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LITERACY FROM A NEW PERSPECTIVE
myPerspectives gives you MORE flexibility; MORE time-saving tools; MORE digital resources;
MORE comprehensive writing support; MORE integrated skills instruction; MORE opportunities
for students to practice for high-stakes assessments; MORE ways to connect with students; and
MORE relevant, diverse, and engaging texts.
RELEVANT & RELATABLE
Texts and media from culturally diverse authors allow students to
see themselves in what they are reading and viewing.

MEMOIR

With a

Closer look

Little Help

infer Tone

Circulate among gro
their close read. Sugg
read paragraphs 1 an
author’s tone. Encou
the annotations they
the following suppor

From My

MEDIA | INTERVIEW

Friends

Diane Sawyer Interviews

Closer review

Malala Yousafzai

ANNOTATE: Have st
paragraphs 1 and 2 t
opinion of American
groups as you highlig

from Funny suspense
in Farsi
analyzing

ABC News

Circulate among groups as students conduct
Dumas
theirFiroozeh
first review.
Suggest that groups close
review the section of the video in which
Yousafzai talks about being shot. Encourage
them to talk about the notes they make. If
needed, provide the following support.

QUESTION: Guide s
what these details m
a reader can infer fro
impressions of Amer
responses.

Possible response: T
that even though mos
much about the autho
came from, they were

NOTE: Have students note the image that is
described before Yousafzai was attacked by
the twoBACKGROUND
Talib, or work with small groups to
Once known
as Persia, Iran iswhile
an oil-rich
country
the Middle East. In
have students
participate
you
notein them
1953, the United States had helped to remove Iran’s government and to
together.
place a Shah, or king, in power. In 1972, when this excerpt begins, the
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short story

Hamadi
Naomi Shihab Nye
BACKGROUND

5

Journeys of INTRODUCTION
Transformation
Jump Start

Start

vel to a new place across land as
“places” in their minds—
erstanding of the world. Ask
might prompt someone to take
he mind.”

NOTES

What do we learn when we go?

ction video in class, ask
he video in their digital
students scan the Bounce
ir phones to access the video.

2

Personalize for learning

Video

4/1/16 12:16 PM

Strategic Support
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3

icon with their phones to access the video.

The Literature
of Civil Rights

Misty Copeland’s Hard-Fought
Journey to Ballet Stardom

542

4

5

6

5 • JOURNEYS OF TRANSFORMATION

power to change a nation?

Ask students what the unit theme, The Literature
of Civil Rights, suggests to them. Point out that as
they work through this unit, they will read many
Application
examples about the literature that arose from
for athe
Mariner’s
civil rights movement, which led to widespread
License
Pacing
social reforms.

from the Odyssey, Part 2

Video

7

8

Media: from The Odyssey:
A Graphic Novel

2/15/16 2:56 PM

ideas are critical of others?

Write your response before sharing your ideas.

Socrates

Introduce
Performance Task
Whole-Class

Project the introduction video in class, ask
students to open the video in their digital
9
10
11
12
13
textbooks, or have students scan the Bounce
Page icon with their phones to access the video.
Unit

14

15

2

3

Block Scheduling

126
Each day in this pacing calendar represents
a 40–50 minute class period. Teachers using
block scheduling may combine days to reflect
their class schedule. In addition, teachers may
revise pacing to differentiate and support core
instruction by integrating components and
resources as students require.

5

6

7

Media: Franz Kafka
and Metamorphosis

8

9

10

UNIT 2 • OUTSIDERS AND OUTCASTS

Discuss It How was Dr. Martin Luther King, Jr., important
to the Civil Rights movement?
Write your response before sharing your ideas.

2
Pacing Plan

250

Civil Rights Movement and
Martin Luther King

usan didn’t really feel interested in Saleh Hamadi until she
was a freshman in high school carrying a thousand questions
around. Why this way? Why not another way? Who said so and
why can’t I say something else? Those brittle women at school in
the counselor’s office treated the world as if it were a yardstick
and they had tight hold of both ends.
Sometimes Susan felt polite with them, sorting attendance cards
during her free period, listening to them gab about fingernail
polish and television. And other times she felt she could run
out of the building yelling. That’s when she daydreamed about
Saleh Hamadi, who had nothing to do with any of it. Maybe she
thought of him as escape, the way she used to think about the
Sphinx at Giza1 when she was younger. She would picture the

1. Sphinx (sfihngks) at Giza (GEE zuh) huge statue with the head of a man and the body of
a lion, located near Cairo in northern Egypt.

Small-Group Learning

3/11/16 1:20 AM

The Metamorphosis

4

S

Small-G

319

Students make connections to their own
lives as they cultivate their views and voices.

Performance Task

Introduction

Discuss It If you want to make this a digital
activity, go online and navigate to the Discussion
Board. Alternatively, students can share their
1
responses in a class discussion.

2/29/16 1:55 AM

ENGAGING THEMATIC UNITS

LIT17_SE10_U02_UOP.indd 126

Learning

89

SCAN FOR
MULTIMEDIA

126

Plan

Additional Englis
is available in the

UNIT
Discuss It What can happen to great thinkersIL9
when
their 2 Independent Learning • Hamadi

SCAN FOR
MULTIMEDIA

11

12
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3

is just a natural part of life?

The Literature of Civil Rightsresources as students require.

LIT17_SE09_U05_UOP.indd 542

from the Odyssey, Part 1

revise pacing to differentiate
and support core
SCAN FORgave those words the
instruction byMULTIMEDIA
integrating components and
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Malala’s life based on information provided in “Diane Sawyer
Discuss It If you
want to make
this a digital
Interviews
Malala
Yousafzai.” Have them place her birth, The idea of social isolation is
activity, go online and navigate to the Discussion
workstudents
for education,
and achievements above the timeline
Board.
Alternatively,
can share their
JumpDiscuss
Start
common thread throughout
her attack and recovery below the timeline. This will a
help
in a and
class discussion.
It What are the challengesresponses
that most people
face
during theirin
journey
to adulthood?
Engage students
a discussion
about changes
to create a visual representation of her life.
literature. Is it because being alone

n

Literature
and Culture

2

to open the video in their digital
INTRODUCTIONstudents
textbooks, or have
students Have
scan thestudents
BouncePagecreate a chronological timeline of
Timeline
UNIT

they would
like
toresponse
see happen
in school,
their
Write
your
before sharing
your ideas.
Scheduling
communities, and their extracurricular Block
activities.
Ask students how would they go aboutEach day in this pacing calendar represents
convincing the proper authorities to implement
a 40–50 minute classDuring
period. Teachers
using
the Civil
Rights movement, writings and
the changes they want. Have students consider
block scheduling may combine days to reflect
what they do, and do not, have the right
toclass
do. schedule. speeches
inspired
their
In addition, teachers
maysweeping social change. What

e
lass

1

Project the introduction video in class, ask

pacing calendar represents
class period. Teachers using
may combine days to reflect
ule. In addition, teachers may
differentiate and support core
egrating components and
ents require.

On the topic of Iran, American minds were tabulae rasae. Judging
from the questions asked, it was clear that most Americans in 1972

This selection makes reference to Lebanese American author, poet,
out what will happen next.
and philosophical essayist Khalil Gibran (1883–1931). His most famous
work, The Prophet, expresses a philosophy of universal peace and
transcendence of cultural differences based on a spirit of love. His
writing often dealt with themes of love, exile, death, and mysticism.

LIT17_SE10_U03_B2C_M_SG.indd 319

duling

2

Remind students tha
author’s attitude tow
toward her audience
by word choice, and
the writer.

NOTES

growing
curiosity, tension, or anxiety the
such as Tehran, its architecture, and common foods of the region will
viewer
feelsstudents
aboutwith
theaoutcome
events.
The
help provide
feel for this of
writer’s
country.
tension of suspense is part of what keeps the

Diane Sawyer Interviews Malala
Yousafzai 319
NOTES

Ask students what the phrase outsiders and
outcasts suggests to them. Point out that as they
work through this unit, they will read about many
people who feel they don’t conform to what is
socially considered “normal.”

want to make this a digital
and navigate to the Discussion
y, students can share their
s discussion.

was lucky to have come to America years before the political

BACKGROUND
viewer engaged in a video and anxious to find

Outcasts

Outsiders and Outcasts

I

Context In order to give students a clearer understanding of this
back touse
Jerusalem
to be that
nearshow
her father’s
Arab relatives.
author and
her students
family,
online
maps
the country
of Iran
Discuss
with
that suspense
is the
Nyeand
saysitsthe
family’sonyears
Jerusalem
enabled
her of
to the
discover
heritage.
location
the in
Asian
continent.
Images
largerher
cities

and

in a discussion of whether these individuals
started their heroic careers as “insiders” or
as “outsiders.” Based on this discussion, have
students make an observation about the
possible positive effects of being an outsider
or an outcast.

1

Possible upheaval
response:
The road, which was usually
in Iran. The Americans we encountered were kind and
crowded,
wasunafraid
described
asquestions
“strangely
quiet.”
curious,
to ask
and willing
to listen. As soon
Yousafzai
thatEnglish
there to
was
usually a Ihuge
as I related
spoke enough
communicate,
found myself being
nonstop
children
crowd, interviewed
but on that
day, by
there
wasand
noadults
one.alike.
A My life became one
long-running
Oprah
show,
minus the free
luxury accommodations in
reviewer
might infer
that
something
is different
Chicago, and Oprah.
than normal.
1

Arab American
poet Naomi
Nye (b. 1952)
Possible response:
Yousafzai’s
use ofShihab
sensory
her teenage
years
Jerusalem,the
far from St. Louis,
images such asspent
sound
and sight
toindescribe
Missouri, where she had lived as a child. Her father had
silent,
empty road
that
was
normally crowded
Personalize
forfrom
learning
LIT17_SE09_U01_B3_SG.indd
89
emigrated
Palestine and settled in St. Louis, where
with people helps
create
a sense
ofstores
foreboding
he
and
his
wife
operated
specializing
in imported
Strategic
Support
and
suspense.
goods. When Naomi was fourteen, the family moved

Outsiders

Ask students to name some heroes, male

accept student responses.

CONCLUDE:
to our
formulate
had neverHelp
heardstudents
of Iran. We did
best to educate. “You know Asia?
conclusions
about
theat importance
these
Well, you
go south
the Soviet Unionof
and
there we are.” Or we’d try
details 1.intabulae
the rasae
interview.
Ask students why
(tab yuh lee RaY see) n. blank slates, or minds free from preconceived
ideas. might have been included in the
these details
interview.
About
the Author
With a Little Help From My Friends

SCAN FOR
MULTIMEDIA

UNIT

and female, that they know from literature
Why are we drawn to seek new horizons?
or popular culture. Then engage students

Transformation

the phrase journeys of
ggests to them. Point out that
ugh this unit, they will read
how people are transformed.

SCAN FOR
MULTIMEDIA

Possible response: T
clearly occupy an impo
memories. They forme
and happy relationship
set a tone for her writ
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UNIT
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DUCTION

After the United States invaded Afghanistan in 2001, the country of Pakistan
allied itself with the United States in the battle against terrorism. The Pakistani
government had denounced the Taliban, a terrorist group operating both within
Pakistan and elsewhere. However, the Taliban continued to maintain control of a
few Pakistani regions and provinces, including Malala Yousafzai’s home of Swat
Province. There, they imposed a strict interpretation of religious ideology, fought the
Pakistani army, and planned attacks against Western nations.

CONCLUDE: Help st
conclusions about th
details in the text. As
author might have in

SCAN FOR
MULTIMEDIA

Iranian government was still a monarchy led by the Shah. However, seven
years later,
during the
Iranian Revolution
of 1979, what
the country would
QUESTION:
Guide
students
to consider
undergo the political upheaval the author refers to in her first sentence.
these details
might tell them. Ask what a
The Shah would be overthrown and replaced with a government that was
reviewer
can infer
theseMany
details,
and
unfriendly
to the from
United States.
Americans
returned the hostility.

13

14

15

SPEECH

itating

POETRY

Closer look

Hugging

Circulate among groups as students conduct
their close read. Suggest that groups read
paragraphs 2–4. Encourage them to talk
about the annotations they mark. If needed,
provide the following support.

Jukebox

the

AnnotAte: Have students mark details in
paragraphs 2–4 that show the speaker’s use
of repetition of words as parallelism, or work
with small groups to have students participate
as you highlight them together.

Naomi Shihab Nye

Lessons of
Facilitating

Dr. Martin Luther King, Jr.

POETRY

Literary &
Informational

Question: Guide students to consider
what these details might tell them. Ask
what a reader can infer from Chavez’s use of
parallelism, and accept student responses.

Cesar Chavez
Closer look

Interpret Images

Personalize for

Challenge

Possible response: The poem says “I love you”
and affirms that love is all we need to survive
and endure. Rock is a symbol of solidity and
permanence; the heart-shaped rock in the photo
symbolizes the survival and endurance of love.
Like the poem, it is offered as a gift. The heartshaped stone in the photograph held by a hand
learning
represents love that is being offered from one to
another.

2/13/16 12:16 PM

read the words on the page, but think about the
CONCludE: Help students to formulate
relationship among meaning, sound, and rhythm.
alive, and, through the reader’s voice, tempo, and
conclusions about the importance of these
As students give their readings, ask those who
tone, can reveal nuances that might otherwise be
details in the photograph.
Ask students
are listening
to thinkwhy
about how the different
overlooked.
the photographer might
have included
these
approaches
to reading
the same poem change
Have students select one of the poems in this
details. How does the
photograph
the
perspectivehelp
the you
listener has on the meaning
collection and prepare a reading. Explain to them
predict the meaning of
of the
the poem.
poem?
that in their readings, they should not simply
Possible response: The photograph tells me
that the poem is about someone offering love to
another.

Poetry Readings Poetry readings bring poetry

2

My friends, today we honor a giant among men: today we honor
the reverend Martin Luther King, Jr.
Dr. King was a powerful figure of destiny, of courage, of sacrifice,
and of vision. Few people in the long history of this nation can rival
his accomplishment, his reason, or his selfless dedication to the cause
of peace and social justice.
Today we honor a wise teacher, an inspiring leader, and a true
visionary, but to truly honor Dr. King we must do more than say
words of praise.
We must learn his lessons and put his views into practice, so that
we may truly be free at last.
Who was Dr. King?
Many people will tell you of his wonderful qualities and his many
accomplishments, but what makes him special to me, the truth many

3

4

I Am

6
7

SCAN FOR
MULTIMEDIA

ConClude: Help students formulate
conclusions about the importance of these
details in the text. Ask students why the
author might have included these details.
Possible response: By using parallelism, Chavez
emphasizes that if we learn from King and
carry on with putting his lessons into action, we
become part of that history.

