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“It’s through relationships that we grow best—and learn best.” - Fred Rogers

. SCHOOL DESIGN

I.1. Mission Statement:
I.1.A. The core philosophy and underlying purpose of the school:

Dogwood Charter School will be a Charlotte Mason school in the south hills of
Pittsburgh, PA offering K-12th grade students a unique education fostering the love of
learning, wonder, and curiosity in an intentional environment based on the belief that
children are, foremost, persons.

The school and classes are small and multi-aged to create a less competitive, more
cooperative atmosphere to foster relationships between the students. Teachers and
students learn together, removing intimidation. Interesting stories in good books replace
lectures, worksheets and textbooks so that children’s natural love for learning is never
hindered. Students’ questions and thoughts are valued as they narrate (to tell back)
what they connect to and learn. The day is full of variety, and classes are short to keep
interest high. All students experience algebra, physics, reading, foreign language,
composers, artists, nature walks, dance, theater, Shakespeare, music, piano instruction,
sport, composition, philosophy and poetry because no child is grouped as “general ed”
or “advanced.” Each is a person invited, in his or her own way, to take risks, collaborate
and struggle with inspiring ideas and worthy activities from the rich curriculum,
uncovering his or her potential and capabilities while appreciating the personalities and
abilities of others. Respecting these human needs for relationships really does result in
delightful, wholehearted learning and growing. Children know how to think and how to
relate to others, thus enabling them to live confidently and resiliently as global citizens in
the 21% century.

Dogwood Charter School is replicating Gillingham Charter School (“GCS”) in Pottsville,
PA. GCS has been successful in providing an exemplary Charlotte Mason relational
education for its K-12 students over the past decade. Therefore, Dogwood Charter
School has contracted with GCS to assist in replicating its model through a combination
of application consulting services and professional development for Dogwood’s
leadership and staff during its start-up phase. GCS is an accredited, model school with
the Charlotte Mason Institute, and has created a culture that nurtures life long learners.
Throughout GCS’s decade-long history, they have seen tremendous growth and
success. See Appendix J for more data, information and contract with Gillingham
Charter School.

Dogwood Charter School cultivates a respectful learning organization upon the belief
that children are, foremost, persons. They are not blank canvases or clay to be molded.
Because we are persons, it's not just important what we teach but also how we teach. It
is the key to student success, reducing anxiety, and kindling their love of learning and
desire to contribute to society, including careers and higher education. Dogwood
Charter School will teach using a relational educational philosophy, which focuses on



the personhood of children (and adults) and their natural needs and capacities for
learning. The term “relational education” comes from a person’s natural need, as social
beings, for healthy relationships with others, things, nature, and ideas. It is through
meaningful relationships and respectful methods of teaching these relationships that
children learn the content, concepts, habits, and knowledge they need to live in the 21st
century. The nourishment of relationships, habits, and ideas through a relational
education not only prepares students for future education but fosters within them an
avid desire for a life of learning, enabling them to author their own lives confidently and
resiliently. Growing persons need ideas to think about, engaging things to do, and
positive social relationships. Every part of Relational practice zeros in on and meets
these needs.

Tenets of relational education:

1. Children are born persons - they are not blank slates or embryonic oysters who have
the potential of becoming persons. They already are persons.

2. Children from all walks of life and backgrounds may make choices for good or bad.
3. The concepts of authority and obedience are true for all persons. Submission to
authority is necessary for any society, group, or family to run smoothly.

4. Adults are not free to limit a child's education or use fear, love, power of suggestion,
or their own influence over a child to make a child learn.

5. The only means a teacher may use to educate children are the child's natural
environment, the training of good habits, and exposure to living ideas and concepts.
This is what the motto "Education is an atmosphere, a discipline, a life" means.

6. "Education is an atmosphere" doesn't mean that we should create an artificial
environment for children, but that we use the opportunities in the environment they
already live in to educate them. Children learn from real things in the real world.

7. "Education is a discipline" means that we train a child to have healthy living and
learning habits and self-control.

8. "Education is a life" means that education should apply to all parts of the whole child:
intellectual, physical, emotional and personal. The mind needs ideas of all kinds, so the
child's curriculum should be varied and generous with many subjects included.

9. The child's mind is not a blank slate, or a bucket to be filled. It is a living thing, needs
no special training or exercises to make it ready to learn, only needs knowledge to grow.
As the stomach is designed to digest food, the mind is designed to digest knowledge,
and so we provide a rich, generous curriculum that exposes children to many
interesting, living ideas and concepts.

10. "Education is the science of relations;" that is, children have minds capable of
making their own connections with knowledge and experiences, so we make sure the
child learns about nature, science and art, knows how to make things, reads many living
books (those written in conversational or narrative style, as opposed to what is found in
textbooks and encyclopedias) that they are physically fit.

11. In devising a curriculum, we provide a vast amount of ideas to ensure that the mind
has enough brain food and knowledge about a variety of things to prevent boredom,
and subjects are taught with high-quality literary language since that is what a child's
attention responds to best.



12. Since one doesn't really "own" knowledge until one processes it and can express it,
children are required to narrate, or tell back (verbally, visually, dramatically), what they
have read or heard.

13. Children must narrate after one reading or hearing. Children naturally have a good
focus of attention, but allowing a second reading weakens their ability to pay attention.
When teachers summarize and ask comprehension questions, they give children a
second chance, making the need to focus the first time less urgent. By getting it the first
time, less time is wasted on repeated readings, and more time is available during school
hours for more knowledge.

14. Children have two guides to help them in their moral and intellectual growth - "the
way of the will," and "the way of reason."

There is a lot of rhetoric in our culture about “life-long learning.” The phrase can mean
different things, but it usually occurs when people recognize that children are bored in
schools, that their lessons do not excite or engage them and that they succumb to either
memorizing or regurgitating for a test, retaining little (Gopnik, Meltzoff & Kuhl, 1999) or
walking away mentally, if not physically, from books.

We want to be a school where students don’t just have to go to but a place they want to
go to. They want to go to school because they are engaged, not bored. Learning is
presented in a way that is delightful, challenging and intriguing, so students retain much
from books and ideas. Positive, respectful relationships are built in school and in
partnerships in the community. Consequently, our students grow to be proud of who
they are, from whence they come, and of what they will do for this community and the
world. We believe all students can and are willing to learn.

This is the key to Dogwood and what makes it distinct from the local schools and the
charter schools in our county and neighboring counties. For example, at the
environmental charter school, the mission focuses on teaching nature and ways to care
for it. At the performing arts charter school, the mission focuses on teaching students
visual arts, drama, dance, and music. At the technology and science charter school, the
mission focuses on teaching children the sciences. At the gifted school, the mission only
focuses on teaching gifted students. At the charter school for children who need special
education, the mission only focuses on teaching children with special needs. Dogwood
will teach the sciences. We will teach the arts. We will teach about the environment. We
will teach both gifted and children with differing abilities.

Methodological Distinctions

The following 25 characteristics are essential to a Relational Education. Every
characteristic is practiced by the school as a whole, and all staff and faculty will be
trained in the methods. These 25 characteristics make the school unique to the
Chartiers Valley School District and schools in the surrounding communities:

1. Small School
2. Small Classes
3. “Forms” -Multi-Aged Classes and Looping



Whole Books, Narrative Texts

Method of Narration (a specialized form of retelling)

Method of Student Talk (no teacher interrogation)

Method of Masterly Inactivity (minimum teacher interference)

Short Class Periods

Many School Subjects for All Students (no tracking)

10 Weekly Nature Walks and Journaling

11. School-wide Garden

12.Picture Study/Composer Study

13.Singapore Math Instruction

14.Required Languages K-12"

15.Required Sports Competition in Upper School and Intramurals in Middle School
16.Required Arts K-12" (theater, dance, music, instrument, art, handwork)
17.Required High School Internship Program

18.Field Studies and Community Visitors

19. Trimester Open-Ended Essay Exams (instead of quizzes, fill-in-the-blank tests)
20.Narrative Report Cards (instead of grades in lower and middle years)
21.Japan’s Professional Development Program, “Lesson Study”
22.Restorative Practices Disciplinary Program (non-punitive)

23. Tastefully Decorated, Home-like, Orderly Facilities and Classrooms

24. Parent/Student/Teacher Evening Collaborations

25.School-wide Shared Leadership and Learning Organization Framework

©ooNOOA

A Day in the Life of a Student

Our student arrives at school, chatting with younger and older schoolmates as she
grabs her bagged breakfast and walks to her desk which she shares with a deskmate.
She is pleasantly greeted by her teacher and the beautiful atmosphere of soft colors,
wooden desks, armoires, lamps and floor rugs. Prints of great artists are framed and
hung on the walls. The Class Library’s shelves are filled with the best books for free
reading during free time, homework and weekends. Our student puts her book back on
those shelves since she finished reading it the night before.

