
Sunrise Elementary School 
School Improvement Plan 

2021-2022 School Year 
 

Section 1: Building Data 

1a. Building: Sunrise 1g. Grade Span: Kindergarten through fifth grade 

School Type: Elementary 

1b. Principal: Lea Tiger Tice 1h. Building Enrollment: 395 

1c. District: Enumclaw School District 1i. F/R Percentage: 31% 

1d. Board Approval Date:  1j. Special Education Percentage: 14.1% 

1e. Plan Date: November 2021 1k. English Learner Percentage: 8% 

1f. School’s Washington School Improvement Framework (WSIF) Support: 
 

  
 

Section 2: School Leadership Team Members 
Parent-Community Partners 

Please list by (Name, Title/Role) 

Lea Tiger Tice - Principal Diane Hammons - Teacher 

Bethany Whisler - Dean of Students and Early Intervention Teacher Morgan Strand - Teacher 

Monica Munger - Counselor Marilyn Firnkoess - Teacher 

Angie Adam - PTO President  

  

  

 



 
 Section 3: Vision Statement 

 
Inspiring students to learn, lead and impact their community and the world. 

 

 
Section 4: Theory of Action 

 
 If we are relentless in our pursuit of creating schools that engage students in learning that is authentic, deep, irresistible, and 

exciting, then we will succeed in preparing all students for success in the innovation era and success in life. 

 

 
Section 5: Culture of Equity Statement 

 
We engage all members of the school and community to create high expectations and promote equitable practices to empower all 

students to reach their personal and educational potential. We are committed to knowing our students strengths and needs, 

including factors and variables that may not be easily identified. 

 
 
 
 
 
 
 
 
 
 
 
 
 

Section 6: PLAN/NEEDS ASSESSMENT 



The purpose of this section is to synthesize the analysis and learning that your school has gleaned from studying your school ’s data and other 

pertinent inquiry information. This section serves as a summary to assist your school in identifying strategies, goals and activities that constitute your 

school improvement plan that builds upon your school’s strengths to achieve your goals.  

 

Student Populations 

1. What key takeaways does your school have about how student groups are performing on state (e.g. Washington School Improvement 

Framework) and locally determined indicators of learning and teaching success? 

- Student stamina and focus are an area of need. Students being away from school seems to have affected their ability to focus and 

ability to stay on task.  

- Students have shown strength in small group activities where they can interact. 

- The range of student abilities is larger than it has been in past years. Socioeconomic class and opportunity have created a clear 

gap in those who had family support in engaging in distance learning compared to those who did not. 

- Writing is an area of concern. Many students are showing writing skills that are behind what we would expect. 

- The gap between students with strong reading skills and those who are lacking phonics, phonemic awareness, fluency, and/or 

comprehension skills has widened in many grade levels.  

- Many students are missing foundational math skills, such as fact fluency and conceptual understanding of basic mathematical 

processes. 

 

2. What are some possible root causes your team has identified? Consider both identification of areas of strength and what it will take to build 

strength in other areas. 

- Lack or less prevalent pre-school and school environment in the past two years 

- Lack of social exposure 

- Less practice of basic skills 

- Student and family stress levels 

 
3. A central element of quality improvement work is being centered on our learners. Describe a typical student at your school that you think is a 

representational example of the student population. (Do not include identifiable information!) 
 

a. What strengths do they possess?  
 



-Successful in opportunities for group work and collaboration. 
-Strength in specific academic areas that were of interest, or that the student had a more natural ability in. 
-Understanding and use of technology. 
 

b. What challenges do they face?  
 
-Interacting appropriately with peers. 
-Stamina when it comes to reading and writing, as well as tasks that require focus and attention.  
-Fine motor skills have declined. 
 

c. What are some important relationships in their life?  
 

-Parents and siblings (household members). 
-Daycare peers 
-Peers at school 
-Neighbors 
-Classroom teachers 
-School specialists 
-School support staff 

 

Educators 

1. Describe the degree to which your vision and the equity statement are reflected in the actual building culture and day to day activities of 
your school? 
 
 At Sunrise, we celebrate the differences of each individual, build appreciation, understanding, empathy and create a caring and respectful 
culture. We do this by celebrating and honoring differences through literature and providing opportunities for student voice through sharing 
about themselves and their strengths in the classroom setting. Our school family values early intervention over remediation. This is reflected 
in our use of intervention time to support academic needs and strengths, as well as our use of our Counselor and Early Intervention 
teaching staff to address student needs. We believe that firm, fair, consistent, and positive discipline is achieved by modeling and teaching 
high expectations, respect, and supporting responsible choices. This is achieved through the use of weekly SEL lessons from our counselor 
and Early Intervention teacher, weekly videos that focus on expectations, safety, and SEL tools, and focusing on teaching social skills in 
response to behavior needs. We utilize professional and community collaboration, which are critical for intentional and purposeful teaching.  



