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VISION STATEMENT
Create a content-rich learning environment that prepares K-8 children to achieve their best as students and as people of
character who will contribute skill and knowledge to their communities.

MISSION STATEMENT
To prepare students for academic success through excellence in literacy by integrating the Core Knowledge Sequence.
Cornerstones:
1. Individual Student Achievement
2. Character Development
3. Enriched Curriculum
4. Parent Involvement
5. Low Student to Teacher Ratios
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Program Overview
Integrating a capacity for learning, retaining, and applying knowledge acquired through
reading lies deep in the heart of Cologne Academy’s vision for the future of each student. The
vision, mission, and cornerstones of Cologne Academy continuously repeat the desire for every
student to make significant academic achievement through enriched curriculum, interaction between
teachers and parents, small student to teacher ratios, and character education that teaches students to
be independent learners. The Core Knowledge Sequence, developed by E.D. Hirsh1, was selected by
Cologne Academy’s founding board for its proven success to teach students background knowledge.
This background knowledge gives students access to a broad landscape of information that helps
facilitate reading comprehension as students grow and are required to read increasingly difficult text.
Phonemic awareness, phonics, fluency, and vocabulary-based programs, such as Core Knowledge’s
Language Arts Skills 2, were selected to support a comprehensive and complete reading program.
Throughout the twelve years of Cologne Academy’s educational existence, data has guided
curriculum and instructional support. The school uses standardized tests such as the MCA and
norm referenced assessments such as FastBridge3 to determine year-long results. To determine
weekly and monthly growth, the school uses interim assessments created or selected by the
Curriculum Specialist(s) in conjunction with partnership with the academic committee and teachers.
These assessment results indicate which students need further curriculum and instructional support
and in what specific skill area. This is then answered through additional instruction by trained
reading interventionists. Goals established on the basis of the school’s mission and vision and made
practical through researched-based curriculum, instructional strategies, and measured by multiple
methods of assessment mark Cologne Academy as a place where students develop reading strategies
and thrive in understanding the written world in which we live.
Cologne Academy’s reading goal is that all students will make exceptional academic growth
based on norm referenced assessments and will demonstrate grade level mastery in the five pillars of
reading, phonemic awareness, phonics, fluency, vocabulary, and comprehension. To assess reading
growth - kindergarten and first grade students take the FastBridge earlyReading assessment. This is
an evidence-based assessment used to screen and monitor student progress. A composite of four
specific sub-tests are given per benchmark period. The composite varies from fall, winter, or spring,
per grade level to best match reading skill development and reliably assess risk. Second - eight grade
students take the FastBridge aReading (Adaptive Reading) assessment in the spring, winter, and fall.
1

Core Knowledge Sequence. Charlotteville: Core Knowledge Foundation, 1999. Print. <coreknowledge.org>.
https://www.amplify.com/programs/amplify-ckla-skills/
3
www.fastbridge.org
2
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The aReading assesses phonemic awareness, phonics, decoding, vocabulary, and comprehension.
aReading is a computer-administered adaptive measure of broad reading that is individualized for
each student. Benchmark/criterion standards are specified for each grade level, which are used to
identify students at risk for reading failure and set end of year goals. This breakdown is provided in
Appendix I.
Reading growth is communicated to parents in the fall during parent teacher conferences.
Student Learning is presented to parents with each student’s current FastBridge score and his or her
goal score for the spring. The instructional strategies, curriculum, and behavioral goals the school
has determined that will best aid the student in meeting this goal are also displayed during
conferences as well. This concludes standards based growth and progress based upon determined
student work samples and criteria for meeting the determined standard. Throughout the year,
parents are continually made aware of student progress through graded formative assessments sent
home, progress reports, and an additional parent teacher conference in February/March, and other
conferences, as needed.
Students are regularly assessed using formative assessments and when students are reflecting
lower results than peers exposed to the same instruction then interventions are implemented. When
students that are not demonstrating anticipated growth, parents are notified with either an email or
phone call home by the student’s teacher. These students will receive reading intervention
approximately two to five times a week which consist of fifteen to twenty minutes of further
instruction on specific skills their formative and summative assessments show the students have not
yet mastered.
To ensure students receive instruction that will meet these goals, all elementary teachers
attend professional development throughout the year. Four times a year, teachers meet as a whole
group to learn and discuss school-wide initiatives such as Data Driven Instruction4, Teach Like a
Champion Techniques5, and trending researched best practices, such as Cultural Competency. Once a
week teachers meet in a Professional Learning Community (PLC) group to discuss research-based
instructional strategies specific to their grade level or content area. PLC groups meet to discuss and
analyze student work to determine next instructional steps. Through PLC’s teachers are learning
from each other, while reflecting upon their own teaching. An instructional leader rotates through
PLC groups to ensure teachers are focused upon student learning, while providing guidance and
support in their area of expertise related to their SMART PLC goals. PLCs also focus upon
4

