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MARIST BROTHERS INTERNATIONAL SCHOOL

IB DIPLOMA HANDBOOK
INTRODUCTION
The International Baccalaureate Diploma Programme (DP) is a rigorous,
demanding, yet highly rewarding two-year course of study. In schools around the
world, the DP has established a proven record of providing a first-class
preparation for college. The mission and aims of the International Baccalaureate
Organization (IBO), outlined in the following pages, are visionary and idealistic, but also represent the very real need
to create a ‘better world’ for everyone.
MBIS has enjoyed a long and cherished reputation as a school that prioritizes character education. We strongly
believe that we develop ‘good people’. Since the 1950s we have seen many of our students go on to make a real
difference, both locally and internationally. Good people for a better world.
Although we are proud of our history, traditions, and the firm educational foundation that has already been built at
our school, we hope that the IBDP will help our students become critical thinkers who are open-minded, have a
broader intercultural understanding, and the desire to become leaders for change in the community and beyond.
For students who will go on to take up the challenges offered by the DP programme - good luck and congratulations.
You will be joining thousands of students around the world who are undertaking this innovative approach to teaching
and learning. When your IB journey is over, you will no doubt be well prepared for your future education; as your
teachers will tell you, learning never ends.
This handbook is intended as an informational resource for students, teachers, and parents. There is a lot of
information to consider, and much of it is very important, so please read carefully. For students, the decisions you
need to make are, likewise, very important - so please think hard and long, and please seek out as much advice as
you need.
Finally, both the IBO and MBIS take a regular, cyclical approach to reflection and improvement - as such, this
document is always under review. When significant changes are made, the updated version will be published on the
MBIS website and the community will be notified.
If, after reading through the handbook, any questions remain unanswered, please feel free to contact me. Please
also take the time to visit the IBO website - it provides extensive information about every aspect of the programme
(beyond the scope of this handbook), in multiple languages, including Japanese.
David Lynch
MBIS Diploma Programme Coordinator (DPC)
lynchd@marist.ac.jp

Note: Much of the information within has been adapted or directly quoted from a variety of official IB print and electronic publications. For brevity, all IBO-derived
citations are listed as (IBO). A full list of works cited can be found in Appendix VII of this handbook.
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IS THE IB DP FOR ME?
Success in the DP is influenced by several important characteristics and factors:
● Self-motivation
● A desire to seek out challenges and embrace them
● Self-management/organizational skills
● Strong English ability
● Competency in mathematics
● Previous success in the courses selected
● Strong critical and analytical thinking
● Active participation in class discussion
● Openness to, and tolerance of, different perspectives, beliefs and ideas
● Stress management skills
● A supportive home environment
● A broad and balanced approach to education - beyond the academic and beyond the classroom
● A willingness to seek assistance (or even provide it), when needed
The DP is very demanding: it is not for every student. It is not a realistic choice for some students. Indeed, it may not
even be the right choice for some high-achieving students. Applying for entrance into the programme should
primarily be based on (a) meeting the prerequisites of the subject, (b) the amount of effort you are willing to put into
your academic studies (including extracurricular activities), and, of equal importance, (c) your academic and career
goals. Some students may find more success investing their time and effort into a more individualized academic
pathway.
MBIS is accredited by the Western Association of Schools and Colleges (WASC) - therefore the MBIS Diploma is
recognized by most colleges and universities around the world. The MBIS Diploma alone may be enough to allow you
to gain entrance into the college or university of your choice. The MBIS Diploma, combined with one or two HL
courses may be enough to allow you to gain entrance into the college or university of your choice. The MBIS
Diploma, combined with a high overall score in the DP will certainly maximize your college or university options.
Although we would like all students to be able to attempt the DP, we realize that this is not realistic or ideal. We
want your final years of high school to be challenging, but also enjoyable and rewarding - we do NOT want these
years to be overwhelming, highly stressful and demoralizing. Do not choose the DP because your peers want to do it choose it because it is the right choice for you.
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UNIVERSITY ENTRANCE
The IBO website offers extensive data on university recognition of the IB Diploma (over 2,600 universities in more
than 130 countries). However, all students and parents/caregivers are highly encouraged to:
●
●
●

Contact or check the website of prospective universities, in order to confirm their current entrance policies
Consult with the MBIS Guidance Counselor about university selection and applications
Ensure that any university subject prerequisites are included in the student’s DP course selections

NORTH AMERICA
●

●

With over 1,700 IB World Schools, America is the largest market for the IBO. Over 1,600 American
universities recognize the IB DP. Many universities have acknowledged the academic rigor required to
complete the DP, and award credit for successful students
Some universities require prerequisite additional testing for all students (e.g. Harvard University recognizes
the DP, but all applicants must submit SAT I and SAT II test results)

CANADA
●

Canada is a strong growth area for the IBO (300+ IB World Schools). Over 150 Canadian universities
recognize the IB DP, including the University of British Columbia (UBC), a popular overseas university in
recent years for MBIS graduates. UBC is one of the top choices for DP graduates around the world, and as a
result, they offer generous first-year credit for successful students

JAPAN
●

The Japanese government has widely publicized its desire to embrace IB, and introduce IB World Schools
throughout Japan. Over 300 universities have official special policies for DP graduate applicants, including
those that have historically been popular choices for MBIS graduates

SOUTH KOREA
●

Entrance into South Korean universities is a complicated process (due to the varied residence status levels
that apply to South Koreans studying abroad). However, the DP is officially recognized by some South Korean
universities

AUSTRALIA
●

The DP is a well-recognized educational programme in Australia and is recognized by all major universities

EUROPE
●

The IBO was founded in Switzerland in 1968 and, as such, is well-known and well-regarded throughout
Europe. However, given that national rules and regulations can vary greatly, please consult the IBO website
and prospective universities for further information
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THE IBO MISSION STATEMENT
“The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who help to
create a better and more peaceful world through intercultural understanding and respect. To this end the
organization works with schools, governments and international organizations to develop challenging programmes of
international education and rigorous assessment. These programmes encourage students across the world to
become active, compassionate and lifelong learners who understand that other people, with their differences, can
also be right” (IBO).

MBIS EXPECTATIONS & THE IB LEARNER PROFILE
The IBO states that the aim of their programmes is: “to develop internationally minded people who, recognizing their
common humanity and shared guardianship of the planet, help to create a better and more peaceful world” (IBO).
The IB Learner Profile, illustrated on the following page, is at the heart of all teaching and learning in an IB World
School. The attributes listed extend beyond academic values, and are intended to develop individuals, as well as
unifying and positively influencing their communities.
The MBIS Expectations are the foundation of teaching and learning at this school. In 2016, as part of an effort to
revise and improve the previous MBIS Schoolwide Learning Expectations, the school adopted the attributes of the IB
Learner Profile and adapted its own set of unique descriptors to match these attributes. The descriptors developed
for the MBIS Expectations are intended to complement the educational philosophy of the IBO, while also
acknowledging our own traditions and providing a concise set of goals that are readily understandable for the whole
school community.

MBIS EXPECTATIONS
Inquirers

We engage in research and investigation, becoming self-directed, lifelong learners.

Knowledgeable

We strive to develop intellectually, physically and artistically.

Thinkers

We consistently think critically, ethically, and creatively.

Communicators

We collaborate in a multilingual environment, with confidence and courtesy.

Principled

We take responsibility for our own actions, building trust through integrity, honesty, and
humility.

Open-Minded

We seek to broaden our understanding and appreciation of other cultures and perspectives.

Caring

We show compassion within our school community and beyond.

Risk-Takers

We take on challenges as active participants and dare to push beyond our comfort zones.

Balanced

We strive for balance of mind, body and spirit, to develop as well-rounded individuals.

Reflective

We use past experiences as a guide for future actions.
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THE IB DIPLOMA PROGRAMME MODEL
“The Diploma Programme is a rigorous pre-university course of study designed for students in the 16 to 19 age range.
It is a broad-based two-year course that aims to encourage students to be knowledgeable and inquiring, but also
caring and compassionate. There is a strong emphasis on encouraging students to develop intercultural
understanding, open-mindedness, and the attitudes necessary for them to respect and evaluate a range of points of
view. The course is presented as six academic areas enclosing a central core. It encourages the concurrent study of a
broad range of academic areas. Students study two modern languages (or a modern language and a classical
language), a humanities or social science subject, an experimental science, mathematics and one of the creative arts.
It is this comprehensive range of subjects that makes the Diploma Programme a demanding course of study designed
to prepare students effectively for university entrance. In each of the academic areas students have flexibility in
making their choices, which means they can choose subjects that particularly interest them and that they may wish
to study further at university” (IBO).
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One of the greatest strengths of the DP is the interconnected and interdependent design of its educational model. At
its center is the IB Learner Profile (see above). Next are Approaches to Learning (ATLs) and Approaches to Teaching
(ATTs); strategies, skills and attitudes towards teaching and learning that are embedded in every class and every
aspect of the DP:
APPROACHES TO LEARNING:
●
●
●
●
●

Thinking skills
Communication skills
Self-management skills
Research skills
Social skills

APPROACHES TO TEACHING:
●
●
●
●
●
●

Based on inquiry
Focused on conceptual understanding
Developed in global and local contexts
Focused on effective teamwork and collaboration
Differentiated to meet the needs of all students
Informed by all types of assessment

Next is the core: “The core is seen as the heart of the Diploma Programme. The academic disciplines, while separate
to the core, are nonetheless linked to it. The core relies on the disciplines to provide enrichment, and individual
subjects should be nourished by the core” (IBO). The core also reinforces the IBO’s emphasis on developing the
“whole person”. Details about these compulsory elements - Theory of Knowledge (TOK), the Extended Essay (EE),
and Creativity, Activity, Service (CAS) - can be found within this handbook.
Six academic areas surround the core. The requirements of the DP promote a comprehensive and diverse range of
academic coursework. At first glance the structure of this model may seem quite rigid, with many requirements and
compulsory demands; however, within each subject area are elements (such as topic choices and assessment
designs) which offer flexibility and encourage self-direction in learning.
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APPLYING FOR THE DIPLOMA PROGRAMME
Approval to enroll in the MBIS IB DP is determined by a variety of factors and considerations. Students must
demonstrate:
●
●
●
●

Competence (or a prerequisite level of ability) in each of the six courses selected
Completion of compulsory classes/required class credits at the pre-IB level
Evidence of the necessary study and organizational skills required for success at this level
Evidence of maturity and an acceptable record of behavior

Benchmarks for competence vary between subjects and subject levels. Qualitative and quantitative data will be used
to provide evidence of student competence. For newly enrolled students, transcripts and other academic records
will be reviewed to help determine course selection and DP approval.
The DPC will meet with Heads of Department, pre-IB and/or IB course instructors to discuss each student’s course
selections. The DPC will discuss each student’s selections with the Head of the Upper School - course selection
adjustments may be required. If alternate courses at the required level are not available, this may affect the
student’s ability to qualify for the DP. The Administration reserves the right to accept or deny applications, and are
ultimately responsible for final approval of all applications.

DP APPLICATION PROCESS
1. All students fill out initial course surveys, indicating course selections (IB DP or MBIS Diploma)
2. The DPC meets with relevant faculty members and the Administration to consider initial course selections
3. The DPC meets with individual students to discuss course selections, indicating where alternate selections
may/will be required
4. Official course selection forms are sent home - these must be signed by both students and parents/caregivers
5. The DPC, IB teachers, and Administration meet and review each student’s choices
6. Applicants are notified
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GRADUATION PATHWAYS
The MBIS Diploma is awarded by the school to students who successfully meet the graduation requirements (details
and conditions of these requirements can be found in the Student/Parent Handbook). IB Diplomas or Course
Certificates are awarded by the International Baccalaureate Organization (IBO), based on their official requirements
and conditions (see below). The MBIS Diploma and IB Diploma are separate diplomas and are assessed separately
using different criteria. It should also be noted that students who are not successful in their attempts to achieve the
IB Diploma or individual IB course recognition, may still be eligible to receive an MBIS Diploma.
Students can only select a full IB Diploma Programme at the start of Grade 11, but may change to Pathway Three at
any time. For this reason, it is crucial that a student’s course selections match their ability (and/or level of motivation
and effort). Students can choose from three graduation pathways:
Pathway One
MBIS Diploma + IB Diploma

Pathway Three
MBIS Diploma + IB Course Certificate

Pathway Two
MBIS Diploma + IB Bilingual Diploma

●
●
●
●
●
●
●

●
●

IB curriculum
Student selects IB-level subjects (see below):
three at SL-level and three at HL-level
Official IB assessments marked either internally
or externally (by IBO markers)
Awarding of IB Diploma determined by the IBO
Subject grades (MBIS report card grades)
determined by subject teachers
Official Grade Point Average (GPA) calculated
from report card grades
Awarding of MBIS Diploma determined by (a)
MBIS grades, (b) required course credits, (c)
satisfactory attendance

●
●
●
●
●

●

Pathway One
Requirements
●
●
●
●
●
●
●

IB curriculum
Student selects IB-level subjects (see below) at
SL-level (and may select one or two at HL level)
Official IB assessments marked either internally
or externally (by IBO markers)
Awarding of IB Certificate determined by the
IBO
Subject grades (MBIS report card grades)
determined by subject teachers
Official Grade Point Average (GPA) calculated
from report card grades
Awarding of MBIS Diploma determined by (a)
MBIS grades, (b) required course credits, (c)
satisfactory attendance
Students who choose the Diploma programme
do not have to sit the official exams in May of
year 2.

Pathway Three
Requirements
●

Enrollment approval (signed by DP subject
teachers and Diploma Coordinator)
MBIS Academic Honesty Declaration - signed
Three Higher Level (HL) subjects
Three Standard Level (SL) subjects
At least one subject selected from Group 1, 2, 3,
4, and 5
Theory of Knowledge (TOK)
Creativity, Activity, Service (CAS)

●
●
●
●
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Enrollment approval (signed by DP subject
teachers and Diploma Coordinator)
MBIS Academic Honesty Declaration - signed
Subjects selected at SL-level (one or two
HL-level courses may be selected)
At least one subject selected from Group 1, 2, 3,
4, and 5
Theory of Knowledge (TOK). TOK is not
included in the MBIS GPA, but students must

●
●
●

Extended Essay (EE)
Final IB examinations
Satisfactory attendance
●

Pathway Two
Requirements
●
●

●
●

Meet all Pathway One requirements
Two subjects must be selected from Group 1

pass TOK in both G11 and G12 to be eligible for
the MBIS Diploma. The final TOK presentation
and essay are recorded as MBIS grades
Creativity, Activity, Service (CAS). Satisfactory
completion of CAS is a mandatory component
of the MBIS Diploma
Final IB examinations
Satisfactory attendance

PATHWAY ONE: MBIS DIPLOMA + FULL DIPLOMA PROGRAMME
On successful completion of the programme, students are awarded an official IB Diploma (see below for specific
passing requirements and failing conditions). Students who attain a passing grade in all credit courses, and meet the
school’s graduation requirements, also receive an MBIS Diploma. Conditions for the award of an MBIS diploma are
determined by the school and are not contingent on any external examinations.
While it is possible to take four HL-level courses, this is highly discouraged. Only if there are exceptional
circumstances (such as specific university requirements), will an application for such a course of study be considered.
PATHWAY TWO: MBIS DIPLOMA + FULL DIPLOMA PROGRAMME (BILINGUAL)
In addition to the conditions for graduation list above, it should be noted that success in the Bilingual Diploma
Programme requires a high degree of proficiency in both English and Japanese.
PATHWAY THREE: IB COURSE CERTIFICATE + MBIS DIPLOMA
On successful completion of IB subjects, students are awarded an official IB Certificate which lists the subject name(s)
and grade. Students who attain a passing grade in all credit courses, and meet the school’s graduation requirements,
also receive an MBIS Diploma. Conditions for the award of an MBIS diploma are determined by the school and are
not contingent on any external examinations. The final IB examinations in year 2 of the IB certificate programme are
optional for IB certificate students. A certificate student may choose to sit all, none or a few of the exams to receive
a certificate.
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ASSESSMENT IN THE DIPLOMA PROGRAMME
RECORDING/REPORTING DP ACHIEVEMENT
At the end of Grade 11 and semester one in Grade 12, DP students will receive IB subject marks in addition to their
official MBIS subject grade. This IB mark (from 1-7, see below) indicates a student’s progress in achieving the
learning goals in each DP subject, relative to IB assessment rubrics. While this score reflects a student’s performance
in that subject, it is not part of GPA calculation, included on official transcripts, or part of MBIS graduation
requirements. These marks are based on the course instructor’s assessment data and professional judgement. The
DPC will review each student’s course grades and, if there is cause for concern, initiate remedial strategies and/or
communicate concerns with parents.
Individual teachers are encouraged to contact parents at any time if they are concerned about a student’s effort,
behavior, or progress in their course. Parents are also welcome to contact the school at any time if they have any
concerns.
IB mark descriptors for reporting:
NG

NO GRADE

No mark given (typically because a student has not been enrolled in the subject long enough for a
mark to be awarded)

1

VERY POOR

Minimal achievement meeting assessment objectives. Little or no demonstration of success in
performing required skills and/or understanding content knowledge.

2

POOR

Very limited achievement meeting assessment objectives. The student demonstrates difficulty
performing required skills and/or understanding content knowledge, even with support.

3

MEDIOCRE

Limited achievement meeting most assessment objectives. The student demonstrates limited
ability to perform required skills and/or has limited understanding of content knowledge. The
student has clear difficulties in some areas, and may require support when applying skills or
knowledge.

4

SATISFACTORY

A general understanding of required knowledge and satisfactory skill levels. The student is
capable of applying skills and knowledge in some contexts, and may show some evidence of
successful application of higher level skills, such as analysis, synthesis, and evaluation.

5

GOOD

A consistent and thorough understanding of required knowledge and good skill levels. The
student is capable of applying skills and knowledge in a range of contexts, and generally shows
evidence of successful application of higher level skills, such as analysis, synthesis, and evaluation.
The student’s work may demonstrate some degree of perception and insight.

