Vindiana

DEPARTMENT OF EDUCATION

Staff Performance Evaluation Plan Submission Coversheet
SY 2021-22

CONTEXT: Indiana Code (IC) 20-28-11.5-8(d) requires each school corporation to submit its entire staff performance evaluation plan to the Indiana
Department of Education (IDOE) and requires IDOE to publish the plans on its website. This coversheet is meant to provide a reference for IDOE
staff and key stakeholders to view the statutory- and regulatory-required components of staff performance evaluation plans for each school
corporation. Furthermore, in accordance with IC 20-28-11.5-8(d), a school corporation must submit its staff performance evaluation plan to IDOE for
approval in order to qualify for any grant funding related to this chapter. Thus, it is essential that the reference page numbers included below clearly
demonstrate fulfillment of the statutory (IC 20-28-11.5) and regulatory (511 IAC 10-6) requirements.

School Corporation Name: Rossville Consolidated School District

School Corporation Number: 1180

https://www.rcsd.k12.in.us/fs/resource-manager/view/b88cb3b8-0d18-47a2-a0cc-
28724c7cb44a

Evaluation Plan Website Link:

For the 2021-2022 School Year, we have adopted the following Evaluation Model:
1 The System for Teacher and Student Advancement (TAP)

1 The Peer Assistance and Review Teacher Evaluation System (PAR)

O RISE State Model

X Locally Developed Plan

[J Other

Questions: Contact Rebecca Estes, Director of Leadership & Innovation, restes@doe.in.gov




Instructions:

In the chart below, please type the page numbers in your staff performance evaluation document which clearly display compliance with the
requirements. Please note, your plan may include many other sections not listed below.

Submission:

Once completed, please upload this coversheet to DOE Online under Legal Assurance 12 by Friday. September 17. If you cannot provide a

direct website link (above) to your evaluation plan, you must upload the entire plan and this coversheet as a single PDF.

Annual Evaluations

the final summative rating

o Weighting (broken down by percentage) of all evaluation
components

Questions: Contact Rebecca Estes, Director of Leadership & Innovation, restes@doe.in.gov

Statutorv / Reference
Requirement Regulat?)rl;; Zr:thority Examples of Relevant Information Page
Number(s)
O Annual performance evaluations for each | IC 20-28-11.5-4(c)(1) Plan and metrics to evaluate all certificated employees, including
certificated employee teachers, administrators, counselors, principals and superintendents
Rigorous Measures of Effectiveness
Statutory / _ Reference
Requirement Reailatory Autherit Examples of Relevant Information Page
9 ry Y Number(s)
O Rigorous measures of effectiveness, IC 20-28-11.5-4(c)(2) | e Observation rubrics - for alf certificated staff - with detailed T1-11, SP 1-
including observations and other descriptions of each level of performance for each domain and/or 11. AP 1-7,
performance indicators indicator AD 1-9, SE
e Other measures used for evaluations (e.g., surveys) 1-10, P1-12,
C1-7, S1-11
Designation in Rating Category
Statutory / Reference
Requirement Regulatory Authority Examples of Relevant Information Nufnat?ei(s)
O A summative rating as one of the IC 20-28-11.5-4(c)(3) | e Definition of performance categories SR1, TS 1,
following: highly effective, effective, 511 IAC 10-6-2(c) e Summative scoring process that yields placement into each PS1,SM2
improvement necessary, or ineffective performance category
O A definition of negative impact for IC 20-28-11.5-4(c)(5) | e Definition of negative impact on student growth for all certificated Ni 1-2
certificated staff 511 1AC 10-6-4(c) staff
O A final summative rating modification if e Description of the process for modifying a final summative rating for
and when a teacher negatively affects negative growth
student growth
O All evaluation components factored into IC 20-28-11.5-4(c)(3) | e Summative scoring process that yields placement into each SR1, TS 1,
performance category PS 1, SM2




Evaluation Feedback

completed evaluation and documented
feedback within seven business days from
the completion of the evaluation.

Statutorv / Reference
Requirement Regul ataorl;r (I\rﬂth ority Examples of Relevant Information Page
Number(s)
O An explanation of evaluator’'s IC 20-28-11.5-4(c)(4) | e Process and timeline for delivering feedback on evaluations EF 1
recommendations for improvement and the | 511 IAC 10-6-5 e Process for linking evaluation results with professional development
time in which improvement is expected
Evaluation Plan Discussion
Statut / Reference
Requirement Regulati?y(ﬁ)\rgthority Examples of Relevant Information Page
Number(s)
O Evaluation Plan must be in writing and IC 20-28-11.5-4(f)(1) e Process for ensuring the evaluation plan is in writing and will be FR 1-2
explained before the evaluations are IC 20-28-11.5-4(f)(2) explained to the governing body in a public meeting before the
conducted. evaluations are conducted
e Before explaining the plan to the governing body, the superintendent
of the school corporation shall discuss the plan with teachers or the
teachers' representative, if there is one
Evaluators
o Reference
Requirement Regulat?)rl;r(;\rgthority Examples of Relevant Information Page
Number(s)
O Only individuals who have received IC 20-28-11.5-1 e Description of ongoing evaluator training E2
training and support in evaluation skills may | IC 20-28-11.5-5(b) e Description of who will serve as evaluators
evaluate certificated employees IC 20-28-11.5- e Process for determining evaluators
8(a)(1)(D)
0O Teachers acting as evaluators (optional) IC 20-28-11.5-1(2) e Description of who will serve as evaluators =5
clearly demonstrate a record of effective IC 20-28-11.5-1(3) e Process for determining evaluators
teaching over several years, are approved 511 IAC 10-6-3
by the principal as qualified to evaluate
under the evaluation plan, and conduct staff
evaluations as a significant part of their
responsibilities
O All evaluators receive training and IC 20-28-11.5-5(b) e Description of ongoing evaluator training E2
support in evaluation skills 511 IAC 10-6-3
Feedback and Remediation Plans
AT ] Reference
Requirement Re ulat?) u cl)-\rlfthorit Examples of Relevant Information Page
9 ry Y Number(s)
O All evaluated employees receive IC 20-28-11.5-6(a) e System for delivering summative evaluation results to employees FR1-2

Questions: Contact Rebecca Estes, Director of Leadership & Innovation, restes@doe.in.gov




O Remediation plans assigned to teachers
rated as ineffective or improvement
necessary

IC 20-28-11.5-6(b)

e Remediation plan creation and timeframe
e Process for linking evaluation results with professional development

EF1

assignment to consecutive teachers rated
as ineffective is unavoidable

O Remediation plans include the use of IC 20-28-11.5-6(b) e Description of how employee license renewal credits and/or EF 1
employee'’s license renewal credits Professional Growth Points will be incorporated into remediation
O Means by which teachers rated as IC 20-28-11.5-6(c) e Process for teachers rated as ineffective to request conference with FR 2
ineffective can request a private conference superintendent
with the superintendent
Instruction Delivered by Teachers Rated Ineffective
_ Statutory / _ Reference

Requirement Regulatory Authority Examples of Relevant Information Nufnabgei i
O The procedures established for avoiding IC 20-28-11.5-7(c) e Process for ensuring students do not receive instruction from NI 1-2
situations in which a student would be ineffective teachers two years in a row FR 1-2
instructed for two consecutive years by two
consecutive teachers rated as ineffective
O The procedures established to IC 20-28-11.5-7(d) e Description of how parents will be informed of the situation NI 1-2
communicate to parents when student FR1-2

Questions: Contact Rebecca Estes, Director of Leadership & Innovation, restes@doe.in.gov




ROSSVILLE CONSOLIDATED SCHOOL DISTRICT
Evaluation Plan

Annual Evaluations

¢ Rossville Consolidated School District has established a school corporation policy that
defines staff evaluation program. The policy, Section 3000 - Code 3410 — Evaluation of
Employees requires that all certificated employees be evaluated annually. Specifically the
policy states the following:

The purpose of a staff evaluation program is to:

I.
2.

3.

4.

Strive for the improvement of the total Corporation program.

Stress the importance of personal improvement on the part of individual professional staff
members so that each student may be provided a quality education.

Ensure the continuous improvement of administrative and supervisory services provided
to professional staff members,

Establish a process of continuous and systematic professional staff member evaluation.

The staff evaluation program shall aim at the early identification of specific areas in which the
individual professional staff member needs help so that appropriate staff members can provide
the type of assistance needed. A supervisor offering suggestions for improvement to a
professional staff member shall not release that professional staff member from the responsibility
to improve. If a professional staff member, after receiving a reasonable degree of assistance, fails
to perform his/her assigned responsibilities in a satisfactory manner, dismissal procedures may
be invoked in accordance with Indiana law. In such an instance, all relative evaluation documents
may be used in the proceedings.

Evaluations shall be conducted on an annual basis for each certificated employee in the
school corporation. An evaluation plan developed in accordance with Indiana law including
the instrument used and the schedule of observations will be followed in implementing this
policy and the state law. Information on the evaluation instrument and associated procedures
can be inspected at the Charles E. Whitlock Administration Building, 1 Robert Egly Drive,
Rossville, Indiana.

The policy was reviewed and validly adopted by the Board of Education on June 1, 2021,

E1l
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RISE 3.0 Teacher (v.2016)
Printed: August 27, 2020 at 3:02pm

DOMAIN 1: PURPOSEFUL PLANNING {(10.00%}
1.1 Utilize Assessment Data To Plan

A Leve) 4, a teacher fulfills the criteria for
Level 3 and additionally incorpotates
differermizted instructional strategies in
plarring to reach every student at his/her
level of understanding (7.7.HE}

Teacher uses prior assessmert data to
{formuizte achievement goals, unit plans,
AND igsson plans (1.1.8}

1.2 Set Ambitious And Measurable Achievement Goals

At Level 4, a teacher fulfills the criteria for
Level 3 and acditionally: (1.2HE.7}

Teacher develops an annual student
achievement goal that: (Y.2E£.7)

Plans an ambitious annual student
achievement goal (7.2.HE 2}

is aligned to contert standards (1.2.E.2)

Includies benchmarks to help monitor
learning and inform interventions throughout
the year (1.2.£3)

Is measurable (7.2.E4)

1.3 Develop Standards-Based Unit Plans And Assessments

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally: (T.3.HET)

Based on achievement goals, teacher pians
unitsby: (1.3.£7)

Creates well-designed unit assessments that
align with an end-of-year summative
assessment (sither state, district, or teacher
creawed) (1.3.HEZ)

Creating assessments before each unit
begins for backwards planning (1.3.£.2}

Articipates student reaction to content;
allocation of time per unit is flexible and/or
reflects levet of difficulty of each gnit
{1.3.HE.3)

Allocating an instructionally appropriate
amount of time for each unit (7.3.£.8)

‘Teacher uses prior assessment datato

Teacher rarely or never uses prior
formulate achievement goals, unit plans, OR  assessment data when planning (7.2.0)
!(e‘ls?%!i lans, but notali of the above

Teacher develops an annual student
achievement goal that (1.2.N.7}

Is not aligned 1o contert standards (1.2.N.2}  Teacher rarely or never develops
achievement goals for the class OR goals
are developed, but are extremely general
and not helpful for planning purposes
A p pl g p

Does not include benchmarks to help monitor
leamimg and inform: interventions throughout
the year (1.2.IN.3)

Based an achievement goals, weacher plans
units but: (1.3.IN.7)

Does not create assessments before each
unit begins for backwards planning
(1.3.IN2)

Teacher rarely or never plans units by
idendifying content standards that stucernts
will master is each unit OR there is little to ne
evidence that teacher plans units 2t alf
f1.3.12)

Does not aliocate an instructionally

appropriate amourt of time for each unit
{13103
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RISE 3.0 Teacher (v.2016)
Printed: August 27, 2020 at 9:02pm

\denfifying content standards that studerts
will master in each unit (1.2.24)

1.4 Create Objective-Driven Lesson Plans And Assessments

At Level 4, 2 teacher fulfills the criteria for Based on unit plan, teacher plans daily Based on unit plan, tsacher plans daily

lLevel 3 and addiionally: (1.4.HET) lessons by: (1.4.£.1) lessons but: (1.4.IN.T}

Plans for a variety of differentizted Designing assignments that are meaningfd ~ Does not design assignments that are Teacher rarely or never plans daily lessons

instructional strategies, anticipating where or relevant (1.4.£2) meaningful or relevant (1.4./N.2} OR datly lessons 2re planned, but are thrown

these will be needed to enhance instruction together at the last minute, thus lacking

{1.4.HEZ) meaningful objectives, instructional
strategles, or assignments (7.4..2)

Incorporates a variety of informal Designing formative assessmerts that Does not plan formative assessments to

assessments/checks for understanding as measure progress towards mastery and measure progress lowards mastery or

well as summative assessmerts where informed instruction (1.4.£.3} informed instruction (1.4.IN.3)

necessary, and uses all assessments to
directly inform instruction (1.4.HE3}

Identifying lesson objectives that are aligned
1o state content standards (1.4.£4)

Matching instrucional sirategies and

activities/assignments to the lesson
objectives (1.4.£5)

1.5 Track Student Data And Analyze Progress

At Levei 4, a teacher fuifills the criteria for Teacher uses an effective data tracking Teacher uses an effective data tracking
Level 3 and addiionally: (1.5.HE.T} system but: (1.5.E7) system but: (1.5/M.7)
Uses daily checks for understanding for Analyzing student progress towards mastery  Does not use data to analyze student Teacher rarely or never uses a data tracking
additional data points (1.5.HEZ) and planning future lessons/units accordingly  progress towards mastery or to plan future system to record studesnt

{1.5.E.2) lessonsiunits (7.5./N.2) assessment/progress data and/or has no

discernable grading system (1.5.1.2)

Updates tracking system daily (1.5.HE 3} Maintaining a grading system aligned to Does not have grading system that

student leaming goals (1.5.£.3} appropriately aligns with student leaming

goals (1.5./.3)

Uses data analysis of student progress to Recording student assessment/ progress

driva lesson planning for the following da) data (1.5.E.4
G B HED P 9 fowing day { }

page 2 of 11



—
w

RISE 3.0 Teacher (v.2016)
Printed: August 27, 2020 at 9:02pm

DOMAIN 2: EFFECTIVE INSTRUCTION (75.00%)})

2.1 Develop Student Understanding And Mastery Of Lesson Objectives

For Level 4, much of the Level 3 evidence is
_observed during the year, as well as some of
the following: (2.1.HE.T}

Students can explain what they are leaming
and why it is imporiant, beyond repeating the
stated objective (2.7.HEZ)

Teacher effectively engages prior knowiedge
of students in connecting tc lesson. Students
demonstrate through work or comments that
they understand this connection (2 7.HE.3)

1.esson objective is specific, measurable,
and aligned to standards. it conveys what
students are leaming and what they will be
able to do by the end of the lesson (2.7.£.7)

Ohbjective is written in a student-friendly
manner and/or explained to students in easy
1o understand terms (2.1.£.2}

importance of the objective is explained 5o
that students understand why they are
learning what they are learming (2.7.£.5}

Lesson builds on students’ prior knowledge
of key concepts and skills and makes this
connection evident to students (27.£4)

L esson is well-organized to move students
towards mastery of the objective {2.1.£.5)

Lesson chjective corveys what students are
leaming and what they will be able to do by
the and of the lesson, but may not be aligned
1o standards or measurable (2.7.IN.7)

Objective is stated, but not in & student-
friendly manner that lzads to understanding
(21.1N.53)

Teacher aftempts explanation of importance
?ggb‘ 3‘) . but students faif to understand

Lesson generally does not build on prior
knowiedge of students or students fail to
make this connection (2.7.IN.4}

Organization of the lesson may net always
be connected to mastery of the objective
(21.I4.5)

2.2 Demonstrate And Clearly Communicate Content Knowledge To Students

For Level 4, much of the Level 3 evidence is
obsesved during the year, as well as some of
the following: (22HE.T)

Teacher fully explains concepts in as direct
and efficient 2 manner as possible, while stll
achieving student understanding (22.HEZ)

Teacher effectively connects content o other
cantent areas, students’ experiences and
interests, or current events in order to make
content relevant and build interest

2.2HE3)

Explanations spark student excitement and
interest in the content (Z2.HES)

Feacher demonstrates content knowledyge
and defivers content that is factually correct
(27

Contem}is clear, concise and well-organized

(22.E2)

Teacher restates and rephrases instruction in
multiple ways 1o increase understandi
B2EY "9

Teacher emphasizes key points or main
ideas in content 2.2.5.4)

Teacher delivers content that is factually
cotract (2.2/N.7)

Contesnt occasionally lacks clarity and is not
as welkorganized as it could be (2.2.IN.2}

Teacher may fall to restate or rephrass
instruction in muftiple ways to increase
understanding (22.N.3)

Teacher does not adequately emphasize
main ideas, and students are sometimes
confused about key iakeaways (2.2/N.4)

Lesson objective is missing more than one
component. it may not be clear about what
students are learning or will be able to do by
the end of the lesson {2.7.L1)

There may not be & clear connection
hetween the objective and lesson, or teacher
may fall to make this connection for students
2112}

Teacher may fail 1o discuss importance of
dbjective or there may not be a clear
understanding amongst students as o why
the objective is important (2.7.13)

There may be no effort to connect objective
1o prior kmowledge of studerts (2.7.24)

Lesson is disorganized and does not lead to
mastery of objective (2.7.L5)

Teacher may deliver cortentthat is factually
incorrect (2217}

Explanations may be uncless or incoherent
and fail to build student understanding of key
concepts (2.2.12)

Teacher cortinues with planned instruction,
even when it is abvious thatstudents are not
understanding content (2.2.1.3}

Teacher does not emphasize main ideas,
and students ars often confusad about
contert (2.214)
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RISE 3.0 Teacher (v.2016)

Printed: August 27, 2020 at 9:02pm

Smdents participate in each other's leaming
of content through coliaboration during the
tesson (22.HE.S)

Students ask higher-order questions and
make connections independertiy,
demonstrating that they understand the
contert at a higher level (2.2.HEB)

Teacher uses developmentally appropriate
fanguage and explanations (22E5)

Teacher implements refevant instructional
strategies learned via professional
development (2.2E£.6)

2.3 Engage Students In Academic Content

For Level 4, much of the Level 3 evidence is
observed during the year, as weli as some of
the following: (2.3.HE 1)

Teacher provides ways to engage with
content that significartly promotes student
mastery of the objective (23.HEZ)

Teacher provides differentiated ways of
engaging with content specific to indwidual
student needs (2.3.7E3}

The lesson progresses at an appropriate
pace so that students are never disengaged,
and students who finish early have
something else meaningful to do (23.HE4)

Teacher effectively integrates technology as
2 100! o engage students in academic
content {2.3.HE.5)

2.4 Check For Understanding

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (24.HE7)

2/4 or more of students are actively engaged
in coment at alf times and not off-task
(23.E1)

Teacher provides multiple ways, as
appropriate, of engaging with contert, all
aligred to the lesson objective (28.£2)

Ways of engaging with cortent reflect
?‘rﬁerem)lea.ming modalities or intelligences

Teacher adiusts lesson accordingly to
accommodate for student prerequisite skills
and knowledge so that all students are
engaged [2.3.E.4)

ELL a2nd IEP students have the appropriate

accommodations to be engaged in content
(2.3.£5)

Students work hard and are deeply active
rather than passive/recaptive (See Notes
below for specific evidence of engagement
BAES ngag )

Teacher checks for understanding at aimost
all key moments (when checking is
necessary to inform instruction going
forward) (24.E1)

Explanations sometimes kack

developmentall riate langua
(221%? ly approp: guage

Teacher does not always implement new and
improved instructional strategies leamed via
professional development (2.2.IN.6)

Fewer than 3/4 of students are engaged in
cortert and many are off-task (23.M.7)

“Teacher may provide multiple ways of
engaging students, but perhaps not aligned
1o lesson objective or mastery of cottent
{23.1N.2)

Teacher may miss opportunities to provide
ways of differentiating content for student
engagement (2.3.J0.3)

Some students may not have the
prerequisite skills necessary to fully engage
in content and teacher's attempt to modify
instruction for these students is limited of not
zlways effective {28.IN.4)

ELL and [EP studems are sometimes given
appropriate accommedations to be engaged
in content (2.3./N.5)

Students may appear to actively listen, but
when it comes time for participation are
disinterested in engaging (23./N.6)

Teacher sometimes checks for
understanding of cortent, but misses several
key moments (24.IN.7)

Teacher fails to use developmentally
appropriate language 2.2.1.5)

Teacher does not implementnew and
improved instructional strategies leamed via
professional development (2216}

Fewer than 1/2 of students are engaged in
contertt and many are off-task (23.L7)

“Teacher may only provide ong way of
engaging with content OR teacher may
provide multiple ways of engaging students
that are not aligned to the lesson objective or
mastery of content (23.L2)

Teachar does not differentiate instruction to
target different leamning modaliies (2.3.L3)

Most students do not have the prerequisite

skills necessary to fully engage in conternt
and teacher makes no effortto adjust
Instruction for these students (2.3.14)

ELL and 1EP students ars net provided with
the necessary accommodations to engage in
content (23.£5)

Students do not actively fisten and are
overtly disinterested in engaging (2.3.1.6)

Teacher rarely or never chedks for
understanding of content, crmisses nearly
all key moments  (24.117)
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RISE 3.0 Teacher (v.2016)

Frinted: August 27, 2020 af 9:02pm

“Teacher checks for understanding at higher
levels by asking pertinent, scaffoiding
questions that push thinking; accepts only
high quality student responses {those that
reveal understanding of lack thereof}
(24.HEZ)

Teacher uses open-ended questions to
surface common misunderstandings and
assess student mastery of materal ata
range of both lower and higher order thinking
(24.HE3)

2.5 Modify Instruction As Needed

For Level 4, much of the Level 3 evidence is
observed during the year, 2s well as some of
the foliowing: (25.HE 1)

Teacher anficipates student
misunderstandings and preemptively
addresses them (2.5.HEZ)

Teacher is able to modify instruction to
respond to misunderstandings without taling
away from the flow of the lesson or losing
engagement (2.5.HES)

Teacher uses a variety of methoeds 1o check
for understanding that are successful in
capturing an accurate “pulse” of the class's
understanding (24.E2)

Teacher uses wait time effectively both after
pesing a question and before helping
students think through a response  (2.4.£3)

Teacher doesn’t aliow students to “opt-out” of
checies for understanding and cycles backto
these students  (24.E4)

Teactier systemaically assesses every
student's mastery of the objective(s) at the
end of each lesson through formeal or
irdormal assessments (see note for
examples) (24.E85)