Bambrick-Santoyo, P. Driven by Data: A practical guide to improve instruction. San Francisco, CA: John Wiley and
Sons, 2009.
5
Lemov, D. Teach Like a Champion: 49 Techniques that Put Students on the Path to College. San Francisco:
Jossey-Bass Inc Pub, 2010. Print.
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gathering student work samples and determining mastery of a standard based upon a cohesive rubric
with exemplars.
English Language (EL) students are assessed at the beginning of the year for language
proficiency and are given additional reading instruction in skills as indicated through assessment.
This instruction includes phonemic segmentation, discrimination of letter sounds, content
appropriate vocabulary, and other academic support as indicated by grade level teachers. Ther
general education room is an environment that provides much of these practices daily, however, if
additional instruction and support is required, services are provided.
Ongoing assessments throughout the year are used to indicate strategies that are most
successful. End of the year assessments will be submitted annually to the Commissioner with
objectives of our assessment program, name and description of tests, and grade level definitions of
proficiency. These results will also be incorporated into the local literacy plan and posted on the
school website with a reflection on improvement in future years
Section 1: Statement of Goals and Objectives
The reading goal(s) at Cologne Academy for grades K-4 are standards based. During PLC
time, grade level teams and their academic specialist determined the power standards to report on
for student learning and growth. These standards are the driving force of PLC work. Grade level
teams are determining student work samples that directly correlate to the standard. Rubrics are then
created with an exemplar work sample. Grade level teams then use these work samples and rubrics
to determine mastery of the standards and to determine student growth. Furthermore, these work
samples and rubrics are shared with parents during conferences.
Cologne Academy strives to ensure all students will make academic growth as defined by the
FastBridge assessment. This year, other progress monitoring assessments have been implemented
throughout the school year, such as the Core Knowledge Skills Running Records. These assessments give
greater detail as to the specific skill each student needs to improve and can be used to offer effective
instruction to all students during the core instruction time and during guided reading. These
Running Records are given every 6-8 weeks and are coordinated with intervention progress
monitoring data. Cologne Academy’s 2020 and 2021 FastBridge data results are reflected in Table 1.1
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2019-2020
FastBridge
Data

Early
Reading
English
(Fall)

aReading
(Fall)

Early
Reading
English
(Winter)

aReading
(Winter)

Early
Reading
English
(Spring)

Kindergarten

77%

93%

N/A

1st

73%

76%

74%

aReading
(Spring)

2nd

76%

83%

88%

3rd

81%

89%

85%

Table 1.1 Indicates the percentage of students above the 30th percentile in the FastBridge

2020-2021
FastBridge
Data

Early
Reading
English
(Fall)

aReading
(Fall)

Early
Reading
English
(Winter)

aReading
(Winter)

Early
Reading
English
(Spring)

Kindergarten

68%

75%

82%

1st

64%

63%

68%

aReading
(Spring)

2nd

76%

79%

85%

3rd

87%

78%

76%

Table 1.1(continued) Indicates the percentage of students above the 30th percentile in the
FastBridge

The FastBridge assessment, along with formative assessments, are used to drive instruction
and to identify students for interventions throughout the year and to document success in
interventions. Table 1.2 displays the assessment at each term throughout each grade level.
Appendix I gives further detail on the FastBridge criteria for each proficiency term in the fall, winter,
and spring in each skill component. Starting in Fall of 2020, all students in grades one through three
will additionally take a CBM with Comprehension in the fall, winter, and spring.
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Grade Level
Kindergarten