6

VERY GOOD

A consistent and thorough understanding of required knowledge and very good skill levels. The
student is consistently capable of applying skills and knowledge in a range of contexts, and
regularly shows evidence of successful application of higher level skills, such as analysis, synthesis,
and evaluation. The student’s work consistently demonstrates perception and insight.
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EXCELLENT

A consistent and thorough understanding of required knowledge and excellent skill levels. The
student is consistently capable of applying skills and knowledge in a range of contexts, and shows
evidence of successful application of higher level skills, such as analysis, synthesis, and evaluation.
The student’s work is perceptive, insightful, original, and always of a high quality.
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RECORDING/REPORTING ACADEMIC ACHIEVEMENT
The recording and reporting of student progress and achievement is carried out at different times, via different
recording platforms, and for different purposes.
MBIS Diploma Semester Grading
When:
● Assessment: throughout G11-G12
● Official reporting: report cards published each semester
Where:
● Available on Powerschool Gradebook
What:
● Primarily summative assessments
● Internal IB assessments (including practice assessments) may be included in final calculations
How:
● DP subject-specific criteria are used to determine assessment scores
Why:
● To provide students, parents, faculty, and Administration with access to a frequently updated record of
student progress and achievement
● To determine if a student (DP and non-DP) has met the academic requirements for the awarding of the MBIS
Diploma
Who:
● Generated by teachers; available to all stakeholders
IB DP Grade 11 Final Grade
When:
● Assessment: throughout G11
Where:
● Included with Semester 2 report card (published at the end of G11)
What:
● Summative IB assessments (e.g. end-of-unit tests)
● Formative IB assessment (e.g. teacher monitoring of student academic development)
● Internal IB assessments (e.g. practice assessments, completed official assessments)
● Any class work that is assessed using IB rubrics
How:
● DP subject-specific criteria are used to determine assessment scores
Why:
● To provide students, parents, faculty, and Administration with assessment data that represents the student’s
current performance/progress level within the DP
● Whereas MBIS Diploma semester grading is limited to student achievement within a semester, IB DP
Semester grading is holistic. It is important to understand that these grades are cumulative progress marks
that reflect the student’s level of achievement at a specific point during the course. They are not used on
official transcripts and are not determined or provided to the IBO. However, they are used to determine
predicted grades that may be provided to colleges as part of the application process.
Who:
● Generated by teachers; available to all stakeholders
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IB DP Predicted Grades
When:
● Assessment: throughout G11-G12
● Typically first generated in October or November of G12 - depending on the college application
needs/deadlines of the individual student
● While not negotiable, they may change (e.g. a student’s predicted grade may be revised upwards - a grade
generated in October of Grade 12 may improve in the next semester)
Where:
● Available from the Guidance Counselor
What:
● Components that are used to determine predicted grades may include:
○ IB DP semester grading
○ Subject teacher grades for completed internal assessments
○ Performance on internal examinations
○ A subject teacher’s professional evaluation of the student
How:
● Determined by recorded and projected assessment scores in each subject area, TOK, and the Extended Essay
Why:
● To support college admission applications (predicted grades are NOT official school/IB grades - they are
estimates, not final grades)
Who:
● Generated by teachers; provided to colleges

IB DP STUDENT RESPONSIBILITIES
All IB Diploma students are expected to:
● Become familiar with all subject-level and overall DP requirements
● Undertake and complete all work assigned by their teachers
● Submit work in a timely manner, meeting all established deadlines
● Attend all classes, unless excused due to documented medical reasons or prior permission
● Understand that significant absence will heavily affect their chances of fulfilling DP requirements

IB DIPLOMA RETENTION POLICY
Students in the IB Diploma Program are expected to maintain, at a minimum, a passing grade for each semester in all
subjects (based on MBIS Diploma assessment) and submit all major internal and IB assessments. Additionally,
students with scores of 3 or less in two or more of their subjects will be considered at risk. Students who are not
achieving passing grades and/or are at risk will be asked to meet with the Diploma Programme Coordinator and/or
Guidance Counselor, followed by a meeting with parents/guardians.
Any student who misses an internal deadline for any assessment, including drafts, will be referred to the DPC and
may be considered at risk - it is vital that students demonstrate that they are capable of self-management and are
working to their best ability.
At any time, based on overall performance, a student may be encouraged to reduce their units of study, or, in some
cases exit the full Diploma Programme. The MBIS Administration reserves the right to make exceptions to this policy
in special cases (for example, due to serious illness).
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AWARDING OF THE IB DIPLOMA
Following completion of the final year of the programme, official grades are supplied by the IBO (published online, in
July). Final grades are determined by two types of assessment: internal and external.

INTERNAL ASSESSMENT
All subjects have an Internal Assessment(s) (IA) organized and graded by the subject teacher. While these
assessments are graded by MBIS teachers, student samples are sent to the IBO for external moderation. Teachers and
education professionals in schools around the world check the grading. This process has been put in place to improve
grade consistency between IB schools around the world. Students are not told their IA score, as it is subject to
external moderation, but will receive feedback and guidance related to the marking criteria.
Each subject has specific types of assessment; examples include presentations, portfolios of work, laboratory
projects, and mathematical investigations. Internal Assessment deadlines are published on the school calendar.
Failing to submit an Internal Assessment will result in an N grade (no grade) and zero score for that component.
Students receiving an N grade will not receive an IB Diploma.

EXTERNAL ASSESSMENT
All subjects include external assessments which are graded externally by official IB markers. These assessments, such
as the Extended Essay, are carried out at school, then uploaded or mailed to the IBO. The largest DP grade
component (50-80% of the overall IB grade) for each subject is the final exam, which is held during May for Grade 12
students. Results are published by the IBO in July.

OFFICIAL IB DIPLOMA GRADING
Students receive a 1-7 grade for each of their six subjects. A further 3 bonus points may be awarded for performance
in TOK and the EE, leading to a total possible score of 45.
A Diploma Points Matrix is used to determine the awarding of bonus points. Both TOK and the EE are assessed using
an A to E grade score. A failing grade (E) in either subject will mean the student will NOT be awarded an IB Diploma.
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REQUIREMENTS FOR THE AWARDING OF THE IB DIPLOMA
The following requirements must be fulfilled in order for a student to receive the IB Diploma:
● A total of 24 points from their six subjects
● Successful completion, including official documentation, of CAS

REQUIREMENTS FOR THE AWARDING OF THE BILINGUAL IB DIPLOMA
The following requirements must be fulfilled in order for a student to receive the bilingual IB Diploma:
● A total of 24 points from their six subjects
● Successful completion, including official documentation, of CAS
● A minimum of a grade 3 in two languages selected from Group 1

FAILING CONDITIONS FOR THE IB DIPLOMA
The following conditions will result in an IB Diploma not being awarded:
● A student’s total points are lower than 24
● CAS requirements have not been met
● An official Internal Assessment has not been completed/submitted by the deadline
● An N (no grade) has been given for a contributing subject, the EE, or TOK
● An E grade has been awarded for TOK and/or the EE
● A grade 1 has been awarded in a subject
● A grade 2 has been awarded three or more times (HL or SL)
● A grade 3 or below has been awarded four or more times (HL or SL)
● A student has gained fewer than 12 points for HL subjects (for students who register for four HL subjects, the
three highest grades count)
16

●
●

A student has gained fewer than 9 points on SL subjects (students who register for two SL subjects must gain
at least 5 points at SL level)
An IB award committee has judged the student to be guilty of malpractice (see Academic Honesty section)

SAMPLE DIPLOMA SCORING
Completed Diploma Requirements (pass):
Student A

TOTAL POINTS: 40
High level of achievement

HL Subjects

6, 7, 7

SL Subjects

6, 6, 6

TOK/EE

2

CAS

Completed and
documented

Student B

TOTAL POINTS: 30
Good level of achievement

HL Subjects

5, 5, 6

SL Subjects

4, 4, 5

TOK/EE

1

CAS

Completed and
documented

Student C

TOTAL POINTS: 24
Passing score

HL Subjects

3, 4, 5

SL Subjects

4, 4, 4

TOK/EE

0

CAS

Completed and
documented

Incomplete Diploma Requirements (fail):
Student D

TOTAL POINTS: 28
NON-AWARD: due to a grade 1 score

HL Subjects

3, 5, 6

SL Subjects

1, 5, 6

TOK/EE

2

CAS

Completed and
documented
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Student E

TOTAL POINTS: 29
NON-AWARD: due to more than four grade 3 scores

HL Subjects

3, 7, 7

SL Subjects

3, 3, 3

TOK/EE

3

CAS

Completed and
documented

Student F

TOTAL POINTS: 42
NON- AWARD: due to incomplete CAS completion and/or authentication

HL Subjects

6, 7, 7

SL Subjects

6, 6, 7

TOK/EE

3

CAS

Incomplete

REGRADES/RETAKES
Students who do not achieve a passing score, or who are disappointed with their passing score, can ask for a regrade
or may retake a subject(s). There are specific rules, deadlines and fees associated - students wishing to consider
these options should contact the MBIS DPC for further information.
MBIS only offers retakes during the May examination session.

INCLUSIVE ASSESSMENT ARRANGEMENTS
Students with learning support requirements may be eligible for inclusive assessment arrangements during
examinations. Arrangements are determined on a case-by-case basis, but may include support such as:
● Extra time during assessments
● Extended deadlines
● The use of an electronic writing aid
● A reader
Please refer to the Special Needs & Inclusivity Policy for further details.

18

ACADEMIC HONESTY POLICY
With the Internet and today’s technology, students can easily access an amazing range and depth of information.
While this means incredible advantages for education, it can also lead to serious issues, when used unfairly or
incorrectly. Academic honesty is a serious matter.
At MBIS we take pride in character education. We aim not only to develop good students, but also good people.
Trust, honesty, integrity and responsibility are central elements of our school’s educational philosophy. Furthermore,
our Upper School students are encouraged to exemplify the attributes of the IB Learner Profile and MBIS
Expectations. As Inquirers they should develop the appropriate skills to conduct inquiry and research. They should
be Principled in all aspects of their work, and take responsibility for their own actions. To become effective
Communicators they should conform to expected conventions and strive for clarity when integrating the work of
others into their own.
Academic honesty means: respecting the work of others (ideas, words, images, music, etc.), handing in work that is
completely your own (acknowledging outside sources where required), and demonstrating integrity in all actions.
Every student must sign a Declaration of Academic Honesty when they enter the IB Diploma Programme at MBIS.
WHAT IS ACADEMIC DISHONESTY?
Academic dishonesty generally refers to any action that may lead to an unfair advantage. Most commonly it occurs
as plagiarism, collusion, or cheating during an exam.
Plagiarism
“[The] act of copying the ideas or words of another person without giving credit to that person” (“Plagiarize”).
Examples of plagiarism include (but are not limited to):
● Copying text from a source (e.g. information on a website) and not using a citation to give credit to the
original author
● Taking ideas from another source and claiming them as your own (e.g. using answers found online and not
using a citation)
● Not using “quotation marks” when copying text word-for-word
● Poorly paraphrasing text from a source (e.g. changing a few words)
● Using information from a source as a script for a speech (without saying where the information came from)
● Copying an entire work (e.g. copying someone’s essay)
● Getting someone else to write all/a part of the task for you
● Handing in an assignment that you have already used (e.g. an essay that you wrote for another teacher)
● Copying answers from a friend
● Having a tutor do some/all of your work
● Using images or sound from another source in a project and not using a citation to give credit to the original
creator (e.g. images on a presentation).
Collusion
“Secret agreement or cooperation especially for illegal or deceitful purpose” (“Collusion”). Examples of collusion
include (but are not limited to):
● Sharing work with another person (e.g. allowing someone to copy your homework)
● Providing questions/answers to an upcoming assessment task with another person (e.g. giving someone
answers to a quiz that you have already taken)
● Completing, rewriting/redoing, or contributing to someone else’s work
● Allowing another person to see your answers during an examination
● Communicating with another person during an examination.
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Other forms of academic misconduct include (but are not limited to):
● Changing answers on an assessment task, then asking for the grade to be changed
● Making up information for an assessment (e.g. creating your own fake data or information)
● Cheating during a quiz or examination
● Disruptive behavior during an assessment task
● Stealing or copying a teacher’s materials (e.g. taking photos of answers from the teacher version of a
textbook)
● Using a teacher’s computer without authorization
● Faking a parent/guardian signature on an official document
● Providing false information on an official document
● Failing to comply with the instructions of a teacher during an assessment
● “[Disclosing or discussing] the content of an [IB] examination paper with a person outside the immediate
school community within 24 hours after the examination” (IBO “Handbook” 3).

CONSEQUENCES OF ACADEMIC DISHONESTY
Academic dishonesty is taken very seriously in all academic environments, including MBIS. Although consequences
will be scaled to the severity of the incident, academic dishonesty may lead to suspension or expulsion.
● Assessments that have been plagiarized should receive a zero grade
● When students have shared work, all work will receive a zero grade (i.e. the person sharing the work and
those who copy will all be penalized)
● Cheating during an examination will result in a zero grade
● Your classroom teacher will use his or her discretion to determine the severity of the incident
● Serious incidents will be referred to Administration
● In such cases, parents/guardians will immediately be contacted and may be asked to attend a formal meeting
● Academic dishonesty may result in an IB Diploma not being awarded
● Where required, incidences of academic dishonesty will be reported to the IBO. Academic dishonesty may
be detected by the IBO during the grading or moderation of assessments. In such cases, the IBO may
undertake an investigation. The IBO is entitled to change the grade and may decide to not award/withdraw
the diploma and/or disqualify the candidate from participation in future exam sessions.

REFERENCING
Clear and accurate referencing is incredibly important for maintaining academic honesty and improving the quality of
your work. MBIS has adopted the MLA documentation style. Students will begin to develop proficiency in this style
from Grade Seven. It is expected that students will have mastered the use of MLA style before they enter the IB
Diploma Programme. The three core elements of this style are:
● Page formatting (correct margins, font size, spacing, etc.)
● Use of in-text citations (parenthetical citations that indicate where a quote or information has come from)
● A works cited page that lists all citations used and provides details about each source.
It is the responsibility of all teachers at MBIS to help students develop the referencing skills that will support them
throughout their academic careers.

ELECTRONIC DETECTION OF PLAGIARISM
MBIS uses Turnitin, an online plagiarism detection system. All major written IB assessments will be checked before
being submitted to the IBO. Teachers are encouraged to use Turnitin, when relevant, for both IB and MBIS
assessments.
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HOMEWORK RULES & GUIDELINES
Homework is designed to support in-class learning objectives. Although workloads will differ due to subject selection
and individual ability, Diploma Programme students can expect to complete approximately 12 hours of homework
per week. Students who know they will struggle to meet a deadline must discuss the issue with the subject teacher
well in advance of the due date. An extension may be granted, at the discretion of the teacher. MBIS internal
assessment deadlines and late penalties are set by subject teachers and published in subject outlines. Official IB
assessment deadlines are published on the assessment calendar and are non-negotiable.
Self-discipline and self-management are essential to student success:
● Use a homework diary
● Schedule your homework time well in advance
● If you procrastinate - you WILL be overwhelmed by the workload
● After receiving an assignment, start it as soon as possible - break it down into manageable chunks
● The Extended Essay is a requirement for the awarding of the IB Diploma - start early and leave yourself plenty
of time to redraft and perfect it
● Be proactive - talk with your teacher if you need extra support

THE ROLE OF PARENTS & CAREGIVERS
The IB Diploma is a rigorous and highly challenging curriculum. Parents/Guardians play a crucial role in ensuring
student success. Research consistently identifies strong links between student achievement and the home
environment. Parents/Guardians are encouraged to:
● Regularly check Powerschool to monitor their child’s progress
● When possible, attend scheduled parent-teacher conferences and consult with subject teachers. Individual
appointments with teachers, the Diploma Programme Coordinator, or the Guidance Counselor, can be
arranged when necessary - please contact the School Office in such cases
● Provide proactive support to enable effective learning:
o Help students with scheduling and time-management
o Establish a routine for homework
o Encourage good work habits (self-discipline is essential for IB success)
o Promote a healthy, balanced lifestyle
o Encourage adequate periods and patterns of sleep
o Monitor screen time
o Look for signs of stress
o Take a positive approach to criticism/feedback
o Reward success
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COURSE DESCRIPTIONS
The following course descriptions are intended to provide simplified overviews of each subject currently being
offered at MBIS. More detailed course outlines and syllabi can be obtained from course instructors. Please contact
the DPC or course instructors if further details are required.

GROUP 1: STUDIES IN LANGUAGE & LITERATURE
GROUP 1 AIMS:
●
●
●
●
●

●
●
●

Engage with a range of texts, in a variety of media and forms, from different periods, styles, and cultures
Develop skills in listening, speaking, reading, writing, viewing, presenting and performing
Develop skills in interpretation, analysis and evaluation
Develop sensitivity to the formal and aesthetic qualities of texts and an appreciation of how they contribute
to diverse responses and open up multiple meanings
Develop an understanding of relationships between texts and a variety of perspectives, cultural contexts, and
local and global issues and an appreciation of how they contribute to diverse responses and open up multiple
meanings
Develop an understanding of the relationships between studies in language and literature and other
disciplines
Communicate and collaborate in a confident and creative way
Foster a lifelong interest in and enjoyment of language and literature.

ENGLISH A: LANGUAGE & LITERATURE (SL/HL)
JAPANESE A: LANGUAGE & LITERATURE (SL/HL)
PREREQUISITES:
ENGLISH
●
●
●

HL: Approval by the DPC. The DPC will consult with the Head of English during the selection process.
HL: Students entering the HL course are expected to have demonstrated satisfactory levels of achievement in
pre-IB Honors-level English courses
SL/HL: Students intending to undertake English at the Group 1 level will need more than functional
(day-to-day social) fluency in the language - strong academic fluency is an expectation: in this course you will
read and critically evaluate complex texts, including literature

JAPANESE
●
●
●

HL: Approval by the DPC. The DPC will consult with the Head of Japanese during the selection process.
HL: Students entering the HL course are expected to have demonstrated high levels of achievement
(native-level) in pre-IB Japanese courses
SL/HL: Students intending to undertake Japanese at the Group 1 level will need more than functional
(day-to-day social) fluency in the language - strong academic fluency is an expectation: in this course you will
read and critically evaluate complex texts, including literature
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Note: students meeting the requirements to undertake HL-level courses are not forced to do so. We recognise that
students academic preferences and college requirements may mean they want/need to select HL-level courses in
other groups.