We use our weekly Professional Learning Community time to focus on best teaching practices and collaboration, as well as examining 
student strengths and needs. These values are highly reflective of our day to day building culture.    
 

2. What professional learning and support have you identified that the school’s staff (e.g. administrators, educators, counselors, 
paraprofessionals, support staff, etc.) need to strengthen the implementation of evidence based practices for both teaching and learning, as 
well as intervention supports (e.g. positive behavior interventions)?  
 
-We have recently adopted the Fountas and Pinnell Classrooms reading curriculum. This curriculum aligns with the Fountas and Pinnell 
Leveled Literacy Intervention program we have been using for many years in our Title I/LAP program. We are looking forward to additional 
professional development for the classroom reading curriculum.  
-Opportunity to participate in a Conscious Discipline book study.  
-We have begun piloting the SanFrancisco math curriculum. Classroom teachers would benefit from additional professional development 
and opportunity to learn and study the curriculum.  
-Training on trauma and brain research, especially as it relates to the impact of the pandemic on students and families.  

 
3. What professional learning and support have you already implemented that is proving to be powerful and effective? What are your metrics 

for identifying them as successful? 
 
-We have a strong reading intervention program through our Fountas and Pinnell Leveled Literacy Intervention program. Our Title I/LAP 
team has attended extensive professional development for this program. Our metrics for identifying the program as successful are the end 
of year state and federal reporting for LAP and Title I.  
-A small team of staff has received professional development in the way of Conscious Discipline webinars and online tools, the text 
Conscious Discipline: building resilient classrooms, and the Elevate SEL conference and breakout sessions focused on the first six weeks 
of school. All staff have received introductory professional development on Conscious Discipline, and our classified behavior support team 
have received the Conscious Discipline text and time to discuss the basics of Conscious Discipline. Early Intervention teachers have also 
received training in the Conscious Discipline workshop on building resiliency and returning to school in uncertain times. Our metrics for 
identifying success when it comes to Conscious Discipline is identifying an increasing presence of SEL tools and skills through yearly 
behavior referral tracking and a decrease in behavior referrals.  
 

Systems of Support 
1. Consider the degree to which your school’s system of support is grounded in meeting the behavioral, social-emotional and academic needs 

of students: Identify areas of the strength for your school’s system of support and how other areas will be strengthened.  



An area of strength is a tiered system of support that works collaboratively to meet the needs of our students.  

We have several layers of support that our staff provide to meet the behavioral/social-emotional and academic needs of students to a high 
degree. This staffing includes classroom teachers, classified support, identified behavior support personnel, our counselor and Early 
Intervention staff, Resource room team, Title I/LAP team, and the principal. Classroom teachers carry out the first tier of learning for 
academics and behavior/social-emotional teaching. Our Early Intervention and counselor staff also provide the first tier of SEL instruction to 
all students through weekly lessons using the Conscious Discipline Curriculum and Second Step Curriculum Suite.  

We focus on building connections so we can identify individual needs in students. Tier two academic support consists of small intervention 
groups during designated grade level intervention times, push-in support from classified and certificated staff, Title I/LAP small group and 
one-on-one reading support. Tier two behavior support consists of identified behavior support personnel present during unstructured times 
during the school day. Other tier two support comes from the counselor and Early Intervention teachers through the use of quarterly support 
groups.  

When students have needs that exceed the two tiers of support, our third tier of academic and SEL support come from our Resource room 
team. This team provides both push-in and pull out support based on student need and Individualized Education Plans. Our counselor, 
Dean of Students, and principal also serve as tier three behavioral support. 

2. How did your school identify these areas of strengths and improvement? 

We examined behavior data and academic assessment data (DRA, STAR, foundational literacy indicators, Fountas and Pinnell Literacy 

assessment, and ELPA). 

3. How well do school and community systems interact to assure continuity of supports for students? Provide at least one example. 

As student needs emerge that are beyond the scope of school, we reach out to local resources, including YMCA for youth and family 

counseling services, and Plateau Outreach Ministries for rent, utility, and food support.  Additionally, we have partnered with Rainier 

Foothills Wellness Foundation with the local backpack program to send meals home on the weekends for families that would benefit from 

this support. We partner with our PTO to provide enrichment opportunities for students.   

