DISTRICT: w™aryville City Schools I
Public Plan - Needs Assessment for ESSER 3.0 :

.Education
General Information

LEA Name Maryville City Schools Director of Schools Mike Winstead
Address 833 Lawrence Avenue, Maryville, TN 37803
Phone # ( 865 ) 982 - 7121

Students & Enrollment

Mission & Vision TO PREPARE STUDENTS FOR A LIFETIME OF LEARNING AND RESPONSIBLE CITIZENSHIP

Grades Served Prek-12 # of Schools 7 Total Student Enrollment | 5443
- American Indian/Alaska Native 03 % Asian 26 %
§ :§ Black/African American 51 % Hispanic 68 %
o? ;:S Native Hawaiian/Pacific Islander 0.2 % | White 85.1 %
N Multiracial %
Economically Disadvantaged 159 % | English learners 23 %
Students with Disabilities 126 % Foster 03 %
Students Experiencing Homelessness 01 % Students in Military Families 02 %
Migrant 0.1 % Students with High-Speed Internet at Home 92 %

This needs assessment for ESSER 3.0 is built to be a summary of the major elements to consider in strategic planning for effective resource
allocation for those funds. The department also encourages updates to ESSER 1.0 and 2.0 spending plans to align with needs as they are
updated and develop. Local plans and those submitted through InformTN for the comprehensive district plans will likely be more detailed
and thorough, with specific call-outs by individual school need. The state template is intended to provide the public with a data snapshot to
inform community engagement related to the needs of the district that ESSER 3.0 dollars may support.
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Kindergarten

Supporting Data and Notes

Interpretation of Data and Identified Needs

50%+ School Year
Remote

Provide information on any increase in the number of students whose
“first time” experience in a formal school setting will be 2021-2022.

Less than 8% of our student body was remote for all of 2020-21

Instructional Days

Days In-Person

Total number of in-person days in the 2020-21 school year (number
of days and percent of the year) for elementary, middle, and high
schools in your district.

174 in-person days (98.9%) in 2021-21 for all grade bands.

Days Virtual

Total number of virtual days in the 2020-21 school year (number
of days and percent of the year) for elementary, middle, and high
schools in your district.

MCS had no days in 2020-21 that were virtual for all students

in anv nrade hand

Quarantine Closures

Summarize the number of days or weeks schools were closed due
to quarantine and how that varied across the district. Differentiate
between elementary, middle and high schools and only provide
summaries in the context of broad impact (number of students
impacted, on average).

The only wide spread closure occurred in 9th grade in the
weeks leading up to Thanksgiving break. All 9th graders were
digital for two weeks in that time span.

Additional Impacts
on Instructional
Time

Summarize any other significant impacts on instructional time (more
than 5 days). Examples may include: staffing shortages, weather or
natural disasters, technology access or issues, etc.

No other impacts to report.

Overall Impact

Summarize engagement in virtual instruction, by grade band. This
should include the academic and relational experience during the
2020-21 school year.

Virtual Instruction was provided for students who quarterly

eelerted thie mnde nf inctriictinn ac well ac thnee ctiidante

Student Achievement

, Instructional Materials and Interventions

Benchmark Data

Provide the district average for beginning, middle, and end-of-year
diagnostic/screener data comparisons. Provide overall data as well
as by student group.

Maryville City Schools’ Benchmark Fall and Winter Data

nrovided a caoncictant nverall enanchnt nf a tvniral vear nf

Summarize the impact of early reading compared to previous years.

Literacy Provide overall data as well as by student group. Based on our STAR Assessment data, our early reading perforn
Summarize ACT data for your district (participation and outcomes) o o ) .
ACT compared to previous years. Provide overall data and by student This information is currently unavailable to our district.

group.

Partirinatinn rate wac rnmnarahle tn nact wveare

Interventions (Above
and Beyond RTI)

Summarize any proactive interventions included in 2020-21 to
address potential concerns, as applicable.

1:1 Device Deployment Our 1:1 device deployment in grades K

School Activities and
Enrichment

Summarize any impacts on enrichment programs, school activities,
etc. during the 2020-21 school year.

Significant impact occurred on traditional enrichment progran

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students.
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial.
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STUDENT READINESS

Supporting Data and Notes

Transitions and Pathways

Transitions into
Middle School

Transitions from
Middle School

Transitions into High
School

Graduation Rates

Dropout Rates and
Disengagement

CTE

Course Availability

Summarize challenges for students new to middle school during the
2020-21 school year.

Summarize challenges related to students who are leaving middle
school in Spring 2021.

Summarize challenges for students new to high school during the
2020-21 school year.

Summarize challenges related to students who will graduate in Spring
2021 compared to previous years.

Summarize challenges related to expected drop-out rates credit
recovery needs or engagement concerns with high school students in
the 2020-21 school year compared to previous years.

Provide any decrease in the number of CTE courses, concentrators,
completers, and/or inabilities to participate in coursework needed to
fulfill concentrator/completer status due to pandemic restrictions.

Provide an overview of courses that were not able to be offered
during the 2020-21 school year as a result of pandemic related
challenge (not including CTE, which is referenced above).

Special Populations and Mental Health

Special Populations

Mental Health,
Behavioral and
Other Supports,
Interventions and
Staffing

School Nurses

Summarize challenges related to supporting students with
disabilities, English learners, students experiencing homelessness,
students in foster care, migrant students, and economically
disadvantaged students during the 2020-21 school year.

Summarize challenges related to mental and behavioral health. As
applicable, include limitations related to observation and interaction
with student in the virtual learning environment.

Summarize challenges related to shortages or limitations in school
nurses (or similar).

Interpretation of Data and Identified Needs

Since the district was closed after Spring Break of 2020, all

nncite nrientatinn vicite and Nnen Hniiceac far the trancitinn

Students transitioning to Maryville Junior High School from

niir intarmadiate erhnnle artiiallvy narticinatad in nrientatinn

New Junior High and High School Students during the 2020-21

arhnnl vear antarad an inctriictinnal vear with the nroavicinn

More students graduated with state of Tennessee diplomas

than in veare nact Qaven ctiidante werea reniiirad tn

Maryville High School initiated several intensive support

ctriictiirac tn haln ctiidant rernver and ciietain tham thrniinh

There was only minimal impact for CTE programming. Our

CTF tearhare fniind a wav tn nrovide carvicree and meeat the

There was no cancellation of courses for the 2020-21 school

\/aAr

The 2020-2021 school year presented unique challenges for
educators of special populations. The district's re-opening

nlan inArliidAA Aiaital Aantinane fFAr cinalAa ctinidAante Alacence

The district has identified significant challenges related to
mental health and behavioral health needs. An increased
number of students and their families needed emotional and

The district did not experience shortages or limitations in
school nurses. We relied on our team of school nurses and

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students.
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial.