NOTES

Remind students that parallelism is the
repetition of words, phrases, clauses, or
sentences that have the same structure or
meaning, and that it is used to emphasize,
link, and balance related ideas or to
contrast ideas.

MULTIGENRE TEXTS & MEDIA

Offering This

Poem

Jimmy
Santiago Baca
PersonAlize

LIT17_SE09_U03_B3_SG.indd 323

Poetry, myths, realistic fiction,
historical fiction, speeches, graphic
novels, interviews, dramas, literary
criticism, letters, film, speeches,
articles, short stories, and more.
Lessons of Dr. Martin Luther King, Jr. 323

for leArning

3/8/16 1:50 AM

english language support
Hyperbole Help students analyze Chavez’s

226

language. Tell students that the expression
a giant among men in paragraph 2 is
hyperbole. Remind students that hyperbole
1. The oil
in the
wasexaggeration
Model the strategy with this example for
is a figure
offloating
speech
in water
which
___________.
treasure:
is used iridescent;
for emphasis,
such as a giant
Richard will treasure the time he spends
Possible response: It gave off bright
among colors
men.that seemed to change when
with his Papa; their relationship is very

VOCABULARY DEVELOPMENT
LIT17_SE09_U02_B5_SG.indd
Concept Vocabulary Reinforcement
Students will benefit from additional
examples and practice with the concept
vocabulary. Reinforce their comprehension
with “show-you-know” sentences.
The first part of the sentence uses the
vocabulary word in an appropriate context.
The second part of the sentence—the
“show-you-know” part—clarifies the first.

226

January 12, 1990

5

Remind students that illustrating poetry can
be a way of interpreting poetry. Poets often
make use of imagery. A drawing, painting, or
photograph can sometimes help to interpret
images in a poem.

226

11/24/15 4:36 PM

important to him.
seen from different angles
Then give students these sentence
2. He checked the time on the luminous
MEDIA | GRAPHIC NOVEL
dial of his watch; ___________.
prompts and coach them in creating the
clarification part:
Possible response: It was easy to read,
as it glowed in the dark

Explain that a giant among men means a
person who accomplishes huge feats and
who is an exceptionally effective leader.

his selfless dedication.” Point out that
these words help define the meaning
of hyperbole.

Have students analyze the words in
paragraph 3, “a powerful figure of destiny,
of courage, of sacrifice, and of vision. Few
people in the long history of this nation
can rival his accomplishment, his reason, or

Remind students that when they come
across hyperbole, they may be able to find
context clues to help them figure out the
hyperbole’s meaning.
All levels

Small-Group Learning

323

UNIT 2 • SURVIVAL

Diverse,
Multicultural,
& Multimodal
NOVEL EXCERPT

Closer look

analyze Tone

AnnotAtE:
© Pearson Education, Inc., or its affiliates. All rights reserved.

2 • SURVIVAL

1
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QuEsTiON: Guide students to consider what
these details might tell them. Ask how the
photograph might help readers to understand
the poem better, and accept student
responses.

© Pearson Education, Inc., or its affiliates. All rights reserved.

ANNOTATE: Have students note the details
in the photograph that relate directly or
indirectly to the poem, or work with small
groups to have students participate while you
highlight them together.

LIT17_SE09_U02_B5_SG.indd 230

Starting with the 1962 publication of Silent Spring, by Rachel Carson, an
American anti-pesticide movement worked to reduce the amount and
variety of toxic chemicals used to kill insects that feed on crops or spread
disease. Cesar Chavez, shown here at an anti-pesticide rally in 1985, was
one such activist. Chavez gave many speeches, including the following,
against the use of pesticides on California grapes. One major success of the
anti-pesticide movement was the banning of DDT, a powerful pesticide, in
cases other than disease control.

© Pearson Education, Inc., or its affiliates. All rights reserved.

Circulate among groups as students conduct
their close read. Suggest that groups examine
the photograph, and have them note details
of imagery in the photograph. Encourage
them to talk about the notes that they make.
If needed, provide the following support.

230

Possible response: Chavez uses parallelism
to emphasize the importance of why people
have gathered together—to honor Dr. King. to
emphasize the importance of why people have
gathered together—to honor Dr. King.

BACKGROUND

RELEVANT AND DIVERSE TEXTS

Analyze Parallelism

Classic &
Contemporary

QuEStIon:

from

BACKGROUND

Necromancy, or communication with the dead, appears in ancient myths as
a way to see into the future or learn how to fulfill a challenging task. In this
excerpt, Odysseus has followed the witch-goddess Circe’s advice and has
traveled to the western edge of the world to summon the spirit of the old
prophet Tiresias, in order to ask him how he can return home to Ithaca.

SCAN FOR
MULTIMEDIA

Life of Pi

from The Odyssey: A Graphic Novel 625

PERSONALIZE FOR LEARNING

LIT17_SE09_U05_A3C_M_WC.indd 625

Yann Martel
11/20/15 2:44 PM

Strategic Support

ConCLudE:

Students with Visual Impairments Because Hinds’s artwork

uses a soft color palette and relies on subtle differences in color
and shading, students who have trouble seeing or differentiating
between colors may need special support with this piece. Help these
students by projecting and enlarging the images when possible.
Photo software which allows the viewer to increase contrast levels in
addition to zooming in on individual panels may also be helpful.

BACKGROUND

Whole-Class Learning

625

3
Chapter 61

UNIT LEARNING EXPERIENCE
Students become self-directed learners as they move from
Whole-Class to Small-Group to Independent Learning. They read
and explore different views on the unit theme, listen to the
ideas of others, and share their own perspectives.

Unit Introduction
Students set goals and
develop responsibility
for their learning.

A Gradual Release
Instructional Model
guides teachers from
instructor to facilitator
to advisor and moves
students towards
independence.

UNIT 2
UNIT INTRODUCTION
ESSENTIAL QUESTION:

What does it take to survive?
WHOLE-CLASS
LEARNING

The Essential Question
pulls the unit together as
students read related texts,
write about their learning,
and discuss their perspectives.

LAUNCH TEXT
ARgUMENT MOdEL

The Cost of Survival

SMALL-GROUP
LEARNING

INDEPENDENT
LEARNING

ANCHOR TEXT: SHORT STORY

NARRATIVE NONFICTION

SHORT STORY

The Seventh Man

The Voyage of the
James Caird

To Build a Fire

Haruki Murakami

Jack London

ANCHOR TEXT: EDITORIAL

The Moral Logic of
Survivor Guilt

COMPARE

from The Endurance
Caroline Alexander

Nancy Sherman

MEDIA: PHOTO GALLERY

SHORT STORY

The Endurance
and the James
Caird in Images

The Most Dangerous
Game
Richard Connell

Frank Hurley

MEDIA: RADIO BROADCAST

NOVEL EXCERPT

BIOGRAPHY

The Key to Disaster
Survival? Friends and
Neighbors

from Life of
Yann Martel

from Unbroken
Laura Hillenbrand

Pi

Shankar Vedantam

ARGUMENT

EXPOSITORY NONFICTION

The Value of a
Sherpa Life

Seven Steps to
Surviving a Disaster

Grayson Schaffer

Jim Y. Kim

POETRY COLLECTION

MAGAZINE ARTICLE

I Am Offering
This Poem

Titanic vs. Lusitania:
How People Behave
in a Disaster

Jimmy Santiago Baca

Students use the Evidence
Log, Word Network, and
information learned to
complete a culminating
unit writing and speaking
and listening assignment.

© Pearson Education, Inc., or its affiliates. All rights reserved.

Performance-Based
Assessment

The Writer

Jeffrey Kluger

Richard Wilbur

Hugging the Jukebox
Naomi Shihab Nye

PUBLIC LETTER

Survival is Your Own
Responsibility
Daryl R. Miller

PERFORMANCE TASK

PERFORMANCE TASK

PERFORMANCE-BASED ASSESSMENT PREP

WRITINg FOCUS:

SPEAkINg ANd LISTENINg FOCUS:

Write an Argument

Present an Argument

Review Evidence for
an Argument

PERFORMANCE-BASED ASSESSMENT
Argument: Essay and Oral Presentation
PROMPT:

Should people in life-or-death situations be held accountable for their actions?
123

4

OVERVIEW: WHOLE-CLASS LEARNING
ESSENTIAL QUESTION:

Should we make a home in space?

Learning Strategies set

Some people gaze up at a starry sky and think it is beautiful. Some people look
up at the same sky and want to find out who or what is up there. You will work
with your whole class to explore the pros and cons of space exploration.

Whole-Class Learning Strategies
Throughout your life, in school, in your community, and in your career, you will
continue to learn and work in large-group environments.
Review these strategies and the actions you can take to practice them as you
work with your whole class. Add ideas of your own for each category for each
step. Get ready to use these strategies during Whole-Class Learning.
STRATEGY

ACTION PLAN

Listen actively

• Eliminate distractions. For example, put your cellphone away.
• Keep your eyes on the speaker.

OVERVIEW: SMALL-GROUP LEARNING
•

ESSENTIAL QUESTION:

Should we make
a home
in space?
Clarify by asking
• If you’re confused, other people probably are, too. Ask a question to help your
Some people think that space questions
exploration is the biggestwhole
thrill of
all. Others
class.
think it is a big waste of time and money. You will read
selections
thatyou
examine
• If
you see that
are guessing, ask a question instead.
different aspects of this subject. Work in a small group to continue your
investigation into the concept of space travel.
•

Small-Group Learning Strategies
© Pearson Education, Inc., or its affiliates. All rights reserved.

Monitor
• Notice
information
Throughout your life, in school,
in your community, and
in yourwhat
career,
you will you already know and be ready to build on it.
understanding
• Ask for help if you are struggling.
continue to learn and work with
others.

Look at these strategies and the actions you can take •to practice them as you
work in teams. Add ideas of your own for each step. Use these strategies during
Small-Group Learning.
STRATEGY

Prepare

Interact and share
• Share your ideas and answer questions, even if you are unsure.
ACTION PLAN
ideas
• Build on the ideas of others by adding details or making a connection.
• Complete your assignments so that you are prepared for group work.
•
• Organize your thinking so you can contribute
to your group’s discussions.
•

Participate fully

Teachers lead a shared
reading experience
as they model close
reading and provide
skills instruction.

INSTRUCTIONAL MODEL

expectations and guide
students as they work as a
whole class, collaboratively,
or independently. Instruction
and activities are designed
specifically for each
of these learning
environments.

• Make eye contact to signal that you are listening and taking in what is being said.
SCAN FOR
MULTIMEDIA

• Use text evidence when making a point.
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•

OVERVIEW: INDEPENDENT LEARNING
• Build off ideas from others in your group.

ESSENTIAL QUESTION:

© Pearson Education, Inc., or its affiliates. All rights reserved.

Support others

• Invite others who have not yet spoken to do so.

Should we make a home in space?

•

Clarify

Students collaborate
on activities as they work
in small groups.

There is much we don’t know about the universe. Some people are eager to
support further space exploration, whereas others would prefer to devote time
and money to improving conidtions on our own planet. In this section, you
• Paraphrase will
the choose
ideas of one
others
to ensureselection
that yourabout
understanding
is correct.
additional
outer space
for your final reading
• Ask follow-up
questions.
experience
in this unit. Follow these steps to help you choose.
Look Back Think about the selections you have already read. What more do
you want to know about outer space?

•

Look Ahead Preview the selections by reading the descriptions. Which one
seems most interesting and appealing to you?
Look Inside Take a few minutes to scan through the text you chose. Make
another selection if this text doesn’t meet your needs.
SCAN FOR
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Independent Learning Strategies MULTIMEDIA
Throughout your life, in school, in your community, and in your career, you will
need to rely on yourself to learn and work on your own. Review these strategies
and the actions you can take to practice them during Independent Learning.
Add ideas of your own for each category.
STRATEGY

ACTION PLAN

Create a schedule

• Understand your goals and deadlines.

Students choose a text
to read independently
and implement close
reading strategies.

• Make a plan for what to do each day.
•

• Record important ideas and information.
• Review your notes before preparing to share with a group.
•
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Take notes

Social and Emotional Learning

Practice what you’ve
learned

• Use first-read and close-read strategies to deepen your understanding.

• After you read, evaluate the usefulness of the evidence to help you understand
the topic.

Build student SEL competencies with built-in activities, strategies, and routines that promote:
• Consider the quality and reliability of the source.
•

• Setting Goals

• Problem Solving

• Self-Motivation

• Building Relationships

• Making Decisions

• Reflecting

• Responsible Behavior

• Collaborating

• Self-Management

214 UNIT 2 • A STArry Home

SCAN FOR
MULTIMEDIA

5

LITERACY ROUTINES
With each selection, students engage in activities to
develop critical reading, writing, and analysis skills.

Rigorous
Questions &
Activities Require
Students to Dig
Deeper

MAKING MEANING
MAKING MEANING

ANCHOR TEXT | SHORT STORY

Comparing Text to Media

Before Reading

DARK THEY WERE, AND
GOLDEN-EYED
(short story)

Concept vocabulary
is introduced and
students develop
comprehension
strategies to monitor
their understanding.

About the Author

In this lesson, you will read the short story “Dark
They Were, and Golden-Eyed” and listen to a radio
play performance of it. You will then compare the
text to the radio play.

DARK THEY WERE, AND
GOLDEN-EYED
(radio play)

Dark They Were, and
Golden-Eyed
Concept Vocabulary

As a boy, Ray Bradbury
(1920–2012) loved
magicians, circuses, and
science fiction stories.
He began writing at the
age of 12 and went on
to become one of the
most celebrated writers of
science fiction and fantasy.
The Martian Chronicles,
a collection of Bradbury’s
stories about Earth’s
colonization of Mars, was
published in 1950 and is
considered a classic today.

Read

You will encounter the following words as you read the short story.
Before reading, note how familiar you are with each word. Then, rank
the words in order from most familiar (1) to least familiar (6).
WORD

Dark They Were, and Golden-Eyed

YOUR RANKING

Ray Bradbury

submerged
forlorn
canals
immense

BACKGROUND

atmosphere

The astronomer Carl Sagan once wrote, “Mars has become a kind of
mythic arena onto which we have projected our earthly hopes and
fears.” People have always been fascinated by the possibility of alien
life on Mars. In this story, author Ray Bradbury does away with hard
science, choosing instead to explore the aura of mystery that has always
surrounded the Red Planet.

mosaic

After completing your first read, come back to the concept vocabulary
and review your rankings. Mark changes to your rankings as needed.