Fall Proficiency
Concepts of Print
Onset Sounds
Letter Names
Letter Sounds

Winter Proficiency
Onset Sounds
Letter Sounds
Word Segmenting
Nonsense Words

Spring Proficiency
Sight Words
Letter Sounds
Word Segmenting
Nonsense Words

Word Segmenting
Nonsense Words
Sight Words
Sentence Reading

Word Segmenting
Nonsense Words
Sight Words
CBMR-English

Word Segmenting
Nonsense Words
Sight Words
CBMR-English

(aReading)

aReading
CBMR-English

aReading
CBMR-English

aReading
CBMR-English

Third
(aReading)

aReading
CBMR-English

aReading
CBMR-English

aReading
CBMR- English

(Early Reading)

First
(Early Reading)

Second

Table 1.2 FASTBridge Assessment Administration Kindergarten – Third Grade by Term
To ensure continued growth, reading instruction is essentially broken into three portions whole group instruction, guided reading instruction, and reading intervention instruction. Whole
group instruction covers the pillars highlighted in dark blue on Table 1.3. All kindergarten students
receive whole group instruction, oral language development, print awareness, phonological and
phonemic awareness, sounds and letters, vocabulary, and comprehension. Students in first, second,
and third grade receive similar whole group instruction but with a greater focus on phonics and
fluency and writing and grammar. Teachers use Core Knowledge Language Arts Skills (CKLA Skills)
strand to instruct and assess these skills. Teachers also use formative assessments, such as
worksheets and running records, that reflect skills taught and self-created exit tickets6 to ensure
student learning and to change future lessons, as needed.

6

Exit Tickets- an answer to a question that reflects what each individual student learned during that lesson that
pertains to the Lesson objective, Lemov.
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Phonemic
Awareness

Phonics

Fluency

Vocabulary

Comprehension

Kindergarten

Kindergarten

Kindergarten

Kindergarten

Kindergarten

First Grade

First Grade

First Grade

First Grade

First Grade

Second Grade

Second Grade

Second Grade

Second Grade

Second Grade

Third Grade

Third Grade

Third Grade

Third Grade

Third Grade

Fourth Grade

Fourth Grade

Fourth Grade

Fourth Grade

Fourth Grade

Fifth Grade and
Beyond

Fifth Grade and
Beyond

Fifth Grade and
Beyond

Fifth Grade and
Beyond

Fifth Grade and
Beyond

Table 1.3 The Five Pillars of Literacy at Cologne Academy

Whole group instruction ensures that all students gain the skills needed to be successful and
develop more complex skills at future reading levels. However, this does not address the academic
needs of students who have already shown mastery of skills defined as grade level by the curriculum
used or of the needs of students who have not yetmastered skills that the curriculum assumes has
already been mastered. To ensure all students make academic growth, students are grouped
according to their reading level as determined by the FASTBridge assessment and formative
assessments from the CKLA Skills curriculum. In small group instruction, students are grouped
according to the skills they have yet to master, including reteach and enrichment. Teachers use
Reading A-Z books7, CKLA Skills Readers,8 or text selections from the guided reading library to teach
decoding strategies, fluency, comprehension of text read orally and silently, and retell strategies. The
instruction during reading small groups is solely based on skills students have shown they have not
yet mastered. During this time, teachers share with students what patterns they have noticed in their
reading and what they want the student to change. Each student meets with a teacher in a small
group setting every day for fifteen to twenty minutes in grades kindergarten through second grade.
This small group time is also a time for teachers to reteach and provide more independent practice
with the CKLA Skills Curriculum. Instead of “guided reading” Cologne Academy has shifted to a
practice called “small group Skills” time. This is also a time to scaffold students to achieve the grade
level curriculum and texts, rather than confining students to a single level.