DESCRIPTION:
The Language A: Language & Literature course is divided into four parts - two focusing on literature and two focusing
on language. Students will be engaged in the critical analysis of texts, as well as the production of sophisticated texts.
They will develop the ability to deeply analyze and understand both literary and non-literary texts. Students are
expected to demonstrate competency in both written and oral language. Additional course aims include:
●
●
●

Introducing students to a range of texts from different periods, styles and genres
Encouraging, through the study of texts, an appreciation of the different perspectives of people from other
cultures, and how these perspectives help construct meaning
Developing in students an understanding of how language, culture and context determine the ways in which
meaning is constructed in texts

Note: The Japanese A and English A courses have the same curricula structure. In essence, they are the same course
taught in a different language. However, teachers customize each course by selecting different units of study,
sequences of study, and texts,

DIFFERENCES BETWEEN SL & HL:
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
The number of required texts is greater in the HL course
HL has more challenging assessment demands

SYLLABUS CONTENT
●
●

Students study a minimum of four literary works at SL level and six works at HL level. Texts are chosen by the
course instructor, using prescribed book lists published by the IBO.
The course has three components:
Readers, writers and texts
Non-literary texts are chosen from a variety of sources and media to represent as wide a range of
text types as possible, and works are chosen from a variety of literary forms. The study of the
non-literary texts and works focuses on the nature of language and communication and the nature of
literature and its study. This study includes the investigation of how texts themselves operate as well
as the contexts and complexities of production and reception. Focus is on the development of
personal and critical responses to the particulars of communication.
Time and space
Non-literary texts and literary works are chosen from a variety of sources, literary forms and media
that reflect a range of historical and/or cultural perspectives. Their study focuses on the contexts of
language use and the variety of ways literary and non-literary texts might both reflect and shape
society at large. The focus is on the consideration of personal and cultural perspectives, the
development of broader perspectives, and an awareness of the ways in which context is tied to
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meaning.
Intertextuality: connecting texts
Non-literary texts and literary works are chosen from a variety of sources, literary forms and media in
a way that allows students an opportunity to extend their study and make fruitful comparisons. Their
study focuses on intertextual relationships with possibilities to explore various topics, thematic
concerns, generic conventions, modes or literary traditions that have been introduced throughout
the course. The focus is on the development of critical response grounded in an understanding of the
complex relationships among texts.

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A final grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has three assessment objectives:
Know, understand and interpret:
• a range of texts, works and/or performances, and their meanings and implications
• contexts in which texts are written and/or received • elements of literary, stylistic, rhetorical, visual and/or
performance craft
• features of particular text types and literary forms.
Analyse and evaluate:
• ways in which the use of language creates meaning
• uses and effects of literary, stylistic, rhetorical, visual or theatrical techniques
• relationships among different texts • ways in which texts may offer perspectives on human concerns.
Communicate:
• ideas in clear, logical and persuasive ways
• in a range of styles, registers and for a variety of purposes and situations
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SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

70%

FINAL EXAMINATION: PAPER ONE (1.25 HOURS) (35%)
Textual analysis. The paper consists of two unseen texts. Students write an analysis of one of the texts.
FINAL EXAMINATION: PAPER TWO (1.5 HOURS) (35%)
Essay. In response to one of four questions, students write an essay based on two works studied in the course.

INTERNAL ASSESSMENTS (Marked by the course instructor - marks are moderated externally by IB markers)

30%

INDIVIDUAL ORAL (30%)
Supported by an extract from one non-literary text and one from a literary work, students will offer a prepared
response of 10 minutes, followed by 5 minutes of questions by the teacher, to the following prompt: Examine
the ways in which the global issue of your choice is presented through the content and form of two of the texts
that you have studied.

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (2.25 HOURS) (35%)
Textual analysis. The paper consists of two non-literary passages, from two text types, each accompanied by a
question. Students write an analysis of each question.
FINAL EXAMINATION: PAPER TWO (1.75 HOURS) (25%)
Comparative essay. In response to one question, students write a comparative essay based on two works
studied in the course.
HL ESSAY (20%)
Students submit an essay on one non-literary text OR a collection of non-literary texts by an author, OR a
literary literary text or work studied. The text(s) chosen must be studied during the course. The essay must be
1,200-1,500 words in length.

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
INDIVIDUAL ORAL (20%)
Supported by an extract from both one non-literary text and one from a literary work, students will offer a
prepared response of 10 minutes, followed by 5 minutes of questions by the teacher, to the following prompt:
Examine the ways in which the global issue of your choice is presented through the content and form of two of
the works that you have studied.
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20%

GROUP 2: LANGUAGE ACQUISITION
GROUP 2 AIMS:
●
●
●
●
●
●
●
●

Develop international-mindedness through the study of languages, cultures, and ideas and issues of global
significance.
Enable students to communicate in the language they have studied in a range of contexts and for a variety of
purposes.
Encourage, through the study of texts and through social interaction, an awareness and appreciation of a
variety of perspectives of people from diverse cultures.
Develop students’ understanding of the relationship between the languages and cultures with which they are
familiar.
Develop students’ awareness of the importance of language in relation to other areas of knowledge.
Provide students, through language learning and the process of inquiry, with opportunities for intellectual
engagement and the development of critical- and creative-thinking skills.
Provide students with a basis for further study, work and leisure through the use of an additional language.
Foster curiosity, creativity and a lifelong enjoyment of language learning.

JAPANESE B (SL/HL)
PREREQUISITES:
●

The admission of students into the SL and HL classes is determined by the Head of Japanese. Selection is
based on performance in pre-IB courses. Students will be placed into classes that (a) match their current
proficiency level, and (b) will provide a challenging educational experience.

Note: students meeting the requirements to undertake HL-level courses are not forced to do so. We recognise that
students academic preferences and college requirements may mean they want/need to select HL-level courses in
other groups.

DESCRIPTION:
Language B language-learning courses are intended for students with previous learning in that language (i.e. those
with developing competency - not beginners or fluent speakers of that language). The courses focus on language
acquisition and the development of language skills, using a range of written and spoken materials, including everyday
and literary texts. Additionally, students learn to become familiar with socio-cultural aspects that affect
communication (for example, recognizing and responding appropriately in a specific situation).

DIFFERENCES BETWEEN SL & HL:
●
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
Literature is an additional component for HL classes
External assessments are more difficult at HL level
“At both levels of language B (SL and HL), students learn to communicate in the target language in familiar
and unfamiliar contexts. They describe situations, narrate events, make comparisons, explain problems, and
state and support their personal opinions on a variety of topics relating to course content. The study of two
literary works originally written in the target language is required only at language B HL. The distinction
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●

between language B SL and HL can also be seen in the level of competency the student is expected to
develop in the receptive, productive and interactive skills” (IBO).
Language B SL
Receptive skills: Students understand a range of written and spoken authentic personal, professional and
mass media texts on topics of interest. They understand descriptions of events, feelings and wishes; they
understand comparisons and recognize a straightforward, linear argument. They use context to deduce the
meaning of sentences and unknown words and phrases.
Productive skills: Students write texts for a variety of purposes and make oral presentations on topics of
interest. They write descriptive texts and personal correspondence; they make comparisons, narrate stories,
provide detailed accounts, and express their thoughts and opinions on abstract or cultural topics.
Interactive skills: Students initiate and maintain the flow of conversations and discussions. They express and
respond to opinions and feelings on a variety of topics. They use and understand clear speech on a variety of
topics relating to course content and the culture(s) of the target language. Students use a variety of
strategies to negotiate meaning and foster communication.

●

Language B HL At HL, students are expected to extend the range and complexity of the language they use and
understand in order to communicate. They continue to develop their knowledge of vocabulary and grammar,
as well as their conceptual understanding of how language works, in order to construct, analyse and evaluate
arguments on a variety of topics relating to course content and the target language culture(s).
Receptive skills: Students understand and evaluate a wide variety of written and spoken authentic personal,
professional and mass media texts; they understand fundamental elements of literary texts such as theme,
plot and character. They analyse arguments, distinguishing main points from relevant supporting details and
explanations. They use a variety of strategies to deduce meaning.
Productive skills: Students present and develop their ideas and opinions on a variety of topics, both orally
and in writing. They construct and support arguments with explanations and examples. They speak and write
at length, and with purpose, in order to meet a wide range of communicative needs: describing, narrating,
comparing, explaining, persuading, justifying, evaluating.
Interactive skills: Students initiate, maintain and close oral exchanges, displaying some ability to make
adjustments in style or emphasis. They use a variety of strategies to maintain the flow of conversations and
discussions on a variety of topics relating to course content and the culture(s) of the target language.
Students are adept in negotiating meaning and fostering communication.

SYLLABUS CONTENT:
There are five prescribed themes for this course:
●
●
●
●
●

Identities
Experiences
Human ingenuity
Social organization
Sharing the planet

At the HL level, students will study two works of literature (originally written by the author in Japanese). Students
are expected to understand “fundamental elements” appropriate for literary analysis (e.g. theme, plot, characters) but are not expected to undertake a sophisticated literary criticism.
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MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has five assessment objectives. Students will be assessed on their ability to:
●
●
●
●
●

Communicate clearly and effectively in a range of contexts and for a variety of purposes.
Understand and use language appropriate to a range of interpersonal and/or intercultural contexts and
audiences.
Understand and use language to express and respond to a range of ideas with fluency and accuracy.
Identify, organize and present ideas on a range of topics.
Understand, analyse and reflect upon a range of written, audio, visual and audio-visual texts.

SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

75%

FINAL EXAMINATION: PAPER ONE (1.25 HOURS) (25%)
One writing task (250-400 words) from a choice of three, each from a different Language B theme, choosing a
text type listed in the examination instructions.
FINAL EXAMINATION: PAPER TWO (1.75 HOURS) (50%)
Listening section (25%). Listening comprehension based on three audio passages (45 min.)
Reading section (25%). Reading comprehension based on three written texts (1 hr.)

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
25%
INDIVIDUAL ORAL ASSESSMENT (25%)
A conversation with the teacher, based on a visual stimulus, followed by a discussion based on as additional
theme.

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

75%

FINAL EXAMINATION: PAPER ONE (1.5 HOURS) (25%)
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One writing task (450-600 words) from a choice of three, each from a different Language B theme, choosing a
text type listed in the examination instructions.
FINAL EXAMINATION: PAPER TWO (1.75 HOURS) (50%)
Listening section (25%). Listening comprehension based on three audio passages (1 hr.)
Reading section (25%). Reading comprehension based on three written texts (1 hr.)
INTERNAL ASSESSMENTS (Marked by the course instructor - marks are moderated externally by IB markers)
INDIVIDUAL ORAL ASSESSMENT (25%)
A conversation with the teacher, based on an extract from one of the literary works studied in class, followed
by a discussion based on one or more of the Language B themes
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25%

JAPANESE AB INITIO (SL)
PREREQUISITES:
●

The admission of students into this course is determined by the Head of Japanese. Selection is based on
performance in pre-IB courses. Students will be placed into classes that (a) match their current proficiency
level, and (b) will provide a challenging educational experience. As this is an introductory language course,
only students with no/minimal Japanese language ability will be enrolled.

DESCRIPTION:
Japanese ab initio is designed as an introductory language course. Students are provided with foundational language
skills that will give them a basic but functional level of competency.
Japanese ab initio is only offered at SL level.

SYLLABUS CONTENT:
There are five prescribed themes for this course:
●
●
●
●
●

Identities
Experiences
Human ingenuity
Social organization
Sharing the planet

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has five assessment objectives. Students will be assessed on their ability to:
●
●
●
●
●

Communicate clearly and effectively in a range of contexts and for a variety of purposes.
Understand and use language appropriate to a range of interpersonal and/or intercultural contexts and
audiences.
Understand and use language to express and respond to a range of ideas with fluency and accuracy.
Identify, organize and present ideas on a range of topics.
Understand, analyse and reflect upon a range of written, audio, visual and audio-visual texts.

SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

75%
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FINAL EXAMINATION: PAPER ONE (1 HOUR) (25%)
Two written tasks (70-150 words each) from a choice of three tasks, choosing a text type for each task from
those listed in the examination instructions.
FINAL EXAMINATION: PAPER TWO (1.75 HOURS) (50%)
Listening section (25%). Listening comprehension based on three audio passages (45 min.)
Reading section (25%). Reading comprehension based on three written texts (1 hr.)

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
INDIVIDUAL ORAL ASSESSMENT (25%)
A conversation with the teacher, based on a visual stimulus and at least one additional course theme.
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25%

GROUP 3: INDIVIDUALS & SOCIETIES
GROUP 3 AIMS:
●
●
●
●
●
●

Encourage the systematic and critical study of: human experience and behaviour; physical, economic and
social environments; the history and development of social and cultural institutions
Develop in the student the capacity to identify, to analyse critically and to evaluate theories, concepts and
arguments about the nature and activities of the individual and society
Enable the student to collect, describe and analyse data used in studies of society, to test hypotheses and
interpret complex data and source material
Promote the appreciation of the way in which learning is relevant to both the culture in which the student
lives and the culture of other societies
Develop an awareness in the student that human attitudes and opinions are widely diverse and that a study
of society requires an appreciation of such diversity
Enable the student to recognize that the content and methodologies of the subjects in group 3 are
contestable and that their study requires the toleration of uncertainty.

HISTORY (SL/HL)
PREREQUISITES:
●
●
●

HL: Approval by the DPC. The DPC will consult with the Head of Social Studies during the selection process.
HL: Students entering the HL course are expected to have demonstrated satisfactory levels of achievement in
pre-IB Honors-level History courses
Due to the complex nature of the content in this course, and the critical thinking/analytical writing skills
required in assessments, strong English reading and writing ability is highly recommended

DESCRIPTION:
“History is an exploratory subject that fosters a sense of inquiry. It is also an interpretive discipline, allowing
opportunity for engagement with multiple perspectives and a plurality of opinions. Studying history develops an
understanding of the past, which leads to a deeper understanding of the nature of humans and of the world today.
The IB Diploma Programme (DP) history course is a world history course based on a comparative and
multiperspective approach to history. It involves the study of a variety of types of history, including political,
economic, social and cultural, and provides a balance of structure and flexibility. The course emphasizes the
importance of encouraging students to think historically and to develop historical skills as well as gaining factual
knowledge. It puts a premium on developing the skills of critical thinking, and on developing an understanding of
multiple interpretations of history. In this way, the course involves a challenging and demanding critical exploration of
the past” (IBO).
The MBIS DP History syllabus focuses on 20th century world history, with a specific emphasis on conflict and the
political, social and economic developments that both cause and result from war. HL students will study additional
topics primarily focused on Japanese history.
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In addition to the overall aims of Group 3, the History course is designed to:
●
●
●
●
●
●

Develop an understanding of, and continuing interest in, the past
Encourage students to engage with multiple perspectives and to appreciate the complex nature of historical
concepts, issues, events and developments
Promote international-mindedness through the study of history from more than one region of the world
Develop an understanding of history as a discipline and to develop historical consciousness including a sense
of chronology and context, and an understanding of different historical perspectives
Develop key historical skills, including engaging effectively with sources
Increase students’ understanding of themselves and of contemporary society by encouraging reflection on
the past.

DIFFERENCES BETWEEN SL & HL:
●
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
Students at HL level study topics in greater depth
HL students undertake an additional study of three sections from a selected regional option
External assessments are more difficult and longer at HL level

SYLLABUS CONTENT
SL/HL
●
●
●

The Move To Global War
Causes and Effects of 20th Century Wars
The Cold War: Superpower tensions and rivalries

●

History of Asia and Oceania
○ Japan in the Age of the Samurai (1180 - 1333)
○ Early modernization and imperial decline in East Asia (1860 - 1912)
○ Japan (1912 - 1990)

HL

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A percentage grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has four assessment objectives:
●
●
●
●

Knowing and understanding
Application and analysis
Synthesis and evaluation
Use and application of appropriate skills
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SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

75%

FINAL EXAMINATION: PAPER ONE (1 HOUR) (30%)
Four structured questions based on one subject
FINAL EXAMINATION: PAPER TWO (1.5 HOURS) (45%)
Two essay questions

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)

25%

HISTORICAL INVESTIGATION (25%)
Students complete a historical investigation into a topic of their choice (2,200 word limit)

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (1 HOUR) (20%)
Four structured questions based on one subject
FINAL EXAMINATION: PAPER TWO (1.5 HOURS) (25%)
Two essay questions on two topics
FINAL EXAMINATION: PAPER THREE (2.5 HOURS) (35%)
Three essay questions
INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
HISTORICAL INVESTIGATION (20%)
Students complete a historical investigation into a topic of their choice (2,200 word limit)
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20%

PSYCHOLOGY (SL/HL)
PREREQUISITES:
●

HL: Approval by the DPC. The DPC will consult with the Head of Social Studies during the selection process.

DESCRIPTION:
“Psychology is the systematic study of behaviour and mental processes. Psychology has its roots in both the natural
and social sciences, leading to a variety of research designs and applications, and providing a unique approach to
understanding modern society… Understanding how psychological knowledge is generated, developed and applied
enables students to achieve a greater understanding of themselves and appreciate the diversity of human behaviour.
The ethical concerns raised by the methodology and application of psychological research are key considerations in IB
psychology” (IBO).
In addition to the overall aims of Group 3, the Psychology course is designed to:
●
●
●
●
●
●

Develop an understanding of the biological, cognitive and sociocultural factors affecting mental processes
and behaviour.
Apply an understanding of the biological, cognitive and sociocultural factors affecting mental processes and
behaviour to at least one applied area of study
Understand diverse methods of psychological inquiry.
Understand the importance of ethical practice in psychological research in general and observe ethical
practice in their own inquiries
Ensure that ethical practices are upheld in psychological inquiry and discussion
Develop an awareness of how psychological research can be applied to address real world problems and
promote positive change.

DIFFERENCES BETWEEN SL & HL:
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
SL (and HL) students have a 2hr Paper 1 exam based on the three core approaches to understanding behavior
and a 1hr Paper 2 exam based on the option of Developmental Psychology
HL students study an extra option of 20hrs on Health Psychology with a corresponding extra paper 2 question
(1hr) and also must complete a paper 3 exam focused on psychological research methods.

SYLLABUS CONTENT
SL:
●
●

●
●

Approaches to researching behavior (20 hours)
Three core approaches to understanding behaviour (90 hours)
○ Biological
○ Cognitive
○ Sociocultural
One optional area of study (20 hours)
One experimental study (20 hours)
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HL:
●
●

●
●

Approaches to researching behavior (60 hours)
Three core approaches to understanding behaviour (120 hours)
○ Biological
■ Including the role of animal research in understanding human behaviour (HL only)
○ Cognitive
■ Including cognitive processing in the digital world (HL only)
○ Sociocultural
■ Including the influence of globalization on individual behaviour (HL only)
Two optional areas of study (40 hours)
One experimental study (20 hours)

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has four assessment objectives:
●
●
●
●

Knowledge and comprehension of syllabus content
Application and analysis
Synthesis and evaluation
Selection and use of skills appropriate to psychology

SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

75%

FINAL EXAMINATION: PAPER ONE (2 HOURS) (50%)
Section A: Three short-answer questions
Section B: Essay
FINAL EXAMINATION: PAPER TWO (1 HOUR) (25%)
One question selected from a choice of three (based on options material)

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)

25%

EXPERIMENT STUDY (25%)
A report on a study conducted by the student

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

36

FINAL EXAMINATION: PAPER ONE (2 HOURS) (40%)
Section A: Three short-answer questions
Section B: Essay
FINAL EXAMINATION: PAPER TWO (2 HOURS) (20%)
Two questions; one from a choice of three on each of two options
FINAL EXAMINATION: PAPER THREE (1 HOUR) (20%)
Three short-answer questions from a list of six static questions on approaches to research
INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
EXPERIMENT REPORT (25%)
A report on a study conducted by the student

20%

BUSINESS MANAGEMENT (SL/HL)
PREREQUISITES:
●

HL: Approval by the DPC. The DPC will consult with the Head of Social Studies during the selection process.

