parents or the school district.

I f a parent disagrees with the decision of t
program or services, they have the option to participate in mediation. Choosing to

participate in mediation does not limit other altervidi such as requesting a meeting

with the Committee or requesting an impartial hearing.

Unlike an impatrtial hearing, at the end of which the impartial hearing officer makes a
decision about the kinds of special education programs and services the wilildent

receive, the mediator does not make a decision. In the case that a resolution to resolve
the complaint through the mediation process is reached, the parents and school district
representative will execute a legally binding written agreement thaitdigtte resolution

and states that all discussion that occurred during the mediation process shall remain
confidential and may not be used as evidence in any subsequent due process hearings or
civil proceedings of any federal or state court. The agreewiée signed by both the

parent and representative of the school district who has the authority to bind the school
district. The written, signed agreement is enforceable in any State or district court.

If the written agreement reached by the paitiemediation is inconsistent with the

student 6s | EP, then the studentods | EP must b
the mediation agreement.
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RESOLUTION PROCESS

Prior to an impartial due process hearing, the school district shidlin 15 days of

receiving the due process complaint notice from the parent, convene a meeting where the
parents of the student discuss their complaint and the facts that form the basis of their
complaint, and the school district has the opportunitygolve the complaint. The
participants of the meeting shall include the parents and relevant members of the CSE, as
determined by the school district and the parents, who have specific knowledge of the
facts identified in the complaint, including a repmasgive of the district who has
decisioamaking authority on behalf of the school district. The school district shall take
steps to ensure that one or both of the parents of the student with a disability are present
at the resolution meeting, includingtiiging parents of the meeting early enough to

ensure that they will have the opportunity to attend and schedule the resolution meeting at
a mutually agreed on time and place and in a location that is physically accessible to the
parents. This meeting manpt include the attorney of the school district unless the parent

is accompanied by an attorney. The parent and school district may agree to use
alternative means of meeting participation, such as video conferences and conference
calls.

The parent and ehschool district may agree in writing to waive the resolution process or

agree to use the mediation process to resolve the dispute. If the parent and district reach

an agreement to resolve the complaint during the resolution process, a legally binding
ageement shall be signed by both the parent and a representative of the district who has

the authority to bind the school district. This agreement shall be enforceable in any State

or district court of the United States. Either the parent or schooktlistaly void the
agreement within three business days of the

If the school district has not resolved the due process complaint to the satisfaction of the
parents within 30 days of the receipt of the due process complaint noticapthéal

due process hearing may occur and all the applicable timelines for an impartial due
process hearing shall commence.

Except where the parties have jointly agreed to waive the resolution process or use
mediation, the failure of a parent to filelae process complaint to participate in the
resolution meeting will delay the timeline for the resolution process and due process
hearing until the meeting is held.

If the school district is unable to obtain the participation of the parent in the resoluti

meeting after reasonable efforts have been made and documented, the school district

may, at the conclusion of the-8@y period, request that an impartial hearing officer

di smiss the parentsdé6 due process complaint.

If the school district fails to holthe resolution meeting within 15 days of receipt of the
parentsd6 due process complaint or fails to
may seek the intervention of the impartial hearing officer to begin the due process

hearing timeline.
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APPOINTMENT OF IMPARTIAL HEARING OFFICERS

The Board of Education annually establishes and maintains a list of names and
qualifications of Impartial Hearing Officers (IHO) available to serve in the school district
from whom the district shall choose an imparhearing officer.

A certified impartial hearing officer shall:

1 beginning September 1, 2001, be a New York State attorney in good standing
with a minimum of two yearsod6 practice
education, special educatiatisability rights or civil rights; or be independent
and not an officer, employee or agent of the school district or of the board of
cooperative educational services (BOCES) of which the school district is a
component or an employee of the State Educ@epartment;

1 continue to remain qualified as an IHO if the individual was certified as an IHO
prior to September 2001.

1 not have been employed by a school district, school or program serving students
with disabilities placed there by a school district G8E&n officer, employee or
agent of a school district for two years following the termination of such
employment;

1 have access to the support and equipment necessary to perform the duties of an
IHO;

1 successfully complete a State Education Departmenirigaprogram; and

i attend such periodic update programs as may be scheduled by the commissioner.

Appointment

The updated list of certified IHOs for this county promulgated by the New York State
Education will be used in connection with all requestsrfgrartial due process hearings.

Upon receipt of a complete due process complaint notice, the rotational selection process
for the IHO shall be initiated immediately and always within two days after receipt of

such request. Should an IHO decline appoimtmer if within 24 hours the IHO fails to
respond or is unreachable after reasonable attempts by the District Clerk or designee,
such district representative shall then proceed through the list to determine availability of
the next successive IHO.
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Theimpartial hearing officer may not accept the appointment unless he or she is available
to make a determination of sufficiency of a due process complaint notice within five days
of receiving such a request, unless an extension is granted, and to ingiaéating

within the first 14 days after:

T the date upon which the impartial hear i

waiver of the resolution session; or

1T the date upon which the impartial hear:i

confirmation that resolution session was held but no agreement could be
reached; or

1 the expiration of the 3@ay period beginning with the receipt of the due process
complaint notice, whichever occurs first.

The District Clerk or designee shall then proceed throughsthi® determine availabilit
of the next successive IHO.

Upon identifying the next IHO on the list who is available to serve, the Board of
Education President shall appointh person to serve as the IHO.

Records relating to the IHO processluding, but not limited to, the request for

availability, initiation and completion of such impartial due process hearing will be
maintained by the district and such information will be reported to the Impartial Hearing
Reporting System (IHRS). IHRSaswebbased data collection system designed to

record information about the special education impartial hearing process at critical points,
beginning with the initial written request for a hearing and ending with the issuance of
the 1 HOGs decision.

Procedures

1. The selection of an impartial hearing officer must be made from a list of all
hearing officers who are certified, pursuant to the Regulations of the
Commissioner 200.1 (X) and available to serve in the school district.

2. The list must be establishethd maintained in alphabetical order with new
appointees being inserted into the alphabetical order of the list.

3. Selection must be made on a rotational basis, beginning with the first name after
the hearing officer who last served. If no hearing off@ethe list has served,
selection must be made beginning with the first name on the list.

4. If a hearing officer declines appointment or if within 24 hours, the Impatrtial
Hearing Officer fails to respond or is unreachable after reasonable efforts by the
school district, each successive impartial hearing officer whose name next appears
on the list shall be offered appointment, until such appointment is accepted.
These attempts will be documented.
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GUARDIAN AD LITEM

In the event that the impartial hearingiodr determines that the interests of the parent

are opposed to or inconsistent with those of the student, or that for any other reason the

interests of a student would best be protected by appointmeguafdian ad litemthe

impartial hearing officeshall appoint a guardian ad litem, to protect the interests of the

student unless a surrogate parent has previously been assigned. The impartial hearing

of ficer shall ensure that the procedural due
are presered throughout the hearing wheneveyuardian ad litems appointed.