7
8

Reading A-Z Books https://www.readinga-z.com/
CKLA Skills Readers: Readers that accompany the CKLA Skills curriculum
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In addition to the increased minutes in small group instruction that is tailored to the
students’ academic needs, students who are performing below grade level may also receive twenty
minutes or more of intervention instruction between 3-5 times a week, depending upon
interventionist availability and scheduling. When a student is performing below grade level, teachers
create a specific list of skills the student is struggling with as reflected on the ongoing FASTBridge
Assessment and CKLA Skills formative assessments such as high fluency words check, reading
comprehension written answers, reading fluency checks, phonemic segmentation, and letter sound
identification. The intervention teacher uses selected curriculum and strategies as mentioned further
in Section 5 and documents progress as students increase their skills. If students do not show
improvement after six weeks, additional interventions are put in place and progress is again
documented.
It is the passion of Cologne Academy that all students meet their academic potential. This is
reflected in defining reading proficiency not only at the end of the year, but an additional two times
during the academic year. The combination of whole group instruction with small group reading
instruction tailored to all students’ needs and additional interventions for students performing below
the school’s definition of proficiency also support this passion. Cologne Academy is constantly
growing and new challenges will continually occur, but with these systems in place we will be able to
identify deficits quickly to ensure each student receives the academic support he or she needs to be
successful in the future.

Section 2: Use of Data- Assessment Plan and ComprehensiveNeeds Assessment (CNA)
Student results on assessments drives instruction at Cologne Academy. Students in
kindergarten through third grade are given two levels of assessment, as mentioned in Section 3. The
first level is FastBridge earlyReading assessment given three times per year to indicate academic
growth throughout the year. The second is formative assessments as directed by the CKLA Skills
Running Records.
All students are given the FastBridge assessment in their classrooms or an alternate area in
the building where a quiet environment is the expectation. Staff are in the testing area to help
redirect and/or provide technical assistance. If a teacher notices that a student is exhibiting
nervousness or anxiety, the teacher will positively encourage them to slow down and remind the
scholar to “show what you know.” All classes are scheduled the same amount of time for each
assessment and more time is given to students who have not yet completed the assessment. If
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students are absent, they are given the opportunity to take the assessment upon their arrival back to
school.
Teachers give formative assessments on a weekly basis as directed in the CKLA Skills
Curriculum. Teachers also administer running records from the CKLA Skills curriculum to gather
additional information about a student's learning. These running records are aligned to instruction in
the CKLA Skills Curriculum. Students take spelling tests and comprehension assessments at the end
of each week. The spelling tests reflect spelling patterns taught during the week and the
comprehension assessments correlate to the story read in class that week and the comprehension
strategies taught. Teachers may also use exit tickets to reflect student understanding of new and
reviewed skills immediately after instruction.
After each administration of the CKLA running records, teachers create guided reading
groups based on the level of proficiency or level of needed reteach of the core curriculum. Teachers
then record the skill where each student did not show proficiency and create small group lessons to
teach those specific skills using Reading A-Z, CKLA Skills Readers, CKLA Assessment and Remediation
Lessons, or various texts from the guided reading library. As students begin to show further
proficiency in these skills, students are informally assessed on the next skill and new lessons are
created. Small groups change after each running record assessment since students grow cognitively
at different rates and lessons are based solely on skills where students have already shown a need to
improve.
If students score below the defined proficiency level for their grade level at that time of year,
as determined by the FASTBridge Assessment, the Literacy Coordinator, Literacy Specialist,
Interventionist and Assistant Principal determine the intervention curriculum to be used. The
Literacy Specialist forwards the intervention letter to teachers who then email the students’ parents
and communicate what the students need more practice on and how the parent can help.
Furthermore, the Literacy Coordinator and Literacy Specialist provide support and strategies for
reteach and differentiation within the classroom instruction. Students will remain in interventions
until they show mastery at grade level content. When the skills are mastered, parents will be
notified and students will no longer receive interventions. Students who do not show growth during
interventions after six weeks will be offered a different intervention for an additional six weeks and
then if still not showing growth, will be referred to Special Education and/or screened further for
dyslexia characteristics. As defined by 120B.12 Subdivision 2, READING PROFICIENTLY NO
LATER THAN THE END OF GRADE 3 Cologne Academy’s plan to identify students with
characteristics of dyslexia is described in Table 1.4 below.
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Cologne Academy’s Plan to Identify Students with Characteristics of Dyslexia
Step 1:

★ Screen all students using the FastBridge Assessment in the fall
★ Identify students who scored in the high risk category (below 19 percentile) and enter students into
interventions based upon skill area need of phonemic awareness, letter sound automaticity, decoding, and/or
fluency.
★ Have families fill out a form indicating family history or concerns about reading
★ Parent communication home from the classroom teacher, if needed

Step 2:

★ Monitor students progress reporting of interventions for the 6-8 week intervention period, while analyzing
student formative assessments from the classroom, teacher observations, and running record information.
★ If no growth is made, the intervention will be adjusted.
★ Parent communication home through the classroom teacher

Step 3:

★ Administration of the Winter FastBridge Assessment and repeat steps 1 and 2 for any new students who
displayed a high risk score (below 19 percentile). Further analysis is completed in the areas of phonemic
awareness, decoding, letter name automaticity, and fluency.
★ For students currently in interventions from the fall, further analysis is completed with the new FastBridge
data, formative classroom assessments, and teacher observation.
★ Parent communication from the classroom teacher. If needed, further communication from the School
Psychologist, Literacy Coordinator or K-4 Assistant Principal for additional next steps.

Step 4:

★ Continued analysis of students 6-8 week intervention progress monitoring and review of formative
assessments and classroom observations and adjust interventions as needed.
★ Continued communication with parents
★ If no growth is made further communication is passed on to parents through the School Psychologist to
determine next actions steps such as a Special Education referral or a 504 Plan.
★ Spring Administration of FastBridge and analysis of data.

Table 1.4

Cologne Academy also has a team of various staff memberscalled the Teacher Support
Team (TST). This team consists of the Executive Director, Assistant Principals, Literacy
Coordinators, Literacy Specialist, Special Education Coordinator, School Psychologist, School
Counselor, and the needed homeroom teacher. Teachers can refer students to be discussed at these
meetings, for behavior or academic concerns, to gain strategies to support these students in the
classroom. If needed, students may enter intervention services through this process. The team then
follows up on these students as needed to ensure strategies are working or if they need to be
modified.
In the coming years, Cologne Academy will continue to make strides to use data to ensure
students comprehend instruction and are able to make new information meaningful. Each year,
teachers gain a deeper understanding of how to use the results of these assessments in their
instruction and in the small group or individual time with each student.
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Section 3: Communication Plan and Community Involvement
All parents are communicated with at several set times during the year. Before the school
year starts, parents and students come in to meet the teacher and learn the expectations of the
classroom. These conferences give the teacher and parent a chance to connect and communicate
educational and behavioral expectations as well as to establish a platform for further communication
during the year. The teachers make a point to present themselves as approachable and open to
future communication during the year. During this meeting, teachers explain what will happen if a
student is identified with a need for intervention and the parent signs a contract that includes
agreeing that they understand the intervention process.
The next parent-teacher conference happens in the fall after the first set of FASTBridge
Assessments, CKLA Skills Running Records, and Math Interim Assessments. This is a chance for
teachers to share with parents what skills the student has succeeded in and what skills the student
needs to focus on next. Teachers will introduce the student’s first reading goal during this time and
explain how these will be created and communicated throughout the year. During this meeting,
teachers share the student’s last FASTBridge growth as reflected on each student’s individual SLP
(Appendix II). This Student Learning Plan explains where the student is at, where they need to be at
the end of the year, and the ways the school is going to help the student meet these goals. Teachers
also share student work samples that have been completed in class.
The last scheduled parent teacher conference is after the second administration of
FASTBridge, CKLA Running Records, and Math Interim Assessments. This is an opportunity to look
at the goals set in the fall and to discuss progress and next steps. There is not a conference after the
final FASTBridge, CKLA Running Records, or Math Interim Assessments, so teachers will
communicate the results and skill focus after this assessment via email or other means.
When a student is identified through the FASTBridge Assessment and CKLA Running Records
for further instruction outside of the regular classroom time, an email will be sent home (or a paper
copy to those who do not have email) notifying the parents of the specific skill the student failed,
what instruction will happen during interventions and what supports will be provided in the
classroom.

