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Part I.  Grant Information  
The 21 Century Community Learning Center (21CCLC) fiscal year 2013 grant recipient, the Fox 

Valley Park District, is a local agency that provides recreational activities and services to Aurora, 

Montgomery, and North Aurora residents. The Fox Valley Park District 21CCLC grant program 

provides after-school academic and support services to four schools in the West Aurora School District 

#129.  

 

The four schools evaluated within this report are Hall Elementary School, Jefferson Middle School, 

Nicholson Elementary School, and Smith Elementary School. This report will outline program 

objectives, discuss resulting data, and provide recommendations and plans for areas in need of 

improvement. 

 

Part II.  Overview and History of Program 
The 21CCLC grant program is an after-school academic and support program with the of goal 

providing West Aurora students and families services including tutoring, homework help, snacks, 

family engagement programming, mentoring, and recreational activities. No substantial changes were 

made in the design of the program from the point of initial application to the present, until March 2020. 

 

Due to Covid-19 school closures and restrictions, the program was not offered as initially designed 

from March 2020 through May 2021. In Spring 2020, West Aurora School District 129 ended all 

school and after-school programming on March 12, 2020. Program staff continued to make phone calls 

to parents checking in with students and attending webinars and professional development 

opportunities were offered to staff during program hours through April 2020. 

 

Due to Covid-19, virtual after-school programming started on October 26, 2020, and transitioned to a 

hybrid model on February 22, 2021. In this hybrid model, students attended the after-school program 

two days a week on alternating days following the school day A-B rotation schedule. On April 7, 2021, 

the program transitioned again, this time to an in-person, four-day program week until the last day of 

programming on May 27, 2021.  

 

The school district chose not to use any outside service providers and all programming and activities 

were provided by program staff. Activity kits and online video resources were provided to families and 

students throughout the year and the parent liaison regularly communicated with families through 

newsletters, emails, and text messaging to provide program updates, local information, and to share 

community resources. 

 

II.A. Evaluation Methods 

Overall questions that guide the evaluation include whether increases were demonstrated in student 

academic achievement, student involvement in school and recreational activities, positive social and 

behavioral changes, and family involvement. A logic model, outlining objectives, activities, and 

outcomes is included in the appendix.   

 

External evaluation services are provided by Aurora Universityôs School of Social Work and are 

overseen by Dr. Christina Bruhn, cbruhn@aurora.edu and Jessica Ortiz, jortiz@aurora.edu. As part of 

the Aurora University (AU) evaluation subcontract, the evaluation team manages the collection and 

analysis of data. The Lead Evaluator enters data into the required data collection systems and 

synthesizes data into this local evaluation report under supervision from the grantees' Program 

Director.  

mailto:cbruhn@aurora.edu
mailto:jortiz@aurora.edu
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The Illinois State Board of Education (ISBE) has approved AU staff as having user authorization for 

the purposes of data entry, and AU will not use the credentials for any purpose other than entering data 

in accordance with the user guidelines (Rules of Behavior) and requests of and under the direction of 

the Program Director. The Grantees retain ownership of the data, oversee entry of the data into the 

21APR and 21 CCLC systems, and have the final right and authority to approve the entries prior to 

submission. 

 

Data is collected from a variety of sources including student grade reports; school day and program 

attendance; disciplinary reports; student enrollment forms; standardized state assessments; and student, 

parent, teacher, and staff surveys. Data not collected directly from surveys, are provided by the school 

district staff and/or grant managers. Grades, discipline, and school day attendance records were 

collected at the middle and end of the academic year. After-school program attendance and 

demographic data were collected throughout the program year. State assessment data is collected as 

they became available, typically in October. Data regarding programming and trainings are collected at 

the end of the school year and include descriptions of events and records of attendance, when 

applicable. Finally, letters and other documents regarding collaboration, services, and partnerships are 

collected on an annual basis. 

 

Instruments used to collect data include parent surveys, teacher surveys, student surveys, and staff 

surveys. Except for the parent and teacher surveys, all surveys are administered twice a year in a pre 

and post-test basis. The program staff and Site Coordinators assist in the distribution and collection of 

surveys. All surveys were completed electronically (parent surveys were completed by phone 

interview) and were distributed and collected as intended during the 20-21 academic year.  Some 

surveys were modified for efficiency. Due to Covid-19, lower enrollment numbers were reported at all 

four sites, directly resulting in lower survey completion rates. Due to small sample sizes, analysis of 

the staff surveys is not available. Copies of surveys unique to this program are provided in the 

appendix, attached. 

 

Part III. A. Program Implementation  
III.A. Students Served 

Recruitment and Retention of Students 

Recruitment of students consisted of identifying and inviting children previously enrolled in the 

program. Teachers were asked to identify students who have struggled academically and to specifically 

invite them to participate in this program. Students qualifying as low-income were given priority for 

enrollment.   

 

The primary student retention strategy is for staff members to build investment in the program through 

relationships with students and families. Staff members take an active interest in the experiences of 

each child. Staff members use positive reinforcement to encourage pro-social behavior and discipline 

is non-punitive. Staff members strive to build preferred activities into the schedule based on student 

preferences, including time for indoor and outdoor play while continuing to uphold the primary 

academic goals of the program. When students do not attend for several days, staff members make 

calls home to inquire about the reasons for their absences. 
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Student Enrollment by Program Site 
Summer data are reported by the studentsô home school site below.  

 

Hall  Enrollment  

Hall Elementary School 

Fall-Spring Enrollment 

FY 19 FY20 FY21 

Total Unduplicated Enrollment 72 78 13 

a) Number of students attending less than 30 days 7 8 2 

b) Number of students attending 30-59 days 17 15 7 

c) Number of students attending 60-89 days 29 55 1 

d) Number of students attending 90+ days 19 0 3 

 

Hall Elementary School 

Summer Enrollment 

Summer 

18 

Summer

19 

Summer 

20 

Total Unduplicated Enrollment 21 45 0 

a) Number of students attending less than 30 days 21 45 0 

b) Number of students attending 30-59 days 0 0 0 

c) Number of students attending 60-89 days 0 0 0 

d) Number of students attending 90+ days 0 0 0 

 

Jefferson Enrollment 

Jefferson Middle School 

Fall-Spring Enrollment 

FY 19 FY20 FY21 

Total Unduplicated Enrollment 55 43 9 

a) Number of students attending less than 30 days 19 16 0 

b) Number of students attending 30-59 days 10 16 5 

c) Number of students attending 60-89 days 17 11 3 

d) Number of students attending 90+ days 9 0 1 

 

Nicholson Student Enrollment  

Nicholson Elementary School 

Fall-Spring Enrollment 

FY 19 FY20 FY21 

Total Unduplicated Enrollment 80 82 27 

a) Number of students attending less than 30 days 4 4 12 

b) Number of students attending 30-59 days 8 7 3 

c) Number of students attending 60-89 days 23 71 5 

d) Number of students attending 90+ days 45 0 7 

 

Nicholson Elementary School 

Summer Enrollment 

Summer 

18 

Summer

19 

Summer 

20 

Total Unduplicated Enrollment 16 31 0 

a) Number of students attending less than 30 days 16 31 0 

b) Number of students attending 30-59 days 0 0 0 

c) Number of students attending 60-89 days 0 0 0 

d) Number of students attending 90+ days 0 0 0 
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Smith Student Enrollment  

Smith Elementary School 

Fall-Spring Enrollment 

FY 19 FY20 FY21 

Total Unduplicated Enrollment 84 85 53 

a) Number of students attending less than 30 days 8 7 13 

b) Number of students attending 30-59 days 6 12 19 

c) Number of students attending 60-89 days 18 66 13 

d) Number of students attending 90+ days 52 0 8 

 

Smith Elementary School 

Summer Enrollment  

Summer 

18 

Summer

19 

Summer 

20 

Total Unduplicated Enrollment 53 0 0 

a) Number of students attending less than 30 days 53 0 0 

b) Number of students attending 30-59 days 0 0 0 

c) Number of students attending 60-89 days 0 0 0 

d) Number of students attending 90+ days 0 0 0 
 

 

Demographic Characteristics of Students by Program Site 
 

Hall Student Demographic Characteristics 

Hall Elementary School FY 19 FY20 FY21 

Total Unduplicated Enrollment  72  78  13 

Male  36  44  8 

Female  36  34  5 

Not reported/Other  0  0  0 

PK  0  0  0 

K  4  1  0 

1  7  11  1 

2  13  10  3 

3  17  20  0 

4  18  18  5 

5  13  18  4 

6 0 0 0 

7 0 0 0 

8 0 0 0 

9 0 0 0 

10 0 0 0 

11 0 0 0 

12 0 0 0 

American Indian/Alaska Native  0  0  3 

Asian/Pacific Islander  0  2  0 

Black or African American  12  13  2 

Hispanic or Latino  55  50  8 

White  5  10  0 

Multiracial  0  3  0 
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Do Not Know  0  0  0 

Limited English Proficient Students  21  35  6 

Students with Disability (Not LEP)  10  6  0 

Students Receiving Free or Reduced 

Lunch 

 43  40 10 

 

Jefferson Student Demographic Characteristics  

Jefferson Middle School FY 19 FY20 FY21 

Total Unduplicated Enrollment  55  43  9 

Male 21  16  3 

Female 34  27  6 

Not reported/Other  0  0  0 

PK  0  0  0 

K  0  0  0 

1  0  0  0 

2  0  0  0 

3  0  0  0 

4  0  0  0 

5  0  0  0 

6  25  18  3 

7  20  14  4 

8  10  11  2 

9  0  0  0 

10  0  0 0 

11  0  0 0 

12  0 0 0 

American Indian/Alaska Native 0 0 0 

Asian/Pacific Islander  3  2  2 

Black or African American  16  10  0 

Hispanic or Latino  29  29  7 

White  7  0  0 

Multiracial  0  2  0 

Do Not Know  0  0  0 

Limited English Proficient Students  11  18  7 

Students with Disability (Not LEP)  10  4  2 

Students Receiving Free or Reduced 

Lunch 

 30  27 5 
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Nicholson Student Demographic Characteristics  

Nicholson Elementary School FY 19 FY20 FY21 

Total Unduplicated Enrollment  80  82  27 

Male  29  37  14 

Female  50  45  13 

Not reported/Other  1  0  0 

PK  0  0  0 

K  5  0  0 

1  13  15  0 

2  25  22  5 

3  12  27  7 

4  9  10  5 

5  15  8  10 

6 0  0  0 

7 0  0  0 

8 0  0  0 

9 0  0  0 

10 0  0  0 

11 0  0  0 

12 0  0  0 

Not reported 1 0 0 

American Indian/Alaska Native  0  0  0 

Asian/Pacific Islander  0  0  0 

Black or African American  9  9  2 

Hispanic or Latino  58  58  23 

White  11  14  1 

Multiracial  1  1  1 

Do Not Know/Not reported 1  0  0 

Limited English Proficient Students  42  46  17  

Students with Disability (Not LEP) 12   15  7 

Students Receiving Free or Reduced 

Lunch 

 59  63 17 
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Smith Student Demographic Characteristics  

Smith Elementary School FY 19 FY20 FY21 

Total Unduplicated Enrollment  84  85  53 

Male  37  43  26 

Female  47  42  27 

Not reported/Other  0  0  0 

PK 0  0  0 

K 0  0  0 

1 7  8  0 

2 22  20  9 

3 24  17  17 

4 20  20  16 

5 11  20  11 

6 0 0 0 

7 0 0 0 

8 0 0 0 

9 0 0 0 

10 0 0 0 

11 0 0 0 

12 0 0 0 

American Indian/Alaska Native 7  0  0 

Asian/Pacific Islander 5  9  2 

Black or African American 20  23  21 

Hispanic or Latino 4  43  22 

White 48  10  8 

Multiracial 0 0  0 

Do Not Know 0 0   0 

Limited English Proficient Students 44 41   27 

Students with Disability (Not LEP) 4  6  3 

Students Receiving Free or Reduced 

Lunch 

62  81 44 

 