A guardian ad litems defined as a person who is familiar with the provision of the Part
200 Regulations and is appointed from the list of surrogate parents maintained by the
District or may be a prbbono attorney appointed to represent the interests of the student
during the proceedings of an impartial hearing and, where appropriate, to join in an
appeal to the State Review Officer initiated by the parent or Board of Education. A
guardian ad litemshall have the right to fully participate in the impartial hearing to the
extent indicated in the Regulations.
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SECTION 6

RECORDS ACCESS
AND CONFIDENTIALIT Y
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SPECIAL EDUCATION RECORDS: ACCESS AND CONFIDENTIALITY

Notice of Rights Concerning Student Records

The following is an explanation of the rights of parents/guardians concerning school
records relating to their child pursuant to
Privacy Act of 197460:

1 Parents of a student unde8, or a student 18 or older, have a right to inspect and
review any and all official records, files and data directly related to their child,
i ncluding all material that is incorporat
folder, and intended for schiogse or to be available to parties outside the school
or school system and specifically including, but not necessarily limited to,
identifying data, academic work completed, level of achievement (grades,
standardized achievement test scores), attendataestores on standardized
intelligence, aptitude, and psychological tests, interest inventory results, health
data, family background information, teacher or counselor ratings and
observations, and verified reports of serious recurrent behavior patterns.

1 A parent of a student under 18 years of age or a student 18 years of age or older
shall make a request for access to a stud
writing, to the elementary principal of the building to which such student is
assigned othe guidance counselor in the secondary school. Upon receipt of such
request, arrangements shall be made to provide access to such records within a
reasonable period of time, but in no case, no more thanffeety45) days after
the request has been edced.

1 Such parents and students are also entitled to an opportunity for a hearing to
challenge the content of such records, to ensure that they are not inaccurate,
misleading, or otherwise in violation of the privacy or other rights of students, and
to provide an opportunity for the correction or deletion of any such inaccurate,
misleading or otherwise inappropriate data contained therein. Any questions
concerning the procedure to be followed in requesting such a hearing should be
directed to the Assisté Superintendent of Schools.

9 Student records and any material contained therein which is personally
identifiable, are confidential and may not be released or made available to persons
other than parents or students without the written consent of susfitpar
student. There are a number of exceptions to this rule, such as other school
employees and officials and certain State and Federal officials who have a
legitimate educational need for access to such records in the course of their
employment.

1 Thedistrict shall maintain directory information regarding its students. Directory

information consists of personal information about individual students and
Il ncludes the studentdés name, address, tel
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major field of staly, dates of attendance, degrees and awards received and
previous educational institutions attended. Directory information shall be
disclosed for limited purposes and to a limited number of distlated groups,
committees, associations and organizaisuch as PTA and SEPTA.

1 Atthe beginning of each school year this policy remains in effect. The district
shall notify parents, guardians and stude
studentso), either b ywiddpublicaon, ortmahidf or by o
those categories of information that constitute directory information. Thereatfter,
parents, guardians or eligible students shall have a reasonable period of time in
which to inform the district that any or all of the information desighake
directory information may not be released
objection to such disclosure of directory information, and any request to be
excluded from the list of directory information to be disclosed, shall be submitted
in writing to the Superintendent of Schools, no later than three weeks after the
mailing of notice to parents, guardians or eligible students, or notice in a district
wide publication.

Student Records Regulations
Definitions

Terms which are defined in FederalSiate law which are used in this statement are
explained below:

Student: any person who has received educational services or instruction within the
district. This includes students who receive preschool services frakhoiinet Vernon
City School Distrct.

Eligible Student a student or former student who has reached the age of eighteen or who

is attending an institution of pesecondary school education, unless the parent has legal
guardianship of the student. An ndneligible s
his/her own records and is the only person who is authorized to consent to the release of

such records. Such student may expressly authorize a parent or guardian to exercise

access and release rights on his/her behalf, but such authorization mustitiegnand

must be signed by the student in the presence of a third party.

Parent: either parent, unless his/her right to access to school records has been

specifically revoked by court order or a legally binding document, and the district has
receivedh ot i ce of such court order or document.
guardian who has been appointed by a court or who had demonstrated, to the satisfaction

of the principal, that he or she is the actual and only person responsible for the child and

for making decisions on the studentds behalf

Noncustodial parents have the same rights con
educational records as do parents who have custody. Boards may use aygpésiod
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to inform the custodial parent and affondnhor her the opportunity to present a court
order or other binding instrument barring the release of the data requested.

Education Record a record which is maintained within the school district which relates

to the preschool, elementary, or secondary school education of a student within the
district and which is accessible to more than one educator or other professional within the
school dstrict.

Personally Identifiable information that includes the name or address of the student, the
student 6s parent or other family member,
social security or student identification number, or a list ofgeicharacteristics or

other information that would make it possible to identify the student with reasonable
certainty.

Records Keptin The District, Their Location and Custodian

Student Cumulative Record3 he student cumulative record is initiatecbughe
studentdés entry into school, and foll ows
time the student completes secondary school, the record will include the following kinds

of information: personal identification data; attendance recosdstthistory; enaf-

the year development suggestions; academic history including subjects and teachers by
semester and year, units of study, summer school credits, subjects and grades failed and
subjects dropped, secondary school subject sequencesf tyipboma and date of

graduation, report cards; standardized transcript, correspondence which is pertinent to the
educational development of the student; records of suspensions or other disciplinary
matter; and honors and awards.
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Records Kept by the District by Type/Location and Custodian

Special Main
C_e_ntral : Education & O1_‘f|ce/ Principal MS & HS Teacher| Nurse |Clinician
Administration Guidance Attendance
Psychology )
Office
Cumulative Academic X
Health X
Attendance X X X X
Registration X X X X
Standardized Test Record X X X
CONFIDENTIAL
Psychological X X X
Special Education X
Related Service X X
Evaluations

The Freedom of Information Law, Chapter 933 of the Laws of 1977, provides for
unimpaired access to the records of government agencies by the public.

Inspection of School District Records

1. Parent(s), guardians(s) and eligible students may inspectand i ew t he st ude
official records, files and data directly related to the student upon compliance with
the following conditions:

T The parent or eligible student should sub
the elementary schools or guidance celmsin the secondary schools a written
request to see the studentods fil e. I f a

locations, the school principal will, upon request, collect the records, as described
below. Such review will be scheduled promfter receipt of the written

request for access and in no case take place more thaffifer(¢5) days from

the date of that receipt. For records containing information on more than one
student, parent/student access is limited to only the informatitch pertains to

their child.

1 Records in the custody of the Department of Special Education may be obtained
upon requedib the Assistant Directaysf Special Education. Appointments for
review of special education records wil/|
notice at the mutual convenience of staff, parent or eligible student.
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1 Upon request, record review will be arranged prior to any Commendn Special
Education or Committee on Preschool Special Education meeting or any
discussion regarding an Individualized Education Program.

2. Within five (5) school days of receipt of a written request for a record, the
principal or guidance counselor diraake such record available, deny such
request in writing, or furnish a written acknowledgement of the receipt of the
request and a statement of the approximate date when the request will be granted
or denied. If access to records is neither grantediemed within ten (10)
business days after the principal or guidance counselor acknowledges receipt of
the request, failure to respond may be construed as a denial of access that may be
appealed.

3. Any person denied access to a record, within thirty (3@% drom receipt of
notice of such denial, may appeal the denial in writing, to the Superintendent of
Schools or a designee. It may be appealed in a proceeding pursuant to Article 78
of the Civil Practice Law and Rules.

4. Appropriate school district persoal will be present during record inspection to
interpret and explain records during the school year. Records may be inspected
between 9:00 a.m. and 3:00 p.m. Copies of documents will be made available at a
cost of $.25 per page. Parents may be accomegdny any person in reviewing
records or may have an appropriately authorized representative inspect and review
only the information relating to their child.

Transmittal of Records

To facilitate the transition for a student, the new school districhiciwthe student

enrolls will take reasonable steps to prompt
IEP and supporting documents and any other records relating to the provision of special
education services to the student, from the previous sahadlich the student was

enrolled. The previous school in which the student was enrolled will take reasonable

steps to promptly respond to this request from the new school.