Teacher makes adjustments to instruction
based on checks for understanding that lead
fo increased understanding for most students
(25E1

Teacher responds 1o misunderstandings with
effactive scaffolding techniques (25.£.2)

Teacher doesn't give up, but continues to try
to address misunderstanding with different
techniques if the first try is not successful
(2.5.E.3)

Teacher may use more than one type of
check for understanding, but is often
unsuccesstul in capturing an accurate

"nulse” of the class's understanding
{qu4JN.2)

Teacher may not provide enough wait time
after posing a question for studsnts to think.
and respond before belping with an answer
or moving forward with content  (2.4./N.3)

Toacher sometimes allows students to "opt-
out” of checls for understanding without
cycling back to these studerts (24.0N.4)

Teacher may occasionally assess student
rastery at the end of the lesson through
formal or informal assessments  {(24.N.5)

Teacher may atternpt 1o maks adjustments o
Instruction based on checks for
ungerstanding, but these attempts may be
misguided and may not Increase
understanding for all students (2.5.N.7}

Teacher may primasily respond to
misunderstandings by using teacher-driven
scaffolding techniques (for example, re-
explammg a coneapt), when student-driven

ﬁuas could have baen more effective
(2.5 INZ]

Teacher may persistin using a particular
technique for responding to &
misunderstanding, even when it is net
succeeding (2.5.N.3}

2.6 Develop Higher Level Of Understanding Through Rigorous Instruction And Work

Teacher does not check for understanding,
or uses only cne ineffective method
repetitively to do 5o, thus rarety capturing an
accurate “pulse” of the dass's understanding
24.02)

Teacher fraquently moves on with content
before students have a chance to respond fo
questions or frequently gives students the
answer rather than helping them think
through the answer (24.1.3)

Teacher frequently allows students to "opt-
ot of checks for understanding without
eycling back to these stutierts (2.4.1.4)

Teacher rarely or never assesses for mastery
atthe end of the lesson  (24.15)

Teacher rarely or never attempts to adjust
instruction based on checks for
understanding, and any attempts at doing 50
frequently feil to increase understanding for
students (25.L7)

Teacher only responds 10 misunderstandings

by using teacher-driver scaffolding
techniques (2.5.1.2}

Teacher repeatedly uses the same technique
1o respond to misunderstandings, even when
it is not succaeding (2.5.1.3}
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RISE 3.0 Teacher (v.2016)
Primted: August 27, 2020 at 9:02pm

For Level 4, much of the Level 3 evidence is
observed during the year, a5 well as some of
the following: (2.6.HE.T)

Lesson is accessible and challenging to all
students (2.6.HE.2)

Students are able to answer higherdevel
uestions with meaningful responses
2.6.HE.3) o

Students pose higher-level questions to the
teacher and {0 each other (26.HE4}

Teacher highlights exarmples of recent
student work that meets high expectations;
Insists and motivates students to do it again
i not great (26.HES)

Teacher encourages students’ interestin
leamning by providing students with additional
opporumities 1o apply and build skills beyond
expected lesson slements (e.g. extra credit
or enrchment assignments) (2.6.HE.6)

2.7 Maximize Instructional Time

For Leve! 4, muctt of the Level 3 evidence is
observed during the vear, s well as some of
the folowing: (2.7.HE.1)

Routines, transiions, and procedures are
well-executed. Students know what they are
supposed to be doing and when without
prompting from the teacher (2.7.HE.Z)

Students are always engaged in meaningful
work while waiting for the teacher (for
example, during attendance) (27.HE.3)

Lesson is accessible and challenging 1o
almost ali students (2.6.E.7)

Teacher frequently develops higher-evel
understanding through effective questiont
{26.E.2} & & 9

Lesson pushes almost all students forward
due to differentiation of instruction based on

each student’s level of understanding
(B6EZ)

Studenis have opportunities to meaningfully
practice, apply, and demonstrate thet they
are leamming (2.6.£.4)

Teacher shows patience and helps students
o work hard toward mastering the objactive
and to persist even when faced with difficult
tasks (26.E.5)

Students amive on fime and are aware cfthe

col yences of armiving late {unexcus
B EY) antving iate { =D

Class starts ondime (2.7.£2)

Routines, transitions, and procedures are
wall- executed. Students know what they are
supposed to be doing and when with minimal
prompting from the teacher (27.£3)

Lesson is not always accessible o7
challenging for students (26./N.1}

Some questions used maty not be effective In
developing higher-evel understanding (oo
complex or corfusing) (2.6./N.2)

Lesson pushes some students forward, but
misses other students due 1o lack of
differentiation based on students’ level of
understanding (2.6./N.3)

While students may bave Some opporunity
to meaningfully practice and apply concepts,
instruction is more teacher directed than
appropriate (2.6.IN.4}

Teacher may encourage students o wark
hard, out may not persist in efferts 1o have
students keep trying (2.5.N.5)

Soma students consistently arrive late
{unexcused) for class without consequences
27N

Class may consistently start a few minutes
late (27IN.2)

Routines, transitions, and procedures are in
place, but require significant teacher
cﬁrecﬁ!‘ag)or prompiting to be followed

Lesson s not aligned with developmental
level of students {may be too challenging or
too easy} (26..1)

Teacher may not use questioning as an
effective tool to increase understanding.
Students only show 2 surface understanding
of concepts (2.6.12}

Lesson rarely pushes any students forward.
Teacher does not differentiate instruction

based aon students’ level of understanding
{2.6.1.3)

Lesson is almost aiways teacher directed.
Students have few opportunities to

meai ractice or apply concepts
RS, zrjzfuﬂyp ply

Teacher gives up on students easily and
does not encourage them to persist through
cifficult tasks (2.6.L.5)

Shudents may frequently arrive late
{unexcused) for class without consequences
£7.L1)

Teacher frequently start class fate
(27.!.2)may equenty

There are few of no evident foutines or
procsedures in place. Studsnts are unclear
about what they should be doing and require
significant direction from theteacher at all
fimes (2.7.1.3)
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Students share responsibility for operations
and roytines and work well together to
accomplish these tasks (2.7.HE4)

Al students are on fask and follow
instructions of teacher without much
prompting (2.7.HE.5)

Disruptive behaviers and off task
conversations are rare; When they occur,
they are always addressed without major
interruption to the lessen (2.7.HE 6B}

Studerts are only ever not engaged in
meaningful work for brief pericds of ime (for
example, during attendance) (Z7.54}

Teacher delegates time between parts of the
lesson appropristely so as best to lead
students towards mastery of objective
(27.E.5) i

Almast all students are on 1ask and follow
instructions of teacher without much
prompiing (27.E£8)

Disruplive behaviors and oiftask
conversations are rara; when they ocour,
they are almost always addressed without
major interruption to the lesson (2.7.£7)

2.8 Create Classroom Culture Of Respect And Collaboration

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.8.HE.7)

Students are invested in the academic
suceess of their peers as evidenced by
unproged coliaboration and assistance
(28.HEZ)

Students reinforce pogitive character and
behavior and discourage negative behavior
amongst themseives (28.HE.3)

Students are respectful of their teacher and
peets (2.8.£1)

Students are given opportunities t¢
collaborate and support each other inthe
learning process (2.8.52)

Teacher reinforces positive character and
behavior and uses consequences
appropriately to discourags negative
behavior (28.£3)

Teacher has a good rapport with students,
and shows genuine irterest in their thoughts
and opinions (2.8.E4)

2.9 Set High Expectations For Academic Success

There is more than a brief period of ime
when students are feft without meaningful
weork to keep them engaged (2.7./N.4}

Teacher may delegate lesson ime

i iately between parts of the lesson
BN

Significant prompting from the teacher is
necessaty for studems to follow instructions
and remain on task (2.7.IN.6}

Disruptive behaviors and off task
conversations semstimes occur; they may
not be addressed in the most effective
manner and teacher may have to stop the
lesson frequently 1o address the problem
(27IN7}

Students are generaly respectiul of their
teacher and peers, but may occasionally act
out or need to be reminded of clagsroom
norms (2.8.IN.1}

Students are given opporunities 1o
coliaborate, but may not always be
supportive of each other or may need
slgnificant assistance from the teacher to
work together (2.8./N.2}

Teacher may praise positive behavior OR
enforce consequences for negative behavior,
bist not both (2.8.1N.3)

Teacher may focus on the behavior of a few
students, while ignoring the behavior
(positive or negative) of athers (28.N.4)

There are significant periods of ime in which
students are riot engaged in mearingful work
{27.1.4)

Teacher wastes significant fime between
parnts of the lesson due {o classroom
management (2.7.L5)

Even with significant prompting, students
frequently do not follow directions and are off
task (2.7.16)

Disruptive behaviors and off task
conversations are common and frequenty
cause the teacher to have o make
adjustments to the fesson (27.1.7)

Swdems are frequently disrespectiul of
teacher or peers, as evidenced by
discouraging remarks or disuptive behavior
28.11)

Students are not given maty opportunities 1o
collaborate, OR during these times do not
work well together, even with teacher
intervention {2.8./.2)

Teacher rarely or never praises positive
behavior (2.8.13)

Teacher rarely or never addresses negative
behavior (2.8.L4)
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For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.9.HE.T)

Students participate in forming academic
goals for themselves and analyzing their
progress (28.HEZ)

Students demonstrate high academic
expectations for themselves (29.HEZ)

Smdent comments and actions demonsirate
that they are excited about their work and
understand why it is important (2.8.HE.4}

Teacher sets high expectations for students
ofallievels (29.E7)

Students are invested in their work and value
academic success as evidenced by their
effort and quality of theirwork (2.9.E2)

The classroom is a safe place 1o take on
challenges and risk failure (students do not
feel shy about asking guestions or bad about
answering incomectly) (28.£3)

Teacher celebrates and praises academic
work {2.49.54)

High quality woek of alf students is displayed
in the classroom (29.£.5)

DOWMAIN 3: TEACHER LEADERSHIP (15.00%)

3.1 Contribute To School Culture

At Level 4, 2 teacher fulfills the criteria for
Level 3 and additionally may: (3.1.HE1}

Seek out laadership roles (3.1.HEZ)

Go above ard beyond in dedicating time for
students and peers outside of class
(3. 1.HE.3}

3.2 Collaborate With Peers

At Lavel 4, a teacher fulfills the criteria for
Leve! 3 and additionally may: (32ZHET}

Teacher will: (3.1.£.7}

Dedicate time officiently, when needed, to
helping students and peers outside of class
GIED)

Contribute ideas and expertise o further the
schools mission and Initiatives (3.7.E.3)

Teacherwill: (3.2E7)

Teacher may $et high expectations for some,
but not others (2.8.IN.7)

Students are generally invested in their work,
but may occasionally spend titne off task or
give up when work is challenging (2.5.IN.2)

Some students may be afraid to take on
challenges and risk failure (hesitart to ask for
helg when needed of give up easily)
(2.8.IN.3}

Teacher may praise the academic work of
some, but not others (26.IN.4)

High quality work of a few, but not all
students, may be displayed in the classroom
(28.IN.5)

Tezcher does not: (3.1.N.T)

Frequently dedicate ime to help students
and peers efficiently outside of class
B1INZ}

Teacher does not: (3.2./N.7)

Tezcher rarely or never sets high
expectations for students 29.L7)

Students may demonstrate disinterest or lack
of investment In their wark. For example,
students might be unfocused, off task, or
refuse to attempt assignments (29.1.2)

Students are generally afraid to take on
challeriges and risk faflure due to frequently
discouraging comuments from the teacher or
peers (2.8.13)

Teacher rately or never praises academic
wotk or good behavior {2.8/4)

High quaiity work is rarely ornever displayed
in the classroom {2.6.L.5)

Teacher rarely or never contibutes ideas
dimed at improving school eforts. Teacher
dedicates little or no time outside of class
towards helping students and peers (3.1.1.2)
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(Go above and beyond in seeking out
opportunities to collaborate (B.2.HEZ)

Coach peers through difficult situations
ey trouan

Take on leadership roles within callaborative
groups such as Protessicnal Learning
Communities (8.2 AE4}

At Level 4, a teacher fulfiils the criteria for
Level 3 and addtionally may: (3.3.HE7)

Regularly share newly learned knowledge
and practices with others (3.3.HE.Z)

Seek out opportunities to lead professional
development sessions (3.3.HE3)

3.4 Advocate For Student Success

At Level 4, a teacher fulfills the criteda for
Leve! 3 and additionally may: (34.HE.7}

Display commitmert to the education of all
the students in the school (3.4.HE2)

Make changes and take risks to ensure
student suceess (3.4.HE.5)

Ask for assistance, when needed, and
provide assistance to others in need
{82E2)

Seek out and paricipate in regular
opportunities to work with and feam from
others (3.2E3)

3.3 Seek Professional Skills And Knowledge

Teacher will: (3.5.£7)

Actively pursue opportunities to improve
knowledge and practice (8.3.52)

Seek out ways to implement new practices
into instruction, where applicable (3.3.£.3)

Welcome constructive feedback 1o improve
practices (3.3.E4)

Attend all mandatory professional
development opportunities [8.3.£5)

Teacherwill: (3.4.E.7)

Advocate for students’ individualized needs
(34E2)

Display commitment to the education of all
his/her students (3.4.£3)

Seek to provide other teachers with
assistance when needed (3.2.IN.2)

Regularly seek out opportunities to work with
others (3.2.IN.3}

Teacher does not: (3.3.M.7)

Actively pursue optional professional
development opporiunities (3.8.IN.2)

Seek out ways to implement new practices
into instruction (3.3.N.3)

Acvept constructive feedback well (3.3./N.4)

Teacher does not: (3.4.IN.7}

Advocate for students’ needs (3.4.1N.2)

Teacher rarely or never participates in
spportunities to work with athers. Teacher

works in isolation and Is not 2 team player
3.2.L2)

Teacher rarely or never attends professional
developmeant opportunities. Teacher shows
fitle or no interest in new ideas, programs, of
da% to imnprove teaching and leaming

Teacher rarely or never displys commitment
1o the education of his'her sudents. Teacher
accepts faflure as par for the course and

does ot advocate for studients’ needs
#5412
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Attemnpt to remedy obstacles around student
achievement (3.4.E£4}

3.5 Engage Families In Student Learning

At Level 4, 2 teacher fulfills the criteria for Teacherwil (3.5.£71) Teacher does not: (3.5.IN.7)
Level 3 and additionally: (3.5.HE.7)

Strives to form relationships in which parents  Proactively reach out 1o parents in & variety Proactively reach out to parerts to engage
are given ample opportunity to participatein -~ of wagsém engage them in student leaming  them in student learring {3.5.N.2}
student leaming (3.5.ME2} {3.5.£.2)

Is available to address concerns in & timely Rejpond promptly to contact from parents
and positive manner, when necessary, (35.£3)

outside of required outreach events

{3.5.HES3)

Engage in all forms of parent outreach
required by the schoo! (3.5.£.4)

DOMAIN 4: CORE PROFESSIONALISM (Special Weighting)

4.1 Attendance
Individual has not demonstrated apattem of  Individual has demonstrated a pattern of
unexcused ahsences” (4.7.M) unexcused absences (4. 7.ONM)

4.2 On Time Arrival

Individual has not demonstrated a pattern of  Individuz! demonstrates a pattem of
unexcused late arrivals (late amvalsthatare  unexcused late arrivals (late anivals that are
in viclation of procedures set forth by local in viclation of procedures set forth by local
schoal poficy and by the relevant collective  school policy and by the refevant collective
bargaining agreement) (4.2M) bargaining agreement} (4.2.DNM)

4.3 Policies And Procedures

Teacher rarely or never reaches out to
parents and/or frequently does not respond
to contacts from parents (3.5./.2)
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Individual demonstrates a pattern of following
state, corporation, and school policies and
proceduras (e.g. procedures for submitting
discipline referrals, policies for appropriate
aitire, et} (4.3.M)

4.4 Respect

Individual demenstrates a pattern of
imteracting with studertts, colleagues,
parents/guardians, and community members
n arespectful manner (4.4.M}

lndividual demonstrates a pattern of fafing to
follow state, corporation, and schoot policies
and procedures {e.g. procedures for
submitting discipline referrals, policies for
approprizte atfire, etc} (£.3.0NV)

Individual dermonstrates a pattern of failing to
Iinteract with students, colleagues,
parents/guardians, and comnunity members
in & respectful manner (4.4.DNM)
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DOMAIN 1: Assessment, Data-Based Decision Making, and Accountability
1.1 Utilizes appropriate assessment and data collection methods

SLP Nearly Always Tulfills criteria for an
effective teacher; plus (T.7.HET)

Applies evaluation datz and ﬁndmgs to
intervention, instruction, programming, and
services through written reports, intervention
plans, and mestngs/eonferenices with
parents andfor school stedf (1.1.HEZ)

SLP consistently uses assessinent and data
coliecion methods thatare: (7.7.27)

Approprizte for the intended purpose
(1.7.£2)

Approptiate and individualized for the specific
studenf's cuitural, linguistic and dsability
background {7.1.E3)

Of sufficient variety for the interded purpose
(1.1.£4)

SLP intermittently uses assessment and data
collection methods that are: (7.7JN.7}

Appropriate for the student, and
admmisterad, scored, and interpreted
correctly (7.1.N.2)

Adrministered, scored, and interpreted
comrectly (1.7.N.3)

But are Gmited in variety for the intended
purpose (1.7./M.4)

Limited m individualization for the specific
student{s) {71.7.UN.5)

SLP rarely uses assessmentand data
collection methods thatare: (L.7.L7)

Tor the purpose andfor student,
or (1.1.L2)

Are administered, scored, ofinterpreted
incorrestly {1.1.L.3)

1.2 Conduct special education evaluations to inform eligibility, service, and programming decisions

SLP fulfills the criteria for Level 3 and
additionally:

Effectively communicates evalustion findings
o school staif through written reports and
conferences (1.2.HET}

Utilizes evaiuztion findings to inform accurate
eligibility, placement, and service decisions
(1.2ZHEZ)

SLP copducts evaluations that are:

Completed by comphiance due dates
{(1.2E1)

Compliant with minimum requirements of
Arfide7 (1.2.E2)

Appropriate for the student being evaluated
(1.2E3)

Informative for instructional andfor
programming purpeses {1.254

SLP conducts evalustions that are:
Completed by compliance dates (L.ZIN.7)

Compliant with minimum requirements of
Article 7 (T.2IN.2)

Limited in approprizteness for the student
being evaluated andfor (1.2IN.3)

Limited in individuelization for the specific
studerd(s} (7.2IN.4)

S1.P conducts evaluations that are:

Campleted past the compliance due dates
(r2L7}

Not compliant with Articie 7 (1.2L2}

Inappraprizte for the student being svaluated
{1.2.3)
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Limnited in providing instructonally relevant
information (T.2.IN.5)

1.3 Utilize technology as part of data-based decision making practices

SLP Nearly Always fulfils criteria for an
effective SLP; plus

Utiizes technological tools and programs in
innovative ways 1o meet the needs of
school{s) and/or enhance job perdomance
{1L.3HED

Provides mentoring and coaching to
colleagues regarding the use of technological
tocls and programs (1.3HEZ2)

SLP consistently:

wtilizes technology 1o meet the expectations
of role and responsibiliies {(1.2.£7)

Example activities include using
technological tools to collect assessment
datz, when appropriate; score data,
summaree datz, graph dats and/or share
data findings with others (1.3.52)

1.4 Utilize Assessment Data to Plan

SLP Nearly Always fuliills eriteria for an
effective teacher; plus

Incorporates differentiated instructionat
strategies in planning to reach every studert
2t hisher level of understanding  (7.4.HE)

1.5 Create Objective-Driven Lesson Plans and Assessments

SLP consistently uses multiple assessrent
data (PLOPo formulate zchievernent goals,
unit pians, and lessons plans aligned to the
godls (1.4.57)

Teacher consistently develops

student IEP geals that are measurable,
afigned to content standards, and include
benchmarking (1.4.£.2}

SLP imermittently:

Invoiverd in continued professional growth
and leaming regarding the use of
technological tools and programs (7.3./N.7)

Knowiedge and skill with technalogiral tools
ard programs is insuificient to meet
expectations of rolefschoal(s) (1.3./N.2}

SLP itermittendy uses mulliple assessment
data (PLOPto formulate achievement goals,
unit plans, and lessons plans aligned to the
goals (T.47)

Teacher infermiftently develops

student IEP goals that are measurable,
zligned to content standards, and nciude
benchmarking (71.4./N.2)

SLP rarely:

Lacks kniowiedge about the use of
technological tocls and programs
(13417}

Lacks the skills need to use technological
tocls and programs (1.3.1.2)

Fzis to engage in professiona growth and
learning to gain needed knowledge and sidis
(1.313)

BLP rarely uses mulfipie assessment
data{PLOP) to formulate achievernent gaals,
unit plans. and lessons plans aligned o the
job (7417}

Teacher rarely develops shudent JEP goals
that are measurabie, aligned o content
standards, and include benshmarking
{1.4.1.2)

page 2 of 11



Boone-Clinton-North West Hendricks Jt. Services Speech Langu. Zg, ﬂﬂ

Pathologist Effectiveness Rubric

Printed: August 18, 2017 at 7:40am

SLF Nearly Always fulfilis criteria for an
effective teacher; plus

Plares for a variety of differentizied
instructional strategies, anticipating where
these will be needed to enhance
instruction across all setings (1.5.FAE 1)

Incorporates a variety of informal
assessments/checks for understanding as
well 25 summative assessments where
necessary, and uses off assessments to

directly inform instruction across all settings

(1.5HEZ)

S consistently plans deily lessons with
mezningful objectives, nstructional
strategies, and assignmertds by matehing
instructional strategies as well s meaningful
and relevant ackviiesfzssignments to the
lesson objectives across alf seitings
(1.5.£7)

SLP consistently plans daily [essons with
meaningful objectives, instructionat
strategzs, and assignments by designing

SLP consistently plans datly lessons with
meaningful chjectives, instructional
strategies, and assignments by identifying
lesson abjectives that are afigned to state
content standards across all settings
(1.5.£3)

1.6 Track Student Data and Analyze Progress

SLP Nearly Always fulfills criteria for an
effective teacher; plus

Uses daily checks for understanding for
additional ¢atz poirts {1.6.HET)

updaes tracking system daily (7.6.HEZ)

uses data arrlysis of student progress to
drive lesson planning for the following day
(1L.EHES)

SLP consistently uses an effective data
tracking system to recording siudent
assessment/progress dita (Progress
Monitoring) {7.5.E.7)

