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What is NWEA MAP? 

Measure of Academic Progress 
• Computerized/Adaptive assessment 
• Measures Achievement in  Reading-Math-Language 

Usage  
• Age Levels end of 5 year olds through Secondary  
• Aligned to Common Core-2014 
• Timely results 
• Growth assessment (Fall to Spring) 
• Answerability 
• Used as a tool to drive instruction 

 



Purposes 
Primary Reason 
• Assist classroom instruction 

– Targeted at student instruction level 
– Individual and Group Differentiation 
– Informed instruction 

• Provide more timely and accurate data for school 
improvement planning  

• Provide individual student growth data 
• One source of data for student placement decisions 



Data – Based Decision Making 
(minimum of three sources)  
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WHY MAPS?  

Answerability vs. Accountability 
 

• Clear Expectations 
• Ownership for learning 
•  Invites Collaboration 

– Shared responsibility: 
students, teachers, 
administrators, parents 
own the task of creating 
student growth 

• Each student’s growth is 
tracked over time 
 

• External Locus of Control 
• Lack of Ownership 

– Blame others for results 
– Invites excuses for student 

performance 
– Often blames the student 

or family for poor results  

• Punitive/Negative 
 



2011 Growth Norms 

 



Vocabulary 
• RIT-Equal Interval Scale ranging from 150-300 (Infinite) 

– Median RIT-Middle score (50%) 
– Mean RIT-Average 

• Grade Level Norms -Reference point for educators to compare 
student, class, or grade level performance (see chart) 

• Standard Deviation -Variability-larger the number th more 
academically diverse group 

• SEM-Reflects the precision of the score/the smaller the SEM the 
more valid the score 

• Percentile-Tells where a student score lies in relation to the national 
norm group 

• Growth Norms -Typical predicted growth for a student based on fall 
performance 

• Lexile-Unit for measuring text difficulty (10L-1700L) 



MAP Fall Data- How do we use 
the data to drive instruction? 

• What are the strengths and weaknesses of my classroom?  
(Teacher Report) 

 
• What are current student knowledge and skill levels? (Class By RIT) 
 
• What are the student growth targets for the spring? 
 
• What strategies will we use to remediate and accelerate growth so 

that we can optimize students making target growth?  
 
• What skills can be implemented in the classroom based on 

Descartes? 
 

• Lexile Scores 
 
 



MAP Mid-Year Data- IE only 

• Are students progressing? 
 
• Are our strategies effective – How do we 

know? 
 
• What adjustments need to be made based 

on student progress? 
 



MAP Spring Data 

• Did students meet growth targets – Why or why 
not? 

 
• What strategies are effective? 
 
• What adjustments need to be made for next 

year? 
 
• Lexile scores 



Differentiated Instruction 

A teacher’s response to learners’ 
needs is 

guided by three key principles of differentiation 

Source: The Differentiated Classroom, Tomlinson 1999 
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Key Ideas: Differentiation is based on three key principles:
Respectful tasks for learners
Ongoing, formative assessment
Flexible grouping

Respectful Tasks:
Students whose readiness levels are lower are not doomed to endless “skill and drill” type tasks
Students whose readiness levels are the highest do not simply get more problems to solve or longer homework assignments to keep them busy
Tasks for all learners are authentic, interesting, and appropriately challenging
Tasks honor the identity of each student 
Tasks are designed to stretch all students regardless of readiness levels
Tasks are equally interesting, equally important, and equally engaging for all groups
Respect is at the heart of the differentiated classroom. When we design learning tasks that are respectful, we acknowledge that students are individuals, and we value that individuality. This fosters a classroom climate of acceptance. Respectful tasks demonstrate that there are many ways that learning occurs and permits students to work in the way that best suits their needs.

Ongoing Assessment:
Assessment is ongoing and diagnostic
Assessment is formative, not just summative
Directly impacts ongoing plans for instruction to increase academic growth
Quick, not always recorded for a grade
This is assessment for learning. It yields an ever-developing picture of who understands Key Ideas and who can perform targeted skills, at what levels of proficiency and with what degree of interest. The teacher then shapes tomorrow’s lessons to help students move ahead from their current level of competency.

Flexible Grouping:
Students move frequently between groups as learning objectives change, as their needs evolve, and as they gain proficiency 
Teachers move to use their strengths and time wisely. If one teacher is strong in teaching computation, that teacher could move from group to group, as well as having students move to groups with similar readiness levels
Students sometimes work in groups defined by interests and/or learning styles 
With flexibly grouped classrooms, we overcome the stigma of tracking and we create an expectation of growth as an ongoing part of why we all show up every day. Growth is visible and expected. Students experience groupings as purposeful arrangements for learning, not evaluative categories that define them.




According to Student’s 

Through a Range of Instructional  
and Management Strategies 

Source: The Differentiated Classroom, Tomlinson 1999 
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Key Ideas: Differentiation is responsive teaching that adapts:
Content – What is being taught
Process – How we ask students to assimilate new ideas
Products – How we will see what students have learned

According to students’:
Readiness – What do they know now and what are the next steps in skill and understanding for my students (think ladders here)? What is the appropriate entry point into this content for each student?
Interests – What motivates my students? How does this lesson relate to their lives? 
Learning profiles – What styles of learner are in this classroom? How can I utilize their strengths and preferences to design the most effective instruction for them?

We will focus much attention on adapting content and process based upon what we know about student readiness, because our test data provides teachers with a rich source of information about student readiness, however, good differentiation includes all the elements above.

Remind participants that we planned lessons based on student readiness in the last section when we built the instructional ladder. The RIT score is one important indicator of student readiness that we can use in lesson design. 
 
Next we will examine examples of how teachers differentiate by content and process based on what they know about the skills students bring to the learning task at hand and explore options for differentiated products. 
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