Release of Student Records to Third Parties
Release with ConsentExcept undecertain limited circumstances set forth in this policy
and permitted by the Family Educational Rights and Privacy Act, education records will
be released to third parties only with the prior written consent of the parent or eligible
student.

Release witbut Consent Records may be released without consent only under the
following circumstances:

a iDirectory I nformationo may be discl ose
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b. Educational records concerning a particular student may be released only to
staff members who have responsibility for the student, and then only if it is

educationally necessary to consult the records.

c. Records in the custody of the Department of Special Services may be released

to school officials and members of the Committe&Special Education or
Committee on Preschool Special Education only for purposes of the

identification of a studentos di

Education Program.

d. Portions of the cumulative record or current evaluations and IEP freniad

sabil

education records may be released without consent to another school under

the circumstances indicated below:

1 If the principal of the school maintaining the record has received written

notification of the studemt 6s

nt ent

91 If the Committee on Special Education has recommended placement in

such school.

Records disclosed pursuant to this provision without express written consent, will be only

those deemebly the Director oSpecial Education to be essential for the psmn of

educational services or educational planning. The district will notify parents of eligible
students prior to transfer of records. They may request and receive copies of records
transferred under this provision. Transcripts will not identify oe&#s as fispeci al

educationo courses without the written

e. Records may be released without consent to federal and state officials in

connection with evaluation of federally supported education programs or

enforcement bfederal requirements. Persons reviewing records under this
provision must sign a written form, t

indicating their interest in the records.

f.  With the approval of the Superintendent of Schools, records may be released
without consent to organizations, public and private, conducting studies for or
on behalf of educational agencies for institutions. The district shall require
recipients of such information to provide written assurances that personally

identifiable informaton will not be further released and that all the

information received will be destroyed when no longer needed for the study.

g. Records may be released without consent to accrediting organizations to carry

out their accrediting functions.

h. Records may be redsed without consent to comply with judicial orders or
| awfully issued subpoenas. A subpoena
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i ssuedod when it is issued by a court, o
reviewed it and f ound oremakinggsucha Al awf ul |
disclosure, the district must send written notice to the parent or eligible

student.

I. Records may be released without consent in health or safety emergencies, if
such disclosure is deemed by the official making the disclosure to be
warraried by the seriousness of the threat to the health or safety of the student
or other persons and if the information is necessary to meet the emergency.
Such records will be released without written consent only in the event that
the person to whom the mrimation is disclosed, is qualified to deal with the
emergency and time is an important factor in dealing with the emergency.

Records of Request for Access to Education Records

Current special education staff and administration have the rigbntonuous access to

the special education student files. In addition, for all others, the district will maintain a
record of all requests for disclosure of information from, or permission for access to, a
student 6s special o r wilgkeep a necartd of alldnfoenation on r ecor
disclosed and access permitted. Such record will not include request for access by the
parents who have responsibility for the student, the student, persons whose request is
accompanied by prior written consent graaty seeking Directory Information. The

access record will be kept with the cumulative record, or, in the case of records pertaining
to special education, with those records. It will be available only to the record custodian,
the eligible student, theapent of the student, or to public officials for the purpose of
auditing or enforcing the requirement of federally supported educational programs. The
record will include:

1 the name of the person or agency that made the request;
1 the interest the person agency had in the information;
91 the date of the request; and
1 whether the request was granted and if so, the date access was permitted.
Such record will be maintained as | ong as th

Procedure for Maintaining Confidentiality of CSE/CPSE Records

Student records and files are kept in locked files in an office that is also locked when left
unattended.

The CSE/CPSE secretaries monitor access to student files. They acknowledge and are
familiar with all staff who havaccess. Professionals visit the CSE/CPSE office when

they need access to a file. The CSE/CPSE secretary obtains the file and the professional
proceeds to a designated area where review can take place. When the professional
review is complete, the filesireturned to the CSE/CPSE secretary.
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Only professionals who are working with the student and parents who are members of the

CSE are allowed access to the records. Specified support staff members are also allowed

access to student files in order to coeteltasks such as filing, sending and receiving
records. The studentdés original record does
CSE/team meeting being held at another location.

Procedures to Seek to Correct Education Records

Parentsandeligil e students have a right to seek to
which they believe to be inaccurat e, mi sl ead

1. The parent or student shall notify the prin¢ipaDirecta of Special Education of
objections and shall prepare and sign a statement identifying the records believed
to be inaccurate, misleading or otherwise in violation of rights together with a
reason for challenge. Upon receipt of such statement, the principakator
will hold an informal conference with the parent or student and, when possible,
with the maker of the record. If after reviewing the record and objections to it, the
principal orDirectorfinds no basis for amendment, he or she shall so advise the
student or parent in writing and advise them of the right to a hearing.

2. The principal oDirectorwill also advise the student or parent of the right to
place in the education record a statentemnthe challenged information and/or
setting forth any reason for disagreeing with this decision. An explanation placed
in an education record under this paragraph shall be maintained by the district as
part of the education record as long as the reisamiintained by the district. It
will be released by the district with the education record whenever such release is
authorized by the provisions of this policy.

3. An appeal from a hearing concerning the educational records of a regular
educational studeémay be made to the FERPA Office of the U.S. Department of
Education.

Hearing Process

1. A hearing pursuant to paragraph 1 will be held upon request and the parents will
receive timely notice of the place, date and time. The hearing officer may be the
Superintendent of Schools or a designated school official having no interest in the
hearingbdés outcome. The parents may, at t
represented by one or more individuals of their choice, including an attorney, and
will be afforded a full and fair opportunity to present evidence.

2. After taking evidence, the hearing officer shall render a written decision stating
the disposition of the challenge and the reasons for the determination. If the
hearing officer decides that the redas not accurate or is otherwise in violation
of the rights of the student, he shall direct the princip&licector of Special
Education to make the appropriate changes. Otherwise, he shall advise the parent

122



of the right to place in the education rettarstatement commencing on the
challenged information as described in paragraph 2 above.

A parent who disagrees with the findings of the hearing officer may request
review by the Board of Education and in the case of special education records, by
the Office of Special Education. Thereafter, special education records or entries
in the cumulative record may be reviewed, at the federal level by the Family
Policy and Regulation Office, U.S. Department of Education, Room 1087 FB,
6400 Maryland Avenue S.WWashington, D. C. 20202. In either case, a
complaint may be in the form of a letter and should include specific claims of
policy violations. If the Family Policy and Regulations Office finds the district to
be out of compliance with applicable law ahdesolution cannot be reached
informally, the office may refer the case to the Compliance Board of the U.S.
Department of Education for a formal resolution of the conflict before an
administrative law judge.
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SECTION 7

DISCIPLINE
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SCHOOL CONDUCT AND DISCIPLINE

In accordance with Part 201 of the Regulations of the Commissioner of Education, the
Mount Vernon City School District has adopted and implemented a written policy on
school conduct and disciplireesigned to promote responsible student behavior. A copy
of the policy is on file in each school building and is available for review by any resident
of the district.

The IDEA authorizes school personnel to implement a gbort disciplinary removal

from the current placement, such as anajtgchool suspension, for a child with a
disability who violates a code of student conduct. Schools should be safe, supportive,
conducive to teaching and learning environments, where educators actively prevent the
need for shorterm disciplinary removals by effectively supporting and responding to
behavior. School personnel who have the authority to implement disciplinary removals
should be cognizant of their obligation
behavioral needs, and the effects of the use of suspensions (and othtzramort

removals) when ensuring the provision of FAPE.