SLF consistently analyzes student progress
towards mastery and plans future
Iessons/units accordingly (Progress
Monitoring) (7.6.£2)

SLP consistently maint=ins a grading system

aligned o student learning goals {Progress
Monitoring) (7.6.5.3)

3 ~ DOMAIN 2: Effective instruction
21 Develop student understanding and mastery of lesson objeciives

SLP intermitiently plans daily lessons with
meaningful objectives, instructional
strategies, and assignments by mafching
instructional strategies as wefl as meaningful
and relevant activitiesfassignments to the
lesson objectives zeross all settings
(7.5.N.1}

SLP intermittently plans daily lessons with
meaningful objectives, instructional
strategies, and assignments by designing
farmative zssessments that measure
progress tawards mastery and irformed
instruction across all settings (7.5.N.2)

St P intenmittently plans dally lessons with
mezaningful objectives, instructonal
strategies, and assignments by identifying
lesson objectives that are sfigned to state
content standards acrass 2il settings.
(1.5IN.3}

SLP infermittertly uses an effective data
tracking system to recording student
assessment/progress data (Progress
Monitaring) (1.6/N.1)

SLP imermittently anelyzes student progress
fowands mastery and plans future
lessons/units accordingly (Progress
MonRoring) (7.6IN.2)

SLP intermittently maintains 2 grading
system zligned to student learning
guals (Progress Monitoring) (7.6./N.3)

SLF rarely plans datly lessons with
meaningful objectives, instructional
strategies, and assignments by matching
instructionat strategies as well as meamningful
and relevant acliviiesfassignments 1o the
jesson objectives across all settings (1.5.L7)

SLP rarefy pians daily lessons with
el Ghiectives. conal
strategies, and assignments by designing
formative assessments that measure
progr&:stowﬁsm‘asteryandmfamed
instruction atrass all settings (7.57.2}

SLP rarely plans dailly lessons with
meaningful objectives, mstructional
strategies, and assignmerts by identifying
fesson objectives that are ahigned to state
content standards acruss all settings
(1.543)

SLP rarely uses an effeclive data tracking
systern to recording student
assessmentfprogress data (Progress
Monitering) (7.64.7)

SLP rarely analyzes student progress
towards mastery and plans future
lessons/units accordingly {Progress
Monttoring) (1.6.0.2)

SLP rarely mzintains 2 grading system
2figned to student lezrning goals (Progress
Manitoring) (7.6.13)
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SLP Nezrly Always fuliills criteria for an
effective teacher; plus

Shidents can explain whet they are leaming
and why # is impertant, beyond repesting the
stated objective (27.HE}

Importance of the objective

is consistently explaimed so that students
understand why they are learning what they
are learning in relztion 1 the [EF geal(s)
(21.£7)

1 esson cansistertly builds on students’ prior
imowledge of key concepts and skills and
makes this connection evident to students
21.E2)

The lesson objective consistently is specific,
measurable, 2nd aligned to standards. It
conveys what students are leaming and what
they will be able to do by the end of the
fesson (27.£3)

Cansistertly the objective iswrittenina
student-fiiendly manner and/or explained fo
students in easy-to-understand tenms
(21.E4)

The iesson is consistently well-organized to
move shadents towards mastery of the
objective (21.E5)

Importenice of the objective

is ntermittently explained so that students
understand why they are leaming what they
are learning In relation to the IEF geal(s)
{2.7.IN.1)

Lesson intermittently builds on students” prior
knowledge of key concepts and skilis and
makes this connection evident o students
{214N.2)

The lesson shjective intermittently is specific,
measurable, and aligned to standards. it
conveys what students are lzaming and what
they will be zbie 10 do by theend of the
lesson (2.1.IN.3}

Intermittently the objective iswrittenin 2
student-friendly manner antor explained to
studerts in easy-to-understand ferms
{(27.IN.4)

The lesson is infermittently wellk-organized to
miove studerts towards mastery of the
objective (271JN.5)

2.2 Demonstrate and Clearly Communicate Content Knowledge to Students

SLP Nearly Always fulfills criteria for 2n
effective teacher; plus

~S1P fully explains conceps in as direct and
efficient a manner a5 possible, while still
achieving student understanding (2.2.HE.7)

SLP effectively connects content to other
content areas, students’ experiences and
intarests or current events in order to make
cortent relevant and build interest (22.AHE.2)

Explanations spark student excitement and
imtzrest in the copdent (22HE3)

SLF consistently restates and rephrases
ngtruction i multiple ways 1o increase
understanding (2.2.£.7)

SLP consistently demonstrates content
Jnowledge and delivers content that is
factually comect (2.2£2)

Content is consistently dlear, concise and
well-organized (22.£3)

SLP consistently implements relevant
instructionat strategies leamed via
professional development (22.4N.1}

SLP intermitiently demonstates content
knowiedge and defivers content that is
factsally comect (2.2.IN.2}

Content is intermiftently clear, contise and
well-organized (2.2IN.3)

SLP rarely restates and rephrases instruction
in multiple ways to increase understanding
(22L1)

SLP rarely demonstates content knowiedge
and delivers corent that s factally corredt
2212

Caortent is rarely clear, concise and well~
organzed (2.2.1.3}
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Students participate in each other's learring
of cortent through colfaboration during the
lesson (2.2 HE.4)

SLP consistently emphasizes key points or
main ideas i content (22.£4)

SLP cansistently uses developmentally
approprizate language and explanaions
(Z2ZES5)

SLP consistertly implements relevant
instructional sirategies leamed via
professionzi development (22.£.6)

2.3 Engage students in academic content

SLP Nearly Always fulfills criteria foran
effective teacher; plus

SLP prowdes ways 1 engage with content
that si
the obiective (23HE7)

SLP provides differentizted ways of engaging
with content speciic to individual student
needs (23.HE2)

The lesson progresses at an approptiate
pace $o that students are never

and students who finish early heve
something else meaningful to do (23HESZ)

S1.P effectively technology asa

ool to engage students in academic success
(Z3HES)

2.4 Check for Understanding

promotes student mastery of

Consistertly 3/4 or more of students are
actively engaged in contentat all imes and
not ofi-task (2.3.£7)

SLP consistentiy pmwd&s muiple ways, as
approprizte, of engaging with content, all
aligned to the lesson ohjective (2.3.E£2)
Ways of engaging with
content consistenty refiect different leaming
modalifies or intelligences (23.£3)

SLP consistently adjusts lesson accordingly
o accommodate for student prerequisite
skills and knowledge so that all students are
engaged (23.£4)

ELL and 1EP students consisterntly have the
appropriate accommodations to be engaged
in content (22.£.5)

Students consisterty work hard and are
deeply acive rather than passivefraceptive
(See Notes below for spexific evidence of
engagemenf) (23.£8)

SLP intermnittently emphasizes key points or
main eas in content 2. 2./N.4)

SLP intermitzently uses developmentally
appropriate language and explanations
(22.1N.5)

SLP intermittently implements relevard
instructional strategies leamned via
professional development (22./N.6)

Intermrittently 3/4 or mare of students are
actively engaged in content &t all mes and
not offtzsk (2.3.N.7}

SLP intermittently provides multiple ways, 25
appropriate, of engaging with content, all
aligned ta the lesson cbjective (23.N.2}

Ways of engaging with
content intermittentiy reflect different leaming
modalities or intelligences (2.3./AL3)

SLP intermittently adjusts [esson accordingly
{o accommodate for student prerequisite
skills and knowiedge so that 2l students are

engaged (23N.4}

ELL and IEF students imtermittertly have the
approptizte accommodations 1o be engaged
incontert (2.3JN.5)

Students intermittenty work hard and are
deeply acive rather thanh passive/receptive
{See Notes below for spectic evidence of
engagemerd) (Z23./N.6)

SLF rarely emphasizes key ports ot e
ideas in content (22.4.4)

SLP rarely uses developmentelly eppropricte
language a2nd explanations (2215}

SLP rarely implements refevant instruction
strategies leamed via professional
development (22.16) :

Rarely are 3/4 or more of students actively
engaged in contertt and not offfask (2317)

8P marely provides multiple ways of
engaging with content aligned to the lesson
ckjective (23.L.2)

Ways of engaging with content rarely reflect
difterent learning modaliies orimelfigences
(23.L3)

SLP rarely adjusts lesson aceordingly to
accommodate for student prerequisite skills
and knowletige so that 2li students are
engaged (Z23.14)

ELL and IEP students rerely have the
appmpnate accommexdations & be engaged
in contert (2.3.L.5)

Students rarely work hard or are deeply
acdve rather than passive/receptive (See
Notes below for speciiic evidence of
engagement) (Z3.16)
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1P Nearly Always Tulfils ciiteria for an
effective teacher; plus

SLP checks for understending at higher
levels by asking pertinent, scaffolding
questions that push thinking; accepts onty
high quality student responses (those that
reveal understanding or lack thereof)
(24HET)

SLP uses open-ended questiorns to surface
commion misunderstandings and 255855
student mastery of material at a range of
beth lower and higher-order thinking
(24.HEZ)

SLP consistently checks for understanding at
almost 21l kay moments {(when checking is
necessary o inform instruction going
forward) (24.E1)

81 F consistently uses 2 variety of methods
10 check for understanding thatare
successhl in capluring 2n accurate “pulse” of
the class’s understanding (24.£5.2)

SLP consistently uses wait time efieciively
both after posing 2 question and before
helping students think through a response
{24.£3

SLP doesn't aflow students to “opt-out” of
checks for understanding

and consistently cycles back to these
students (24.E4)

SLP consistently assesses every shudent's
mastery of the objective(s) at the end of each
fesson through formal or informal
assessments (see note for examples)
(24.E3)

2.5 Modify Instruction as Needed

SLP Nearly Always fulfills criteria for an
effective teacher; plus

SLP anticipates student misunderstandings
and preemptively addresses them (25.HET)

SLP is able to modify instruction to respond
to misunderstardings without taking away
from the fiow of the lessor or losing
engagement (2.5.HE.2)

SLP consistently makes adjustments to
instruction based on checks for
understanding that fead to increased
understanding for most stedents (25.E.7)

SLF gonsistently responds to
misunderstandings with effective scaffelding
techniques (25.E2}

SLP intermittently chedks for understanding
at almost 21l key moments (when checking is
pecessary to inform instruetion going
forward) (Z4.IN.7}

SLP intermittenitly uses a veriety of methods
to check for understanding that are
successfid in capturing an accurate “pulse” of
the class’s understanding (2.4./N.2)

SLP intermittently uses wait time effectively
both aftet posing 2 question and before
helping students think through 2 response
{2.4.IN.3)

SLP doesn't allow students to “opt-out’ of
checks for understanding

and intermittently cydles back 1o these
students (2.4/N.4

SLP intermittenty assesses every students
mastery of the abjective(s) at the end of each
lesson theough formal or informal
assessments (see note for examples)
{2.4.IN.5)

SLP intermittertily makes adjustments 1o
mstruction based on checks for
understanding that lead to increased
understanding for most studertts (2.5JM.7)

Si.P intermittenty responds to
misunderstandings with effective scafiolding
techniques {2.5./N.2)

SLP rarely cfrecks for understanding &t
almost all key muments {when chedldng is

1o inform instruction going
forvard) (24.1.7)

SLP rarely uses = variety of methods to
check for understanding that are successil
in caphring an accurate “pulse” of the dlasss
understanding {2412}

SLP rarely uses walt time effectively both
after posing & question and before helping
students think fhrough 2 response {2.4.L3)

SR gllews students o "opt-ouf” of checks for
understanding and rarely cydes back to
these students (24.14)

SLP rarely assesses every student's mastery
of the objective(s) atthe end of each lesson
through format or informal assessments (see
note for examples) (24.4.5)

SLP rarely makes adjustments to msiruction
hasad on checks for understanding that fead
o increased understanding for most students
{28.L1)

SLP rarely responds to misunderstandings
with effective scaffolding techriques (2.5.1.2)
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SLP doesn't give up,

but consistertly continues to Iy to address
misunderstanding with differert techniques i
the first try is not successful (2853}

SLP inermittently continues to try 1o address
misunderstanding with different techniques if
the firstiry is not successful (2.5.0N.3)

2.6 Develop Higher Level of Understanding through Rigorous instruction and Work

SLP Nearly Always fulfills criteria for an
effeclive teacker; plus

Lessan is acocessible and challenging to all
students (26.HET)

Students are able 1o answer higher-evel
questions with meaningful responses
(26.HE2)

Swdents pese higher-ievel questions to the
teacher and to each other (Z.6.HES)

SLP highlights examples of recent student
work that meets high expectations; insists
and mativates students to do it again if not
great (2.6.HE4)

SLP encourages students” interest in
learning by providing students with addiional
opporiunities to apply and build skills beyond
expected lesson elements (e-g. extra crexit
or enrichment assignments) (Z6HE.5)

Lesson is consistenitly accessible and
challenging to almost all students (Z6.2.1)

SLP consistertly develops higherlevel
understanding through effective questioning
(26.£2)

Students consistently have opporiuntties to
meaningfully practice, apply, and
demonstrate that they are learming (2.6.£.3)

Lesson consistently pushes almost all
students forward due to differentiation of
instruction based on each student's leve! of
understanding (25.E4)

SLP consistenfly shows patience and helps
shudents to work hard toward mastering the
objective and 1o persist even when Taced with
difficult tasks (2.6.5.5)

2.7 Maximize Instructional Time

SLP Nearly Always fulfilis critesia foran
effective teacher; plus

Marages instructional resaurces so routines,
transitions, and procedures are well-
executed, Students know whatthey are
suppesed to be doing and

Manages instructional resources o routines,
transitions, and procedures

are consistently well.executed. Students
know what they are supposed to be doing
and when with minimal prompting from the
teacher {27.£.1)

Lesson is intermittertly accessible and
chalienging to almost all students (2.68IN.7)

SLP intermittertly develops higher-devel
understanding through effective questioning
(2.6.IN2}

Students intermittently have opportinities to
meaningfdly prectice, apply, and
demonstrate that they are learming (2.6N.3)

Lesson intermittentty pushes almost |
studerts forwand due to differentiation of
instruction based on each students level of
understanding (28N

SLP intermittently shows patience and helps
students to work hard toward mastesing the
ohjective and to persist even when faced with
difficult tasks (2.6./M.5)

Manages instructional resources so routines,
transtions, and procedures

are ntermittently well-executed. Studemts
know what they are supposed to be doing
and when with minimal prompting from the
feacher (2.7./N.7}

ZLP rarely continues to ry 1o 2ddress
misunderstanding withy different techniques if
fhe first iry is not successial 2.5.13)

Lesson is rarely accessible and chaflenging
to aimost 2fi students (26.47}

SLP rarely develops higherlevel
understanding through effective questioning
(2.612)

Students rarely have opportunities to
mezningiully practice, apply, and
demonstrate that they are leaming (2.6.1.3)

{esson rarely pushes almost all studenis
forward due 1o differentiztion of instruction
basad on each student’s fevel of
understanding (2.6.1.4)

SLP rarely shows patience ard helps
students ta work herd toward mastering the
objective and fo persist even when faced with
difieutt tasks (2.6.L.5)

Manages instructional resuurces so roudines,
fransitions, and procedures are rarely welk
executed. Students know wheat they are
supposed o be deing and when with minimal
prommpting from the teacher (27.L7}

%2 when withaut prompting from the teacher
~ [2THET
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Studerrts are aways engaged in meaningful
work while waiting for the teacher (for
example, duing attendance) (27.HE2)

Students share responsibility for operations
and routines and work wedl together to
accomplish these tasks (27.AE3)

All students are on task and follow
instructions of teacher without prompiing
{(27.HE4)

Disruptive behaviors and ofitask
conversations are rare; when they ocour, they
are always addressed without major
interruption to the lesson (2. 7.HES)

Swudents are consistertly engaged in
meaninghul work except for brier periods of
time {for example, during attendance)
(27.£2)

SLP consistently delegates fime between
parts of the lesson appropriately so as best
1o lead students towards mastery of objective
{27.£3)

Students are consistently on task and follow
nskuctons of teacher without much
prompting (2.7.£4)

Disruptive behaviors and off task
tonversations are rare; when they oceur, they
are consistentfy addressed without major
interruption to the lesson (27.E35)

Students consistently amive on time and are
aware of the consequences of arriving late
{unexeused) (27.56)

Class consistently starts on-time  (2.7.£.7}

2.8 Create Classroom Culture of Respect and Collaboration

SLP Nearly Always fulfiils critesia for an
effective teacher; plus

Students are invested in the academic
suctess of thelr peers as evidenced by
unprempted collaboration and assistance
(2.8.4E)

Students are consistently respectful of their
teacher and peers (2.8.E7)

Studers consistertly are given opportunities
to collaborate and support each other in the
lezming process (2.8E£.2)

SLP consistently reinforces posifive character
and behavier and uses consequences
appropriately to discourage negative

behavior (PBIS and/or BIF) (2.8.£3)

Students are mtermittently engaged in
meaningful work except for brief periods of
time (for example, during attendznce)
(27IN.2)

SLP intermittently delegates time between
parts of the lesson appropriately so as best
1o lead students towards mastery of objective
{27.1N.3)

Students are intermittertly on task and
following instructions of teacher without much
protipting (27.IN.4)

Disrupfive behaviors and off task
conversations are intermittently addressed
without major intemuption to the lesson
(2.7IN.5)

Students intermittertly arrive on time and are
aware of the consequences of amiving late
{unexcused) (27JN.6}

Class intermittently starts on-time (2.7/AL7}

Students are intermittently respectfid of their
teacherand peers (2.8N.7)

Students intermittently are given
opportunities to collaborate and support each
other in the learning process (2.3.IN.2}

S1P intermittently reinforces positive
character and behavior and uses
consequences appropriately fo discourage
negative behavior (PBIS and/or BIP)
(28.IN.3)

Students are @rely engaged i meaningful
wark except for brief periods of time (for
example, during aftendance) (27..2)

SLP rarely delegates fime betwesn parts of
the lesson appropriztely so as best to lead
students towards mastery of chiective
{2.7.L.3)

Students are rarely on task and following
instructions of teacher without much
prampiing (2.7.14)

Distuptive behaviors and offtask
conversations are rarely addressed without
major irterruption to the lesson (27.1.5)

Students rarely arive on timie and are aware
of the consegquences of arriving late
{unexcused) (2.7.1.6)

Class rarely sterts on-fime (27.1.7)

Students are rarely respectiul of their teacher
and peers (2.8.L7)

Students rarely are given opporfurities to
colizhorate and support each other in the
learning process (2812}

SLP rarely reinforces positive character and
behavior and rarely uses consequences
appropriately to discourage negative
behaviar (PBIS and/or BIF) (2813}
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SLP consistently hes a good rappori with
students, and shows genuine inferest in their
thoughts and opinions (2854

2.9 Set High Expectations for Academic Success

SLP Nearly Always fulfills criteria foran
effective teacher; plus

Students participate In forming atademic
goals for remselves and analyzing their
progress (29.HET)

Students demonstrate high academic
expectations for themselves {20.HE2}

Student comments and actions demonstrate
that they are excited about their work and
understand why it is importent (2.8.HE.3)

SLP consistertly sets high expectations for
students of all levels (28.27)

Students are consistently rvested in their
work and value academic success.as
evidenced by their effort and qualdy of their
work {29.£2)

The classroom is consistently a safe place
take on chalfenges and risk fallure (students
do not feel shy about asking questions or bad
about answering incorrectly) (29.£.3)

SLP consistently celebrates and praises
academic work (2.9.54)

High quafity work of all students
is consistently displayed in the dasstoom
(28.£9

DOMAIN 3: SLP Leadership
3.1 Contribute to School Culture

SLP Nearly Always fulfilis criteria for an
effective teacher; plus

Seek out leadership roles (3.7.HE 1)

Consistently contribute ideas and expertise
to further the school's mission and initiatives
{3.1.£1}

STF imermittently has a good rapport with
students, and shows genuing interest in their
thoughts and opinions (28.N.4)

Teacher intenmittently sets high expectations
for students of all levels (2.8.N.7)

Students are imermittendly invested in their
work and value academic success 25
evidenced by their effortand quality of their
work (28.0N.2)

The dassreom is ntermittently a safe place
to t=ke on challenges and risk faflure
{students do niot feel shy about asking
questions or bad about answering
incorrectly) (29.N.3}

SLP mtermittently celebrites and praises
academic work (29.IN4

High quality wark of students
is mtermittenty displayed in the classroom
(2.9.IN.5)

Intermittently contribute idezs and experfise
1o further the school's mission and initiafives
(31INT)

SLP rarely hzs 2 good rapport with students,
ang shows genume interest in their thoughts
and opinjons (2814)

Teacher rarely sets high expeciations for
students of 21l levels (2.8.17)

Students are rarely invested in their work and
value acaderic success as evidenced by
their effort and quakty of theirwork (2.5..2)

The classroom is rarely a safe place 1o take
on challenges and risk faifure (students fee!
shy about asking questions or bad about
answering incomectly) (2.9.1.3)

SLP rarely celebrates and prises academic
vark (2.8.1.4)

High quality work of students
is tarely dispiayed n the classmom (2.8.15)

Rarely contribute ideas and expertise 10
further the school's mission. and initiztives
{(3.1.L7)
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Go above and beyond in dedicating tme for
students and peers outside of class
(3.1HEZ)

Consistentiy dedicate time efficiently, when
needed, to helping students and peers
outside of class (B.1.E.3)

3.2 Seek/Share Professional Skills and Knowledge

SLP Nearly Always fulfiifs criteda foran
effective teacher; plus

Regularly share newly leamed knowledge
and practices with others (32HE 1)

Seek out opportunities to lead professional
development sessions (3.2.HE.2)

Go above and beyond in seeking out
opporuniiies to collaborate (3.2HE3Z}

Consistently pursue opportunities to imprave
knowledge and practice (e.g. CPL Jt Srv
Tg.) (32E7)

Consistentiy seek out ways to implement new
practices into instrucion, where appliicable
(32E2)

Consistently seck out and participate in
regular opportiunities to work with and leamn
from others. Ask for assistance, when
needed (32E3)

Consistertly welcome constructive feedback
to improve practices (3.2£4)

3.3 Advocate for Student Success

Teacher Nearly Always fulfilis criteria foran
effective teacher; plus

Display commitrnent to the education of 2t
the students in the school. Strive to form
relationships in which parents are given
ample opporunity to participate in student
leaming 23.HET)

Colizhorate with colleagues to make changes
and take risks to ensune shudent suctess
{(33HEZ)

Consistently display conmmmitment to the
education of all hisher students by
communicating with peers across all setings
per IEP {eg. Student at a3 Glance) (3.3.27

