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About this Document
Just as doctors gather information about a child’s height,
weight, hearing, and vision as part of a “Well Check” physical
development, our schools gather information to help us keep
track of how each child’s reading skills are developing.
In fact, successfully learning to read at an early age is probably
one of the most important factors in a child’s learning, both inside
and outside of school. Literacy development is a sequence of
skills that becomes more specific throughout the grades. This
will allow students to become successful independent readers,
writers, speakers, and listeners.
The local literacy plan is developed to ensure students are
reading well by the end of third grade. The plan addresses the
third grade reading proficiency objective of districts’ World’s Best
Workforce plans. This document was developed in the spring
2018.

District Mission, Vision and Beliefs
Mission
To provide a world-class education in a collaborative environment
that inspires every learner to think, achieve, and care.
Vision
To prepare learners for an interconnected and changing world
through nurturing, collaborative educational experiences, while
providing equal access and opportunity to inspire a lifetime of
curiosity and discovery.
Beliefs
Sauk Rapids-Rice Public Schools believe in:
• A culture of continuous learning and growth in a caring,
collaborative, and supportive environment.
• Effective partnerships between students, staff, families,
and community members.
• An inclusive, safe, caring, and stimulating learning
environment that promotes shared responsibility for
performance and innovation.
• Effective and ongoing communication with and
outreach to students, staff, families, and community
members.
• Transparency and good stewardship of resources.
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Statement of Goals and Objectives
Because reading and reading growth are so important, MN
Statute 120B.12 states a school district must adopt a local literacy
plan.
In Sauk Rapids-Rice Public Schools, the plan includes the following
goals:

Provide staff development that will empower teachers to be
effective literacy leaders and ensure student success

Align instruction
to the standards
and emphasize the
commitment to teach
all students
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Collaborate from class
to class, grade to grade,
school to school, and
home to school

Use high quality,
research-based
teaching practices

Ensure that
students
demonstrate
progress
toward
mastering the
standards

Assess regularly to plan
for instruction and make
data driven decisions
about all students

Offer appropriate enrichment and
remediation opportunities

Develop literacy skills specific
to content area texts

Implement
State
Standards
with fidelity
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Reading Proficiency
Students in Sauk Rapids-Rice are considered proficient readers if they are:

At or above grade level targets on universal screening assessments
that address
Early Literacy Skills

Fluency

Reading
Comprehension

Meeting or Exceeding on the Minnesota Comprehensive Assessment
(MCA) in reading.
MCA is aligned to State Standards and given to students in grades
3-8, and 10.

Process to Assess Students

Screening of all students in Pre-K through grade 10 at regular
intervals (fall, winter, spring) helps to monitor proficiency and make
program adjustments. Assessments are administered by trained
district staff.
Assessments include:
• Pre-K: Teaching Strategies Gold
• K-1: FAST Early Literacy
• 2-5: FAST aReading and Fluency
• 6-10: Measures of Academic Progress (MAP)
Diagnostic assessments are given as needed to provide additional data
beyond screening and offer new or more reliable data about a student’s
academic needs.
Progress monitoring assessment data is collected, evaluated, and used on
an ongoing basis to determine the rate of a student’s progress toward grade
level outcomes, to provide information on the effectiveness of intervention,
and to modify the intervention tools if necessary.
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Parent Notification and Involvement
The Sauk Rapids-Rice School district feels strongly that parents
play an important role in the education of children. Parents are
invited to work in partnership with the district to help students
succeed. Resources include:

DISTRICT WEBSITE
•
•
•
•

Assessment information
Program newsletters
School board minutes
Superintendent updates

•
•

District calendar of events
School Readiness
(Kindergarten) Toolkit
Building and classroom access

•

SKYWARD FAMILY ACCESS
•
•

Attendance
Grades

•
•

Discipline
Assessment Scores

CLASSROOM/TEACHER INFORMATION
•

Classroom blog/website

•

Schoology

PERSONALLY DELIVERED INFORMATION
•
•
•
•

Report card periods - 3x per year, includes progress towards
grade level reading proficiencies
Assessment reports
Parent/teacher conferences - 2x per year, includes student
goals, strengths, and instructional needs
Read Well by Grade 3 reports - 1x per year

Parent resources are available on the district website for
additional literacy practice at home.
District Literacy Webpage: www.isd47.org/academics-2/teachinglearning/literacy
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Curriculum and Instruction System

According to the 2000 National Reading Panel Report, there are several key findings about reading
and reading instruction.