Research shows that scheate, small group, and individual Positive Behavioral
Supports that use proactive and preventamaroaches, address the underlying cause of
behavior, and reinforce positive behaviors are associated with increases in academic
engagement, academic achievement, and fewer suspensions and dropouts.

Students with disabilities who are educated in the @shaf the district are generally
expected to meet district standards for school conduct and are subject towlidtict

policy. However, when a student with a disability repeatedly violates school rules, the
student will be reevaluated by the CommitteeSpecial Education to determine whether
the inappropriate conduct is related to the disability and whether a change in services or
placement is appropriate. When the conduct is related to the disability, students with
disabilities will be treated in aocdance with their individual educational needs.

Disciplinary change in placement means
education placement that is either:

1. for more than ten (10) consecutive school days; or

2. for a period of ten (10consecutive days or less if the student is subjected to a

a

series of suspensions or removals that constitute a pattern because they cumulate
to more than 10 school days in a school

substantially similar tothe studee 6 s behavi or i n previous
the series of removals; and because of such additional factors as the length of each
suspension or removal, the total amount of time the student has been removed and

the proximity of the suspensions emmovals to one another. The school district
determines on a cadly-case basis whether a pattern of removals constitutes a
change in placement. This determination is subject to review throughahtiesgr
and judicial proceedings.
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Authority of School Personnel

School personnel may change the placement of a student with a disability to the extent
that such alternatives would be applied to students without disabilities:

1. to an appropriate interim alternative educational settingugpension, for not
more than ten (10) consecutive school days; and

2. to an appropriate interim alternative education setting (IAES) for not more than
45 days if the child brings a weapon or knowingly possesses, uses, sells or solicits
illegal drugs whié at school or a school function, or has inflicted serious bodily
injury upon another person while at school, on school premises, or at a school
function under the jurisdiction of the educational agency.

The Superintendent of Schools may order a changelacement of a student with a

disability to an IAES directly or upon recommendation of a hearing officer even when the
Mani festation Team determines that the stude
student 6s disabilityedbythelC8E.setti ng shall be
School personnel may consider any unique circumstances on-byeeage basis when

determining whether a change in placement consistent with the requirements of the

Commissioner is appropriate for a student with a disability who viotasesiool

districtds code of conduct .

When a student with a disability is suspended or removed from his or her current

placement for more than 10 consecutive school days or when a suspension or removal
constitutes a disciplinary change of placementhndt st udent 6 s conduct s
mani festation of the studentdds disability, t

1 conduct a functional behavioral assessment and implement a behavioral
intervention plan, provided that the school district had not coadwstich
assessment prior to the manifestation determination before the behavior that
resulted in the change of placement, or

1 if the student already has a behavioral intervention plan, the CSE shall meet to
review the plan and its implementation and mothiky plan and its
iImplementation, as necessary, to address the behavior that resulted in the change
of placement.

Provision of Service uring Suspensions
During suspensions or removals for periods of up to 10 school days that do not constitute
a disciplhary change in placement, students with disabilities of compulsory attendance

age shall be provided with alternative instruction on the same basis as nondisabled
students. Students with disabilities who are not of compulsory attendance age shall be
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entitled to receive services during such suspensions only to the extent that services are
provided to nondisabled students of the same age who have been similarly suspended.

During subsequent suspensions or removals for periods of 10 consecutive school days or

less that in the aggregate total more than 10 school days in a school year but do not

constitute a disciplinary change in placement, regardless of the manifestation

determination, students with disabilities shall be provided with services necessary to

enale the student to continue to participate in the general education curriculum and to

progress toward meeting the goals set out in the student's IEP and to receive, as

appropriate, a functional behavioral assessment, behavioral intervention services and
modfications that are designed to address the behavior violation so it does not recur.

School personnel, in consultation with at | e
determine the extent to which services are needed, so as to enable the studeinut cont

to participate in the general education curriculum, although in another setting, and to
progress in meeting the goals set out in the

During suspensions for periods in excess of 10 school days in a school year which
constitute a disciplinary change in placement, regardless of the manifestation
determination, students with disabilities shall be provided with services necessary to
enable he student to continue to participate in the general education curriculum, to
progress toward meeting the goals set out in the student's IEP, and to receive, as
appropriate, a functional behavioral assessment, behavioral intervention services and
modificaions that are designed to address the behavior violation so it does not recur. The
IAES and services shall be determined by the CSE.
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SUPERI NTENDENTO6 ONBDEGIRINNRY CHARGES AGAINST STUDENTS
WITH DISABILITIES

Superintendent 6sarykharges agaigsisstudemnts with desabilities and students
presumed to have a disability for discipline purposes shall be bifurcated into a guilt phase and a
penalty phase and conducted in accordance with the following procedures:

1. The Superintendemtf School s or hearing officer in t
proceed with the guilt phase and determine whether the student is guilty of the alleged
misconduct. If it is determined that the student is guilty, the Superintendent of Schools or
hearirg officer shall determine whether a suspension or removal in excess of 10 consecutive
school days in a school year or a disciplinary change in placement should be considered. If
such a suspension or removal is considered, before the superintendenbrotigetsearing
of ficer recommends any such removal, the s
a manifestation determination is made by the Manifestation Team, except in cases where
IAES has been ordered. If the superintendent or hearing roffietermines that a
suspension or removal that would constitute a disciplinary change in placement should not
be considered, the hearing shall proceed to the penalty phase.

2. Upon a determination by the Manifestation Team that the behavior of a stutteat w
disability was not a manifestation of the
in the same manner as a student without a disability, except that the student shall continue to
receive services. Upon receipt of notice of the deterinimathe superintendent or hearing
officer shall proceed with the penalty phase of the hearing. If the Manifestation Team

determines that the behavior was a mani fest

superintendent or hearing officer shall dismissshep er i nt endent 6 s hear
when IAES has been ordered.

3. For the penalty phase, the school district will transmit copies of the special education and
disciplinary records to the superintendent or hearing officer for consideration.

Manifestation Determination Review

If a disciplinary action involving a change in placement for more than 10 school days is
contemplated for a student with a disability who has engaged in any behavior that violated any rule
or code of conduct of the digtt that applies to all children, a review of the relationship between the
studentés disability and the behavior subject
manifestation of the disability must be made immediately, if possible, bot¢ase later than 10

school days after the date on which the decision to take disciplinary action was made. This review
will take place by a manifestation team in a meeting, which shall include a representative of the
school district knowledgeable abougtstudent and the interpretation of information about child
behavior, the parents and relevant members of the CSE as determined by the parent and the school
district. The parent must receive written notification prior to any manifestation team meeting to
ensure that the parent has an opportunity to attend. The notification shall inform the parent of the
purpose of the meeting, the names of the individuals expected to attend and inform the parent of his
or her right to have relevant members of the CSEpart pat e at t he parentos
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The mani festation team shal.l review all rel eva
studentds | EP, any teacher observations, and a
determine if:

1 the conductn question was caused by or had a direct and substantial relationship to the
student s disability; or

T the conduct in question was the direct resu
IEP, in which case, the school district will takemediate steps to remedy the deficiencies.

If the manifestation team determines that the above criteria are applicable to the student, the
behavior shall be considered a mani festation o
determinestta t he conduct was a mani festation of t he

1 conduct a functional behavioral assessment and implement a behavioral intervention plan for
the student; and

1 return the student to the placement from which he or she was edmavess the parent and
the school district agree to a change of placement as part of the modification of the behavior
intervention plan.