Consistently aftempt to remedy obstades
around student achievement across all
seftings (3.3.E2)

Corsistently advocate for student’s
individualized needs across all seltings
(B3E3

Consistently engage in all forms of parent
autreach required by the schoa! (B.2.E4)

Intermittently dedicate time efliciently, when
needed, to helping shudents and peers
outside of class {3.1.IN2}

Intermiftently pursue oppoertunities to improve
knowledge and practice (e.g. CP), Jt Sev
Trg.} (B2INT)

Irtermittently seek out ways 1o implement
n2w practices into instruction, where
applicable (3.2/N2)

Intermittently seek cut and participate in
Tegular opportunities to work with and leam
from others. Ask for assistance, when
needed (S2IN.3}

Intermittently welcome constructive feedback
to impove practices (3.2.1M.4)

Intermitently displey commitment to the
education of all isfher students by
communicating with peers across all setlings
per [EP (eg. Student at a Glance) (3.3JN.7)

Intenmittently atternpt ta remedy obstacles
around student achievement across all
seftings {3.3./N.2)

Intermittently advocate for student’s
individualized needs agross 2fl setfings
{3.3.IN.3)

intermittently engage in forms of parent
outreach required by the school {3.3.0.4}

Rarely puréue opporhimities to improve
knowledge and practice {¢.g. CP{, JL Srv
Ta) (B2L7)

Rarely seek out ways 1o implement new
practices Into nstruction, where applicable
32L3)

Rarely seek out and parficipate in regular
opportunities to work with and leam from
others. Ask far assistance, when needed
(3243

Rarely welcome constructive feedback to
improve practices (3.21.4)

Rarely display commitment to the education

-of all hisher students by communicating with

peers across all seitings per IEP (eg. Student
ata Glance) 3.3.1.7)

Rarely attempt fo remedy ebstacles around
stadent achievement across &l settings

(33.12)

Rarely advotate for student’s individualized
needs (3.3..3)

Rarely engage in forms of parent outreach
required by the school (3.3.14)
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Consisterntly assares the: IEP mimtes of Itermittently assures the IEP MINutes of Rarely assures the |EP MINuEs of service
service are met across all seftings (Master service are met across all settings (Master are met across all settings (Master Schedule)
Schedule) (3.3.E5) Schedule} (3.3.IN.5) {3.315)

DOMAIN 4: Core Professionalism

4.1 Attendance
individual has not demonstrated a pattemn of  Individual demonstrates a pattem of
unexcused absences™ (4.7.MS) unexcused absences* (4.7.0NMS}
4.2 On-Time Arrival

individual has not demoenstrated apattem of Individual demonstrates a pattern of
unexcused kate amivals (2te anivals thatare  unexcused late amrivals (late amvivals that are
in violation of procedures set forth by local in viokation of procedures set forth by local
school policy and by the relevant collective school policy amd by the relevant collective
bargaining agreement) (4.2./45) bargaining agreemernt) 4.20NMS)

4.3 Policies and Procedures

Individual demonstrates a paftern of following  Individual demonstrates a pattern of faifing to

state, corparation, and school policies and follow state, corporation, and school policies

procedures {e.9. procedures for submitting and procedures (e.g. procedures for

disgipline referrals, policies for appropricte submitting discipline referrals, poficies for

attire, Arficle 7 comphiance tmelines, Special  appropriate aftire, Article 7 compliance

Educztion ruies and reguiations) #£.3.MS) timelines, Special Education rules and
regulations) (£.3.DNAMS)

4.4 Respect
Individual demonstrates 2 pattern of individual demonstrates a pattern of flalling to
interaching with students, colleagues, interact with shudents, colleagues,
perentsiguardians, and community mmembers  parents/guardians, and community members
i1 2 respectiul manner {4.4MS} in a respectful manner (4.4.DNMS)
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RISE 2.0 Assistant Principal (v.201 9)

Pn'nted July 15, 2021 at 10:43am

Domain 1.1: Teacher Effectiveness-Mission and Vision
1.1.1 Contributes to the achievement of the mission & vision

Highly Effective

In addition to Level 3, the assistant principal:

(1.1.1.HE.1)

Catalyzes commitment to and vigorous

pursuit of the school's vision & mission
(1.1.1.HE.2)

Effective

The assistant principal: (1.1.1.E.7)

Works through complex issues in ways that
energ:ze s)takeholder commitment

(1.1.

_Contributes individual capabilities and

leading group initiatives that consistently
achieve essential objectives (1.1.1.E.3)

Translates the vision and mission into daily
school practices (71.7.1.E.4)

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Improvement Necessary

The assistant principal: (1.71.7.IN.1)}

Contributes individual capabilities to achieve
essential objectives  (71.1.1.IN.2)

Organizes people and resources towards the
pursuit of key objectives, but the results of
these ventures are inconsistent  (7.7.7.IN.3)

1.1.2 Assists the principal in hiring, developing and retaining effective teachers

Highly Effective

In addition to Level 3, the assistant principal:

(1.1.2.HE.1)

Provides the student management
and/or instructional support necessary to
develop and retain effective early career
teachers (1.1.2HE.2)

[dV

Effective

The assistant principal: (71.1.2.E.1)

Bases hiring recommendations primarily on
the teacher's level of effectiveness
(1.1.2.E.2)

Takes specific actions to facilitate the
development and retention of effective staff
members  (1.1.2.E.3)

Aligns personnel recommendations with the

vision and mission of the school
(1.1.2.E.4)

Improvement Necessary

The assistant principal: (1.7.2.IN.1)

Examines a teacher’s level of effectiveness,
but does not use it as the primary factor in
hiring recommendations (1.1.2.IN.2)

Takes action steps that have a limited
effective on the development and/or retention
of effective teachers  (7.7.2.IN.3)

Occasionally aligns the school’s

vision/mission to hiring recommendations
(1.1.2.IN.4)

Ineffective

The assistant principal:  (7.7.1.1.7)

Prioritizes personal gain over the attainment
of organizational goals in pursuit of the
mission and vision  (7.1.1.1.2)

Exhibits actions or behaviors that negatively

affect stakeholder commitment (1.1.1.1.3)
Ineffective
The assistant principal:  (1.1.2.1.1)

Disregards or fails to examine teacher’s level
of effectiveness when making hiring
recommendations  (1.1.2.1.2)

Fails to take consistent steps to facilitate the
development and/or retention of effective
teachers (1.1.2.1.3)

Fails to align hiring recommendations to the
mission and vision of the school  (7.1.2.1.4)
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Domain 1.2: Teacher Effectiveness - Capital Management

1.2.1 Observes professional practice

Highly Effective

In addition to Level 3, the assistant principal:
(1.2.1.HE.1)

Systematically tracks the number of
observations, type of feedback delivered,
and whether the feedback was implemented
(1.2.1.HE.2)

Differentiates the number of observations
based on observed levels of teacher
effectiveness (1.2.1.HE.3)

1.2.2 Provides actionable feedback

Highly Effective

In addition to Level 3, the assistant principal:
(1.22.HE.1)

Models desired actions or
schedules opportunities for the teacher to
learn from other teachers  (1.2.2.HE.2)

Assists the teacher in rewriting lesson plans,
unit plans, assessments, etc. (7.2.2.HE.3)

1.2.3
HighljEffective

In addition to Level 3, the assistant principal:
(1.2.3.HE.1)

onitors student performance

Effective

The assistant principal:  (7.2.1.E.7)

Examines prior performance and student
achievement data to inform observations and
walkthroughs (1.2.1.E.2)

Accurately categorizes observed
instructional practice (7.2.1.E.3)

Tracks the number of observations and type
of feedback delivered and regularly
communicates observed deficiencies in

teacher practice to the principal (7.2.1.E.4)
Effective
The assistant principal: (1.2.2.E.1)

Develops bite-sized action plans focused on
the highest leverage teacher actions
(1.2.2E.2)

Provides clear directions for how to do the
most important tasks well  (1.2.2.E£.3)

Frequently follows up to ensure feedback is
implemented with fidelity (1.2.2.E.4)

Effective

The assistant principal: (1.2.3.E.1)

»
~ -y 2
o

$EL 5

Improvement Necessary

The assistant principal:  (1.2.1.IN.7)

Frequently categorizes instructional practice
inaccurately (1.2.1.IN.2)

Conducts the minimum number of required
observations, despite observed deficiencies
in professional practice  (7.2.1.IN.3)

Tracks the number of observations and type
of feedback delivered, but fails to
communicate observation results to the
principal (1.2.1./N.4)

Improvement Necessary

The assistant principal: (1.2.2.IN.7)

Develops action plans, but fails to
consistently focus the plans on the highest
leverage teacher actions (7.2.2.IN.2)

Leaves implementation of feedback to

chance by failing to consistently follow up
(1.2.2.IN.3)

Improvement Necessary

The assistant principal: (1.2.3.IN.1)

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Ineffective

The assistant principal: (1.2.1.L1)

Fails to conduct an adequate number of
observations (1.2.1.1.2)

Fails to implement a system to track the
number of observations and/or the type of
feedback offered to teachers  (7.2.1.L.3)

Ineffective

The assistant principal: (7.2.2.1.1)

Provides limited, high-level feedback to
teachers or fails to provide post-observation
feedback altogether  (7.2.2.1.2)

Fails to dewelop action plans with teachers
(1.22.1.3)

Ineffective:

The assistant principal: (1.2.3.1.7)
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Develops teachers’ collective ability
to positivelg impact student learning
(1.2.3.HE.2)

Collaborates with teachers to identify
students that may benefit from the school's

academic support or high ability programs
(1.2.3.HE.3) P ¢ v prog

Regularly analyzes student-level results from
classroom and formative assessments in
post- observation or other 1:1 teacher
meetings to identify instructional and
achievement gaps (1.2.3.E.2)

Collaboratively develops concrete action
steps aligned with student and teacher
needs (1.2.3.E.3)

Frequently follows up to ensure action plans
are implemented with fidelity (7.2.3.E.4)

1.2.4 Demonstrates commitment to improve teacher performance

Highly Effective

In addition to Level 3, the assistant principal:
(1.2.4.HE.1)

Identifies and facilitates
opportunities for teachers to share best
practices (71.2.4.HE.2)

Demonstrates the ability to increase the
teachers' effectiveness as evidenced by

positive gains in student achievement
(1.2.4.HE.3)

Effective

The assistant principal: (71.2.4.E.7)

Facilitates frequent differentiated
opportunities for teachers to engage in
professional learning to increase their
effectiveness as instructors (1.2.4.E.2)

Facilitates frequent 1:1 assistance or
coaching to ensure proper implementation of
new instructional strategies (7.2.4.E.3)

Domain 1.3: Teacher Effectiveness- Talent Review
1.3.1 Assists the principal with the evaluation of teachers

Highly Effective

In addition to Level 3, the assistant principal:
(1.3.1.HE.1)
>

o
Uses gnowledge of teacher strengths and
weaknesses to assist the principal with
strategic planning (1.3.1.HE.2)

Effective

The assistant principal: (1.3.1.E.7)

Ensures all evaluation processes and

expectations are transparent and clear
(1.3.1.£.2)

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Discusses results from formative
assessments in broad terms, but fails to

examine student-level data with teachers
(1.2.3.IN.2)

Allows teachers to establish action steps that
lack clarity or alignment to performance data
(1.2.3.IN.3)

Fails to frequently follow up to ensure proper
implementation (7.2.3.IN.4)

Improvement Necessary

The assistant principal: (1.2.4.IN.1)

Facilitates general opportunities for teachers
to engage in professional learning to

increase their effectiveness as instructors
(1.2.4.IN.2)

Provides individual assistance/coaching that
is infrequent (71.2.4.IN.3)

Improvement Necessary

The assistant principal:  (7.3.7.IN.1)

Follows corporation policies and procedures,
but fails to make these explicit to staff
members evaluated (1.3.1.IN.2)

Primarily analyzes data only after statewide
achievement tests are complete (7.2.3.1.2)

Fails to identify action steps that are aligned
with interim or classroom assessment data
(1.2.3.1.3)

Ineffective:

The assistant principal: (1.2.4.1.7)

Disregards the need for individualized
assistance/coaching (7.2.4.1.2)

Provides limited opportunities for teachers to
engage in professional learning (7.2.4.1.3)

Ineffective:

The assistant principal:  (7.3.1.1.1)

Fails to allocate the necessary time and
resources to complete teacher evaluations
as evidenced by inconsistent or nonexistent
documentation (7.3.1.1.2)
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Domain 2.1: Leadership Actions - Professional Leadership

2.1.1 Effectively communicates
Highly Effective

In addition to Level 3, the assistant principal:
(2.1.1.HE.1)

Uses communication to build commitment for
and establish a pressing sense of urgency to
achieve organizational goals (2.7.1.HE.2)

Maintains high visibility, accessibility, and
establishes strong lines of communication
(2.1.1.HE.3)

Allocates necessary time and resources to
complete thorough, accurate and defensible
evaluations (1.3.1.E.3)

Demonstrates the ability to identify individual

teacher strengths and weaknesses
(1.3.1.E.4)

Uses all available data to assign summative
ratings that clearly differentiate the
effectiveness of teachers (1.3.1.E.5)

Effective

The assistant principal: (2.1.1.E.7)

Communicates well with appropriate
audiences and responds in a timely manner
to resolve expressed concerns (2.1.1.E.2)

Uses appropriate communication methods
and media (2.1.1.E.3)

Maintains appropriate visibility and
accessibility to staff (2.1.1.E.4)

2.1.2 Reflects on practice and continually learns

Highly Effective

In addition to Level 3, the assistant principal:
2. T.Z%JE. i)

B
Promotes a culture of self-reflection and
continuous improvement (2.1.2.HE.2)

Effective

The assistant principal: (2.1.2.E.1)

Expresses willingness to learn and openly
acknowledges areas for growth (2.1.2.E£.2)

i

Allocates necessary time and resources to
complete thorough evaluation, but

summative ratings fail to differentiate teacher

effectiveness  (1.3.1.IN.5)

Improvement Necessary

The assistant principal: (2.1.1.IN.7)

Maintains inconsistent lines of
communication and/or selects
communication methods or media that have
limited effectiveness  (2.1.1.IN.2}

Responds in an inconsistent manner to
resolve expressed concerns  (2.1.1.IN.3)

Improvement Necessary

The assistant principal: (2.1.2.IN.1)

Expresses willingness to learn from others,

but is reluctant to admit own shortcomings
(2.1.2.IN.2}

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Incorporates limited student data and

evidence of teacher practice in evaluation

ratings (1.3.1.1.3)

Ineffective:

The assistant principal: (2.1.7.1.1)

Fails to keep appropriate audiences
informed. Uses methods of communication
that are ineffective or inappropriate for the
circumstance/audience (2.1.1.1.2)

Ineffective

The assistant principal: (2.1.2.1.1)

Resists changes to personal or leadership
behaviors (2.1.2.1.2)
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Engages self and others in professional
growth experiences that translate into a
demonstrable impact on student culture and
achievement (2.1.2.HE.3)

Learns from personal experiences and the
actions/insights of others (2.1.2.E.3)

Establishes priorities and and achieves
action plans focused on high-leverage
leadership competencies (2.1.2.E.4)

2.1.3 Demonstrates resiliency and persistence

Highly Effective

In addition to Level 3, the assistant principal:
(2.1.3.HE.1)

Engages staff and self in a continuous
pursuit of professional growth and school
improvement (2.1.3.HE.2)

Anticipates problems and
confronts and solves problems that have yet
to be successfully addressed (2.1.3.HE.3)

Effective

The assistant principal: (2.1.3.E.1)

Uses challenges and setbacks to inspire
creative problem solving and renewed
commitment to accomplish ambitious goals
(2.1.3.E.2)

Identifies action steps and leverages
available resources to confront difficult
problems (2.1.3.E.3)

2.1.4 Monitors time and task management

Highly Effective

In addition to Level 3, the assistant principal:
(2.1.4.HE.1)

Prioritizes being an instructional
leader above all else  (2.1.4.HE.2)

Is a model of punctuality and timeliness in
discharging his/her professional
:;esponsibiliﬁes (2.1.4.HE.3)
2]

W

Effective

The assistant principal: (2.1.4.E.1)

Consistently allocates the time and
resources necessary to achieve ambitious
goals (2.1.4.E.2)

Spends time on high leverage activities
(2?.4.5.3) . .

Delegates applicable responsibilities to other
staff and helps them achieve success in
these activities (2.1.4.E.4)

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Establishes and achieves most personal
and/or professional growth goals, but
requires significant input from the principal in
establishing priorities and action steps
(2.1.2.IN. 3?

Improvement Necessary

The assistant principal: (2.1.3.IN.7)

Demonstrates the desire to produce great
results, but fails to properly prioritize action
steps or leverage available resources to
achieve ambitious goals (2.1.3.IN.2)

Improvement Necessary

The assistant principal: (2.1.4.IN.1)

Establishes and monitors progress towards
goals, but fails to shield highest leverage

activities from low-level distractions
(2.1.4.IN.2)

Delegates applicable responsibilities to other
staff, but doesn't consistently provide the
support necessary for them to achieve
success in these activities  (2.1.4.IN.3)

Fails to consistently achieve professional
growth goals as outlined in professional
growth plan (2.7.2.1.3)

Ineffective

The assistant principal: (2.1.3.1.7)

Reacts with visible frustration to challenging
problems or setbacks (2.1.3..2)

Easily loses focus on improving student
achievement (2.1.3.1.3)

Ineffective

The assistant principal: (2.1.4.1.1)

Rarely protects time for instructional
leadership priorities  (2.7.4.1.2)

Is frequently distracted by activities that
could be delegated to others or that are

unrelated to achieving the school's goals
(2.1.4.1.3)
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Facilitates the creation of student and staff
culture that self-monitors and corrects
inappropriate behaviors (2.2.3.HE.2)

Coaches a culture of excellence through
repeated practice and modeling of desired
behaviors (2.2.3.E.2)

Consistently and fairly applies positive and
negative consequences for behavior
(2.2.3.E.3)

Promotes a predictable, safe learning

environment through consistency of actions
(2.2.3.E4)

2.2.4 Engage families and the community in student learning

9dVv

Highly Effective

In addition to Level 3, the assistant principal:
(2.2.4.HE.1)

Demonstrates steadfast

commitment to engaging parents who are
traditionally uninvolved in their children's
education (2.2.4.HE.2)

Effective

The assistant principal: (2.2.4.E.7)

Fosters partnerships with families,
community agencies and/or the corporate
sector (2.24.E.2)

Capitalizes on the strengths of stakeholders
in the community to provide interventions,
supports and resources to meet student
needs (2.2.4.E.3)

Assists the principal in securing cooperation
from family and community members to
su%por't school improvement initiatives
(2.2.4.E.4)

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Supports the maintenance of routines,
procedures, and policies, but is primarily
reactive (2.2.3.IN.2)

Fails to consistently apply either positive

and/or negative consequences for behavior
(2.2.3.IN.3)

Improvement Necessary

The assistant principal: (2.2.4.IN.1)

Establishes relationships with key
stakeholders, but does not capitalize upon

their strengths to enhance student learning
(2.2.4JN.23

Inconsistently engages established parents
(2.2.4.IN.3)

Sends inconsistent messages about school
policy (2.2.3.1.2)

Tolerates discipline violations and allows
positive student and staff behavior to go
unrecognized (2.2.3.1.3)

Ineffective:

The assistant principal: (2.2.4.1.1)

Rarely connects with stakeholders about
student learning or to build commitment to
key school improvement efforts  (2.2.4.1.2)
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Domain 2.2: Leadership Actions - School Leadership
2.2.1 Maintains a culture of excellence

Highly Effective

In addition to Level 3, the assistant principal:
(2.2.1.HE.1)

Instills the daily habits necessary to create a
culture of excellence (2.2.1.HE.2)

Is unwavering in maintaining high
expectations for everyone (2.2.1.HE.3)

Effective

The assistant principal: (2.2.1.£.1)

Contributes to the maintenance and/or
development of a student-centered culture
that instills excellence and promotes learning
(2.2.1.E.2)

Provides students and staff the support, time,

and structures necessary to be successful
(2.2.1.E.3)

Celebrates the accomplishments of others
and proactively resolves performance issues
(2.2.1.E.4)

2.2.2 Enhances teacher collaboration

Highly Effective

In addition to Level 3, the assistant principal:
(2.22.HE1)

Assists the principal in establishing a culture
of collaboration that drives positive gains in
student achievement (2.2.2.HE.2)

Effective

The assistant principal: (2.2.2.E.1)

Facilitates teacher coltaboration to design
and implement student- centered initiatives
aligned to the mission and vision of the
school (2.2.2.E.2)

Holds collaborating teams accountable for
achieving desired results (2.2.2.E.3)

2.2.3 Supports a universal code of conduct

Highly Effective

In addition to Level 3, the assistant principal:
(2.2.3.HE.1)

Effective

The assistant principal: (2.2.3.E.7)

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Improvement Necessary

The assistant principal: (2.2.1.IN.7)

Possesses positive beliefs and assumptions
about the potential of students and staff to
learn and grow, but fails to contribute
consistently to the maintenance and/or

development of a student-centered culture
2.2.1.IN.2)

Recognizes and celebrates the
accomplishments of others, but allows
smaller performance issues to go
uncorrected (2.2.7.IN.3)

Improvement Necessary

The assistant principal: (2.2.2.IN.7)

Supports and encourages teamwork and
collaboration on student-centered initiatives,
but fails to hold teams to high performance
standards (2.2.2.IN.2)

Improvement Necessary

The assistant principal: (2.2.3.IN.7)

Ineffectiver

The assistant principal: (2.2.1.1.1)

Fails to take the initiative to identify and
recognize the accomplishments of others
(2.21.1.2)

Consistently ignores staff or student
performance issues (2.2.1.1.3)

Ineffective

The assistant principal: (2.2.2.1.1)

Fails to provide teacher teams the support
and/or resources necessary to achieve
desired results (2.2.2.1.2)

Fails to develop group relationships that
promote teamwork, openness, and/or
collective problem solving (2.2.2.1.3)

Ineffective

The assisttant principal: (2.2.3.1.1)

page 6 of 7



NIAAA Athletic Director Effectiveness Rubric
Printed: August 18, 2017 at 7:3%am

Domain 1: Professionalism
1.1 Implements a written philosophy statement outlining the principles and educational goals of the program.