Homeroom time begins, and the students and teacher sit in a circle on the floor or at
their desks to hold their morning meeting. A check in question is asked and answered,
the morning memo is read, and a poem or short section of a biography sets the day with
something inspiring to think about, and the day is started. The Spanish teacher,
chattering away in their native tongue, takes our student’s class for a stroll through the
school garden. They pass another class, sitting on blankets, narrating Treasure Island
during their literature lesson while another class loads up to go to Gilfillan Farm USC,
PA, for a science field study. Meanwhile, inside, mentors from Higher Voice Studio lead
a class in song and poetry during their history lesson, and little ones take a peek
through the door. A couple of students were off task, and when their teacher “reset”
them, to stop and think and to return “ready for learning” then the teacher welcomed
them back. The teacher was quick to recognize things they did well to keep them



focused on the positive. Meanwhile, a class leaves the music room, practicing their
Solfege hand motions as they head back to their room to play with their Word Study
cards from today’s Grimm’s Fairy Tales. On their way, they quietly pass by 2 students in
cello lessons. The morning is full of subjects such as history, reading, literature, math,
composition, science, lab, dictation, Spanish, citizenship, geography, and natural
history.

The morning is broken up to give the students a quick break: free play! A group of
students play Four Square in a playground full of children of all ages who chase one
another to capture a flag and build little towns in a mob of trees. Some older students in
a small band practice their latest composition while some little ones sit and listen.

After break, our student sits with her teacher and classmates on the floor to read history.
They are reading about WWII through the eyes of the Navajo in the narrative living
book, Navajo Code Talkers. Each student reads a paragraph, and at some point, the
teacher tells the students to close their books. He calls on a student randomly. That
student tells back what was read but forgot a section. Another child pipes up to fill in the
gap. Then our student asks a question. Another shares an idea that popped into her
head. The teacher refrains from interrogating with questions to allow the children to
make their own connections. This is the method of Narration. Then, the class reads
aloud some more together, and then the students partake again in retelling, student
questioning and dialogue that is called “the grand conversation.” They might tell it back
orally in pairs, they might write a narration, or they might draw it or act it out! Finally,
students head back to their tables to write individual Narrations of the entire reading.
This takes about thirty to forty minutes in all. Afterwards, the students have a science
lab.

Today, teachers from some other classes sit in the back of the classroom to watch the
history and science lab for their Lesson Study. Later, these teachers will meet with our
student’s teacher to talk about what they observed. As teachers have found in Japan,

this is a simple yet powerful professional development program.

When the morning work is done, students take their bagged lunches outside to eat on
the picnic tables with their teacher and then run off to play. Today, the high school
students are off to their weekly internships to shadow in the workplace. Some walk.
Some drive.

During their hours away, the rest of the students are busy with afternoon work that
includes some of the following: handwork, art, music, instrument lessons, dance, drama,
PE, picture study, nature study, gardening, service projects and composer study. Some
observe beautiful music, art and natural specimens, often copying what they see in oil
pastels or watercolors. One class heads down the street to a local park for nature study,
while another class takes off with local naturalist, Porcupine Pat, for a hike through the
woods behind the schoolhouse. Some older students teach their peers in Student Led
Classes, while a young class practices their piano lessons. In the middle school, a
group of students memorizes lines for the upcoming Shakespeare play while two boys



choreograph the sword fight. Some students design and sew Elizabethan costumes with
the help of a local seamstress and tailor, and some build King Lear’s throne with the
help of a local carpenter.

While the students were at Gilfillan Farm, the staff couldn’t help but to comment on the
attentiveness and intellectual curiosity that the students showed. They were respectful,
polite, inquisitive, and highly engaged.

When the busy day draws to an end, children choose their good book for their nightly
reading, some jot down a wonderful quote that inspired them in their Commonplace
Books, and others remember to take home their Shakespeare lines to practice. Then,
the whole school busily cleans their classrooms and the school- one class waters the
school garden, another vacuums the hallway, some dust their shelves, others sweep the
wood floors, and a group takes out the trash, passing by some students beating a big
rug and others feeding their class pet. The teacher then ends the day with the Habit
Tracker, reminding students to evaluate themselves on the growth of a habit they want
to instill in themselves. Then a child reminds the class that they have an issue they
need to resolve. The teacher facilitates a restorative circle, and the class finds ways to
restore the broken relationships. Finally, they end with a fun check-out question to end
on a positive note!

The children walk off to home, jump onto the bus, or meander outside to the Lego or
garden club, or walk to the gym for archery practice. The older ones take off to the gym
for sports practice. A couple of students ask to stay after to practice some scenes in the
play or to practice a difficult section of their newest instrumental piece.

No one is bored. There’s too much to think about and too much to do. Yet, no one is
overworked. Once at home, only a bit of reading and some recitation is required, or any
missed work is made-up, so plenty of time is left for the family and the dog. At the
dinner table, our student starts jabbing away in Spanish and starts discussing WWII.
She uses a vocabulary word that her parents don’t even know! Our student and her
schoolmates had a day filled with meaningful relationships and intellectual growth, and
they long to share it with others! There’s lots to say, and they have the confidence to just
talk about it all.

Please see Appendix A, “Instruction,” for real life narratives from a parent, a student,
and a public school teacher who have taken part in a Relational Education.



Examples of Class Schedules
Kindergarten (Kinderleben)

1 2 3 4 5 6
7:45-8:00 Bus 7:45-8:00 Bus 7:45-8:00Bus
Duty Duty Duty
8:00-8:15 Prep (15)
8:15-8:45 FREE PLAY/Handwriting (30)
8:45-9:00 Cit/Poetry (15)
9:00-9:29 Morning Circle/Calendar Time (30)
9:29-10:09 9:35-9:51 9:29-10:09 9:35-9:51 9:29-10:09 (40) 9:35-9:51
(40) Bathroom (40) Bathroom Spanish Bathroom
Spanish 9:51-10:45 (54) Spanish 9:51-10:45 (54) 9:51-10:45 (54)
PE PE PE
10:10-10:30  [9:51-10:31 10:10-10:30  [9:51-10:31 10:10-10:30  |9:51-10:31
Snack Snack Snack
10:30- 11:30  [10:45-11:00 (15) |10:30- 11:30 10:45-11:00 (15) 10:30- 11:30 10:45-11:00 (15)
(60) Snack (60) Snack (60) Snack

Reading/Mat |11:00- 12:00 Reading/Math [11:00- 12:00 (60) Reading/Math 11:00- 12:00 (60)
h (60) Reading/Math Reading/Math
Reading/Math 11:30-11:45 11:30-11:45

11:30-11:45 Bathroom Bathroom 12:00-12:15
Bathroom 12:00-12:15 11:45-12:15 12:00-12:15 11:45-12:15 Bathroom
11:45-12:15 | Bathroom (30) Bathroom (30)

(30) Lunch Lunch

Lunch

12:15-12:55 12:15-1:00 (45) | 12:15-12:55 12:15-1:00 (45) 12:15-12:55 12:15-1:00 (45)
(40) Lunch (40) Lunch (40) Lunch

Art Nature Walk Art Nature Walk Art Nature Walk

1:00-1:30 Rest Time (30)
1:30-1:45 Free Play

1:45-2:15 (30)

1:45-2:15 (30)

1:45-2:15 (30)

1:45-2:15 (30)

1:45-2:15 (30)

1:45-2:15 (30)

Pic/Com Study [Literature Handwork Nature Study Handwork Literature
2:19-2:59 2:15-3:00 (45) 2:19-2:59 (40) | 2:19-3:09 2:19-2:59 (40) 2:15-3:00 (45)
(40) Science/FOSS | Music Assembly Music Science/FOSS
Music or Dry Brush