Section 4: Evidence Based Interventions and Instructional Support
Appendix III contains a complete alignment of Cologne Academy’s core instruction,
curriculum resources used, and interventions resources. Core instruction occurs during whole group
instruction while being extended into guided reading for reinforcement and reteaching if needed.
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This Multi-Tiered System of Support gives all students equal opportunity and access to grade level
content during whole group instruction while still addressing specific need areas during small group
instruction. Reading strategies of nonfiction text also occurs during History and Science class that
all students beginning in kindergarten attend. Assessments used to identify student’s skill mastery in
each category range from the FASTBridge Assessment, CKLA Skills assessments and running
records, and teacher developed assessments. Most intervention services needed are for benchmarks
listed under Foundational Skills.
Once a student is identified for interventions, the teacher sends the communication to the
interventionist and additional instruction begins within a week of the communication. The
interventionists work with students anywhere from 2-5 times a week for 20 or more minutes,
pending the availability of the interventionist and the schedule. Cologne Academy tries to ensure
that the reading interventions take place within the Guided Reading time. If this does not work,
students are pulled out during the guided reading time during stations other than the teacher table.
This time was selected to ensure that the time was consistent and that students did not miss reading,
math, science or history instruction. The interventionists use strategies that are research-based and
have evidence of success with struggling students. The instruction is tailored specifically to where
the student did not meet expectations on the assessment. All strategies listed under interventions in
Appendix III are either from a research-based curriculum. Phonemic, phonological and phonetic
strategies used during interventions are used from the lessons in Road to the Code9, Road to Reading10,
Fountas and Pinnell Leveled Literacy Intervention11 and FASTBridge Intervention Resources.
Once a week or biweekly, when students attend reading interventions, the interventionist
does a formative assessment through FASTBridge to progress monitor each student. These
progress monitoring sessions are done on the computer through the FASTBridge site and recorded
for further analysis of student growth and progress, or lack of growth. The progress monitoring data
determines next steps for intervention services.
If students continue to struggle with a skill but show growth, they will continue to
participate in interventions. After six weeks, students who continue to show growth in the skill or
concept will have their parents contacted and will then continue for a second intervention as
recommended by the Literacy Coordinator, Literacy Specialist, and Assistant Principal for an
additional six weeks. If this intervention is still not successful, the student is referred to for an

9

Blackman, B. A., E. W. Ball, R. Black, and D. M. Tangel. Road to the code: A phonological awareness program for
young children. Baltimore: Paul H. Brooks Publishing Co, 2000. Print.
10
Blachman, Benita A., and Darlene M. Tangel M. Road to Reading. Baltimore: Paul H. Brooks Publishing Co, 2008.
Print.
11
Leveled Literacy Intervention (LLI) by Fountas and Pinnell
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evaluation for Special Education and further screening for dyslexia is completed as described in
Section 2 of Cologne Academy’s Local Literacy Plan.

Section 5: Professional Development
Over the last twelve years, Cologne Academy has implemented many new initiatives
surrounding reading instruction, such as strategies from Great Habits, Great Readers12 by Paul
Bambrick-Santoyo and Teaching for Comprehending and Fluency13 by Fountas and Pinnell. Starting in
2020, the Literacy Coordinator created a binder utilizing both these resources that provides the
essential instructional information for teachers to reference for guided reading instruction. To
ensure consistency from classroom to classroom and grade level to grade level, there has been a
significant number of professional development training both at Back-to-School Workshops and
ongoing throughout the year. Additionally, Cologne Academy utilizes The What Works ClearingHouse
14
resource to implement best practice and research proven instructional techniques.
Other strategies that have been implemented in the past several years to support instruction
are based out of Teach Like a Champion: 49 Techniques by Lemov and Atkins. These strategies have
been implemented mainly during whole group instruction. Techniques currently present in all
classrooms are: SLANT, 3 Ms (lesson objectives that are Measurable, Manageable, and Made First),
and Post-it (lesson plans posted before lesson begins). Other techniques that are present in many
classrooms are: Break-it-Down, 100%, Right is Right, and No Excuses. Great Habits, Great Readers
also provides instructional strategies for whole group instruction. One of the pillars Cologne
Academy focuses on is the Habits of Discussion. This strategy promotes students to do the heavy
lifting by having in depth conversations about the objective.
Professional Development is a time to respond to immediate instructional needs, as well. As
a result of assessments in all grades, Cologne Academy sees a great need to find new, innovative ways
to teach critical thinking skills. In response, many professional development meetings have been
spent on Bloom’s Higher Order Thinking Skills15, how to ask higher order thinking questions, Seminar or
Discussion Inquiry techniques, and how to facilitate student discussions as they respond to text.
All new techniques or initiatives are first introduced to the staff either by administration or
another staff member who has attended training on the technique. Teachers are then offered
12