Highly Effective  (7.7.HE} Effective  {1.1.5) improvement Necessary (71N Ineflective  (7.7.0) NA  (1.1)

1.2 Cooperates with the staff and school administration in establishing, implementing and supporting school policies.
Highly Effective  (1.2HE) Efiective (125 improvement Necessary (L.2JN)  Ineffective (1.2.) NA (12}
1.3 Acts impartially in the execution of basic poficies, and the enforcement of the conference, county, and state high school
association rules and regulations; implements and maintains all health and sport medical requirements and regulations.
Highty Effective  (1.3.HE) Effective  {1.3.5) Improvement Necessary (7.3  Ineflectve (1.3 NA (1.3)
1.4 implements prudent legal procedures, - Maintains proper records; Verifies coaches' qualifications and certification as

necessary; Maintains a perpetual inventory of facility safety evaluations; Maintains a file of all athletic disciplinary actions;
Inferprets rules and regulations regarding academic eligibility.

Highly Effective  (1.4.5HE) Effective {1.4.5) improvement Necessary (14N  Ineflective (1.4.5 NA (1.4)
1.5 Develops and maintains a comprehensive athletic program which seeks the highest development of all participants, and
which respects the individual dignity of every athlete.

Highly Effective  (1.5.HE) Effectve (1.5.6) Improvement Necessary (1.54N}  Ineffective (1.89) NA (15)
1.6 Considers the weli-being of the entire student body as fundamental in all decisions and actions,

>
(e}
> Highly Effective (1.6.HE} Effective (1.6.5) lprovernent Necessary  (1.6N)  Ineffective (1.6 NA (1.6}

page 10of 9



cav

NIAAA Athletic Director Effectiveness Rubric
Printed: August 18, 2077 at 7:3%m ky

compl:ant with legal regu]atlcn of athlet!cs. Insures the dlstnct is well mformed and the athletrc program is rnanaged
according to legal regulations applicable to athletics.

Highly Effective  (1.7.HE} Effecive (1.7.E} Improvemestt Necessary  (7.7./0)  Ineflective  (7.7. NA ({17}
1.8 Organizes, directs and promotes an interscholastic athletic program that is an integral part of the total educational
program.

Highly Effective  (#.8.HE) Efective (1.8.5 |mprovement Necessary  (1.8N)  Ineffective  (1.8.0) NA (7.8)

1.9 Fulfills professional responsibilities with honesty and integrity.

Highly Effective  (1.9.HE) Effective (71.9.5) Improvement Necessary  (7.9.N)  Ineffective  (1.9.} NA (1.8}
1.10 Upholds the honor of the profession in all relations with students, colleagues, coaches, adminisfrators, and the general
public.

Highly Effective  (7.70.HE) Effective  (7.70.E) improvement Necessary (110N} Ineffective (7.70.0 NA (1.70)
1.11 Improves the professional status and effectiveness of the position through participation in local, state and national in-
service programs and conferences.

Highly Effective  {7.71.HE) Effective (1.77.E} Improvement Necessary  {1.71N) Ineffective  (7.71.0) NA (1.71)
1.12 Promotes high standards of ethics, sportsmanship and personal conduct by encouraging administration, coaches, staff,
student athletes and community to commiit fo these high standards.

Highly Effecive  (T.12HE) Effective (1.725) Improvement Necessary  (1.72IN)  Ineffective  (7.72.]) NA (1.72)

Domain 2: Administrative Responsibilities
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Highly Efiective  (2.7.ME) Effective (21.5) Improvemnent Necessary (2.1.N)  Ineffective (214} NA (21}

2 9 Assists the District and schoo! administrator in securing competent personnel for the athletic staff, Assists, coordinates,
and participates as determined by the school administrator, in scheduling and conduct of all athletic staif interviews.

Highly Effective  (22.HE) Effective (225 Improvement Necessary (2.2/N)  Ineffective (22 NA (22}
2.3 Prepares and keeps a calendar of school athletic events. Communicates this calendar and a list of activities to all facets
of the board.

Highly Effective (23.HE) Effective (2.2.5 Improvement Necessary (2300  Ineffecive (23J) NA (23}

2.4 Facilitates schedules and coordinates with school and district administration for all school athletic praciices, activities
and community usage.

Highly Effective  (2.4.HE) Effective (24.5) Improvernent Necessary (24.N)  Ineffective (24.0) NA (24)

2.5 Makes sure specific criteria are issued to students explaining the awards given for participation.

Highly Effective  (2.5.HE) Effective (285 Improvernent Necessary (230N} Ineffeclive (28.0) NA {25}
2.6 Transmits all pertinent information for state association conferences to the principals, coaches, and district
administrators.

Bighly Effective (2.6.5E) Effective [2.6.5) Improvement Necessary (26JA)  Ineffective {26.0) NA (28]

2.7 Arranges school board approved transportation for athletic events.

-
8 Highly Effective (2.7.HE) Effecive (27.5} Improvement Necessary {27.N)  Ineffective (27.]) NA (27}
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Highly Effective (2.8.HE) Efective (2.3.5) Improvement Necessary (2.8/A)  Ineffective (28.) NA (28)
2.9 Acts as a tournament manager for all county, conference, and state tournament playoff activities that are assigned to the
school district.

Highly Effective {29.HE) Effective (29.5) Improvement Necessary (29.N}  Ineffective (29.) NA (29}
2.10 Provides a system to maintain permanent records for each sport, such as wins and losses, outstanding records,
letterpersons, etc.

Highly Effective (2 10.AE} Effective (270.E} ' Improvement Necessary (270.N)  Ineffective {2700 NA (2.70)

2.1 Establishes procedures for the supervision and use of the iraining room.
Highly Effective (277.HE) Effective (271.5) Improvement Necessary (277N} Ineflective (271.)) NA (277}
2.12 Plans, organizes and supervises all special programs with the cooperation of the booster club, coaches, school and

district administrators. - Coordinates award programs, fund raising, pep rallies, gymnasium assemblies, contest infermission
activities, special events, some community event activities.

Highly Effective  {2.72.HE) Effective (2725 improvement Necessary (212N}  Ineffective (2712.1) NA {212)

2.13 Coordinates with district administrators, the repair and maintenance of varsity athletic fields, track and gymnasiums,
including physical education facilities.
Highly Effective (2.73.HE) Effective (273.5) Improvement Necessary (273.0N}  Ineflective (2713.)) NA (213)

S 2.14 Coordinates the organization and operation of the press boxes.

T
Highly Effective (2 14.HE) Efective (2.74.E) Improvernent Necessary (274.N)  Inefiective (2.74.]) NA (214}
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Highly Effective  (2.75.HE) Effective (275.5 Improvement Necessary (2150} Inefiective (275.) NA (275)

216 Assists the district administrator in the preparation and distribution of complimentary passes for the school district.

Highly Effectve (276.5E) Effective (276.5) Improvement Necessary (276N  Ineflective (2.76.0 NA (218}

2 17 Assists in the annual review of the athletic policy and staff handbook and makes it available to students and parents.

Highly Effective (2.17.HE) Effective (2.17.5) improvement Necessary (277.0N]  Ineffective (2.77.) NA (217

2.18 Evaluates the program, always seeking ways to improve interscholastic athletics.

Highly Effective (278.HE} Effective (2.78.5) mprovement Necessary  (2.18./N)  Ineffective (218 NA (218)

2.19 Prepares and obtains signed game contracis.

Highly Effective (2.79.HE} Effective (2719.5) Improvement Necessary  (279.0N)  Insfiective (2.79.) NA (219)
2.20 Emphasizes fo coaches the need for proper player appearance, athletic dress code. Manages use of electronic devices.
Enforces sportsmanship and language requirements.

Highly Effective (2.20.HE) Efiective (2.20.5) Improvement Necessary (220N}  Ineffective (2.20.) NA (220)

2.21 Completes accurate financial records.

Highly Effective (221.FE) Effective [2.21.5) improvement Necessary (221N} Ineffective (2.27.) MNA (221}

& 2.22 Makes sure afl programs receive equal consideration in determining the athletic budget preparation and distribution.
"
Highly Effective (222 HE) Efective (2.22.E) Improvement Necessary (222/N)  Inefiective (222.)) NA [222)
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Highly Effective  {223.HE) Effective (223.E} Irprovement Necessary  (223.JN)  Ineffective {2231} NA (222)

2 24 Informs the school board about program directions, problems and achievements.
Highly Effective (2.é4.HE) Effective (2.24.5} Improvement Necessary {224/N)  Ineffeciive (2.24.)) NA (224)
225 Creates and updates written job descriptions for staff members involved with the sports program, clearly explaining
responsibilities.
Highly Effective  (2.25.HE) Effective (2.25.F) Improvement Necessary {225./N)  Inefiective {2254 NA (2.25)
226 Performs other duties as the principal and/or district administrator may direct.

Highly Effective  (2.26.HE) Effective (226.E) Improvement Necessary (2.261N)  Ineffective (228 NA (228)

Domain 3: Sport Specific Duties
3.1 Attends as many contests, meets and events as possible (home and away).

Highly Effective (3.1.HE) Sfiective (31.5) Improvement Necessary (314N} Ineffective (3.1.)) NA (371)

3.2 Examines all equipment and facilities before use.

Highly Effective {3.2HE) Effective (3.2.5) improvement Necessary (3.2/N)  Ineffective (3.2 NA (3.2

3.3 Provides dressing rooms for visiting teams and game officials.

>
g Highly Effective (3.3.HE} Effective (3.3.5) Improvement Necessary {3340}  Inefiective (3.3.)) NA (3.3)
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association.
Highly Effective (3.4.HE) Effective (345 Improvement Necessary (3.4.N)  Ineffective (3.4.0) NA (34}
3.5 Evaluates each athlete’s grades at the end of each grading period.

Mighly Efiective  (2.5.HE) Efective (3.5.5 improvement Necessary (4N} Ineffectve (350 NA (3.5}

3.6 Secures parent consent cards, physical cards and medical forms from all pariicipantis.

Highly Effective  {3.6.HE) Efective (3.6.5) tmprovement Necessary (3.6/N)  Inefiective (3.6.0) NA (36)

3.7 Informs all coaches of all conference and state rules and regulations.

Highly Effective (3.7.HE) Efective (3.7.5) Improvement Necessary (3740  Ineffective (3.7.) NA (2.7)
3.8 Prepares all reports to state and conference associations and all entry lists for tournaments and meets within the proper
time limits.

Highly Effectve  (3.8HE) Effective (1.8.5 improvement Necessary (384N  Ineflectve (3.8.0) NA (3.8}

3.9 Supervises and observes coaching and maintains proper rapport with coaches.

Highly Effective  (3.8.HE)} Effective (3.9.5) Improvement Necassary  (3.8.0N)  Ineffective (2.9.0) Na (2.9)

3.10 Provides a system of evaluation and professional growth of coaches.

Highly Effective  (2.70.HE) Effective  (3.70.5) Improvement Necessary (3.10.4N) Inefiective  {3.70.) NA (3.10.)
>

jw)
< 3.11 Secures all needed personnel for the operation of the athletic program. - Including: game officials, announcers,
timekeepers, scorekeepers, ticket sellers, ticket takers, security guards, supervisors, custodians, concessions, support
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Highly Effective (R77.HE} Effectve (2L.71.E) Improvernent Necessary  (3.170M)  Ineffective (3770} NA [3.77)

3.12 Develops the operational budget and financial procedures for each sport. - Includes: Directs the sale of tickets for all
athlatic contests; collects all monies from athietic contests and deposits in appropriate accounts; prepares and issues all
vouchers for disbursement of funds from the athletic budget.

Hhghly Effective (3.72HE} Efiective (2.12.E) improvement Necessary (3.12/N)  Inaffective (3.12.) NA (3.72)

3.13 Procures and maintains equipment. - Provides a system for the purchase, storage, repair, cleaning, distribution and
collection of athletic equipment in cooperation with the coaches; establishes procedures for proper use of materials,
supplies, and equipment.

Highly Effective (2.13.HE) Efiective (3.73.5 Improvement Necessary (3.73/N)  Inefiective (3.73.5 NA (3.13)

3.14 Develops community relations. - Creates publicity for all interscholastic sports brochures, press releases and radio
airplay, ete. for all schools at athletic events; Supervises radio and television broadcasts; Assists or coordinates the use of
all facilities by groups outside the school; Arranges for emergency personnel and procedures for all heme athletic events;
Sends reminders of upcoming events to schools, game officials and news media; Supervises and coordinates activities of
cheerleaders with the athletic program; Coordinates participation of school band with the athletic program.

Highly Effective  (3.74.HE)} Effective (3.14.5 Improvernent Necessary (374N} Inefiective (3.74.4) NA (374.)

Domain 4: Core Professionalism
4.1 Attendance

individual has not demonstrated 2 Individual demonstrates & patiern
o pattern of unexcused absences. of unexcused ahsences.

o (1M (4.1.DNM)
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individual has not demonstrated a
patiem of unexcused late artivals
(late anivals that are in violation of
procedures set forth by local school
policy and by the relevant colleciive
bargaining zgreement), (420}

1277ndividual demonstrates 2
pattern of unexcused late arivals
{tate arrivals that are in violation of
procedures setforth by loral schecl
policy and by the relevant collective
bargaining agreement). (L2 DNM)

4.3 Policies and Procedures

Individual demonstrates a pattern
of foflowing state, corporation, and
school poficies and procedures
{e-g. procedures for submiting
discipline referrals, policies for
appropricte afire, efe).  (4.3M)

4.4 Respect

Individual demonstrates 2 pattern
of interacting with students,
colleagues, parentsiguardians, and
comumunity members in a respectiul
manner. (4.4.AM)

Individuad demonstrates 2 pattern
of failing 1o follow state,
corporation, and schoo! polides
ang procedures (e.g- procedures
for submitting discipline refersls,
policies for appropriate atfire, ete.).
#.2.0NM)

individuzal demonstrates a pattern
of fafing to interact with shudests,
collezgues, parents/quardians, and
community members in & respectiul
manner.  (44.DNM)
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Domain 4: PURPOSEFUL PLANNING
1.1 Utilize Assessment Data to Plan

Teacher Nearly Always fulfills criteria foran
gffective teacher; plus

incorporates differentizted instuctionat
strategies in planring to reach every student
at his/her level of understanding  (7.7.HE)

1.2 Create Objective-Driven Lesson Plans and Assessments

Teacher Nearty Always fulfills criteriz for an
effective teacher: plus

Plans for a varisty of differentiated
instructional strategies, anticipating where
these will be needed fo enhance
nstruction across all setings (1.2HE 1)

Incorporates a variety of informead
assessments/checks for understanding as
well as summative assessments where
necessary, and uses all assessmens o
directly inform instruction across all setfings.
{(1.2HEZ)

Teacher consistently uses multiple
assessment deta (PLOF) fo formulate
achievernert, goals, unit plans, and jlesson
plans aligned to the goals (1.7.E7)

Teacher consistently develops

student [EP goals that are measurable,
alfigned to content standards, and nclude
benchmarking {1.1.£.2}

Teacher consisterdly plans daily lessons with
reaningiul objectives, instructional
strategies, and assignments by matching
instructional sFategies as well 25 meaningful
and relevant activifes/assignments to the:
lesson objectives across all settings
(1.2£17)

Teacher consistently pians daily lessons with
meaningiul objectives, instructional
stateg:es and assignmerts by designing
formative assessments that measure
progress towards mastery and informed
instruction across 2l setbngs (1.2E£2)

Teacher consistently plans daily lessons with
mearningfil ohiectives, Instructional
sirategies, and assignments by identifying
lesson ohiectives that are sligned to state
content standards across alt setiings
{(12E3)

1.3 Track Student Data and Analyze Progress

Teacher intermittently uses multiple 2ssessm
ent data (PLOP) to forrmulate achisvement
goals, tmit plans, and lesson plans afigned to
the goals {1.LJN.7)

Teacher intermittently develops

student IEF goals that are measurzhle,
aligned o content standards, and include
benchmarking (7.7J0M.2)

Teacher intermittertly plans daily lessons
with meaningful chiectives, instructional
strategies, and assignments by matching
instruconal strategies 2s well as meaningful
and relevant activities/assignments to the
lesson objectives across alf settings
{1.2.IN.1)

Teacher intermittently plans daily lessons
with meaningful abjectives, instructional
strategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
instruction across all settings (L.2IN.2)

Teacher interrmittentty plans daily lessons
with mezningful objectives, instructional
strategies, and assigniments by identifying
lesson obiectives that are alignad to state
content standards across all selings
{1.2.IN3}

Tezcher rarely uses multiple assessment,
data (PLOF) to formulate achievemnent goals,
unit plans, and fesson plans aigned to the
job (1-1.L7)

Teacher rarely develops student IEP gosls
izt are rmeasurable, aligned o content
standards, and include benchmarking
{1.7.12)

‘Teacher rarely plans daily lessons with
mezningfil objectives, instructional
sirategies, and assignments by matching
insfructional strategies as well as meaningful
and relevant activiies/assignments 1o the
Iesson objectives across all setfings (1.2.L7)

Teacher rarely plans daily lessons with
reaningful objectives, nstructional
strategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
instruction across all setlings (7.2L2)

Teacher rarely plans daily lessons with
meaningful shjectives, mstrucional
strategies, and assignments by identifying
lesson objectives that are aligned o state
content standards across all seftings
{1.2.1.3)
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Teacher Neary AwayS Tamlls criera for 20
effective teacher; plus

Uses dally checks for understanding for
additional data points  (1.2.HE.T)

updates tracking system dafly  (1.3.AFE2)

uses date analysis of student progress 1o
drive lesson planning for the following day
(1.3HE3)

“Teacher Nearly Always fulfils criteria for an
effective tzacher; plus

Students can esplain what they are leamning
znd why it is imporiant, beyond repesting the
stated objective (21.HET)

Teacher effectively engages prior knowiedge
of students in connecting to lesson. Students
demonstrate through work or comments that
they understand this connection (2.7.HE2}

‘feacher consistently uses an effiective data
tracking system to recording student
assessment/progress date (Progress
Monitoring) (1.3.52}

Teacher consistently analyzes studertt
progress towards mastery and plans future
[essons/units accordingly (Progress
Mortitoring)  (1.3.E38)

Teacher consistently maintains a grading
system aligned to student leaming
goals (Progress Menftoring)  (1.2.E£4)

Domain 2: EFFECTIVE INSTRUCTION
2.1 Develop student understanding and mastery of lesson objectives

lmpcrtance ofthe objective

is consistently explained so that students
understand why they are leaming what they
are learing in retation to the IEP goal(s)
(21.E7)

Lesson consistently huilds on studerts’ prior
knowledge of key concepts and skills and
makes this connection evident to students
(21.E2)

The lesson objective consistently is specific,
measurabie, and dligned to standards. it

what students are leaming and what
they will be 2ble to do by the end of the
lesson (21.£3)

Teacher intermittently uses an effective deda
tracking system to recording student
assessment/progress date (Progress
Maoritoring)  (1.3.N.2)

Teacher intermittently anelyzes student

towards mastery and plans fulure
lessons/units accordingly (Progress
Meritoring)  (1-3N.3)

Teacher mtermitenty maintams a grading
system afigned to student learming
goals (Progress Monitoring)  (1.3.MN.4)

Importance of the objectve

is intermittently explained se that students
understand why they are leaming what they
are leaming in relation to the IEP goal(s).
(2.1.IN.1)

Lesson intermittently builds on students’ prior
krewledge of key concepts and skilis and
raakes this connection evident to students

(21IND)

Tne lesson objective intermittently is specific,
measurable, and 2figned fo standards, it
convays what students are learning and what
they will be sble to do by the end of the
fesson (2.7.IM.3)

TFeacher rarely uvses an effective data rackiag
systen to recarding student

ress data (Progress
Moritoring)  {1.3.L2)

Teacher rarely analyzes student progress
towards mastery and plans future
lessansfunits accordingly (Progress
Monitoring)  (1.3-£3}

Teacher rarely maitaing a grading system
sligned to student learming goals (Progress
Monitoring)  (1.3.L4)

Importance of e objechve

is rarely explained so that studerts
understand why they are leaming what they
are learriing In relation to the [EP goai(s)
{214.7)

Lesson rarely builds on shudents’ prior
kniowledge of key concepts and skills and
makes this comection evident to shuderts

2112)

The lesson chigcive is rarely specific,
mezasurable, 2nd aligned to standards. It
does not convey what students are learning
and what they will be able to do by the end of
the lesson (2.4.L3)
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Consistently the objective swillen in a
student-friendly mamner andfor explained &
students in easy-to-understand terms
(21.E4}

The lesson Is consistently well-organized to
move students towards mastery of the
ohiective (2125

Rarety the objective is written in a student-
friendly manner andfor explained to students
n easy-to-understand terms  (2.7.1.4)

Intermittently the objective is written in a
student-friendly manner andfor expiained to
students in easy-to-understand terms
(27.IN4)

The lesson is intermittently wel-organized 1o
move students towards mastery of the
ohjective (27.IN.9

2.2 Demonstrate and Clearly Communicate Content Knowledge to Students

Teacher Nearly Abways fuifilis criteria foran
effective teacher; plus

Teacher fully explains concepts in as direct
and efficient a manner s possible, while stil
achieving student understzrding (2Z2HE7)

Teacher effectively connects content 1o ather
content zreas, students’ experiences and
interests or currerst events in order to meake
content relevant and bulld interest (22HEZ)

Explanations spark student excitement and
imerest in the content (2.2.HE3)

Students parficipate in each other's leaming
of content thraugh collaboration during the
lesson (22454}

Teacher consistently restates and rephrases
instruction in multiple ways to increase
urderstanding (Z.2.E£7)

Teacher consistently demonstrates content
knowledge and defivers content that s
faciuzily correct (22.E2}

Content is consistently clear, concise and
well-organized (2.2£.3)

Teacher consistently emphasizes key points
or main ideas in content (2.2.54)

Teacher consistently uses developmentally
appropriate language and explanations
(22E5)

Teacher consistently implements relevant
instructional strategies learned via
prafessions] development (2.2£.6)

2.3 Engage students in academic content

Teacher mtermittently restates and rephrases
instruction in multiple ways to increase
understanding (22/N.7)

Teacher irtermittently demonstrates content
knowledge and delivers content that s
factually correct (22/M.2)

Content s intermittertly clear, concise and
welkorganized (22.IN.3)

Teacher intermittently emphasizes key points
or main ideas in content (22./N.4)

Teacher imermittently uses developmantally
approprizte anguage and explanations
{224N.5)

Teacher intermittertly implements relevant,
istructional strategies leamed via
professional development (2.2/N.6)

The lesson is rarely well-organized to move
shxients towards mastery of the objective
(2145

Teacher rarely resigtes and rephrases
instruction in redtiple ways 1o increase
wderstanding (2.2L7)