PE & Health

1 2 3 4 5 6
8:00- | K-6 Inside K-6 Inside K-6 Inside K-6 Inside K-6 Inside K-6 Inside
8:15 | Supervision Supervision Supervision Supervision Supervision Supervision
8:15 | Breakfast Duty | Breakfast Duty | Breakfast Duty | Breakfast Duty Breakfast Duty Breakfast Duty
8:45
8:47 | PREP PREP PREP PREP PREP PREP
9:27 | (40) (40) (40) (40) (40) (40)
B1
9:29 | T1: Prep (40) 9:29-9:51 T1: Prep (40) 9:29-9:51 T1: Prep (40) Prep
10:09 RR Duty RR Duty (22)
B2 T2: 9TH PE/H (22) T2: 9TH PE/H (22) T2: 9TH PE/H
T3: 10TH PE/H T3: 10TH PE/H T3: 10TH PE/H 9:51-10:45
10:11 | T1: Prep (40) T1: Prep (40) 9:51-10:45 T1: Prep (40) KINDER PE
10:51 9:51-10:45 KINDER PE
B3 T2: 9TH PE/H | KINDER PE T2: 9TH PE/H T2: 9TH PE/H
T3: 10TH PE/H T3: 10TH PE/H T3: 10TH PE/H
10:53 | T1: 10:50-11:55 T1: 10:50-11:50 10:53-11:30
12:18 | 12th PREP 12th 3RD PE T1: RR Duty
B4 PE/Health (65) PE/Health 12th (37)
T2/3: 11:55-12:55 T2/3: 10:53-11:54 11:55-12:55 PE/Reatin 11:30-11:55
10:53-11:55 | 2ND PE PREP 4TH PE To/3: PREP
Z;I)EP (62) 10:53-11:55 (25)
PREP 11:55-12:55
(62) 1ST PE
12:20 | 12:18-12:55 T112:18-12:55 T1 12:18-12:55
12:55 | T2/T3 11:55-12:55 T2/T3 11:55-12:55 T2/T3 11:55-12:55
Lunch 1STPE 3RD PE 2ND PE
12:57 | 7TH PE/HEALTH 8TH PE/HEALTH| 7TH PE/HEALTH| 8TH PE/HEALTH| 7TH PE/HEALTH | 8TH PE/HEALTH
2:17
B5
2:19 | 2:19-3:19 2:19-3:19 2:19-3:19 8th grade 2:19-3:19 2:19-3:19
3:09 | 4THPE 6TH PE 5TH PE Assembly 5TH PE 6TH PE
B6
3:30 | 10th & Howard | 10th & Howard | 10th & Howard | 10th & Howard | 10th & Howard 10th & Howard
4:00 | (T1131) (127) (T1131) (66) (T1131) (124)

(T2/T3 102)

(T2/T3 102)

(T2/T3 102)

789/6=131/day
630/6=105/day




Examples of Relational Classrooms- Homelike Environment
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Student Work and Assessments

NATURE STUDIES

Year One

Year Four
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COPYWORK

Year One

Year Eight
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NARRATION

Year Five
From Oliver Twist
(Narrated by student, scribed by an adult)

When Oliver awoke, he was in a room and very, very pale and white. There was a
woman looking down on him and she asked if he was okay. He said no. He sat up and
looked at a picture. After he talked to the woman he went back to a nice peaceful rest
from sunup to sundown. After his sleep over many days he felt much better. He could
sit up in a chair. The woman asked if he liked to look at portraits and the woman asked
if Oliver liked to look at portraits. Oliver said he didn’t know because he’d only seen a
few. The Doctor then came and asked if Oliver was hungry and he said no. The dr.
asked if he was tired, no. Are you thirsty, Oliver said yes. That’s what | thought said the
doctor. So Oliver was given tea.

Mr. Brownlow came to visit Oliver at the nurse’s house and noticed something in the
portrait. The portrait had the same eyes and face as Oliver. They all looked and they
were amazed.

When Charlie Bates and the Dodger got back they laughed at what they had done to
Oliver. When they thought about it more they felt bad. They went up the stairs and
opened the door.

ILLUSTRATED NARRATION

Year Four
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NARRATION
Year Seven

e —
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HIGH SCHOOL NARRATION

Year Eleven

eIt

A rfahen affar- g hapler

el dy sﬁ

Artwsinig Derselves to Deatht Conelusion 2/26/08

There are two basic ways that people can loss their freedom- it can
be taken away, or they can pive it up. Taking away freedom has
always been a roval pain. I reqnires soldiers, prisons, poopaganda,
and strategy. Usually if is accompanied by a large and monotonous
tome, a Adiesr Kampior Das Capital. And, it only ever sometimes
works. For example, ne one could take away the freedom of the
American people; they would see it coming a mile away. But
giving freedom up is a different matier. America is already well on
the way to doing that, America is slave te television.

TV has redinced the atiention span of the people to a point where
something new o held their interest must be introduced every 45
seconds. Entertainment iz king, and the highest praise a junior high
student can bestow on an adult is that they are “funmy.” We sead
our money to the televangelist that can hold our attention for the
longest; we elect the best-looking pregident, in short, the best
entertainer wins. Judge Judy makes ten times mMore monsy
conducting a small claims court on TV than any traditional judge.
We techmically have freedom, bt we don’t use it, we just do
whatever the man in the tube says © do.

The key to regaining the use of our fresdom is not to stop watching
TV, ag no one would obey a command |ike tha without a *big
brother” to make them. Instead, TV has to be given the image of
purc cntertainment. We won't deal with serions things on TV. The
news will be in the papers, not the David Letterman show,
Edueation will be in the schools, not Sesame St, and religion will
b in church, not on TY. TY will rather be reserved for light
material that no one can take seriously, Saneday Wight Live and
Aonty Pyrhon. This way we can give the serions things their fill
value, without depriving the public of the enitertainment they crave.
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STUDENT EXAM

Year Three
History
Narrated by student; Scribed by an adult

Open Ended Question:
Tell about the end of Rome and the events that followed.

Student’s Answer:

The fall of Rome happened when their neighbors, the Teutons, invaded them. The
Romans were totally unprepared. The Romans were either killed or became slaves. It
was called the Dark Ages because these really smart people who knew how to read and
write and were really educated were ruled over by people who were not that smart and
couldn’t read and write and weren’t well educated. But not all of Rome was destroyed.
There’s still a part of the empire where their last king, Constantine, lived there in the
capital which was not destroyed. All the Eastern Empire was not destroyed.

They were a Christian place, and their ruler was Christian, and they had the
Catholic Church there. They were so religious that sometimes they would go into caves
or on top of tall pillars just to be with God. We don’t know how they slept and lived
because there was only room on the pillars to sit. Also, there were many rich families
being their daughters were being sent there to be nuns and their sons to be monks in
monasteries.

What you wanted to be was a merchant’s wife because you had a good home,
you could afford things and nice clothes. The problem with being a lady with a rich man
was that you had to give birth to children. That was your main job. It was risky because
you could die and your children, so it was not a good job. There were so many diseases
out there that would hurt the children and they could die, and it was your job to have as
many children and to keep them alive. But if you were a merchant’s wife, your main job
wasn'’t to give birth to children and to keep them alive. It was to run the house, and do
the clothes and things. The thing with being a poor man’s wife was that you might not
have enough money to buy food, you might not have enough money to buy clothes, and
you might not even have a house.

Life for women. You had no say on who you would marry. Your family married
you off to someone. No one cares about your opinion. You have no say. Basically, you
can’t work, you have to do the clothes, have the house, have the children. It wasn’t very
pleasant for women back then.

You might want to be a poor man’s wife if that poor man works on a mill where
there’s a family. You have to stay on that mill- your children, your children’s children.
Everyone has to stay to work for the owner of that mill. Your guaranteed food and
clothes as long as you work for him. You have little piece of land that you can grow a
little garden and vegetables. Everyone shares the same well. Usually these owners are
knights. I'll tell you about these knights later. It’'s a pretty nice gig. Unless you’re doing
that, you really don’t want to be a poor man’s wife.

Now we’re going to talk about the knight’s life. It's a very confusing order. You
sent a royal family boy off to be a page, and he grows up and he become a vassal and
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he’s assigned a knight. He cuts his food for him and serves his food for him and things.
When he’s an adult, he becomes a knight. He pledges his loyalty to the king and
becomes a knight. It's not just that simple. There are things you must do as a knight.
Unless there’s war, you relax on land...a mill, a home, you sell it to someone else and
you’re their lord. When there’s war, the king sends out recruiters to get knights for the
war. Some of them will sell a piece of their land to a man and he will pledge his loyalty
to that lord. Instead of him going out to war, he’ll tell that man to go to war for him. If he
doesn’t do that, he has to go to war. Then it ends that the king doesn’t get his knight.
That guy goes out, and the knight still gets the money and everything even though that
guy is going out to fight for him. He’s fighting for the land he’s getting off his land. That’s
how it works. But, there’s another way. If the knight doesn’t sell the land and he doesn’t
want to go out to war, then he’s in trouble. The other knights will come and get you, and
the king will force to go to war. That's how knights work.