Tennessee Department of Education « tn.gov/education Pg3



https://www.tn.gov/education

EDUCATORS

Staff Retirements

Supporting Data and Notes

Summarize differences in the number of staff retirements during
the 2020-21 school year as compared to previous years. Please
differentiate between instructional staff and other staff.

Interpretation of Data and Identified Needs

There was no difference in the number and or type of
separations from previous years.

NAatAa CArmNnAarieAn:

Staff Resignations

Summarize differences in the number of staff resignations which
occurred during the 2020-21 school year as compared to previous
years. Please differentiate between instructional staff and other staff.

There was no difference in the number and or type of
separations from previous years. Only one classified staff

vacinnnAd hanaiticAa AfF A hAaalth ralatAad iccnin

Extended
Quarantines

Provide the number and percent of instructional staff and non-
instructional staff who faced more than two quarantine periods (10
days or longer).

Of Maryville’s 921 total employees, including our after-school
Adventure Club Childcare staff, 32 employees were absent

wanith FiaiA A mmAara 1N Aavs Aniavantinac vialdina A 2 E04

Classroom
Vacancies

Provide the total vacancies for the teacher of record in the district
during the 2020-21 school year.

There were zero vacancies for teachers in the 2020-21 school
year. All positions were filled and continued to be filled

+thrriinhAainit +tlha cAniveAa AF thAaviaAar

Other Vacancies

Summarize any other critical vacancies that impacted the district
during the 2020-21 school year.

For a period of a semester, an unfilled vacancy occurred in
our provision of mental health therapists. One school-based

ArrtinenlAare nacitinn waraec ninfillad fAr ahAnit 10 vaiAanlse A Anr

OTHER CONSIDERATIONS

Topic

Access to Technology

Supporting Data and Notes

Provide the percent of time when students learning in a virtual
environment did not have consistent access to a device. Provide this
information for elementary, middle, and high school grade bands.

Interpretation of Data and Identified Needs

All grade bands in Maryville City Schools were consistently
provided access to a digital device. Since 2015, the school

Aictvint (DvrAall 19\ nravridAac A 11 AnviicaA +A Avianmas laavrnarv

Access to High-
Speed Internet

Summarize student and staff access to high-speed internet during
virtual instruction, how that changed over the year, and how that
might have impacted opportunity and access.

Our district has a robust infrastructure for high-speed
internet within all seven schools. In addition, we have

AAarmmiinity narvbnare wiha AffAar hinh cnAanAd TntArnat In +hA

Facility Constraints

Summarize facility constraints that impacted instruction (ie. space
concerns leading to hybrid schedules).

With a renewed awareness and heightened attention and
focus to clean breathing learning environments, two critical

Aranc Anf nAand wniAava idAnFifiAA mnAvar LIN/AC A+ NMAantnAarnmaeag

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students.
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial.
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Summary of Key Priorities

For each of the sections below, list the top 3 investments your district will make to address the data indicated above and accelerate
student achievement.

Intervention support - strengthen support services of RTI to meet the needs of the students with skill and learning gaps.

On-going Summer Programming — conduct a program reflection and needs assessment to both evaluate and improve summer programmini

Data Analysis and Use - Utilize multi-metrics of data and targeted data of iReady in K-3 and TE21/Mastery Connect in grades 4-9 to provide r

Mental Health Counseling and Support — Increase counseling at Maryville High School to expand the caseload for students and families nee:

2 | K-3 Behavior Support - Hire a Behavior Management Interventionist and three assistants to provide a layer of support in the K-3 schools.

3 | Evaluate readiness — Use assessment tools to examine the readiness of each student at the beginning of the school year to evaluate their nr
EDUCATORS

1 | Post-COVID Plan - Provide a clear post-COVID plan to communicate opening expectations, student’s guidance documents, human resource <
2 | Professional Development - Provide Capturing Kids Hearts to all employees in grades 4-9 as a foundation for emotional and social support,
3 | Access and Opportunity Needs Assessment — Administrators will work with staff on evaluating current practices to identify areas of need rt

FOUNDATIONAL ELEMENTS

Laptop Replacement - Provide updated digital devices to provide seamless technology instruction to our students through a replacement c

Improve Air Quality and Ventilation — Replace the roof at Maryville Junior High School and replace the HVAC at Montgomery Ridge Intermec