First Read FICTION

NOTICE whom the story
is about, what happens,
where and when it happens,
and why those involved react
as they do.
 STANDARDS
Reading Literature
By the end of the year, read and
comprehend literature, including
stories, dramas, and poems, in the
grades 6–8 text complexity band
proficiently, with scaffolding as
needed at the high end of the range.

CONNECT ideas within
the selection to what you
already know and what you
have already read.

ANNOTATE by marking
vocabulary and key passages
you want to revisit.

RESPOND by completing
the Comprehension Check and
by writing a brief summary of
the selection.
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Students build
background knowledge
and develop Close
Reading strategies.

1

Apply these strategies during your first read. You will have an opportunity
to complete the close-read notes after your first read.
© by Savvas Learning Company LLC. All Rights Reserved.

Tool Kit
First-Read Guide and
Model Annotation

2

3

4
5
6
7
8

T

he rocket metal cooled in the meadow winds. Its lid gave a
bulging pop. From its clock interior stepped a man, a woman,
and three children. The other passengers whispered away across
the Martian meadow, leaving the man alone among his family.
The man felt his hair flutter and the tissues of his body draw
tight as if he were standing at the center of a vacuum. His wife,
before him, seemed almost to whirl away in smoke. The children,
small seeds, might at any instant be sown to all the Martian
climes.
The children looked up at him, as people look to the sun to tell
what time of their life it is. His face was cold.
“What’s wrong?” asked his wife.
“Let’s get back on the rocket.”
“Go back to Earth?”
“Yes! Listen!”
The wind blew as if to flake away their identities. At any
moment the Martian air might draw his soul from him, as marrow
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SCAN FOR
MULTIMEDIA

NOTES

CLOSE READ
ANNOTATE: In paragraph 2,

mark the things that are
being compared.
QUESTION: What is

unusual about these
comparisons?
CONCLUDE: What mood
or overall impression has
Bradbury created with
these comparisons?

Dark They Were, and Golden-Eyed 127

Figurative Language: Metaphor and Simile

Complete the following activity as either a written response or a
group discussion.

DIRECTIONS:

____________________________________________________________________________

Dark They Were, and Golden-Eyed

4. In paragraph 3 of “Dark They Were, and Golden Eyed” the author uses the following simile: “The
children looked up at him, as people look to the sun to tell what time of their life it is.” Identify the
denotation and connotations of this simile. Then, explain how this comparison helps you understand
Harry’s role in his family. Look for at least two other examples of figurative language throughout the
story, and analyze how each strengthens your understanding of Harry’s character.
DIRECTIONS: Complete the following items after you have read the text.
Ray Bradbury

Comprehension Check
Complete the following items after you finish your first read.

Use these guidelines
____________________________________________________________________________

in your writing or discussion.
• Recall that a word’s denotation is its literal definition and that a word’s connotation is its emotional
1. (a) Analyze how an author develops a character’s point of view in
a story. First, identify the literal meaning of the simile. Then, think about the emotions
association.
Reread paragraphs 80–97 of “Dark They Were, and Golden-Eyed.” What
is Harry
of
associated
withBittering’s
that imagepoint
or idea.
view of, or way of seeing, the news that rockets can no longer visit
Explain
he has
this pointand examples of personification in the text. How does the
• Mars?
Look for
otherwhy
similes,
metaphors,
of view and how it is developed in this section of the text. Consider both
the character’s
dialogue
andlanguage rather than literal language help you understand Harry’s
author’s
choice to use
figurative
inner thoughts.
character? For instance, how does the personification of Mars in paragraph 41 reveal Harry’s fears?
• Think about how Harry changes throughout the story and how the author uses figurative changes to
(b) Analyze how an author contrasts different characters’ pointsshow
of view
in changes.
a story. For example, what does it mean in paragraph 163 when the narrator says, “A
those
Reread paragraphs 97–121 of “Dark They Were, and Golden-Eyed.”few
Describe
the other
characters’
tremblings
shook
him, but were carried off in waves of pleasant heat as he lay in the sun“?
reaction to Harry’s plan. What does their reaction reveal about their point of view of, or way of seeing,
life on Mars? How is their point of view similar to and different from Harry’s? Consider the changes
they see in each other and their reactions to them.

1. What is the story’s setting?

Built-In
Formative
Assessment

2. What causes the people from Earth to become stranded on Mars?

TIP FOR WRITTEN RESPONSE
____________________________________________________________________________
Add transition words and phrases,

such as therefore and as a result, to show the connection between details and
ideas.
2. (a) Explain what the text says explicitly.
TIP FOR DISCUSSION
Reread paragraphs 131–140 of “Dark They Were, and Golden-Eyed.”
Then, explain what these
How will
capture
your ideas?
paragraphs reveal about how the Bittering family has changed
sinceyou
moving
to Mars.
Cite atConsider
least twoasking a member of your group to take notes.
examples of evidence from the text to support your response.

3. What change does Harry first notice in the world around him?

(b) Explain an inference you can draw from the text.
Based on details in paragraphs 131–140, such as Mr. Bittering’s use of the word Iorrt, what can you
infer is happening to the humans on Mars? Support your inference using both details from the text and
your background knowledge.
4. What does the rescue crew find when they arrive on Mars after five years?

____________________________________________________________________________

3. (a) Identify a theme and analyze how it develops over the course of the text.
Identify the theme, or central message, of “Dark They Were, and Golden-Eyed.” Use details from the
story to explain how the author develops the theme over the course of the story.

5.

(b) Write a summary of the story.
Write an objective summary of “Dark They Were, and Golden-Eyed” that includes main ideas but not
personal opinions or judgments. Make sure to include the author and title of the text.

Notebook Write a summary of “Dark They Were, and Golden-Eyed.”

RESEARCH
Research to Clarify Choose at least one unfamiliar detail from the text. Briefly
research that detail. In what way does the information you learned shed light on an
aspect of the story?
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Cite Textual
Evidence

21/01/19 5:34 PM

Comprehension Check

Rigorous Questioning

These questions allow for a quick check
after the first read. Students have an
opportunity for short research projects.

First Read Extension Questions
are standards-based and dive
deeper into the text.

MAKINGMAKING
MEANING
MEANING
Close Read the Text

Close Read

1. This model, from paragraph 251 of the text, shows two sample
annotations, along with questions and conclusions. Close read the
passage, and find another detail to annotate. Then, write a question
and your conclusion.

DARK THEY WERE, AND
GOLDEN-EYED

A model passage from
the text allows students to
practice critical analysis.

ANNOTATE: I notice that many words
contain the letter m.
QUESTION: What effect does this
repetition create?

ANNOTATE:
I notice that
an unusual
comparison is
made.

CONCLUDE: The repeated sound creates a
drowsy mood.

QUESTION: What
effect is created
with this simile?
CONCLUDE:
It emphasizes
the heat and
desolation of the
setting.

2. For more practice, go back into the text and complete the
close-read notes.

tool Kit
Close-Read Guide and
Model Annotation

3. Revisit a section of the text you found important during your first read.
Read this section closely and annotate what you notice. Ask yourself
questions such as “Why did the author make this choice?” What can
you conclude?

LANGUAGE DEVELOPMENT
LANGUAGE DEVELOPMENT

 STANDARDS

to support your answers.
Concept
Vocabulary

Notebook Respond to these questions.

Reading Literature
Determine the meaning of words and
phrases as they are used in a text,
including figurative and connotative
meanings; analyze the impact of
rhymes and other repetitions of
sounds on a specific verse or stanza
of a poem or section of a story or
drama.

Language Development
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CitE tExtuAl EvidENCE

Analyze the Text

submerged
canals
atmosphere
1. Analyze What might the constantly blowing wind represent?
forlorn
immense
mosaic
2. Analyze In what ways does the author indicate
that the Bittering
family has begun to
change
significantly?
DARK
THEY WERE,
AND
GOLDEN-EYED
Why
These
Words? The concept vocabulary words from the text
3. Speculate The fate of the original colonists
is not
specifically
Bradbury’s
described. What do you think will become describe
of the rescue
team?vision
Whatof Mars. For example, the Bitterings’ house is
submerged by a river of wind, which also roars “forlorn and changing
story details support your idea?
through the old peach tree.”
4. Essential Question: Should we make a home in space? What idea
about living in space is suggested by this story?
1. How does the concept vocabulary sharpen the reader’s understanding

Language
Demonstrate understanding
of figurative language, word
relationships, and nuances in word
meaning.
a. Interpret figures of speech in
context.

Students interact with vocabulary
words and complete word study
activities. Grammar is taught in
context with on-the-spot practice.

of what it is like for the Bitterings to live on Mars?

Grammar
Taught in
Context

2. What other words in the selection connect to the concept of
describing an alien world?
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Practice
WORD NETWORK

Add interesting words
related to space exploration
from the text to your Word
Network.

Notebook The concept vocabulary words appear in “Dark They
Were, and Golden-Eyed.”
1. Use each concept word in a sentence that demonstrates your
understanding of the word’s meaning.

LITERACY ROUTINES

Summer burned the canals dry.
Summer moved like flame upon
the meadows. In the empty Earth
settlement, the painted houses flaked
and peeled. Rubber tires upon which
children had swung in back yards
hung suspended like stopped clock
pendulums in the blazing air.

2. Work with a partner and challenge each other to replace each concept
word with one or two synonyms. How does the word change affect
the meaning of your sentence? For example, which sentence is
stronger? Which has a more positive meaning?

Word Study
esse nTia L

Ques Tion :

spac e? Words that have the same basic meaning are
e inNuance
Synonyms
and
a hom
shou ld we make

called synonyms. Often, however, there are subtle shades of meaning,
or nuances, between synonyms. For example, the basic meaning of
forlorn is “sad,” but its nuances indicate that it is a type of sadness
caused by abandonment or loneliness.

Structure

and
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Figurative lang
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Analyze Craft

Author’s Craft
and Structure

1. Identify the basic meaning of these synonyms, and then describe their
differences in nuance: immense / colossal.

2. Using a thesaurus, find two other words related to forlorn. Record a
definition for each synonym, and then use each word in a sentence
that reflects its nuances, or shades of meaning.

EVIDENCE
CITE TEXTUAL answers.
to support your

Practice

questions.
ond to these
ify each as an
Ident144
LIT21_SE07_TN_U02_A1C_WC_APP.indd
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Students study ways in which
authors use language to craft
setting, mood, suspense,
point of view, and voice.

exPLana

small seeds,
The children,
instant be sown
might at any
ian climes.
to all the Mart
2)
h
(paragrap

EFFECTIVE EXPRESSION

EFFECTIVE EXPRESSION saw the old cities, . . .

ESSENTIAL QUESTION: Should we make a home in space?
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DANGER! THIS MISSION
TO MARS COULD BORE
YOU TO DEATH!
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entwriting
A blog post
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____________
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2. Rewr
____
__
________
these ideas, as well as those in the article, to create an activity that
Write an argument
in ____
the form
of a blog post in response
to ____________
____________
____________
____
____
could help astronauts combat boredom during an eight-month journey
“Danger! This Mission____
to Mars
Bore
You
to Death!” In your
________
____Could
________
ribed
____
to Mars. Share your idea with the class in a visual presentation. Be
that is desc
post, state your position on the topic of combating astronauts’
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the perso
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whichIsyou
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__
Write
3.
boredom that astronauts will face.
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research
different perspectives
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____________
.
____________
ghou the story
____
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____
and then make and support
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research
plan.
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1.
________
d 143 Plan Your Presentation
, and Golden-Eye
Were
They
• Consult several print and digital sources to gather information.
Dark
• Conduct research—using accurate, credible sources—to compile
• Gather or create a variety of visual aids.
evidence to support your argument.
2. Organize Your Presentation
• Organize the information you will use in your blog post so that

your reasons and evidence are clearly connected and flow logically.

• Create a script that flows logically. Indicate in the script the point
at which you will show visuals.

• Acknowledge and address alternative or opposing claims.

Speaking and Listening
• Present claims and findings,
emphasizing salient points in a
focused, coherent manner with
pertinent descriptions, facts, details,
and examples; use appropriate eye
contact, adequate volume, and clear
pronunciation.
• Include multimedia components
and visual displays in presentations
to clarify claims and findings and
emphasize salient points.
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• Rehearse your presentation. You may want to work with a peer
and get feedback.
3. Deliver Your Presentation
• Maintain appropriate eye contact with your audience.
• Speak clearly and at an appropriate volume.

Vocabulary and Conventions Connection Think about including
several of the concept vocabulary words in your writing. You may also
want to be aware of your use of action and linking verbs. Using too many
linking verbs may make your writing dull.
chronic

subconsciously

monotony

stimulus

excruciatingly

catastrophic

Reflect on Your Writing
After you have written your blog post, answer these questions.
1. Was it easy or difficult to support your claim?
2. What is the most surprising thing you learned during your research?
3. Why These Words? The words you choose make a difference in your
writing. Which words did you specifically choose to strengthen your
argument?

• Ensure that your classmates can clearly see and examine the visuals
you display.
4. Evaluate Presentations Use a presentation evaluation guide
like the one shown to evaluate your own as well as your
classmates’ presentations.

© by Savvas Learning Company LLC. All Rights Reserved.

• Conduct short research projects
to answer a question, drawing on
several sources and generating
additional related, focused questions
for further research and investigation.

• Arrange the visuals in the order in which you will show them.

• Provide a concluding statement that follows from and supports
your argument.
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 STANDARDS
Writing
• Write arguments to support claims
with clear reasons and relevant
evidence.
a. Introduce claim(s), acknowledge
alternate or opposing claims, and
organize the reasons and evidence
logically.
b. Support claim(s) with
logical reasoning and relevant
evidence, using accurate, credible
sources and demonstrating an
understanding of the topic or text.
d. Establish and maintain a
formal style.
e. Provide a concluding statement
or section that follows from and
supports the argument presented.

Writing to Sources/
Speaking and Listening

PRESENTATION EVALUATION GUIDE



Rate each statement on a scale of 1 (not demonstrated) to
5 (demonstrated).

Before moving on to a
new selection, go to your
Evidence Log and record
what you’ve learned from
“Danger! This Mission to
Mars Could Bore You to
Death!”

The idea for an activity was creative and original.
The speaker supported his or her ideas with details, descriptions, and
examples.

EVIDENCE LOG

Students share their
learning through a
collaborative speaking
and listening activity
or a writing assignment.
Students use texts as
models and sources
to complete short
writing tasks.