Average Daily Attendance (ADA) by Program Site 
Hall ADA  FY 19 FY20 FY21 

Overall Average Daily Attendance (ADA) 65.4 53.3 7.0 

a) ADA for Summer Program 84.6 35.4  N/A 

b) ADA for Afterschool Program 46.3 55.6  7.0 

c) ADA for Before School Program N/A N/A  N/A 

d) ADA for weekend/holiday Program N/A N/A N/A 
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Jefferson ADA FY 19 FY20 FY21 

Overall Average Daily Attendance (ADA) 28.1 20.9  5 

a) ADA for Summer Program N/A N/A  N/A 

b) ADA for Afterschool Program 28.1 20.9  5 

c) ADA for Before School Program N/A N/A  N/A 

d) ADA for weekend/holiday Program N/A N/A N/A 

 

Nicholson ADA FY 19 FY20 FY21 

Overall Average Daily Attendance (ADA) 65.9 60.4 13.7 

a) ADA for Summer Program N/A 27.6  N/A 

b) ADA for Afterschool Program 65.9 68.9   13.7 

c) ADA for Before School Program N/A N/A N/A 

d) ADA for weekend/holiday Program N/A N/A N/A 

 

Smith ADA FY 19 FY20 FY21 

Overall Average Daily Attendance (ADA) 68.8 70.2 27.6 

a) ADA for Summer Program N/A N/A N/A 

b) ADA for Afterschool Program 68.8 70.3  27.6 

c) ADA for Before School Program N/A N/A N/A 

d) ADA for weekend/holiday Program N/A N/A N/A 

 

Family Participation  

Family events and activities were not offered at all sites during the 2020-2021 program year. Jefferson 

Middle School held weekly virtual family game night. The parent liaison communicated regularly with 

enrolled families through newsletters, emails, and text. Fox Valley Park District provided activity kits 

and on-line video resources for families of each enrolled student during the virtual program until 

March 2021. 

 

Part III. B.  Program Operations  
Program Hours and Hours of Operation 

Hall, Jefferson, Nicholson, Smith  

Hours of Operation ï School Year 

FY 19 FY20 FY21 

Total Number of Weeks Site is Open 28 21 28 

Typical Number of Days per Week 4 4 4 

Typical Number of Hours per Week 12 12 12 

 

Hall, Nicholson, Smith  

Hours of Operation ï Summer 

FY 19 FY20 FY21 

Total Number of Weeks Site is Open 4 0  4 

Typical Number of Days per Week 5 0  5 

Typical Number of Hours per Week 27.5 0 27.5 

 

Staffing 

Fox Valley Park District (FVPD) grant employs a Program Director who is responsible for overall 

program management. Cities In Schools employs a Program Manager to oversee the day-to-day 

management of the grant and provide supervision to staff. Each site employs a Site Coordinator who is 
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a district employee during the day and works part-time for 21st Century Community Learning Centers 

(21st CCLC) during program hours. The Site Coordinator is responsible for planning program 

activities, direct supervision of staff members and students, ensuring policies and procedures are 

adhered to, responding to data requests, and for providing intervention when needed.  

 

Part-time staff members typically include school-day teachers, school-day non-teaching staff, college 

student workers, or high school student workers. Due to Covid-19, all program staff were district-

employees. All sites experienced a reduction in staffing because of lower enrollment due to Covid-19. 

Additional partners may be subcontracted with for the provision of activities and mentoring, but 

School District 129 opted not to have partner-provided programming due to Covid-19 concerns. All 

programming activities during the 20-21 program year were provided by district-employed program 

staff.  

 

Hall School Year Staffing  

Designation FY 19 FY20 FY21 

School-day teachers  0 0 0 

Center administrators and coordinators 1 1 1 

Youth Dev. w/ Degree 0 0 0 

Other nonteaching school-day staff  2 3 4 

Parents 0 0 0 

College students 3 3 0 

High school students 0 0 0 

Community members 0 0 0 

Other non-school-day staff  3 3 0 

Total 9 10 5 

Hall Staffing Ratio Given an estimated school year average daily enrollment of 7 (Average Daily 

Attendance, above), the after-school school year student-staff ratio is 1 staff member to 1.4 students. 

 

Hall Turnover  
Number of Staff Who Left During the Year  

FY 19 FY20 FY21 

Leadership (Director, Coordinators, Managers) 0 0 0 

21st CCLC teachers/tutors 0 0 0 

Other staff 0 0 0 

Total 0  0 0 

 

Jefferson School Year Staffing 

Designation FY 19 FY20 FY21 

School-day teachers  0 0 1 

Center administrators and coordinators 1 2 1 

Youth Dev. w/ degree 0 0 0 

Other nonteaching school-day staff 1 3 1 

Parents 0 0 0 

College students 5 5 0 
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High school students 0 0 0 

Community members  0 0 0 

Other non-school-day staff 0 0 0 

Total 7 10 3 

Jefferson Staffing Ratio Given an estimated school year average daily after school enrollment of 5 

(Average Daily Attendance, above), the school year student: staff ratio is 1 staff member to 1.6 

students. 

 

Jefferson Turnover 
Number of Staff Who Left During the Year  

FY 19 FY20 FY21 

Leadership (Director, Coordinators, Managers) 0 0 0 

21st CCLC teachers/tutors 0 0 0 

Other staff 1 0 0 

Total 1 0 0 

 

Nicholson School Year Staffing 

Designation 

 

FY 19 FY20 FY21 

School-day teachers 2 3 3 

Center administrators and coordinators 1 1 1 

Youth Dev. w/ degree 1 1 1 

Other nonteaching school-day staff  2 2 2 

Parents 0 0  0 

College students 3 2 0 

High school students 0 1 0 

Community members  0 0 0 

Other non-school-day staff  0 0 0 

Total 9 10 7 

Nicholson Staffing Ratio Given an estimated school year average daily after school enrollment of 

13.69 (Average Daily Attendance, above), the staffing ratio is 1 staff member to 1. 9 students. 

  

Nicholson Turnover 

Number of Staff Who Left During the Year  

FY 19 FY20 FY21 

Leadership (Director, Coordinators, Managers) 0 0 0 

21st CCLC teachers/tutors 0 0 0 

Other staff 1 0 0 

Total 0 0 0 

 

 

 

 

 



13 
 

  

Smith School Year Staffing 

Designation FY 19 FY20 FY21 

School-day teachers  0 0 0 

Center administrators and coordinators 1 1 1 

Youth Dev. w/ degree 1 1 1 

Other nonteaching school-day staff  4 4 3 

Parents 0 0 0 

College students 3 2 0 

High school students 0 1 0 

Community members  0 0 0 

Other non-school-day staff  0 1 0 

Total 9 10 5 

Smith Staffing Ratio Given an estimated school year average daily after school enrollment of 27.56 

(Average Daily Attendance, above), the staffing ratio is 1 staff member to 5.5 students.  

 

Smith Turnover 

Number of Staff Who Left During the Year  

FY 19 FY20 FY21 

Leadership (Director, Coordinators, Managers) 0 0 0 

21st CCLC teachers/tutors 0 0 0 

Other staff 0 0 0 

Total 0 0 0 

 

Staff Training  

Staff training included an orientation regarding 21st CCLC programming and grant requirements. Other 

opportunities for professional development included mandated reporter training, SEL and parent 

engagement trainings. The Program Director, Program Manager, Parent Liaison, or program staff 

attended various webinars, online meetings, and support calls with Illinois State Board of Education 

(ISBE), 21st Century regional partners and ACT NOW, IAR, National Summer Learning Association, 

the Leadership Program, and ISBE Fall/Spring Conferences for continuing education, training, and 

support. 

 
Staff Training 
Opportunity  

Topic  Provider  Duration
/hours  

Staff attended  

Hall, JMS, Smith, 

Nicholson 

Mandated Reporter Training CIS/School District 129 1 31  

Hall, Smith, 

Nicholson 

Fall Elementary 

Orientation/safety 

CIS/School District 129  2.25 22 

Jefferson Fall Middle school 

Orientation/safety 

CIS/School District 129 2 7 

Program Manager SEL Relationship Skills Act Now 1 1 
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Program Leader Core Connections National Board for 

Professional Teaching 

Standards 

1 1 

Program Director 

Program Manager 

Illinois 21st CCLC Fall 

Conference 

ISBE 14 2 

Program Manager Empowering Youth to Take 

Action on School Climate 

AIR for Illinois Quality 

After-school Webinar 

1 1 

Smith Trauma 101 CCR Virtual Training 2.75 1 

Smith Trauma 102 CCR Virtual Training 2 1 

Program Manager Calling Youth Voice and 

Leadership Into Action 

The Leadership Program .75 1 

Program Manager Effective Communication in 

the Workplace 

The Leadership Program .75 1 

Program Manager Getting Ready for Summer: a 

planning bootcamp 

National Summer Learning 

Association 

1 1 

Nicholson Cultural Appropriateness, 

Integrated SEL, Blended 

Learning, Engaging through 

Social Distancing, Social 

Justice in Education 

Remote K-12, K-13, K-14, 

K15, K16 

2.5 1 

Program Manager Productive Staff Meetings The Leadership Program 1 1 

Parent Liaison A Systematic Approach to 

Family Engagement 

Act Now 3 1 

Smith Trauma, Equity, Race Northwestern Medicine 1 1 

Smith Psychological First Aid Northwestern Medicine 1 1 

Smith Adult SEL Parts 1, 2, 3 Northwestern Medicine 1 1 

Smith Trauma Resilience Northwestern Medicine 1 1 

Program Manager, 

Program Director 

Opportunities for Adolescent 

Learning in Afterschool 

Illinois Quality Afterschool 6 2 

Program Manager, 

Program Director 

Summer Strategies to Reach 

and Re-engage Priority Youth 

Illinois Quality Afterschool 1 1 

Program Manager Town Hall Act Now 1 1 

Adult Leader, Parent 

Liaison 

Recognizing Preventing Child 

Maltreatment for Youth 

Serving Organizations 

Eventbrite 1 2 

Program Manager 

Program Director, 

Evaluator 

Spring Conference Illinois Quality After-school 

Programs/ISBE 

7 3 

Program Manager Calling Youth Voice and 

Leadership Into Action 

The Leadership Program .75 1 

Program Governance 

The Fox Valley Park District (FVPD) employs a Program Director, who is responsible for overall 

program management. Cities In Schools employs a Program Manager responsible for supervision of all 

site staff and day to day management. The Program Manager reports on program data at CIS Board of 

Directorsô meetings. Additionally, the Program Manager has convened a Student Advisory Board and 

Leadership Advisory Team to support the Site Coordinators and program implementation.  

 

A Site Coordinator is employed at each program site. The Site Coordinators report to the Program 

Manager and are typically staff within the host building during the day. During program hours, this 
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Site Coordinator is responsible for planning program activities, providing direct supervision of staff 

members and students, ensuring policies and procedures are followed, responding to data requests, and 

providing intervention when needed.  

 

A Leadership Advisory Team was created by the Program Manager consisting of the site coordinators 

of each program, the parent liaison, the Program Director, a member of the evaluation team from 

Aurora Universityôs School of Social Work, and participating interns. This team provides support and 

guidance to Site Coordinators on various topics related to programming implementation and 

evaluation.  

 

Student advisory boards conduct informal surveying to determine student interests regarding 

programming and activities. This group, including the Program Manager and Site Coordinator, usually 

meets several times during program at each of the four program sites. The Student Advisory Board at 

Jefferson Middle School met six times during the school year from December 2020-May 2021.  

 

Evaluation services are provided by Aurora Universityôs School of Social Work.  

Part IV. Progress towards Objectives  

Objective 1 

Objective  Participants in the program will demonstrate increased academic achievement 

by 10% inadequate yearly progress. 

Activities  

 

Remedial and developmental assistance will be provided to promote increased 

achievement in reading and mathematics.  

Assessments, data 

collection, analysis 

1) 25% or more of participants will demonstrate test scores that meet or exceed 

standards in reading and mathematics.  

Data will be collected from the Illinois Assessment of Readiness (IAR). 

Timeline Standardized assessment data is typically released in October. 