Cleaning Service - Investigate options for custodial services to better provide a more sanitary and clean environment for our students; allo
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	Text Field 28: Less than 8% of our student body was remote for all of 2020-21.    19 Kindergarten students were digital for the entire school year.
	Text Field 29: 174 in-person days (98.9%) in 2021-21 for all grade bands.
	Text Field 30: MCS had no days in 2020-21 that were virtual for all students in any grade band.
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	Text Field 33: Virtual Instruction was provided for students who quarterly selected this mode of instruction as well as those students who were quarantined for positive COVID cases as well as Close Contact Tracing.  Overall, the district was exceptionally pleased with both academic and relational engagement during the 2020-21 school year.   Continuity and the reduction of variability was addressed by providing a digital learning handbook and setting up expectations for teachers, students, and families.  
For the entire district, we began the year with 876 students who chose the digital path of instruction.   As we opened the final nine weeks of school, we had 410 students who chose the digital path of instruction.  As the participation rates dropped over the course of the year, the schools responded with collapsing digital classes and opening onsite classes to accommodate the need.  In April, 2021, we had 7.59% of our students classified as full time digital learners.  7.08% of our K-2 students were full time digital learners.   At midpoint of the year, 46% of our onsite students had been quarantined at least once.  At the end of the year, 63% of our onsite students had been quarantined at least once.  In spite of our district’s ability to provide seamless digital instruction, the significant number of quarantines, spring closure, and staggered attendance days certainly negatively impacted academic instruction and student success.   
K-3 Grade Band:  Digital students utilized Zoom, SeeSaw, and Scholastic Digital Resources as primary tools of academic and relational engagement.  These students spent between 2 – 3 hours of synchronous instruction with their teacher and assistant per day.   None of these students were completely unresponsive to digital instruction.  In the fall and December, when comparing the cohorts from Projected 2019-202 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results indicated similar trends, with the exception of first grade.  Action plans were created to close the learning gaps for 1st grade and their end of the year results and retention statistics aligned with past years.  All digital students were expected to participate in onsite assessments as well as onsite remediation if needed.  Students who struggled with engagement and/or achievement were asked to consider returning to onsite instruction.  Digital RTI, ELL, and SPED services were provided digitally as well.  Emotional and relational support was provided through phone calls, personalized Zoom Meetings, home or driveway visits, parent conferences, outdoor assessments and outdoor remediation sessions.  Creative videos were shared between onsite and digital learners.  Clear and frequent communication was provided to families to help guide the success of digital learning.  At the end of the year, additional data examination was conducted.   
Through analysis of multi-metrics of benchmark data, approximately 30% of K-3 students scored approaching or below expectations and recommended for summer programming.  Of these identified students, 48% accepted the invitation for summer programming.  This captured need exceeds past benchmark data analysis reports by about 8%.  With less than 50% responding to the invitation and attending summer programming, we are confident the other half of the identified students have likely fallen farther behind this summer without support or intervention.  They will need additional, focused intervention and support once schools reopens.   In addition, as part of the school referral plan for therapeutic counseling, there has been an uptick of counseling referrals and behavioral referrals in the elementary schools,  resulting in a current waiting list for expanded services.   
4-7 Grade Band:  Digital students utilized Zoom, Mastery Connect, OneNote Notebooks, and Canvas Learning Management System as primary tools of academic and relational engagement.  These students spent between 3-4 hours of synchronous instruction with their teachers per day.   None of these students were completely unresponsive to digital instruction.  When comparing the cohorts from Projected 2019-202 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results indicated similar trends.  All digital students were expected to participate in onsite assessments as well as onsite remediation if needed.  In addition, students who struggled with engagement and/or achievement were asked to consider returning to onsite instruction.  Digital RTI, ELL, and SPED services were provided digitally as well.  Emotional and relational support was provided through phone calls, personalized Zoom Meetings, Digital Counseling sessions. Fun opportunities of digital collaboration occurred on a weekly basis.  Clear and frequent communication was provided to families to help guide the success of digital learning.  
Through analysis of multi-metrics of benchmark data, approximately 27% of 4-7 students scored approaching or below expectations and recommended for summer programming.  Of these identified students, 42% accepted the invitation for summer programming.  This captured need exceeds past benchmark data analysis reports by about 6%.  With less than 50% of the identified students responding and attending summer programming, we are aware these students will likely fall farther behind over the summer months and will need additional intervention and support once schools reopens.   In addition, as part of the school referral plan for therapeutic counseling, there has been an uptick of counseling referrals in our intermediate schools, resulting in a small current waiting list for expanded services.   

8-12 Grade Band:  Digital students utilized Zoom, Mastery Connect, and Canvas Learning Management System as primary tools of academic and relational engagement.  These students spent between 3-5 hours of synchronous instruction with their teachers per day.   None of these students were completely unresponsive to digital instruction.  When comparing the cohorts from Projected 2019-202 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results indicated similar trends.  All digital students were expected to participate in onsite assessments as well as onsite remediation if needed.  In addition, students who struggled with engagement and/or achievement were asked to consider returning to onsite instruction.  Digital RTI, ELL, and SPED services were provided digitally as well.  Emotional and relational support was provided through phone calls, personalized Zoom Meetings, Digital Counseling sessions.  Students were provided both after-school and during-school intervention classes to improve failing grades.   All teachers provided digital open office times to meet both the academic and social/emotional needs of the students.  Clear and frequent communication was provided to families to help guide the success of digital learning.  
One significant area of need for student in this grade band was the increased failure of classes and courses at the junior high school and the high school.  While standards acquisition was not as worrisome, the increased of failing grades was alarming.  Through root cause analysis, the reasons seemed to stem more from motivation, study skills, and academic discipline.  The increased absentee rate, the staggered attendance, and the quarantines affected the academic “with-it-ness” of many of our students.  Without the onsite monitoring and support, many students failed to complete assignments and effectively study for examinations as they struggled with self-management and lack of home academic support.  
Through analysis of multi-metrics of benchmark data, focusing particularly on course failures, 157 junior high students were invited to summer programming.  Of that number, 77 students attended.   That attendance rate almost doubled from past years of summer programming for credit recovery and intervention.  In addition to the summer intervention, we expect an increase for RTI services once school resumes to help close those academic gaps.  
Approximately 13% of 8-12 grade students were recommended for summer programming based on an analysis of content mastery and failing grades.  Of these students, 6% accepted the invitation for summer programming.  This captured need exceeds past benchmark data analysis reports by about 15-20%.   The less than 50% of identified students responding to the invitation for summer programming leaves a large number of students who did not receive intervention and will need additional intervention and support once schools reopens.   In addition, as part of the school referral plan for therapeutic counseling, there has been an uptick of counseling referrals in our high schools as well, resulting in a small current waiting list for expanded services.   
Critical concerns for all students in all grade bands as we move into 2021-2022 school year is the continued focus on closing instructional gaps due to school closures and quarantines as well as the development of student study and organizational skills.  As the state assessment data becomes available and as we evaluate the summer school data, we will identify students who need additional support through Response to Intervention, study skills training, remediation, tutoring, and future summer programming.   In addition, beginning of the year benchmark assessments will occur to track the summer slide or summer gain from summer school as well as to identify instructional gaps in standards acquisition.  It will be critically important to provide responsive RTI programming to quickly meet academic needs and developed poor study skills habits due to the lack of engagement during digital instruction.  Likewise, there is on-going concern and responsibility to identify the social, emotional, relational needs based on lack of engagement during school closure or digital instruction.  Counseling and therapy will be a critical area of response based on the uptick of identified needs in the spring and in summer programming.  
Virtual Instruction was provided for students who quarterly selected this mode of instruction as well as those students who were quarantined for positive COVID cases as well as Close Contact Tracing.  Overall, the district was exceptionally pleased with both academic and relational engagement during the 2020-21 school year.   Continuity and the reduction of variability was addressed by providing a digital learning handbook and setting up expectations for teachers, students, and families.  
For the entire district, we began the year with 876 students who chose the digital path of instruction.   As we opened the final nine weeks of school, we had 410 students who chose the digital path of instruction.  As the participation rates dropped over the course of the year, the schools responded with collapsing digital classes and opening onsite classes to accommodate the need.  In April, 2021, we had 7.59% of our students classified as full time digital learners.  7.08% of our K-2 students were full time digital learners.   At midpoint of the year, 46% of our onsite students had been quarantined at least once.  At the end of the year, 63% of our onsite students had been quarantined at least once.  In spite of our district’s ability to provide seamless digital instruction, the significant number of quarantines, spring closure, and staggered attendance days certainly negatively impacted academic instruction and student success.   
K-3 Grade Band:  Digital students utilized Zoom, SeeSaw, and Scholastic Digital Resources as primary tools of academic and relational engagement.  These students spent between 2 – 3 hours of synchronous instruction with their teacher and assistant per day.   None of these students were completely unresponsive to digital instruction.  In the fall and December, when comparing the cohorts from Projected 2019-202 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results indicated similar trends, with the exception of first grade.  Action plans were created to close the learning gaps for 1st grade and their end of the year results and retention statistics aligned with past years.  All digital students were expected to participate in onsite assessments as well as onsite remediation if needed.  Students who struggled with engagement and/or achievement were asked to consider returning to onsite instruction.  Digital RTI, ELL, and SPED services were provided digitally as well.  Emotional and relational support was provided through phone calls, personalized Zoom Meetings, home or driveway visits, parent conferences, outdoor assessments and outdoor remediation sessions.  Creative videos were shared between onsite and digital learners.  Clear and frequent communication was provided to families to help guide the success of digital learning.  At the end of the year, additional data examination was conducted.   
Through analysis of multi-metrics of benchmark data, approximately 30% of K-3 students scored approaching or below expectations and recommended for summer programming.  Of these identified students, 48% accepted the invitation for summer programming.  This captured need exceeds past benchmark data analysis reports by about 8%.  With less than 50% responding to the invitation and attending summer programming, we are confident the other half of the identified students have likely fallen farther behind this summer without support or intervention.  They will need additional, focused intervention and support once schools reopens.   In addition, as part of the school referral plan for therapeutic counseling, there has been an uptick of counseling referrals and behavioral referrals in the elementary schools,  resulting in a current waiting list for expanded services.   
4-7 Grade Band:  Digital students utilized Zoom, Mastery Connect, OneNote Notebooks, and Canvas Learning Management System as primary tools of academic and relational engagement.  These students spent between 3-4 hours of synchronous instruction with their teachers per day.   None of these students were completely unresponsive to digital instruction.  When comparing the cohorts from Projected 2019-202 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results indicated similar trends.  All digital students were expected to participate in onsite assessments as well as onsite remediation if needed.  In addition, students who struggled with engagement and/or achievement were asked to consider returning to onsite instruction.  Digital RTI, ELL, and SPED services were provided digitally as well.  Emotional and relational support was provided through phone calls, personalized Zoom Meetings, Digital Counseling sessions. Fun opportunities of digital collaboration occurred on a weekly basis.  Clear and frequent communication was provided to families to help guide the success of digital learning.  
Through analysis of multi-metrics of benchmark data, approximately 27% of 4-7 students scored approaching or below expectations and recommended for summer programming.  Of these identified students, 42% accepted the invitation for summer programming.  This captured need exceeds past benchmark data analysis reports by about 6%.  With less than 50% of the identified students responding and attending summer programming, we are aware these students will likely fall farther behind over the summer months and will need additional intervention and support once schools reopens.   In addition, as part of the school referral plan for therapeutic counseling, there has been an uptick of counseling referrals in our intermediate schools, resulting in a small current waiting list for expanded services.   