A special education student may be suspended by a building principal more than once during a

school year, but a ses of shordterm suspensions adding up to ten (10) days in the same school

year may be considered a change in placement, requiring prior evaluation and CSE review.

Therefore, building principals, in consultation with the chairperson of the CSE, wiltontime

total days and pattern of suspensions with respect to each special education student. If a student has
already been suspended on multiple occasions,
door o6 pattern of s upripcpal s expected tacensudt with thé CSE befoig, t h
again suspending a student for disciplinary reasons.

In addition, if a special education student repeatedly violates school rules, any member of the
professional staff of a school may askthe CSEtorew t he student ds pl aceme
invited to the meeting. The Committee, after reevaluation or review of records, may determine that

the student requires a different program, within or outside the district. The CSE may develop a
behavioral intevention plan at that time or review the existing plan and its implementation to

determine if modifications are necessary. The parent has the right to seek an independent
evaluation or to appeal. The st udourseobtlle cl ass
review or appeal procedures.

Determination of Setting

Students with disabilities who have been suspended or removed from their current placement for

more than 10 school days may be placed in an interim alternative educational setting (TAES

Il AES shall be an educational setting other tha
behavior precipitating the IAES placement occurred. A student placed in an IAES shall: (1)

continue to receive educational services so as to enaldtuthent to participate in the general

education curriculum, although in another setting, and to progress toward the goals set out in the
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studentdés | EP; and (2) receive, as appropriate
intervention service and modifications that are designed to address the behavior violation so that it
does not recur.

Parent Notice of Disciplinary Removal

No later than the date on which a decision is made to change the placement of a student with a
disability to an IAESpr a decision is to impose a suspension or removal that constitutes a
disciplinary change in placement, the parent shall be notified of the decision and shall be provided
the procedural safeguards notice.

Parent Appeal

If the parent disagrees withdae 't er mi nat i on t hat the studentds b
the studentds disability or with any decision
The district shall arrange for an expedited hearing in any case described inttbis\gben

requested by a parent.

In reviewing a decision with respect to the manifestation determination, the hearing officer shall
determine whether the public agency has demons
mani f est at i o ndisability sonsistant véth thedeguirénéests for a manifestation
determination review. In reviewing to place a student in an interim alternative educational setting,
the hearing officer shall apply the standards

When a parent requests a hearing to challenge the interim alternative educational setting or the
manifestation determination, the student shall remain in the interim alternative educational setting
pending the decision of the hearing officer or until theratin of the time period discussed in
sections AAuthority of School Personnel o6 and 0
first, unless the parent and the district agree otherwise.

If the student is placed in an interim alternative educatisetting and school personnel propose to
change the studentds placement after the expir
during the pendency of any proceeding to challenge the proposed change in placement, the student
shallremainm t he current placement (the studentds pl
educational setting), except where the student is again placed in an IAES by an Impartial Hearing
Officer in an expedited hearing described below.

Authority of an Imparti al Hearing Officer

An impartial hearing officer in an expedited due process hearing may order a change in placement
of a student with a disability to an appropriate interim alternative educational setting (IAES) for not
more than 45 school days, if theahieg officer determines that maintaining the current placement

of the student is substantially likely to result in injury te gtudent or others.
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The procedures established in this section may be repeated if the school district believes that
returningthe student to the original placement is substantially likely to result in injury to the student
or others.

Expedited Hearing

If school personnel maintain that it is dangerous for the student to be in the current placement
during the pendency of the dpeocess proceedings, the district may request an expedited hearing.
An expedited due process hearing shall be conducted in accordance with the procedures for a non
expedited due process hearing except for the following time periods:

1 aresolution meetinghall occur within seven days of receiving notice of the due process
complaint, unless the parent and school district agree in writing to waive the resolution
meeting or agree to use mediation;

1 the expedited due process hearing may proceed unlessttex has been resolved to
the satisfaction of both parties within 15 days of receipt of the due process complaint;

1 the expedited due process hearing shall occur within 20 school days of the date the
complaint requesting the hearing is filed; or

1 the mpartial hearing officer shall make a determination within 10 school days after the
hearing.

The impartial hearing officer shall mail a copy of the written, or at the option of the parents,

electronic findings of fact and the decision to the parents;dBafeEducation and Office of Special
Education of the State Education Department within 10 school days after the hearing, but in no

event later than 45 calendar days after receipt of the request for a hearing, without exceptions or
extension. In determimg whether the student may be placed in the alternative educational setting

or in another appropriate placement ordered by the hearing officer, the hearing officer shall apply
the standards indicated in AAuthority of a Hea

Notwithstandingeyt hi ng i n this policy, i f the Superint
in school creates a substantial likelihood of danger to himself or others, the school district will seek
injunctive relief in a state or federal court with respect to agdaf placement pending the

outcome of review proceedings.

Protections for Students Not Yet Eligible for Special Education and Related Services

A student who has not yet been determined to be eligible for special education under this part and
who has agaged in behavior that violated any rule or code of conduct of the district, including any
behavior described above, may assert any of the provisions described herein if the district had
knowledge that the student was a student with a disability befeteetiavior that precipitated the
disciplinary action occurred. A district shall be deemed to have knowledge that a child is a student
with a disability if:
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1 the parent of the student has expressed concern in writing to supervisory or administrative
persomel of the appropriate educational agency or to a teacher of the student that the student
is in need of special education, provided that such expression of concern may be oral if the
parent does not know how to write or has a disability that preventgnvsiihitements;

1 the parent has requested an evaluation of the student; or

1 ateacher of the student, or other personnel of the district, has expressed specific concerns
about a pattern of behavior demonstrated by the student, gitettie Directoiof Special
Education or to other supervisory personnel of the school district in accordance with the
districtds established child find or specia

A student is not a student presumed to have a disability for discpplip@ses if, as a result of
receiving the information noted above:

1 the parent of the student has not allowed an evaluation;
1 the parent has refused special education services; or
9 it was determined by the CSE that this student is not a student wittbdityisa

If the district determines that there is no basis for knowledge that a student is a student with a
disability prior to taking disciplinary measures against the student, the student may be subjected to
the same disciplinary measures as studentsowitdisabilities who engaged in comparable

behaviors. If a request is made for an evaluation of a student during the time period in which the
student is subjected to disciplinary measures
AAut horirtiyngofOfHea er 0 above, the evaluation she
An expedited evaluation shall be completed no later than fifteen (15) school days after receipt of the
request for evaluation. The CSE shall make a determination of eligifilihe student in a

meeting held no later than five (5) school days after completion of the expedited evaluation. If the
student is determined to be a student with a disability, taking into consideration information from

the evaluation and informatiomqvided by the parents, the district shall provide special education

and related services in accordance with the provisions of this part, except that, pending the results of
the evaluation, the student shall remain in the education placement determgudubbly

authorities, which can include suspension.

Referral to Law Enforcement Authorities

Nothing prohibits a district from reporting a crime committed by a student with a disability to
appropriate authorities or to prevent State law enforcement amibjualithorities from exercising

their responsibilities. A district reporting a crime committed by a student with a disability shall

ensure that copies of the special education and disciplinary records of the student are transmitted for
consideration bytte appropriate authorities to whom it reports a crime.
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SECTION 8
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ACCESSIBILITY
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ACCESS TO ACADEMIC AND DISCIPLINARY CONFERENCES

It is the policy of the school to assure access for parestsidénts with disabilities to scheol

initiated conferences with respect to educational planning or school discipline. Accordingly, a sign
language interpreter will be provided, upon request, to parents with hearing impairments who
require such assistancParents requiring this or other accommodations such as a translator or
barrierfree site, to participate in meetings of the Committee on Special Education or Preschool
Special Education are requested to notify in writing the Special Education Offfeel@dinning of

the school year, at the time of enrollment, or at least five days prior to the scheduled meeting or

activity.