DESCRIPTION:
“Business management is a rigorous, challenging and dynamic discipline in the individuals and societies subject
group. The role of businesses, as distinct from other organizations and actors in a society, is to produce and sell goods
and services that meet human needs and wants by organizing resources. Profitmaking, risk-taking and operating in a
competitive environment characterize most business organizations.
Although business management shares many skills and areas of knowledge with other humanities and social
sciences, it is distinct in a number of ways. For example business management is the study of decisionmaking within
an organization, whereas economics is the study of scarcity and resource allocation, both on micro and macro levels.
Business management examines the use of information technology in business contexts, whereas information
technology in a global society (ITGS) critically examines its impact on other fields, such as health and government.
Business management studies business functions, management processes and decision-making in contemporary
contexts of strategic uncertainty. It examines how business decisions are influenced by factors internal and external
to an organization, and how these decisions impact upon its stakeholders, both internally and externally.
Business management also explores how individuals and groups interact within an organization, how they may be
successfully managed and how they can ethically optimize the use of resources in a world with increasing scarcity
and concern for sustainability. Business management is, therefore, perfectly placed within the individuals and
societies subject area: aiming to develop in students an appreciation both for our individuality and our collective
purposes.
The Diploma Programme business management course is designed to develop students’ knowledge and
understanding of business management theories, as well as their ability to apply a range of tools and techniques.
Students learn to analyse, discuss and evaluate business activities at local, national and international levels. The
course covers a range of organizations from all sectors, as well as the socio-cultural and economic contexts in which
those organizations operate. Emphasis is placed on strategic decision-making and the operational business functions
of human resource management, finance and accounts, marketing and operations management. Links between the
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topics are central to the course, as this integration promotes a holistic overview of business management.
Through the exploration of six concepts underpinning the subject (change, culture, ethics, globalization, innovation
and strategy), the business management course allows students to develop their understanding of interdisciplinary
concepts from a business management perspective. The course encourages the appreciation of ethical concerns, as
well as issues of corporate social responsibility (CSR), at both a local and global level. Through the study of topics
such as human resource management, organizational growth and business strategy, the course aims to develop
transferable skills relevant to today’s students. These include the ability to: think critically; make ethically sound and
well-informed decisions; appreciate the pace, nature and significance of change; think strategically; and undertake
long term planning, analysis and evaluation. The course also develops subject-specific skills, such as financial
analysis” (IBO).
In addition to the overall aims of Group 3, the Psychology course is designed to:
●
●
●
●
●

Encourage a holistic view of the world of business
Empower students to think critically and strategically about individual and organizational behaviour
Promote the importance of exploring business issues from different cultural perspectives
Enable the student to appreciate the nature and significance of change in a local, regional and global context
Promote awareness of the importance of environmental, social and ethical factors in the actions of
individuals and organizations 6. develop an understanding of the importance of innovation in a business
environment.

DIFFERENCES BETWEEN SL & HL:
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
HL classes include extension material
HL students have more difficult assessments (length, amount, and complexity)

SYLLABUS CONTENT
SL:
●

Five compulsory units
○ Business organization and environment
○ Human resource management
○ Finance and accounts
○ Marketing
○ Operations management

●

Five compulsory units
○ Business organization and environment
○ Human resource management
○ Finance and accounts
○ Marketing
○ Operations management
Extension topics within units

HL:

●
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MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has four assessment objectives:
●

Demonstrate knowledge and understanding of:

– the business management tools, techniques and theories specified in the syllabus content
– the six concepts that underpin the subject
– real-world business problems, issues and decisions
– the HL extension topics (HL only).
●

Demonstrate application and analysis of:

– knowledge and skills to a variety of real-world and fictional business situations
– business decisions by explaining the issue(s) at stake, selecting and interpreting data, and
applying appropriate tools, techniques, theories and concepts
– the HL extension topics (HL only).
●

Demonstrate synthesis and evaluation of:

– business strategies and practices, showing evidence of critical thinking
– business decisions, formulating recommendations
– the HL extension topics (HL only).
●

Demonstrate a variety of appropriate skills to:

– produce well-structured written material using business terminology
– select and use quantitative and qualitative business tools, techniques and methods
– select and use business material, from a range of primary and secondary sources.

SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

75%

FINAL EXAMINATION: PAPER ONE (1.25 HOURS) (30%)
Based on a case study issued in advance, with additional unseen material for section B.
Section A: Students answer two of three structured questions based on the pre-seen case study.
Section B: Students answer one compulsory structured question primarily based on the additional stimulus
material.
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FINAL EXAMINATION: PAPER TWO (1.75 HOURS) (45%)
Section A: Students answer one of two structured questions based on stimulus material with a quantitative
focus.
Section B: Students answer one of three structured questions based on stimulus material.
Section C: Students answer one of three extended response questions primarily based on two concepts that
underpin the course.

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)

25%

WRITTEN COMMENTARY (25%)
Students produce a written commentary based on three to five supporting documents about a real issue or
problem facing a particular organization. Maximum 1500 words.

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

75%

FINAL EXAMINATION: PAPER ONE (2.25 HOURS) (35%)
Based on a case study issued in advance, with additional unseen material for section B.
Section A: Students answer two of three structured questions based on the pre-seen case study.
Section B: Students answer one compulsory structured question primarily based on the additional stimulus
material.
Section C: Students answer one compulsory extended response question primarily based on the additional
stimulus material.
FINAL EXAMINATION: PAPER TWO (2.25HOURS) (4o%)
Section A: Students answer one of two structured questions based on stimulus material with a quantitative
focus.
Section B: Students answer two of three structured questions based on stimulus material.
Section C: Students answer one of three extended response questions primarily based on two concepts that
underpin the course.
INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
RESEARCH PROJECT (25%)
Students research and report on an issue facing an organization or a decision to be made by an organization
(or several organizations). Maximum 2000 words.
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20%

Geography (SL/HL)
PREREQUISITES:
●

There are no prerequisites for Geography IB. A general knowledge of earth science and geography will
facilitate a smooth transition to this course.

DESCRIPTION:
Geography is a dynamic subject firmly grounded in the real world, and focuses on the interactions between
individuals, societies and physical processes in both time and space. It seeks to identify trends and patterns in these
interactions. It also investigates the way in which people adapt and respond to change, and evaluates actual and
possible management strategies associated with such change. Geography describes and helps to explain the
similarities and differences between different places, on a variety of scales and from different perspectives.
The MBIS DP Geography syllabus focuses on the above but narrows down to focusing on 3 optional themes. SL and
HL will study Freshwater and Geophysical hazards. This will give students an overall understanding of the physical
geographic systems of our world. HL will add an additional theme Urban Environments, which helps students develop
awareness of our cities' impacts on the environment and the world as a whole.

The aims of the geography course at SL and HL are to enable students to:
• Develop an understanding of the dynamic interrelationships between people, places, spaces and the environment
at different scales
• Develop a critical awareness and consider complexity thinking in the context of the nexus of geographic issues,
including:
º Acquiring an in-depth understanding of how geographic issues, or wicked problems, have been shaped by
powerful human and physical processes.
º Synthesizing diverse geographic knowledge in order to form viewpoints about how these issues could be
resolved.
• Understand and evaluate the need for planning and sustainable development through the management of
resources at varying scales.

DIFFERENCES BETWEEN SL & HL:
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
Students at HL level study topics in greater depth in geography
HL students undertake an additional study of three additional core subjects and one additional theme.

SYLLABUS CONTENT
SL/HL
●
●

Changing Populations
Global Climate - Vulnerability and Resilience
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● Global Resource Consumption and security
Optional Themes
● Freshwater
● Geophysical Hazards
HL
●

Power Places and Networks

●

Human Development and Diversity

●

Global Risk and Resilience

Optional Theme
● Urban Environments

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A percentage grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has four assessment objectives:
●
●
●
●

Demonstrate knowledge and understanding of specified content
Demonstrate application and analysis of knowledge and understanding
Demonstrate synthesis and evaluation
Select, use and apply a variety of appropriate skills and techniques

SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

75%

FINAL EXAMINATION: PAPER ONE (1.5 HOUR) (35%)
Each option has a structured question and one extended answer question from a
choice of two.
FINAL EXAMINATION: PAPER TWO (1.25 HOURS) (40%)
Three structured questions, based on each SL/HL core unit. Infographic or visual
stimulus, with structured questions. One extended answer question from a choice of
two.
INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated
externally by IB markers)
FIELD WORK (20%)
One written report based on a fieldwork question from any suitable syllabus topic,
information collection and analysis with evaluation.
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25%

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (2.25 HOUR) (35%)
Each option has a structured question and one extended answer question from a
choice of two.
FINAL EXAMINATION: PAPER TWO (1.25 HOURS) (25%)
Three structured questions, based on each SL/HL core unit. Infographic or visual
stimulus, with structured questions. One extended answer question from a choice of
two.
FINAL EXAMINATION: PAPER THREE (1 HOUR) (20%)
Choice of three extended answer questions, with two parts, based on each HL core
extension unit.
INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated
externally by IB markers)
FIELD WORK (20%)
One written report based on a fieldwork question from any suitable syllabus topic,
information collection and analysis with evaluation.
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20%

GROUP 4: EXPERIMENTAL SCIENCES
Physics, Biology, and Chemistry courses at MBIS share a common curriculum, reflected in the syllabus content
outlines provided below. All students will study compulsory core units, as well as option topics for both SL and HL
courses. Due to timetabling restrictions, and in order to allow students to take two science courses (a common
prerequisite of some university degrees), the Chemistry and Computer Science courses are only available as electives
(and may be selected in Group 6, instead of Art).
All MBIS students are required to purchase a TI-84 Plus graphing calculator - a prerequisite device for both science
and mathematics courses.

THE GROUP 4 PROJECT
The Group 4 Project is compulsory for all Diploma Programme science students (students undertaking two science
courses are only required to complete one project). The Group 4 Project:
●
●
●
●

Is intended as an interdisciplinary activity - students undertaking different science courses work together on
a common problem
Emphasis is placed on the process, rather than the product of the project
Approximately 10 hours is allocated to the project - moving through the phases of planning, action, and
evaluation
The topic may be chosen by the students or their teacher(s)

PHYSICS (SL/HL)
PREREQUISITES:
●
●
●

HL/SL: Approval by the DPC. The DPC will consult with the Head of STEM during the selection process
Strong ability in mathematics is essential for this subject
All DP Physics students should be able to:
○ perform the basic arithmetic functions: addition, subtraction, multiplication and division
○ carry out calculations involving means, decimals, fractions, percentages, ratios, approximations and
reciprocals
○ carry out manipulations with trigonometric functions
○ carry out manipulations with logarithmic and exponential functions (HL only)
○ use standard notation
○ use direct and inverse proportion
○ solve simple algebraic equation
○ solve linear simultaneous equations
○ plot graphs (with suitable scales and axes) including two variables that show linear and non-linear
relationships
○ interpret graphs, including the significance of gradients, changes in gradients, intercepts and areas
○ draw lines (either curves or linear) of best fit on a scatter plot graph
○ on a best-fit linear graph, construct linear lines of maximum and minimum gradients with relative
accuracy (by eye) taking into account all uncertainty bars
○ interpret data presented in various forms (for example, bar charts, histograms and pie charts)
○ represent arithmetic mean using x-bar notation
○ express uncertainties to one or two significant figures, with justification.
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DESCRIPTION:
“Physics is the most fundamental of the experimental sciences, as it seeks to explain the universe itself from the very
smallest particles—currently accepted as quarks, which may be truly fundamental—to the vast distances between
galaxies... At the school level both theory and experiments should be undertaken by all students. They should
complement one another naturally, as they do in the wider scientific community.
The Diploma Programme physics course allows students to develop traditional practical skills and techniques and
increase their abilities in the use of mathematics, which is the language of physics. It also allows students to develop
interpersonal and digital communication skills which are essential in modern scientific endeavour and are important
life-enhancing, transferable skills in their own right... Alongside the growth in our understanding of the natural world,
perhaps the more obvious and relevant result of physics to most of our students is our ability to change the world.
This is the technological side of physics, in which physical principles have been applied to construct and alter the
material world to suit our needs, and have had a profound influence on the daily lives of all human beings. This raises
the issue of the impact of physics on society, the moral and ethical dilemmas, and the social, economic and
environmental implications of the work of physicists. These concerns have become more prominent as our power
over the environment has grown, particularly among young people, for whom the importance of the responsibility of
physicists for their own actions is self-evident. Physics is therefore, above all, a human activity, and students need to
be aware of the context in which physicists work. Illuminating its historical development places the knowledge and
the process of physics in a context of dynamic change, in contrast to the static context in which physics has
sometimes been presented. This can give students insights into the human side of physics: the individuals; their
personalities, times and social milieux; their challenges, disappointments and triumphs.
The Diploma Programme physics course includes the essential principles of the subject but also, through selection of
an option, allows teachers some flexibility to tailor the course to meet the needs of their students. The course is
available at both SL and HL, and therefore accommodates students who wish to study physics as their major subject
in higher education and those who do not” (IBO).

DIFFERENCES BETWEEN SL & HL:
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
Students at HL level study some topics in greater depth
External assessments are more difficult and longer at HL level

SYLLABUS CONTENT
Core:
●
●
●
●
●
●
●
●

Measurements and uncertainties
Mechanics
Thermal physics
Waves
Electricity and magnetism
Circular motion and gravitation
Atomic, nuclear and particle physics
Energy production
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HL: Additional Higher Level (AHL):
●
●
●
●

Wave phenomena
Fields
Electromagnetic induction
Quantum and nuclear physics

Options (selected by course instructor):
●
●
●
●

Relativity
Engineering physics
Imaging
Astrophysics

Practical Scheme of Work:
●
●
●

Practical activities
Individual investigation
Group 4 project

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A percentage grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has four assessment objectives:
●

●

●

●

Demonstrating knowledge and understanding of:
○ Facts, concepts and terminology
○ Methodologies and techniques
○ Communicating scientific information
Application of:
○ Facts, concepts and terminology
○ Methodologies and techniques
○ Methods of communicating scientific information
Formulating, analyzing and evaluating:
○ Hypotheses, research questions and predictions
○ Methodologies and techniques
○ Primary and secondary data
○ Scientific explanations
Demonstrating the appropriate research, experimental, and personal skills necessary to carry out insightful
and ethical investigations
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SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (.75 HOURS) (20%)
Multiple choice questions
FINAL EXAMINATION: PAPER TWO (1.25 HOURS) (40%)
Short-answer and extended-response questions
FINAL EXAMINATION: PAPER THREE (1 HOUR) (20%)
Section A: one data-based question and several short-answer questions on experimental work
Section B: short-answer and extended-response questions from one option
INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)

20%

INDIVIDUAL INVESTIGATION (20%)
Students undertake a course-based scientific investigation (approximately 10 hours, with a written report of
6-12 pages)

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (1 HOUR) (20%)
Multiple choice questions
FINAL EXAMINATION: PAPER TWO (2.25 HOURS) (36%)
Short-answer and extended-response questions
FINAL EXAMINATION: PAPER THREE (1.25 HOURS) (24%)
Section A: one data-based question and several short-answer questions on experimental work
Section B: short-answer and extended-response questions from one option
INTERNAL ASSESSMENTS (Marked by the course instructor - marks are moderated externally by IB markers)
INDIVIDUAL INVESTIGATION (20%)
Students undertake a course-based scientific investigation (approximately 10 hours, with a written report of
6-12 pages)
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20%

BIOLOGY (SL/HL)
PREREQUISITES:
●

HL/SL: Approval by the DPC. The DPC will consult with the Head of STEM during the selection process

DESCRIPTION:
“Biology is the study of life. The first organisms appeared on the planet over 3 billion years ago and, through
reproduction and natural selection, have given rise to the 8 million or so different species alive today. Estimates vary,
but over the course of evolution 4 billion species could have been produced. Most of these flourished for a period of
time and then became extinct as new, better adapted species took their place. There have been at least five periods
when very large numbers of species became extinct and biologists are concerned that another mass extinction is
under way, caused this time by human activity. Nonetheless, there are more species alive on Earth today than ever
before. This diversity makes biology both an endless source of fascination and a considerable challenge. An interest in
life is natural for humans; not only are we living organisms ourselves, but we depend on many species for our
survival, are threatened by some and co-exist with many more. From the earliest cave paintings to the modern
wildlife documentary, this interest is as obvious as it is ubiquitous, as biology continues to fascinate young and old all
over the world.
The word “biology” was coined by German naturalist Gottfried Reinhold in 1802 but our understanding of living
organisms only started to grow rapidly with the advent of techniques and technologies developed in the 18th and
19th centuries, not least the invention of the microscope and the realization that natural selection is the process that
has driven the evolution of life. Biologists attempt to understand the living world at all levels using many different
approaches and techniques. At one end of the scale is the cell, its molecular construction and complex metabolic
reactions. At the other end of the scale biologists investigate the interactions that make whole ecosystems function.
Many areas of research in biology are extremely challenging and many discoveries remain to be made. Biology is still
a young science and great progress is expected in the 21st century. This progress is sorely needed at a time when the
growing human population is placing ever greater pressure on food supplies and on the habitats of other species, and
is threatening the very planet we occupy” (IBO).