8-12 Grade Band:  Digital students utilized Zoom, Mastery Connect, and Canvas Learning Management System as primary tools of academic and relational engagement.  These students spent between 3-5 hours of synchronous instruction with their teachers per day.   None of these students were completely unresponsive to digital instruction.  When comparing the cohorts from Projected 2019-202 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results indicated similar trends.  All digital students were expected to participate in onsite assessments as well as onsite remediation if needed.  In addition, students who struggled with engagement and/or achievement were asked to consider returning to onsite instruction.  Digital RTI, ELL, and SPED services were provided digitally as well.  Emotional and relational support was provided through phone calls, personalized Zoom Meetings, Digital Counseling sessions.  Students were provided both after-school and during-school intervention classes to improve failing grades.   All teachers provided digital open office times to meet both the academic and social/emotional needs of the students.  Clear and frequent communication was provided to families to help guide the success of digital learning.  
One significant area of need for student in this grade band was the increased failure of classes and courses at the junior high school and the high school.  While standards acquisition was not as worrisome, the increased of failing grades was alarming.  Through root cause analysis, the reasons seemed to stem more from motivation, study skills, and academic discipline.  The increased absentee rate, the staggered attendance, and the quarantines affected the academic “with-it-ness” of many of our students.  Without the onsite monitoring and support, many students failed to complete assignments and effectively study for examinations as they struggled with self-management and lack of home academic support.  
Through analysis of multi-metrics of benchmark data, focusing particularly on course failures, 157 junior high students were invited to summer programming.  Of that number, 77 students attended.   That attendance rate almost doubled from past years of summer programming for credit recovery and intervention.  In addition to the summer intervention, we expect an increase for RTI services once school resumes to help close those academic gaps.  
Approximately 13% of 8-12 grade students were recommended for summer programming based on an analysis of content mastery and failing grades.  Of these students, 6% accepted the invitation for summer programming.  This captured need exceeds past benchmark data analysis reports by about 15-20%.   The less than 50% of identified students responding to the invitation for summer programming leaves a large number of students who did not receive intervention and will need additional intervention and support once schools reopens.   In addition, as part of the school referral plan for therapeutic counseling, there has been an uptick of counseling referrals in our high schools as well, resulting in a small current waiting list for expanded services.   
Critical concerns for all students in all grade bands as we move into 2021-2022 school year is the continued focus on closing instructional gaps due to school closures and quarantines as well as the development of student study and organizational skills.  As the state assessment data becomes available and as we evaluate the summer school data, we will identify students who need additional support through Response to Intervention, study skills training, remediation, tutoring, and future summer programming.   In addition, beginning of the year benchmark assessments will occur to track the summer slide or summer gain from summer school as well as to identify instructional gaps in standards acquisition.  It will be critically important to provide responsive RTI programming to quickly meet academic needs and developed poor study skills habits due to the lack of engagement during digital instruction.  Likewise, there is on-going concern and responsibility to identify the social, emotional, relational needs based on lack of engagement during school closure or digital instruction.  Counseling and therapy will be a critical area of response based on the uptick of identified needs in the spring and in summer programming.  
Virtual Instruction was provided for students who quarterly selected this mode of instruction as well as those students who were quarantined for positive COVID cases as well as Close Contact Tracing.  Overall, the district was exceptionally pleased with both academic and relational engagement during the 2020-21 school year.   Continuity and the reduction of variability was addressed by providing a digital learning handbook and setting up expectations for teachers, students, and families.  
For the entire district, we began the year with 876 students who chose the digital path of instruction.   As we opened the final nine weeks of school, we had 410 students who chose the digital path of instruction.  As the participation rates dropped over the course of the year, the schools responded with collapsing digital classes and opening onsite classes to accommodate the need.  In April, 2021, we had 7.59% of our students classified as full time digital learners.  7.08% of our K-2 students were full time digital learners.   At midpoint of the year, 46% of our onsite students had been quarantined at least once.  At the end of the year, 63% of our onsite students had been quarantined at least once.  In spite of our district’s ability to provide seamless digital instruction, the significant number of quarantines, spring closure, and staggered attendance days certainly negatively impacted academic instruction and student success.   
K-3 Grade Band:  Digital students utilized Zoom, SeeSaw, and Scholastic Digital Resources as primary tools of academic and relational engagement.  These students spent between 2 – 3 hours of synchronous instruction with their teacher and assistant per day.   None of these students were completely unresponsive to digital instruction.  In the fall and December, when comparing the cohorts from Projected 2019-202 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results indicated similar trends, with the exception of first grade.  Action plans were created to close the learning gaps for 1st grade and their end of the year results and retention statistics aligned with past years.  All digital students were expected to participate in onsite assessments as well as onsite remediation if needed.  Students who struggled with engagement and/or achievement were asked to consider returning to onsite instruction.  Digital RTI, ELL, and SPED services were provided digitally as well.  Emotional and relational support was provided through phone calls, personalized Zoom Meetings, home or driveway visits, parent conferences, outdoor assessments and outdoor remediation sessions.  Creative videos were shared between onsite and digital learners.  Clear and frequent communication was provided to families to help guide the success of digital learning.  At the end of the year, additional data examination was conducted.   
Through analysis of multi-metrics of benchmark data, approximately 30% of K-3 students scored approaching or below expectations and recommended for summer programming.  Of these identified students, 48% accepted the invitation for summer programming.  This captured need exceeds past benchmark data analysis reports by about 8%.  With less than 50% responding to the invitation and attending summer programming, we are confident the other half of the identified students have likely fallen farther behind this summer without support or intervention.  They will need additional, focused intervention and support once schools reopens.   In addition, as part of the school referral plan for therapeutic counseling, there has been an uptick of counseling referrals and behavioral referrals in the elementary schools,  resulting in a current waiting list for expanded services.   
4-7 Grade Band:  Digital students utilized Zoom, Mastery Connect, OneNote Notebooks, and Canvas Learning Management System as primary tools of academic and relational engagement.  These students spent between 3-4 hours of synchronous instruction with their teachers per day.   None of these students were completely unresponsive to digital instruction.  When comparing the cohorts from Projected 2019-202 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results indicated similar trends.  All digital students were expected to participate in onsite assessments as well as onsite remediation if needed.  In addition, students who struggled with engagement and/or achievement were asked to consider returning to onsite instruction.  Digital RTI, ELL, and SPED services were provided digitally as well.  Emotional and relational support was provided through phone calls, personalized Zoom Meetings, Digital Counseling sessions. Fun opportunities of digital collaboration occurred on a weekly basis.  Clear and frequent communication was provided to families to help guide the success of digital learning.  
Through analysis of multi-metrics of benchmark data, approximately 27% of 4-7 students scored approaching or below expectations and recommended for summer programming.  Of these identified students, 42% accepted the invitation for summer programming.  This captured need exceeds past benchmark data analysis reports by about 6%.  With less than 50% of the identified students responding and attending summer programming, we are aware these students will likely fall farther behind over the summer months and will need additional intervention and support once schools reopens.   In addition, as part of the school referral plan for therapeutic counseling, there has been an uptick of counseling referrals in our intermediate schools, resulting in a small current waiting list for expanded services.   