Limitations of data 1) Data are not always immediately available for evaluation. The data provided 

to evaluation staff, once available, only indicate whether a childôs performance 

was below standards, met standards, or exceeded standards, not the actual score. 

In the summer of 2013, the State of Illinois changed the cut-off score students 

needed to earn to be considered to have met state standards. This was done to 

align Illinoisô expectations with those of the rest of the nation. The consequence 

was that a significantly decreased percentage of attendees met expectations. 

2) Illinois transitioned from the ISAT to the PARCC test to the Illinois 

Assessment of Readiness (IAR) in 2018.  

3) A limited number of students participated in the assessment in 2020-21.  

Dissemination of data 

and findings 

Data are disseminated via this report, which is posted on the web site at Fox 

Valley Park District. In addition, the report is shared and discussed with staff 

members, school and district administrators, and grant partners.  

Final findings, 

challenges, and 

recommendations 

 

1) Grant wide, 9.5% (6/63) of students taking the 2021 IAR met proficiency 

standards in Reading and 6% (4/66) met proficiency standards in Math, not 

meeting the 25% goal.  

None of the six students taking the IAR assessment met proficiency standards in 

Reading or Math at Hall (0/6). 

At Jefferson, no students taking the IAR met standards in Reading (0/9) and 

11% (1/9) met in Math.  
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At Nicholson, 12% (2/17) met standards in Reading and none of the students 

taking the IAR met standards in Math (0/17). 

At Smith, 12% (4/34) of the students taking the IAR met standards in Reading 

and 9.7% (3/31) met standards in Math. 

Recommendations to improve studentsô academic performance include 

coordinating student identification and targeted academic intervention with 

school administration. Targeted assistance in areas based on site-specific need 

(Reading/ELL or Math) may help students remediate shortfalls once observed 

may prevent students from experiencing educational deficits that compound as 

the year progresses and have a positive impact on academic performance. 

Program staff should communicate regularly with school day staff to align 

enrichment and extension with school day content.  

Implementation and 

tracking 

Student achievement and targeted intervention in coordination with building 

administration should be implemented and tracked.  

Covid-19 Statement Standardized assessments were given to students attending in-person and make 

ups were not available, which significantly reduced the number of students 

taking the assessment. Virtual instruction substantially changed the delivery of 

instruction and support available to students.  

 

Objective 2 

Objective  Participants in programs will demonstrate improvement in grades in 

mathematics and reading. 

Activities Homework assistance and tutoring will be provided by program staff. 

Assessments, data 

collection, and analysis 

 1) 30% or more of participants will show improvement of one-half of one letter 

grade or greater in GPA for reading and mathematics between the first and 

fourth quarters. 

Data will be collected from school day grade reports in Reading and Math 

coded into a numeric form for analysis to determine half letter grade 

improvements or maintenance. 

Timeline Report cards are collected at the end of the fourth quarter. Project staff members 

enter grades for reading and mathematics, school absence data, and promotions 

data. 

Limitations of data 1) Some grades have not been filed. 

2) In some cases where grades were filed, a specific grade for reading and/or 

mathematics is not available (for instance, a global grade as opposed to a grade 

for sub-topics). 

3) For younger children, grades are often listed as, for instance, ñmeets 

expectationsò rather than as a letter grade. 

4) Some students take more than one class that could be considered ñreading.ò  

Dissemination of data 

and findings 

Data are disseminated via this report, which is posted on the web site at Fox 

Valley Park District. In addition, the report is shared and discussed with staff 

members, school and district administrators, and grant partners. 

Final findings, 

challenges, and 

recommendations 

1) Grant wide, 37% in improved a half letter grade or maintained the highest 

grade in Reading and 23% of students improved one half letter grade or 

maintained the highest grade possible in Math, partially meeting the goal of 

30% improvement in each subject.  

In Reading, 56% at Nicholson, 50% at Jefferson and 30% at Smith, and 23% 

improved at least a half letter grade or maintained the highest grade at Hall. 
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In Math, 67% at Jefferson, 29% at Nicholson, and 15% at Hall and Smith 

improved (or maintained the highest grade). 

The goal of 30% of participants improving a half letter grade in reading and 

math was partially met.  

Challenges affecting progress towards this objective include providing extended 

learning opportunities and remediation for students academically at-risk or 

struggling to demonstrate proficiency in the assessed areas.  

It is recommended that staff provide daily homework assistance or review and 

when students donôt have homework, staff should incorporate math or reading 

enrichment and extension activities. Staff should communicate with school-day 

teachers to align enrichment with school day instruction. Staff may consider 

incentivizing homework completion or enrichment effort to positively affect 

studentsô sense of academic competence and willingness to persist in the face of 

difficult tasks. 

Implementation and 

tracking 

Activities and tracking should continue. Staff should communicate with 

building administration to coordinate targeted assistance.  

Covid-19 Statement Due to Covid-19, 20-21 academic instruction was virtual until winter of 2021, 

when it transitioned to hybrid programming. This was a significant change to 

the instruction delivery and affected district grade assessment and reporting.  

 

Objective 3 

Objective  Participants in the program will demonstrate increased involvement in school 

activities and will have opportunities in other subject areas, such as technology, 

art, music, theater, sports, and other recreation activities. 

Activities Increased academic success driven by activities for Objectives 1 and 2 are 

expected to promote improved school engagement and to drive attendance and 

graduation. Students were provided with access to technology, as well as 

services in fitness/sports, recreation, and art. Students will participate in the 

Youth Leadership Program, including service-learning and career development 

opportunities (employment opportunities for high school students). Inquiry-

based STEM curricula will also be used to promote engagement in technology, 

science, and mathematics.  

Assessments, data 

collection, analysis 

1) At least 80% of attendees will maintain or improve school day attendance, if 

more than one day per quarter is missed, from the first to the fourth quarter 

based on attendance records.  

2) 99% of students will be promoted to the next grade. 

3) 100% of students will participate in career readiness activities. 

4) 100% of students will participate in subject areas such as technology, art, 

sports, and recreation. 

5) 70% will report increased involvement in at least one activity.  

Data will be collected from quarterly school day attendance and grade reports 

and youth surveys post-test changes. 

Timeline Data is collected and coded as available throughout the year, analysis will occur 

once all data is collected (once per year), and results will be compared. 

Limitations of data Participation in extracurricular school-based activities is restricted by 

participation in the after-school program. Participation in school-day activities 

is difficult to measure, and attendance at school is a weak proxy for 

participation in school-day activities. Graduation from high school cannot be 
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measured for several years for most enrolled youth. Intent to pursue higher 

education does not necessarily translate into the resources, in terms of financial 

resources, familial support, and ability to navigate the process of searching for, 

applying to, and gaining financial aid for attendance at an institution of higher 

learning.  

Dissemination of data 

and findings 

Data are disseminated via this report, which is posted on the web site at Fox 

Valley Park District. In addition, the report is shared and discussed with staff 

members, school, and district administrators and grant partners. 

Final findings, 

challenges, and 

recommendations 

1) Grant wide, 74% of students maintained or improved attendance between Q1 

and Q4, not meeting the 80% sub-goal. At each site, 100% of Jefferson and 

Nicholson students, and 23% of Smith students maintained or improved 

attendance. Hall Elementary didnôt record school attendance for any students, 

therefore this data is not available and excluded from these results.  

2) 100% of students were promoted to the next grade.    

3) 100% of enrolled students participated in career readiness activities as they 

were provided as part of the program. 

4) 100% of participants participated in subject areas such as technology, art, 

sports, and recreation. 

5) 95% of students reported increased involvement in at least one activity 

because of this program, meeting the 70% goal. Specifically, 100% of Smith 

and Jefferson students, 92% of Nicholson and 80% of Hall students reported 

increased involved involvement because of participating in the program. 

 This goal was partially met.  

Staff should work to increase student engagement and relationships with 

students through small group activities, SEL instruction and teambuilding. 

Students should be surveyed to find out what activities they are interested in, 

what they liked and how to improve provided activities. Attendance should not 

be incentivized due to Covid-19. 

Implementation and 

tracking 

Activi ties and data tracking should continue. Reinforcement or incentives 

should be based on specific non-academic goals.  

Covid-19 Statement Due to Covid-19, 20-21 academic and after-school program instruction was 

virtual until March 2021, when it transitioned to hybrid programming. This was 

a significant change to the instructional delivery and affected attendance, 

engagement, participation, and district grade assessment and attendance 

reporting. Hall didnôt record school day attendance for any students and this site 

data is not available. Attendance should not be incentivized due to Covid-19. 

 

Objective 4 

Objective The program will provide expanded learning opportunities, with priority given 

to students who are lowest performing and in the greatest need for academic 

assistance. 

Activities Teachers in each school selected students based on academic need. The lowest-

achieving students with the greatest need of academic assistance were offered 

priority. 

Assessments, data 

collection, analysis 

1) 50% or more of the program enrollees will be from low-income families, as 

evidenced by eligibility for free or reduced-fee school meals.  

Data is collected from district level demographic reports, yearly.  
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Timeline The evaluation will take place once per year, and results will be compared from 

year to year. 

Limitations of data Not all families who are eligible may choose to apply for free/reduced-fee 

school lunches. In addition, this is a rough indicator of poverty as it is 

dichotomous and does not indicate the extent of poverty.  

Dissemination of data 

and findings 

Data are disseminated via this report, which is posted on the web site at Fox 

Valley Park District. In addition, the report is shared and discussed with staff 

members, school and district administrators, and grant partners. 

Final findings, 

challenges, and 

recommendations 

1) Grant wide, 74% of all program participants qualified as low-income, (an 

increase from 72.2% in 19-20 and 65% in 18-19) exceeding the 50% target for 

this goal. Specifically, 77% of Hall enrollees, 56% of Jefferson participants, 

59% of Nicholsonôs participants, and 83% of Smithôs participants qualified as 

low-income.  

This objective was met. 

 It is recommended that future recruitment practices focusing on recruiting 

students qualifying as low-income based on school records continue. 

Implementation and 

tracking 

Continued use of current practices and tracking is recommended in addition to a 

review of school records for determination of income status.  

Covid-19 Statement 20-21 program enrollment was significantly lower than previous years. Many 

families were concerned with extended screen time after a full day (initially) of 

online instruction and didnôt have their student participate in the program. 

Student recruitment was open to those interested in attended.  

 

Objective 5 

Objective Participants in the program will demonstrate social benefits and exhibit positive 

behavioral changes. 

Activities Site Coordinators will link families with necessary community services. 

Students will be provided with fitness and nutrition activities to promote health 

and self-esteem. Improved academic achievement and engagement will promote 

student self-esteem. Staff members will develop positive working relationships 

with youth, providing role modeling and conflict-resolution training to promote 

positive relationships with peers.  

Assessments, data 

collection, analysis 

1) At least 80% of attendees will maintain or improve attendance from first to 

fourth quarter, if no more than one day per quarter is missed, based on 

attendance records. 

2) Disciplinary referrals will decrease among enrolled students by 10% or more 

from first to fourth quarters. Disciplinary reports include in-school suspension, 

out-of-school suspensions, detentions, and referrals. Referrals varied and could 

include a parent-teacher phone call or conference.  

3) Teachers will report improvement in behavior and getting along with other 

children for 50% or more of enrolled children.  

4) Staff will report a statistically significant improvement in behavior, 

relationships with peers, and relationships with adults from pre-test to post-test 

for enrolled youth.  

Data is collected from school day attendance and disciplinary reports, Teacher 

and Staff Surveys. Data is coded as available and analyzed once per year.  

Timeline Data were collected from student, staff, and teacher surveys. Teachersô surveys 

were collected in February while student and staff surveys were completed 
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approximately six weeks into the program and six weeks prior to program 

completion. 

Limitations of data 1) In many cases, attendance is not within the control of the children in the 

program. They may miss school due to reasons related to illness, parents not 

helping them to be prepared on time, lack of transportation, or competing 

responsibilities at home. Thus, targeting children for improved attendance when 

much of the child's attendance is within the control of the parent rather than the 

child may not be effective.  