DIFFERENCES BETWEEN SL & HL:
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
Students at HL level study some topics in greater depth
External assessments are more difficult and longer at HL level

SYLLABUS CONTENT
Core:
●
●
●
●
●
●

Cell biology
Molecular biology
Genetics
Ecology
Evolution and biodiversity
Human physiology
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HL: Additional Higher Level (AHL):
●
●
●
●
●

Nucleic acids
Metabolism, cell respiration and photosynthesis
Plant biology
Genetics and evolution
Animal physiology

SL/HL Options (selected by course instructor):
●
●
●
●

Neurobiology and behavior
Biotechnology and bioinformatics
Ecology and conservation
Human physiology

Practical Scheme of Work:
●
●
●

Practical activities
Individual investigation
Group 4 project

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A percentage grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has four assessment objectives:
●

●

●

●

Demonstrating knowledge and understanding of:
○ Facts, concepts and terminology
○ Methodologies and techniques
○ Communicating scientific information
Application of:
○ Facts, concepts and terminology
○ Methodologies and techniques
○ Methods of communicating scientific information
Formulating, analyzing and evaluating:
○ Hypotheses, research questions and predictions
○ Methodologies and techniques
○ Primary and secondary data
○ Scientific explanations
Demonstrating the appropriate research, experimental, and personal skills necessary to carry out insightful
and ethical investigations
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SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (.75 HOURS) (20%)
Multiple choice questions
FINAL EXAMINATION: PAPER TWO (1.25 HOURS) (40%)
Short-answer and extended-response questions
FINAL EXAMINATION: PAPER THREE (1 HOUR) (20%)
Section A: 2-3 short-answer questions
Section B: short-answer and extended-response questions from one option
INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)

20%

INDIVIDUAL INVESTIGATION (20%)
Students undertake a course-based scientific investigation (approximately 10 hours, with a written report of
6-12 pages)

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (1 HOUR) (20%)
Multiple choice questions
FINAL EXAMINATION: PAPER TWO (2.25 HOURS) (36%)
Short-answer and extended-response questions
FINAL EXAMINATION: PAPER THREE (1.25 HOURS) (24%)
Section A: 2-3 short-answer questions
Section B: short-answer and extended-response questions from one option
INTERNAL ASSESSMENTS (Marked by the course instructor - marks are moderated externally by IB markers)
INDIVIDUAL INVESTIGATION (20%)
Students undertake a course-based scientific investigation (approximately 10 hours, with a written report of
6-12 pages)
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20%

CHEMISTRY (SL/HL)
PREREQUISITES:
●
●

HL/SL: Approval by the DPC. The DPC will consult with the Head of STEM during the selection process
Strong ability in mathematics is essential for this subject

DESCRIPTION:
“Chemistry is an experimental science that combines academic study with the acquisition of practical and
investigational skills. It is often called the central science, as chemical principles underpin both the physical
environment in which we live and all biological systems. Apart from being a subject worthy of study in its own right,
chemistry is a prerequisite for many other courses in higher education, such as medicine, biological science and
environmental science, and serves as useful preparation for employment…
The Diploma Programme chemistry course allows students to develop traditional practical skills and techniques and
to increase facility in the use of mathematics, which is the language of science. It also allows students to develop
interpersonal skills, and digital technology skills, which are essential in 21st century scientific endeavour and are
important life-enhancing, transferable skills in their own right” (IBO).

DIFFERENCES BETWEEN SL & HL:
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
Students at HL level study some topics in greater depth
External assessments are more difficult and longer at HL level

SYLLABUS CONTENT
Core:
●
●
●
●
●
●
●
●
●
●
●

Stoichiometric relationships
Atomic structure
Periodicity
Chemical bonding and structure
Energetics/thermochemistry
Chemical kinetics
Equilibrium
Acids and bases
Redox processes
Organic chemistry
Measurement and data processing

HL: Additional Higher Level (AHL):
●
●
●
●
●
●

Atomic structure
The periodic table - the transition metals
Chemical bonding and structure
Energetics/thermochemistry
Chemical kinetics
Equilibrium
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●
●
●
●

Acids and bases
Redox processes
Organic chemistry
Measurement and analysis

SL/HL Options (selected by course instructor):
●
●
●
●

Materials
Biochemistry
Energy
Medicinal chemistry

Practical Scheme of Work:
●
●
●

Practical activities
Individual investigation
Group 4 project

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A percentage grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has four assessment objectives:
●

●

●

●

Demonstrating knowledge and understanding of:
○ Facts, concepts and terminology
○ Methodologies and techniques
○ Communicating scientific information
Application of:
○ Facts, concepts and terminology
○ Methodologies and techniques
○ Methods of communicating scientific information
Formulating, analyzing and evaluating:
○ Hypotheses, research questions and predictions
○ Methodologies and techniques
○ Primary and secondary data
○ Scientific explanations
Demonstrating the appropriate research, experimental, and personal skills necessary to carry out insightful
and ethical investigations
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SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (.75 HOURS) (20%)
Multiple choice questions
FINAL EXAMINATION: PAPER TWO (1.25 HOURS) (40%)
Short-answer and extended-response questions
FINAL EXAMINATION: PAPER THREE (1 HOUR) (20%)
Section A: one data-based question and several short-answer questions on experimental work
Section B: short-answer and extended-response questions from one option
INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)

20%

INDIVIDUAL INVESTIGATION (20%)
Students undertake a course-based scientific investigation (approximately 10 hours, with a written report of
6-12 pages)

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (1 HOUR) (20%)
Multiple choice questions
FINAL EXAMINATION: PAPER TWO (2.25 HOURS) (36%)
Short-answer and extended-response questions
FINAL EXAMINATION: PAPER THREE (1.25 HOURS) (24%)
Section A: 2-3 short-answer questions
Section B: short-answer and extended-response questions from one option
INTERNAL ASSESSMENTS (Marked by the course instructor - marks are moderated externally by IB markers)
INDIVIDUAL INVESTIGATION (20%)
Students undertake a course-based scientific investigation (approximately 10 hours, with a written report of
6-12 pages)
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20%

ENVIRONMENTAL SYSTEMS AND SOCIETIES (SL)
PREREQUISITES:
● Ability to consume gaseous dioxygen and displace matter.
DESCRIPTION:
“Through studying environmental systems and societies (ESS) students will be provided with a coherent perspective
of the interrelationships between environmental systems and societies; one that enables them to adopt an informed
personal response to the wide range of pressing environmental issues that they will inevitably come to face.
This course aims to foster an international perspective, awareness of local and global environmental concerns, and an
understanding of the scientific methods. The teaching approach is such that students are allowed to evaluate the
scientific, ethical and socio-political aspects of issues.
During the course, students will study eight different topics. An important aspect of the ESS course is hands-on work
in the laboratory and/or out in the field.
SYLLABUS CONTENT:
Core:
● Foundations of environmental Systems and Societies
● Ecosystems and Ecology
● Biodiversity and Conservation
● Water, Food Production Systems and Society
● Soil Systems and Societies
● Atmospheric Systems and Societies
● Climate Change and Energy Production
● Human Systems and Resource Use
Practical Schemes of Work:
● Practical activities
● Individual Investigation
● Group 4 Project
MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A percentage grade will be issued at the end of each semester.
IB DIPLOMA ASSESSMENTS:
This course has four assessment objectives:
● Demonstrating knowledge and understanding of:
○ Facts, concepts and terminology
○ Methodologies and techniques
○ Communicating scientific information
● Application of:
○ Facts, concepts and terminology
○ Methodologies and techniques
○ Methods of communicating scientific information
● Formulating, analyzing and evaluating:
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●

○ Hypotheses, research questions and predictions
○ Methodologies and techniques
○ Primary and secondary data
○ Scientific explanations
Demonstrating the appropriate research, experimental, and personal skills necessary to carry out insightful
and ethical investigations

SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

75%

FINAL EXAMINATION: PAPER ONE (1 HOUR) (25%)
Case Study
FINAL EXAMINATION: PAPER TWO (2 HOURS) (50%)
Section A: short-answer questions
Section B: two essays from a choice of four
INTERNAL ASSESSMENT (Marked by the course instructor - marks are
moderated externally by IB markers)
INDIVIDUAL INVESTIGATION (25%)
Students undertake a course-based scientific investigation (approximately 10
hours, with a written report of 1500 - 2250 words)

GROUP FIVE: MATHEMATICS
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25%

“Mathematics has been described as the study of structure, order and relation that has evolved from the practices of
counting, measuring and describing objects. Mathematics provides a unique language to describe, explore and
communicate the nature of the world we live in as well as being a constantly building body of knowledge and truth in
itself that is distinctive in its certainty. These two aspects of mathematics, a discipline that is studied for its intrinsic
pleasure and a means to explore and understand the world we live in, are both separate yet closely linked.
Mathematics is driven by abstract concepts and generalization. This mathematics is drawn out of ideas, and develops
through linking these ideas and developing new ones. These mathematical ideas may have no immediate practical
application. Doing such mathematics is about digging deeper to increase mathematical knowledge and truth. The
new knowledge is presented in the form of theorems that have been built from axioms and logical mathematical
arguments and a theorem is only accepted as true when it has been proven. The body of knowledge that makes up
mathematics is not fixed; it has grown during human history and is growing at an increasing rate. The side of
mathematics that is based on describing our world and solving practical problems is often carried out in the context
of another area of study. Mathematics is used in a diverse range of disciplines as both a language and a tool to
explore the universe; alongside this its applications include analyzing trends, making predictions, quantifying risk,
exploring relationships and interdependence. While these two different facets of mathematics may seem separate,
they are often deeply connected. When mathematics is developed, history has taught us that a seemingly obscure,
abstract mathematical theorem or fact may in time be highly significant. On the other hand, much mathematics is
developed in response to the needs of other disciplines. The two mathematics courses available to Diploma
Programme (DP) students express both the differences that exist in mathematics described above and the
connections between them. These two courses might approach mathematics from different perspectives, but they
are connected by the same mathematical body of knowledge, ways of thinking and approaches to problems. The
differences in the courses may also be related to the types of tools, for instance technology, that are used to solve
abstract or practical problems” (IBO).

GROUP FIVE AIMS:
●
●
●
●
●
●
●
●
●
●
●
●

Develop a curiosity and enjoyment of mathematics, and appreciate its elegance and power
Develop an understanding of the concepts, principles and nature of mathematics
Communicate mathematics clearly, concisely and confidently in a variety of contexts
Develop logical and creative thinking, and patience and persistence in problem solving to instil confidence in
using mathematics
Employ and refine their powers of abstraction and generalization
Take action to apply and transfer skills to alternative situations, to other areas of knowledge and to future
developments in their local and global communities
Appreciate how developments in technology and mathematics influence each other
Appreciate the moral, social and ethical questions arising from the work of mathematicians and the
applications of mathematics
Appreciate the universality of mathematics and its multicultural, international and historical perspectives
Appreciate the contribution of mathematics to other disciplines, and as a particular “area of knowledge” in
the TOK course
Develop the ability to reflect critically upon their own work and the work of others
Independently and collaboratively extend their understanding of mathematics.

MATHEMATICS: ANALYSIS AND APPROACHES SL/HL
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MATHEMATICS: APPLICATIONS AND INTERPRETATION SL/HL
PREREQUISITES:
●
●

HL: Approval by the DPC. The DPC will consult with the Head of STEM during the selection process.
HL: Students entering the HL course are expected to have demonstrated a high level of ability in pre-IB
courses

The IBO provides the following overview of the two available courses:
Mathematics: analysis and approaches is for students who enjoy developing their mathematics to become fluent in
the construction of mathematical arguments and develop strong skills in mathematical thinking. They will also be
fascinated by exploring real and abstract applications of these ideas, with and without technology. Students who take
Mathematics: analysis and approaches will be those who enjoy the thrill of mathematical problem solving and
generalization.
This course recognizes the need for analytical expertise in a world where innovation is increasingly dependent on a
deep understanding of mathematics. This course includes topics that are both traditionally part of a pre-university
mathematics course (for example, functions, trigonometry, calculus) as well as topics that are amenable to
investigation, conjecture and proof, for instance the study of sequences and series at both SL and HL, and proof by
induction at HL. The course allows the use of technology, as fluency in relevant mathematical software and hand-held
technology is important regardless of choice of course. However, Mathematics: analysis and approaches has a strong
emphasis on the ability to construct, communicate and justify correct mathematical arguments.
Students who choose Mathematics: analysis and approaches at SL or HL should be comfortable in the manipulation
of algebraic expressions and enjoy the recognition of patterns and understand the mathematical generalization of
these patterns. Students who wish to take Mathematics: analysis and approaches at higher level will have strong
algebraic skills and the ability to understand simple proof. They will be students who enjoy spending time with
problems and get pleasure and satisfaction from solving challenging problems.
●
●
●
●

Emphasis on algebraic methods
Develop strong skills in mathematical thinking
Real and abstract mathematical problem solving
For students interested in mathematics, engineering, physical sciences, and some economics

Mathematics: applications and interpretation is for students who are interested in developing their mathematics for
describing our world and solving practical problems. They will also be interested in harnessing the power of
technology alongside exploring mathematical models. Students who take Mathematics: applications and
interpretation will be those who enjoy mathematics best when seen in a practical context.
This course recognizes the increasing role that mathematics and technology play in a diverse range of fields in a
data-rich world. As such, it emphasizes the meaning of mathematics in context by focusing on topics that are often
used as applications or in mathematical modelling. To give this understanding a firm base, this course also includes
topics that are traditionally part of a pre-university mathematics course such as calculus and statistics. The course
makes extensive use of technology to allow students to explore and construct mathematical models. Mathematics:
applications and interpretation will develop mathematical thinking, often in the context of a practical problem and
using technology to justify conjectures.
Students who choose Mathematics: applications and interpretation at SL or HL should enjoy seeing mathematics
used in real-world contexts and to solve real-world problems. Students who wish to take Mathematics: applications
and interpretation at higher level will have good algebraic skills and experience of solving real-world problems. They
will be students who get pleasure and satisfaction when exploring challenging problems and who are comfortable to
undertake this exploration using technology.
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●
●
●
●

Emphasis on modelling and statistics
Develops strong skills in applying mathematics to the real-world
Real mathematical problem solving using technology
For students interested in social sciences, natural sciences, medicine, statistics, business, engineering, some
economics, psychology and design

DIFFERENCES BETWEEN SL & HL (BOTH COURSES):
●
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
Students at HL level study some topics in greater depth
There is an additional exam paper for HL students
HL exams are longer

SYLLABUS CONTENT:
Both courses cover five topics
●
●
●
●
●

Number and algebra
Functions
Geometry and trigonometry
Probability and statistics
Calculus

Both SL and HL students study these topics. HL students study each topic at a more in-depth and advanced level.
The time allocated to each topic differs by course.

58

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has six assessment objectives:
●
●
●

●
●
●

Knowledge and understanding: recall, select and use their knowledge of mathematical facts, concepts and
techniques in a variety of familiar and unfamiliar contexts.
Problem-solving: recall, select and use their knowledge of mathematical skills, results and models in both
real and abstract contexts to solve problems.
Communication and interpretation: transform common realistic contexts into mathematics; comment on the
context; sketch or draw mathematical diagrams, graphs or constructions both on paper and using
technology; record methods, solutions and conclusions using standardized notation.
Technology: use technology, accurately, appropriately and efficiently both to explore new ideas and to solve
problems.
Reasoning: construct mathematical arguments through use of precise statements, logical deduction and
inference, and by the manipulation of mathematical expressions.
Inquiry approaches: investigate unfamiliar situations, both abstract and real-world, involving organizing and
analysing information, making conjectures, drawing conclusions and testing their validity
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SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (1,5 HOURS) (40%)
(No calculator allowed)
Section A: short-response questions
Section B: extended-response questions
FINAL EXAMINATION: PAPER TWO (1.5 HOURS) (40%)
(Graphing calculator required)
Section A: short-response questions
Section B: extended-response questions

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)

20%

Mathematical Exploration (20%)
Students undertake a course-based mathematical investigation

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

80%

FINAL EXAMINATION: PAPER ONE (1.5 HOURS) (30%)
(No calculator allowed)
Section A: short-response questions
Section B: extended-response questions
FINAL EXAMINATION: PAPER TWO (1.5 HOURS) (30%)
(Graphing calculator required)
Section A: short-response questions
Section B: extended-response questions
FINAL EXAMINATION: PAPER THREE (1 HOUR) (20%)
(Graphing calculator required)
Two extended response problem-solving questions

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
Mathematical Exploration (20%)
Students undertake a course-based mathematical investigation
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20%

GROUP SIX: THE ARTS
VISUAL ARTS (SL/HL)
PREREQUISITES:
●
●

HL: Approval by the DPC. The DPC will consult with the Visual Arts course instructor during the selection
process.
HL: Students entering the HL course are expected to have demonstrated a high level of ability in pre-IB
courses

VISUAL ARTS AIMS:
●
●
●
●
●
●
●
●
●

Enjoy lifelong engagement with the arts
Become informed, reflective and critical practitioners in the arts
Understand the dynamic and changing nature of the arts
Explore and value the diversity of the arts across time, place and cultures
Express ideas with confidence and competence
Develop perceptual and analytical skills.
Make artwork that is influenced by personal and cultural contexts
Become informed and critical observers and makers of visual culture and media
Develop skills, techniques and processes in order to communicate concepts and ideas.

DESCRIPTION:
“The visual arts are an integral part of everyday life, permeating all levels of human creativity, expression,
communication and understanding. They range from traditional forms embedded in local and wider communities,
societies and cultures, to the varied and divergent practices associated with new, emerging and contemporary forms
of visual language. They may have sociopolitical impact as well as ritual, spiritual, decorative and functional value;
they can be persuasive and subversive in some instances, enlightening and uplifting in others. We celebrate the visual
arts not only in the way we create images and objects, but also in the way we appreciate, enjoy, respect and respond
to the practices of art-making by others from around the world. Theories and practices in visual arts are dynamic and
ever-changing, and connect many areas of knowledge and human experience through individual and collaborative
exploration, creative production and critical interpretation.
The IB Diploma Programme visual arts course encourages students to challenge their own creative and cultural
expectations and boundaries. It is a thought-provoking course in which students develop analytical skills in
problem-solving and divergent thinking, while working towards technical proficiency and confidence as art-makers. In
addition to exploring and comparing visual arts from different perspectives and in different contexts, students are
expected to engage in, experiment with and critically reflect upon a wide range of contemporary practices and
media. The course is designed for students who want to go on to study visual arts in higher education as well as for
those who are seeking lifelong enrichment through visual arts.
Supporting the International Baccalaureate mission statement and learner profile, the course encourages students to
actively explore the visual arts within and across a variety of local, regional, national, international and intercultural
contexts. Through inquiry, investigation, reflection and creative application, visual arts students develop an
appreciation for the expressive and aesthetic diversity in the world around them, becoming critically informed
makers and consumers of visual culture” (IBO).
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DIFFERENCES BETWEEN SL & HL:
●
●
●

Minimum class hours: SL (150 hours), HL (240 hours)
Students at HL level study some topics in greater depth
Assessment tasks are more complex and intensive at HL level (for example, students are asked to: reflect on
how their work has been influenced by other artists; experiment at greater depth with various techniques
and forms; produce a larger body of work)

SYLLABUS CONTENT:
The Visual Arts core syllabus is centered on three equal and interrelated areas:
●

●

●

Visual arts in context
○ Learning about the wider world of visual arts
○ Appreciating the cultural contexts within which students create their work
○ Investigating work from a variety of cultural contexts
Visual arts methods
○ Understanding and appreciating the diverse range of media, processes, and skills required in the
production of visual arts
○ Engaging with the work of others to understand the complexities associated with different
art-making methods
○ Understanding how a body of work can communicate meaning and purpose for different audiences
Communicating visual arts
○ Understanding the many ways in which art can communicate
○ Producing a body of artwork through a process of reflection and evaluation
○ Selecting artwork for exhibition, providing reasoning behind their choices
○ Exploring the role of curator

As students progress through the syllabus, they will engage in theoretical practice, art-making practice, and curatorial
practice. Examples include:
Theoretical practice:
●
●
●

Examining and comparing art from different times, places, and cultures
Research using primary and secondary sources
Studying art history

Art-making practice:
●
●
●

Guided workshop sessions
Ongoing studio work
Technical demonstrations/instructions

Curatorial practice:
●
●
●

Guided visits to galleries
Feedback/reflection sessions
Compiling work or commentaries for an exhibition

Art-making Forms: students will experience working with a wide variety of two-dimensional, three-dimensional and
electronic-based forms.
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Visual Arts Journal: throughout the course students are required to maintain a visual arts journal. While not used for
IB assessment, the journal is considered a fundamental activity of this course (and may be used as a component for
MBIS grading).
Research: students will undertake research, consulting a range of primary and secondary sources.