8-12 Grade Band:  Digital students utilized Zoom, Mastery Connect, and Canvas Learning Management System as primary tools of academic and relational engagement.  These students spent between 3-5 hours of synchronous instruction with their teachers per day.   None of these students were completely unresponsive to digital instruction.  When comparing the cohorts from Projected 2019-202 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results indicated similar trends.  All digital students were expected to participate in onsite assessments as well as onsite remediation if needed.  In addition, students who struggled with engagement and/or achievement were asked to consider returning to onsite instruction.  Digital RTI, ELL, and SPED services were provided digitally as well.  Emotional and relational support was provided through phone calls, personalized Zoom Meetings, Digital Counseling sessions.  Students were provided both after-school and during-school intervention classes to improve failing grades.   All teachers provided digital open office times to meet both the academic and social/emotional needs of the students.  Clear and frequent communication was provided to families to help guide the success of digital learning.  
One significant area of need for student in this grade band was the increased failure of classes and courses at the junior high school and the high school.  While standards acquisition was not as worrisome, the increased of failing grades was alarming.  Through root cause analysis, the reasons seemed to stem more from motivation, study skills, and academic discipline.  The increased absentee rate, the staggered attendance, and the quarantines affected the academic “with-it-ness” of many of our students.  Without the onsite monitoring and support, many students failed to complete assignments and effectively study for examinations as they struggled with self-management and lack of home academic support.  
Through analysis of multi-metrics of benchmark data, focusing particularly on course failures, 157 junior high students were invited to summer programming.  Of that number, 77 students attended.   That attendance rate almost doubled from past years of summer programming for credit recovery and intervention.  In addition to the summer intervention, we expect an increase for RTI services once school resumes to help close those academic gaps.  
Approximately 13% of 8-12 grade students were recommended for summer programming based on an analysis of content mastery and failing grades.  Of these students, 6% accepted the invitation for summer programming.  This captured need exceeds past benchmark data analysis reports by about 15-20%.   The less than 50% of identified students responding to the invitation for summer programming leaves a large number of students who did not receive intervention and will need additional intervention and support once schools reopens.   In addition, as part of the school referral plan for therapeutic counseling, there has been an uptick of counseling referrals in our high schools as well, resulting in a small current waiting list for expanded services.   
Critical concerns for all students in all grade bands as we move into 2021-2022 school year is the continued focus on closing instructional gaps due to school closures and quarantines as well as the development of student study and organizational skills.  As the state assessment data becomes available and as we evaluate the summer school data, we will identify students who need additional support through Response to Intervention, study skills training, remediation, tutoring, and future summer programming.   In addition, beginning of the year benchmark assessments will occur to track the summer slide or summer gain from summer school as well as to identify instructional gaps in standards acquisition.  It will be critically important to provide responsive RTI programming to quickly meet academic needs and developed poor study skills habits due to the lack of engagement during digital instruction.  Likewise, there is on-going concern and responsibility to identify the social, emotional, relational needs based on lack of engagement during school closure or digital instruction.  Counseling and therapy will be a critical area of response based on the uptick of identified needs in the spring and in summer programming.  