Castles: You hear fairy tales about knights and kings and princess who live in this
luxurious castle and are waited on hand and foot. Well, that really is a fairy tale because
those castles are really smelly and dirty and you go to the bathroom in these little like
out house potties, but they are made of clay, and it goes right out to the mote and that’s
why it smells. It's really drafty and cold during the winter. Knights never take a bath if
they live in the castle but once a year, so they have to stay away from their dorms or
where they sleep. SO it’s not that nice to live in castles like in the fairy tales.

Why this was happening over there, down in Media, Mohammad believed that he
had a vision that an angel came down and said, "Go out and start a new religion.” That’s
exactly what Mohammad did. He told his wife, and she became the first follower. He told
his family members and friends, and they became followers. But when he went out to
tell people he didn’t know, they thought that he was just crazy. They thought that he
could hurt the people in the city, so they came up with a scheme to kill him. But
Mohammad learned of the scheme and took his wife, his children, his belongings and all
his followers from Media to a neighboring city, and this was called The Flight. He kept
having these visions of things, and one of the followers would write down his vision on
palm leaves because he couldn’t write. But later they were made together and put into
their bible, the Koran. So, he died, and different people are chosen. One person went
out and conquering African space by the Mediterranean Sea, and he went all they way
up to a town on a river in France where Charlemagne went out a stopped him from
going any further. SO now they have to go all the way back around and conquer the part
of the Eastern Empire- Constantinople. But they couldn’t get in because they couldn’t
make it through the gates because they kept pouring boiling water or hot tar over them.
They couldn’t make it through Constantinople to get to Europe. SO they stopped there.
They tried to go into Persia and won them. When people rebelled, he went to Persia
and they protected him. Many cities are Islam today. Their god is Allah. And they have
mosques with domed roofs, and their sign is the crescent moon. They have towers that
the mullah tells them to pray. So no matter what they are doing, they drop down to pray
and they always face Mecca. They pray five times a day. And, you are supposed to
make it to Mecca one time in your life, at least one time. What do you think would
happen if they didn’t make it to Mecca? Maybe we could look it up in the Koran.

17



NARRATIVE REPORT CARD EXCERPT

The Humanities (History, Literature, Poetry, Citizenship)

T2 Comments

In Literature, Student actively participated in the reading and discussions of Where the Red
Fern Grows, developing some understanding of the characters and the plot through her
narrations. She carefully studied the Hundred Years’ War, and she adequately knows the
bravery and determination of young Joan of Arc. While reading the Pushcart War, she
thoroughly examined and comprehended the turning point of the plot and the changing
character traits. Student has contributed greatly to Grand Conversations with great effort by
providing basic thoughts and ideas she developed from the living ideas from her readings.

Language Arts

T2 Comments

Student is currently reading at the Fountas and Pinnell S reading level, with developing
accuracy, fluency, and expression, which is low for grade level. Because of her efforts in her
reading group, she shows a secure ability to understand, analyze, and evaluate a story and
ideas. She sometimes makes inferences to connect at a higher level with her text and the
living ideas at a beginning level. Her handwriting skills demonstrate great attention to details
with some ability to transfer her skills to her daily writing. Student maintained her word
study level at Within Words. Practicing her spelling patterns and continuing to read will
increase her word knowledge.

See Appendix A for more examples of a narrative report card.

1.1.B. The overarching vision of the school:

To offer such a Charlotte Mason relational education that accomplishes our mission,
the school will operate in these three ways:

1. Postmodern Approach for the Conceptual Age

The School’s approach is unique. Dogwood Charter School is not a traditional
academic center based on the rational, behaviorist paradigm used during the
Industrial/Modern and Information Ages. Instead, the School is a schoolhouse
community based on a relational, humanist paradigm designed to fit the emerging
postmodern Conceptual Age. (Goffee & Jones, 2000; Robinson, 2001; Friedman,
2005; Pink, 2005; Gardner, 2006; Senge, 2006)

This postmodern paradigm is based on the personhood of students and adults, who
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are not treated as machines to be programmed and manipulated through
behaviorism. Students and adults are persons who learn through community, the
integration of creativity, and such relational skills as collaborating, empathizing, and
synthesizing (Pink, 2005; Gardner, 2006; Senge, 2006).

“In these postmodern times we are rediscovering the importance of
community...We strive to provide a caring environment where individuality is
preserved, but not at the cost of cohesiveness and community. Here children can
learn not only the academic knowledge required for success in the world, but can
also find spiritual and physical maturity” (Senge, 2006, p.53).

2. Relational Education Framework

A relational education, one based on Charlotte Mason’s (1842-1923) framework,
constitutes a learning community that relies on relationships, discipline and
concepts to help students meet state learning standards, while also preparing them
for a full life in a changing world. We do not see students and adults as automatons,
but as born persons who need to know material and information to better live life.
The goal is to learn knowledge to learn how to live, not just to learn knowledge. This
is what we hope for students: The Full Human Life.— “...we should have a great
educational revolution once we cease to regard ourselves as assortments of
so-called faculties and realise ourselves as persons whose great business it is to
get in touch with other persons of all sorts and conditions, of all countries and
climes, of all times, past and present. History would become entrancing, literature, a
magic mirror for the discovery of other minds, the study of sociology, a duty and a
delight. We should tend to become responsive and wise, humble and reverent,
recognising the duties and the joys of the full human life.... when our ideal for
ourselves and for our children becomes limited to prosperity and comfort, we get
these, very likely, for ourselves and for them, but we get no more” (Mason, 1925, pg
82-83).

3. A public school offering a relational education in the Chartiers Valley School
District

e Dogwood will offer this relational education to the families and teachers of Scott
Township and the surrounding communities.

e Dogwood will use the Charlotte Mason Institute to become a Charlotte Mason
accredited school.

e The school will open in 2022 with K-8.

e A ninth grade will be added the next year, 2023, and the pattern will continue with
high school grades being added during the following years until the school is
serving kindergarten through 12" grades.

e The school and classes are intentionally small.
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I.2. Measurable Goals and Objectives:

I.2.A. The school’s measurable academic goals and objectives to promote student
learning:
Goal #1: Dogwood Charter School (DCS) will prepare students for entry into higher
education.

Objectives:
1) 80% of DCS graduates will enter some form of education after high school.

2) 100% of DCS students will participate in an internship program during their high
school years to help them plan for their future education upon graduation.

Goal #2: Demonstrate student achievement and school success.

Objectives:

1) Atleast 75% of the faculty will be certified or licensed teachers.

2) 100% of non-certified teachers will be highly educated experts in their fields.

3) On average, the Standardized test scores will increase over the term of the
charter.

4) CMI Assessment program will randomly select 30% of students’ exams each

year. Of that 30%, 75% will earn a passing score.

Goal #3: Maintain aligned curriculum to PA state academic standards and CMI’s
relational model standards to implement a comprehensive school-wide relational

curriculum.

Objectives:
1) Complete one-week intensive Relational Education training to maintain the

alignment between CMI/DCS curriculum and the Pennsylvania state academic

standards.
2) Annually, faculty and administration examine data collected from PSSA’s and the

CMI to tighten the alignment between the relational curriculum and the PA state
academic standards.

Goal #4: Develop a sustainable, student-directed system to select and integrate
relational projects and community partnerships into curriculum.

Objectives:
1) 100% of DCS students will participate annually in at least one community service

event inspired by PA standards and derived from the CMI curriculum.
2) 100% of DCS students will participate annually in at least one
environmentally-focused event inspired by PA standards and derived from CMI

curriculum and community needs.
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Goal #5: Achieve CMI-model-school certification by Year Five of operation.

Objectives:

1)

2)

3)
4)

5)

6)
7)

8)

The School’s faculty and staff successfully complete relational training on
relational instruction, curriculum, assessment and governance per CMI
certification protocol.

The School’s faculty and staff successfully complete relational education training
to maintain the alignment between CMI/DCS curriculum and the Pennsylvania
state academic standards per CMI certification protocol.

The School’s faculty and staff successfully complete relational education training
on writing and scoring examinations per CMI certification protocol.

The School’s faculty and staff successfully complete relational education training
on the CMI Assessment Process on Student Performance.

The School’s faculty and staff successfully complete SaferSanerSchools training
through the International Institute of Restorative Practices by Year Three. By
Year Four, at least one faculty member will complete Trainer Training, becoming
a teacher trainer based at DCS.

Faculty submits to CMI individual Relational Education professional growth plans
and assessment forms developed by the school.

At the end of each trimester, DCS submits examination papers for evaluation by
CMI.

Achieve the Relational Model School status in 2026.

Goal #6: DCS students will be highly satisfied with the school’s educational program.