2) Disciplinary referrals are not always made in response to child behavioral 

concern; teachers may avoid making referrals when extensive documentation is 

required of them; different schools respond differently to child behavioral 

concern (for example, one school does not use detention, and another school 

does); child behavioral concern tends to be lower in first and fourth quarters and 

to peak in second and third quarters due to circumstances other than the child's 

behavior alone.  

3) Behavioral improvements in the after-school program may not necessarily 

generalize to the school day program because school day programs have a 

higher degree of structure; thus, behavioral change may not be reflected in 

teacher ratings. 

Dissemination of data 

and findings 

Data are disseminated via this report, which is posted on the web site at Fox 

Valley Park District. In addition, the report is shared and discussed with staff 

members, school and district administrators, and grant partners. 

Final findings, 

challenges, and 

recommendations 

1) Grant wide, 74% of students maintained or improved attendance between Q1 

and Q4, not meeting the 80% goal. At each site, 100% of Jefferson and 

Nicholson students, 23% of Smith students maintained or improved attendance. 

Hall Elementary didnôt record school attendance for any students, therefore this 

data is not available and excluded from these results. 

2) Disciplinary events were not recorded by the school district during the 20-21 

school year.  

3) Grant wide, teachers survey respondents indicated that 91% of all enrolled 

students improved or didnôt need to improve in ñGetting Alongò and 

ñBehaviorò, exceeding the 50% target.  

Smith had 100% improve in ñGetting Along.ò and 98% improve in ñBehaviorò.  

Nicholson had 84% improve in ñGetting Alongò and ñBehaviorò.  

Jefferson had 75% improve in ñBehaviorò and in ñGetting Along.ò  

Hall reported 71% of its students improved or did not need any change in 

ñBehaviorò and 86% in ñGetting Along.ò 

4) Statistically significant changes in the (after school) Staff Survey cannot be 

determined due to the small sample size.  

This goal was partially met.  

Challenges typically affecting this objective include improving attendance in 

students dependent on parents for transportation to school, student engagement 

and relationships.  

Staff should teach and positively reinforce student pro-social behaviors, 

incorporate SEL instruction and teambuilding activities to facilitate meaningful 

student-staff and peer-to-peer relationships and improve engagement, student 

self-concept and behavior. Attendance should not be incentivized due to Covid-

19.   
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Implementation and 

tracking 

Continue implementation with recommended adjustments and increased 

reinforcement on a regular basis (weekly, monthly, quarterly etc.). 

Covid-19 Statement Due to Covid-19, 20-21 academic and after-school program instruction was 

virtual until March 2021, when it transitioned to hybrid programming. This was 

a significant change to the instructional delivery and affected attendance, 

engagement, participation, and district grade assessment, discipline, and 

attendance reporting. Hall didnôt record school day attendance for any students 

and this site data is not available. No discipline data was recorded by the 

district. The reduced number of students enrolled in the program directly 

resulted in fewer completed surveys and in some cases impacted data analysis.  

 

Objective 6 

Objective Programs will provide opportunities for community involvement. 

Activities The grantee collaborated with multiple partners to provide parent education, 

family workshops, and other family events on-site.  

Assessments, data 

collection, analysis 

1) The grantee will provide a list of enrichment and other support services 

offered to families of participants. 

Data is collected annually from the grantee via documents recording events, 

contacts or communications.  

Timeline On an annual basis, the lists of activities and other support services will be 

collected. Parents are surveyed at the end of the program year and will report 

the extent to which available community resources were utilized. 

Limitations of data Services offered were based on perceived needs of this population, based on 

experience working in similar programs but not selected based on parentsô 

identification of their own needs.  

Dissemination of data 

and findings 

Data are disseminated via this report, which is posted on the web site at Fox 

Valley Park District. In addition, the report is shared and discussed with staff 

members, school and district administrators, and grant partners. 

Final findings, 

challenges, and 

recommendations 

1) At Jefferson Middle School, virtual family game nights were held weekly to 

engage students and families. The parent liaison communicated regularly with 

families through email, text messaging and bi-weekly newsletters. Activity kits, 

including online videos, STEM, literacy, and fitness activities, provided all 

enrollees at-home family enrichment activities.  Family engagement events 

were not held for all sites during the 20-21 program year. 

This objective was met. 

 It is recommended that the program provide opportunities for family 

engagement in addition to activity kits and increased communication. If 

possible, sites should consider offering virtual family events to minimize 

barriers to attendance and increase engagement. 

Implementation and 

tracking 

Track attendance at all parent/community events and seek parent feedback 

through surveys and direct communication at events.   

Covid-19 Statement Due to Covid-19, no in-person events or activities were permitted by the school 

district. 
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Objective 7 

Objective The program will increase the involvement of families of participating children. 

Activities Staff spoke by phone with or met with parents 1:1, as feasible, to discuss their 

childrenôs academic and social progress. Parents were offered the opportunity to 

volunteer or visit the program to become more engaged in their children's 

education.  

Assessments, data 

collection, analysis 

Parent surveys were used to assess parentsô level of involvement in their 

childrenôs education. 

1) At least 90% of parents completing the survey will report being somewhat or 

very involved in their childrenôs education. 

2) At least 80% of parents completing the survey will report being somewhat or 

very satisfied with the program.  

Data is collected from survey or phone interview once per year. 

Timeline Sign-in sheets were collected as programs were offered, then tabulated at the 

end of the year. Parent surveys for the middle and high schools were conducted 

via telephone while the program was in session.  

Limitations of data The limitations of the data are primarily that some parents declined to complete 

the parent survey. Even though the survey was kept to two pages, some parents 

found it to be too long. In addition, the self-report measures on the survey do 

not provide very much detail about reasons for parent responses, and therefore 

they do not provide very much guidance to program revision efforts.  

Dissemination of data 

and findings 

Data are disseminated via this report, which is posted on the web site at Fox 

Valley Park District. In addition, the report is shared and discussed with staff 

members, school and district administrators, and grant partners.  

Final findings, 

challenges, and 

recommendations 

1) Grant-wide, 97% of surveyed parents reported being somewhat or very 

involved in their childrenôs education, exceeding the 90% expectation and 

meeting this goal. Specifically, 89% at Hall, 100% at Nicholson, Smith and 

Jefferson reported being somewhat/very involved in their childôs education. 

2) Grant-wide, 97% of surveyed parents reported being satisfied or very 

satisfied with the after-school program, exceeding the 80% target and meeting 

this goal. Specifically, 87.5% indicated satisfaction at Nicholson while 100% at 

Hall, Jefferson and Smith reported being satisfied/very satisfied with the after-

school program.  

This objective was met.   

 It is recommended that staff continue to communicate regularly with families 

and increase the number and type of family events offered to increase parent 

involvement. 

Implementation and 

tracking 

Documentation of event attendance and parent survey completion should 

continue.  

Covid-19 Statement All parent surveys were completed by telephone with a bilingual interviewer 

instead of in-person completion of paper surveys at the elementary level due to 

Covid-19. Family survey completion was lower than expected because of this 

change and fewer results were available for analysis.  
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Objective 8 

Objective Professional development will be offered by the programs and ISBE to meet the 

needs of the program, staff, and students. Professional development activities 

must be aligned with No Child Left Behind definitions and National Staff 

Development Councilôs professional development standards. 

Activities The Site Coordinators and other staff members attended a four-hour orientation 

prior to program initiation. In addition, the grant Program Manager attended an 

ISBE-sponsored training and evaluation staff attended ISBE-sponsored 

webinars. Site coordinators attended Leadership Advisory Meetings with the 

Program Manager and evaluator to discuss programming or evaluation needs. 

Assessments, data 

collection, analysis 

1) 100% attendance at required training and/or professional development 

events, documented by sign-in sheet. 

Data is collected from the grantee communication or attendance logs and 

analyzed annually. 

Timeline Sign-in sheets were collected at the time of each training event.  

Limitations of data The limitations are posed largely by the fact that staff members have little 

compensated time that is not devoted directly to program implementation. 

Moreover, given that many staff members work in the schools during days, 

finding times when all staff members are available to come together for 

training, is challenging.  

Dissemination of data 

and findings 

Data are disseminated via this report, which is posted on the web site at Fox 

Valley Park District. In addition, the report is shared and discussed with staff 

members, school and district administrators, and grant partners. 

Final findings, 

challenges, and 

recommendations 

1) 100% of staff members participated in professional development, meeting 

this goal.  

This objective was met as all staff attended at least one professional 

development. Challenges including finding common time for professional 

development. It is recommended to include professional development in areas 

requested by staff. The most requested professional development topics were 

SEL and teambuilding.  

Implementation and 

tracking 

Current practices of providing regular opportunities for PD should be continued 

and staff should be queried as to areas of interest for additional professional 

development, as appropriate. 

Covid-19 Statement Due to Covid-19, all professional development opportunities were virtual.  

 

Objective 9 

Objective The grantee will create sustainability plans to continue the programs beyond the 

federal funding period. 

Activities Grantees nurtured existing, productive relationships with community-based 

agencies and developed other relationships during the grant period to benefit 

students and families, and to create efficiencies in service delivery. 

Assessments, data 

collection, analysis 

Written letters of agreement should be collected from each community partner, 

sufficiently detailing the roles and responsibilities of partners and intentions to 

sustain contributions after the grant expires.  

Timeline Written letters were collected as agreements were established, documenting 

roles, responsibilities. Community partners will specify their intentions to 

sustain contributions, as feasible after the grant expires.  
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Limitations of data While the subcontractors and in-kind contributors have expressed willingness to 

work together with the 21st Century Community Learning Centers (21st CCLC) 

to sustain their involvement, real funding constraints in conjunction with 

burgeoning service populations limit the capacity of community agencies to 

provide unfunded services. Moreover, the availability of federal, state, private 

foundation, and corporate foundation funding are limited due to limited tax 

revenues and investment returns, and high numbers of organizations petitioning 

for support.  

Dissemination of data 

and findings 

Data are disseminated via this report, which is posted on the web site at Fox 

Valley Park District. In addition, the report is shared and discussed with staff 

members, school and district administrators, and grant partners. 

Final findings and 

recommendations 

-Partnership Changes, 

Strengths, Challenges 

-Sustainability Status 

and Development 

 

Partnership Contributions: See chart below. 

Changes in Partnership/Collaboration: Many of the partnerships have been 

established and developed over the course of several years. No partners 

provided programming during the 20-21 program year.  

Partnership Strengths and Challenges: The contracted partners have an 

established relationship with the grantee and mutually shared goals of serving 

the students and community. Continued and regular communication between 

partners has helped nurture partnerships. Challenges faced by the grantee are to 

continue to develop and expand with and beyond existing partnerships. 

Sustainability Status and Development Strategies:  

This objective was met.  FVPDôs 21st CCLC program has implemented several 

successful strategies to create and maintain effective partnerships between local 

and educational agencies and public and private community organizations to 

create financial stability over the long term. The ongoing goal is to establish and 

maintain effective partnerships across schools and communities toward reaching 

shared student outcomes and overall program sustainability, which includes the 

formation and ongoing development of an Advisory Board that meets regularly, 

and successful implementation of strategies for generating program income, 

such as grant writing, fundraising, partners contributing toward program costs, 

and use of school district, state, and other federal funds; The 21st CCLC 

program includes excellent staffing and training; alignment of school day and 

afterschool cultures; variety of fun, learning activities that support range of 

learning activities; partnership with community; and sound management and 

financial stability. 

West Aurora School District continues to provide space that extends learning 

opportunities in areas such as science, technology, arts, fitness, and literacy to 

enhance and develop minds beyond the school day. Nutritious snacks are 

provided through the USDA After-School Snack Program for the four sites.  

The grantee and stakeholders will continue to work with the school district to 

obtain additional funding from the education foundation and school funding 

(e.g., Title I). 

The focus will be on finding innovative and creative ideas to implement in the 

future. For example, the following sustainability strategies may be considered: 

Developing an annual drive for individual donors; Developing an afterschool 

program component during which children create and run a self-supporting 

business; Developing a fee-based program in a higher income school that can 

offset program costs in a lower income school; Continue to work with Cities In 

Schools of Aurora as a 501(c)3 organization with a board of directors that can 
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apply for grants for which a school district is not eligible or does not wish to 

administer. Ultimately, the Advisory Board is critical to help better understand 

the avenues available for sustainability in the school communities. 