	Text Field 34: Maryville City Schools’ Benchmark Fall and Winter Data provided a consistent overall snapshot of a typical year of progress for ALL students, with the exception of first grade.   Digital students and quarantined students were included in this assessment window.  With 10% in full time remote learning, 63% being quarantined at least once during the year, not counting the staggered attendance days and entire school digital instruction days, we were pleased with those benchmarks results, acknowledging the many challenges of teaching during a national pandemic.  We feel our district’s commitment to provide onsite instruction for as many days possible certainly helped mitigate a huge increase of poor student performance data.  We are eagerly awaiting the results of TNReady to make final plans and determinations for next year.    
When comparing the progress of cohorts from Projected 2019-2020 percent on-track or above compared to 2020-21 Projected percent on-track or above, the results are captured below:    
Math:  Grade 2 – Increase from 42.6% to 64.4%; Grade 3 – Increase from 59.6 to 73.3%;  Grade 4 – Increase from 72.6% to 78.8%;  Grade 5 remained steady;  Grade 6 saw a 10% projected drop;  Grade 7 remained steady.   
Reading:  Grade 2 - Increase from 52.6% to 58.5%; Grade 3 – Increase from 57.2% to 59.8%;  Grade 4 – remained steady;  Grade 5 – increase from 59.5% to 63.2%;  Grade 6 remained steady;  Grade 7 – slight drop from 59.0% to 57.3%.  
Action Plans were developed with first grade teachers to work to close the instructional gaps caused by the Spring Closure of kindergarten for these students.  
All digital teachers, as well as onsite teachers who became temporary digital teachers for individuals or groups of quarantined students, closely monitored the achievement and growth trajectories of their students.  Full digital teachers compared their student learning progress to non-digital classrooms to ensure appropriate rigor and growth.  For example, in the winter review, our district, digital kindergarten students were 86% at or above grade level in both reading and math, based on our district benchmark assessments, comparable to our onsite learners.  Digital, first graders were indicating an 80% proficiency level in reading and a 78% proficiency level in math.  Digital, second graders hit a 70% proficiency in reading and a 69% in math.  
For our benchmark spring analysis, 30% our K-3 grade students scored approaching or below projected expectation and were invited to summer programming.  Only 48% of the identified students attended this provided intervention.   
For our benchmark spring analysis, 27% of our 4-7 grade students scored approaching or below projected expectations and were invited to summer programming.  Only 42% of the students attended this provided intervention.   
For our students in grades 8-12, while our district did not indicate any decline in the acquisition of standards mastery in fall and winter benchmarks, the trending of grades did indicate a significant increase in the number of failing grades for junior high and high school students.   This trend seemed to result in students falling into weak work habits during the spring closure, digital days, and quarantines.  Great effort was placed on reducing the failing grades and working with students to complete and turn in assignments to eliminate failing grades.  Poor discipline and work habits were the two biggest indicators of this trend, yet there were obvious cases of learning and skill gaps as well.  Additional indicators were students whose support structures in the home were not able to fully support the student with homework, digital work, and difficult assignments.  Through experimentation of increased intervention, we determined providing extra support during the school day provided strong intervention for these students.  In the late winter and early spring, 600 8th and 9th grade students were identified with failing grades and were provided intervention assistance to raise their grades. At the closing of the intervention boot camp, there was only 363 failures in the first semester with a 2020 reduction of failing grades within the first weeks on book camp with failing grades transformed to passing grades.  From our course and benchmark spring analysis, 19% of our 8th and 9th graders were failing courses and invited to summer programming.  Only 9% attended this provided credit recovery and intervention.  The number of failed classes at the end of COVID year compared to averages in the past also captures the detriment of the pandemic.  For the 20-21 school year, the junior high had 286 failures as compared to the previous two years with a failing average of 95.    Thirteen percent of our 8 - 12 grade students were failing courses and classes and were invited to summer programming.  Only 6% of the students attended this provided intervention.   