Objectives:

1)
2)

3)

4)

At least 90% of the projected enrollment goals will be met each year.

On average, there will be at least an 80% student retention rate each year (i.e.,
students who stay at the school after their enrollment).

Develop a reliable survey to determine students’ attitudes toward the relational
education program.

75% of students will give “highly satisfied” marks for all key areas of student
satisfaction surveys.

AIMS and IDEAS:
To meet these goals and to carry out the objectives, instruction and curriculum will be
guided by the following academic aims and ideas for students:

1. Language Acquisition
» Includes: reading, composition, recitation, oral language, spelling, foreign
language, handwriting
= Aims:

e to read a variety of material with comprehension and fluency
e to make connections and meaning
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e to write a variety of material with skill
e to communicate effectively and responsibly across the curriculum in
a variety of ways
e written, oral, dramatic and illustrated narrations; student talk;
copywork; transcription; written exams to open-ended questions;
recitations; theater; music; art
= Captain Ideas
1. How and why do we communicate?
- Purposes
Methods
In different cultures
Technologies
Inter-relationships
How do you choose what to read and write, and what motivates you?
What is good writing?
What is literacy?
How does culture affect literature?
How does literature affect and reflect life?
. How are reading and writing important to me?
2. Mathematics

* Includes: solving problems, mathematical reasoning

Nookwn

=  Aims:

to solve mathematical problems

to reason mathematically

to communicate mathematical concepts and processes

to apply and extend mathematical concepts and processes

= Captain ldeas:

1. What does it mean to be mathematically literate and why is it
important?
- How do we overcome math anxiety?
- How do we think and behave like mathematicians?
- How do we communicate mathematically?
How do we find and solve problems?
What are the applications of math?
- What is an economy?
- What are patterns?
4. How does math effect / affect diverse cultures?

— Historically?

- Currently?

- In the future?
3. Health and Fitness

= Includes: physical education, karate, competitive sport, health

wn

= Aims:
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e to maintain an active and healthy life

e to build strength, balanced movement, focus and self-control,
through the practice of karate.

e to actively participate in exercise and sport with skill

e to grow awareness of growth/development patterns, health risks,
nutrition, and safety

= Captain Ideas:

S e

. What are ways to stay healthy for life?

Why is it necessary to stay fit and healthy?

What are the benefits to a healthy life?

How are relationships respected in competitive sports?

What do team players do, and how do they act and relate?

What are important physical, mental and relational skills in sport and
fitness?

4. The Arts

= Include: visual art, architecture, theater, dance, music

= Aims:

e to appreciate the arts in all forms, through study of the world’s
great master artists.

e to develop an eye for beauty, and to take delight in creating and
performing art.

= Captain Ideas:
1. What are the arts?

PN RE N

9

What is an artist?

What makes my creation art, and why do people create?

What is beauty?

How do we express ideas through the arts?

What are ideas and feelings we experience through the arts?

How does culture influence the arts or arts influence culture?

How do people of different cultures use the arts to reflect values and
attitudes of the individual, the community, and society?

How do artists contribute to cultures?

10.How are the arts influenced by historical events or historical events

influenced by arts?

5. Science

* Includes: the various sciences, natural history, nature study

« Aims:

to critically observe

to develop wonder and to discover awe through nature study.

to use and reason scientific concepts and principles

to conduct scientific investigations

to know and apply core concepts/principles of social, physical, life
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and earth sciences through well written books, real things, inquiring
experiments and practical applications

= Captain Ideas:

1.

2.

3.

4.
5.

What are the relationships between humans and natural resources and
their effect on each other and our daily lives?

What are the issues determining and affecting my responsibility to
planet earth? Where do | fit in?

How does the scientific process and research improve my ability to find
solutions?

Define system(s) and its/their purpose and effects on existence.

How does technology and innovation affect our lives? (past, present,
future)

6. Social Sciences

= Includes: world history, Pennsylvania history, American history,
geography, citizenship/government, economics, handwork

=  Aims:

e to synthesize, analyze and interpret historical and civic accounts
and artifacts from multiple perspectives

e to understand how social and economic systems operate in order to
thrive in increasingly complex social systems

e to understand and practice one’s own responsibility towards self
and others

= Captain Ideas:

o=

No o

What is culture?

How do religious beliefs affect culture?

How and why do cultures and regions interrelate?

How can we learn from the past to enhance the present and to create
the future?

How is my sense of chronology?

What do we have in common?

. How do habits and work help me to be a responsible citizen and

“neighbor?”

1.2.B. The school’s measurable non-academic goals and objectives to promote
student performance:

Goal #1: All staff will be highly satisfied with the school’s operation and design.

Objectives:

1) On average, at least 80% of the staff will return to the school each year.

2) On average, there will be at least a 90% daily attendance rate for staff each year.

3) 90% of staff will give “highly satisfied” marks for all key areas of the staff
satisfaction surveys.
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Goal #2: DCS families will be highly committed to the school and will be actively
involved in school activities.

Objectives:

1) Atleast 80% of parents will sign the parent volunteer form indicating a
willingness to be called upon to volunteer time and effort to school activities and
projects.

2) Each year, there will be at least 10 family members in attendance at every
community event held at the school.

3) 80% of parents will give “highly satisfied” marks for all key areas of the
community satisfaction surveys.

Goal #3: DCS will have a positive impact on the surrounding community.

Objectives:
1) DCS students will organize and operate at least one major fundraising or service
activity to benefit a community agency each year.

AIMS and IDEAS:
To meet these goals and to carry out these objectives, the education program will be
guided by the following non-academic aims and ideas for students:

1. Non-academic Aims:

a. Effective Communicator

The Effective Communicator comprehends and uses words, pictures, styles,

and symbols for creating, conveying, and processing thoughts in all learning

areas.

= Demonstrates progress in her/his reading, writing, speaking, visual
expression, kinesthetic and interpersonal skills in all learning areas.

= Organizes and conveys feelings, ideas, and information appropriate for
purposes and audiences.

= Receives, comprehends, interprets, and responds to verbal and
non-verbal information and messages.

= Communicates in a wide variety of media with clarity, engagement and
personal style.

= Demonstrates the accepting, supporting behaviors of an active listener
and contributor with a respectful, open, focused and inquisitive mind.

= Recognizes, respects and explores the unique benefits of diversity in
methods of communication and languages.

b. Community and Global Contributor

The community and global contributor will demonstrate an appreciation and
respect for diverse populations. The contributor will compare the roles of
cultures and the arts that enrich both the individual and society.
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Demonstrates knowledge of his/her community/culture and other diverse
communities and cultures.

Provides services to the community.

Reflects on her/his role as a community contributor.

Examines ways culture and the arts reflect history, beliefs and traditions.
Understands the interdependence of people and takes responsibility for
the preservation of the local and world environments.

. Self-Directed Learner/Worker

The self-directed learner will use a disciplined mind (Gardner, 2006), be an
independent worker, willingly take risks, overcome new challenges, build a
foundation of knowledge, skills and attitudes and constantly self-reflect.

Demonstrates positive attitudes toward learning, personal well being and
self esteem.

Accepts responsibility for his/her action

Sets goals and makes plans to attain them.

Uses questions, imagination, reflection, research and technology to
research, learn and interpret information differently.

Monitors, records and evaluates progress toward personal and learning
goals and outcomes.

Honors and practices “special habits of mind” for each discipline when
engaged in integrated collaborative learning/assessment units.

. Complex Thinker

The complex thinker thinks and cares about the world and people around
them. The complex thinker will demonstrate synthesizing and creative minds
(Gardner, 2006) and will demonstrate critical and creative thinking skills and
strategies of decision making and problem-solving in all curriculum and
relational areas.

Critical Thinking Skills

e Identifies cause and effect relationships.

e Recognizes her/his own and other's assumptions.

e Draws inferences and uses analogies.

e Applies, analyzes, synthesizes and evaluates all types of information
including technology.

Creative Thinking Skills

e Uses curiosity and imagination to expand upon existing concepts by
integrating original ideas.

e Seeks unconventional alternatives.

e Take risks in pursuing plans and ideas.

e |Integrates seemingly unrelated ideas.

Decision Making
e Recognizes that a problem exists and demonstrates the ability to
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establish criteria.

Asks good probing questions.

Thinks respectfully and ethically.

Tests possible solutions.

Makes decisions based on these criteria.

Problem Solving

e Defines problems before solving.

Consults resources and gathers a wide range of information.
Uses information and skills from previous experiences.
Draws logical conclusions from available information.