The presentation was well organized and easy to follow.
The presentation included a variety of visual aids.
The speaker maintained eye contact with the audience.
The speaker spoke clearly and at an appropriate volume.

Danger! This Mission to Mars Could Bore You to Death! 163

7

INTEGRATED READING, WRITING,
SPEAKING AND LISTENING
Students analyze texts through the eyes of a reader and writer. They
create their own compositions and complete the Performance-Based
Assessment — all while exploring the Essential Question.
Essential Question/
Unit Writing Mode

UNIT 2
UNIT INTRODUCTION
ESSENTIAL QUESTION:

Should we make a home in space?

NEwS ARTICLE

POETRY

Dark They were,
and Golden-Eyed

Future of Space
Exploration Could
See Humans on Mars,
Alien Planets

Science-Fiction
Cradlesong

LAUNCH TEXT | ARGUMENT

MEDIA: RADIO PLAY

Dark They were,
and Golden-Eyed
Ray Bradbury, and
Michael McDonough
(producer)

This selection is an example of
an argumentative text, a ANCHOR
type TEXT: NEwS ARTICLE
of writing in which an author
Danger! This Mission
states and defends a position
to Mars Could Bore
on a topic. This is the typeYou to Death!
Maggie Koerth-Baker
of writing you will develop
in the Performance‑Based
Assessment at the end of
the Unit.
As you read, look at the
way the writer presents the
argument that people are
born to explore the unknown.

C. S. Lewis

Nola Taylor Redd

 MEDIA CONNECTION:
Starship

wEB ARTICLE

UFO Sightings and
News

SHORT STORY

The Last Dog

Benjamin Radford

PERSUASIVE ESSAY
MEDIA: VIDEO

Leaving

Ellen Ochoa: Director,
Johnson Space
Center

INTERVIEw

for Mars

Main
Street

TEACHING

Ellen Ochoa

from Packing
Mary Roach

The Launch Text is a model
of the unit’s writing mode.

SCIENCE ARTICLE LANGUAGE DEVELOPMENT

Trip to Mars Could
Damage Astronauts’
Brains

Neil
deGrasse
Tyson
Concept
Vocabulary
onWhy
the These
FutureWords?
of U.S.
Laura Sanders
Space
Exploration
Possible responses:
After
Curiosity
1. The concept vocabulary gives the reader a sense

DARK THEY WERE, AND
GOLDEN-EYED

KeithofWagstaff
what people from Earth are seeing, feeling, and
experiencing on Mars.

2. empty (paragraph 20); peaks (paragraph 43);
ancient (paragraph 43)

I

Launch Text

Katherine Paterson

Concept Vocabulary
submerged

canals

atmosphere

forlorn

immense

mosaic

Text Activities

Why These Words? The concept vocabulary words from the text
describe Bradbury’s vision of Mars. For example, the Bitterings’ house is
submerged by a river of wind, which also roars “forlorn and changing
through the old peach tree.”
1. How does the concept vocabulary sharpen the reader’s understanding
of what it is like for the Bitterings to live on Mars?

Practice
1. Responses will vary but should reflect the proper

Instructional activities allow
students to read, write, and
develop their own craft.
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Students complete a task
in the unit’s writing mode.
144

Write an Argument
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Speaking and Listening
Performance Task Students
collaborate as they develop media,
presentations, speeches, and more.

Performance-Based
Assessment Students share their
perspective on the Essential Question
through a final assignment.

16-04-13 4:49 PM

Performance Task: sPeaking and LisTening focUs

To MARS CouLD BoRE
you To DEATh!

Assignment
Based on the texts and audio you’ve encountered in this unit, as well
soUrces
as outside reading and prior knowledge,
write an editorial in which
you respond to the following
question:
• Future oF Space

present an argument

exploration could See
Do the benefits of exploring
Mars outweigh the risks?
HumanS on marS, alien
Assignment
planetS

You have read different selections that address the benefits and
• tHe laSt dog
drawbacks of space exploration. With your group, develop and deliver
a multimedia presentation that addresses this question:
• ellen ocHoa: director,
An editorial is a type of argument
thatSpace
typically
appears in a newspaper
JoHnSon
center
should space exploration be a priority for
and takes a position on a specific topic or issue. In an argument, the
our country?
• neil degraSSe tySon
writer states and supports a claim,
or position, based on factual evidence
on tHe Future oF u.S.
and logical reasoning. Editorials
usually
include the writer’s opinions as
Space
exploration
aFter Curiosity
well, revealing personal viewpoints.

Elements of an Argument
Tool Kit
Student Model of an
Argument

ACADEMIC
VOCABULARY

As you craft your
argument, consider using
some of the academic
vocabulary you learned in
the beginning of the unit.
justify
alternative
certainty
discredit
assumption

Plan With Your group

An effective argument contains these elements:

Analyze the Text With your group, discuss the various ideas and
• a clear statement of your claim on an issue that has more
than about space exploration that are presented in the texts you
opinions
one side
have read. Use the chart to list your ideas. For each selection, identify
performance-based assessment

benefits and drawbacks of space exploration. Then, come to a consensus,
about whether the benefits of space exploration by our
• persuasive evidence and logical reasoning that support or
theagreement,
claim
sources
Part 1 views and offercountry outweigh the drawbacks.
• statements
that acknowledge opposing
counterarguments
to these views
• Whole-class selections
Writing to sources: Argument
• information about the issue

title

Space exploration BeneFitS and draWBacKS

• a clear organizational structure
In this unit you read about space exploration, real and imagined, from
• small-group selections
Future
ofshow
Spacethe
exploration
• words, phrases, and clauses
that
relationships
among
various
perspectives.
Some
authors argued in favor of continued or
could See Humans on mars,
• independent-learning
claims,
reasons, and evidence
increased exploration of the frontiers of space. Other authors warned of
selection
alien planets
• a formal style
the dangers that may come as a result of it.
Model Argument For a model of aAssignment
well-crafted
LAUNCH TEXT
the last dog
argument, see the Launch Text, “Leaving
WriteMain
an argument in which you state and defend a claim in
Street.”
Main
response to the following question:
UNIT

2

INTRODUCTION

LAUNCH TEXT | ARGUMENT

This selection is an example of
an argumentative text, a type
of writing in which an author
states and defends a position
on a topic. This is the type
of writing you will develop
in the Performance‑Based
Assessment at the end of
the Unit.
As you read, look at the
way the writer presents the
argument that people are
born to explore the unknown.

1

NOTES

3

4

Students reflect on their goals,
the texts they read, the Essential
Question, and their perspective.

5

2

Street

6

n July, 2015, the world watched in awe as close-up photographs
of Pluto streamed back to Earth from three billion miles away.
The spacecraft New Horizons had traveled nine years to study the
dwarf planet at the edge of our solar system.
As a result of the mission, scientists discovered that Pluto is
not just a giant ball of ice. It has a molten core, tectonic plates,
and volcanic activity, just as Earth does. It may even support
some form of life. The New Horizons mission has been hailed as
a triumph of human ingenuity, and a huge leap forward for the
future of space exploration.
Yet it almost didn’t happen. The mission had to overcome some
serious challenges before it could get underway—such as repeated
threats to defund it.
There have always been naysayers who’ve questioned the need
for space exploration. The argument goes that the United States
has more important things to spend its money on, such as ending
hunger and poverty.
Others argue that a successful space program adds to our
national prestige, helps the economy, creates jobs, and improves
national security. It inspires students to pursue innovative projects
and careers in science and technology. At a cost of six-tenths of
a percent of the federal budget, it’s well worth the price: The
cost of exploration is vastly outweighed by the idea of extending
humankind’s sphere of influence to outer space.
But these are not the real reasons for continuing the space
program, says Michael Griffin in Air & Space Magazine. Griffin
makes the point that people go to space for reasons that are not
necessarily logical. In other words, money doesn’t have much
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discredit

8

Leaving

Challenge yourself to find all of the elements
of we spend valuable resources on space
should
I
an effective argument in the ellen
text. ochoa:
You willdirector,
have
Writing
exploration?
Johnson
Space
• Write arguments to support claims
an opportunity to review these
elements
as center
you
Use credible evidence from the selections that you read and
with clear reasons and relevant
prepare to write your own argument.
evidence.
researched in this unit to justify your claim. Support your claim with
unit
reflection
• Write routinely over extended time
logicaltyson
reasoning
and relevant evidence, and organize your ideas
neil degrasse
on the
frames and shorter time frames for
a range of discipline-specific tasks,
Future ofeffectively
u.S. Space
so that your argument is easy to follow. Remember to
purposes, and audiences.
exploration
aftercounterclaims,
Curiosity
address
or alternative viewpoints, to your position. Use
Reflect on the Unit  Word NetWork
a formal tone in your writing.
164 UNIT
2 • A STARRY
HOMEthe unit, take a few moments to reflect on
Now
that you’ve
completed
As you write and revise your
Gather Evidence and Media Examples Review the selections and
your learning.
argument, use your Word
Reread the Assignment
Review
theexamples
assignment
be sureyour
you group’s
fully
note
specific
thattosupport
claim. Once the chart
Network to help vary your
understand it. The assignment
may reference
of theresearch
academic
is complete,
do some some
additional
to learn more about current
Reflect on the Unit Goals word choices.
words presented at the beginning
of the and
unit.toBefind
surerelevant
you understand
NASA programs
media to include in the group
Look back at the goals at the beginning of the unit. Use a different‑each of the words given presentation.
below to complete
thephotographs,
assignment correctly.
Consider
illustrations, music, charts, graphs,
colored pen to rate yourself again. Think about readings and activities
and video clips. Allow each group member to make suggestions.
that contributed the most to the growth of your understanding. Record
Academic Vocabulary
your thoughts.
justify
alternative
certainty
 STANDARDS

2

Unit Reflection
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Writing Performance Task

Explicit Writing
Instruction &
Practice
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n July, 2015, the world watched
in awe
close-up
meaning
of eachas
vocabulary
word.photographs
2. What other words in the selection connect to the concept of
2. Responses
vary. billion miles away.
NOTES
of Pluto streamed back to Earth
fromwillthree
describing an alien world?
The spacecraft New Horizons had
traveled
Word
Networknine years to study the
Possible
words:
rocket, vacuum, million, empty,
Practice
dwarf planet at the edge of our
solar
system.
scared, steaming, silent
Notebook The concept vocabulary words appear in “Dark They
 WORD NETWORK
As a result of the mission, scientists discovered that Pluto is
2
Were, and Golden-Eyed.”
Add interesting words
Word
Studycore, tectonic plates,
not just a giant ball of ice. It has
a molten
related to space exploration
1. Use each concept word in a sentence that demonstrates your
from the text to your Word
For more support, see Concept Vocabulary and
understanding of the word’s meaning.
and volcanic activity, just as Earth
does. TASK
It may even support PERFORMANCE-BASED
Network.
Word Study.
PERFORMANCE TASK
PERFORMANCE
ASSESSMENT PREP
2. Challenge yourself to replace each concept word with one or two
some
form of life. The New Horizons
mission
has
been hailed as
WRITING
FOCUS:
SPEAKING
LISTENING
FOCUS:
Review Evidence for an Argument synonyms. How does the word change affect the meaning of your
Answers AND
will
vary.
sentence? For example, which sentence is stronger? Which has a more
writea an
Argument
Present
Argument
triumph
of human ingenuity,
and an
a huge
leap forward for the
positive meaning?
future of space exploration.
PERFORMANCE-BASED
Word Study
Yet it almost didn’t happen.
The mission had toASSESSMENT
overcome some
3
FormaTiVe aSSeSSmeNT
Synonyms and Nuance Words that have the same basic meaning are
serious
challenges
it could get underway—such as repeated
Argument:
Essay
and Oral before
Presentation
called synonyms. Often, however, there are subtle shades of meaning,
Concept Vocabulary
or nuances, between synonyms. For example, the basic meaning of
threats to defund it.
PROMPT:
if students fail to see the connection between
forlorn is “sad,” but its nuances indicate that it is a type of sadness
the words, then
have them
use each word
in aneed
There
always
been naysayers
who’ve
questioned
the
4
Should
we have
spend
valuable
resources
on
space
exploration?
caused by abandonment or loneliness.
sentence relating to the story and think about
for space exploration. The argument
goes
that
United States
what is similar
about
the the
sentences.
1. Identify the basic meaning of these synonyms, and then describe their
differences in nuance: immense / colossal.
has more important things to Word
spendStudy
its money on, such as ending
117
if students have trouble finding appropriate
hunger and poverty.
synonyms for forlorn, encourage them to use
 STANDARDS
Others argue that a successful
space
program
adds
to our
5
Language
the words
in sentences
and say
the sentences
2. Using a thesaurus, find two other words related to forlorn. Record a
• Determine or clarify the meaning
aloud to explore
their meaning.
For Reteach
of unknown and multiple-meaning
definition for each synonym, and then use each word in a sentence
national prestige, helps the economy,
creates
jobs, and
improves
words and phrases based on grade 7
and Practice, see Word Study: Synonyms and
that reflects its nuances, or shades of meaning.
reading and content, choosing
national security. It inspires students
to pursue innovative projects
Nuance (rP).
flexibly from a range of strategies.
• Demonstrate understanding
and careers in science and technology. At a cost of six-tenths of
of figurative language, word
relationships, and nuances in word
PERFORMANCE TASK: WRITING FOCUS
a percent of the federal budget, it’s well worth the price: The
meanings.
cost of exploration is vastly outweighed by the idea of extending
144 UNIT 2 • A STARRY HOME
humankind’s sphere of influence to outer space.
WRITING TO SOURCES
But these are not the real reasons for continuing the space
6
AUTHOR'S PERSPECTIVE Elfrieda Hiebert, Ph.D.
program, says Michael Griffin in Air & Space Magazine. Griffin
• LEAVING MAIN STREET
cross-curricular examples to help learners see The texts and radio play in this section all relate to the exploration of
word choice truly packs power into the text.
Sentences To help students become
makes the point that people go Collecting
to space
for reasons that are not
the words in action.
Discuss how the words are used, and have
more adept with words, give them the experience
• DARk ThEy WERE, AND
Mars. In “Dark They Were, and Golden-Eyed,” a family faces enormous
students emulate the writer by writing similar
of working
with them.
By studying
sentences
that
necessarily logical. In other words,
money
doesn’t
have
much
There are several benefits of this approach. First,
sentences.
use new vocabulary well, students can build their
(short
changes on Mars. “Danger! This Mission to Mars Could Bore You
a study ofGoLDEN-EyED
words and the way
theystory)
are used can
vocabulary strength. Encourage students
to collect
help students appreciate and understand writers.
• Find sentences in online vocabulary
SCAN
FOR
to Death!” examines the challenges that chronic boredom poses
model sentences using two strategies:
Second,•looking
closelyWERE,
at vocabulary
resources. When students are learning
MULTIMEDIA
DARk ThEy
AND and the
120 UNIT 2 • A STARRY HOME
spectrum of related words can help students
new words, it is useful to see the word used
• Find sentences in the text. Help students
to astronauts on very long space missions. Now, you will use your
GoLDEN-EyED
improve their
own writing. (radio play)
correctly in a variety of contexts. Many
locate sentences that use new vocabulary, or
knowledge of these texts to write an argument about space exploration,
online dictionaries provide contemporary and
have students identify sentences where
in the form of an editorial.
• DANGER! ThIS MISSIoN
1

SCAN FOR
MULTIMEDIA

01/04/16 3:56 PM

Student
Voice

assumption
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Review the Elements of Effective Argument Before you begin
writing, read the Argument Rubric. Once you have completed your
first draft, check it against the rubric. If one or more of the elements
is missing or not as strong as it could be, revise your essay to add or
Reflect on the Learning Strategies
strengthen that component.
Discuss It Write a reflection on whether you were able to improve
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Each unit focuses on
a writing mode and an
Essential Question.