PHONEMIC
AWARENESS
Knowing that
spoken words
are made up of
smaller parts called
phonemes

PHONICS

FLUENCY

COMPREHENSION

VOCABULARY

Recognizing the
relationship between
phonemes and
printed letters and
how to use this
knowledge to read
and spell

Being able to read
accurately, quickly
(rate), and expression

Using specific plans
or strategies to
understand text

Recognizing words
and using strategies
to improve
understanding

PHONEMIC AWARENESS/PHONICS

Includes guided
oral reading and
independent silent
reading
FLUENCY/COMPREHENSION/VOCABULARY

CURRICULUM RESOURCES

CURRICULUM RESOURCES

Kindergarten Peer-Assisted Learning (K-Pals)

Path to Reading Excellence in School Sites (PRESS)

Leveled Literacy Intervention (LLI)

Peer-Assisted Learning Strategies (PALS)

Path to Reading Excellence in School Sites
(PRESS)

6 Minute Solution
Read 180
Current Basal & Anthology Series
Digital Learning Tools

Sauk Rapids-Rice Public Schools provides rigorous, scientifically-based literacy curriculum and instruction that
is aligned to the MN Early Childhood Indicators of Progress and the MN 2010 ELA Academic Standards.
The physical, social, emotional, cognitive, and language development of young children are major factors
that influence early literacy development. Key components of an early literacy curriculum grounded in
evidence-based early literacy research include: (1) oral language development, which includes vocabulary
and listening; (2) an understanding of the alphabetic code, which includes phonological/phonemic awareness
and knowledge of the alphabet; and (3) knowledge and understanding about print and its use. The Creative
Curriculum Approach is the curriculum that is used by the Sauk Rapids-Rice Early Childhood program that
addresses all of the above components.
The elementary program includes a schedule that allows for core curriculum instruction for reading, writing,
and word work as well as additional minutes for Multi-Tiered System of Support (MTSS). As a result of
following research based principles and instructional components, the Sauk Rapids-Rice School District
utilizes a variety of research-based resources, such as Houghton Mifflin Harcourt Journeys, and additional
supplemental matierals. All district resources support the English Language Arts Common Core Standards.
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COMMON COMPONENTS: Research-Based Literacy Instruction
Effective literacy programs often exhibit three important characteristics: 1) Programs employ a
balanced approach incorporating research-based practices from both literature and skills-based
approaches. 2) They include reading and writing to, with, and by children. 3) They move from a high
level of teacher support to independence.

READING ALOUD
(Listen to Reading)
Teacher reads
aloud to students
engaging in a
series of activities,
including:
previewing,
predicting,
questioning, story
analysis, feature
analysis, and
responding.
SHARED
WRITING
Teacher and
students work
together to
compose
various forms
of writing.
Students
provide the
ideas and
the teacher
supports
the process
as a scribe.
The teacher
provides
full support,
modeling, and
demonstrating
the process of
writing.

GUIDED READING
Teacher works with
small groups of children
who have similar
reading needs. The
SHARED READING
teacher selects and
(Buddy Reading)
introduces books to
Teacher and students match the instructional
read text together
levels of students
promoting discussion,
and supports whole
problem-solving, and
text reading. Readers
critical thinking.
are prepared when
At the primary level,
being introduced
texts are usually read
to a new text, and
multiple times over
various strategies
a period of days or
are explicitly taught.
weeks. Intermediate
Ongoing observation
and upper grades
and assessment help to
often divide a longer
inform instruction and
selection over a
grouping of students is
period of days.
flexible.

INTERACTIVE
WRITING
The teacher and
class compose
together to
create a variety
of written text
using a “shared
pen”
technique. The
group agrees
on what to
write through
discussion and
negotiation.
Together the
teacher
and students
navigate
through the
writing process.

GUIDED WRITING
Teacher works with
small groups of
children who have
similar writing needs.
The teacher selects
and introduces
new techniques
and strategies
chosen to match the
instructional levels of
students.
Writers are prepared
when being
introduced to an
element of the writer’s
craft, and various
strategies are
explicitly taught.
Ongoing observation
and assessment help
to inform instruction
and grouping of
students is flexible.

READING
CONFERENCES
Teacher meets
with an individual
student, engaging in
a dialogue about the
student’s reading. In
the conference the
teacher may listen
to the student read,
note the reader’s
strengths, provide
explicit instruction
in terms of reading
strategies, and
set reading goals.
Conferences allow
the teacher to identify
instructional needs
and to evaluate a
student’s progress in
reading.