Makes predictions related to the future.

e. Collaborative Learner
The collaborative learner is a respectful and ethical thinker (Gardner, 2006)
who demonstrates a willingness to work cooperatively with others in solving
problems, making decisions, listening, sharing opinions, negotiating
compromises and helping a group to pursue and achieve individual and group
goals and outcomes.

Openly accepts, shares and offers praise, constructive criticism, and
individual differences as a functioning group member.

Evaluates and monitors one's own behavior within the group.
Demonstrates responsibility as a contributing team leader and quality
worker in meeting the group's goals and outcomes.

Identifies verbal and nonverbal information through emotional intelligence,
and demonstrates interactive and effective communication skills with
others.

Applies appropriate problem solving skills in the decision making process
of the group.

2. Non-academic Captain ldeas:

a. Human Interaction with the Environment

1.

OOR WM

How does the environment or geography affect history, culture and the
future?

How do human beings interact with their environment?

How is my mental map?

What is special about different places?

How do regions change?

How does the movement of people, goods and ideas affect our lives?

b. Values, Beliefs, Political Ideas and Institutions

abhwd =

What does it mean to be human, to will and to choose?

Who am 1? What is my place in society, and who cares?

What are the issues and problems? How do we respond to them?
What do people believe and value?

What is freedom and justice?
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6. How do people govern?

7. What is power, and who has it?

8. What is a citizen?
9. How do people produce, distribute and consume goods and services
responsibly and ethically?

c. Conflict and Cooperation
1. What is conflict?
2. How do we resolve individual and group conflict?
3. Why war?
4. How can we contribute to a more peaceful world?

d. Patterns of Social Interaction

. What is ought?

What are universal notions of morality?

How do we treat each other?

How does the treatment of others affect society?
How do people organize themselves?

How do people communicate?

What is a family, and how does it make a difference?
What is a community?

ON>OR LN~

1.3. Educational Program:
I.3.A. The educational program of the school with an overview of the curriculum
and the content in all subject areas

1. Relational Education Program - A Relational Education, one based on Charlotte
Mason’s (1842-1923) framework, constitutes a learning community that relies on
relationships, discipline, and concepts to help students meet state learning
standards while also preparing them for a full life in a changing world. Mason did
not see students and adults as automatons but as born persons who needed to
know material and information to better live life. The goal is to learn knowledge for
life application, not knowledge for knowledge's sake. This is what she hoped for
students.

“The Full Human Life.—I think we should have a great educational revolution
once we ceased to regard ourselves as assortments of so-called faculties and
realized ourselves as persons whose great business it is to get in touch with
other persons of all sorts and conditions, of all countries and climes, of all
times, past and present. History would become entrancing, literature, a magic
mirror for the discovery of other minds, the study of sociology, a duty and a
delight. We should tend to become responsive and wise, humble and
reverent, recognizing the duties and the joys of the full human life.... when
our ideal for ourselves and for our children becomes limited to prosperity and
comfort, we get these, very likely, for ourselves and for them, but we get no
more.” (Mason)
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Students experience the full human life in a Relational school. Students not only
raise their reading levels, sharpen their critical thinking skills and increase their
standardized test scores, but they also find themselves caring about and acting
upon what they have learned.

Schools using this philosophy are around the world. Included in Appendix A are the
following documents:

-430 worldwide schools that used Britain’s PNEU Relational Education curriculum
(1904 — 1988).

-29 relational schools currently in the US, UK and Brazil

Dogwood’s Relational Education Program consists of the following:

a. The Charlotte Mason Institute (CMI) Relational Program
Dogwood Charter School will join the nonsectarian CMI accreditation
program and implement the program because it is a Relational program
based on Mason’s framework for education. The Charlotte Mason Institute
works with both religious and nonsectarian schools. The nonsectarian CMI
program and curriculum is tailored to meet the needs of schools, thus the CMI
team will work with Dogwood Charter School to ensure that the curriculum
continues to meet state standards.
(This program is explained in detail throughout this application and in the
appendices.)

b. Non-Sectarian Public School Program
Dogwood Charter School and the CMI relational education program for public
schools have no religious affiliations, and DCS will be nonsectarian in all
operations and will not provide any religious instruction.

c. Components of the CMI Educational Program
Below is a brief overview of the components and practices of the Program.
These relational components and practices help students to make
connections and meaning as they relate to others, ideas and things; thus,
they meet the School’s mission and vision. (More details about each are
found throughout the charter application and in Appendix A.)

Curriculum:

= The Program offers a Broad Curriculum that is aligned to PA state
academic standards and is based on ideas, hands-on learning, narrative
books, habit formation and relationships.

= The CMI curriculum is aligned to the PA state academic standards by
Dogwood Charter School and CMI consultants.

= The curriculum is evaluated annually by CMI and the School’s board of
trustees as to its relevance, rigor, and alignment to PA’s state academic
standards. Dogwood Charter School will be providing students with a
comprehensive learning experience based upon its sister school,
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Gillingham Charter School’s, current curriculum that is aligned to PA’s
state academic standards.
(See Appendices A, K, and L for further details on the curricular program.)

Instruction:

= The Program only uses relational instructional practices.

= The following strategies are unique to a Relational Education:
(Each is explained in Section 1.3.C and Appendix A.)

Small School

Small Classes

‘Forms” -Multi-Aged Classes and Looping

Whole Books, Narrative Texts

Method of Narration (a specialized form of retelling)

Method of Student Talk (instead of teacher interrogation)

Method of Masterly Inactivity (minimum teacher interference)

Short Class Periods

Many School Subjects for All Students (instead of tracking)

10 Weekly Nature Walks and Journaling

11. School-wide Garden

12.Picture Study/Composer Study

13.Singapore Math Instruction

14.Required Foreign Languages K-121"

15.Required Sports Competition in Upper School and Intramurals in Middle
School

16.Required Arts K-12™ (theater, dance, music, instrument, art, handwork)

17.Required High School Internship Program

18.Field Studies and Community Visitors

19. Trimester Open-Ended Essay Exams (instead of quizzes, fill-in-the-blank
tests)

20.Narrative Report Cards (instead of grades in lower and middle years)

21.Japan’s Professional Development Program, “Lesson Study”

22.Restorative Practices Disciplinary Program (non-punitive)

23. Tastefully Decorated, Home-like, Orderly Facilities and Classrooms

24 . Parent/Student/Teacher Evening Collaborations

25.School-wide Shared Leadership and Learning Organization Framework

©CoNoOORWND =

Assessment:

The Program relies upon authentic assessments to evaluate student, teacher,

and organizational achievement.

*  Authentic student assessment includes: Narrations; Journaling;
Individualized Learning Programs; Portfolios; Open Ended Exams; a
unique, cooperative system of Parental Feedback and Assessment; the
Parents’ Notebook and Detailed Report Cards.

= Authentic adult and organizational assessment includes the following:
360° Feedback; Reflective Practices; Portfolios; Individualized Learning
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Plans; Fishbowl Protocols; Japanese Lesson Studies and Organizational
Action Planning.

The Program also uses the PSSA data, data from the CMI assessment
program and other forms of data to inform decision-making aimed at
increasing student academic achievement.

(Explained in further detail in Section 1.4 and Appendix A.)

Governance:

The Program requires a Relational Governance model that is based upon
Learning Organizational principles and Shared Leadership practices
(Senge). The School is led by all the learners in the learning community in
a program that stresses leadership, followership, responsibility and
learning. Academic and Social issues are addressed by the entire
community (Ingersoll, 2003) - the Board of Trustees, School Directors,
Teachers, Parents and even the Students, when appropriate. (Section
l1.2.E)

Restorative Practices, replacing punitive discipline with a
community-oriented restorative approach to school discipline, to preserve
and restore relationships. Student relationships have a significant impact
on the school atmosphere. The question is: how do we help students
create habits of healthy relationships? Restorative Practices is one
method. Restorative Practices is about focusing both students and
teachers on strengthening and repairing relationships in the classroom
and across the school community. The focus is also on how we prevent
problems from occurring in the first place and what we need to do to
ensure that practice and policy support this effort. Students need to know
the limits and need to know that someone will be with them to help solve
problems when needed. The emphasis is on assisting the student to
repair any harm they have done and helping them to take responsibility for
their actions and putting into place strategies to avoid doing the same
again. The student will be asked to work together with the person or
persons harmed to fix the problem. In the end, students feel better about
themselves and others and learn positive ways to resolve relationship
problems. They also develop essential skills for life that, over time, ensure
they grow into adults that are more likely to be socially responsible, better
parents, team players, employees, and leaders.