INDEPENDENT
LEARNING

ANCHOR TEXT: SHORT STORY

Ray Bradbury
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Leaving Main Street

SMALL-GROUP
LEARNING

wHOLE-CLASS
LEARNING
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LAUNCH TEXT
ARGUMENT MODEL

Turnitin™ Revision Assistant provides a supportive writing
space for students as they outline and brainstorm, write
and revise, view revision history, and communicate with
their teacher. Revision Assistant Signal Checks provide
instant targeted sentence level feedback to encourage
and guide students as they write.
Holistic Feedback
Colorful icons show students
how. well their ideas are
getting across.

Targeted Feedback
Highlighted sentences focus
students on areas of strength
and areas in need of
improvement.

Actionable Comments

INTEGRATED SKILLS & WRITING SUPPORT

ENGAGE STUDENTS IN THE
WRITING PROCESS

Genre-specific guides students
through the revision process
so that students learn to write
for any situation.

Includes
“Proofread Mode”
which provides
feedback on
grammar!

 riting is not simply a tool for having
W
students repeat what they already know.
Writing is often generative — that is, it can
create new thinking.
— KELLY GALLAGHER, M.ED.
9

DIGITAL RESOURCES TO SAVE TIME
Savvas Realize™ provides tools that make classroom management, lesson delivery,
and gathering data easy. Plus, Savvas Realize IMS Certified means more integrations,
more support, and more flexibility!
Integrate With Top Learning
Management Systems

Interactive PDF Tool
Students can annotate PDFs with a highlighter,
freeform draw tool, type responses, and
complete graphic organizers!
• Assign ready-made PDFs OR upload
your OWN!
• No need to download or print files—
all work can be completed and submitted
directly in Savvas Realize!
All Lesson Worksheets
Available in Editable Word &
PDF Formats for MORE Flexibility

10

districts with single sign-on and
automated class rostering.

Perfect
if you have
other Savvas
solutions!

ADD YOUR OWN
Upload files from your
desktop, Google Drive™
or Microsoft OneDrive™.

DIGITAL RESOURCES

Time-saving Solution provides

Rearrange and Customize
Rearrange the Table
of Contents, create your
own tests, and upload
your own resources to
match your curriculum.

Create Your Own Playlist
Add your own content,
myPerspectives
resources, or
Playlists
Hook & Inspire
Can Be Shared
links to create
Among
Teachers
your own
units or lessons.
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DIGITAL RESOURCES
TO ENGAGE
Multimedia resources allow students to express their
opinions, engage in discussions, and respond to their peers.

Background,
Author, and
Standards

Selection
Audio

Perfect for
Distance Learning
with Annotation and
Response Tools!

Multilingual
Glossary

Unit
Opener
Videos

Built-In
Accessibility
Tools

Student Edition
Available as PDF

Each Unit is
Downloadable for
Offline Access
Also works with
Google Translate!

12

Annotate
the Text

Side-by-Side
Scrolling and
Integrated Notebook

Updated
Daily!

Current
Events Aligned
to Each Unit

DIGITAL RESOURCES

Connect students
to what’s happening
in the world with
current and culturally
relevant podcasts.

New Videos
Added Each
School Year
Customize your lessons with
compelling videos that have been
curated for classrooms.

Videos include news footage,
instructional clips, TED Talks, and tutorials
from popular sources, such as:
• YouTube™ EDU
Channels
• Crash Course
Literature

• TED Talks
• PBS NewsHour
• Bloomberg News
• A ssociated Press

Discussion Board
Use these resources with the
Realize Discussion Board to
create a lively classroom.

Real Time
Peer-to-Peer
Commenting

13

FLEXIBLE & ENGAGING RESOURCES
INTERACTIVE MINI LESSONS

SKILLS VIDEOS

Student-facing interactive lessons provide
additional instruction and practice.

Engaging tutorials reinforce
important skills and concepts.
Breaks Down
Writing and
Grammar
Concepts

Writing, Grammar, and Research

Speaking and Listening

Assign Out for
Independent
Learning or Extra
Support
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MMAR PLUS

The Grammar Plus Workbook is
designed to provide additional
practice with grammar, usage, and
mechanics.The Grammar Center on
Savvas Realize™ includes the Grammar
Plus Workbook, Interactive Lessons,
and more!

®

WORKBOOK

GRAMMAR PLUS

Grade 7

®

WORKBOOK
Grade 7

GRADE 7

Grammar Plus Workbook

DIGITAL RESOURCES

GRAMMAR PLUS WORKBOOK

HOOK & INSPIRE TEXTS
Hook & Inspire Texts include optional bonus features
to help students connect literature to their lives—Into,
Through, and Beyond the text.
NOVELS

STATISTICS

VIDEOS

MUSIC VIDEOS...AND MORE!
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READING OPTIONS
TO CONNECT AND INSPIRE
Choose to replace a unit, integrate novels within a unit, or allow student choice.
Novels integration options make it easy to bring in contemporary, diverse,
and multicultural literature to connect to students’ lives.

Easily Use
as a Distance
Learning
Resource

Over 130+
Digital Novels
These full-length digital
novels are included with
myPerspectives. You can assign
or allow student choice for
independent reading.

Titles include the following:
• Candide

• Emma

• The Canterbury Tales

• Ethan Frome

• Captains Courageous

• Flatland: A Romance
of Many Dimensions

• A Connecticut Yankee
in King Arthur’s Court
• Crime and Punishment

• Great Expectations

• The Divine Comedy

• Gulliver’s Travels

• A Doll’s House

• Hamlet

• Don Quixote

• Heart of Darkness

• Dracula

• The Hound
of the Baskervilles

• The Emerald City of Oz
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• Frankenstein

• Incidents in the
Life of a Slave Girl
• The Island of
Dr. Moureau
• Jane Eyre
• The Jungle
• My Ántonia
• The Narrative
of Sojourner Truth
• The Scarlet Letter

And more!

Assign Out
For Independent
Reading

1000+ Print Novel Options
E ngage students with novels that connect to their lives and experiences, that open
doors and spark their imagination, and that promote independent reading. Choose
from thousands of contemporary and classic titles to add to your classroom library.

Diverse, Contemporary,
and Multicultural

Titles and availability are subject to change.

Integrate Novel Studies

INTEGRATING NOVELS

Spanish
Titles
Available

Suggested novel titles align with each unit and include a reading guide, test, and pacing plan.
TEACHING WITH TRADE BOOKS
UNIT 1: Inside the Nightmare

Suggested Trade Books

Integrating Trade Books with
myPerspectives

UNIT

These titles provide students with another perspective on the topic
of nightmares and the allure of fear, touching upon many of the
ideas found within the unit selections.

Inside the Nightmare

1

Depending on your objectives for the unit, as well as your students’
needs, you may choose to integrate the trade book into the unit in
several ways, including:

Frankenstein

Dracula

H. G. Wells

Mary Shelley

Bram Stoker

Lexile: 920–980

Lexile: 970

Lexile: 800

A young scientist finds a way to turn
himself invisible—but the freedom from
consequences drives him mad.

Widely considered the first science fiction
novel, Frankenstein tells the story of a
hubristic quest to create life and then
details the terrible consequences.

The classic vampire story tells of how
a solicitor and his friends are gradually
drawn into a powerful aristocrat’s
unnatural schemes.

Connection to
Essential Question

Connection to
Essential Question

Frankenstein finds fear on many axes—
the monster’s hideous appearance, the
doctor’s callousness, and the way human
unkindness leads to tragedy. Given that
the text is now considered a great classic,
it can help answer the Essential Question:
What is the allure of fear?

Inspired in part by Lord Byron, Dracula
focuses on themes of seduction and
contamination, the terror of becoming
like the thing you oppose. This
transformation, both horrifying and
compelling to the characters, not only
helps readers understand but presents
the Essential Question in action: What is
the allure of fear?

Connection to
Essential Question

• Supplement the unit Form literature circles and have the students
read one of the trade books throughout the course of the unit as
a supplement to the selections and activities.
• Substitute for unit selections If you replace unit selections with a
trade book, review the standards taught with those selections.
Teacher Resources that provide practice with all standards are
available.
• Extend Independent Learning Extend the unit by replacing
independent reading selections with one of these trade books.
• Pacing However you choose to integrate trade books, the Pacing
Guide below offers suggestions for aligning the trade books with
this unit.

Trade Book Lesson Plans

The Invisible Man

This classic horror story frightens readers
not only with a monster, but with the
invitation to reflect on how power could
turn people into monsters. The fear of
our own actions is a compelling one,
offering an insight into the Essential
Question: What is the allure of fear? that
is different from most stories.

LIT17_TE10_U01_VOP.indd 3

Use Diverse and
Engaging Novels
for Culturally
Relevant Learning

05/04/16 10:54 AM

Trade book lesson plans for The Invisible Man, Frankenstein,
and Dracula are available online in myPerspectives+.

Pacing Guide: Unit Supplement
Introduce
Whole-Class
Learning

Media: How to Tell
You’re Reading a
Gothic Novel
Performance Task

Unit
Introduction

The Fall of the House of Usher

Introduce
Small-Group
Learning

House Taken Over
Where is Here?

1

2

3

4

5

6

7

8

9

10

11

12

13

14

from The Dream
Collector

Why Do Some
Brains Enjoy
Fear?

• beware: do
not read this
poem
• The Raven
• Windigo

21

23

Performance
Task

Introduce
Independent Learning

Performance-Based
Assessment
Independent
Learning

15
16

17

18

19

20

22

24

25

26

27

28

29

30

TRADE BOOKS

The Invisible Man: Chapters 1–14

TRADE BOOKS

TRADE BOOKS

Frankenstein: Chapters 1–14

The Invisible Man: Chapters 15–24

The Invisible Man: Chapters 25–28

Dracula: Chapters 1–15

Frankenstein: Chapters 15–23

Frankenstein: Chapters 24–25

Dracula: Chapters 16–24

Dracula: Chapters 25–27

T38
T39

Bring in Social
and Emotional
Learning with
Novels

A CASEL-certified SEL Resource
Easy to integrate into what you’re already doing, Reading with Relevance
Teaching Guides go along with diverse and relevant novels such as
The Hate U Give, The House on Mango Street, and more!
www.Savvas.com/ReadingwithRelevance
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DIFFERENTIATED INSTRUCTION
The resources in myPerspectives are intended to help students
build comprehension and background knowledge, allowing them
to participate in class activities and discussions of the texts.

Leveled Texts—Available for Most Core Texts
Leveled Texts Not Available for Media and Poetry

Literary Texts

Informational Texts

Leveled Literary Texts allow students
to read portions of the authentic literature,
with summarized paragraphs to aid in
comprehension.

Leveled Informational Texts are written
with simplified vocabulary and varied
sentence structure, making the text more
accessible to struggling readers.
INTERVIEW

SCIENCE-FICTION ADVENTURE

Neil deGrasse Tyson

The

on the Future of U.S. Space
Exploration After Curiosity

Summarized
and Authentic
Text

Katherine Paterson

BACKGROUND

BACKGROUND
NASA’s Curiosity is a robotic rover that landed on Mars in 2012. Since
then, Curiosity has been roaming Mars, collecting data and looking
for signs of microbial life. In this interview, astrophysicist Neil deGrasse
Tyson discusses the Curiosity mission and the possibility of people’s
traveling to Mars.

In this science-fiction story, the author imagines a future in which
people live in a sealed dome and believe that the outside world is
unsafe and in ruins. The story’s main character discovers something that
everyone thinks can’t exist—and it changes everything.
1

2

3

4
5

6
7

8
9

Some people are questioning the need to fund a government space
program. Why do we still need NASA?

B

rock approached the customs gate. Although he did not reach
for the scanner, a feeling it might have labeled “excitement”
made him tremble. His fingers shook as he punched in his number
on the inquiry board. “This is highly irregular, Brock 095670038,”
the disembodied voice said. “What is your reason for external
travel?”
Brock took a deep breath. “Scientific research,” he replied. He
didn’t need to be told that his behavior was “irregular.” He’d
never heard of anyone doing research outside the dome—actual
rather than virtual research. “I—I’ve been cleared by my
podmaster and the Research Team. . . .”
“Estimated time of return?” So, he wasn’t to be questioned
further.
“Uh, 1800 hours.”
“Are you wearing the prescribed dry suit with helmet and
gloves?”
“Affirmative.”
“You should be equipped with seven hundred fifty milliliters of
liquid and food tablets for one day travel.”
“Affirmative.” Brock patted the sides of the dry suit to be sure.
“Remember to drink sparingly. Water supply is limited.” Brock
nodded. He tried to lick his parched lips, but his whole mouth felt
dry. “Is that understood?”

1

2

3

4

FACILITATING PEER-GROUP CLOSE READING

CLOSE READ: Short Story As groups perform
On-Level
the close read of this story, circulate and offer
support as needed.

• Remind groups that when they read a
narrative, they should be sure to identify the
main characters and the setting.