MBIS ASSESSMENTS:
The course instructor will utilize a variety of formative and summative tasks (such as quizzes, tests, and assignments)
to assess student progress in this course. The instructor may include IB internal assessments as an MBIS assessment
category. A percentage grade will be issued at the end of each semester.

IB DIPLOMA ASSESSMENTS:
This course has four assessment objectives:
●
●
●
●

Demonstrating knowledge and understanding of specified content
Demonstrating application and analysis of knowledge and understanding
Demonstrating synthesis and evaluation
Selecting, using, and applying a variety of appropriate skills and techniques

SL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

60%

PART ONE: COMPARATIVE STUDY (20%)
Students analyze and compare different artworks by different artists. This independent critical and contextual
investigation explores artworks, objects and artifacts from differing cultural contexts. Students:
● Submit 10-15 screens which examine and compare at least three artworks, at least two of which
should be by different artists. The work selected should come from contrasting contexts (local,
national, international and/or intercultural)
● Submit a list of sources used
PART TWO: PROCESS PORTFOLIO (40%)
Students submit carefully selected materials which provide evidence of their experimentation, exploration,
manipulation and refinement of a variety of visual arts activities during the two-year course. The work must be
in at least two art-making forms (submitted on 9-18 screens)

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
EXHIBITION (40%)
Students submit:
● 4-7 artworks
● Exhibition text (title/medium/size/intention) for each artwork
● A curatorial rationale (up to 400 words)
The selected pieces should show evidence of their technical accomplishment during the visual arts course and
an understanding of the use of materials, ideas and practices appropriate to visual communication.
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40%

HL
ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENTS (Marked by official IB markers)

60%

PART ONE: COMPARATIVE STUDY (20%)
Students analyze and compare different artworks by different artists. This independent critical and contextual
investigation explores artworks, objects and artifacts from differing cultural contexts. Students:
● Submit 10-15 screens which examine and compare at least three artworks, at least two of which
should be by different artists. The work selected should come from contrasting contexts (local,
national, international and/or intercultural)
● Submit 3-5 screens which analyze the extent to which their work and practices have been influenced
by the art and artists examined
● Submit a list of sources used
PART TWO: PROCESS PORTFOLIO (40%)
Students submit carefully selected materials which provide evidence of their experimentation, exploration,
manipulation and refinement of a variety of visual arts activities during the two-year course. The work must be
in at least three art-making forms (submitted on 13-25 screens)
INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
EXHIBITION (40%)
Students submit:
● 8-11 artworks
● Exhibition text (title/medium/size/intention) for each artwork
● A curatorial rationale (up to 700 words)
The selected pieces should show evidence of their technical accomplishment during the visual arts course and
an understanding of the use of materials, ideas and practices appropriate to visual communication.
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40%

THE CORE
THEORY OF KNOWLEDGE
THEORY OF KNOWLEDGE AIMS:
●
●
●
●
●

Make connections between a critical approach to the construction of knowledge, the academic disciplines
and the wider world
Develop an awareness of how individuals and communities construct knowledge and how this is critically
examined
Develop an interest in the diversity and richness of cultural perspectives and an awareness of personal and
ideological assumptions
Critically reflect on their own beliefs and assumptions, leading to more thoughtful, responsible and
purposeful lives
Understand that knowledge brings responsibility which leads to commitment and action.

DESCRIPTION:
Theory of Knowledge (TOK) is a compulsory interdisciplinary course for all DP students. TOK attempts to link all
academic disciplines, requiring students to explore and reflect on “the nature of knowledge”. Students are shown
the complexity of knowledge and develop skills that allow them to understand and utilize it in a more conscious and
deliberate manner. Rather than seeking to constantly acquire new knowledge, TOK asks students to consider
knowledge issues and questions. Critical, reflective thinking is at the heart of the course. The key question in TOK is
“how do we know?” Other recurring questions include:
● What is knowledge?
● What counts as knowledge?
● What are its limits?
● Who owns knowledge?
● What is the value of knowledge?
● What are the implications of having/not having knowledge?

SYLLABUS CONTENT:
Students will explore a range of “ways of knowing” (language, sense perception, emotion, reason, imagination, faith,
intuition, and memory) and apply them to a range of “areas of knowledge” (such as mathematics, the natural
sciences, the human sciences, the arts, history, ethics, religious knowledge systems, and indigenous knowledge
systems). The interdisciplinary nature of this subject allows for strong connections to be made to other courses, and
vice versa. A “knowledge framework” is provided to support students as they analyze and compare the areas of
knowing.

IB DIPLOMA ASSESSMENT:
Combined with Extended Essay grading, TOK may contribute up to three additional points to the student’s total IB DP
score (the scoring matrix can be found in the Assessment section of this handbook).
This course has seven assessment objectives:
●
●
●
●
●

Identify and analyse the various kinds of justifications used to support knowledge claims
Formulate, evaluate and attempt to answer knowledge questions
Examine how academic disciplines/areas of knowledge generate and shape knowledge
Understand the roles played by ways of knowing in the construction of shared and personal knowledge
Explore links between knowledge claims, knowledge questions, ways of knowing and areas of knowledge
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●
●

Demonstrate an awareness and understanding of different perspectives and be able to relate these to one’s
own perspective
Explore a real-life situation from a TOK perspective (in the presentation)

ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENT (Marked by official IB markers)

10 marks

ESSAY
An essay based on a prescribed topic (maximum 1,600 words)

INTERNAL ASSESSMENT (Marked by the course instructor - marks are moderated externally by IB markers)
PRESENTATION
Students (individually or in groups of up to three students) give a presentation to the class (ten minutes per
presenter). The TOK presentation requires students to identify and explore a knowledge question raised by a
real-life situation
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10 marks

THE EXTENDED ESSAY
EXTENDED ESSAY AIMS:
●
●
●

Engage in independent research with intellectual initiative and rigour
Develop research, thinking, self-management and communication skills
Reflect on what has been learned throughout the research and writing process.

DESCRIPTION:
Each DP student is required to undertake in-depth independent research based on a topic related to an IB subject
area. This research is then synthesized into an Extended Essay (EE). The essay may be considered as a practical
preparation for typical written assessments at the undergraduate college level :
●
●
●

●
●
●
●
●
●
●
●
●

The topic is based on one of the student’s six IB subjects
The EE is intended to provide students with the opportunity to undertake research into a topic of their own
choosing
The EE encourages students to:
○ Become inquirers who follow their own path
○ Develop research and communication skills
○ Develop analytical, critical, and creative thinking skills
○ Engage in a structured, systematic research process
The IBO estimates that the EE will require ~40 hours to complete
A teacher will be assigned to provide guidance for the student (they will primarily be advising and supporting
you, and are not allowed to ‘correct’ or redraft your writing)
The supervision process is recommended to be 3-5 hours, including three mandatory reflection sessions
The final reflection session (the viva voce) is a concluding interview with the supervising teacher
EE support classes are integrated into the school timetable, and extra support is available from the Librarian
and DPC
The EE has a strict word limit of 4,000 words (8,000 characters if written in Japanese)
An additional reflection form is required (maximum 1,000 words)
Reflection forms are completed and submitted online (via Managebac)
Specific deadlines for drafting and completion will be published on the assessment calendar

MBIS ASSESSMENT:
While it is a mandatory DP assessment, the EE is not included in MBIS grading or reporting.

IB DIPLOMA ASSESSMENT:
Combined with TOK grading, the EE may contribute up to three additional points to the student’s total IB DP score
(the scoring matrix can be found in the Assessment section of this handbook). A student must achieve a D grade or
higher to be awarded the Diploma.
The EE has four assessment objectives:
●
●
●
●

Demonstrating knowledge and understanding of the chosen topic
Demonstrating application and analysis of research
Demonstrating synthesis and evaluation
Applying a variety of research skills (presenting information in an appropriate academic format;
understanding and demonstrating academic integrity)
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ASSESSMENT COMPONENT

WEIGHTING

EXTERNAL ASSESSMENT (Marked by official IB markers)

N/A

ESSAY
●

An essay based on an IB subject-based topic, selected by the student (4,000 words)

REFLECTION FORM
● Written report based on the three reflection sessions with the student’s EE supervisor (maximum
1,000 words)

ROLES & RESPONSIBILITIES
DPC
●
●
●
●
●
●
●
●
●

Supervises scheduled classroom research sessions, providing support as necessary
Assists the Librarian with cohort EE instruction
Provides all DP students with a copy of the EE rules and regulations
Oversees the allocation of supervisors
Liaises with supervisors, monitoring deadlines and submissions, including requisite documentation
Submits each student’s completed EE to the IBO
Familiarises students with the rules, regulations and expectations of the EE process
Administers the school’s Managebac account
Facilitates the provision of faculty professional development, including EE workshops

LIBRARIAN
●
●
●

Provides cohort instruction, supporting the development of effective and ethical research skills
Supervises scheduled library research sessions
Assists students in the selection and evaluation of sources

SUPERVISOR
●
●
●
●
●
●
●
●
●
●

Familiarizes themselves with the EE process, including rules and regulations
Provides one-on-one support for assigned students
Helps students develop an appropriate topic
Organizes and undertakes the three mandatory reflection sessions
Returns drafts within established timeframes
Provides global essay feedback (within the parameters set by the IBO)
Authorizes and completes necessary documentation (RPPF)
Utilizes Turnitin during the review process and monitors the authenticity of student work
Reports any academic misconduct to the DPC
Supervisors are also strongly encouraged to read recent EE reports for the subject

STUDENTS
●

Must familiarize themselves with rules and regulations:
○ Pertaining to academic honesty
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●
●
●
●

○ Pertaining to the EE process
Abide by all established deadlines
Work with the supervisor to develop a meeting schedule
Attend all meetings with the supervisor (providing at least 48 hours notice if a meeting needs to be
postponed)
Complete all requisite documentation

69

CREATIVITY, ACTIVITY, SERVICE
The CAS programme aims to develop students who:
●
●
●
●
●
●

Enjoy and find significance in a range of CAS experiences
Purposefully reflect upon their experiences
Identify goals, develop strategies and determine further actions for personal growth
Explore new possibilities, embrace new challenges and adapt to new roles
Actively participate in planned, sustained, and collaborative CAS projects
Understand they are members of local and global communities with responsibilities towards each other and
the environment

Creativity, Activity, Service (CAS) involves experiential learning - learning through experience, including a process of
reflection and critical analysis. CAS is intended to provide a framework and opportunities for self-determination,
collaboration, accomplishment, and enjoyment. It includes three strands:
●
●
●

Creativity - exploring and extending ideas, leading to an original or interpretive product or performance
Activity - physical exertion contributing to a healthy lifestyle
Service - collaborative and reciprocal engagement with the community in response to an authentic need

Students are expected to:
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Approach CAS with a proactive attitude
Develop a clear understanding of CAS expectations and the purpose of CAS
Explore personal values, attitudes and attributes with reference to the IB learner profile and the IB mission
statement
Determine personal goals
Discuss plans for CAS experiences with the CAS Coordinator (each student will have different goals and needs
- the CAS Coordinator will help the student prepare for purposeful and personal challenges)
Understand and apply the CAS stages (investigation, preparation, action, reflection, demonstration) where
appropriate
Take part in a variety of experiences, some of which are self-initiated, and at least one CAS project
Become more aware of personal interests, skills and talents and observe how these evolve throughout the
CAS programme
Maintain a CAS portfolio and keep records of CAS experiences including evidence of achievement of the
seven CAS learning outcomes (see below)
Understand the reflection process and identify suitable opportunities to reflect on CAS experiences
Demonstrate accomplishments within their CAS programme
Communicate with the CAS Coordinator in formal and informal meetings
Ensure a suitable balance between creativity, activity and service in their CAS programme
Behave appropriately and ethically in their choices and behaviours.

DP Student requirements
Completion of CAS is a compulsory requirement of the DP. Although it is not formally assessed (i.e. graded or
included on MBIS report cards), the IBO states that the “school and students must give CAS as much importance as
any other element of the Diploma Programme”. CAS begins at the start of Grade 11 and its activities must be
regularly carried out for a minimum of 18 months. Students will maintain and complete a CAS portfolio.
●
●

The portfolio formally documents (with evidence) the student’s achievement of the seven CAS learning
outcomes (see below)
Managebac online software will be used to plan and create a CAS schedule and portfolio
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●
●
●
●

●

Students’ progress will be monitored and, when needed, guided by the CAS Coordinator
The portfolio should demonstrate that the student has attempted to find a reasonable balance between
creativity, activity, and service
CAS experiences can be single events or regularly scheduled activities
Students undertake a CAS project (duration: a minimum of one month), which challenges the student to
“show initiative, demonstrate perseverance, and develop skills such as collaboration, problem-solving, and
decision-making” (IBO)
Students must have three formal, documented interviews with the CAS Coordinator - at the beginning of the
programme, at the end of the first year, and at the end of the CAS programme

For Non-Diploma students:
CAS for non-Diploma students must be completed to a satisfactory level as determined by the CAS
coordinator with the main focus being on Service.
Once a month service trip (more than two hours of actual work)
○
○
○
○

Portfolio needs to be checked monthly by a supervisor.
CAS Project completion is optional.
2 learning outcomes achieved in 18 months.
Completion approved by a supervisor.

The following seven CAS learning outcomes help guide the types of activities each student undertakes. Some
activities might address multiple learning outcomes, others may focus on a single area. A student’s CAS portfolio
must demonstrate that the student has achieved each learning outcome at least once during the programme. The
CAS Coordinator will work with each student to determine what evidence is necessary to demonstrate achievement
(often, this evidence will come from the student’s reflections).
1. Identify own strengths and develop areas for growth: students are able to see themselves as individuals with
various skills, of which some are more developed than others
2. Demonstrate that challenges have been undertaken, developing new skills in the process: a new challenge
may be an unfamiliar experience or an extension of an existing one. The newly acquired or developed skills
may be shown through experiences that the student has not previously undertaken or through increased
expertise in an established area
3. Demonstrate how to initiate and plan a CAS experience: students can articulate the stages from conceiving
an idea to executing a plan for a CAS experience or series of CAS experiences. This may be accomplished in
collaboration with other participants. Students may show their knowledge and awareness by building on a
previous experience, or by launching a new idea or process
4. Show commitment to and perseverance in CAS experiences: students demonstrate regular and active
engagement in CAS
5. Demonstrate the skills and recognize the benefits of working collaboratively: students are able to identify,
demonstrate and critically discuss the benefits and challenges of collaboration gained through CAS
experiences
6. Demonstrate engagement with issues of global significance: students are able to identify and demonstrate
their understanding of global issues, make responsible decisions, and take appropriate action in response to
the issue either locally, nationally or internationally
7. Recognize and consider the ethics of choices and actions: students show awareness of the consequences of
choices and actions in planning and carrying out CAS experiences
There are innumerable ways to approach each CAS strand. The following examples are only suggestions, and you
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may realize that many of these samples could address multiple strands.
CREATIVITY - exploring and extending ideas, leading to an original or interpretive product or performance ( DP
Students only )
“Creativity in CAS provides students with the opportunity to explore their own sense of original thinking and
expression. Creativity will come from the student’s talents, interests, passions, emotional responses, and imagination;
the form of expression is limitless. This may include visual and performing arts, digital design, writing, film, culinary
arts, crafts and composition. Students are encouraged to engage in creative endeavours that move them beyond the
familiar, broadening their scope from conventional to unconventional thinking…
By striving for new possibilities, students may discover ways to meet challenges and identify strengths that carry them
forward with curiosity and continued innovation. When demonstrating creative expression, students may showcase
their product or performance in a variety of ways, for example, through a recording, a presentation, an exhibition,
social media or shared discussion. Creativity in CAS is not met by the appreciation of the creative efforts of others,
such as attending a concert or art exhibition. Creativity can be inspired and informed by the student’s Diploma
courses. For example, students can meet new challenges and objectives in creativity using the skills developed in the
visual arts course, or find new ways of expression utilizing elements in the design technology course. However,
creativity experiences must be distinct from, and may not be included or used in, the student’s Diploma course
requirements” (IBO).