	Text Field 36: This information is currently unavailable to our district.  Participation rate was comparable to past years.  
	Text Field 38: Significant impact occurred on traditional enrichment programs and school activities during the 2020-2021 school year.  All optional after-school programming was cancelled.   Limited sporting events occurred.  Traditions and programming were introduced the last two weeks of school.  All offering of enrichment occurred digital with a provision of online exploration opportunities or direct support from classroom teachers.  School Activities, such as the K-5 One Book Blitz occurred digitally.  Digital students were invited to attend the few special onsite programs that occurred during the school year.  In short, our students have all experienced an impact on their social and emotional experiences in school.  Athletes lost great opportunities to compete; musicians lost their fine arts events; all students were robbed the opportunity of milestone events in their school career; our digital students experienced isolation and loneliness;  students experienced anxiety and worry for their own and loved one’s health.  These impacts all contribute to the overall concern for emotional health and well-being.  
	Text Field 37: 1:1 Device Deployment  Our 1:1 device deployment in grades K-12 facilitated a quick and seamless transition to remote learning. By ensuring that each student had access to a take-home mobile device (iPad in grades K-3, Windows Laptops in 4-12), students had the available resources to transition to digital remote learning as soon as teachers converted to digital instruction.   Hot Spot Loan Program  To ensure the efficacy of the 1:1 device program for remote learning, students with no access to high speed internet at home had the option of checking out a mobile cellular hotspot to use for digital remote learning.   Video Conferencing Tools  Video conferencing software was adopted and utilized to allow for teachers to lead digital instruction for a class or students, or to conduct 1:1 conferences with students or meetings with parents, or with other teachers or administrators, allowing for a consistent delivery of services.   Single Sign On (SSO)  Use of our SSO platform ensured that students would be able to quickly access resources from a central portal without having to navigate between multiple independent sites and systems to access digital resources.    Mobile Device Management (MDM)  MDM usage enabled our technology department to quickly and easily deploy any new or necessary software required for remote learning, even while students were off campus. Digital conferencing software was remotely installed on devices quickly and seamlessly, allowing for transition to digital instruction.   Remote Support  To provide technical support, the technology department created a ticket system for students that was accessible through the students’ SSO portals and linked to the technology departments existing ticket system. Additionally, the technology department was able to leverage the video conferencing tool to provide technical support on student devices from off-campus.   Centralized Rostering and Automated Account Provisioning  A centralized rostering solution utilizing the OneRoster standard was used to create or provision accounts for new programs, or for new students, without requiring any in-person or individualized interaction, which allowed for quick integration of rostering for new services for students and teachers.   Digital Instruction Tools and Supports  Full provisions of digital learning student handbooks, digital teaching handbooks, online professional development and online tool exploration was provided for all teachers.   More than ever, the COVID 19 Pandemic provided rich evidence of the importance of strong digital tools.  While our district has been a 1:1 district for many years, this experience has only magnified the importance of maintaining high quality technology devices for our students and teachers and working hard to update and upgrade the significant tools.  Being forced to provide a 100% digital learning model has only strengthened our onsite blended model by the forced opportunity to utilize new tools and maximize current tools.  Without current, updated devices and the provision of a strong infrastructure and internet, we would have not found any level of success.  Our commitment to the provision of strong digital tools for every student remains at the top of our instructional list.       Instruction intervention included instructional boot camps, tutoring, and summer programming.   
	Text Field 35: Based on our STAR Assessment data, our early reading performance experienced a drop for the 2020-2021 school year.  Compared to a full year of instruction in 2018-2019, the Star Reading (grades 1-3) was 82% rank for all students with a drop to 73% rank for all students in the spring of 2021.  The below 50% group increased from 15% in the spring of 2019 to 26% in the spring of 2021.   Likewise, our student group data indicated a similar drop as compared to the ALL group.     This data review heightens the need for more intense intervention and RTI services to continue to close instructional gaps.  
	Text Field 31: The only wide spread closure occurred in 9th grade in the weeks leading up to Thanksgiving break.  All 9th graders were digital for two weeks in that time span.
	Text Field 40: Since the district was closed after Spring Break of 2020, all onsite orientation visits and Open Houses for the transition to the intermediate schools were terminated as well.  To overcome this challenge and reduce student anxiety, schools provided video and tutorials for both students and families to provide a welcoming and informative transition to new school sites across the district.  In addition, all new enrollment to middle school during the pandemic were offered these same tools, along with the same options for a choice of instructional delivery as all other students.  Without a doubt, students who were new to the district and had not experienced a 1:1 digital learning environment had to be provided extra support to learn the operational procedures of the personal devices and all associated tools and software.   
	Text Field 41: Students transitioning to Maryville Junior High School from our intermediate schools actually participated in orientation as in past years.   All new students and returning students will follow the same transition supports as in the past.  
	Text Field 42: New Junior High and High School Students during the 2020-21 school year entered an instructional year with the provision of instructional delivery choice.  Students and their families were able to choose onsight or digital instruction during the quarterly breaks of school.  Students were only allowed to make one instructional change per school year.  All transitioning students as well as new enrollees missed the annual onsight orientation practices during the spring school closure of 2020.  However, digital orientation and welcome supports were provided digitally for virtual students and onsite for in-person learning.  Without a doubt, students who were new to the district and had not experienced a 1:1 digital learning environment had to be provided extra support to learn the operational procedures of the personal devices and all associated tools and software.   For new digital learners, the challenge was social engagement, making friends, and building rapport with a digital teacher instead of an in-person teacher.  Many provisions of tutorials, directions, and support for students and families were provided on school websites, through Clever Single Sign On, and through school help desks.  For new onsite learners, the challenge was also social engagement and the building of friendships and relationships with the COVID protocols of social distancing, masks, and the absence of scheduled social events.   
	Text Field 43: More students graduated with state of Tennessee diplomas than in years past. Seven students were required to participate in summer school to recover or repeat courses to meet the necessary requirements.   While of these seven students, approximately half have struggled for several years with about the other half most likely would not have struggled under normal circumstances. For those affected by the pandemic, they were either impacted by excessive absenteeism or lack of engagement with online courses. Social emotional issues were factors for all these students and likely exacerbated by COVID anxieties.
	Text Field 44: Maryville High School initiated several intensive support structures to help student recover and sustain them through graduation.   Intense focus and actions to ensure COVID did not limit students access to courses began in the spring of last year.   Teachers were quick to implement supportive services to intervene at first sign of disengagement.   A mini-term credit recovery was offered at winter break; mandatory tutorials offered after school; and twilight schools services offered to eight seniors.
	Text Field 45: There was only minimal impact for CTE programming.  Our CTE teachers found a way to provide services and meet the needs through creative digital instruction.   
	Text Field 46: There was no cancellation of courses for the 2020-21 school year.  
	Text Field 47: The 2020-2021 school year presented unique challenges for educators of special populations. The district's re-opening plan included digital options for single students, classes, grades, and schools to prevent district closure. Therefore, the district had to provide significant flexibility throughout the year to meet student needs as many experienced traditional and digital learning periods. Although most special population students attended school in-person, there were some who elected for year-long distance learning. In navigating traditional and distance learning, the district had to ensure that all students had equitable access to the technological tools for digital learning at all times and for all students (devices, WiFi, online subscriptions, transcription, translation, AAC) including students with disabilities, English learners, students experiencing homelessness, students in foster care, migrant students, and economically disadvantaged students. Accommodations and services for students with disabilities and English learners had to be thoroughly analyzed to determine best means of implementation. Distance learning is typically not ideal for students with disabilities and English learners thus many had to have additional accommodations and services provided to ensure equitable access to instruction as well support to make progress on IEP goals and ILPs. Family involvement was key to success as many parents/guardians required training on digital learning expectations for students and program use. Student growth on district measures as well as IEP/ILP goals had to be more closely monitored. Regression or lack of progress had to be addressed immediately. The district provided "clean room" services for intervention and testing for digital learning students unable to consistently make progress in a digital learning environment. Teachers offered scheduled office hours as well as scheduled virtual services. Frequent communication with parents and tailored communication with students also supported mental health of special population students attending either tradition/distance/hybrid. For students with disabilities, unique challenges were ensuring that IDEA timelines were met, parent involvement in IEP meetings was obtained despite distance meetings, related services were provided effectively, and initial referrals for special education occurred even for students learning remotely. For English learners and their parents, the district had to ensure that translator and translation software were readily available and accessible for all needs including classroom instruction and family communication.
	Text Field 49: The district did not experience shortages or limitations in school nurses.  We relied on our team of school nurses and the substitute nurses to meet our need.  School nurses were incredibly busy and had to provide extensive support to students and their families to navigate the protocols and processes of quarantines and positive cases.  
	Text Field 48: The district has identified significant challenges related to mental health and behavioral health needs.  An increased number of students and their families needed emotional and social support through a national pandemic.  Anxiety, stress, and panic disorders are increasing.   Extreme emotional concerns due to social separation, illness anxiety, and isolation from social structures contributed to increase need and magnified intensity.  Behaviors in young children needed increased guidance and support.  The limitations of digital engagement and the challenges of at-home learning certainly provided roadblocks to deeply know students and monitor their social and emotional health.  
	Text Field 51: There was no difference in the number and or type of separations from previous years.  
Data Comparison: 
SY19-20: 75 End of Year Separations of those….24 certified (10 retirements/14 resignations/others) 50 classified ( 8 retirements/42 resignations/others)
-39 Mid Year Separations…2 certified (1 retirement and 1 resignation) 37 classified (all resignations)
SY20-21: 
-37 Mid Year Separations…4 certified (2 retirements – planned, 1 for maternity, 1 resignation) and 33 Classified (all resignations – only one that I know of was for a COVID/Health related reason)
-72 End of Year Separations (to date – they are still rolling in slowly, but not many more will come in) of those…34 Certified (14 retirements/20 resignations and others) 38 classified (5 retirements/33 resignations and others)