NOTES

he people who say that all we need is private space travel are
simply delusional. My book on space, Space Chronicles: Facing
the Ultimate Frontier, was originally titled Failure to Launch: The
Dreams and Delusions of Space Enthusiasts. Space enthusiasts are the
most susceptible demographic to delusion that I have ever seen.
Private enterprise can never lead a space frontier. It’s not
possible because a space frontier is expensive, it has unknown
risks, and it has unquantified risks. Historically, governments
have done this. They have drawn the maps, they have found
Mark base words or indicate
where the trade winds1 are, they have invented the new tools to go
another strategy you used that
helped you determine meaning.
where no one has gone before. Then, when the routines are set up,
cede (seed) v.
you cede that to private enterprise.
MEANING:
That’s why I don’t know what they’re thinking. The first colony
on Mars is not going to be built by a private company. How are
you going to make money? You’re not.
enterprise (EHN tuhr pryz) n.
Look what’s going on now. Private enterprise is giving us access
MEANING:
to low-Earth orbit for less than what NASA was providing. That
should have been happening decades ago. Why is that happening
now? Because low-Earth orbit is Neil
no longer
the frontier. NASA
has on the
deGrasse
Tyson
been going in and out of low-Earth orbit since 1962.

Future of U.S. Space Exploration
After Curiosity

1. trade winds reliable winds that captains of sailing ships have traditionally used to cross
the oceans.

Keith Wagstaff

Neil deGrasse Tyson on the Future of U.S. Space Exploration After Curiosity 205
INTERVIEW

1/27/18 11:01 AM

On-Level

• If a group is confused about the setting, have
them think about science fiction movies they
have seen.

Some people are questioning the need to fund a government space
program. Why do we still need NASA?
1

• Challenge groups to predict what the conflict
in the story will be.
2

The Last Dog

191
3
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Written
at a More
Accessible
Level

T

The Last Dog 191
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Keith Wagstaff

NASA/ZUMA Press/Newscom

Last Dog

2/27/18 9:16 PM
4

5

The people who say that all we need is private space travel are simply
delusional.1 My [astrophysicist Neil deGrasse Tyson’s] book on space,
Space Chronicles: Facing the Ultimate Frontier, was originally titled
Failure to Launch: The Dreams and Delusions of Space Enthusiasts. Space
enthusiasts are the most open group to delusion that I have ever seen.

The following text is adapted
and paraphrased from Keith
Wagstaff’s interview with
Neil deGrasse Tyson.

NOTES

Private enterprise2 can never lead a space frontier. It’s not possible
because a space frontier is expensive. It has unknown risks. It has
uncounted risks. Historically, governments have done this. They have
drawn the maps. They have found where the trade winds3 are. They have
invented the new tools to go where no one has gone before. Then, when
the routines are set up, you give that to private enterprise.
That’s why I don’t know what they’re thinking. The first colony on
Mars is not going to be built by a private company. How are you going to
make money? You’re not.
Look what’s going on now. Private enterprise is giving us access to lowEarth orbit4 for less than what NASA was providing. That should have
been happening decades ago. Why is that happening now? Because lowEarth orbit is no longer the frontier. NASA has been going in and out of
low-Earth orbit since 1962.
I see private enterprise as an important part of creating a space
industry, but there will always be the frontier.
1. delusional (dih LOO zhuh nuhl) adj. believing in fantasy.
2. private enterprise n. business that is run by companies or individuals rather than the
government.
3. trade winds n. reliable winds that captains of sailing ships have traditionally used to cross
the oceans.
4. low-Earth orbit n. orbit between the 100- to 200-mile (161- to 322-km) area of space from
Earth’s surface.
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Leveled

1

English Learner Resources
Cuento corto realista

Spanish Translations
Spanish Translations of text selections,
including media selections and unit
opener videos, are available.

DIFFERENTIATION

El príncipe

Francis
Roddy Doyle

CONTEXTO
Este cuento está incluido en la antología de cuentos cortos para jóvenes Free?
Stories About Human Rights, que celebra la Declaración Universal de los
Derechos Humanos. Cada uno de los cuentos se enfoca en un artículo de este
importante documento de las Naciones Unidas. En este relato, un niño que ha
tenido que dejar su hogar en África espera hacer nuevos amigos en Irlanda,
donde vive actualmente.
1

2

3

4

5
6

7
8

9

10

E

ra realmente emocionante. Toda la clase iba a ser entrevistada, como
si estuvieran en la televisión. De hecho, estaban en la televisión.
La cámara estaba en posición, al fondo de la clase, en la parte más alta.
Daragh era el camarógrafo.
Francis envidiaba a Daragh. A él le hubiera gustado ser el
camarógrafo. Había levantado la mano: “¡Señor! ¡Señor! ¡Señor, yo!”, pero
Señor había elegido a Daragh.
No había problema. A Francis, en realidad, no le importaba. Se llevaba
bien con Daragh.
—Ciúnas —dijo Señor.
Francis sabía que ciúnas significaba “silencio” en irlandés. Sabía,
también, algunas otras palabras irlandesas. Buachaill quería decir “niño”,
y leithreas significaba “baño”.
—Estamos listos —dijo Señor—. ¿Quién será nuestra primera estrella?
Los estudiantes rieron e intercambiaron miradas. Esto iba a ser
divertido.
Una de las niñas, Alicia, era la entrevistadora. Llevaba un vestido
negro que había pertenecido a su abuela, y usaba en los ojos una sombra
negra que la hacía parpadear. Tenía una tabla sujetapapeles sobre el
regazo con las preguntas que iba a hacer.
—Kevin —dijo Señor—. Serás el primero.

10+
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ACADEMIC / CONCEPT VOCABULARY
Academic vocabulary appears in blue type.

Pronunciation Key
Symbol

GLOSSARY: ACADEMIC / CONCEPT VOCABULARY

ALLITERATION / ALITERACIÓN Una aliteración es la
repetición de sonidos consonánticos iniciales. Los escritores
usan la aliteración para dirigir la atención de los lectores
hacia ciertas palabras o ideas, imitar sonidos o crear
efectos musicales.
ANALOGY / ANALOGÍA Una analogía establece
una comparación entre dos o más cosas que presentan
similitudes, pero son distintas en todo lo demás.

GLOSARIO: MANUAL DE TÉRMINOS LITERARIOS

ANECDOTE / ANÉCDOTA Una anécdota es un cuento
corto sobre un evento extraño, interesante o divertido. Los
escritores cuentan anécdotas para entretener o explicar
algo importante.
ARGUMENT / ARGUMENTO Un argumento es una
manera lógica de expresar una opinión, una conclusión o
una postura. Un buen argumento contiene razonamientos
y pruebas.
ASSONANCE / ASONANCIA Una asonancia es la
repetición de sonidos vocálicos similares a partir de la
última sílaba acentuada, como en foca y nota.
AUTHOR’S INFLUENCES / INFLUENCIAS DEL
AUTOR Las influencias del autor son cosas que
influyen en su escritura. Algunas de estas influencias
incluyen factores históricos, como los sucesos mundiales
en la vida del autor, y factores culturales, como la
niñez, educación, estilo de vida y experiencias personales
del autor.
AUTHOR’S PURPOSE / PROPÓSITO DEL AUTOR El
propósito del autor es la razón principal por la que
este autor o autora escribe. Los textos se escriben para
informar, persuadir, entretener, describir y expresar el punto
de vista del autor. En muchos casos, un autor tiene varios
propósitos o razones por los que escribir.
AUTHOR’S STYLE / ESTILO DEL AUTOR El estilo
es la forma de escribir típica de un autor. Hay muchos
factores que determinan el estilo del autor: la dicción, el
tono, el uso de elementos característicos como el lenguaje
figurativo, el dialecto, la rima, la métrica o los distintos
recursos rítmicos; las estructuras y patrones gramaticales
típicos, el tamaño típico de la frase; y los métodos típicos
de organización textual.
AUTOBIOGRAPHY / AUTOBIOGRAFÍA Una
autobiografía es la historia de la vida del propio autor.
Los textos autobiográficos pueden hablar de la vida
completa del autor o solo de una parte.

Symbol

Sample Words

at, catapult, Alabama

oo

boot, soup, crucial

ah

father, charms, argue

ow

now, stout, flounder

ai

care, various, hair

oy

boy, toil, oyster

aw

law, maraud, caution

s

say, nice, press

awr

pour, organism, forewarn

sh

she, abolition, motion

ay

ape, sails, implication

u

full, put, book

ee

even, teeth, really

uh

ago, focus, contemplation

eh

ehr
MANUAL DE TÉRMINOS LITERARIOS
ih
ALLEGORY / ALEGORÍA Una alegoría es una historia
o un cuento con dos o más niveles de significado (un
nivel literal y uno o más niveles simbólicos). Los eventos,
escenarios y personajes de una alegoría son símbolos de
ideas y cualidades.

Sample Words

a

o

ten, repel, elephant

ur

bird, urgent, perforation

merry, verify, terribly

y

by, delight, identify

it, pin, hymn

yoo

music, confuse, few

shot, hopscotch, condo

zh

pleasure, treasure, vision

oh sobreown,
Como las autobiografías tratan
gente yparole, rowboat
acontecimientos reales, se les considera no ficción. La
mayoría de las autobiografías están escritas en primera
persona.
BIBLIOGRAPHY / BIBLIOGRAFÍA Se conoce como
bibliografía a la listaAque se incluye al final de un ensayo
con las fuentes que seabsorbing
utilizaron. También
llamada
lista
de
(ab ZAWR
bihng)
v. learning;
fully taking in
obras citadas, para su elaboración se sigue una guía de
abstract (AB strakt) adj. expressed in a way that is not
estilo como, por ejemplo,
la deorMLA.
No citar las fuentes se
specific
realistic
considera plagio porque se usa el trabajo de otra persona
aesthetic (ehs THEHT ihk) adj. having to do with beauty
sin reconocerle el mérito al autor.
or art
BIOGRAPHY / BIOGRAFÍA
Una(an
biografía
un tipon. process of making
uh MAY es
shuhn)
animation
de texto de no ficciónfilms
donde
escritorfrom
explica
la historia
or el
cartoons
drawings,
computer graphics, or
de la vida de otra persona.
photosLa mayoría de las biografías
son sobre gente famosa
y admirable.(an
Aunque
las nihz
biografías
TAG uh
uhm) n. hostility; state of
antagonism
se consideran libros debeing
no ficción,
lastodesomeone
mayor calidad
opposed
suelen compartir cualidades
con los
textos narrativos.
(ANGK shuhs lee) adv. in a worried, uneasy
anxiously

manner;
nervously
CENTRAL IDEA / IDEA
CENTRAL
En ocasiones
el escritor expone la idea
central de un
(uhtexto
pol uh JEHT ihk lee) adv. in a
apologetically
that casos
showslasomeone
is sorry
directamente, pero way
en otros
idea central
estáfor having done or said
something;
regretfully
implícita. Una idea central
implícita
se identifica al hacer
una inferencia.
assume (uh SOOM) v. take for granted; take on, as a
role or responsibility
CHARACTER / PERSONAJE Un personaje es una
(AW
dee
oh)
n. recorded
audio
persona o un animal que participa en la acción
de una sound

obra literaria. El personaje principal o protagonista es el
B
más importante de una historia, poema u obra teatral. El
uhm)
state of
bearing flowers
personaje secundarioblossom
participa(BLOS
también
en lan.acción
pero
beware (bee WAIR) v. act carefully in case there
no es el centro de atención.
is danger
CHARACTERIZATION / CARACTERIZACIÓN
Caracterización es la acción de crear y desarrollar un
personaje. Los autores utilizan dos métodos principales de
caracterización: directa e indirecta.

C
certain (SUR tuhn) adj. without a doubt; reliable;
particular
clenched (klehncht) adj. gripped tightly
coherent (koh HIHR uhnt) adj. logical; clearly
communicated
community (kuh MYOO nuh tee) n. people or animals
who exist together in a place
compel (kuhm PEHL) v. force; command
compromise (KOM pruh myz) n. settlement of a
disagreement in which each side gives up part of what
it wanted
compulsory (kuhm PUHL suhr ee) adj. that must be
done; required
consequently (kon suh KWEHNT lee) adv. as a result;
therefore
consumed (kuhn SOOMD) adj. absorbed; occupied
consideration (kuhn sihd uh RAY shuhn) n. careful
thought
continuation (kuhn tihn yoo AY shuhn) n. state of
going on without interruption; unbroken action

Multilingual Glossary
Vocabulary words are defined in multiple
languages including Arabic, Filipino, Hmong,
Korean, Punjabi, Russian, Simplified Chinese,
Spanish, Traditional Chinese, and Vietnamese.

Cuando se utiliza la caracterización directa, el escritor
describe los rasgos del personaje o sus características.
R36 GLOSSARY
En cambio, cuando se describe a un personaje
indirectamente, el escritor depende del lector para
que se puedan extraer conclusiones sobre los rasgos
del personaje. A veces el escritor cuenta lo que otros
personajes que participan en la historia dicen o piensan
sobre el personaje en cuestión.

CHARACTER TRAITS / RASGOS DEL PERSONAJE
Los rasgos del personaje son cualidades, actitudes y
valores que un personaje tiene o manifiesta, por ejemplo la
fiabilidad, inteligencia, egoísmo o terquedad.
CHRONOLOGICAL ORDER / ORDEN CRONOLÓGICO
En una narrativa de no ficción, el escritor suele ordenar
los sucesos en orden cronológico, es decir, los sucesos
se describen en el orden que tuvieron lugar, del primero
al último.

R48 GLOSARIO

Student Reference Materials

Audio Support & Summaries

The Student Edition Toolkit includes
Academic and Concept Vocabulary and a
Literary Handbook in English and Spanish.

Full Selection Audio and Selection Summaries
in English and Spanish, recorded with authentic
narrators, support multimodal learners.
19

DIFFERENTIATED INSTRUCTION
Planning resources, talking points, and instructional strategies provide suggestions
at point of use to help teachers meet the needs of all learners.
TEACHER’S EDITION
PERSONALIZE FOR LEARNING

Provided
for EVERY
Selection
WHOLE-CLASS LEARNING • DARK THEY WERE, AND GOLDEN-EYED

Reading Support

Text Complexity

Text Complexity Rubric: Dark They Were, and Golden-Eyed
Quantitative Measures

Text Complexity Rubrics
provide quantitative and
qualitative information.

Lexile: 490

Text Length: 4,701 words

Qualitative Measures
Knowledge Demands
1

2

3

4

5

Explores sophisticated themes including cultural adaptation, fear of changing identity, and colonization.
Story was written in 1949 and has references to atom bomb, Rockefeller, Ford, etc.

3

4

5

Story is mostly chronological, but plot elements are not revealed immediately. Plot events are
intertwined with internal reflection of main character; use of dialogue makes story easy to follow.