INDEPENDENT
READING
(Read to Self)
Students selfselect and
independently
read appropriate
books based on
reading level
and interest.
During this
time, students
practice reading
strategies that
were explicitly
taught during
read aloud,
shared reading,
and guided
reading.

WRITING
INDEPENDENT
WORD
CONFERENCES
WRITING
WORK
Teacher meets
Students write
Students
with an individual
independently a
master the
student, engaging
variety of genres.
recognition,
in a dialogue about Writing topics are spelling, and
the student’s writing. either directed by
meaning
In the
the teacher or
of words
conference the
often selfthrough a
teacher may listen
selected. During
hands-on,
to the student read this time, students inquiry based
the writing aloud,
practice writing
approach.
reinforce the writer’s
strategies and
They examine
strengths, provide
techniques that
words to
explicit instruction
were
reveal
regarding some
explicitly taught
consistencies
aspect of writing,
during shared
within our
and set writing
writing, interactive
written
goals. Conferences
writing, and
language
allow the teacher to
guided writing.
system
identify instructional
through
needs to be
phonics,
addressed in focus
vocabulary,
lessons and evaluate
and spelling
a student’s
instruction.
progress in writing.
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Intervention and Instructional Supports
Sauk Rapids-Rice Public Schools has developed a framework for Multi-Tiered Systems of Support (MTSS)
based on the goal of providing an integrated, systematic approach to meeting the needs of all students. Our
schools use data-based decision making and professional development to focus instruction, identify student
instructional needs, continually monitor student progress, provide evidence-based intervention, and adjust
the intensity and frequency of intervention.
The MTSS framework in Sauk Rapids-Rice includes three levels of intensity, which represent a continuum of
research-based interventions that are matched to student need.

Tier I: (Core Instruction)
High quality instruction that is differentiated and evidence-based

Tier II: (Strategic Support)
Additional instruction beyond the core instruction that provides evidence-based interventions

Tier III: (Intensive Support)
Additional individualized interventions of increased intensity for students who show
minimal response to Tier I and Tier II instruction

Tier 2
Elementary
• WIN
• Title
• ADSIS
• Reading Corps
• Targeted Services

Middle School
• STORM Time
• READ 180
• Compass
• Targeted Services

High School
• Compass
• STEPS
• Reading Intevention Courses
• Targeted Services

Tier 3
Elementary
• Special Education
• Targeted Services

Middle School
• Special Education
• Targeted Services

High School
• Special Education
• Targeted Services

Multiple data points are analyzed to determine the stage of reading development and specific needs
of each student. This data is then used to determine individualized instructional needs both during
the core instruction time with the regular classroom teacher as well as determine which level of
tiered instruction is needed.

Student Support System for English Learners (EL)
EL services are provided to all eligible students. The district uses a combination of pull-out and pushin services to improve speaking, listening, reading, and writing skills across the curriculum. The EL teachers
collaborate with classroom teachers to provide EL services that are appropriate for students. The focus
of EL instruction is to nurture the development of English language proficiency while also supporting the
acquisition of content area skills, concepts, and knowledge. Working with content area teachers, EL teachers
develop and implement lessons which support classroom content at the appropriate level.
Multiple measures are used to determine quantity and focus of EL services. The annual Assessing
Comprehension and Communication in English Learners (ACCESS for ELs) is used to determine English
proficiency levels. District Screening and MCA Reading Assessments provide data about how much support
ELs need in order to access the mainstream curriculum. Data from these assessments, together with teacher
recommendations, informs decisions about quantity and focus of instruction within the EL program. Training
and support is provided by district personnel to develop the capacity for all teachers to effectively recognize
and meet the needs of EL students.
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Three types of data are gathered within the MTSS process:

1

UNIVERSAL SCREENING
Given 3 times per year (FAST
Bridge, and NWEA MAP).
Data is used to identify
individual strengths and
weaknesses.

2

3

DIAGNOSTIC ASSESSMENT

PROGRESS MONITORING

Given to students who
score below the cut point
on the universal screening
assessments. Data is used to
determine the specific needs
of a student and best
course of action.

Determines if academic
interventions are producing
the desired result. This
data is used to change or
adjust the level of
instruction.