Great Habits, Great Readers
Teaching for Comprehension and Fluency by Fountas and Pinnell
14
What Works Clearinghouse https://ies.ed.gov/ncee/wwc/
15
Moore. Stanley. Bloom's Higher Order Thinking
13
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ongoing training during professional development and given a chance to give and get feedback
during professional learning communities (PLC’s) focused on the particular topic. Teacher leaders,
coaches, and administration then make informal observations of all teachers spread out throughout
the school year. Feedback forms are immediately sent to the teacher after the observation and
further conversation is initiated, if needed. If the same teacher is observed several times and
changes have not been made based on the feedback, a specific plan to ensure student learning is
created with the administrator of the school. The Appendix IV shows a sample of the informal
observation feedback form. These forms are distributed to staff either through google docs or a
hard copy.

Section 6: Curriculum and Instruction System
Appendix III outlines the continuum of core instruction and intervention practices. This
table displays how each standard is met in whole group instruction, guided reading groups, and
interventions. Additionally, it lists the curriculum used during each of these times. During whole
group instruction, CKLA Skills provides seamless and coherent instruction from grade level to
grade level, ensuring foundational skills have been taught and reviewed before more complex skills
are introduced. As students show proficiency or need for review in skills taught in, CKLA Skills
teachers are able to introduce the next skill or reteach skills with small groups using researched
based techniques and strategies in guided reading groups using CKLA Readers, Reading A-Z books
and lessons, or other leveled texts. These groups are most often determined by the CKLA Skills
Running Record Assessments given every 6- 8 weeks in correlation to intervention progress
monitoring data during the year, but teacher created and CKLA Skills formative assessments are also
used to indicate need for small group instruction.
If a student performs below grade level expectations, as listed on the table in Appendix III,
parents are notified through an email or phone call with a description of the skill in which they need
continued instruction and how they can work with their child at home. The interventions occur as
described in Appendix III with the interventions and resources described in Section 4.
All texts are cited within text and are scientifically based and consistent with section
122A.06, subdivision 4.

Section 7: Student Support System of EL Learners
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EL learners at Cologne Academy experience inclusion for the vast majority of the day.
Teachers are trained in Sheltered Instruction Strategies16 such as enhancing vocabulary instruction,
breaking down steps of new skills, and how to appropriately modify assignments and texts. The
intent is for EL learners to gain grade level content while learning English. Explicit language
instruction includes phonemic practice and instruction using Lexia17, a web based reading program,
and vocabulary using Wordly Wise 3000. Other language instruction is based on what the students
are currently learning in class. Rather than using additional curriculum to teach reading
comprehension strategies, textbooks and lessons from other content areas such as science and
history are used with the strategies on Table 1.6. This combination of explicit language instruction
and classroom support gives the EL learner the support to learn academic language within the
content areas. For our students learning English language, multilingualism is celebrated and viewed
as an asset. The diverse languages and cultures of our students are highlighted in the classroom.

Section 8: Communication System for Annual Reporting
The school uses standardized tests such as the MCA and norm referenced assessments such
as FASTBridge to determine year-long results. When a student in kindergarten through third grade
first enrolls at Cologne Academy, teachers collect formative assessments from the CKLA Skills and
also administer a CKLA Running Record. When the next round of FASTBridge Assessments is
administered the student is added to the system and are screened to identify skills the student knows
and what they need to learn. To determine weekly and monthly growth, the school uses interim
assessments created or selected by the curriculum specialist. These assessments indicate who needs
further curriculum and instructional support and in what specific skill. This is then answered
through additional instruction by trained reading interventionists. Interventionists use progress
monitoring tools provided in FASTBridge to track progress during interventions.
Information from the CKLA Running Record Assessments are used to identify students for
further instruction and interventions during the year. The FASTBridge Assessment is also given at
the end of the year and is used to measure annual academic growth and create goals for the next
year. Each year gives Cologne Academy more data history and future patterns from year to year will
help define core strengths in the reading program and areas of further growth. These areas will be
addressed with additional professional development and continued instructional support from
school leaders and reading coaches.
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Each time the CKLA Running Records are administered, teachers reevaluate and create the
small groups formed based on skills students have mastered. Students are then regrouped according
to the next skills they need to master. After each administration of the FASTBridge Assessment and
CKLA Running Records a report is created and shared with the school board and the authorizer.
Within this report students strengths, weaknesses, and instructional strategies that will be used are
highlighted. As the school year progresses, the school board and authorizer will be notified in
reports of strategies that are showing success or need revision.
In July of 2020 the Cologne Academy Board of Directorsvoted and approved the Local
Literacy Plan. Directly afterwards, the Plan was posted on the Cologne Academy Website with
Section 1: Program Overview highly visible and easy to find. Section 1 contains the goals and
objectives of the literacy plan, lists the assessments used and grade levels of administration. The
following links are also provided for community stakeholders to access further information on
reading strategies used at Cologne Academy.