Teacher rarely demonstrates content
knowledge and defivers content that is
factually correct (2212)

Content Is rarely clear, concise and well-
organized (22.1.3}

Teacher rarely emphasizes key points or
rogin ideas in content [2.2./.4)

Teacher rarcly uses developmentally
zppropriate lenguage and explanstions
(2215

Teacher rarely implements relevant
instroctional strategies leamed via
professional development (2216}
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Teacher Nearly Always fulfills criteria foran
efiective teacher; plus

Teacher provides ways 1o engage with
conmtert that significantly promotes stadent
mastery of the chjective (23.HE7)

Teacher provides differentiated ways of
engaging with content specific to indnviduat
student needs (23.HEZ)

The lesson progresses at an appropriate
pace so that students are never disengaged,
and shudents wha finish early have
something else meaningiul to do (23HE3)

Teacher efectively infegrates technelogy as
atol o engage students in academic
success (23.HES

2.4 Check for Understanding

Teacher Nearly Always fulfiils ariteria foran
effective teacher; plus

Teacher checks for understanding at higher
levels by asking pertinent, scaffolding
questions that push thinking; 2ccepts only
kigh quality student responses {those that
reveal understanding or lack thereof)
(24.HET)

Teacher uses opep-ended questions 1o
surizee comenon misunderstandings and
assess shident mastery of materialata
range of both lower and higher-order hinking
(Z4HED)

Consistently 3/4 or more of students are

-actively engaged in comtent 2t all fimes and

not offtask (23.57)

“Teacher consistently provides muilipie ways,
28 appropriate, of engaging with content, ail
afigned to the iesson objective (23.£2)

Ways of engaging with
content consistently reflect different learning
modalties or intefigences (2323}

Teacher consistently adjusts lessen
accordingly to accommaodate for student
prerequisits skills and knowledge so that all
students are engaged (23.E4)

ELL and IEP students consistently have the
appropriste accommodations 1o be engaged
in content (2.3.£5)

Students consistently work hard and are
deeply active rather than passivelreceptive
(See Notes below for specific evidence of
engagement) (2.3.E.6)

Teacher consistently checks for
understanding 2t almost 2l key moments
{when checking is necessary 1o inform
mnstruction going forward) (24.E.7)

Teacher consistently uses a variety of
methods to check for understanding thatare
suecessiyl in capturing an accurate “pulse” of
the class’s understanding (24.£2)

Iptermittenty 34 or more of students are
actively engaged in content 2t all imes and
not ofttask (2.3./M.7)

Teacher intermittently provides mulliple-ways,
as approprizte, of engaging with content, aif
aligned to the lesson objective (23.N.2}

Ways of engaging with
content intermittently reflect different learming
madalifies or imefligences {23.N.3)

Teacher ntermittently adjusts lesson
zeeordingly to accommedate for student
prerequisite skills and knowledge so that alt
students are engaged (23.IN.9)

ELL and [EP students mterittently have the
appropriste accommodations 10 be engaged
incontent (2.3.IN.5)

Students mtermittently work hard and are
daeply active rather than passivefteceptive
(See Notes below for specific evidence of
engagement} (2.3JN.6)

“Teacher Tmtermittenty checks for
understznding ot almost all key moments
{when checking is n o imform
struction gomng forward) (2.4.N.7)

Teacher intermittently uses a varialy of
metheds fo check for understanding that are
successful in capturing an accurate “pulse” of
the ¢lzss’s understanding (24./M.2)

Rareiy are 34 or more of studernts actively
engaged in content znd not ofFtesk (23.L7)

Teacher rarely provides multiple ways of
engaging with content aligned to the lesson
ohjeclive (23.2)

Ways of engaging with contert rarely refiect
different leaming modalities or intelligences
(2313

Teacher rarely adjusts lesson accardingiyio
esccommodate for student prerequisite skils
and knowledge so that all students are
engaged (23.1.4)

ELL and |EF students rarely have the
appropriate accormrmodations to be engaged
in content (2.3..5)

Students rarely work hard or are deeply
active rather than passive/receptive (See
Notes below for spediiic evidence of
engagement) (23..6)

Teacher rarely checks for understanding at
alrnost a2l key moments (when checking is
necessary to inform instruction going
forward) (24.L1)

Teacher rarely uses a variety of methods to
check for understanding that are stccessiul
in capturing an accurate “pulse” of the class’s
understanding (2.4.1.2)
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TJeachers consistertly uses wait time
effectively beth Siter posing 8 question and
before helping shudents think fwough a
response (24.53)

“Teacher doesnt allow students to “opt-ouf’ of
cheeks for understanding

and consistently cycles back 1o these
students {(24E4)

Teacher consistently assesses every
student’s mastery of the objective(s) at the
end of each lesson through formal or informal
assessments ($ee note for examples)
(24E5)

2.5 Modify Instruction as Needed

Teacher Nearly Always fulfilis criteria for an
effective teacher; plus

Teacher anticipates student
misunderstandings and preemptively
addresses them (2.5.HE.T)

Teacher is able to madify instruction to
respond o misunderstandings without taking
away from the flaw of the lesson or losing
engagement (25.HE2}

Teacher consistently makes adjustmants o
instruction based on checks for
understanding that lead to increased
understanding for most studerts (25.£7)

‘Teacher consistently responds to
misunderstandings with effective scaffolding
techniques (2.5.22)

Teacher doesn't give up,

bt consistendy confinues to try o address
risunderstanding with different techniques #f
the first try is net successful (25.£3)

Teachers mtermittently uses watt time
effectively both after posing 2 question and
before helping students think through 2
response {24IM.3)

Teacher doesn't allow shrdents to “apt-oul’ of
chiecks for understanding

znd intermittently cydes back o these
students (2.4./IN4)

Teacher imermittently assesses gvery
student’s mastery of the chjective(s) at the
end of each lessen through formal or informzl
assessments (see note for examples)
(Z4.IN.5)

Teacher imermittertly makes adjustmentstc
instruction based on checks for
understanding that lead o increzsed
undesstanding for mest students (Z5.IN.7)

Teacher intermiftently responds o
misunderstandings with effective scaffolding
tecimiques (Z5./N.2)

Teacher infermittently continues to try to
address misunderstanding with different
techniques if the first try is not successiul
(2.5.1N.3)

2.6 Develop Higher Level of Understanding through Rigorous Instruction and Work

Teacher Nearly Always fulfills criterfa for an
effective teacher; plus

Lesson is accessible and challenging to all
studerts (26.HE. 1}

Lesson is consistertly accessible and
challenging to almost all students (2657}

Lesson Ts inermittently accessible and
chellenging to almost all students (2.6.M.7)

Teachers rarely uses wait time efectively
both after posing a question znd beforé
helping students think through a response
(24.L3)

Teacher aliows students to “opt-out” of
checks for understanding and rarely cycles
back to these students (2.4.04)

Teacher rarely assesses every siudent’s
mastery of the objective(s) atthe end of each
lesson through formal or informat
assessments (see note for examples)
(2415

Yeadher rarely makes adjustments to
instruction based on checks for
understanding that lead to increased
understanding for most students (2547

Teacher rarely responds fo
misunderstandings with effective scafiolding
techniques {25.L.2)

Teacher rarely confinues 1o Ty to address
misunderstanding with different echniques if
the first ry is not successful (2513}

Lesson is rarely accessible and challenging
1o almost 21l students (2.6.1.1]
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Students are able to answer higherevet
questions with meaningiul responses
(26HEZ)

Students pose higherlevel questionsio the
teacherand 1o each other (26HE.3)

Teacher highlights examples of recent
student work that meets high expectations;
Insists and motvates students 1o do dagain if
notgreat (26.HE4)

Teacher encourages students’ interestin
lezrring by providing students with additionat
opportmities to spply and build skills beyond
expecied lesson glements (e.g. extra credit
or enrichment assignments) (28.HE5)

Teacher consistently develops higherdeval
urderstanding through effective questioning
(26.E2}

Students consistently have opportunites to
meaningfully practice, apply, and
demonsirate that they are leaming (26.E3)

Lesson consistently pushes almost afl
students forward due to differentiation of
instruction based on each studert’s level of

understanding (28.£4)

Teacher consistently shows patience and
helps students 1o work hard toward
mastering the objective and to persist even
when faced with difficult tasks (2.6.£.5)

2.7 Maximize Instructional Time

Teacher Nearly Always fulfills eriteria foran
effective teacher; plus

Manages instructional resources $6 routines,
transitions, and procedures are welk-
executed. Students know what they are
supposed to be doing and

when without prompting from the teacher
(27.HET}

Students are always engaged in meaningful
worik while waiting for the teacher (for
example, during attendance)} (27.HEZ)

Students share responsibility for cperations
and routines and wark well together to
accomgplish these tasks (27.HES)

All students are on task and foliow

v instructons of teacher without prompting
m (27.HE<S)

o

Manzges instructional resources so routines,
transitions, and procedures

are consistently weltexecuted. Shxlents
know what they are supposed 10 be doing
=nd when with minimz! prompting from the
teacher (27.£.7)

Students are consistently engaged in
meaningful wark except for brief pericds of
time: {for example, during atiendance)
(27.£2)

Teacher consistently delegates ime bebween
parts of the lesson appropriately so as best
1o lead students towards mastery of objective
(27.E£3)

Sudents are consistently on task and foliow
instructions of teacher without much

prompting (27.5.4)

Teacher intenmiittzrtly develops higher-evel
understanding through effective questioning
(Z.62082)

Shudents intermittently have epportunities to
mezningfully practice, apply, and
demonstrate that they are leaming (2.6./N.3}

Lesson intermitiently pushes almost all
shuderts forward due to differentiation of
mstruction based on each student's level of
understanding (26.IN.4)

Teacher intermittertly shows patience and
heips students o work hard toward
mastering the cbjective and fo persist aven
when faced with dificutt sks (26N.5)

Manages instrucional resources so routines,
fransitions, and procedures

are intermitiertly well-executed. Students
know what they are supposed to be doing
and when with minima! prompting from the
teacher (27.IN.7)

Studems are intermittently engaged in
meaningful work except for brief periods of
time (for example, during attendance)
(2.7.IN2)

Teacher intermittently delegates ime
between parts of the lesson appropriately so
&% best to lead students towards mastery of
objecive (27./N.3)

Students are intermittently on task and
following instrsetions of teacher without much
prompting (27./N.4)

Teacher rarely develops higherievwed
understanding through effective questioning
{2812}

Students rarely have opportunities to
meaningfily practice, apply, and
demonstrate that they are leaming (2.6..3}

{esson rarely pushes almost afl students
forward due 1o differentiation of Instruction
based urt each student's level of
understanding (2.614)

Teacher rarely shows patience and helps
shuderss to work hard toward smastering the
obiective and o persist even when faced with
difficult tasks (2.6..5)

Manages instructional rescurces so routines,
transitions, and procedures are erely walk-
executed. Students know what they are
supposed to be doing and when with minirmal
prompting from the teacher {27.0.7)

Students are rarely engaged in mezningful
wark except for brief periods of tirne (for
eample, during attendance} (27.1.2)

“Teacher rarely delegates time between parts
of the lessan appropriately so 25 best 1o lead
students towards mastery of objective
2713}

Students are raredy on task and fellowing
Instructions of teacher without much
prompting (2.7.14)
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Thieruptive befaviors ard oi-Esk

eorversations are sare; when they ocour, they  corversations are rare; when they ocour, they

are always addressed without major
interruption to the lesson (27.HES}

2.8 Create Classroom Culture of Respect and Collaboration

Teacher Nearly Always fulfills criteria for an

effective teacher; plus

Students are invested in the academic
success of their peers as evidenced by
unprompted collaboration and assistance
{28.HE}

Disruptive behavices and off t2sk

are consistently addressed without major
interruption fo the lesson (2.7.£35)

Students cansistently arrive on time and are
awars of the consequences of amiving iate
{unexcusesd) (2.7.E6)

Class consistently starts on-fime  (27.5.7}

Students are consistently respectful of their
tescher and peers (2.8.E£7)

Students consistently are given opportunites
1o collabarate and stpport each other in the
leaming process (2.5.£2}

Teacher consistendly refrforces positive
character and behavior and uses
consequences appropriately to discourage
negative behavior (PBIS and/or BIF)
(28.E£5)

Teacher consistently has 2 good pport with
students, and shows gemine interest in their
thoughts and opinions (28.£.4)

2.9 Set High Expectations for Academic Success

Teacher Nearly Always fulfils criteria for an

effective teacher; plus

“ Students participatz in forming acadernic
T goals for themselves and analyzing their
~J1 progress (Z9.HET)

Teacher consistently sets high expectations
for students of all levels (Z8.E.7)

Disruptive behaviors and off task
conversations are intermittently addressed
witheut major interruption fo the lesson
(27IN.5)

Studernts mtermitterdly amive on time and are
aware of the consequences of arriving iate
{unexcused) (2.7.I0.6)

Class intermittently starts ondime (27.IN.7)

Students are imermittently respecfil of their
teacherznd peers (2.8N.7)

Students intermittertly are given
opportunities to coliaborate and support each
other in the leaming process (2.8./N.2)

‘Teacher intermittently reinforces positive
character and behavior and uses
consequences appropriately 1o discourage
negative behavier (PBIS andfor BiF)
(2.8.IN.3)

Teacher intermittently has a good reppert
with students, and shows genuine interest in
their thoughts and opinions {28.N4)

Teacher intermittertly sets high expectations
far studerts of 2ff levels (29N}

Disruntive behaviors and off tasik
conversations are rarely addressed without
mgjor inferruption to the lessen (27.L5)

Stugents rarsly arive on time and are awars
of the: consequences of aniving late
(unexcused) (27.46)

Class rarely starts ontime (2.7.1.7)

Students are rarsly respectful of their teacher
and peers (Z8L7)

Students reraly are given oppertunities to
coliaborate and support each otherinthe
lezrning precess (2.8..3)

Teacher rarely reirforces posifive character
and behavior and rarely uses sunsequences
appropriztely 1o discourage negative
behavior (PBIS end/or BIF) {2.8.L.3)

“Teacher rarely has a good rapport with
shudents, and shows genuing interest in their
thoughts and opittions (2814

Teacher rarely sefs high expettations for
students of all levels (2.8.L7)
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“Stadents detnonsrate high 2cademic
expectations for themselves (29.HE2)

Student comments and actiens demonstrate
thzt they are excited 2bout their work and
understand why & is important (2.9.AE3)

Swmdents are consistently invested in their
work 2nd vahue academic suceess as
evidenced by their effort and quaiily of their
work {29.E2)

The classroom is consistently 2 szfe place to
tzke on crellenges and risk failure {students
do not feel shy about asking questions or bad
about answering incomectly) {2.9.23}

Teacher consistently celebrates and praises
academic work (29.£4)

High quality work of 2ll students
is consistently displayed in the classroom
(29.£5)

Domain 3: TEACHER LEADERSHIP
3.1 Contribute to School Culture

Teacher Nearty Always fulfills criteria for an
efieciive teacher; plus

Seeck out leadership roles (3. 1L.HET)
Go gbove and beyond in dedicating time for

students and peers outside of cless
(1HED)

Consistently contribute ideas and expertise
to further the school's mission and nitiafives
(31.E7)

Consistently dedicate time efficiently, when
neaded, to helping students and peers
outside of class (3.7.£2)

3.2 Seck/Share Professional Skills and Knowledge

Teaches Nearly Always fuliilis criteria for an
effective teacher; plus

Reguiarly share newly lzarmed knowledge
and practices with others (B.2HE T}

m

o Seek out opportunities to lead professional
development sessions (S.2ZHEZ}

Consistently pursue opportunities to mprove
knewiedge and practice (2g. CPL, Jdt. Srv
Ty (B2E79)

Consistently seek out ways to implement new
practices imto nstruction, where applicable
(B2EZ

Students are mtermittently invested in ther
wark and value academic suceess 25
evidenced by their effort and quality of their
work (2.9.N.2)

The classraom is intermittently o sefe place
o take on challenges and nsk filure
{students do not feal shy about asking
questions or bad about answering

ncomecly) (29.N.3)

“Teacher intermittently celebrates znd praises
academic work (28.IN.4)

High quality work of students
is imermittently displayed in the classroom
(2.8.IN.5)

Intermitiertly contribute ideas and expertise
to further the school's mission and inifiatives
{3.7INT)

intermitertly dedicate time efficiently, when
needed, 1o helping students and peers
outside of class {3.1.IN.2)

Intermittently pursue opporhmities to improve
kriowdedge and practice (e.g. CPL Jt Srv
Trg.} (B2IN.Y)

Intermittently seek out ways to implement
new practices into instruction, where
applicable (3.2ZIN.2)

Students are rarefy tvestad in their work and
valie acadernic suceess as evidenced by
their effort and quelly of thelrwork (2947

The classroomIs rarely a safe place 1o take
on chaltenges and risk failure (Students fed
shy sbout 2sking questions or bad about
answering incorrectly} (25.L3)

Teacher rarely celebrates and praises
academicwork (2.9..4)

High aquality work of studerns
is rarely dispiaved In the classroom (29.L5)

Rarely contribute ideas and experfiseto
further the scheols’ mission znd initiatives
(2.1.1.1)

Rarely dedicate ime efficiently, when
needed, to helping students and peers
outside of class {2.1.4.2)

Rerely pursue cpportunities to improve
ioowiedge and practice {e.g. CPl, Jt Siv
Trg) (32L7)

Rerely seek out ways to implement new -
pracices inte instruction, where applicatie
3.212)
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Go ahove and beyond m seeking out
opporhunities 1o collzborate (32.HES)

Consistently seek out and parficipate in
regular opportunities to work with and leamn
from others. Ask for assistance, when
needed (22£3)

Consistently weicome construciive feedback
to improve prachices (3.2E4)

3.3 Advocate for Student Success

Teacher Nearly Always fulfills criteria for an
effective teacher; plus

Display commitment o the aducation of alt
the students in the school. Strive to form
relationships in which parents are given
ample opportunity 1o participate in siudent
leaming {2.3.HET)

Colizborate with colleagues to make changes
and take risks to ensure shudent success
(B3HEZ)

Cansistertly display commitment to the
education of all his/her students by
carrnunicating with peers across sil seitings
per IEP (2g- Student ata Glancs). (3.3.£7)

Consistently attempt 1o remedy cbstacles
around student achievement across all
seitings (3.3.52)

Consistently advocate for student's
Individualized needs across all settings
{3.3.E3)

Consistently engage in afl forms of parent
outreach required by the schoot (2.3.E.4)

Consistently assures the |EP minutes of

senvice are met across all seftings (Master
Schedule) (3.3.£5)

Domain 4: CORE PROFESSIONALISM

4.1 Aftendance

Individual has not demenstrated a pattern of
(4.1.MS)

Individual demenstrates 2 pattern of
unexcused absences*  (£7.DONMS)

Intesmittently seek out and parficipate in
regular opportunities to work with and leam
from others. Ask for assistance, when
needed (22IN.3)

Intermitienty welcome constructive feedback
1o improve praciices (3.2/N.4)

Intermittentty display commitment o the
education of all histher shudents by
communicating with peers across all setfings
per IEP (eg. Student at a Glance) (33N

Intermittently attempt to remedy obstacles
around student achievement across gl
settings (33./N.2}

imamitently advocate for student’s
individualzed needs across alf setlings
{3.2IN.3)

Intermittently engage in forms of parent
oulreach required by the schoo! (3.2IN4)

Intermittently assures the IEF minutes of
service are met across all settings (Master
Schedule) (3.3.IN.5}

Rarely seek out and participats in reguiar
opportunities o work with and leam from
others. Ask forassistance, when needed

{3.2.L.3)

Rarely weicome constructive feedback o
improve practices (3:.2/4)

Rarely display commitment t the education
of ait hisher shudents by communicating with
peers zeross all seffings per IEP (eg. Student
ata Glance) @.3.L7)

Rarely attempt o remeady obstacles around
student achievement across all settings
{3.3.1.2)

Rarely advocate for student’s individualized
needs (3.3.L3}

Rarely engege in forms of parent outreach
required by the scheol (3.3.L4)

Rarely assures the [EP minutes of service
are met across all setfings (Master Schedule)
E3LS
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42 Op-Hme-Arrival

Ingnvidusl bas not demonstrated a pattern of  Individual demenstates a pattem of
unexcused late amivals (iate arrivais thetare  unexcused late arivals (fate arrivals thatare
in violation of pracedures set forth by local in viotation of procedures set forth by locat
school poficy and by the relevant collective school policy 2nd by the relevant collective
bargaining agreement) {L.2US) bargaining agreement) (4.2.0NMS)

4.3 Policies and Procedures

Individual demonstrates 2 pattern offollowing  Individual demonstrates a pattemn of filing 1o

state, corporation, and schoof poficies and follow state, corporation, and schosi policies

pracedures {e.g. procedurss for submitting and procedures (e.g. procedures for

discipline referrals, policies for appropriate subrnitting dseipline referrels, policies for

atiire, Articie 7 compbence fimelines, Special  appropriate atfire, Arficle 7 compliance

Education nies and regulations) (4.3.MS5) timelines, Special Education rules and
regulations) (4.3.ONMS)

4.4 Respect
Individual demansirates 2 pattemn of Individual demonsirates a pattern of failing to
interacting with students, colfeasgues, interact with students, colleagues,
parerdsiguardians, and comnmunily members  parents/guardians, and communily members
in 2 respectil manner (4.4M5) ina respectful manner (4.4.DNMS)
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Domain 1.1: Teacher Effectiveness - Human Capital Management

1.1.1 Hiring And Retention

At Level 4, 2 principal Rilfifis the criteria for
Level 3 and addionally: (1.7.7.HE.1)

Monitoring the effectivenass of the systems
and approzches m place used to renit and
hire teachers; (1.7.1.HEZ)

Demanstrating the ability o increase the
entitety ar significant majority of teachers’
effectiveness as evidenced by gains int
student achievernent and teacher evaluation
results; (1.1.7.HES)

Articulating, recruiting, and leveraging the
personal characteristics associated with the
school's stated vision (Le. difigent individuals
to fit & rigorous school cutture). (1.1.1.HE4)

1.1.2 Evaluation Of Teachers

Atievel 4, 2 principal fulfills the: criteria for
iLevel 3 and addiionally: (7.1.2HE 1)

Menitoring the use of ime and/or evaluztion
procadures fo consistently improve the
evaluation process. (1.1.2HEZ)

Principal recruits, hires, and supports
teachers by (1.7.1.£7)

Consistently using teachers’ displayed levels
of effectiveness as the primary factor in
recruiting, hiring, 2nd assigning decisions;
{1.1.1.E2)