Structure
1

2

5

Language does not sound contemporary; mostly short sentences with simple construction, some more
complex sentences with descriptive or figurative phrases.

5

Multiple levels of meaning are complex and subtle (plot events as well as commentary on culture,
colonization, and changing identity); meaning is revealed as story develops.

Language Conventionality and Clarity
1

2

3

4

Levels of Meaning/Purpose
1

2

3

4

DECIDE AND PLAN

Decide and Plan
Practical and
easy-to-implement
differentiation
suggestions help
you meet students
where they are.

English Language Support

Strategic Support

Challenge

Provide English Learners with support for
knowledge demands and meaning as they
read the selection.

Provide students with strategic support
to ensure that they can successfully read
the text.

Provide students who need to be challenged
with ideas for how they can go beyond a
simple interpretation of the text.

Knowledge Demands Write 1949,
the year the story was written, on the
board. Then list some of the situations
that students will find in the story: space
exploration, war and atomic bombs, family
adjusting to Mars, people from Earth
renaming land. Point out that paragraph 48
lists names that Earth people in the story
gave when they came to Mars. Explain that
the names (Ford, Roosevelt, etc.) are names
of U.S. presidents and other historical
figures.

Knowledge Demands Discuss some of the
story themes that are related to the time
the story was written (1949). For example,
the first atomic bombing occurred in 1945,
and WWII had just ended. How might these
major events have shaped the story’s themes?

Text Analysis Ask students to reread
paragraphs 43 and 48. Discuss Bittering’s
thoughts about renaming the Martian
landscape. Ask students to describe his
opinion about the name change. Then
ask why they think the author compares
the name changes on Mars to the names
American settlers used for Indian territories.

Meaning After reading the story once
through, have students reread sections.
As a group, write sentences summarizing
the events and characters’ feelings in each
section.

Meaning Ask questions to determine if
students understand the different levels of
meaning. For example, Why can’t the family
return to Earth? Who renamed the Martian
mountains? Then discuss the meaning that
is implied. Have students reread paragraphs
43 and 48. Ask How does Bittering feel
about Earthmen changing Martian names?
(He does not think they should have
changed names).

Written Response Ask students to
imagine they are a new character in the
story—a son or daughter. Have them think
about how the character reacts to being on
Mars. Ask them to write a short dialogue
between the father and this character. They
may include narration detailing characters’
actions or feelings.

TEACH

Read and Respond
Have the class do their first read of the selection. Then, have the students complete their close read.
Finally, work with them on the Making Meaning and Language Development activities.

126C

IF/THEN
Teaching
Notes Provide
Targeted
Action
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Formative Assessment notes use
practical IF/THEN support to help you
respond to students’ needs at point of use.
Reteach and Practice activities provide
additional support and scaffolding.

Personalize for Learning notes provide point-of-use support for ALL learners.

DIFFERENTIATION

EL Notes provide
a range of supports
including cultural context,
background information,
and help with specific
language challenges,
such as slang, puns, and
idiomatic language.

Additional Resources
and Support:
• Highlighted EL Passages
• English Language
Support Lessons
• Every Teacher's Toolkit
• QReads
• Reality Central

I n order to differentiate instruction
effectively, teachers must get to know
their students.
— JIM CUMMINS, PH.D.
21

REACH EVERY LEARNER WITH
THE CORE AND MORE
Help all students get the support they
need with a variety of vetted resources including
interactive and multimodal activities.

myPerspectives
Provides Hundreds
of Additional
Multimodal,
Customizable,
and Interactive
Resources.

• Digital Novels Library
• Novels/Trade Book Lesson Plans
• Anchor Charts
• English Learner Support
• EssayScorer Writing Prompts
Enhance,
Extend, or
Support
Learning

• Graphic Organizers and Rubrics
• Reading Skills and Literacy Analysis Practice
• Standards Practice

Essay Scorer
Writing Prompts
Extra writing practice
includes automatic feedback.

Grammar Center
Interactive lessons,
worksheets, and tutorials
offer additional practice
and support.

myPerspectives Centers
I nteractive mini-lessons,
Peer-to-Peer videos and Skills
tutorials cover writing and
research, speaking and
listening, and vocabulary.
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MULTI-TIERED SYSTEM
OF SUPPORTS

NEW!

Student Choice, Student Interest:
A supplemental literacy program helps address these challengesand
build reading stamina and confidence.

Student Choice!
3,000+ digital texts for Self-Selected Reading
Your literacy routine likely includes required texts and selections. Go
beyond that with iLit20. Student choice kicks up the motivational level
and encourages student ownership and self-selected reading goals

SUPPORTS & INTERVENTION

Supplemental Literacy Program

SuccessMaker® ensures reading mastery though individual student progress tracking, realtime course
adaptation, and reporting.
SuccessMaker Works for YOU! Here’s How:
• Smart adaptive technology applied to a deep breadth
of content means targeted learning for each student’s level.
• Aligned to state, college and career readiness, WIDA, and SIOP® standards.
• Based differentiation to support your core program. Easily create custom
courses aligned to standards or targeted learning gaps.
• 60+ languages remove language barriers and help English learners excel.

 tudents need a foundation that
S
permits them to comprehend
increasingly more complex texts.
— ELFRIEDA HIEBERT, PH.D.
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FLEXIBLE AND CUSTOMIZABLE
Whether you follow the program as intended, pick and choose units or selections,
or integrate novels, you will find the tools you need to assist you in planning.

Unit Planning
Pacing

Lexile Level

Unit at a Glance

Daily pacing is recommended and can
be modified based on classroom needs.

Lexile levels help you plan
to meet student needs.

Includes standards, skills, and
other data to help teachers plan.

Unit Opener

Digital Resources

Quick bird’s-eye view of the unit including the Essential
Question, all the texts that will be read, and Performance Tasks.

See all of the resources that
support instruction.

introduction

UNIT

DigitAl
perspectives

1

Audio

Video

Document

Annotation
Highlights

EL
Highlights

Online
Assessment

unit 1
UNIT INTRODUCTION

American
Voices

Jump Start
Give students a few minutes to write as many
words as they can about what it means to them
to be American. Engage the class by letting
them vote for their favorite words/phrases,
and choose the three most popular results. Ask
students if they think that the list of words
about what it means to be American might be
different twenty years from now. Fifty years
from now? Fifty years ago?

EssEntiAL QuEstion:

What does it mean to be “American”?

American Voices

coMPArE

The people who call the United States
home are diverse in their histories and
experiences. Is there such a thing as a
“correct” way to be “American”?

Ask students what the phrase American voices
suggests to them. Point out that as they work
through this unit, they will read many examples
about how the diversity of American voices
reflects the diversity of the American people.

Music for
My Mother

Introduce the Essential Question and point out
that students will respond to related prompts.

INDEPENDENT
LEARNING

SMALL-GROUP
LEARNING

WHOLE-CLASS
LEARNING

What does it mean to be
“American”?

LAuncH tEXt
nonFiction
nArrAtiVE MoDEL

ANCHOR TEXT: ESSAY

NOVEL EXCERPT

MEMOIR

A Quilt of a
Country

Rules of the Game

from When I Was
Puerto Rican

Anna Quindlen

from The Joy Luck Club
Amy Tan

ANCHOR TEXT: ESSAY

MEDIA: BLOG POST

AUTOBIOGRAPHICAL ESSAY

The Immigrant
Contribution

The Writing on the
Wall

from A Nation of
Immigrants
John F. Kennedy

Camille Dungy

Finding a Voice: A
Taiwanese Family
Adapts to America

• Whole-Class Learning How does your
generation define what it means to be an
American today?
• Small-Group Learning How do the realities of
immigrants’ experiences reflect or fail to reflect
American ideals?

Esmeralda Santiago

• Performance-Based Assessment How is an
American identity created?

Using Tradebooks

Diane Tsai

ANCHOR TEXT: SHORT STORY

MEMOIR

POETRY

American History

With a Little Help
From My Friends

The New Colossus

Judith Ortiz Cofer

Refer to the Teaching with Trade
Books section in this book or online in
myPerspectives+ for suggestions on how
to incorporate the following
thematically-related novels into this unit.

Emma Lazarus

from Funny in Farsi
Firoozeh Dumas

Video

• The Joy Luck Club by Amy Tan
• My Antonia by Willa Cather

POETRY

POETRY COLLECTION

Project the introduction video in class, ask
students to open the video in their digital
textbooks, or have students scan the Bounce
Page icon with their phones to access the video.

Morning Talk

Legal Alien

Roberta Hill Whiteman

Pat Mora

• Stargirl by Jerry Spinelli

Immigrant Picnic
Gregory Djanikian
MEDIA: VIDEO

Discuss It If you want to make this a digital
activity, go online and navigate to the Discussion
Board. Alternatively, students can share their
responses in a class discussion.

Current Perspectives

Grace Abbott and the
Fight for Immigrant
Rights in America

To increase student engagement, search
online for stories about what being an
American means to different people, and
invite your students to recommend
stories they find. Always preview content
before sharing it with your class.

BBC

Block Scheduling
Each day in this pacing calendar represents
a 40–50 minute class period. Teachers using
block scheduling may combine days to reflect
their class schedule. In addition, teachers may
revise pacing to differentiate and support core
instruction by integrating components and
resources as students require.

Discuss It Is being “American” a matter of geography
or choice?
Write your response before sharing your ideas.

PERFORMANCE TASK

PERFORMANCE TASK

Writing Focus:

sPEAking AnD ListEning Focus:

Write a Nonfiction Narrative

Present a Nonfiction Narrative

• News Story: “We All Belong to the Sea
Between Us,” (NPR) A profile of CubanAmerican poet Richard Blanco, who spoke
at President Obama’s second inauguration.

PERFORMANCE-BASED ASSESSMENT PREP

Review Evidence for a Nonfiction
Narrative

• Video: I Am an Undocumented
Immigrant (The Atlantic) Interview with
filmmaker Pang Tubhirun about her short
documentary of the same name.

PERFORMANCE-BASED ASSESSMENT
Narrative: Nonfiction Narrative and Interpretive Reading
ProMPt:

How is an American identity created?
Define American: Hiep Le
SCAN FOR
MULTIMEDIA

2

Pacing Plan
Introduce
Whole-Class
Learning

3
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Introduce
Small-Group
2:01 AM
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Learning

Introduce
Independent
Learning

3/4/16 7:34 PM

Performance
Task
Unit
Introduction

1
2
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The Immigrant
Contribution

A Quilt of a Country

2

3

4

5

6

7

8

9

American History

10

11

12

Rules of the
Game

Performance Task

13

14

UNIT 1 • AMERICAN VOICES

15

16

17

18

The Writing
on the Wall

19

20

With a Little Help
From My Friends

21

22

Performance-Based
Assessment

• Morning Talk,
• Immigrant Picnic

23

24

Independent
Learning

25

26

27

28

29

Unit Introduction

30
3

Pacing

Connect and Bring Relevance

Suggested pacing is offered in multiple ways.

Use novels and current events to
connect student learning to the world.

Editable Unit Planning Guides
provide day-by-day skills and
standards support and make it
easy to customize lessons to meet
your district frameworks.

myPerspectives Unit Planning Guide | Grade 9

DAY 1
UNIT INTRODUCTION

DAY 2
OVERVIEW
Whole-Class Learning

DAY 3
SELECTION
Anchor Text
A Quilt of a Country,
Anna Quindlen

DAY 4
SELECTION
Anchor Text
A Quilt of a Country,
Anna Quindlen

DAY 5
SELECTION
Anchor Text
A Quilt of a Country,
Anna Quindlen

SE pp 4-9
Unit Goals
Students will deepen their
understanding of what it
means be “American” by
reading, writing, speaking,
listening, and presenting.

SE pp 10-11
Essential Question
What does it mean to be
“American”?

SE p 13-17
MAKING MEANING

SE p 18
MAKING MEANING

SE p 19
MAKING MEANING

Concept Vocabulary
disparate; discordant;
pluralistic; interwoven;
diversity; coalescing

Close Read the Text
Students will review the Close
Read Model and complete the
close read sections in the
selection.

Analyze Craft & Structure
Purpose and Rhetoric
Students will discuss why an
author uses rhetoric or
language devices and will
complete a practice activity.

Unit Goals Video

Home Connection Letter
Spanish Home
Connection Letter
Unit 1 Answer Key
Launch Text
Students will read “Music for
My Teacher” They will then
be asked to identify what
details make this narrative
vivid and meaningful.

Whole-Class Learning
Strategies
Table of Contents Preview
Preview the selections in the
unit and discuss how they
relate to the EQ and unit
topic.

First Read
Students Notice, Annotate,
Connect, Respond as they
read the selection the first
time.
First-Read Guide:
Nonfiction
Read the Selection

Close Read the Text
Analyze the Text
Students will respond to
questions about the text,
citing textual evidence.

Analyze Craft and
Structure: Purpose and
Rhetoric
Analyze Craft and
Structure: Purpose and
Rhetoric (RP)

STANDARDS
RI.9-10.5

College Test

STANDARDS
RI.9-10.6

Selection Audio

INTERACTIVITY Prep Banks

A Quilt of a Country:
Accessible Leveled Text
Comprehension Check
Students complete
comprehension questions.

Word Network
Students add new words to
their Word Network as they
read texts in the unit.

Research to Clarify
Students research one
unfamiliar detail from the text.

Word Network

Available on
Realize

A Correlation of Savvas myPerspectives, Grade 9 to the
ACT College and Career Readiness Standards for English, Reading, and Writing

A Quilt of a Country: First
Read Extension Questions
English

f college admissions tests require you to apply closer questions about the details and deeper meanings of
se questions, which are based on lines 323–358 of
e.”
Summary
Students write a summary of
the Launch Text.

Production of Writing

Research to Explore
Students research something
that interests them from the
text.