Sample approaches to creativity (which could be individual, school, or community-based):
A musical performance (e.g.
recital, concert, solo)

A club (e.g. an art club)

Drama (e.g. participation in a play or
musical)

Develop a website or blog

Take cooking classes

Work on the school yearbook

Learn an instrument (or take
lessons to develop pre-existing
abilities)

Make a documentary film

Participate in MUN

ACTIVITY - physical exertion contributing to a healthy lifestyle ( DP Students only )
“The aim of the “Activity” strand is to promote lifelong healthy habits related to physical well-being. Pursuits may
include individual and team sports, aerobic exercise, dance, outdoor recreation, fitness training, and any other form of
physical exertion that purposefully contributes to a healthy lifestyle. Students are encouraged to participate at an
appropriate level and on a regular basis to provide a genuine challenge and benefit...
All CAS students must satisfy the basic requirement of physical exertion contributing to a healthy lifestyle as is
appropriate for each student. Students who regularly participate in suitable activity experiences are encouraged to
develop and extend their participation. Students could expand personal goals, explore different training models to
enhance their existing sport or become involved in a new sport. For dedicated student athletes, maintenance of a
planned rigorous training programme is appropriate” (IBO).
Sample approaches to activity (which could be individual, school, or community-based):
Participate in a sport

Train and compete in an event (e.g. a
long distance run)

Regularly attend a gym

Develop abilities through
training (e.g. swimming practice)

Take dance classes

Learn a martial art

Help maintain a community park
or garden

Become a volunteer trainer or coach

Climb a mountain
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SERVICE - collaborative and reciprocal engagement with the community in response to an authentic need ( DP and
Non-DP Students )
“The aim of the “Service” strand is for students to understand their capacity to make a meaningful contribution to
their community and society. Through service, students develop and apply personal and social skills in real-life
situations involving decision-making, problem-solving, initiative, responsibility, and accountability for their actions.
Service is often seen as one of the most transforming elements of CAS by promoting students’ self-awareness, offering
diverse occasions for interactions and experiences and opportunities for international-mindedness…
Service within CAS benefits all involved: students learn as they identify and address authentic community needs, and
the community benefits through reciprocal collaboration. Service fosters development of abilities, attitudes and values
in accordance with the IB mission statement and the IB learner profile. As such, CAS service experiences are unpaid.
When defining “community”, consideration must be made to situation and culture. The community may be the school;
however, it is recommended that service experiences extend beyond the school to local, national and/or international
communities. Community involvement includes collaboration with others, as students investigate the need, plan and
implement their idea for service...
Local interactions allow for developing relationships, observing and participating in sustained change, and meeting
challenges through collaboration. From the local context, students can extend their thinking and knowledge to
understanding global issues. Students can also extend local service to global impact through partnerships with CAS
students in other cities and towns, countries and continents. Technology affords opportunities for networking, sharing
of initiatives, partnerships and impact” (IBO).
Sample approaches to service (which could be individual, school, or community-based):
Participate in a service trip

Join a school organization (MAA, SC,
NHS)

Volunteer charity work

Present or publicise information
to raise awareness of a local or
global issue

Tutor

Volunteer at an animal shelter

Fundraise

Join a community service group

Organize an event

More detailed information about CAS can be found in the MBIS CAS Handbook.
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APPENDIX I: ACADEMIC HONESTY CONTRACT

MARIST BROTHERS INTERNATIONAL SCHOOL
STUDENT DECLARATION OF ACADEMIC HONESTY
a. I declare that all work that I submit, both graded and ungraded, will be my own.
b. Any sources or contributions I include in my work will be clearly acknowledged and appropriately
cited.
c. I have read and understand the MBIS Academic Honesty Policy.
d. I am aware that I will receive a zero grade on any assessment that I plagiarize or share with others.
e. I am aware that cheating during an assessment will result in a zero grade.
f. I am aware that academic dishonesty affecting IB Diploma assessments may lead to my
disqualification from the programme and the denial of my IB diploma.
g. I am aware that academic dishonesty can lead to suspension and expulsion.

Student Name: __________________________

Student Signature: __________________________

Parent Name: ___________________________

Parent Signature: ___________________________

Date: _____________________
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APPENDIX II: ACADEMIC HONESTY POLICY: FACULTY ADDENDUM
NOTE: The following addendum to the MBIS Academic Honesty Policy outlines specific roles and responsibilities of
faculty members in regards to the monitoring and enforcement of the policy.

ROLES & RESPONSIBILITIES OF TEACHERS & STAFF
● Upper School Teachers should consult with the Deputy Head of School after confirming that academic
dishonesty has occurred
● Elementary School Teachers should consult with the Head of Lower School after confirming that academic
dishonesty has occurred
● The Administration team is ultimately responsible for determining consequences in the case of serious
breaches of academic honesty
● Any investigation should begin by identifying if the breach was intentional
● For consistency and practicality, MLA conventions are to be followed within all Upper School subjects. As a
result, assessments should have, where relevant:
○ MLA document settings
○ MLA-style in-text citations
○ An MLA-style works cited page
● All Upper School teachers are expected to be familiar with MLA conventions
● The English Department is responsible for the initial teaching of MLA conventions
● The monitoring, development and support of student MLA formatting and citation skills is the shared
responsibility of all Upper School teachers
● The requirement for MLA conventions should be made explicit in course outlines distributed to students at
the start of each year
● Where appropriate, MLA convention use should be integrated into assessment grading criteria
● The use of MLA conventions should be reflected in texts produced by a teacher (e.g. assessment outlines,
lists of texts/sources, citations visible on presentations
● Where appropriate, teachers should use electronic tools, such as Turnitin, to more effectively monitor the
integrity of student work
● All MBIS teachers are responsible for developing within students the ability to select high-quality sources
and use them appropriately
● Lower School teachers and staff should develop within students age-appropriate strategies and skills relevant
to academic honesty
● Consistency in response and consequences is essential and expected
● Whenever possible, summative assessments should be conducted in-class
IB DP Teachers
● “IB teachers are best placed to verify that candidates’ work complies with the IB’s expectations concerning
academic honesty. Therefore, teachers must use appropriate means to ensure that candidates’ work is, to
the best of their knowledge, the authentic work of the candidates. Schools are responsible for checking all
candidates’ work prior to submission to the IB for assessment or moderation” (IBO “Handbook” 1)
● “Regardless of the reference style adopted by the school for a given subject, it is expected that the minimum
information given includes: name of author, date of publication, title of source and page numbers as
applicable” (IBO “Handbook” 1)
● “Candidates… are expected to demonstrate that all sources have been acknowledged using a standard style
consistently so that credit is given to all sources used (audio-visual material, text, graphs, images and/or data
published in print or in electronic sources), including sources that have been paraphrased or summarized”
(IBO “Handbook” 2)
● All DP assessments should, where possible, be monitored with Turnitin
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●

●

●

The level/kind of guidance you can provide on assessments, including the Extended Essay, is outlined in
subject guides and other relevant IBO documentation. If you are unclear, please consult with the Diploma
Program Coordinator
According to the IBO, teacher misconduct of an assessment includes (but is not confined to):
○ “the unauthorized rescheduling of an examination
○ failing to keep the examination papers secure prior to an examination
○ opening examination paper packets prior to an examination
○ providing a candidate with undue assistance in the production of work that contributes to the
assessment requirements of the Diploma Programme
○ leaving candidates unsupervised during an examination
○ allowing additional time in examinations without authorization from the IB
○ releasing an examination paper, or otherwise disclosing information about the content of a paper,
within 24 hours after the examination” (IBO “Handbook” 4)
The IB Handbook of Procedures for the Diploma Programme outlines the process and consequences relating
to a breach of regulations.

POLICY REVIEW
As part of our commitment to continual, cyclical improvement, this policy will be reviewed and updated where
required. This review process is to be incorporated into our WASC Self-Study.
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APPENDIX III: ASSESSMENT POLICY ADDENDUM
NOTE: The following addendum to the MBIS Assessment Policy provides further detail concerning the way assessment
is carried out at the school, as well as outlining the roles and responsibilities of faculty members in regards to
assessment best practices.
ASSESSMENT PHILOSOPHY
The MBIS IB DP Assessment Policy is based on the educational philosophies and principles set out by the IBO. We
believe that assessment practices must be:
● A shared responsibility between all stakeholders
● A cyclical process - focused on the ongoing improvement of teaching and learning
● Consistently and systematically applied, including vertically and horizontally across the curriculum
● Based on subject-specific criteria published by the IBO
● Supplemented with effective feedback
● Anchored to authentic, ‘real-life’ experiences and contexts
● Designed to take into account/explore multiple perspectives and understanding
● Clearly communicated to and understood by all stakeholders.
OVERVIEW
Assessment is “the process of making a judgement or forming an opinion, after considering something or someone
carefully” (“Assessment”). In an educational context, this means measuring and evaluating what a student can do, or
what they know, relative to programme and syllabus standards. To monitor a student’s progress and achievements,
teachers use two forms of assessment: formative and summative.
FORMATIVE ASSESSMENT - ASSESSMENT FOR LEARNING
Formative assessment is designed to “provide detailed feedback to teachers and their students on the nature of
students’ strengths and weaknesses, and to help develop students’ capabilities” (“Diploma Programme Assessment”
3). Teachers use formative assessment to monitor a student's progress towards meeting MBIS academic
requirements, DP standards, and as data to analyze the effectiveness of classroom instruction. This data is used to
modify course content or teaching strategies, in order to better support the learning of individual students and/or
classes. Formative assessments are graded against subject-specific assessment criteria.
Timely feedback is vital to the success of formative assessments - students must be consistently and adequately
informed on how and where they need to improve. Feedback should make explicit connections to the assessment
criteria.
Students must be willing to take responsibility for their own learning - which includes focusing on problem areas and
investing the time and effort required to overcome challenges. They are encouraged to be reflective and frequently
assess their own learning and performance. Reflection is explicitly integrated into CAS and the Extended Essay, but
should also be supported in subject classes, through self-evaluation activities. Student assessment of their own
learning asks them to focus on three essential questions:
● Where am I at now?
● Where do I need to get to?
● What do I need to do to get there?
SUMMATIVE ASSESSMENT - ASSESSMENT OF LEARNING
Summative assessments occur at the end of units of learning and courses. Once teaching/learning of a unit or course
is finished, these assessments should ‘summarize’ what a student can or cannot do, what they know or what they do
not know.
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By design, with the exception of officially assessed tasks and examinations, the majority of assessment within the DP
may be considered formative. However, for the purposes of internal reporting, a range of content/unit-concluding
tasks are categorized as summative (e.g. unit tests, project work, final essays, etc.).
Although they are not used to calculate a student’s final IB score, non-official summative assessment tasks focus on
subject-specific learning objectives and play an important role in reflecting a student's progress within the DP.
Additionally, satisfactory completion of these assessments is used to satisfy the grade and course credit requirements
of the MBIS Diploma.
Most official IB summative assessments are carried out or finalized during G12:
○ Final subject scores are primarily achieved through exit examinations that occur in May (for Grade 12
students).
○ For each subject, an internal assessment(s) is used to supplement examination scoring. Please refer
to the DP subject outlines for further details on subject-specific assessment components.
CRITERION-RELATED ASSESSMENT
DP subject assessment is criterion-related. This means that rubrics are used to gauge student achievement in various
knowledge/skill areas. DP rubrics are a crucial tool for communicating student expectations and progress. It is the
responsibility of teachers to provide rubrics well in advance of assessment deadlines and to explicitly explain and
clarify criteria and expectations. Teachers are encouraged to use sample exemplars when discussing expectations or
providing direct feedback on completed assessments. Beyond rubric-based marking, teachers are expected to
provide additional forms of feedback, such as conferencing, annotations, margin notations, and summative
comments.
TEACHER RESPONSIBILITIES
MBIS DP teachers are expected to:
● Successfully complete Category One training in their subject area(s)
● Demonstrate a willingness to undertake further IB training, acknowledging and modelling the concept of
learning as a ‘lifelong process’
● Read, understand and follow the rules and guidelines provided in the MBIS Academic Honesty Policy
● Read, understand and follow the rules and guidelines provided in the MBIS Language Policy
● Engage in regular collaborative planning
● Explicitly integrate IB philosophies, such as the Learner Profile, within their curriculum, assessments, and
instruction
● Use a range of quantitative and qualitative data when designing/modifying curriculum
● Ensure students understand assessment objectives, standards, and practices
● Ensure that IB assessment objectives and rubrics systematically and consistently guide classroom teaching
and learning and assessment work
● Provide in class subject outlines, and explicitly instruct, subject-specific:
o Aims and Objectives
o Rubrics and related criteria
o Grading descriptors/mark schemes
o Relevant standards for internal assessments
o Deadlines
o General expectations and rules
● Provide criteria and rubrics for all summative assessment tasks
● Use a range of formative and summative assessments
● Use/design assessment tools that will provide clear and accurate evidence of intended learning outcomes
● When two teachers are teaching the same course, design standardized major assessments, in order to
support assessment consistency
● Ensure all objectives for the subject are adequately assessed
● Indicate to students which semester tasks are recorded as part of the MBIS Diploma grade
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●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Provide timely, descriptive, and actionable feedback
Differentiate instruction/assessment for HL, SL, and non-DP students
Differentiate instruction according to the needs of individual students within the class
Keep clear and accurate records of all assessment activities
Regularly update Powerschool grades (fortnightly, or as advised by Administration)
Complete and maintain thorough and accurate Managebac curriculum mapping
When required/practical, use Turnitin to detect plagiarism
Judiciously assign homework - being mindful of cumulative student workloads
Use sample/past exam papers for formative and/or summative assessment
Read, understand and follow subject-relevant information outlined in the Handbook of Procedures for the
Diploma Programme
Keep up to date with IB-publications and resources, such as Teacher Support Materials, Subject Reports
(especially sections providing advice for teaching future candidates), and marking schemes for past papers
Oversee the Internal Assessment (IA) requirements for their subject area(s)
Complete and submit all IA paperwork to the DPC before the school deadline date
Provide predicted course grades to the DPC before the school deadline date
Actively support students with their Extended Essay and/or CAS projects

Teachers are encouraged to use online tools, such as Drive, Moodle, and teacher blogs/websites, as instructional and
informational hubs for students, parents, and colleagues.
PEDAGOGICAL PRACTICE
MBIS does not prescribe or proscribe specific approaches to teaching and learning. However, our teachers are
guided by the educational philosophy of the school and, particularly during the DP years, by the holistic and
subject-specific expectations outlined by the IBO.
The IBO has established guiding approaches to teaching (ATTs) and approaches to learning (ATLs), and these should
be considered fundamental aspects an MBIS education:
Teaching within the DP should be:
1. Based on inquiry
2. Focused on conceptual understanding
3. Developed in local and global contexts
4. Focused on effective teamwork and collaboration
5. Differentiated to meet the needs of all learners
6. Informed by formative and summative assessment
Approaches to Learning “are deliberate strategies, skills and attitudes that permeate the IB teaching and learning
environment” (IBO, “Approaches”). Teachers are expected to teach not only the “what” and “why” of content, but
also “how to learn”. The following skills make up the ATLs:
1. Thinking skills
2. Communications skills
3. Social skills
4. Self-management skills
5. Research skills
Furthermore, teachers are asked to be mindful of the following (Hattie’s signposts towards excellence in education):
1. “Teachers are among the most powerful influences in learning.
2. Teachers need to be directive, influential, caring, and actively engaged in the passion of teaching and learning
3. Teachers need to be aware of what each and every student is thinking and knowing, to construct meaning
and meaningful experiences in light of this knowledge, have proficient knowledge and understanding of their
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content to provide meaningful and appropriate feedback such that each student moves progressively
through the curriculum levels.
4. Teachers need to know the learning intentions and success criteria of their lessons, know how well they are
attaining these criteria for all students, and know where to go next in light if the gap between students’
current knowledge and understanding of the success criteria of “Where are you going?”, “How are you
going?”, and “Where to next?”.
5. Teachers need to move from the single idea to multiple ideas, and to relate and then extend these ideas such
that learners construct and reconstruct knowledge and ideas. It is not the knowledge or ideas, but the
learner’s construction of this knowledge and these ideas that is critical.
6. School leaders and teachers need to create schools, staffroom, and classroom environments where error is
welcomed as a learning opportunity, where discarding incorrect knowledge and understandings is welcomed,
and where participants can feel safe to learn, re-learn, and explore knowledge and understanding” (Hattie
238-239).
TEACHER COLLABORATION
A collaborative approach to teaching is vital to successful teaching and learning at MBIS. The faculty strive to
maintain and strengthen curricula connections between subjects and grade levels. Effective collaborative strategies
include:
● Regular faculty and departmental/PLC meetings
● Taking a structured, student-focused, data-driven approach to collaborative meetings
● The development of shared assessments and teaching strategies that strengthen connections vertically and
horizontally, including pre-DP courses
● The use of quantitative and qualitative data to reflect on and continually seek to improve practice
● A dedication to shared, ongoing external and on-site professional development
● When practical, working with other subject-area teachers to develop cross-curricular connections
● Working with the TOK teacher to integrate TOK content into other subjects
● A faculty-wide approach to regulating student homework loads and scheduling
● Acknowledging that all faculty are language teachers, systematically integrating language instruction into all
subject areas
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APPENDIX IV: SPECIAL NEEDS & INCLUSIVITY POLICY

SPECIAL NEEDS & INCLUSIVITY POLICY: DIPLOMA PROGRAMME
“Inclusion is an ongoing process that aims to increase access and engagement in learning for all students by
identifying and removing barriers” (IBO)

OVERVIEW
The MBIS Special Needs & Inclusivity Policy: Diploma Programme is intended to:
(a) Provide a statement of intent that affirms the school’s approach to inclusive education
(b) Outline the capability of the school to provide support services for special needs students
(c) Provide stakeholders with information regarding the provision of accommodations for special needs students
(d) Identify and clarify the roles and responsibilities of stakeholders regarding the provision of accommodations
for special needs students

PHILOSOPHY
The MBIS student body and faculty encompasses individuals from a diverse range of nationalities, cultures, and
self-identities. Our school has a long tradition of community-centric education and acceptance of all students, and we
take pride in the nurturing, supportive, and inclusive environment provided at all grade levels. Respect, trust,
humility and integrity are fundamental core values of our school philosophy; built on a foundation of virtues laid by
the Marist Brothers who first established the school. The Brothers drew inspiration from the ideals of Saint Marcellin
Champagnat, who famously stated: “To raise children, we must love them and love them equally forever.”
We believe that all students can succeed. Nevertheless, we recognize that the school’s context presents some
limitations that impact on educational inclusivity:
● As an independent, private institution, the school is not able to access prefectural or national special needs
educational resources
● A lack of English-language external specialists and services within Japan is a significant barrier for student
support
● With a relatively small student body, it is not financially feasible to fund a specific special needs department
or full-time specialist positions
● The school buildings are not designed to provide full and adequate access to physically disabled students
Acknowledging these limitations, the MBIS Admissions Procedures (Special Needs) document states:“Marist Brothers
International School welcomes all applicants, but parents should note that MBIS personnel and facilities cannot
accommodate the entire range of student needs, particularly those of severely learning disabled, physically
challenged, or emotionally disturbed. Admissions and placement will therefore be determined on an individual basis.
MBIS is not equipped to handle students with severe special needs...The school has limited resources to deal with
mild and moderate learning disabilities, and remedial reading. The Admissions Team will make recommendations to
the Administration regarding any academic support required. The [Head of School], in consultation with the
Admissions Team, makes all decisions regarding acceptance and special support required.”
MBIS values educational equity and supports the inclusive assessment arrangement philosophy of the IBO: “The IB
believes that all candidates should be allowed to demonstrate their ability under assessment conditions that are as
fair as possible. Standard assessment conditions may put candidates with learning support requirements at a
disadvantage by preventing them from demonstrating their level of attainment. Inclusive assessment arrangements
may be authorized in these circumstances” (IBO). MBIS will, whenever possible, provide ongoing support, including a
range of accommodations to support the success of all students.
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IB ACCOMMODATIONS
The IBO define inclusive assessment arrangements as “changed or additional conditions during the assessment
process for a candidate with assessment access requirements. These enable the candidate to demonstrate his or her
level of attainment more fairly and are not intended to compensate for any lack of ability” (IBO).
“Candidates who require inclusive assessment arrangements may have learning support requirements due to one or
more of the following” (IBO):
• Autism spectrum/Asperger’s syndrome
• Learning disabilities
• Medical conditions
• Mental health issues
• Multiple disabilities
• Physical and/or sensory challenges
• Social, emotional and behavioural difficulties
• Specific learning difficulties
• Speech and/or communication difficulties
The following list provides examples of accommodations that may be offered by the school, at the discretion of the
Guidance Counsellor, Diploma Coordinator and/or Administration, without the official consent of the IBO:
● A separate room or special seating arrangement when taking an examination
● Extra rest breaks during an examination
● Additional time to complete certain assessments
The following list provides examples of accommodations that may be offered by the school, at the discretion of the
Guidance Counsellor, Diploma Coordinator and/or Administration, if authorized by the IBO. In such cases, a formal
application must be submitted, accompanied with documentation (e.g. a report from a medical specialist):
● Additional time for some official assessment tasks and/or examinations
● The use of a computer, word processor, or scribe during examinations
● A reader during examinations
● Assessment deadline extensions or exemptions