Implementation and 

tracking 

Cities In Schools, a subcontractor to Fox Valley Park District, retained letters of 

commitment with partners and records of applications for successor funding.  

Covid-19 Statement Due to Covid-19, no community partners provided programming. The Project 

Manager maintains communication with community partners throughout the 

year with updates regarding school district and Fox Valley Park District Covid-

19 policies and the ability to provide programming during the school year.  

 

Partner Contributions  

West Aurora School District 129, Subcontractor  

¶ Estimated monetary contributions from partner: $0 

¶ Estimated monetary value of subcontract: $0  

¶ Estimated in-kind monetary value: $39,000 per site 

Contributions: Facilities/services 

Sites: Hall, Smith, Nicholson, Jefferson 

AU School of Social Work, Subcontractor  

¶ Estimated monetary contributions from partner: $0 

¶ Estimated monetary value of subcontract: $22,000 

¶ Estimated in-kind monetary value: $0 

Contributions: Evaluation Services 

Sites: Hall, Smith, Jefferson, Nicholson  

Cities in Schools, In Kind, Subcontractor 

¶ Estimated monetary contributions from partner: $0 

¶ Estimated monetary value of subcontract: $111,600 

($86,400 grant management; $25,200 Parent Liaison) 

¶ Estimated in-kind monetary value: $20,000  

Contributions: grant management, parent liaison 

Sites: Hall, Smith, Nicholson, Jefferson 

West Aurora School District 129, Subcontractor  

¶ Estimated monetary contributions from partner: $0 

¶ Estimated monetary value of subcontract: $1500  

¶ Estimated in-kind monetary value: $0 

Contributions: Transportation home 

Sites: Smith, Nicholson 

 

Additional Findings:  

In addition to administrative data concerning grades, attendance, discipline, and test scores, data were 

collected from youth, program staff, teachers, and parents. Key findings from this data are presented 

here. Additional information and data are reported in the ancillary report, attached. 

 

Youth Survey 

The Surveys of Afterschool Youth Outcomes, developed by the National Institute on Out of School 

Time at Wellesley Center for Women, are research-based surveys used across the nation to evaluate 

outcomes associated with after-school program delivery. The youth surveys are suited for grades 4 

through 8 (first version) and 9 through 12 (second version). The surveys, delivered online and 

available in Spanish, were relatively brief as they were customized to the specific program goals 

evaluated in this report. Scores were given on a scale from 1 to 4, with four being the most 

improvement in a rating. All percentages reported are based on the number of completed surveys. 

 

Students surveyed at all sites reported positive experiences at the program. 95% of surveyed students 

across all sites said the program helped them be ñMore Involvedò and ñMake New Friendsò. 89% 

reported the program helped them ñGet Homework Doneò, ñTry Harderò, ñDo Betterò. 82% of 

students reported the program helped them ñFeel Goodò about themselves and ñGive New Things a 

Tryò. Commonly reported strengths of the program were the social benefits of the program, including 

the relationships with peers and staff and that the program helped them experience new things. 
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At Hall, students positively rated the social benefits of the program. 100% of students reported the 

program helped them make friends. 80% of students said the program helped them ñGet Homework 

Doneò, ñTry Harderò, ñDo Betterò and helped them be ñMore Involvedò, and ñFeel Goodò.   

 

At JMS, 100% of students reported the program helped them ñGet Homework Doneò, ñTry Harderò, 

ñDo Betterò, helped them be ñMore Involvedò, and ñMake New Friendsò. 88% reported the program 

helped them feel good and 75% reported it helped them try new things.  

 

At Nicholson, 92% of students reported the program helped them be ñMore Involvedò. 83% reported 

the program helped them make friends.   75% of students reported the program helped them ñGet 

Homework Doneò, ñTry Harderò, ñDo Betterò, ñFeel Goodò and try new things.   

 

Smith students positively rated most aspects of the program including their relationships with peers, 

engagement and their experience in the program and their perception of themselves as learners. 100% 

of students reported the program helped them ñGet Homework Doneò, ñTry Harderò, ñDo Betterò, 

helped them be ñMore Involvedò and make friends. 93% of students reported the program helped them 

to try new things and 86% reported the program helped them ñFeel Goodò.  

 

Qualitative Analysis of Youth Survey 

Students were asked about their experiences in the program. The students were able to identify many 

aspects of the program that they enjoyed, most commonly identifying going outside, socializing, 

playing, and art.  

 

The students were asked to identify aspects of the program that they would like to change. The most 

common response was that no changes should be made to the program. Another common suggestion 

for program change was to have more outside time, have more play time, time to socialize or to change 

the schedule. 
 

After School Staff Survey 

The Surveys of Afterschool Youth Outcomes, Staff version, were used to evaluate staff perception of 

student success within the after-school program. The survey was customized to the specific program 

goals evaluated in three main areas of focus: Relationships with Peers, Relationships with Adults, and 

Behavior.   

 

Statistically significant changes could not be evaluated due to the small sample size.  

 

Teacher Survey 

Teachers of participating students completed a survey assessing student improvement in several areas. 

Teachers were surveyed in the spring and were able to complete the assessment online or using a paper 

format. Teacher surveys were rated on a scale ranging from 0 to 7, with 0 indicating a significant 

decline, 6 indicating a significant improvement, and 4 indicating no change. Scores of 7 indicated no 

need to improve. All percentages reported are based on the number of completed surveys. 

 

Teacher Survey respondents reported regular attendees improved in the ten assessed areas (students 

attending 30 days or more). 94% of teachers reported students improved or didnôt need to improve in 

ñAttending Class Regularlyò, 92% of teachers reported students improved (or didnôt need to improve) 

over the course of the program in ñGetting Alongò, and 89% of students improved or didnôt need to 

improve in ñCompleting Homework to Teacherôs Satisfactionò, ñTurning in Homework on Timeò and 

in ñBehaviorò. 87% of students were reported to improve (or didnôt need to improve) in ñAcademic 
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Performanceò and ñParticipationò and being ñMotivated to Learnò. Grant-wide, the lowest areas still 

reported improvements (or no need to improve) which were ñBeing Attentive in Classò (85%) and 

ñVolunteeringò (81%).   

 

Teacher Survey response rates were slightly lower than previous years at Hall. At Hall, only 6 of 11 

teacher surveys were returned for regular program attendees (attending 30 days or more). Hall teachers 

reported 83% of students had improvement (or no need to improve) in ñGetting Alongò, ñAttending 

Class Regularlyò and being ñMotivated to Learnò. 67% improved or didnôt need to improve in 

ñTurning Homework in On Timeò, ñCompleting Homework to Teacherôs Satisfactionò, 

ñParticipationò, ñAttending Class Regularlyò, ñBehaving Wellò, and ñAcademic Performanceò. Only 

50% improvement was reported in ñVolunteeringò.  

 

Jefferson Middle School had positive Teacher Survey ratings. The highest rated areas reported 100% 

of regularly attending students improved or didnôt need to improve were in ñTurning Homework in On 

Timeò, ñCompleting Homework to Teacherôs Satisfactionò and ñAttending Class Regularlyò. 88% 

improvement was noted in ñParticipatingò and ñBeing Attentiveò. The lowest rated areas still reported 

75% improvement (or no need to improve) ñVolunteeringò, ñBehavingò, ñAcademic Performanceò, 

ñComing Motivated to Learnò, and ñGetting Alongò.  

 

Teacher response rates were slightly lower at Nicholson than in previous years with 9 of 15 surveys 

returned. At Nicholson, 78% of regular attendees improved or didnôt need to improve in ñGetting 

Alongò and ñAttending Class Regularlyò. 67% improved or didnôt need to improve in ñParticipatingò, 

Behaving Well in Classò, and ñAcademic Performanceò. 56% improved (or didnôt need to) in ñTurning 

in Homework On Timeò, ñCompleting Homework to Teachersô Satisfactionò, ñVolunteeringò, and 

ñComing to School Motivated to Learnò. Only 45% of students were reported to have improved (or 

didnôt need to improve) in ñBeing Attentive in Classò. 

 

Smith Elementary had overwhelmingly positive Teacher Survey results. 100% of students were 

reported to have improved (or had no need to improve) in ñAttending Class Regularlyò, ñBehaving 

Wellò, and ñGetting Alongò. 97% improved (or didnôt need to improve) in ñTurning in Homework On 

Timeò, ñCompleting Homework to Teacherôs Satisfactionò, ñAcademic Performanceò, and Coming to 

School Motivated to Learnò. 95% improved in ñParticipatingò and ñBeing Attentiveò. The lowest rated 

area, ñVolunteeringò, had 92% of students improve (or not need to improve). 

 

Parent Survey  

Parent surveys at the elementary level typically complete a survey in a paper format with Spanish and 

English options and middle school parent surveys are completed by a telephone interview with a 

bilingual interviewer. Due to Covid-19 limitations, all Parent Surveys were completed by phone with a 

bilingual interviewer. This survey was rated on a scale ranging from 1 to 5, with 5 indicating strong 

agreement or highest level of satisfaction possible. All percentages reported are based on the number 

of completed surveys. 

 

Fewer parents completed the Parent Survey than in previous years, but the completed survey 
responses were overwhelmingly positive. Grant-wide, 100% of responding parents reported the 

program was safe environment. 97% of parents completing the Parent Survey reported satisfaction 

with the after-school program, felt the program helped their child complete their homework, and 

improve behavior. 97% reported the program staff were positive, the program was constructive, their 

student enjoyed the program, and they were involved in their childôs education. 94% of responding 



28 
 

  

parents felt youth at the program were positive and that the program helped their child improve their 

grades.  

 

At Hall, 100% of surveyed parents felt the program helped their student complete their homework, the 

program was a safe environment, staff were positive, and they were satisfied with the program. Eight 

of the nine surveyed parents (89%) reported the program helped their studentôs grades and behavior 

improve, felt the program was constructive, youth interactions were positive, their student enjoyed the 

program, and they were involved in their studentôs education.  

 

At Jefferson Middle School, 100% of parents reported agreement or satisfaction in all assessed areas.  

 

100% of surveyed Nicholson parents reported the program helped improve behavior, was a safe and 

constructive environment, staff were positive, their child enjoyed the program and that parents were 

involved in their childôs education. 87% of parents reported the program helped their child complete 

their homework, improve grades, interact positively with peers, and were satisfied with the program.  

 

At Smith,100% of surveyed parents reported agreement or satisfaction in almost all assessed areas. 

93% of parents reported program staff were positive at Smith. 

 

Qualitative Analysis of Parent Surveys  

Parents were asked about their perceptions of the program. Parents commonly stated that the best part 

of the program was the assistance with homework, opportunities for socialization and recreation. When 

asked what they would change about the program, most of the parents reported being satisfied as is 

with the program.  

 

Professional Development Survey 

A Professional Development Survey is completed electronically by adult program staff once per year. 

This survey assesses staff participation in professional development (PD) opportunities, satisfaction 

with offered professional development and seeks feedback on topics for additional training. 

All staff attended an orientation and mandated reporter training.  

 

The commonly reported strengths of the year were the activity kits and online videos and that small 

groups allowed staff to connect with students virtually and to provide more support. Some staff 

reported the virtual platform to be a success while other staff complained about the difficulty with 

technology or connecting with students and that certain activities didnôt transfer well to a virtual 

platform. One staff member shared the new attendance link was cumbersome to use and another staff 

member didnôt find the PD helpful.  

 

The most requested PD topics at Hall were SEL followed by teambuilding, parent engagement 

strategies, and academic enrichment strategies (tied).  

Jefferson staff most requested SEL activities followed by teambuilding and parent engagement 

strategies.  

Nicholson staff requested SEL and teambuilding PD followed by math and science enrichment 

strategies.  