Restorative Practices have been implemented in families, in schools,
across school districts, and even throughout an entire town with dramatic
results for over 30 years. Central to Restorative Practices at DCS is the
use of logical and natural consequences to help students learn
responsibility. A consequence is a result of something a person does. A
natural consequence means what happens because of something a
student does. A logical consequence is a result arranged by the school but
logically related to what the student did. Natural and logical consequences
result from choices students make. In effect, they choose the
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consequence they experience. This is a powerful way of responding to
children’s poor choices that not only is effective in developing good habits
but is respectful of students. (Section V.4.A)

Professional Development:

= Each Friday students will be dismissed after lunch at 12:00. Professional
Development (for faculty and staff) will be held 1:00-3:30 every Friday. A
schedule will be developed so that there is structure and people know
when each type of meeting is coming up and can prepare accordingly.
Examples of professional development are: Monthly Charlotte Mason
book clubs, Bi-Monthly Schoolhouse Development Meetings, Committees
like Wellness and Safety, Data Teams, Small Team meetings (forms,
admin, reading, math, etc.), Mentor/Mentee Meetings, Individualized
Learning Plan (ILP) and Self-Reflection Time

= Gillingham Charter School will provide 1 half-day of board training to the
Founding Board of the new charter school in Spring 2022. Provide 2 days
of professional development to all founding teachers, administrators and
staff in Fall/ Winter 2022. A 5 day Relational Education Training from
Nicolle Hutchinson at the Dogwood Charter School in Summer/Fall 2022
to train teachers and staff. Provide eight two-hour sessions of monthly
coaching to Dogwood Charter School’s leadership team during the
2022-23 school year.

= CMI offers consultation and diverse training for all aspects of the program.

= Teacher-driven, innovative, research-based, and formative professional
development strategies such as Japan’s Lesson Study and Reflective
Practices will replace summative evaluation and learning processes.

= In the Learning Organizational structure, ALL persons in the school-
students, teachers, staff, parents and community members- learn and take
risks together. Structures are built into the school schedule to enable
teachers to lead without adding too much to their workload
(Explained in detail in Section V.3.C)

Community Relationships:

In order to instill within students a sense of pride of who they are, where they
come from, and of what they will do for their community and the world, they
need to be in significant relationships in their community, discovering their
heritage, their county’s strengths, and ways to serve its unique needs. The
Program provides various methods and strategies to foster strong community
relations.

= The parents and community will teach the School’s learning community
through field studies, special presentations, a high school internship
program, student service projects, mentoring, tutoring, handicrafts, and
volunteering.

= The Charlotte Mason Institute will use the school as a practicing school,
allowing educators, parents and school leaders to observe and learn
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through Lesson Study.

= Student teachers from local and distant Universities will be invited to
practice their craft at the School. Local professors can share their
expertise with the students, teachers, staff and parents.
(More details are found in Sections 11.3.C and 111.1.B.)

d. A Comparison

Comparison and Contrast of Rational and Relational Education

“The rationalist tradition...has distorted the idea of creativity in education and
unbalanced the development of millions of people. The result is that other equally
important abilities are overlooked or marginalized. This neglect affects everyone.
Children with strong academic abilities often fail to discover their other abilities.
Those of lower academic ability may have other powerful abilities that lie
dormant.... they become disaffected, resentful of their ‘failure’ and conclude that
they are simply not very bright” (Robinson, 2001, p.8).

Traditional: Rational, Mechanistic

Dogwood : Relational, Humanistic

THEORY

The child is an empty vessel to fill

The child is born a person

Cause and effect explains all behavior

Cause and effect explain some
behavior

PRACTICE

Learning is something done to the
child

The child learns from within

Learning is controlled externally

Learning is controlled internally

The teacher is a dispenser,
responsible to fill up a child with
knowledge and skills

The teacher is a facilitator, creating
the necessary components and
scaffolding for learning.

Rewards and punishment are used to
control and motivate student learning.

Relationships gain obedience.
Learning is motivated out of the
person’s natural need to know.

The child passively learns.

The child actively learns.
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Knowledge is a series of isolated skills
and facts to master.

Knowledge is an integration of facts
and skills with concepts that make
connections and foster wisdom and
understanding. Skills/facts are taught
in context and thus meaningful.

Knowledge is reduced to measurable
objectives - standardized
assessments

Knowledge is not always measurable,
but is accounted for - open-ended
essay exams, narrations, portfolios

Learning is the acquisition of facts and
of skills through memorization and
rehearsal of skills.

Learning is understanding by making
connections across the content areas
and seeing relationships and patterns
in subject areas.

Learning is fragmented and sporadic

Learning is a continuous, sequential
manner of knowledge-building that
enables students to make
connections.

Predefined answers are expected -
textbooks, study guides, worksheets,
notes - information passes through

Personal connections and meaning
are expected - open-ended questions
where children’s minds act on the
material and information does more
than pass through.

Children get the expected answer

Children make connections, gaining
understanding

Curriculum is narrow and highly
controlled.

Curriculum is broad, deep, and full of
ideas.

Curriculum is canned, marketed and
disconnected.

Curriculum developed sequentially to
promote learning, understanding, and
knowledge based on relationships in

the world.

TOOLS

Facts and skills

Ideas and concepts

Teacher’s mind and text

Child’s mind

Teacher : Dispenser

Teacher : Facilitator AND Co-learner

Hierarchical governance

Shared learning governance
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Adult-centered schedule

Student-centered schedule

Large classes and large schools

Small classes and small schools

Student learning

Student and adult learning

Student produces products

Student processes

Individual learning

Individual and communal learning

Predigested textbooks

Whole books, biographies, primary
sources,picture books, nature walks,
and journaling

Inquiry-based science

Inquiry-based science with literature
and study in the outdoors

Answer questions at end of chapter

Narration and “student talks”

Right answers

Dialogue, imagination, risk-taking

Lecture

Whole books by experts

Single-filed metal desks

Wooden tables, grouped desks

Short recess

Short breaks and long recess

Indoor life

Outdoor life

Multiple choice tests

Open-ended exams

Competition provides motivation

Relationships and Internal motivation

Prizes and rewards

Natural consequences and internal
motivation

Punishment Natural consequences and restorative
practices
Grading Internal motivation

Report cards full of letters and
numbers

Report cards full of
details/suggestions

“Specials” and electives

All take part in the broad curriculum

Utilitarian environment

Beautiful environment

Adults care for student’s learning

Student cares for student’s learning
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Adults take care of school Everyone takes care of school

2. Curriculum Overview

Dogwood Charter’s School’s curriculum will include all required subjects by the PA
department of education and will be aligned with the PA state academic standards.

In a Relational Curriculum, the child is related to as a person. Only books, programs
and activities that meet the natural laws of human learning are included. Every person
has a mind, which needs ideas to think about, thus we offer a generous or broad
curriculum that is full of ideas and things to think about and do. To truly “feed” the
mind, then, the broad curriculum must be full of rich, rigorous, relevant learning that is
delightful, intriguing and challenging.

a. The following critical elements constitute a rich, rigorous, relevant, broad
curriculum:
(See Appendix A for a more in depth explanation.)

1. Alignment with State Standards and Testing
data informed decision-making increases student achievement and test scores

When standardized tests are used as FORMATIVE assessments that
inform school decision-making, they become powerful teaching tools. The
curriculum is aligned to state standards to meet the law and to set
students up for success on the state’s standardized tests. Since states
and provinces have differing content standards, schools using CMI’s
curriculum will align the CMI content (scope and sequence) to meet
state/province requirements. Dogwood Charter School’s curriculum is
aligned to Pennsylvania’s standards. CMI assists in the alignment and
helps schools research good books, real things and field studies to meet
state standards and Relational Education standards.

Research:

- Mapping a course for improved student learning: How innovative schools
systematically use student performance data to guide improvement.
Philadelphia: Consortium for Policy Research in Education. (Supovitz J.A.,
& Klein, V. 2003).

- Data analysis for comprehensive school wide improvement. Larchmont,
NY: Eye on Education, 1-53, 99-134 (Bernhardt, V. 1998).

- Results: The key to continuous school improvement. Alexandria, VA:
Association for Supervision and Curriculum Development. (Schmoker, M.
1996).

2. ldeas
focus learning, deepen student understanding and foster inquiry
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Our curriculum will support at every turn, the revelation of ideas and their
consequences. We believe that “every relation must be initiated by its own
‘captain idea,’ sustained upon fitting ideas; and wrought into the material
substance of the person by its proper habits” (Mason, 1925, p.71).

Research:

- “Big ideas focus learning, deepen student understanding, and foster
inquiry into important ideas and issues” (Seif, 2003, p.54).