Launch Activity

Score Range
13–15

SE: Student Edition | TE: Teacher Edition | RP: Reteach and Practice

Audio |

Video|

Downloadable / Printable Document |

Online Assessment |

PLANNING TOOLS

Academic Vocabulary
conflict; description; dialogue;
exposition; sequence

Whole-Class Learning
Strategies
• Listen actively
• Clarify by asking
questions
• Monitor understanding
• Interact and share ideas

EL Highlights

Topic
Development
in Terms of
Purpose and
Focus (TOD)

TOD 201. Delete
material because it is
obviously irrelevant
of the topic
Pagein4terms
of 115
of the essay

Score Range
16–19

Score Range
20–23

Score Range
24–27

Score Range
28–32

Score Range
33–36

myPerspectives
©2017 Grade 9

TOD 301. Delete
material because it is
obviously irrelevant
in terms of the focus
of the essay
TOD 302. Identify the
purpose of a word or
phrase when the
purpose is simple
(e.g., identifying a
person, defining a
basic term, using
common descriptive
adjectives)
TOD 303. Determine
whether a simple
essay has met a
straightforward goal

TOD 401. Determine
relevance of material
in terms of the focus
of the essay
TOD 402. Identify the
purpose of a word or
phrase when the
purpose is
straightforward (e.g.,
describing a person,
giving examples)
TOD 403. Use a
word, phrase, or
sentence to
accomplish a
straightforward
purpose (e.g.,
conveying a feeling
or attitude)

TOD 501. Determine
relevance of material
in terms of the focus
of the paragraph
TOD 502. Identify the
purpose of a word,
phrase, or sentence
when the purpose is
fairly straightforward
(e.g., identifying
traits, giving reasons,
explaining
motivations)
TOD 503. Determine
whether an essay
has met a specified
goal

TOD 601. Determine
relevance when
considering material
that is plausible but
potentially irrelevant
at a given point in
the essay
TOD 602. Identify the
purpose of a word,
phrase, or sentence
when the purpose is
subtle (e.g.,
supporting a later
point, establishing
tone) or when the
best decision is to
delete the text in
question

TOD 701. Identify the
purpose of a word,
phrase, or sentence
when the purpose is
complex (e.g.,
anticipating a
reader’s need for
background
information) or
requires a thorough
understanding of the
paragraph and essay
TOD 702. Determine
whether a complex
essay has met a
specified goal
TOD 703. Use a
word, phrase, or
sentence to
accomplish a
complex purpose,
often in terms of the
focus of the essay

SE/TE: Dialogue, 56;
Review the Elements
of Effective Nonfiction
Narrative, 118;
Revising for Evidence
and Elaboration, 172,
302, 498, 644; Review
the Elements of
Effective Argument,
246; Remember Your
Audience, 300; Review
the Elements of an
Informational Text,
352; Review the
Elements of Literary
Criticism, 538; Review
the Elements of
Effective Explanatory
Essays, 690

Additional Standards Correlations
help you with planning and meeting
state standards.

3

an answer.

Standards Correlation

SAT and ACT Correlations help you with

most accurate paraphrase of lines 331–334?
preparing students for high-stakes tests.
Grade 9 Writing Standards

Standard

Print and Interactive Editions

Text Types and Purpose

mplain about not having a shirt can never be rich.
W.9.1 Write arguments to support claims in an analysis of substantive topics or texts,
using valid reasoning and relevant and sufficient evidence.

SE/TE: Whole Class Performance Task: Unit 2: 168, Unit 4: 494, Life of Pi: 214,
Performance-Based Assessment: Unit 2: 246, Romeo and Juliet: 465, 484, Tragic
Romeo and Juliet Offers Bosnia Hope: 528, Radiolab: War of the Worlds; The Myth of
the War of the Worlds Panic: 781

W.9.1.a Introduce precise claim(s), distinguish the claim(s) from alternate or opposing SE/TE: The Seventh Man: 150, Whole Class Performance Task: Unit 2: 168–169,
claims, and create an organization that establishes clear relationships among claim(s), Unit 4: 494–495, Life of Pi: 214, Performance-Based Assessment: Unit 2: 245, Unit 4:
counterclaims, reasons, and evidence.
537–538, Romeo and Juliet Is a Terrible Play; In Defense of Romeo and Juliet: 515,
The Odyssey; The Odyssey: A Graphic Novel: 632
W.9.1.b Develop claim(s) and counterclaims fairly, supplying evidence for each while
pointing out the strengths and limitations of both in a manner that anticipates the
audience’s knowledge level and concerns.

SE/TE: Whole Class Performance Task: Unit 2: 169, Unit 4: 496, 497, PerformanceBased Assessment: Unit 2: 246, Unit 4: 538

W.9.1.c Use words, phrases, and clauses to link the major sections of the text,
create cohesion, and clarify the relationships between claim(s) and reasons, between
reasons and evidence, and between claim(s) and counterclaims.

SE/TE: Whole Class Performance Task: Unit 2: 171, Unit 4: 497, Performance-Based
Assessment: Unit 2: 246

W.9.1.d Establish and maintain a formal style and objective tone while attending to
the norms and conventions of the discipline in which they are writing.

SE/TE: Whole Class Performance Task: Unit 2: 172, Unit 3: 303, Unit 4: 498, Unit 5:
644, Performance-Based Assessment: Unit 2: 246, Remarks on the Assassination of
Martin Luther King, Jr.: 297, Performance-Based Assessment: 246

W.9.1.e Provide a concluding statement or section that follows from and supports
the argument presented.

SE/TE: Whole Class Performance Task: Unit 2: 170, Unit 4: 494, 498, PerformanceBased Assessment: 246

W.9.2 Write informative/explanatory texts to examine and convey complex ideas,
concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

SE/TE: A Quilt of a Country; The Immigrant Contribution: 34, With a Little Help
From My Friends: 97, I Have a Dream; Letter From Birmingham Jail: 292,
Performance-Based Assessment: Unit 3: 351, Romeo and Juliet: 449, Pyramus and
Thisbe: 492, 689, 690, Whole Class Performance Task: Unit 3: 298, Unit 5: 640, The
Return: 658

poor will become richer by not caring about their

Digital
perspectives

Audio

Video

Document

Annotation
Highlights

EL
Highlights

Online
Assessment

LESSON RESOURCES

Lesson

Making Meaning

Language Development

First Read

Concept Vocabulary

Close Read

Word Study

ept their state are happier than people who want what
W.9.2.a Introduce a topic; organize complex ideas, concepts, and information to
make important connections and distinctions; include formatting (e.g., headings),
graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

SE/TE: The Moral Logic of Survivor Guilt: 162, Letter From a Birmingham Jail: 292,
Whole Class Performance Task: Unit 3: 300, Unit 5: 641, 642, Performance-Based
Assessment: Unit 3: 352

W.9.2.b Develop the topic with well-chosen, relevant, and sufficient facts, extended
definitions, concrete details, quotations, or other information and examples
appropriate to the audience’s knowledge of the topic.

SE/TE: With a Little Help From My Friends: 97, Remarks on the Assassination of Martin
Luther King, Jr.: 297, Whole Class Performance Task: Unit 3: 300, Unit 5: 641,
Performance-Based Assessment: Unit 3: 352

W.9.2.c Use appropriate and varied transitions to link the major sections of the text,
create cohesion, and clarify the relationships among complex ideas and concepts.

SE/TE: Whole Class Performance Task: Unit 3: 302, Unit 5: 644, Lessons of MLK, Jr.:
332, Romeo and Juliet Is a Terrible Play; In Defense of Romeo and Juliet: 514

Priority
Standards
Alignment
Available

W.9.2.d Use precise language and domain-specific vocabulary to manage the
complexity of the topic.

SE/TE: Whole Class Performance Task: Unit 3: 300, 302, Unit 5: 643

W.9.2.e Establish and maintain a formal style and objective tone while attending to
the norms and conventions of the discipline in which they are writing.

SE/TE: Remarks on the Assassination of Martin Luther King, Jr.: 297, Whole Class
Performance Task: Unit 2: 172, Unit 3: 302, Unit 4: 498, Unit 5: 644

W.9.2.f Provide a concluding statement or section that follows from and supports
the information or explanation presented.

SE/TE: Whole Class Performance Task: Unit 3: 302, Unit 5: 640–645, PerformanceBased Assessment: Unit 3: 353, Unit 5: 691

Analyze the Text

Conventions

Analyze Craft and Structure

Instructional
Standards

RI.10 By the end of grade 9, read and comprehend . . .

RI.4 Determine the meaning of words and phrases . . .

RI.5 Analyze in detail how an author’s ideas . . .

L.4.b Identify and correctly use patterns of word changes . . .

RI.6 Determine an author’s point of view . . .

STUDENT RESOURCES
Available online in the
Interactive Student
Edition or Unit Resources

Selection Audio

Word Network

First-Read Guide: Nonfiction

Evidence Log

se to accept their state and strive for more will

Close-Read Guide: Nonfiction

TEACHER RESOURCES

Selection Resources
Available online in the
Interactive Teacher’s
Edition or Unit Resources

Audio Summaries

Concept Vocabulary and Word Study

Annotation Highlights

Author’s Style: Word Choice

EL Highlights
Analyze Craft and Structure: Purpose and Rhetoric

T54

English Language Support Lesson: Rhetoric
Reteach/Practice (RP)
Available online in the
Interactive Teacher’s
Edition or Unit Resources

Digital & Print Resource Charts
in the Teacher’s Edition make
planning lessons easy.

358, the reader can infer that

Assessment
Available online in
Assessments
My Resources

Analyze Craft and Structure: Purpose and Rhetoric (RP)

Word Study: Latin Prefix dis- (RP)
Author’s Style: Word Choice (RP)

Selection Test

A Unit 1 Answer Key is available online and in the Interactive Teacher’s Edition.

ouble making decisions.
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ASSESSMENT OVERVIEW
INFORM INSTRUCTION

Formative and Performance-Based Assessments

What you
need…

POINT-OF-USE OPPORTUNITIES
Gather comprehensive data to
inform instructional pathways
using embedded routines:
• If / Then Teacher Notes

PERFORMANCE-BASED
ASSESSMENTS
Monitor student critical thinking
and synthesis of the unit themes,
Essential Question, and skills
knowledge:

• Reteach and Practice

• Writing Performance Tasks

• Comprehension Check Questions

• Speaking and Listening

• First Read Extension Questions
• Analyze the Text Questions
• Selection Instructional Activities

REAL-TIME DATA TO DRIVE INSTRUCTION
Detailed reports on usage, progress, and mastery are
available. Instructional support and guidance include
interpretation guides, remediation, and DOK levels.
Teachers can provide feedback, group students, modify
instruction, and reteach concepts.

Performance Tasks
• End-of-Unit Performance-

Based Assessments
SELECTION TESTS
Monitor student understanding
of texts read in each unit.
EXTENSION SELECTION TESTS
Challenging, standards-aligned
items in selected, short, and
extended response format.

print

Delivered
how you
need it…

digital

customizable

Point-of-Use Opportunities
Selection Tests
Extension Selection Tests
Performance-Based Assessments
Test Prep Banks

Online Assessment
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Data and Reports allow teachers and districts to gather and track student,
class, and district growth on grade-level knowledge and skills.
Customizable Digital Assessments and Editable Word Documents
allow teachers to edit, add, or delete questions or to build a test from scratch.

Test Items
Aligned to
Standards/
DOKS
Provided

MONITOR PROGRESS

Formative and Summative Assessments

PREPARE FOR HIGH-STAKES TESTS
TEST PREP BANKS

•M
 onitor student understanding
of skills taught in each unit.

Provides passages and assessment items
aligned to Standards that can be used as
standalone banks for test-taking practice or
combined banks for a full-length test.

BEGINNING-OF-YEAR TEST
• T est all standards that will be taught
in the school year.

Additional
Extension
Beginning-,
Mid-, and Endof-Year Tests

• Use test data to plan which

standards need focus.
MID-YEAR TEST
• T est mastery of standards taught
in the first half of the year.

•P
 rovide an opportunity to remediate;
if administered online, remediation
is assigned automatically.
END-OF-YEAR TEST
•U
 se results to determine mastery, place
students in classes for the following school
year, and capture final assessment data.

print

Unit Tests

digital

customizable

NEXT GENERATION ASSESSMENTS
Open Constructed Response, TechnologyEnhanced Items, Drag and Drop, Multiple
Choice, Part A and B Questions

ASSESSMENT

UNIT TESTS

SUPPORT
• Detailed SAT® and ACT® Correlations
provide lesson planning support in
preparing students for the tests.
•C
 ollege Test Prep Banks offer SAT and
ACT format test-taking practice.
• Give students practice with online
assessments that mimic the types of
formats that they will be required to use.
• Students are required to use Text Evidence
to support their responses and writing.
SAT® is a trademark registered by the College Board, which
is not affiliated with, and does not endorse, this product.

Beginning-OfYear Test

NEW! SAVVAS LITERACY SCREENER
& DIAGNOSTIC ASSESSMENTS

Mid-Year Test

• Includes screener with passages and
questions to identify gaps

End-Of-Year Test

•D
 iagnostic assessments connect to
instructional support

 hat does authentic assessment look like? It
W
should be formative, in real-time, useful, and
needs to have opportunities for revision.
— ERNEST MORRELL, PH.D.
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COMPONENTS
VIDEO LIBRARY

NOVELS

DIGITAL TEXTS

Skills, background, TED Talks,
Crash Course Literature, and
multimodal selections

Recommended texts
and Study Guides for
student choice

Interactive reading
selections and lessons

STUDENT RESOURCES

DIFFERENTIATED INSTRUCTION

Digital Interactive & PDF Student Edition

Leveled Texts

Consumable Interactive Student Edition

Spanish Translations

Digital Novels Library

English & Spanish Audio Summaries

Collaboration Center Modeling Videos

Reteach & Practice Activities

Writing Gallery Videos & Tutorials

High-Interest Readings

Skills Reinforcement Videos

Multilingual Glossary

Essay Scorer

Every Teacher’s Toolkit for
English Learners

Plagiarism Checking Tools
Graphic Organizers
Writing Rubrics and Models
Interactive Mini Lessons
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Fluency Assessment Guide

DISCUSSION BOARD

LEVELED TEXTS

Daily podcasts powered
by Listenwise®

Anytime online
discussion forum

Varied reading levels to
reach all students

TEACHER RESOURCES

ASSESSMENT & REPORTING

Digital Teacher’s Edition with
Hyperlinked Resources

Selection Tests

Print & PDF Teacher’s Edition

Performance-Based Assessments

Distance Learning Implementation Videos
Distance Learning Lesson Planning Guide

Beginning-of, Mid-, & End-of-Year Tests
Unit Tests with Remediation

Customizable Lesson Plans

ExamView® Installer with Customizable
Test Banks

Live Chat, 24/7 Tutorials, Webinars

Student/Class/District Reporting

Professional Development Videos

Test Prep & College Test Prep Banks

myPerspectives+ Digital Resources

Literacy Screener & Diagnostic
Assessments

Novels Lessons Plans

COMPONENTS

CURRENT EVENTS

Grammar Activities & Practice
Hook & Inspire Texts
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Sign Up for
Your Demo
Account

• Go to Savvas.com/myPerspectives
• Click Sample and Try myPerspectives Digital
to receive your FREE demo account

Savvas.com
800-848-9500
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