Smith reported teambuilding and math enrichment as the top requested PD for the upcoming year.  
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Part V.  Overall Recommendations, Action Plans and Tracking of Improvements 
Summary of Progress  

83% (5/9) of the objectives were met, 33% (3/9) were partially met and 11% (1/9) of the objectives 

were not met.  

 

Objective 1 was not met. Grant wide, 9.5% of students taking the 2021 IAR met or exceeded standards 

in Reading and 6% met or exceeded standards in Math, not meeting the 25% goal. See page 17 for 

details.  

 

Objective 2 was partially met. The goal of having 30% of students improve one half letter grade (or 

maintaining the highest grade possible) was met grant-wide in Reading (37%) but not in Math (23%).  

See page 16 for site-specific data.  

 

Objective 3 was partially met. Grant-wide 74% of students maintained or improved attendance 

between Q1 and Q4, not meeting the 80% sub-goal. 100% of students were promoted to the next grade 

and100% of enrolled students participated in career readiness activities and participated in subject 

areas such as technology, art, sports, and recreation as they were provided as part of the program, 

meeting these sub-goals. 95% of students reported increased involvement in at least one activity 

because of this program, meeting the 70% goal. See page 17 for site-specific data.  

 

Objective 4 was met with 74% of all program participants qualifying as low-income, exceeding the 

50% target.  

 

Objective 5 was partially met. Grant-wide 74% of students maintained or improved attendance 

between Q1 and Q4, not meeting the 80% sub-goal. Disciplinary events were not recorded by the 

school district during the 20-21 school year therefore data is not available for this sub-goal.  

Teacher survey respondents indicated that 91% of all enrolled students improved or didnôt need to 

improve in ñBehaviorò and ñGetting Alongò, exceeding the 50% target. Statistically significant 

changes on the Staff Survey could not be evaluated due to the small sample size. See page 21 for site-

specific information.  

 

Objective 6 was met. The grantee maintained a list of enrichment and other support services offered to 

families of participants. At Jefferson Middle School, virtual family game nights were held weekly to 

engage students and families. The parent liaison communicated regularly with families through email, 

text messaging and bi-weekly newsletters. Activity kits, including online videos, STEM, literacy, and 

fitness activities, provided all enrollees at-home family enrichment activities.  Family engagement 

events were not held for all sites during the 20-21 program year. 

 

Objective 7 was met. Grant-wide, 97% of surveyed parents reported being somewhat or very involved 

in their childrenôs education, exceeding the 90% target and meeting this sub-goal. 97% of surveyed 

parents reported being satisfied or very satisfied with the after-school program, exceeding the 80% 

target and meeting the second sub-goal. See page 23 for site-specific data. 

 

Objective 8 was met with all staff members participating in professional development. 100% of staff 

members participated in professional development including orientation and mandated reporter 

trainings, meeting this goal.  
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Objective 9 was met. Written letters of agreement were collected from each community partner, 

detailing the roles and responsibilities of partners and intentions to sustain contributions after the grant 

expires. 

 

Program Improvements 

It was difficult to improve upon existing programming and previous recommendations considering the 

substantial changes to program delivery due to Covid-19. 

 

Previous recommendations to increase enrollment and the number of regularly attending students was 

not met as programs had substantially reduced enrollment due to Covid-19 programming changes. 

Some families had concerns about extended hours online and opted not to enroll their students in the 

virtual program.  

 

Recommendations to provide targeted academic assistance were addressed as homework help and 

academic enrichment was a primary focus of programming. Communication with school day staff 

occurred via email.  

 

Incentive plans to promote pro-social behavior, academic persistence and effort and work completion 

were implemented at some sites. Jefferson used the weekly virtual family game night as an incentive to 

complete homework or enrichment activities.  

 

Mentoring or intervention for students with low levels of engagement, increased discipline or high 

levels of absences were partially addressed. While the programôs primary focus was to provide 

academic support, sites provided social-emotional support daily.  

 

Professional development trainings addressed the pressing issues of virtually engaging and supporting 

students.  

 

Program Strengths 

Program strengths include running a successful program while pivoting to a virtual then hybrid after-

school platform with no outside providers.  

 

Based on Youth Surveys, 95% of students said the program helped them be ñMore Involvedò. 89% 

reported the program helped them ñGet Homework Doneò, ñTry Harderò, ñDo Betterò. Students at all 

sites reported positive experiences at the program. Students were engaged, reported liking the activities 

and opportunities to socialize and get academic assistance. Commonly reported strengths of the 

program were the social benefits of the program, including the relationships with peers and staff and 

that the program helped them experience new things.  

 

Teacher Survey respondents reported significant improvement (or no need to improve) in the assessed 

areas. 94% of teachers reported regularly attending students improved or didnôt need to improve in 

ñAttending Class Regularlyò 92% of teachers reported students improved (or didnôt need to improve) 

over the course of the program in ñGetting Alongò and 89% of students improved or didnôt need to 

improve in ñCompleting Homework to Teacherôs Satisfactionò, ñTurning in Homework on Timeò and 

in ñBehaviorò. 87% of students were reported to improve (or didnôt need to improve) in ñAcademic 

Performanceò and ñParticipationò and being ñMotivated to Learnò. Grant-wide, the lowest areas still 

reported improvements (or no need to improve) in ñBeing Attentive in Classò (85%) and in 

ñVolunteeringò (81%).   
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Parent Surveys were very positive. 100% of surveyed parents report the program was a safe 

environment for their student. 97% reported the program helped their student get homework done, 

improve behavior, felt the program was constructive, reported staff were positive, and reported their 

student enjoyed the program. 97% of parents also reported being satisfied with the program and said 

they were involved in their studentsô education. 94% of responding parents felt the program helped 

their child improve their grades and that youth were positive. 

 

Staff reported feeling supported during the year, all staff attended an orientation and mandated reporter 

training. Additional professional development opportunities were available to staff.  

 

While family engagement events were not held for all sites during the 20-21 program year, Jefferson 

Middle School held weekly virtual family game nights to engage students and families. The parent 

liaison communicated regularly with families through email, text messaging and bi-weekly 

newsletters. Activity kits, including online videos, STEM, literacy, and fitness activities, provided all 

enrollees at-home family enrichment activities.  

 

Challenges and Lessons Learned 

There were many challenges experienced and lessons learned during the 20-21 year thanks to the 

unique academic and after-school program delivery.  

 

Covid-19 brought about the opportunity for all evaluation surveys be to be completed electronically. 

Electronic completion proved convenient to staff completion and reduced the paper trail for staff. 

 

The Parent Liaison's contact with families was more frequent during the 20-21 program year and 

accessibility increased using email and text in addition to newsletter communications. Jefferson found 

the use of the virtual platform engaging for families that attended virtual game nights.  

 

While all electronic surveys were convenient to staff, this did not appear to be the case for families. 

Parent phone calls at the elementary level were previously completed on paper in person, were now 

completed by bilingual interviewer this year. At the elementary level, there were significantly fewer 

responses than in the past, as many people refused to answer the phone, return calls, or declined to 

participate in the survey if reached.  

 

The COVID-19 pandemic created new challenges and high levels of stress for staff, students, and 

families. Students may have experienced multiple social and familial stressors in addition to the 

significant change from traditional, in-person instruction to virtual learning. Along with the transition 

to a new learning structure, students experienced less direct instruction and individualized support, 

fewer opportunities to interact or connect socially, and may have experienced other pandemic-related 

traumas such as loss, changes, or anxiety. Staff reported, anecdotally, that students communicated their 

experienced stress through behaviors with increased requests for support, clarification, need for 

redirection and time spent seeking connection or interaction with others.  

Professional development addressing social-emotional needs, trauma, and psychological first aid was 

available to support staff in helping students manage these challenges.  
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Recommendations 

Recommendations for the upcoming program year include incorporating a variety of enrichment, 

academic and social opportunities for students and their families. 

 

Grant-Wide Recommendations 
The Grantee has maintained relationships with various community providers and the program is well 

regarded among families of enrolled students. Promoting the program, partnerships, resources, and 

offerings within the community will increase community and stakeholder investment and nurture 

potential new relationships or funding streams.  

¶ The grantee should promote program highlights, community partnerships, program offerings 

and/or resources through various avenues including political offices, local newspapers, library 

and park district websites/newsletters, partner-provider literature, and school communications 

(newsletters, emails, or websites).   

Family engagement events were only offered (virtually) at Jefferson. No other events or activities were 

offered to families.   

¶       Virtual or in-person family engagement events should be offered to families at all sites. 

 

Hall Recommendations 

Based on report card data, 23% of Hall students improved one half letter grade or maintained the 

highest possible grade in reading. In math, 15% of students at Hall improved or maintained the highest 

grade possible.    

¶       Program staff should communicate regularly with school-day teachers to determine areas for 

review and enrichment.  

¶       Academic enrichment or extension activities should occur daily whenever homework assistance 

is not needed. 

¶       Hall remediation and academic enrichment should focus on developing math proficiency. 

  

Based on Youth Survey results, surveyed students at Hall positively rated the social benefits of the 

program but gave comparatively lower ratings to other areas. While still positive, 80% reported the 

program made them feel good, helped them try harder, do better, and be more involved.    

¶       Specific recommendations include involving students in discussions about their interests and 

 activities they would like to do through an advisory team or interest inventory and 

 incorporating a variety of activities to increase involvement and increase engagement.   

¶  Academic enrichment or extension activities should occur daily and allow for students to 

experience incremental success.  

¶ Staff should develop an incentive plan rewarding work completion, effort, help-seeking, and 

participation. 

Hall Teacher Surveys reported only 50% improvement in ñVolunteeringò. 

¶       Hall staff should consider rewarding volunteering or persistence/effort to help students become 

more comfortable with academic risk taking and participating in school.   

 

Professional development trainings should be based on staff feedback and site need. The most 

requested PD topics at Hall were SEL followed by teambuilding, parent engagement strategies, and 

academic enrichment strategies (math, science, reading). Given the academic scores, additional PD 

should focus on math. 
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¶ PD based on staff feedback should include teambuilding and SEL, and parent engagement 

strategies.  

¶ PD for academic support should focus on math remediation or enrichment strategies. 

Jefferson Recommendations 

Based on report card data, 67% of Jefferson students in improved a half letter grade or maintained the 

highest possible grade in math and 50% improved a half letter grade or maintained the highest possible 

grade in reading. 88% of participants qualified as English Language Learners (ELL).  

¶       Program staff should communicate regularly with school-day teachers to determine areas for 

 review and enrichment.  

¶       Academic enrichment or extension activities should occur daily whenever homework         

     assistance is not needed. 

¶       Remediation and enrichment should focus on reading at Jefferson. As Jefferson had 88% of 

participants qualify as ELL, building literacy may require ELL support for some students. 

  

Jefferson Youth Surveys indicated most areas were positively rated. Slight decreases were noted in the 

spring assessment. While still positive, 88% of students reported the program helped them feel good 

and 75% reported the program helped them ñtry new thingsò.  

¶       Recommendations include incorporating regular SEL activities to increase self-awareness and 

self-esteem.   

¶ Student should be surveyed about their interests and on how to improve the program.  

¶  Staff should incorporate a variety of activities to help students experience new things and 

reward participation.  

Teacher Surveys at Jefferson Middle School were positive. Relatively lower rated areas were 

ñVolunteeringò, ñBehavingò and ñComing Motivated to Learnò which reported 75% improvement (or 

no need to improve). The lower ratings may be related to academic engagement. Staff anecdotally 

report that students struggled with basic academic, organizational, and self-management skills. The 

fundamental skills related to executive functioning include proficiency in adaptable thinking, planning, 

self-monitoring, self-control, working memory, time management, and organization.  

¶       It is recommended that Jefferson Middle School teach executive functioning skills to help 

 students learn self-management, organizational, study and self-advocacy skills.  

  

Professional development topics should be based on staff feedback and site need. Jefferson staff 

requested professional development in SEL activities, teambuilding, and parent engagement strategies. 

¶       Jefferson PD should include SEL and teambuilding to develop studentsô self-awareness, self-

concept, and relationships in the program. 

¶       ELL and literacy enrichment PD will help staff build literacy skills. 