ACCESS TO PROGRAMS AND EXTRA-CURRICULAR ACTIVITIES
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Students with disabilitiesesiding in the district have the opportunity to participate in all programs
and activities administered by the district and available to the students enrolled in district public
schools, providing that the students seeking to participate are otherwhifedjt@ participate in

such programs and activities. These may include regular classroom instruction, occupational
education programs, ENL programs, laboratory instruction, support services, extracurricular
activities and programs, special assembliesearents and career education programs. The district
recognizes that extracurricular athletiagshich include club, intramural or interscholastic athletics
(freshman, junior varsity and varsityprovide important health and social benefits including
improved teamwork, leadership skills and fithess. The district will ensure that equal opportunity to
participate in extracurricular athletics is provided to students with disabilities.

ACCESS TO OCCUPATIONAL EDUCATIONAL OPPORTUNITIES

TITLE IX OF THE EDUCATION AMENDMENTS OF 1972
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Employment and educational opportunities, including vocational educational opportunities, are
offered by the Mount Vernon City School District to boys and girls on an equahMigsisit
discrimination on the basis of gender.

Discrimination on the basis of gender in education programs and activities is prohibited by Title IX.
The district official responsible for the coordination of activities relating tediecrimination is

the Assistant Superintendent. The Assistant Superintendent will provide information, including
information on complaint procedures, to any student or employee who feels that his/her rights under
Title IX may have been violated by the district or its offigialn addition, any student or employee

may make an inquiry or a complaint directly to the Federal Office for Civil Rights or New York

State Division of Human Rights.
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SECTION 9

MISCELLANEOUS

SCREENING PROCEDURES
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A comprehensive procedure has been developed by the school district to locate, identify and
provide programs for those students who need special services, including students who are gifted.
Diagnostic screenings are conducted for kindergatigstents, new entrants into the district, and
students scoring below reference points on State examinations.

The diagnostic screening includes a health examination, review of immunization records, and a
determination of receptive and expressive languyelopment, motor development, articulation
skills and cognitive development. A report is prepared containing the results of the diagnostic
screening conducted on each student.
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PROVISION OF SERVICES TO SCHOOL-AGED STUDENTS WITH DISABILITIES NOT
SUBJECT TO COMPULSORY ATTENDANCE REQUIREMENTS AND NOT ENROLLED
IN SCHOOL

The Committee on Special Education (CSE) is responsible for providing special education services
to a child with a disability under the age of seven who is eligible for s@gmkervicesnot subject

to compulsory attendance requirements and not on a regular school attendance register for school
age children. These are children with disabilities determined by the CSE to be eligible for school
age special education services who are ngdoeligible for preschool special education services,

are not parentally placed in a nonpublic elementary school and are not being home schooled.

If a parent of a child who meets the above criteria elects not to enroll his/her child with a disability

int he public school until the child is of compu
district of residence is responsible to develop an individualized education program (IEP) and offer
special education services to the child. The site where theasgiare to be provided would be
determined by the Board of Education. These <ch
claiming State aid for the provision of special education and related services.

GUIDELINES FOR PROVIDING PUBLIC SCHOOL SERVICES TO STUDENTS IN NON-
PUBLIC SCHOOLS
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The procedures to locate, identify, and evaluate all nonpublic school students with disabilities,
includingstudents attending religiousaffiliated schoolsesiding in the school district, must be
comparable to activities undertaken for students withbdisies in public schools.

The Board of Education is required to furnish special education programs and services to all
students with disabilitieaho attend a nonpublic school located within the district, upon the written
request of ¢énh #amatent of a studentsvithpaalisability wishes to have his or her
child receive special education programs and services while enrolled in the nonpublic school, the
parent must file a written request for special education services with the sigtioct df location

by June % of the year preceding the school year for which services are requested.

Implementation of IDEA 2004 and NorPublic School Students

The school district where the nonpublic elementary or secondary school is located will be

responsible for the equitable provision of services, child find and consultation requirements in

IDEA 2004. If the school district where the nonpublic school is located determines through its child
find process that a student is suspected of having hilitigat must immediately refer the student

to the CSE of the studentds school district of
student with a disability. The school district of location must conduct the evaluation and eligibility
deermination and, for a student determined eligible for special education services, develop the

IESP. The school district of location must provide the services as recommended in the IESP to the
student. These special education services do not includelsgasses ormtegrated cdeaching

services.

The school district where the nonpublic school is located must expend a proportionate amount of its
federal funds made available under Part B of IDEA for the provision of services to students with
disabilitiesattending nonpublic schools in the jurisdiction of its public school. Such federal funds
may not be used for child find purposes. The school district where the nonpublic school is located
can recover tuition from the district of residence for specialatutservices provided to

nonresident students. Such tuition must exclude costs paid with federal or State funds by the school
district where the nonpublic school is located who provided the special education services. State and
local funds provided byhe school district of residence must supplement and in no case supplant the
proportionate amount of federal funds expended by the school district in which the nonpublic

school attended by the student is located.

SERVICES TO HOME -SCHOOLED STUDENTS WITH DISABILITIES
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Section 360z of the Education Law deems hoiwehooled students with disabilities and students
suspected of having a disability to be fpublic school studentsolelyfor the purpose of receiving
special education services during the tagachool year.

To be eligible for special education services, a heof®oled student must be a district resident

entitled to attend public schodln addition, the student would be required to have an individualized
home instruction plan (IHIP) thateé Superintendent of Schools has determined to be in compliance

with section 100.10 of the Regulations of the Commissioner of Educattere the student is
educated at home, the school district of | ocat
residence.

The district will notify all parents of students with disabilities who are in home instruction programs
that:

1 the Committee on Special Education (CSE) will develop an individualized education
services program (IESP) for the studefhe IES? would be developed in the same manner
and have the same contents as an individualized education programAHEBESP is
devel oped in consideration of the parents?©o

1 the parent must request spe@ducation services in writing to the board of education of the
school district by June 1 preceding the school year for which the request for services is
made. However, for a student who is first identified as a student with a disability after the
first dayof June preceding the school year for which the request is made and prior to the
first day of June of the current school year, the parent must submit the written request for
services within 30 days after the student was first identifledequest may ab be
submitted within 30 days of a change in the

1 Special education services must be provided to herheoled students on an equitable
basis as compared to special education programs and services provided studtres
with disabilities attending public or nonpublic schools within the district.

1 Parents of homechooled students who disagree with the IESP recommendation of the CSE
would be entitled to due process just as parents of nonpublic students are.

1 A board of education determines the location where special education services will be
available to homachooled students, which could include the site of the home school.

REIMBURSEMENT FOR UNILATERAL PLACEMENT IN A PRIVATE SCHOOL
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A school district inot required to pay for the tuition for a student with a disability placed in a
private school or facility by a parent if that school district made a free appropriate public education
available to the student and the parents, instead, elected to platediwet in the private school or
facility.

If the parents of a student with a disability enroll the student in a private elementary or secondary
school without the consent of or referral by the district, a court or a hearing officer may require the
district to reimburse the parents for the cost of that enroliment if the court or hearing officer finds
that the district had not made a free appropriate public education available to the student in a timely
manner prior to that enrollment.