Demonstrating ability fo increase most
teachers’ effectiveness as evidenced by
gains in student achievement and growthy
(1113

Aligning personnel decisicns with the vision
and mission of the schoal. (1.7.7.£4)

Principal prioritizes and applies teacher
evaluations by: (1.7.2£.7)

Creating the time and/or resources
necessary to ensure the accurate evaluation
of every teacher in the building; (7.7.2.E2}

Using teacher evaluations to creditly
differertiate the perfommance of teachers as
evidenced by an alignment between teacher
evaluation results and buitding-level
performance; (1.7.2.E3)

Principal recruits, hires, and supports
effective teachers by: (1. L. 1IN}

Occesionally using teachers’ displayed levels
of effectiveness a5 the primary facter in
recruifing, hiring, and assigring dedisions OR
using dispigyed levels of effectivensss as a
secondary factor; (1.1.7IN.Z}

Demonstrating abilty to increase some
tezchers’ effectiveness; (1.7.7.1N.3)

Cccasionally applying the school's
vision/mission to HR dedisions. (1.7.7.IN.4}

2Principal prioritizes and applies teacher
evaluations by: {7.7.2/0.7)

Creafing insutficient time and/or resources
necessary to ensure the accurate evaliation
of every teacher in the huilding; (1.7-2/N.2)

Using teacher evaluations to partialy
differentizte the performance of teacher;
{1.1.2IN.3}

Principal does not recruit, hire, or support
efflective teachers who share he school's
visionfission by: (7.7.7.L7)

Rarety or never using teacher effectiveness
as 2 factor in recruiting, hiring, or assigning
decisions; (1.7.1.12)

Rarely ar never demonstrating the ability to
increase teachers’ effectiveness by moving
teachers zlong effectiveness ratings:
(1.1.1.13}

Rarely or never applying the schocls
vision/mission 0 HR decisions. (7.7.7-L49

Principal does not prioritize and apply
teacher evahtions by: (7.1.24.7)

Failling to create the time andfor resources
necessary 1o ensure the accurate eveluation
of every teacher in the bullding; (1.1.2.2)

Rarely or never using teacher evaluation to
differertiate the performmance of teachers ;
(fL2L3
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Following processes and procedures outined
nthe von evaluation plan for all staff
members. (L1254

1.1.3 Professional Development

At Level 4, 2 principal fulfils the criteria for
Leve! 3 and addionaly: (1.7.3.HET)

Frequently creating leaning opportunities in
which highly effective teachers support their
peers; (1.1.3.HEZ)

Montitaring the irmpact of implemented
learning opporiunities on student
achievement; (1.1.3.AE3)

Efficiently and creafively orchestrating
professional learning opportunities in orderto
maximize time and resources dedicated o
learring opportunities. (7.7.3.HE4}

Principal orchestrates professional leaming
npportunities by: (1.1.3.£7)

Providing learming apportunities to teachers
aligned to professional needs based on
swident academic performance data and
teacher evaluation results; (1.7.3.£.2}

Providing learning opportunities in 2 variely
of formats, such as instructional coaching,
workshops, teatn meetings, efe; (7.7.2.£5)

Providing diffierentiated lezrming opportunities
o teachers based on evaluztion results.
(1134

1.1.4 Leadership And Talent Development

Az Level 4, a principal fulfills the criteria for
Level 3 and addiionaly: (1.14.HET)

Encouraging and supparting teacher
leadership and progression on career
ladders; {1.1.4.HE2)

Systematically providing opportuniies for
emerging leaders to distinguish themseives
and giving them the authority to complete the
task; (1-1.4HED)

Recognizing and ceiebrating emerging
leaders, (1.1 4.HE4)

Principal develops leadership and talent by:
(1.14.E7)

Designing and implementing succession
plans {e.g. career ladders) leading to every
position in the schook; {1.1.4.£.2}

Providing formal and irformal opportuniies
to mentor emearging leaders; (7.7.4.53}

Promoting support and encouragemert of
leadership and growth as evidenced by the
creation of and assignment {o leadership
posiians or leaming opporiunities,
{1.1.4.54)

Following most processes and procedures
outlined in the corporafion evaluation plan for
alf stff members. (1.1.2IN.4)

Principal orchestates aligned professional
learning opportunities funed fo staff needs
by: (1.1.200.7)

Providing generalized leaming opportunities
aligned to the professional needs of some
teschers based on student academic
performance dats; (1.7.3./N.2}

Providing learning opportunities with litle
vafiety of format; (1.7.3.IN.3)

Providing Efferentiated learning opporiunities
1o teachers in some measura based on
evaination results. (7.7.3.IN.4)

Principal develops leadership and telent by:
(1.1.4IN.1)

Designing and implementing succession
plans {e.g. career ladders) leading to some
positions in the schook {1.1.4/N.2}

Broviding formal and informat opportunities
1o mentor some, but not 2ll, emerging
teaders; (1.1.4.IN.3)

Providing moderate support and
encouragement of leadership and growth as
evidenced by assignment to existing
leadership positiens without expanding
possitle positions to accommodats emerging
and developing Jeaders. (7. 1.4N.4

Failmy to foliow all processes and processes
ouflined in the corporation evaiuvetion plan for
st=ff members. (1.1.21.4}

Principal doeé not archestrate sligned
professional learning opportunities tuned to
staff needs by: (7.1.3.L7)

Previding generic or iow-quality [eaming
opportunities uncelzted 10 or uninformed by
student academic perfarmance datay
(1.1.3..2)

Previding no vasiety in formeatof fearning
opporwnities; (7.7.2.43)

Failing to provide professional leaming
opportunities based on evalustivn results.
(1.1.3.14)

Principal does not deveiop leadership and
talent by: (1.1.4.07)

Rarely or never designing and implementing
succession plans (e.g. career ladders leading
to positions in the school; (1.7.4.L2)

Rarely or never provides mentorship to
ememing leaders; (1.7.4.3)

Providing no suppart and encouragement of
leadership and growth; (7.1.414)
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1.1.5 Delegation

At Level 4, = principal fulfils the criteria for
Level 3 and additionally: (7.1.5.HET)

Encouraging and supporting staff members
1o seek out responsibilities; {7.7.5.HE.2}

Monitoring and supporting staff in a fashion
that develops their abifity to nranage tasks
and responsibilities. (7. 7.5.HE3)

1.1.6 Strategic Assignment

At evel 4, 3 principal fuifills the criteria for
Level 3 and addiionslly: (1.7.6.HET)

Leveraging teacher effectiveness fo further
generate stedent success by assigning
teachers and staffto professional leaming

commerifies or other teams that compliment

individual strengths and minimize
weaknesses. (1.7.6.HEZ)

Principal delegates tasks and responsibiliies
appropriatefy by: (1.1.5.£7)

Seeking out and selecting staff members for
increased responsibifity based on their
gquafifications, performance, andfor
effectiveness; (1.7.5.52)

Monitoring the progress towards success of
those to whom delegations have been made;
(1.1.8E3

Provicing support to staff members as
needed. (1.1.5.5.4)

Principal uses stalf placement to suppert
instruction by: {(7.7.6.£1)

Strategically assigning teachers and staff to
employment pesitions based on
qualifications, performance, and
demonstraied effectiveness (when possible)
in 2 way that supports school goals and
maximizes achievement for all shadents;
(1.1.6.E2}

Strategically assigning support sizff to
teachers and classes as necessary to
support stdent achievement. (1.7.6.£.3)

Principal delegates tasks and respensibiliies
appropriately by: (1.1.5.IAL7)

Occasianally seeking out and selecling stail
members for increased responsibility based
on their qualifications, performance andfor
effeciiveness; {1.1.5M.2)

Monitoring completion of dejegated tasks
andlor responsibilifies, but not necessarily
progress towards completion; {7.7.8N.3)

Providing support, but niot always as needed.
{1.1.5.IN.4)

Principal uses staff placement 10 support
instruction by: (7.7.6.IN.7)

Systematically assigning teachers and st=ff
‘o employment positions based on several
factors without always holding student
academic needs as the first priority in
essignmert when possible. {7.1.6./.2)

1.1.7 Addressing Teachers Who Are In Need Of Improvement Or Ineffective

Frequently assigns responsibiities without.
aflocating necessary autherity (7.7.4.L5;

Principal does not delegate tasks and
respensibiiies appropriately by: (1.1.8..7)

Rarely or never seeking outand selecting
staff members for increased responsibility
based an their qualifications, perfarmanes,
andior effectiveness; (7.1.8.1.2}

Rarely of never monitoring completion of or
pragress toward delegated task andfor
responsibility; (7.1.5..3}

Rarely or never providing support. (1.1.5.04)

Principal does not use staff placement 1o
support instruction by: {7.7.6.L7)

Assigning teachers and staff based fo
employment positions purely on
qualifications, such as license or education,
or other determiner not direclly refated to
shudent learning or academicneeds.
(1.1.6..2)

“w  Atlevel 4, 3 principal fulfills the criteria for
W Level 3 and addtionally: (7.1.7.HE.7)

Principa) addresses teachers in need of
improvement or ineffective by: (1.7.7.£.7)

Principal addresses teachers in need of
improvement or ineffective by: (1.2.7./N.1)

Principal does not address tezchers in need
of improvement or ineffective by: (7.7.7.1.1}
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Tracking remediztion plans in order to nform
future decisions about effectiveness of
cerlzin supparts; (7.71.7.4E2)

Staying in frequent communication with
teachers on rermediation plans 1o ensure
necessary support. (7.71.7.4£.3)

Developing remediation plans with teachers
rated as ineffective orin need of
improvemerd; (1.1.7.£2)

Monitoring the success of remediation plans;
(1.5.7.£3}

Following statutory and contractual language
in counseling out or recarnmending for
dismissal ineffective teachers. (L.1.7.E4

Occasionally monitoring the success of
remediation plarss (7.1.7.IN.3)

Occasionally following statutory and
contractual language in counseling out or
recommending for dismissal ineffective
teachers. (1.7.7./N.4}

Domain 1.2: Teacher Effectiveness - Instructional Leadership

1.2.1 Mission And Vision

At Level 4, 3 principal fulfiis the criteria for
L evel 3-and additionally: {1.2.7.HE.T)

Defining long, medium, and shorlterm
application of the vision and/or mission;
(1.21.HE2)

Monitoring and measuring progress toward
the school’s vision andfor mission;
(121HED

Cultivating complete commitment to and
ownership of the school's vision andfor
mission fully within the school and that
spreads to other stakehokder groups;
(1L.21HES

Frequently revisiing and discussing the
vision andfor mission 10 ensure
appropriateness and rigor. (1.2 7.AE5}

4.2 2 Classroom Observations

Principal supports a schuokwide instructional
vision and/or mission by: (1.27.£.7)

Crezting 2 vision and/or mission based ona
specific measurable, ambiious, rigorous, and
fimely; instructonal goal(s); (T21.5.2)

Defining specific instructional and behavioral
actions lirked to the school's vision and/or
mission; (1.2.1.£3)

Culivating commitment to and ownership of
the school’s vision andfor mission within the
majority of the teachers and studerits, as
evidenced by the vision/mission being
communicated consistently and in 2 variety
of ways, such as in classroomns and
expressed in conversations with teachers
and students; (1.2 1.4

Ensuring all key decisions are aligned to the
vision andfor mission. (1.21.E.5)

Principal supports & schocl-wide instructionat
vision and/or mission by: (1.2.1.IN. 7}

Creating a vision and/or mission based ona
specific mezsurable, ambitous, rigorous, and
Himely; instructional goal(s); (1.27.1N.2)

Making significant key decisions without
slignment o the vision andfor mission;
(1.21.1N.3)

Cultivating a level of cornmitment to and
ownership of the schooel’s viston andfor
mission that en some, but notall,
ieachers and students. (1.2 7.IN.4)

Occasionally, rarely or ngver developing
remediation plans with teachers rated as
ineffective or in need of improvement;
(1.4.7.13)

Rargly or never monioring the success of
remediztion plans; {£.7.7.L3}

Rargly or never following statutery and
contracual language in counseling out or
recornmending for dismissal inefective
teachers. (1.7.7.44}

Principal does not supporta: schochwide
instructional vision andfer mission by:
{1.24..1)

Failing to adopt 8 schookwide instructional
vision and/or mission; (7.2.7.L.2}

Defining a schookwide inshructionad vision
and/or mission that is not appliedic
decisions; (1.2.7.1L.3}

Implementing a schookwide instrucional
vision without cuitivating commitment to or
ownership of the vision and/or mission, 2s
evidenced by a lack of student and teacher
awareness. (7.2.7.14)
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At Level 4, a principal fulhils the criteriz for
Level 3 2nd addiionzlly: (7.2 2.HET)

Creating systems and schedules ensuring all
teachers are frequently observed, and these
observations are understood by the principal,
teachers, 2nd students & be an absclute
priority; (1.22HEZ}

Monitoring the impact of feedback provided
to teachers. (1.2.2HE3)

1.2.3 Teacher Collaboration

At Level 4, = principa! Rfils the criteria for
Leve! 3 and additionally: (1.23HE 1)

Monitoring colizborative efforts to ensure a
canstant focus on student feaming;
(1.23.HEZ}

Tracking best collaborative practices to soive
spedific challenges; (1.2.3.HE3)

Holding collshorating teams accountable for
their results. (7.2.3.HE.4}

Principel uses classroom observations 1o
support shudent academic achievement by:
(122.E7)

Visiting 2l teachers frequently {announced
and unannounced) 1o observe instruction;
{1.2.2.£2)

Frequently analyzing student performance
data with teachers to drive instruction and
evaluats instructionat quality; (1.22.E3)

Providing prornpt and actonable feedback to
teachers aimed at improving student
outcomes based on cbhsenvations and
student performance data. (1.22E4

Principal supports teacher collaboration by:
(1.23E51)

Establishing a culture of collaboration with
student teaming and achisvement at the
center as evidenced by ssuch as
commen planning periods; (1.25.£2)

Encouraging teamwork, reflection,
conversation, shating, openness, and
collective probletn soiving; {7.23.£3)

Aligning teacher collaborative eforts to the
school's vision/mission. (7.2.3.E.4}

Principal uses classroom ebsenvations 10
support student 2cadermic achievemert by:
{12207}

Occasionally visiting teachers to chserve
instructon; (7.22.IN.2)

Cceasionally 2nalyzing student performance
data to drive instrucion evaluate instruchiona
quality; (1.2.2/N.3)

Providing inconsistent or ineffective feedback
1o teachers and/or that is not aimed at
improving student outcores, (71.2.2/N.4)

Principal supports teacher caltaboration by:
(1.2.3.0N.1)

Establishing 2 culfure of collaboration without
a clear or explicit focus on student leaming
and achievement; (1.23.N.2)

Supporting and enceuraging teamwork and
colisboration in a limited number of ways,
(1.23.IN.3)

Oceasionzlly aligning teacher ctllzborative
efforts to instructiona! practices. (T.2.2.MM.4

Princpal uses classtoom observations o
support student academic achievement by:
{1.22..7)

Rarely or never visiting teachers fo observe
instruction; (1.2.21.2)

Rarely or never analyzing student
pesformance data OR lacking abfity © derive
meaning from analysis of dats; (1.22.1.3)

Rarely or never providing feedback 1o
tezchers or consistently providing feedback
o teachers that is completely unrelated 1o
student outcomes. (1.22.1.4)

Principal does not support teacher
collaboration by: {12211}

Failing to establish or supporta cuttare of
collaboration through not establishing

stich as common planning periods;
{1.23.L2)

Discouraging tearnwork, openness, and
collective problem solving by faiing t©
provide staff with information pertaining to
problems and/or ignoring feexback
{1.23L3)

Rarely or never aligning teacher collzhorative
efforts to instructional practices, (7.23..4)

_ Domain 1.3: Teacher Effectiveness - Leading Indicators of Student Learning
v14.3.1 Planning And Developing Student Learning Objectives
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R Level 4, 2 prncipal fultils the caersa for
Level 3 and addionally: (1.3.1.HET)

Utlizing SLOs as the basis of schoolwide
goals, andfor the visiun and mission;
(1.3.1.HEZ)

Communicating with community members,
parents, and other stakeholders the purpose
and progress towards SLOs; (1.3.7.HE3)

Enswing students are awsre of and can
enramunicate the academic expectations
inherent in teacher SLOs; (1.3.7.HE4)

Empowering teachers, staff, and stutdents 1o
patiicipate in the monitoring of progress
towards SLOs; (1.3.1.HE5}

Revisiting the use and design of teacher and
schockwide tracking tools. (7.3.7.HE.6)

Principal supports the planning and
development of Student Learring Objectives
{SLOs) by: (1.2.1.£7)

Organizing and leading opportunities for
colizhoration within departments and acress
grades in developing SLOs: (7.3.7.22)

Collaborating with teachers to identfy
standands or skills fo be assessed;
(1.3.1.E3)

Calisborating with teachers 1o develop/select
assessments 10 evaluate overall student
progress; atlizing assessments that
acaurately and reliably measure student
leaming; (7.3.1.E.4}

Systematically working with teachers te
monitor and revisit SLOs throughout year as
necessary; (1.3.1.£5)

Utilizing 2 fracking tool to menitor schook
wide progress on SLOs; (L3 1L.EG

Ensuring teachers utiiize a tracking tool to
show student progress towards SLOs.
(1.3.1.E7)}

1.3.2 Rigorous Student Leamning Objectives

At Level 4, 2 principal fulfilis the criteria for
Level 3 and additionally: (1.3.2HE 7)

Utilizing rigerous SLOs Yo define and lead 2
school’s culture and sense of urgency;
(1.3.2HEZ)

Principal creates rigarin SLOs by: (1.3.2£7)

Enstting teachers’ SL.Os define desired
outcomes; (1.3.2.£.2)

Principal supporis the creation of Student
Learning Objectives (StOs) by (1.3.7.IN.7)

Ongarizing, but enly sceasionally leading or
partitipating in opportunities for

collaboration, or developing the systems and

processes for coltaboretion o
ooour; (1.3.1IN2)

Occasionally collaborating with tzachers to

Principal does not support the creation of
Sugent Learmnmg Objectives ty: (1.3.7.L17)

Faffing to arganize/provide opportunities for

tezcher collaboration; (1.3.7.62)

Faling to mest with teachess b look 2t

identify standards or skills to be assessed; baseline data, select assessments, and set

(1.3.1IN.3)

Focusing on teachers with existing comimen
assessments, but faffing to help those who
need the most help in developing
assessments; (1.3.7./N9

Working with teachers only ctcasionally
throughout the vear to measure progress
towards goals; (1.5. 7.5

Occasionally ensuring most teachers utilize 2

tracking tual to show siudent progress OR
tracking tools wiilized do not measure
progress towards SLOs. (7.3.7.IALE)

Principal creates rigor in SLOs by:
(1.2.20N7)

Aliowing teachers to set lower expectations
for the growth of sorne studems then others,
=nd this s reflected in SLOs; (1.3.2/N.2)

SLDs; (1.2.1.13)

Net meeting with teachers througheut the

yearto look at progress fowards goals.

(1.3.1.1.5)

Principal creates rigor in SLOs by: (1.3.24.7)

Allowing Yor autcomes to be benchmarked to
fess than typical growth; (1.3.21.2)
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Estabiishing an on-going cuflure of looking at
data and progress towards SLOs involving 2l
staff members in the school regulardy
meeting T talk about datz 2nd instructional
pracice. {(1.3.2HE3)

1.3.3 Instructional Time

At Level 4, a principal fulfilis the aiteria for
Level 3 and addiionally: (1.33.HET)

Systematically moniters the use of
instructiona! ime to create innovative
opportunities for increased andfor enhanced
instructional fime. (1.3.3.H£.2}

Ensuring outcomes are benchmarked 16 high
expectations, such a5 intemnational standards
and/for typicel to high growth; (1.3.2.£.3)

Ensuring assessmernts used corespond to
the appropriate state content standards;
{1.3.2E4)

Ensuring 2n 2nalysts of previous year's
student performance is included in the
development of SLOs; (1.32E.5}

Ensuring SLOs are focused on demonstrable
gains in students’ mastery of acadernic
stendards as measured by achievemernt
andfor growth, (1.3.2.E6)

supports mstructionat ime by
{(1.3.3.E7)

Removing all sources of distractions of
instructional fime; (1.3.3.£2)

Promuting the sanctity of instructional time;
{1.3.3.£3)

Ensuring every minute of instructional ime is
maximized in the service of student learning

and achievement, and free from distractions.
(1.33.E4)

Assessing baseline data thet may not be
effectively used to assess students’ starting
points; (T.22IN.3)

Selecting and aliowing for assessments that
may not be appropriately aligned to state
content standards. {7.3.2.IN45)

Principal supports instructional time by:
{1.2.3IN.7)

Removing major sources of distractions of
instructional time; (7.3.2/N.2)

Attempting to promote senclity of
instructional time but is hindered by issues
sueh as school discipline, lack of high
expectations, ets; {7.3.3.IN.3)

Occasionally aliowing unnecessary non-
instructonal events and activities o interrupt
instructioriad fme. (7.3.3.IN.4}

-~ Domain 2.1: Leadership Actions - Personal Behavior

~ 2 1.1 Professionalism

Falling to 255255 baseline knowledge of
students; {7.32.1.3)

Failing to sefect assessmentsthatare
¥ slfigned to comtent standards,
(32,4

Principal does not support instructional time
byr (1.3.3.L1)

Fafling 1o establish a culture in which
instructional time is the priority, &5 evidenoxi
by ciscipline issues, attendance, interruptions
to the school day, et (1.2.2.12)

Rarely or never promoting the sanclity of
instructional time; (7.3.3.13}

Frequenty allowing and/or encouraging
unnecessary non-nstructional events and
acfivities to interrupt instructionzl ime.
(1.3.314
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At Level 4, g principal futils the critena for
Level 3 and addionally: (2.7.7.HET)

Arfictiates 2nd communicates appropriste
behavior 1o all stzkeholders, including
parents and the commuaity; (2.7.7.HE2)

Creates mechanisms, systems, and/or
incentives to motivate students and
colleagues to display professional, ethical,
and respectful behavior at all imes,
(21.1.HE3

2.1.2 Time Management

AtLavel 4, a principal fufilis the criteria for
Level 3 and addifonally: (27.2HET)

Monitoring progress toward established

yearly, montify, weekly, and dally priorities
and objectives; (2.1.2.HE.2)

Monitoring use of time to identify areas that
are not efectively utlized. (2.1.2HE3}

Princpal dspiays professionalism by
(21.9.£7)

Modeling professional, ethical, and respectful
behavior at afl fimes; {(2.1.7.2.2}

Expecfing students and colleagues fo display
professionat, ethical, and respectful behavior
at 2l fimes. (21.7.£3)

Principal manages time effectively by:
(21.2.E.1)

Establishing yearly, monthly, weekly, and
daiy priorities and abjectives; (27.2£2)

Identifying and consistertly prioritizing

activities with the highest-leverage on Student

achievement. (21.2.E£3)

2.1.3 Using Feedback To Improve Student Performance

AtlLevel 4, 3 principe! fulfills the criteria for
Level 3 and additionally: (2.1.3.HE.7)

Developing and implemeniing systems and
methznisms that generate feedback and
advice from students, teachers, pareats,
community members, and otherstakeholders
1o improve student performance; (2.1.3.HEZ)

{dentifying the mast eficient means through

~o  which feedback can be generated;
o (21.3.HE3)

Principal uses feedback to mprave shudent
performance by: (2.1.3.5.7)

Actively soliciting feedback and help from all
key stakeholders; (2.1.3.£2)

Acting upon foedback to shape strategic
priorities o be aligned to student
achievemernt. (2.1.3.£3)

Principal supports professionalism by?
11T

Failing to model professioralism at all Smes
but understanding of professionsl
expectations as evidenced by not acting
counter to these expectations; (2.1.7.JN.2}

Occasionally holding students and
colleagues to professional, ethical, and
respectful behavior expectations. (2.7.7IN.5)

Principal manages time effectively by:
(Z1.2IN.7)

Establishing shortterm and long-term
chjectives that are not clearly afigned and
connected by intermediate objectives;
(2.12IN2)

Oceasionally pricritizes activities urrelated to
student achievernert. (2 7.2.IN.3}

Principal uses feedback to improve student
performance by: (2.1.3.00.7)

Accepts feedback from any stakeholder when
1 is offer=d but does not actively seek out
such input; (27.3./8.2)

Oceasionally acting upon feedback to shape
strategic prioriies afigned to student
achievement, (2 1.3./N.3)

Principal does not support prafessionalism
by: {271.7.1.1)

Falling 1o mode! professionalism 21 all times,
and occasionally modeling behaviors cournter
1o professienal expectations; 2.7.7.1.2)

Rarely ar never holding students and
colleagues to professionzl, ethical, and
respectful bebavior expectations. (27,743}

Principal menages time effecively by:
(21.2.0.1)

Rarely or never establishing timely objectives
or pricrifies; (2.7.21.2)

Regularly prioritizing activities unrefzted to
student achisvement. (2.7.2.3)

Principal does not use feedback to improve
student performance by: (2 1.3.L7%)

Regularly avoiding or devaluing feedback;
(21212

Rarely or never 2pplying feedback to shape
pricrities. (27.3..3)
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Establishing “feedback loops” in which those
who provide feedback are kept informed of
actions taken hesed on that feedbadkc
(21.3.HE4)

2.1.4 Initiative And Persistence

Atlevel 4, a principal fuffills the criteris for
Level 3 and additionally: (21.4HET)

Exceeding typical expeciations to accomplish
ambitious goals; (2.1.4HE2)

Regularly Wemifying, communicating, and
addressing the schoal's most significant
obstacles to student achievement
(2T4HE?)