¶       Executive functioning training to develop studentsô organizational, self-management (focus) 

and study skills to promote academic success and perceived academic competence is 

recommended.  

 

Nicholson Recommendations 

Based on report card data, 56% of Nicholson students improved a half letter grade or maintained the 

highest possible grade in reading and 29% at Nicholson improved (or maintained the highest grade) in 

math. 

¶       Program staff should communicate regularly with school-day teachers to determine areas for 

 review and enrichment. 
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¶       Academic enrichment or extension activities should occur daily whenever homework 

assistance is not needed. 

¶       Remediation and enrichment should focus on math. 

  

At Nicholson, 75% of Youth Survey respondents reported the program helped them complete 

homework, ñtry harderò, ñdo betterò, ñfeel good", or give new things a try.  

¶ Staff should reward effort, participation, and work completion to increase engagement, 

motivation, and confidence. 

¶       Academic enrichment or extension activities should occur daily. 

¶ Staff should provide regular, structured SEL and teambuilding activities to increase self-

concept and engagement.  

¶ Specific recommendations include increasing engagement and investment in the program by 

creating a student advisory board or and asking students about their interests and feedback on 

programming through an interest inventory. Staff should incorporate a variety of activities into 

the program based on student feedback and reward student participation.  

 

At Nicholson, Teacher Surveys reported 56% of students improved (or didnôt need to improve) in 

ñTurning in Homework On Timeò, ñCompeting Homework to Teachersô Satisfactionò, ñVolunteeringò 

and being ñMotivated to Learnò and only 45% of students improved or didnôt need to improve in 

ñBeing Attentive in Classò.  

¶       Staff should incorporate executive functioning training that specifically helps students learn 

self-awareness and self-management skills including how to re-orient attention or focus when 

distracted (perhaps through mindfulness, self-regulation, or relaxation) and teach study skills.   

¶ Staff should communicate regularly with school day staff to determine expectations, 

assignments and align programming with school day instruction. Staff should ensure student 

ensure work is completed correctly and turned in on time.  

Professional develop opportunities should be based on staff feedback and site need. Nicholson staff 

requested SEL and teambuilding PD followed by math and science enrichment strategies. 

¶       Teambuilding PD will help promote student and staff relationships and SEL to develop 

studentsô self-concept, self-management, and self-awareness.  

¶ Additional PD should be provided in math enrichment strategies to support student academic 

performance.  

Smith Recommendations  

Based on report card data, 30% of Smith students improved a half letter grade or maintained the 

highest possible grade in reading and 15% improved (or maintained the highest grade) in math.   

¶       Program staff should communicate regularly with school-day teachers to determine areas for 

review and enrichment.  

¶       Academic enrichment or extension activities should occur daily whenever homework 

assistance is not needed. 

¶       Remediation and enrichment should focus on math. 

  

On Youth Surveys, Smith students positively rated most aspects of the program. Slight decreases were 

reported in the spring with 93% of students reporting the program helped them give new things a try 

and 86% reporting the program helped them feel good about themselves.   

¶       Specific recommendations include increasing engagement and investment in the program by 

creating a student advisory board or and asking students about their interests and feedback on 
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programming through an interest inventory. Staff should incorporate a variety of activities into 

the program based on student feedback and participation.  

¶ Staff should provide small group SEL and teambuilding activities to help students develop self-

awareness, confidence, and relationships.  

 

Professional development offerings should be based on staff feedback and site need. Smith reported 

teambuilding and math enrichment as the top requested PD for the upcoming year.  

¶       Smith PD should include teambuilding as requested by staff.  

¶ Math enrichment will support academic performance and improve perceived academic 

competence.   
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Action Plan 
Site Recommendation Purpose,  

Alignment 

Action Needed Completion 

Dates 

Responsible 

Parties 

Hall  

Jefferson 

Nicholson 

Smith 

 

Promote the program within 

the community to build 

awareness and stakeholder 

investment 

Increase community awareness of the 

program, increase stakeholder 

investment, nurture potential sustainable 

funding sources by sharing program 

information  

Identify outlet, request one publication at the 

school district and one at the library, park 

district or local newspaper.  

 

02/22 

5/22 

Program Director 

Program Manager 

 

Parent engagement activities 

or events offered to families 

at all sites 

Provide resources and opportunities to 

encourage family engagement 

 

 Objective 6, 7 

Select topics, schedule quarterly family 

engagement events 

 

Host events 

12/21 

 

 

12/21-5/22 

Program Manager 

Parent Liaison 

 

All staff 

Hall  Communicate regularly with 

school-day teachers to 

determine areas for review 

and enrichment 

Align of enrichment activities with 

school day content; Additional 

enrichment should focus on math  

 

Objective 1, 2 

Establish communication log, guidelines 

 

Communicate with teachers monthly via email 

for updates or request information 

12/21 

 

 

Monthly 

Program Manager 

  

Site Coordinator, 

staff 

Develop an incentive plan to 

support work completion, 

effort, help-seeking 

behaviors, and participation  

Increase involvement, engagement, and 

academic performance by rewarding 

work completion, effort, help-seeking 

behavior, and participation; 

Additional enrichment should focus on 

math  

Objectives 1, 2, 3, 5 

Develop and share plan with staff   

  

Implement incentive plan  

  

 
Review implementation  

12/21  

  

12/21-5/22  

  

12/21-5/22  

Program Manager 

 

Site Coordinator, 

staff 

 

Program Manager 

Site Coordinator 

Hold student advisory board 

meetings and distribute 

interest inventories to align 

activities with student 

interests 

 

Increase student engagement by 

involving students in discussions about 

interests and integrating suggestions into 

programming and reviewing feedback to 

improve delivery 

 

Objectives 3, 5 

Create and meet with student advisory board 

monthly  

 

Distribute interest inventories to determine 

interests, ways to improve programming and 

gather feedback to increase engagement 

 

Review, schedule programming activities 

12/21-5/22 

 

Program Manager 

Site Coordinator 

Student Advisory 

Board 

 

 

Hall PD should include SEL 

and teambuilding activities, 

and math enrichment 

strategies 

Engage students and develop 

relationships in the program. Math 

enrichment will help academic 

performance, confidence. 

 

Objectives 1, 2, 3, 5, 8 

Schedule PD 

 

Complete PD 

 

Incorporate SEL, teambuilding, enrichment 

support 

12/21 

 

4/22 

 

 

12/21-5/22 

Program Manager 

 

Staff 

 

 

Staff 

Jefferson Communicate regularly with 

school-day teachers to 

Align of enrichment activities with 

school day content 

 

Establish communication log, guidelines 

 

12/30/21 

 

 

Program Manager 
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determine areas for review 

and enrichment 

Objective 1, 2 Communicate with teachers monthly via email 

for updates or request information 

Monthly Site Coordinator, 

staff 

Continue to implement 

homework or enrichment 

activity completion 

incentive plan  

 

Increase engagement and academic 

performance by rewarding work 

completion, effort, and participation.  

Additional enrichment should focus on 

literacy 

Objective 1, 2, 5 

Develop and share plan with staff   

  

Implement incentive plan  

  

 

Review implementation   

12/21  

  

12/21-5/22  

  

12/21-5/22  

Program Manager 

 

Site Coordinator, 

staff 

 

Program Manager, 

Site Coordinator 

Continue to hold student 

advisory meetings. 

Distribute interest 

inventories to align 

activities with student 

interest 

Increase student engagement by 

involving students in discussions about 

interests and integrating suggestions into 

programming and reviewing feedback to 

improve delivery 

 

Distribute interest inventories to determine 

interests, ways to improve programming and 

gather feedback to increase engagement 

 

Review, schedule programming activities 

12/21-5/22 Program Manager 

Site Coordinator 

Student Advisory 

Board 

 

Incorporate regular SEL 

activities to programming 

 

SEL instruction and activities and 

teambuilding will increase student self-

awareness, self-esteem, and build 

relationships  

Objective 3, 5 

Schedule, incorporate teambuilding and small 

SEL activities into programming.  

12/21-5/22 

 

Site Coordinator 

 

Incorporate executive 

functioning lessons into 

programming that teach 

study, organizational and 

self-management skills. 

 

Executive functioning will develop 

studentsô organizational, self-

management (focus) and study skills to 

promote academic engagement and 

success. 

Objective 1, 2, 5 

Incorporate executive functioning activities 

into programming. 

 

12/21-5/22 

 

Site Coordinator, 

staff 

 

PD should include SEL, 

executive functioning  

and ELL or literacy support 

 

SEL will develop studentsô self-

awareness and self-concept and promote 

relationships;  

Executive functioning will promote 

organizational, study and self-

management skills; 

ELL/literacy will support student 

academic performance. 

Objective 1, 2, 5, 8 

Schedule PD 

 

Complete PD 

 

12/21 

 

1/22-5/22 

 

Program Manager 

 

Site Coordinator, 

staff 

Nicholson Communicate regularly with 

school-day teachers to 

determine areas for review 

and enrichment and ensure 

work is completed correctly 

and turned in 

Align enrichment activities with school 

day content, determine expectations and 

requirements for assignments and 

students are returning work on time 

 

Objective 1, 2 

Establish communication log, guidelines 

 

Communicate with teachers monthly via email 

for updates or request information 

12/30/21 

 

 

Monthly 

Program Manager 

  

Site Coordinator, 

staff 
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Develop an incentive plan to 

support work completion, 

effort, and participation  

Increase engagement and academic 

performance by rewarding work 

completion, effort and participation; 

Additional enrichment should focus on 

math; 

Objective 1, 2, 3, 5 

Develop and share plan with staff   

  

Implement incentive plan  

  

 

Review implementation  

12/21  

  

12/21-5/22  

  

 

12/21-5/22  

Program Manager 

 

Site Coordinator, 

staff 

 

 

Program Manager, 

Site Coordinator 

Incorporate executive 

functioning programming 

that teaches students 

organizational and study 

skills and self-management 

skills including how to re-

orient attention or focus 

when distracted (perhaps 

through mindfulness, self-

regulation, or relaxation) 

Executive functioning skills that 

specifically develop organizational, 

study and self-management (focus) skills 

will help promote academic engagement 

and success 

Objective 1, 2, 3, 5 

Incorporate SEL, teambuilding, enrichment, 

behavior management and executive 

functioning into programming. 

 

12/21-5/22 

 

Site Coordinator 

Staff 

 

PD at Nicholson should 

include SEL and 

teambuilding as requested 

by staff. Additional PD 

should include executive 

functioning training and 

math enrichment strategies 

 

 

 

PD should include SEL and 

teambuilding will help develop studentsô 

self-concept and social relationships;  

Executive functioning will help students 

develop self-management, study, and 

organizational skills;  

Math enrichment will support academic 

performance 

Objective 1, 2, 3, 5, 8 

Schedule PD 

 

Complete PD 

 

12/21 

 

12/21-5/22 

 

Program Manager 

 

Site Coordinator 

Staff 

 

Smith Communicate regularly with 

school-day teachers to 

determine areas for review 

and enrichment 

Align of enrichment activities with 

school day content 

 

Objective 1, 2 

Establish communication log, guidelines 

 

Communicate with teachers monthly via email 

for updates or request information 

12/30/21 

 

 

Monthly 

Program Manager 

  

Site Coordinator, 

staff 

Develop an incentive plan to 

support homework or 

enrichment activity 

completion and participation 

 

Increase engagement and academic 

performance by rewarding work 

completion, effort, and participation;  

Additional enrichment should focus on 

math 

Objective 1, 2, 3, 5 

Develop and share plan with staff   

  

Implement incentive plan  

  
 

Review implementation   

12/21  

  

12/21-5/22  

  

12/21-5/22  

Program Manager 

 

Site Coordinator, 

staff 

 

Program Manager 

Site Coordinator 

Incorporate regular SEL 

activities to programming 

 

SEL instruction and activities and 

teambuilding will increase student self-

Schedule, incorporate teambuilding and small 

SEL activities into programming.  