4. What areas have you identified as areas of strength and where do you hope to strengthen and build further family and community 
engagement and partnership(s)?  



Areas of strength are partnering with organizations within the school and community. We partner with our PTO to provide family connection 

events like our Holiday family night and end of school family event. We hope to strengthen positive communication through technology and 

social media platforms.  

 
 

Section 7: Schoolwide Reform Strategies 

SY 2021 IMPROVEMENT PLAN TO SUPPORT SCHOOLWIDE REFORM GOALS & STRATEGIES  

Goal/Priority #1 (G1) Build relationships and connections among staff and with students and families. Increase staff understanding of 

tools and routines that promote a sense of family and support the development of self-regulation skills. 

Goal/Priority #2 (G2) Support learning and implementation of San Francisco Math in ways that help students make progress in 

developing math content skills and math practice skills. 

Goal/Priority #3 (G3) Support grade level alignment of literacy instruction, assessment and intervention to improve student reading. 

 

Section 8A: Action Planning  

Priority Goal 1 -  Key Performance Objective (KPO): Build relationships and connections among staff and with students and families. Increase staff 

understanding of tools and routines that promote a sense of family and support the development of self-regulation skills. 



Activity 8b. Timeframe for 

Implementation 

8c. Lead(s) 8d. KPIs 

Key Performance Indicators 

A1) Promote school wide family culture 

and connections, as well as social and 

emotional skill development through virtual   

assemblies highlighting monthly 

Conscious Discipline themes. 

Weekly throughout the 

school year 

Bethany and Lea Students participate in activities that connect 

them with other students and staff, and 

practice monthly skills.  

A2) Conscious Discipline book study team. Monthly meetings, 

January through June.  

Bethany, Monica, Desi Staff begin to implement, utilize, and teach the 

skills of composure, encouragement, 

assertiveness, choices, empathy, positive 

intent and consequences. 

A3) Partner with PTO to create 

opportunities for family engagement and 

connection. 

Monthly meetings 

throughout the year 

Lea, Sunrise PTO board 

and members 

Increased involvement of families in PTO 

sponsored events.  

A4) Positive recognition programs Throughout the year Monica M, Bethany, 

Diane D., Lea 

Staff and students utilizing our soaring eagle 

ticket program to communicate positive 

behavior recognition. 

 

Section 8B: Action Planning  

Priority Goal 2 -  Key Performance Objective (KPO): Support learning and implementation of San Francisco Math in ways that help students make 

progress in developing math content skills and math practice skills. 

Activity 8b. Timeframe for 

Implementation 

8c. Lead(s) 8d. KPIs 

Key Performance Indicators 

A1) Monthly district-wide grade level PLC 

time around SanFrancisco Math.  

Throughout the next 3-

5 years 

Math grade level team 

leaders 

Increased implementation of the SFUSD 

program over the course of the pilot (3-5 

years).  

A2) Professional development time for 

teachers to explore and learn about 

SanFrancisco Math.  

Throughout the year Teachers Increased implementation of the SFUSD 

program over the course of the school year.  



A3) Material and activity preparation for 

classroom teachers to facilitate more 

planning and implementation time for 

teachers. 

Throughout the year Diane D. and Heidi M. Increased implementation of the SFUSD 

program over the course of the school year.  

 

Section 8B: Action Planning  

Priority Goal 3 -  Key Performance Objective (KPO): Support grade level alignment of literacy instruction, assessment and intervention. 

 

Activity 8b. Timeframe for 

Implementation 

8c. Lead(s) 8d. KPIs 

Key Performance Indicators 

A1) Fountas and Pinnell Classroom 

training for K-2 teachers. 

Throughout the year Literacy grade level team 

leaders 

Increased implementation of Fountas and 

Pinnell Classroom curriculum. 

A2) Release days for classroom teachers 

to conduct assessments. 

Throughout the year Teachers Consistency in evaluation methods, 

interpretation of results, and reporting of data.  

A3) DRA module training Throughout the year Jill Burnes, Susan 

Laurnen and Jeff Kurtz 

Consistency in evaluation methods, 

interpretation of results, and reporting of data.  

A4) Julie Wright training for 3-5th grade 

teachers.  

August 2021 Julie Wright, Literacy 

grade level team leaders 

Consistency of instruction across intermediate 

grade levels. 

 