ROLES & RESPONSIBILITIES
MBIS GUIDANCE COUNSELLOR
● Will provide guidance to students with special needs, to help them make informed decisions regarding their
academic decisions
● Will determine the extent to which the special needs of the student will impact on their success in the DP,
and, when required, make recommendations concerning the student’s DP application
● Will meet with parents in regards to special needs and graduation pathways/course selection
● Will liaise with external specialists, when relevant and available, to assess the suitability of the DP/course
and/or the degree to which accommodations can be provided
● Will track the progress of students with special needs, through stakeholder meetings and analysis of available
data (i.e. formative and summative assessment)
● Will maintain discretion and confidentiality in regards to the educational needs of individual students
MBIS DIPLOMA PROGRAMME COORDINATOR
● Will liaise with the Guidance Counsellor in regards to special needs students and DP applications/course
selections
● Will liaise with the Guidance Counsellor before initiating accommodation requests
● Will submit applications for accommodations to the IBO
● Facilitate and oversee the provision of accommodations, ensuring that they do not contravene IBO
regulations
● Will maintain discretion and confidentiality in regards to the educational needs of individual students
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TEACHERS
● Will communicate concerns to the Guidance Counsellor in a timely manner
● Will ensure that any required intervention occurs as early as possible
● Will become familiar with the range of accommodations available, enabling them to suggest the best
possible assistance for students
● Will apply all accommodations, as requested by the Guidance Counsellor
● Will provide regular progress reports/feedback to the Guidance Counsellor, in regards to the provision of
accommodations
● Will utilize research-based pedagogical practices to provide equal access for all students
● Will provide differentiated instruction to support the learning of all students
● Will work collaboratively with colleagues to improve the outcomes of all students
● Will maintain discretion and confidentiality in regards to the educational needs of individual students
PARENTS/CAREGIVERS:
● Must inform the MBIS Guidance Counsellor if they intend to request accommodations for their child
○ Requests should be made as early as possible (ideally, before the student enters Grade 11)
● Will provide documentation required for IBO accommodation requests
● Must inform the MBIS Guidance Counsellor of any changes to their child’s needs
● Must be aware that there is no guarantee that IB accommodation requests will be approved by the IBO
● May, in some cases, need to cover extra costs for accommodations requested for their child

IBO INCLUSIVE ASSESSMENT ARRANGEMENT PRINCIPLES
“All inclusive assessment arrangements that may be authorized by the IB are based on the following principles.
1.1 The IB must ensure that a grade awarded to a candidate in any subject is not a misleading description of that
candidate’s level of attainment, so the same standards of assessment are applied to all candidates, regardless of
whether or not they have learning support requirements.
1.2 Inclusive assessment arrangements are intended to reduce the adverse effects of a candidate’s long-term
challenge(s) when demonstrating his or her level of attainment. The arrangements requested for a candidate must
not give that candidate an advantage in any assessment component.
1.3 The inclusive assessment arrangements described in this document are intended for candidates with the aptitude
to meet all assessment requirements leading to the award of the diploma or course results.
1.4 If inclusive assessment arrangements are necessary for a candidate during the course of their study of the
Diploma Programme or practice examinations, the school may provide the arrangements. If the arrangements are
required for assessment, this document lists the arrangements that do not require prior authorization from the IB.
For all other arrangements, prior authorization from the IB Assessment centre is mandatory. Similarly, if a Diploma
Programme candidate has difficulties meeting the requirements for creativity, activity, service (CAS), IB Answers must
be consulted.
1.5 The IB aims to authorize inclusive assessment arrangements that are compatible with those normally available to
the candidate concerned. However, authorization will only be given for arrangements that are consistent with the
policy and practice of the IB. It should not be assumed that the IB will necessarily agree to the arrangements
requested by a school. Coordinators are required to provide information on the candidate’s usual method of working
in the classroom.
1.6 The IB is committed to an educational philosophy based on international-mindedness. Therefore, the inclusive
assessment arrangements policy of the IB may not reflect the standard practice of any one country. To achieve equity
among candidates with assessment access requirements, the policy represents the result of a consideration of
accepted practice in different countries.
1.7 The IB will ensure that, wherever possible, arrangements for candidates with a similar type of access requirement
are the same. Due to the cultural differences that occur in the recognition of learning support requirements and the
nature of access arrangements granted in schools, there may be some compromise which may be necessary to help
ensure comparability between candidates in different countries.
1.8 Each request for inclusive assessment arrangements will be judged on its own merit. Previous authorization of
arrangements, either by the IB or another awarding body, will not influence the decision on whether to authorize the
arrangements that have been requested by the coordinator.
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1.9 The IB treats all information about a candidate as confidential. If required, information will only be shared with
appropriate IB personnel and members of the final award committee, who will be instructed to treat such
information as confidential.
1.10 The IB does not flag or annotate in any way the results of a candidate for whom inclusive assessment
arrangements have been authorized.
1.11 If a school does not meet the conditions specified by the IB when administering inclusive assessment
arrangements or makes arrangements without authorization, the candidate may not be awarded a grade in the
subject and level concerned.
1.12 If it can be demonstrated that a candidate’s lack of proficiency in his or her response language(s) arises from an
identified learning support requirement, inclusive assessment arrangements may be authorized. (For subjects in
groups 3 to 6, all candidates are allowed to use a translating dictionary in the written examinations.)
1.13 If inclusive assessment arrangements are authorized for internal assessment, the IB may require the candidate’s
work to be submitted to the IB Assessment centre for review.
1.14 A school must not inform an examiner of a candidate’s condition or adverse circumstance. Similarly, in the case
of internally assessed work, teachers must not make any adjustments when marking a candidate’s work. If
appropriate, the IB will ensure that reasonable adjustments are applied.
1.15 The list of inclusive assessment arrangements available is revised regularly. The IB will consider alternative
arrangements proposed by a coordinator, provided those arrangements could be made available to all candidates
with similar requirements.
1.16 According to the document General regulations: Diploma Programme, a Diploma Programme candidate may
participate in three examination sessions to be awarded the diploma. At the discretion of the IB, a candidate with
learning support requirements may be allowed additional sessions.
1.17 If the nature of a candidate’s challenge and/or the authorized inclusive assessment arrangement might disturb
other candidates during an examination, the candidate must take the examination in a separate room and be
supervised according to the regulations governing the conduct of Diploma Programme examinations.
1.18 Written examinations must be invigilated according to the regulations governing the conduct of Diploma
Programme examinations. The person invigilating the candidate’s examination must not be a relative of the
candidate, or any other person with whom there may be an apparent or perceived conflict of interest.
1.19 Any issues that arise from the nature of the inclusive assessment arrangements, or any unforeseen difficulties
encountered by the candidate, should be reported to IB Answers as soon as possible” (IBO).

POLICY REVIEW
As part of our commitment to continual, cyclical improvement, this policy will be reviewed and updated where
required. This review process is to be incorporated into our WASC Self-Study.
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APPENDIX V: LANGUAGE POLICY & PRACTICES

MBIS LANGUAGE POLICY & PRACTICES
OVERVIEW
The MBIS Language Policy has been implemented to:
● Emphasize and prioritize the importance of language learning within the international school context
● Support the consistency of language learning across grade levels
● Support the principles of international-mindedness, cultural identity, intercultural awareness and global
citizenship; all of which are integral principles of an International Baccalaureate World School
SCHOOL PHILOSOPHY
MBIS Expectations serve as a foundation for all teaching and learning. The importance of language is embedded
explicitly or implicitly within each of these expectations:
Inquirers

We engage in research and investigation, becoming self-directed, lifelong learners.

Knowledgeable

We strive to develop intellectually, physically and artistically.

Thinkers

We consistently think critically, ethically, and creatively.

Communicators

We collaborate in a multilingual environment, with confidence and courtesy.

Principled

We take responsibility for our own actions, building trust through integrity, honesty, and
humility.

Open-Minded

We seek to broaden our understanding and appreciation of other cultures and perspectives.

Caring

We show compassion within our school community and beyond.

Risk-Takers

We take on challenges as active participants and dare to push beyond our comfort zones.

Balanced

We strive for balance of mind, body and spirit, to develop as well-rounded individuals.

Reflective

We use past experiences as a guide to future actions.

SCHOOL LANGUAGE PROFILE
According to 2016 data, there are at least 23 nationalities represented at MBIS. Given that students may come from
multicultural family backgrounds, or identify with multiple ethnicities, the school is a rich and diverse linguistic
environment. The most prominent languages within the community are English and Japanese. Given the nature of
the international school context, a diverse range of mother-tongue and additional languages are utilized by members
of the school community. All teaching staff are expected to have either native-level or academically functional levels
of English.
LANGUAGE POLICY
The MBIS Language Policy is an organic, working document, created, maintained and developed by staff and
administration. This document, designed to meet specific requirements set out by the International Baccalaureate
Organisation, provides an overview of the guiding principles that underpin all teaching and learning at the school.
This policy is anchored in the beliefs that:
●
●

English is the primary global lingua franca of the 21st century
Japanese, the language of our host nation, offers the greatest benefit as a primary/secondary language to the
majority of the student body
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●
●
●

Multilingualism is a core skill in global society, with inherent educational, social, and vocational benefits
At the heart of all learning is “learning a language, learning through that language and learning about that
language” (Halliday)
All teachers are language teachers

Teachers & Staff:
● Acknowledge that the teaching of language is the responsibility of all teachers
● Help develop language rich environments which embrace and celebrate the diversity of languages, cultures,
and perspectives within our school community
● Recognize the complex and often multimodal nature of “language”
● Model language expectations and conventions during classroom instruction
● Integrate language development into unit and lesson planning, where relevant and required
● Implement a variety of teaching strategies/differentiation in order to support all students
● Utilize standardized data, in addition to formal and informal classroom assessment, to provide detailed
information on student progress
● Actively monitor and promote the use of English as the core language on campus
● Provide extensive support services to ELLs, on an individual and holistic level
● Refer struggling students to school Administration, who will then evaluate and implement follow-up
strategies
● Provide timely and detailed communication to parents and caregivers
● Offer Japanese translations for informational publications, whenever possible
● Judiciously allow students to utilize other languages in the classroom, in order to increase their access to, and
success in, the mainstream curriculum
● Encourage the use of English as a common language on campus, beyond the classroom
● Include language development as a focus area for analysis and evaluation during the Curriculum Cycle
process
● Utilize the resources and expertise of the community to enhance language learning, where relevant and
when possible
● Encourage students to assume responsibility for their own language learning
Students:
● From K-12, study English and Japanese (additional formal, on-campus language study will be considered on a
case-by-case basis)
Parents & Caregivers:
● Are asked to be active participants in their child’s educational development, reinforcing the development of
English and/or their home language(s)
● Are encouraged to support language learning at MBIS through participation in school events
SCHOOL PRACTICES
● The core language of instruction at MBIS is English
● All students are provided with Japanese language classes from K-12
● Students whose level of English proficiency is below admissions benchmarks for their age level may be
denied placement at the school
● At the Montessori-level, a bilingual teacher assistant is employed to support language instruction
● Language classes are streamed and designed to support a wide-range of ability levels: differentiation
happens at the class and individual level
● The Diploma Programme Coordinator will consult with the Head of English and Head of Japanese when
finalizing the placement of students within the Diploma Programme
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●

●

To ensure consistency and support the promotion and development of academic honesty practices, MBIS
requires Upper School students to follow the conventions and requirements of the MLA referencing and
citation system
The Parent Forum offers an opportunity for parents and caregivers to discuss school issues in languages other
than English

ENGLISH
● The school’s ELL Department provided intensive English language support for students from G1-G8, and
offers the following pull-out courses:
ELL
GRADES 1-3

ELL B

ELL A

GRADES 4-6

ELL B

ELL A

GRADE 7

ELL

GRADE 8

ELL

●

From 2017, the Upper School English programme will utilize the following streaming:

ENGLISH
GRADE 7

ELL

English

GRADE 8

ELL

English

GRADE 9

English Language

English Literature

English Honors

GRADE 10

English Language

English Literature

English Honors

GRADE 11

Language B

Language A: Language &
Literature (SL)

Language A: Language &
Literature (HL)

GRADE 12

Language B

Language A: Language &
Literature (SL)

Language A: Language &
Literature (HL)

●
●
●

●

●

SL and HL classes may be combined or split, due to course requirements or cohort size
When entering Grade 11, students are required to choose English as either a Group 1 or Group 2 language
Grade 9 and 10 English Language classes are designed to provide a smooth transition for ELL students
entering the mainstream curriculum, and to support struggling students, including those entering the school
with lower English abilities. The Language course maintains a strong focus on vocabulary acquisition,
grammar, and the writing process
The English Department is primarily responsible for the placement/promotion of students within the English
programme at each grade level. The English Department will consult with the Head of Language Acquisition
and/or Administration in such matters, when required. See the ELL Program Exit and Monitoring Policy for
further details
The English Department considers the following criteria when placing students into the DP program:
○ G10 English Academic average of 85% or higher to be considered for HL
○ Grade of 70% or higher in G10 English Honors to be considered for HL
○ Benchmark essay average of at least 85% from the first and second semesters of G10
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●

○ Qualitative teacher observations
English curriculum aims, scope and sequence, and sequencing is detailed within the school’s Rubicon Atlas
curriculum mapping site

JAPANESE
● Japanese streaming begins at Grade 1:
JAPANESE
K

Japanese

GRADE 1

Japanese

Advanced Japanese

GRADE 2

Japanese

Advanced Japanese

GRADE 3

Japanese

Advanced Japanese

GRADE 4

Japanese

Advanced Japanese

GRADE 5

Japanese

Intermediate Japanese

Advanced Japanese

GRADE 6

Japanese

Intermediate Japanese

Advanced Japanese

GRADE 7

Japanese

Intermediate Japanese

Advanced Japanese

GRADE 8

Japanese

Intermediate Japanese

Advanced Japanese

GRADE 9

Japanese

Intermediate Japanese

Advanced Japanese

GRADE 10

Japanese

Intermediate Japanese

Advanced Japanese

GRADE 11

Ab Initio/Language B

Language A: Language &
Literature (SL)

Language A: Language &
Literature (HL)

GRADE 12

Ab Initio/Language B

Language A: Language &
Literature (SL)

Language A: Language &
Literature (HL)

●
●
●
●
●
●
●

SL and HL classes may be combined or split, due to course requirements or cohort size
Grade levels may be combined to suit the needs of the student body, maximizing the delivery of content and
skills to specific levels of language proficiency
The Japanese Department is primarily responsible for the placement/promotion of students
Initial placement of newly enrolled students is determined by a diagnostic test developed by the Japanese
Department
Promotion between ability streams is determined by teachers’ formative and summative assessments,
include testing adapted from materials published by the Japan Kanji Aptitude Testing Association
Japanese curriculum aims, scope and sequence, and sequencing is detailed within the school’s Rubicon Atlas
curriculum mapping site
The Japanese Department considers the following criteria when placing students into the DP program (please
refer to the Japanese Department documentation for specific details regarding phases and benchmark
essays):
○ G10 Japanese Advanced students in phase 6 and above who have averaged 85% or higher will be
considered for A-HL.
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○
○
○
○
○
○
○

G10 Japanese Intermediate students in phase 5 who have averaged 85% or higher will be considered
for A-SL.
G10 Japanese Intermediate students in phase 4 who have averaged 85% or higher will be considered
for B-HL.
G10 Japanese Beginner students in phase 2 who have averaged 85% or higher will be considered for
B-SL.
G10 Japanese Beginner students in phase 1 will be placed in Ab-initio.
Students entering G11 who have no experience learning Japanese will be placed in Ab-initio.
Benchmark essay average of at least 85% from the second semester (applies only to Intermediate
and Advanced students).
Qualitative teacher observations

PROFESSIONAL DEVELOPMENT
● MBIS prioritizes language and literacy as permanent focal areas for professional development
● All teachers are offered external and in-house literacy professional development
● The school employs a licensed Teaching ESL in Mainstream Classes (TESMC) coach
CURRICULUM & ASSESSMENT
● MBIS follows the California State Standards from Kindergarten to Grade 12. The preschool curriculum
accommodates students aged three through five and is based on the Montessori educational approach, in
which early childhood experimentation and discovery are encouraged. The Common Core Standards for the
Elementary Language Arts Curriculum. The Next Generation Science Standards have been adopted for the
Elementary Science Curriculum.
● The Reading & Writing Workshop is an integral component of G1-G6 classes
● Standardized examination data is utilized for the evaluation and monitoring of English, including LAS Links
(ELL), i-Ready, and PSAT. Additionally, archived Stanford Examinations provide substantial longitudinal data
● The language ability of prospective students may be assessed via LAS Links testing; abbreviated Stanford
testing; essay writing; and/or an oral interview. Placement of successful applicants is to be finalized with
advice from the Head of English and/or Head of Language Acquisition, when required. See the MBIS
Admissions Policy for further details
● Admission to the IB Diploma Programme requires an acceptable level of competence in English. Students
wishing to attempt the Bilingual Diploma require an acceptable level of competence in English and Japanese.
In both cases, the Diploma Programme Coordinator will consult with Administration and relevant staff
members during the selection process
RESOURCES
● All Elementary classrooms include classroom libraries with levelled texts
● All Elementary classrooms include iPad sets, which include language-acquisition applications
● The school offers sufficient and expanding information technology resources to support language
teaching/learning
● The MBIS library offers sufficient and expanding resources for English and Japanese language learners
● Where possible, translation services are provided for parents and caregivers who do not speak English
● During the hiring of new staff, priority is given to applicants who have experience working with English
language learners
REVIEW PROCESS
● The MBIS Language Policy is a cyclical, working document that is intended to change and adapt to the needs
of the school and its students. The MBIS Administration will monitor and review the policy and its
implementation within the classroom and campus. The policy will be formally reviewed and revised by staff
during the school’s WASC Self-Study process.
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