12/21-5/22 

 

Site Coordinator 
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concept, self-esteem, and build 

relationships  

Objective 3, 5 

Hold student advisory board 

meetings and distribute 

interest inventories to align 

activities with student 

interests 

 

Increase student engagement by 

involving students in discussions about 

interests and integrating suggestions into 

programming and reviewing feedback to 

improve delivery 

 

Objectives 3, 5 

Create and meet with student advisory board 

monthly  

 

Distribute interest inventories to determine 

interests, ways to improve programming and 

gather feedback to increase engagement 

 

Review, schedule programming activities 

12/21-5/22 

 

Program Manager, 

Site Coordinator, 

Student Advisory 

Board 

 

 

Smith PD should include 

teambuilding and math 

enrichment as requested by 

staff 

Math PD will help staff develop 

enriching extension activities and 

support academic performance. 

Teambuilding PD will help staff 

facilitate relationship development. 

Objective 1, 2, 3, 5, 8 

Schedule PD 

 

 

Complete PD 

12/21 

 

 

1/22-5/22 

Program Manager 

 

Site Coordinator, 

staff 
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Part VI.  Dissemination of Evaluation 
Data are disseminated via this report, which may be shared and discussed with staff members, school 

and district administrators, and grant partners. The report may also be presented at meetings with 

community leaders. The primary means of utilizing the results to impact program planning is to provide 

the report to staff members at orientation, or shortly thereafter, to help them appreciate their 

accomplishments from the previous year and to plan for small, specific ways in which their program 

plans for the coming year can be modified to better meet the specified objectives. 
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Youth Survey 

The Surveys of Afterschool Youth Outcomes, developed by the National Institute on Out of School 

Time at Wellesley Center for Women, are research-based surveys used across the nation to evaluate 

outcomes associated with after-school program delivery. The surveys are suited for grades 4 through 8 

(first version) and 9 through 12 (second version). The surveys, delivered online and available in Spanish, 

were relatively brief as they were customized to the specific program goals evaluated in this report. 

Scores were given on a scale from 1 to 4, with four being the most improvement in a rating. 
 

Hall Elementary School Youth Survey 

Figure 1 At This Program, how do Kids Get Along? 

 

 
Figure 1 shows youth responses assessing how well kids get along at the after-school program.    

Students reported improvements in all assessed areas (teasing was reverse coded) in the spring, with the 

total scale average increasing from 2.8 pre-test to 3.8 post-test. Students will benefit from continued 

team building and social support interventions throughout the program year.  
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Figure 2 What is it Like for You at This After-school Program? 

 
Figure 2 shows how youth perceive what the after-school program is like for them. Students reported 

maintenance or improvements at post-test expect having a lot of friends at the after-school program. It is 

recommended that staff continue to incorporate team building, SEL instruction and reinforce prosocial 

behaviors throughout the program. 

 

Figure 3 At this After-school Program, how do you feel?  

 
Figure 3 shows youth responses to how they feel during the after-school program. Students reported 

more engagement with programing in the fall than in the spring. It is recommended to continue to align 

programming with students' interest and support social relationship development.  
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Figure 4 When You are at this After-School Program and Not Doing Homework. 

 
Figure 4 shows student assessment of learning new things in the after-school program with students 

reporting more engagement with programing in the fall than in the spring. Suggestions based on these 

findings would be for staff to involve students in discussions regarding what activities they have done 

before, and ask for their opinions on developing new, challenging activities for future programming.  

 

Figure 5 What the Teachers and Staff are Like at this After-school Program.

 
Figure 5 indicates studentsô perception of what staff are like at the after-school program. Overall, all of 

the scales decreased from pre-test to post-test. The scaleôs average was 3.8 pre-test and 3.45 post-test. A 

recommendation is to continue to develop staff-student relationships, spend time talking with students 

one-on-one and increase the amount of interest they express about studentsô thoughts and ideas. 
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Figure 6 What are You Like as a Learner?  

 
Figure 6 shows youth responses regarding their perception of what they are like as learners. Scores 

decreased from pre-test (3.4) to post-test (2.9). The recommendation would be for staff to encourage 

students early on to try new things and follow up with praise once a student demonstrates efforts to seek 

new challenges despite success or fail. 

 

Figure 7 How do You Feel about Reading/Math/Science? 

 
Figure 7 shows youth responses assessing their level of engagement in reading, math, and science from 

an average of ratings from five questions regarding each subject. Response averages range from 3.3 to 

3.4 in the fall and 2.4 to 3.0 in the spring. On average, scores decreased from fall to spring. 
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Figure 8 How has This Program Helped You in Reading/Math/Science?  

 
Figure 8 indicates how the program has enable the students to read more often, do better in math, and 

science. Response averages range from 2.5 to 3.8 in the fall and 2.4 to 3.0 in the spring. On average, 

scores decreased from fall to spring. The suggestion would be to provide assistance in specific academic 

areas for those in need and encourage effort to promote resilience.  

 

Figure 9 How has This Program Helped You Academically?  

 
Figure 9 shows studentôs assessment regarding how the after-school program helped them academically.  

The ratings for academic help experienced a decrease from pre-test to post-test, with an average of 3.5 

for the pre-test and a 2.6 for posttest.  
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Figure 10 How Has This Program Helped You Socially?  

 
Figure 10 shows studentsô assessment regarding how the after-school program helped them socially.  

The graph suggests that during the beginning of the program year, students were more likely to state that 

the after-school program helped them feel good about themselves. The overall ratings decreased from 

3.5 pre-test to 3.2 post-test. The recommendation would be to continue positive-reinforcement of effort 

in both academic tasks and pro-social behavior or offer an incentive program to promote confidence and 

encourage teens to continue trying hard to assist in finding their personal strengths. 

 

Figure 11 Comparison of Subscale Ratings for Survey of Afterschool Outcomes, Youth Version  

 
Figure 11 At Hall, students positively rated the social benefits of the program, but gave slightly 

decreased ratings in spring to all other areas. The lowest post-test ratings were how the program made 

them feel (like coming, have fun, find things they enjoy) and how the academic impact of the program 

(helped them try harder, do better). Specific recommendations include a focus on student engagement in 

the programing activities by involving students in discussions about their interested and the activities 
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they would like to do and improving students' perceived academic competence by rewarding effort, 

participation, or persistence.    

 

Jefferson Elementary School Youth Survey 

Figure 12 At This Program, how do Kids Get Along?  

 
Figure 12 shows youth responses assessing how well kids get along at the after-school program. The 

responses ranged with the total scale average for how the students get along being 3.0 pre-test and 3.6 

post-test. The recommendation would be for staff to intervene during peer interactions to minimize 

incidents involving teasing and to offer teambuilding and opportunities for peer interaction to facilitate 

new and positive relationships. 

 

Figure 13 What is it Like for You at This After-school Program? 

 
Figure 13 shows how youth perceive what the after-school program is like for them.  Students reported 

maintenance or improvements at post-test except in getting help from others when upset. It is 
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recommended that staff implement team building, social and problem-solving skill development and 

reinforce prosocial behaviors through the duration of the program. 

 

Figure 14 At this After-school Program, how do you feel? 

 
Figure 14 shows youth responses to how they feel during the after-school program. Students reported 

more engagement with programing in the fall than in the spring. The total scale average ranged from 3.3 

pre-test to 3.25 post-test. It is recommended to continue to align programming with studentsô interests 

and support social relationship development.  

 

 

Figure 15 When You are at this After-School Program and Not Doing Homeworké 
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Figure 15 shows student assessment of learning new things in the after-school program, feeling 

challenged in a good way and getting to try new activities over the course of the program. Students 

reported more engagement with programing in the Spring than in the Fall.  Suggestions based on these 

findings would be for staff to continue providing challenging and unique activities in programming. 

 

Figure 16 What the Teachers and Staff are Like at this After-school Programé 

 
Figure 16 indicates studentsô perception of what staff are like at the after-school program. Average scale 

remained almost identical with an average score of 3.9 pre-test and 3.84 post-test.  A recommendation is 

for adults to continue to spend time talking with students one-on-one, be accessible when students need 

adult interaction, and remain open to student interactions to help foster more positive relationships with 

students. 

Figure 17 What are You Like as a Learner?  

 
Figure 17 shows youth perception of what they are like as learners. Average scale remained almost 

identical from pre-test (3.2) to post-test (3.15).  The recommendation would be for staff to encourage 
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students early on to try new things and follow up with praise once a student demonstrates efforts to seek 

new challenges despite success or failure 

 

Figure 18 How do You Feel about Reading/Math/Science? 

 
 

Figure 18 shows youth responses assessing their level of engagement in reading, math, and science from 

an average of ratings from five questions regarding each subject. Response averages range from 2.3 to 

3.1 in the fall and 2.3 to 3.5 in the spring. On average, scores decreased from fall to spring except for 

engagement in math. 

 

 

Figure 19 How has This Program Helped You in Reading/Math/Science?  
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Figure 19 indicates how the program has enable the students to read more often, do better in math, and 

science. Response averages range from 2.5 to 3.8 in the fall and 2.4 to 3.0 in the spring. On average, 

scores decreasing from fall to spring. The suggestion would be to provide assistance in specific academic 

areas for those in need. 

 

Figure 20 How has This Program Helped You Academically? 

 
Figure 20 shows studentôs assessment regarding how the after-school program helped them 

academically.  The ratings for academic help experienced an increase from pre-test to post-test, with an 

average of 3.7 for the pre-test and a 3.81 for posttest. The suggestion would be to make more explicit 

connections for youth about using the skills they developed during the after-school program and discuss 

their application to the school day program in order to encourage and reinforce effort made during the 

school day and to encourage students to seek out assistance during homework help time.  

 

Figure 21 How Has This Program Helped You Socially? 
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Figure 21 shows studentsô assessment regarding how the after-school program helped them socially.  

The graph suggests that during the beginning of the program year, students were more likely to state that 

the after-school program helped them feel good about themselves. The overall ratings decreased from 

3.5 pre-test to 3.31 post-test. The recommendation would be to continue positive reinforcement of effort 

in both academic tasks and pro-social behavior or offer an incentive program to promote confidence and 

encourage teens to continue trying hard to assist in finding their personal strengths. 

 

Figure 22 Comparison of Subscale Ratings for Survey of Afterschool Outcomes, Youth Version 

Figure 22 At JMS, students rated most areas as improved in the spring assessment except for slight 

decreases in how the program helped them socially (lower ratings óhelping them feel goodô about 

themselves or know what they are good at) and what they are like as learners (lowest ratings were given 

to liking to ótry new thingsô and being as good as peers academically). Recommendations include 

incorporating SEL activities to promote self-awareness, including interest inventories, and to incorporate 

a variety of activities for students to experience new things. If possible, staff should reward participation, 

persistence or effort when trying new things to build confidence, resilience, and perceived competence.  
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Smith Elementary School Youth Survey 

Figure 23 At This Program, how do Kids Get Along?  

 
Figure 23 shows youth responses assessing how well kids get along at the after-school program. The 

responses ranged with the total scale average for how the students get along improving from 2.9 at pre-

test to 3.5 at post-test. The recommendation would be for staff to intervene more during peer interactions 

to minimize incidents involving teasing and to offer team building and opportunities for students to 

facilitate new and positive relationships. 

 

Figure 24 What is it Like for You at This After-school Program? 

 
 

Figure 24 shows how youth perceive what the after-school program is like for them.  Students reported 

decreases at post-test except in having a lot of friends at the program, suggesting they would benefit 

from social skill development and reinforcement of prosocial behaviors through the duration of the 

program. 
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Figure 25 At this After-school Program, How do you feel? 

 
Figure 25 shows youth responses to how they feel during the after-school program. Students reported 

more engagement almost identically in the fall and the spring. The total scale average ranged from 3.3 

pre-test to 3.23 post-test. It is recommended to continue to align programming with students interests and 

support social relationship development. 

 

Figure 26 When You are at this After-School Program and Not Doing Homeworké           

 
Figure 26 shows student assessment of learning new things in the after-school program, feeling 

challenges in a good way and getting to try new activities over the course of the program. Students 

reported more engagement with programing in the Spring than in the Fall.  Suggestions based on these 

findings would be for staff to continue to offer new, challenging activities for future programming. 

 

 