Potential Dyslexia Screening
District Procedures to Screen and Identify Students with Potential Dyslexia and Convergence
Insufficiency Disorder
•
•

•

•

•

Students who are at risk of or experiencing reading difficulties are provided additional screening and
support based on needs identified in this screening.
Based on screening data, the teacher and/or team uses the following MTSS Framework to align the student
needs with the appropriate Tier. Each Tier represents a continuum of research-based interventions that
support the need.
Tier I (Core Instruction): High-quality instruction that is differentiated and evidence-based.
Tier II (Strategic Support): Additional instruction beyond the core instruction that provides evidencebased interventions to address the identified needs of at-risk or acceleration opportunities for above
grade level students.
Tier III (Intensive Support): Additional individualized interventions of increased intensity for students
who show minimal response to Tier I and Tier II instruction.
Because an indicator of dyslexia can be a history of struggling readers within a family, the district has
included a question on the student registration form that asks families to identify if there has been a family
history of difficulties with reading or math. This information may be used as an additional piece of data
when determining next steps to support students.
Strategic and intensive support (Tiers II and III) may include working with a Title or ADSIS teacher using
Leveled Literacy Interventions (LLI) or Path to Reading Excellence in School Sites (PRESS) individual or
class-wide interventions. When needed, explicit instruction in phonemic awareness and phonics are used to
support students who may be struggling.
If a student states that he or she gets headaches or eye strain while reading for extended periods of time, the
information can be shared with parent(s)/guardians for possible further screening by the family’s eye care
professional. A teacher of blind/visually-impaired students would not serve a student with convergence
insufficiency alone.
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Professional Development
Sauk Rapids-Rice Public Schools provide high quality professional learning opportunities that align
to the MN ELA Common Core standards, are culturally relevant, and driven by student, classroom,
school, and district data. The primary and preferred approach to professional learning is jobembedded within the school or district.

Job-embedded professional
development is designed to
enhance teachers’ content-specific
instructional practices with the
intent of improving student learning

Job-embedded
learning that is grounded
in day-to-day
teaching practice
LEADERSHIP TEAMS:
monthly meetings to build
capacity in each area and
provide “go to”
people

6

INSERVICE
(full days)

5

LATE STARTS
(two-hours
each)

GRADE LEVEL TEAMS:
monthly meetings to
discuss agenda items from
Teaching and Learning
Committee

STAFF MEETING:
monthly meetings
focused on learning

PROFESSIONAL LEARNING
COMMUNITIES: Teams of
teachers that meet regularly to
collaborate and improve teaching
and learning

PROFESSIONAL DEVELOPMENT
in Sauk Rapids-Rice
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(Darling-Hammond & McLaughlin, 1995;
Hirsch, 2009).

It is primarily school day or
classroom based and is integrated
into the workday, consisting of
teachers assessing and finding
solutions for authentic and
immediate problems of practice as
part of continuous improvement
(National Staff Development Council,
2010).

District professional
development time is
focused on building
effective practices across
content areas.

Principals and
instructional coaches will
facilitate the leadership,
grade level, and staff
meetings. Feedback
from these teams will be
reported to the Teaching
and Learning
Committee for further
action and/or discussion.

Every staff member is part of a PLC
group. These groups meet to examine
student data and artifacts to ensure
that instruction is leading to student
achievement.

Community and Stake Holder Communication and Input:
The Sauk Rapids-Rice Public Schools Local Literacy Plan will be posted on the Sauk Rapids-Rice
District Website. This plan will be reviewed and updated yearly by the District Teaching and
Learning Team with feedback from all stakeholders regarding the accessibility of information, the
usefulness of the documents, the support provided for implementing effective strategies at home,
and the effectiveness of support provided to implement required elements of the plan. If you have
questions about the content of this plan, please contact Jenny Bushman, The Director of Teaching
and Learning.
For more detailed information regarding the assessments that are given in the Sauk Rapids-Rice
Public Schools, please see the District’s Comprehensive Assessment Plan on the website at http://
www.isd47.org/academics-2/testing

District Contact Information
Jenny Bushman: Director of Teaching and Learning 320.258.1822 jenny.bushman@isd47.org
Sandie Lahr: Instructional Coach-Literacy (Middle School) 320.258.1483 sandie.lahr@isd47.org
Kay Moon: Instructional Coach-Literacy (Elementary School) 320.258.1305 kay.moon@isd47.org
Linda Snowberg: District Assessment and Integration Coordinator 320.258.1529 linda.snowberg@isd47.org
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Graphics throughout this document are:
District Students and District created
www.freepik.com
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