- Basic content, facts and skills are not neglected because they help solve,
evaluate, synthesize, compare or illustrate the big ideas. Such a balanced
approach is effective, and in literacy instruction, it is referred to as
balanced literacy. Children learn literacy skills such as phonemes and
punctuation or mapping skills and important historical facts and use them
when reading whole books, biographies, and rich expository text and
when processing projects, all full of ideas used to ignite critical thinking
(Gambrell, Morrow, and Pressley, 2007).

- “Science education can build a knowledge base focused on essential
concepts, rather than disconnected topics or bits of information”
(Zemelman, et al, 1998, p.116)

- “Understanding large ideas and themes and developing inquiring habits of
mind, in other words, are the central goals for teaching and learning
science” (Zemelman, et al, 1998, p.11).

- “Teaching should present key topics with enough concrete detail and
hands-on involvement to make them interesting and memorable, but not
with so much that the main ideas are obscured and that students believe
that memorizing a collection of details or carrying out a collection of steps
constitutes understanding those ideas” (American Association for the
Advancement of Science, 2000, p.225).

3. Sequential History
increases prior knowledge, reduces student confusion, facts are learned in a

meaningful context

Bransford, Brown & Cocking (1999) demonstrate that students are more likely to
learn and remember concepts if they are connected to prior knowledge. In best
practices, new learning is always attached to prior knowledge, or background
knowledge is built for the attachment. This is scaffolding and is assisting children
through what Vygotsky called the Zone of Proximal Development. Thus, much of
the curriculum pivots around history, and history is taught sequentially.

Research:
- Postman, Neil. “Learning by Story.” The Atlantic Monthly 264 no. 6 (1989).
- Roschelle, J. (1995). Learning in interactive environments: Prior
knowledge and new experience. In J. H. Falk & L. D. Dierking, Public
institutions for personal learning: Establishing a research agenda.
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Washington, DC: American Association of Museums, 37-51.

Vygotsky, L.S. (1978). Mind in society: The development of higher
psychological processes. Cambridge, MA: Harvard University Press.
Vygotsky, L.S. (1986). Thought and language. Cambridge, MA: MIT
Press.

Putney, L.,& Wink, J. (2002). A vision of Vygotsky. Boston, Mass: Allyn
and Bacon.

Langer, J.A. (1982). Facilitating text processing: The elaboration of prior
knowledge. In J. A. Langer & M. T. Smith-Burke (Eds.), Reader meets
author/bridging the gap (pp. 142-162). Newark, DE: International Reading
Association.

Bransford, J. D., Brown, A. L., & Cocking, R. R. (Eds), (1999). How people
learn: Brain, mind, experience, and school. Washington, DC: National
Academy Press

In their study of instruction, Michael Pressley and his colleagues identified
the following characteristics of instruction by exemplary first grade
teachers: literature is emphasized, there is much reading and writing...
connections are made across the curriculum throughout the day...”
(Wilson et al., 2004, p.245).

4. Critical Multiculturalism

engages more learners, fosters positive relationships, respect and self-identity

The program ascribes to a “critical multiculturalism” as opposed to the
“politically correct multiculturalism.” Critical multiculturalism “aims for
social transformation by seeking social justice and equality among all
people rather than merely celebrating differences...”(Norton & Tooey).
The study of people and perspectives is integrated into the curriculum and
books and activities. It is not “added on” as an extra idea to study.

Research:

“White Terror and Oppositional Agency: Towards a Critical
Multiculturalism” (Julio Cortazor)

Mediating Boundaries of Race, Class, and Professional Authority as a
Critical Multiculturalist by Jennifer E. Obidah, 2000.

Social studies should explore a full variety of the cultures found in
America, including students’ own backgrounds and understandings of
other cultures’ approaches to various social studies concepts (Zemelman,
Daniels and Hyde, 1998).

Banks, J. (2004). Democratic citizenship education in multicultural
societies. In J. Banks (Ed) Diversity and Citizenship Education. San
Francisco: CA, Jossey-Bass.

Gewertz, C. (June 12, 2007). Diplomas Count. Education week.

Pittman, K. & Irby, M. (2207) Engaging every learner. In Blankstein, A.,et
al. (Eds).

Rennebohm F. K., & Gragert, E. (2003) Global education for today’s world:
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Creating hope with online learning communities. In D. Gordon (Ed). Better

teaching and learning in the digital classroom. Cambridge, MA: Harvard
Education Press, 141-157.

- Stewart, V. (April 2007). Becoming citizens of the world. Educational
Leadership. 64:7.
8-14.

- Gay, G. (December/January 2004) The importance of multicultural
education. Educational Leadership, 30-35.

- Nieto, S. (2000). Multicultural education and school reform, In Affirming
diversity: The sociopolitical context of multicultural education. New York,
NY: Addison Wesley Longman, 303-48.

5. Trust in the Deep Respectfulness of Teachers, Pedagogy & Professional

Development

improves teaching which increases student achievement, teachers model
life-long learning

An underlying assumption of this curriculum is that the teachers (and
parents) will need to be learners who become well-versed and are
supported in all Relational principles and ways. The curriculum is not
simply another book list to be applied in typical behaviorist or materialist
school settings. CMI will continue to develop materials and opportunities
to support this curriculum and the implementation of the entire method.
This is not typical teaching. Thus, a strong relationship between the school
and CMI, as well as other schools using the CMI program, will be
developed to support the teachers, parents, and students as they
transition through the paradigm shift in educational pedagogy.
Furthermore, CMI will assess the School’s practice and hold the school
accountable through an accreditation program.

Research:

- Bolman, L. & Deal, T. (2000). People and organizations. In Jossey-Bass

Reader. San Francisco, CA: Jossey-Bass, 59-69.

- Boyatzis, R. & McKee, A. (2005). Resonant leadership. Boston, MA:
Harvard Business School Press.

- Drago Severson, E. (2004). Helping new teachers learn, leadership for
adult growth and development. Thousand Oaks, CA: Corwin Press.

- Evans, R. (1996). The human side of change. San Francisco, CA:
Jossey-Bass Publishers.

- Wilodkowski, R. (1993). How motivation affects instruction. in enhancing
adult motivation to learn. San Francisco, CA: Jossey Bass.

6. Uniq-ue Scheduling per Age Level
schedules match the natural laws of learning and produce greater results

Sylwester’s research showed that the human brain can attend no longer than 30
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minutes, so going beyond that is a waste of time (1997). This program adheres to
and supports a schedule in keeping with the principles of short lessons,
alternating subjects, and mornings for intellectual work. For exams and
assessment, trimesters are preferable.

Research:
- Sylwester, R. (1997). “On Using Knowledge: A Conversation with Bob
Sylwester.” Educational Leadership 54, no. 6: 16-19.

7. Language, Imagination and Whole Books
motivate, stimulate exploration, foster literacy development, provide a rich

vocabulary

Without the use of the imagination and the use of language (two of our primary
tools for learning), learning does not become embedded into the long term
memory. Interesting books and hands-on activities keep the mind highly engaged
and thus attentive, which leads to student success. Students are taught to
narrate, ask questions and discuss ideas, so their ideas and their questions
matter. They are taught to take risks. Therefore, the CMI program eschews
traditional textbooks and depends on well written whole books with rich
language, strong vocabulary, narrative, and a love for the subject to guide the
curricular choices. And, no fact is taught without its informing idea. Remembering
that children are persons and that persons are social beings, historical fiction is
used because the engagement of children with learning is more important than
stuffing a few memorized facts into their heads. Education and facts without
context have no relationship, and therefore do not stir the mind. When the
brain’s amygdala is not activated through the use of emotions, learning does not
become personal. If it does not become personal, then there is no learning.

Research:

- “Literature motivates, provides rich vocabulary for learning, and suggests
a variety of concepts to explore” (p.242). Wilson, Martens, Arya &
Altwerger, (2004). Readers, instruction, and the NRP. Kappan, 86(3),
242-246.

- “Human beings think, perceive, imagine, and make moral choices
according to narrative structures” (Theodore Sarbin, Narrative Psychology,
1986, p.8).

- Awell-exercised imagination is crucial to making moral and rational
judgments. Both ethics and logic assume imagination as a starting point.
Those who lack a dynamic imagination will never be able to grow into
mature wisdom. They will always be stuck in very narrow, self-centered
mental grooves, following infantile rules...... And we learn to exercise our
imaginations in stories—fiction and fantasy and fairy tales most tellingly
(Doug Jones, Credenda Agenda, Imaginative Succession, Vol. 13, Issue
2, 20