For further reading on reading curriculum used at Cologne Academy:
Reading A-Z:http://www.readinga-z.com/
FASTBridge: https://www.fastbridge.org/
Core Knowledge Curriculum: https://www.coreknowledge.org/curriculum/language-arts/
Amplify: https://amplify.com/
Words Their Way:
https://www.pearson.com/us/higher-education/series/Words-Their-Way-Series/2281883.html

For further reading on strategies used:
What Works Clearinghouse: https://ies.ed.gov/ncee/wwc/
Reading Rockets: https://www.readingrockets.org/
Guided Reading: http://www.thedailycafe.com/
Lexia Reading Program: https://www.lexialearning.com/
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Appendix II
Cologne Academy communicates student growth based upon determined power standards. These
power standards are determined by grade level teams, the Literacy Coordinator, Literacy Specialist,
and K-4 Assistant Principal. During PLC meetings teachers are gathering work samples for these
standards to report upon for grades and for conferences. The below table shows the progression
from Kindergarten to grade 3.

<Click Here to view Cologne Academy’s Essential Standards>
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<Click Here for Kindergartens standards alignment>
<Click Here for First Grades standards alignment>
<Click Here for 2nd Grades standards alignment>

<Click Here for Third Grades standards alignment>
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Example of a Walkthrough observation form from the K-3 Literacy Coordinator and K-4 Assistant Principal.
Each year, the components in these forms may change as the emphasis areas in instruction may vary pending
upon yearly training.

Feedback is Love!
Teacher:

Date:

Subject & Time:

Appropriate station timings (17
minutes-minimal transition)

Habits of Discussion (GHGR Chapter 2)
*Student facilitating the discussion

Positive Framing (TLAC #43)

All students actively engaged in the lesson
*Students are doing the heavy lifting

Strong Voice (TLAC #38)

Guided Reading- Instructional level
texts!

Tight transitions (TLAC #30) and routines

100% (TLAC #36)

Checks for Understanding

Objective:

Grows:
Glows:

Thank you so much for your relentless effort to create the best educational opportunities for each
student and allowing me to visit your classroom! Your continued collaboration and cooperation to
achieve CA’s Mission and Vision is greatly appreciated!
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Thank you so much for all that you do for our scholars. Here are a few
things I observed during my brief visit to your classroom. Please feel
free to contact me if you have questions.

Teacher:

Grade/Subject:

Learning objectives are aligned to the
curriculum and manageable.

Evidence:
● {Manageable, Measurable, Made First, and Most Important}
● Able to be accomplished in one lesson
● Data driven
● Curriculum plan driven

YES

NO

Arrival Time:
Departure Time:

Deliver a basic “I do” as a core part of
lesson.

Evidence:
I do, we do, you do

Teacher feedback is specific and timely
throughout the lesson.

Evidence:
Leads to student learning-student conferencing

The teacher uses strategies to encourage
authentic engagement.

Evidence:
Are students engaged in the cognitive work or is their engagement compliant
Teacher/Student Talk Ratio
Habits of Discussion
Pacing
metacognition/builds relationships/student choice/

# Off-Task:

There is an Exit ticket/ Check for
Understanding that is aligned to the
objective.
YES

Evidence:

NO

Teacher-Student interactions are positive.

Evidence:
Praising effort and actions-mindset
4 positive interactions for every 1 negative
reteach/redirection/conversations vs. STAR Room referral
PBIS & TLAC strategies/tone/demeanor

Routines and procedures are efficient.

TLAC strategies
Pacing

Additional Notes:
Observer: M. Mase
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