The cost of reimbwement may be reduced or denied if, at the most recent IEP meeting that the
parents attended prior to the removal of the student from the public school, the parents did not:

1 inform the Committee that they were rejecting the placement proposed thigttinet to
provide a free appropriate public education to their child, including stating their concerns
and their intent to enroll their child in a private school at public expense; or

1 10 business days (including any holidays that occur on a businggzidayo the removal
of the student from the public school the parents did not give written notice to the school
district of the information described in the preceding paragraph;

1 if, prior to parental removal of the student from the public school,diheds district
informed the parents, through the notice requirements described in section 615(b)(7), of its
intent to evaluate the student (including a statement of the purpose of the evaluation that was
appropriate and reasonable), but the parents dichakeé the student available for the
evaluation; or

1 upon a judicial finding of unreasonableness with respect to actions taken by the parent.

The cost of reimbursement may not be reduced o
notice if:

1 theparent is illiterate and cannot write in English;
1 compliance would likely result in physical or serious emotional harm to the student;
1 the school prevented the parent from providing such notice; or

1 the parents did not receive notice, pursuant to seétl®d, of their obligation to provide the
written notice described above.
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DATA COLLECTION PROCEDURES

All persons involved in the collection of data shall have received prior training and written
information regarding the procedures to be followed in collecting data on studentisattitities,
8 NYCRR 200.2(a).

There are two levels at which data coliesttakes place; one is the distritgvel census which

serves to identify students who reside within the district boundaries, who may be eligible to attend
school. The study does not target students who may have disabilities. Therefore, the district wi
ensure that students with disabilities are located through the census procedures outlined below. The
second phase of data collection is for youngsters already identified as having a disability.

Census Procedures

The Office for Student Servicdsas been traimkin the census procedures. They maintditea

consisting of an individual <card for each resi
labels for districtwide mailings are generated from the district computer program ttiasigned
to provide labels by mailing address. Distuct d e mai | i ngs are mar ked wi

designation. When mail is returned to the district office asgoendeliverable, the Office for
Student Service®llows up by marking the approptéacensus cards as homes that are vacant. As
new families move in, the inforrtian on these cards is updated.

In addition to this process, there is a perpetual census updating that occurs; as families wfove out
the district, the Office for Student Se@scontacts the new families to obtain census information.

There is also a procedure in place to identify resident children who attespbbnischools. The
school district compiles information about the
Trangortation Office, the centralized textbook service and the regional BOCES.

The school districtds registration prdéhcess i s
special needs. The Office of Student Servitas been instructed to ask new sé@ints questions
regarding their youngstersdé6 need for special e

information. Parents of youngsters who are known to have special educational needs are given the
telephone numbeof the Assistant Directdior Special Education. The registrar also notifies the
Special Education Office by telephone and follows up with a copy of the registration form of all

new entrants. This also enables these new entrants to be scheduled for New Entrant Screening,
which may determine the need for andepth evaluation for a youngster with a suspected

disability.

The district calendar, which is mailed to each
encouraging parents to access the CPSE/CSE if they feel tHdinahy have special needs.
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There is an annual report by Octobé&rof each year to the Committee on Special Education of
youngsters identified by the census procedures as having a disability.

Register of Pupils with Disabilities

The Secretaes in the Department of Student Services H@een trained to record the following
data on each pupil:

T pupil s name, address, and birthdate;

T pupil ds parentsd names, addfr etstrsg epup i lad
home;

T pupil s suspected disability;

1 dates of referral, evaluations, recommendations of the Committee on Preschool

Special Education and Committee on Special Education, actual placement, and
annual program reviews;
site where the pupil isucrently receiving an educational program;
other student information as required by the Individuals with Disabilities
EducatonAcaend St ate regul ations, i ncluding
race, ethnicity, limited English proficiency status, gerated disability category;
and
1 if the pupil is not receiving an approgté education, the reason sl

described.

= =

The above information is gathered from the following respective sites:

CSE minutes to Board of Education
CPSE minutes to Board of Education

1 registration form

1 referral form and social history form

1 CSErecommendation

T childdéds confidential folder
1

1

This information is maintained within the compubersed data base which is part of an information
management system called Frontline IEP.sHyistem has the ability to generate all the
information in the required registry.

Frontline IEP includes a very comprehensive and ongoing training package. Both sednetagies
Office of Student Serviceshe Director ofSpecial Education and AssiateDirector of Special
Education are trained in the specific data collection procedures.

BEDS Day Data October 2018
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1. Total number of schoalged students resident in district (including-paiblic school students):
7796

2. Total number ofschoolaged students served by district (the above number lespubdio
school students): 6711

SPACE ALLOCATION FOR SPECIAL EDUCATION PROGRAMS

It is the policy and practice of the Board of Education ofdis&ict to ensure, to the fullest extent

possible, that students with disabilities residing in the district shall be educated within the school
district.

It is the policy and practice of the Board of Education to ensure, to the fullest extent pdssible, t
allocation of appropriate space within the District for special education programs that meet the
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needs of schoedge students with disabilities. Special education services shall not be denied simply
because of a lack of appropriate space.

In addition any change to the allocation of space for special education programs will be made in
consideration of the needs of participating students with disabilities for placement in the LRE and
for the stability and continuity of their program placements.

Furthe, it is the policy and practice of the Board of Education to ensure, to the fullest extent
possible, that appropriate space will be available to meet the needs of resident students with
disabilities who attend special education programs provided by tel B Cooperative

Educational Services (BOCES). Section 200.2(g) Facilities for Special Education Programs
requires the district to determine the adequacy and appropriateness of the facilities space available
to house special education programs in theggephic area served by BOCES, consistent with the
needs for placement in the LRE and for the stability and continuity of program placements for
participating students with disabilities. At
Special Edcation Department will visit the placement of each resident student who attends a
BOCES special education program to assure the appropriateness of the space allocated for that
placement.

The district will continue to provide space, to the extamilable, for schoedge students from
other school districts who need setintained classes not alable in their home schools.

METHODS FOR EVALUATING PROGRAM OBJECTIVES

Through the use of assessment techniques including epafits, interviews with faculty, parents

and students, departmental meetings and site visits, formative data will be gathered relative to the
success of the delineated objectives. The data will be analyzed to provide summary information to
assist the disict in decisioamaking regarding revisions and modifications of programs, services
and procedures.
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The goal of the special education program in the district is to provide each youngster with
individualized instruction designed to help each student compefar his or her disability in order
to more fully reach his or her potential.

The methods used to evaluate the extent to which the objectives of the special education program
have been achieved are:

1 ongoing evaluation of pupil achievement using varstasdardized diagnostic tests, state
assessments and other teaghede assessments;

T annual reviews of studentsd progress and pr ol

1 qualitative techniques such as teacher observations and conferences, oladsewations,
anecdotal reports, and epftyear student summaries;

1 vyearly departmental goakttingby the Directorof Special Education which is reviewed by the
Superintendent of Schools;

1 reevaluation of each pupil with a disability; and

1 updates tahe district plan, as needed.

148



PLAN TO ENSURE AVAILABILILTY OF INSTRUCTIONAL MATERIALS IN
ALTERNATIVE FORMATS

Section 200.2 (b)(10) of the Regulations of the Commissioner requires the Board of Education to
establish a plan to ensure that eve&rydent with a disability who needs his or her instructional

materials in an alternative format will receive those materials at the same time that they are
availabletonordi sabl ed student s. AnAl'ternative for mat
for the presentation of instructional materials, other than traditional print textbooks, that is needed

as an accommodation for a disabled student enrolled in the school district. It may include, but not

be limited to, Bralille, large print, open and closagbtion audio, or an electronic file in a format
compatible with alternative format conversion software that is appropriate to meet the needs of the
individual student.