	Text Field 52: There was no difference in the number and or type of separations from previous years.  Only one classified staff resigned because of a health-related issue.  
Data Comparison: 
SY19-20: 75 End of Year Separations of those….24 certified (10 retirements/14 resignations/others) 50 classified ( 8 retirements/42 resignations/others)
-39 Mid-Year Separations…2 certified (1 retirement and 1 resignation) 37 classified (all resignations)
SY20-21: 
-37 Mid-Year Separations…4 certified (2 retirements – planned, 1 for maternity, 1 resignation) and 33 Classified (all resignations – only one that I know of was for a COVID/Health related reason)
-72 End of Year Separations (to date – they are still rolling in slowly, but not many more will come in) of those…34 Certified (14 retirements/20 resignations and others) 38 classified (5 retirements/33 resignations and others)

	Text Field 53: Of Maryville’s 921 total employees, including our after-school Adventure Club Childcare staff, 32 employees were absent with two or more 10-day quarantines, yielding a 3.5%.   
Certified: 390 total employees; A total of 3% of certified staff were absent with two or more 10-day quarantines.  
Classified: 531 total employees; A total of 3.8% of classified staff were absent with two or more 10-day quarantines.  

	Text Field 54: There were zero vacancies for teachers in the 2020-21 school year.  All positions were filled and continued to be filled throughout the course of the year.  
	Text Field 55: For a period of a semester, an unfilled vacancy occurred in our provision of mental health therapists.  One school-based counselor’s position was unfilled for about 18 weeks as our partner company worked to secure and hire a new therapist during a national pandemic.   Thankfully, levels of intervention were provided by supervising employees in order to not disrupt much needed and anticipated counseling support.  Thankfully, our partner mental health provider continued to meet with their caseloads and manage a full provision of onsite and digital counseling support during the national pandemic, just as our schools continues to offer full provision of both onsite and digital instruction.  
	Text Field 56: All grade bands in Maryville City Schools were consistently provided access to a digital device.  Since 2015, the school district (PreK-12) provides a 1:1 device to every learner.  Students in PreK-3 are provided an iPad, and students in grades 4-12 are provided a laptop.  While our onsite elementary students keep their device at school, our digital elementary students took their device home with them.  In addition, a provision of internet hotspots were available to all students.  School personnel and the district technology team worked hard to make arrangements to deploy devices to homes.  In addition, due to the increase of technology support tickets, the team worked doubly hard to respond to help-desk tickets so all devices and software products were working accurately.  Thankfully, we limped along throughout the year with using parts and pieces from old devices for repair orders and substitute machines to keep students equipped with a digital device.  Maintaining high quality and working digital devices for every student is a top priority in our district.  
	Text Field 57: Our district has a robust infrastructure for high-speed internet within all seven schools.  In addition, we have community partners who offer high-speed internet.   In the past, we have provided limited hotspots for provision and check-out based on intermittent need.  With the spring closure of 2020 and the digital options and quarantine service for 2020-21, there was a significant increase in requests for high-speed internet.  Within the first few weeks of school, the district was able to secure additional hotspots to meet the need.   
	Text Field 58: With a renewed awareness and heightened attention and focus to clean breathing learning environments, two critical areas of need were identified – new HVAC at Montgomery Ridge Intermediate School and a new roof at Maryville Junior High School.  Both needs will address improved air quality, reduction or elimination of mold, and ventilation in two schools.  
	Text Field 59: Intervention support - strengthen support services of RTI to meet the needs of the students with skill and learning gaps.  
	Text Field 63: Mental Health Counseling and Support – Increase counseling at Maryville High School to expand the caseload for students and families needing therapy.  Continue to maintain high quality tier 3 counseling services. 
	Text Field 66: Post-COVID Plan - Provide a clear post-COVID plan to communicate opening expectations, student’s guidance documents, human resource support, and decision trees; continue to focus on responsive planning based on the current status of the virus and our needs.  
	Text Field 69: Laptop Replacement – Provide updated digital devices to provide seamless technology instruction to our students through a replacement cycle.  
	Text Field 61: On-going Summer Programming – conduct a program reflection and needs assessment to both evaluate and improve summer programming; Continue to provide unfunded TDOE Grades 8-12 summer programming. 
	Text Field 64: K-3 Behavior Support – Hire a Behavior Management Interventionist and three assistants to provide a layer of support in the K-3 schools. 
	Text Field 67: Professional Development – Provide Capturing Kids Hearts to all employees in grades 4-9 as a foundation for emotional and social support, behavior management, and as an instrument for inclusion, access, and opportunity.  Provide Poverty Awareness Training for teachers in grades K-3 to help meet the need of our largest, inclusive subgroup.
	Text Field 70: Improve Air Quality and Ventilation – Replace the roof at Maryville Junior High School and replace the HVAC at Montgomery Ridge Intermediate School to allow for improved air quality and ventilation. 
	Text Field 62: Data Analysis and Use - Utilize multi-metrics of data and targeted data of iReady in K-3 and TE21/Mastery Connect in grades 4-9 to provide relative comparisons and consistently guide personalized instruction and intervention for ALL students.  
	Text Field 65: Evaluate readiness – Use assessment tools to examine the readiness of each student at the beginning of the school year to evaluate their mastered and non-mastered skills and standards acquisition.
	Text Field 68: Access and Opportunity Needs Assessment – Administrators will work with staff on evaluating current practices to identify areas of need regarding equity and access with the focus to eliminate barriers and provide a bridge to more effective learning for all students.  
	Text Field 71: Cleaning Service - Investigate options for custodial services to better provide a more sanitary and clean environment for our students;  allow for site-based management to meet those needs.  