Information on accessible formats can be accessed at the NYSED Office of SpecisibBduca
website that was created to assist districts in their search for sources for accessible instructional
materials (AIM): http://www.nimac.us

Identification of the Needs of Students Residing in the District

Advanceplanning in the selection and ordering of books will help ensure that students with
disabilities receive their instructional materials at the same time as the other students in the class.

If the CSE determines that a student needs his or her instrdctiatexials in an alternative format,
the IEP will specify the accommodations for the individual student and any related instruction
and/or assistive technology devices needed for the student to access the alternative format materials.
If the student neexdinstructional and assessment materials in alternative formats, the CSE should
review the following considerations:

1 What alternative format is needed?

1 What instruction is needed for the student to use the alternative format materials?

1 What assessment taatlogy devices or services are needed for the student to access the

alternative format materials?
1 What supports for school personnel may be needed related to the alternative format(s)

recommended?
1 What assistance do the parents need to help them acqgillg@ekessary to support the
childés use of the instructional materi al s

1 What test accommodations might a student need related to the alternative formats?
Access to and Conversion of Electronic Files

Instructional materials provided in electronic files can offer many flexible options for a student with

a disability to access the curriculum when the files are used with a variety of technology and tools
such as computer screens using highlighted andgealdext, screen readers or Braille printers.
Students will have access to appropriate software and hardware in order to provide these materials
in an alternative format. This may include, but not be limited to, computers, printers, scanners,
alternative keyboards, Braille note takers, tape recorders, screen readers, speaking browsers, screen
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magnification devices, scan and read, and Braille translation. The district will also access
appropriate agencies and resource centers to assist in the congéraaterials into Braille format.

Ordering Timelines

Braille and largeype booklets will be obtained from the State Education Department for the
Elementary and Intermediate State assessments and each Regents and Regents Competency
Examination. The Brde and largetype test booklets requested will be included in the regular
shipment to the school. These tests will be ordered at the same time that tests are ordered for non
disabled students. If reproduction and/or reformatting of test booklets isetquritten advance
permission of the State Education Department will be obtained in sufficient time as to administer
the test at the same time as administered tedmabled students. If Braille or largeint

conversions are requested, the distritt nequest this conversion at least three months in advance

of the exam.

On January 4, 2016, Unified English Braille (UEB) replaced English Braille American Edition
(EBAE) as the official literacy Braille code. As of that date, UEB, Nemeth Music, and th
International Phonetic Alphabet (IPA) are the official Braille codes for use in the United States.
Materials that have been produced in other braille codes prior to the 2016 UEB implementation date
will remain in circulation.

The district will inquireof publisher sales representatives about available formats. If the

instructional materials needed by the student cannot be purchased in alternative formats, the district
will make reasonable efforts to adapt or convert the materials or provide subgtaquatalent

materials to the student in a format he or she can access. Consideration will be given as to
sufficient time to convert these materials so that the student will be able to participate and progress
in the general education curriculum.

Selecton and Procurement of Instructional Materials

The district utilizes a textbook selection committee when considering the purchase of new textbooks
or materials. The committee with be informed of the need to give preference to those vendors who
agree to povide materials in alternative formats.

When the district selects any new instructional materials for a course, consideration will be given,

as one factor, if such materials are available from the vendor in the alternative format(s) needed by

the student Where different textbooks meet the di st
district will give preference to the vendor that agrees to provide materials in alternative formats. If
competitive bidding is required for the purchase ofrutttonal material, bid specifications will be

drafted to allow the district to select the bidder who can provide materials in alternative formats in a
timely fashion by making alternative format availability a specification of the bid.

Procedures for New Entrants During the School Year
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When a new student enters the district, the CS
if the IEP has specified the need for materials to be provided in an alternative format. If the IEP
indicates that the student requires an alternative format, the district will immediately either provide

the necessary software or hardware necessary for the conversion or contact the appropriate agency
to either purchase or convert the materials.

If a studehrequires additional materials in an alternative format, the special education teacher or

school psychologist will be responsible for providing this informatiothhe Director oSpecial
Education, who will be responsible for arranging the provisionaienals in an alternative format.

THE USE OF UNIVERSAL DESIGN PRINCIPLES IN DISTRICT ASSESSMENTS

The Board of Education acknowledges its goal and its obligation to include the widest range of
students, including students with disabilities and students with limited English proficiency, in
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standardized assessments. To further this goal of ensuringageqgaas to districtwide assessments
and to ensure that assessments provide the most accurate measure of student performance of all
students, the district, to the extent feasible, will use universal design principles in developing and
administering any disictwide assessment program.

AUni ver sal Designo is an approach to designing
be usable to students of all learning styles without adaptation or retrofitting. The Board of

Education shalincorporate the following universal design principles into the development and
administration of districtwide assessments:

1 Inclusive assessment populatiotests designed for state, district or school
accountability shall include every student, excepséhin alternate assessments, and be
designed to meet the demands of increased diversity among students;

1 Precisely defined construcisthe specific constructs tested must be clearly defined so
that all nonconstruct cognitive, sensory, emotional and pdgldarriers are removed;

91 Accessible, noiased items accessibility will be built into items from the start, and
bias review procedures will ensure that quality is retained in all items and that a lack of
sensitivity to disability or cultural differensedoes not influence results;

1 Amendable to accommodatioinghe test design shall be compatible with and facilitate
the use of needed accommodations;

91 Simple and clear instructions and procedurea! instructions and procedures will be
simple, clear andrpsented in understandable language;

1 Maximum readability and comprehensibilitya variety of readability and plain language
guidelines will be followed (e.g., sentence length and number of difficult words are kept
to a minimum) to produce readable and poamensible text;

1 Maximum legibilityi characteristics such as type size, spacing, font and paper size will
be, to the extent practicable, easy to decipher in text, tables, figures, illustrations and
response formats.

HEALTH AND SAFETY PRECAUTIO NS FOR STUDENTS WITH DISABILITIES

For students with disabilities, each committee on preschool special education or committee on
special education must identify if the student has behaviors that impede his or her learning or that of
others. This includes a consideration of whether a stuttes the tendency to wander or elope and,
if so, to ensure that a functional behavioral assessment (FBA) of the behavior is conducted and that
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the behavior is addressed through proper supervision and through an individualized behavior
intervention plan bged on the results of the FBA.

In addition, our district schools have ensured that there are building policies, procedures and
protocols in place to prevent and address instances of wandering and elopement, particularly for
students with cognitive impamnents. These include, but are not limited to, the following.

Staff training on awareness and response

Supervisory notification and 911 calls

Communication protocols with local police

Use of schoeilvide communication and alert systems

Preassignment®r building and ground searches

Procedures for assuring that crisis response and law enforcement officials have

access to floor plans, blueprints, schematics or other maps of the school interior,

school grounds and road maps of the immediate surrouadiag

Immediate family notification

Identification of students with known elopement behaviors to local building

principals, hall monitors, and security guards

1 Consideration of installment of door alarms and use of other elopement warning
devices

1 Ensurng students with known elopement behaviors carry basic identification

information at all times
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These procedures have been incorporated into
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SECTION 10

DISTRICT PROGRAMS
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