Engaging with key stakeholders at the district
and state level, and within the: jocal
community to create sclutions to the schools
most significant cbstacles fo student
achievernent (2.7.4HES

Principat displays infiiative and persistence
by: (21487}

Consisterttly achieving expected goals;
(27422}

Taking on voluritzry responsibilites that
contribute to school suctess; (27.4.£3)

Taking risks to support students in achieving
resufts by identifying and frequently
attempting to remove the schoal's most
significant obstacles to student achievement;
(2.1.4.E4}

Seeking out potential partnerships with
groups and organizations with the intent of
increasing student achievement. (2.7.4.£5)

Principal displays initiafive and persistence
by: (2141

Achieving most, but not all expected goais;
{214IN2)

Occasionally taking on addiional, voluntary
responshilities that contribute fo school
suceess; (27.4.IN.3)

Occasionally taking risks to support students
in achieving resuits by attempling to remove
the school's most significant obstacles to
student achievement; (2 7.4.IN.4

Infrequertly seeking out poteriizl
partnerships with groups and organizations
with the intent of increasing student
achievement. (2.7.4./N.5}

Domain 2.2: Leadership Actions - Building Relationships

2.2.1 Cuiture Of Urgency

At Level 4, a principal fulfils the criteria for
Leve! 3 and additionally: (2.2.1.HE 7)

Ensuring the culture of urgency is
sustainable by celebrating progress while
- meintaining 2 focus an continued
o improvement (22 1.HE 2}

Principai creates an organzationa] culture of
urgency bv: (2.2.1.£7)

Aligning the efforts of students, parents,
teachers, and other stakeholders to a shared
understanding of academic and behavioral
expectations; {22 1.E.2)

Principal creates an organizational culfure of
urgency by: (22.1.IN.7)

Aligring major efforts of students and

teachers to the shared understanding of
academic and behavioral expectations, while
failing o include other stakeholders:
{221IN.2)

Principal does not display inifiative and
persistence by: (2.7.4.1.1)

Rarely or never achieving expected goals;
{27.4.12)

Rarely ar never taking on additional,
volurtary responsibifities that contribute to
school sugcess; {2.7.4..3)

Rerely or never taking risks to support
students in achieving results; (2.7.4.14)

Never seeking out potential partnerships.
{21415

Principal does not create an arganizationaf
cuiture of urgency by: (22 7.47)

Falling tc afign efforts of students and
teachers to a shared understanding of
academic and behavior expeciations;
[2.2.1.12)
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2.2.2 Communicaiion

AtLevel 4, 2 principal fulffls the criteria for
Level 3 and addiionally: (222 HE 1)

To the extent posshie, messaging key
concepts in reat ime; (Z2.2HE.2)

“Tracking the impact of interactions with
stakeholders, revising approach and
expanding scope of communications when
appropriate; (222 HE)

Menitering the success of different
approaches fo communicating to identify the
most appropriate channel of communicating
in specific situations. (2.22.HE4)

Leading a refertess pursuit of these
expettations. (227.£3)

Principa! skiffully and clearly communicates
by (22.2E7)

Messaging key concepts, such zsthe
school’s goals, needs, plans, success, and
fallures; (222E2)

Interacting with a variety of stakeholders,
including students, families, community
groups, cemral office, teacher associations,
ofc; (22263

Utilizing a variety of means and approaches
of comrrunicating, such as face-to-face
conversafions, newsletters, websites, etc.
(222E4q)

2.2 .3 Forging Consensus For Change And Improvement

At Level 4, a principal fulfills the criterfa for
Level 3 and additionally: (2.2.3.HE.7)

Guides others through change and
addresses resistance to that change;
(223.HEZ}

Monftors the suceess of strategies and

revises based on strengths and weaknesses;

(22.2HEZ

Creates cultural changes that reflect and
suppert buiiding a consensus for change.
(223.HES

Principal creates 2 consensys for change
and improvement by: (R23.E7)

Using effective strategies 1o work toward 2
censensus for change and improvement;
(223.E2)

Systematically managing and monitoring
change processes; (22.3.5.3)

Securing cooperafion from key stekeholders
in planming and implementing change and
driving improvement. (2.2.3.£.4)

Ccrasionaily leading a pursuit of these
expectations. (2.2.7./N.3}

Principal skiltfully and clearly communicates
by: (222IN.7)

Messaging most, but notall, key concepts;
{222IN.2)

Interacting with 2 variety of stakeholders but
not vet reaching 2l invested groups and
organizations: (2.2 2.IN.3}

Utilizing & limited number of means and
approaches to communication. (2.2.2./N-4)

Principal creates a cansensus for change
and improvement by; (22.3IN.7)

dentifying areas where agreement is
necessary and has not yet begun to
implement strategles ta achieve that
agreement; (2.2.3.IN.2)

Managing change and improvement
processes without byilding systems and
alfies necessary to support the process;
(223IN.3)

Asking for feedback but not yet successhul in
securing cooperation in defivering input from
all stakeholders. (223./N.4)

“Failing 10 renty the storts of stadents and
teachers, thus unable to alignthese efforts,
(227.L3)

Principal does not skillfully and dearly
communicate by: (22247}

Rarely or never messaging key concepts;
222Lg

Imteracting with @ imited number of
stakeholders and failing to reach severa! key
groups and orgznizations; (22213}

Net utilizing 2 variety of means or
approaches 1o communication QR
ineffectively utilizing several means of
eammurication. (2.2.2 14

Principal tdues not create a consensus for
change and improverment by: {22.3.11)

Failing to identify areas in which agreement
andior consensus s necessany; {2.2.3.1.2)

Rarety or never managing or deveioping &
prucess for change and/or improvement;
{2.23.L3)

Rarely or never seeking out feedback or
securing cooperation — making unifateral,
arbirary decisions. (2.2.3.1.4}
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2.3.1 High Expectations

At Level 4, a principal fulfilts the criteris for Principal creates and supports high Principal creates and supports high Principal does not create or support high
Level 3 and additionally: 2.3.7.HEY) academic and behavior expectations by: academicand behaviora! expectations by: academic and behavior expectations by:
(23 1.E1) (23LIN.T) {23.1.11)

incorporating community reembers and other  Empowering teachers and staff to set high Setting clear expectations for student Actepting poor academic performance
partner groups into the establishment and and demanding academic and behavior academics and behavior but ectasionally and/or student behavior; (23.74.2)
support of high academic and behavior expectations for every student; (2.2.7.£2) failing to hold students to these expectations;
expectations; (2.3.1.HEZ) {2.3.7.IN.2)
Benchmarking expectations to the Empowering students to set high and Sefling expectations but failing % empower Failing to set high expectations orsets

of the sizte’s highest performing  demanding expectations for themselves; studerts andfor teachers to set high unrealistic or unattainzble goals. (2.3.7.L.3)
schools: (23.1.HE3) (2.3.1.E3) expectations for student acadernicand

behavior. (2.3.1.IN.3)

Craating systemns and approaches 1o monitor  Ensuring that students are consistentiy

the level of academic and behavior leaming, respectiul, and on {ask; (23.7.E.4)

expectafions; (23.1.4E.4)

Encouraging & culture in which stdentsare Setting clear expectations for student

zble to dearly articulate elr diverse academics and behavior and establishing

personal academic goals. (2.3.1.HE.5) consistent practices across cassooms;
(23.1.£3)

Enzsuring the use of practices with proven

effectiveness in creating success for alt

students, nciuding those with diverse -
characteristics and needs. (2.3.7.£.8)

2.3.2 Academic Rigor
At Level 4, 2 principal fulfills the criteria for Prineipal establishes academic rigor by: Principa! establishes academic rigor by: Pringipal has not established academic rigar
Level 3 and addiionally: (2.3.2.HET) (23.2£7) {23.2/L7) by: (2.3.2.L7}
Creating systerns to monitor the progress Creafing ambiticus academic goals and Crealing academic goals that are nearing the  Fafing to create academic goals or prisites
towards rigorous 2cademic goals, ensuring priosties that are accepted as fosed and rigor required to meet the school'sacademic  OR has created academic goals and
wins are celebrated when goals are metand  immovable. (2.3.2.E52) goals: (2 3 2.IN.2} pricrities that are not ambitious; (2.3.2.4.2}

new goals reflect achievements. (23.2.HE.2}

Creating academic goals but occasionally Cansistently sets and abandons ambitious
deviates from these godls in the Boe of academic gods. (2.3.2..3)
adversity. (23.2.1N.3)
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2.3.3 Datz Usage nTeams

At Levef 4, 2 principal fulfils the criteris for
Level 3 and additionally: (2Z3.3.HET)

Data used as basis of dectsion making is
tansparent and comimunicated to all
swakeholders; (2.3.3.HE2)

Monitaring the use of data in formulating
action plans to identify areas where
sddifional deta is nesded. (2.3.3.4E3)

Principal utiizes deta by: (23.2.57)

Orchestrating frequent and timely team
collaborafion for data analysis; (23.3.52}

Developing and supporting others in
formuleting action plans for immediate
implementation that are based on data
analysts. ? (23.3.£3)

Principal utiizes data by: (23.2.A.7)

Occasionally supporting and/for orchestrating

team collaboration for data analysis;
(2.332IN.2)

Oceasionally developing and supporting
others in formulating action plans for
irmplermentation that are based on data
analysis. (23.3.N.3)

Principal does not utilize deta by: (23.3.L7)

Razrely or never arganizing efforts 1o analyze
data; (23312}

Rarely or never applying datz analysis to
develop acion plans. (2.3.3.1.3}
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Domain 1: Academic Achievement

1.1 The Schoel Counselor Utilizes Data To Monitor Student Achievement And Works Collaboratively With Stakeholders To
Enhance Student Success.

The schiool counselor effecively utilizes datz  The school counselor monitors studers The school counselor monfors student “The school counseler does not monitar
to monitor studert achievement and works achievement and sometimes utfizesthe data  achieverment but does not utiize the datato  acedemic achievement. (7.7}
colizboratively with stakeholders to enbiance to enhance shident success through enhance student success.  (71.7./N)

student success., (7.7.HE) ceflaboration.  (4.1.E)

1.2 The School Counselor Demonstrates Knowledge Of Current Trends In Student Development And Academic Achievement.

The school eaunselor regularly engages in The school counselor regularly engages in The schoal coonselor sporadically engages  The school counselor does not engage in
professional development {(e.g., attends professional development.  (7.2.8) in professiona development. (1.2./A) professional development. (1.2}
relevant conferenices, webinars, courses, in- X

services, reads profiessional journels, ete)

and i new knowiedge in herhis
dally work. {1.2.HE}

1.2 The School Counselor Supports All Students In Making Decisions, Setting Goals And Taking Appropriate Action To
Achieve Goals.

The school counselor encourages all The schoof counselor generally encourages  The school eounselor rarely encourages The school counselor does notencourage
shidents in using a decision-making/problem  students inusing a decision-making/problem  students in using a decision-making/problem  studentsin using 2 decision-making/problem
seiving model and In developirg effectve solving model and in developing effective solving mode! and in developing effective solving model 2nd in developing effective
coping skdlis for dealing with problems. The  coping skilis for degling with problems. The  coping skills for dealing with problems. The  coping skills for dealing with preblems. The

counselor assists all students in identilying counselor assists some studeris in coungelor rarely assists students in counselor does not assist students in
shortterm and long-term goals and in identifying short-term and long-ferm goals Tdertifying shork-term and long-erm gozls or  identifying shortterm and longterm goais or
develuping appropriate action plans. and in developing appropriate aclion plans. in developing appropriate action plans. in developing appropriate action plans.
{1.3.HE) (1.3.5) {(1.308) (1.3}

1.4 The School Counselor Engages All Students In Problem Solving, Critical Thinking, And Other Activities.
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The school counselor consistertly provides The school counselor regularly provides The school counselor rarety provides The school counselor does nat provide
cppertunities and support for all siudentsto opportusities and support for students o oppartunities and support for students to oppurunities and support for studerts to
engage in problers sciving and in engzage in problem solving and in engage in problem solving and in engage in problem solving and in
investigating and analyzing concepts and investigating and analyzing concepts and mvestigating and analyzing conicepts and investigating and analyzing concepts and
questions.  (1.4.4E) questions. (1.4.5 questions. (1.4.IN} quesfions. {T4.0)

1.5 The School Counselor Utilizes And Sequences Guidance Activities And Materials To Impact All Students’ Academic
Achievement.

Guidance activities and materials are Guidance zctivities and materials are Guidance activities and materials are Guidancs activities and matesials gre not
sppropriate-for students, designed o make generally appropriate for students, designed  partislly eppropriate for students and engage  2ppropriate for students and do not engage
content and concepts relevant, and engage  to make content and concepts relevant, and  some students in appropriate decision shudents in appropriste decision making.
2l studerts i appropriate decision making.  engage most students in gppropriate making. Some activities are logically Activities are not logically sequenced within
Acsvities are logically sequenced within decision making. The majorify of activifies sequenced within indvidual lessons. ndviduzt lessons.  (7.5.0)
individua! lessons.  (1.5.HE) are logically sequenced within individual {1.5.IN}

lessons. (1.5.E)

1.6 The School Counselor Supports All Students In Developmentally Appropriate Academic Preparation Essential For A Wide
Variety Of Post Secondary Options.

“The school counselar consistently guidesall  The scheol counselor generafly guides The school counselor rerely guides students  The school counselor dees nat support
students in establishing challenging students in establishing chailenging in establishing chaffenging academic goals students in academic preparation essential
academic geals and understanding academiic goals and understanding and understanding assessment resulis, The  fora wide variely of post-secondary options.
assessment results. The counselorassists sl assessment results. The counselor assists counselor rarely assists students in applying (.60
students in 2pplying knowiedge of aptitudes  some students in apphying fnawledge of knowiedge of aptitudes and interests to goal
and interests to goal setting and identification  aptitudes ancd inferests to goal sefting and setting and identification of postsecondary
of postsecondary options consistert with identification of postsecondary aptions options consistent with students” inferests
students’ interests and abilities, (1.6.HE) consistent with students’ interests and and obiflities. (7.6.IN}

abilittes. (1.5.5}

Domain 2: Student Assistance Services
2 1 The School Counselor Assists All Students In Acquiring The Attitudes, Knowledge And interpersonal Skills To Help Them
Understand And Respect Self And Others.

@]
fod
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‘The school counselor consistently
encourages students to acquire the attitudes,
knowledge or interpersonal skills so that fhey
can understznd and respect self and others
and effectively modets appropriate behaviers.
(2.1.HE)

2.2 The School Counselor Facilitates All Students’
Programming To Support Students’ Healthy Physical, Social, Emotional

Collaboration.

The school counselor consistently explans
the students’ right to 2 safe and secure
school environment: helps students 1o
differentiate situations that require peer
support; provides adult assistance and
professional kelp; 2ssists students 1o iderrtify
rescurces; and implemernts prevention
programming for studerts or stzkeholders.
(2.2.HE}

The schoal counselor often encourages
shdents to aequire the atiiudes, knowledge
or interpersonal skills sa thet they can
understand and respect self and others and
models appropriate behaviors. (21.5}

The school counselor ofien expicing the
students’ right to & safe and secure school
environmeng helps students to differentiate
situations that require peer support; provides
adult assistance and professional helpr
assists students to identify schoolf and
communtty resources; and itplemernts any
prevention programiming for students.

(225

The school counselor rarely encourages
students to acquire the aifitudes, knowledge
or interpersonal skiils so that they can
understand and respactself and others and
raraly models appropriaie behaviors.
(271N}

“The school counselor rarely expiains the
students’ right to a safe and secure school
environmertt, helps students o differentiate
situations that require peer support, adult
assistance and professional help, assists
students to identify school and community
resources, or implemerts any pravention
programming for students. (2269

The scheol counselor does not encourage
students to acquire the attitudes, knowledge
crimerpersonal skills so that they can
understand and respect self and others and
does not maode! appropriate behaviors.
(214

Understanding Of Safety And Survival Skills And Implements Prevention
, And Academic Development Including Stakeholder

The school counselor does not explain the
shudents' right 1o @ safe and secure school
environment. kelp shudents to differentiate
situations that require peer support, adult
assistance and professional belp, help
students o idestify schoo! and compaunity
rescurces, or implement any prevention
prograrming for students. (220

2.3 The School Counselor Provides Individual Counseling, Group Counseling, Classroom Guidance, Consuliation, Crisis

Intervention, And Referrals.

The school counselor consistently addresses
the diverse needs of students by providing
individual counseding, group counseling,
dassroom guidance, consultation, crisis
intervention, and refertals as appropriate.
{23.HE)

The schoal counselar often addresses the
diverse needs of shidems by providing
individual counseling, group counsefing,
classroom quidance, consultation, crisis
intervention, and refenais as appropriate.
(235}

“The school courselor rarely addresses the
diverse needs of students by providing
individual counseling, group counsebng,
classroom guidance, sonsuitation, crisis
imtervention, and referrals as appropriate.
(23I8

The school counseior dees not provide
individual counseling, group courniseling,
clessroom quidance, consultztion, crisis
intervention, or referrals. (230

2.4 The School Counselor Provides Services To All Students, Fostering A Clear Understanding Of Diversity, Ethnicity, And

Culture.

The school counselor consistently provides
services to 2l students, fostering a clear
understanding and appreciation of diversity,
ethnicity, and culture.  (24.HE)

The school counseler takes 2 multicultural or
diverse perspective into consideration when
providing services to studerds.  (24.8)

The school counselor sometimes provides
services to students from 2 multicuttura! or
diverse perspective and fosters a clear
understanding of diversity, ethnicity, and
culture. (241N}

The school counselor never Bkes a
multicultural or diverse perspective imo
cansideration when providing services to
stdents. {240}
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3.1 The School Counselor Facilitates A Comprehensive Career Program That Is Age Appropriate And Aligned With Local,
State, And National Standards.

The school counselor facilitates age-
approprizte career development, afigned with
local, stzte, and national stendards, utllizing
cutside resources (Le. family, corranunity,
work foree), to expand career knowledge and
experiences. (3.1.HE)

The schoo! counseior facilitates age-
appropiiate career development, aligned with
Iotal, state, and national stendards. Qutside
resources are occasiondlly used.  (3.7.8)

The school counselor rarely faciftates age-  The schoel counselor does nat facifitate age-
appropriate career development, akigned with appropriate career development,  (2.1.0
loe, state, and nefions! standards.

B1N)

2.2 The School Counselor Facilitates All Students’ Understanding Of The Relationship Between Academics, Personal
Qualities, Education And Training, And The World Of Work.

“The schoof counselor helps a2l studerts
understand the refationship between
educational achievement and career
success, explains how work can help
sudents achieve personal success and

The school counselor helps all students
undersiand the relationship between
educational achievement and career success
and explaing how work can help students
zchieve personal success and satisfaction.
satistaction, znd demonstates knowledge of  The counselor promotes Efelong leaming and
students’ background, skils, and interests. emplayabifity skills. Some datz is utilized.
Data include age-oppropriate assessments, (325

increasing awareness of interests, abilities,

aptitude, and values. The counselor uses

this knowledge to meet students’ needs and )
assist in career development, promoting

Tifelong leaming and employabifity skills.

{8.2HE)

The schoot counselor rarely helps students
understand the relationship between
educational achievement and carser success
and rarely explain how work can help
students achieve persanal success and
satisfaction. The counselor rarely promotes
fifelong leaming and employabiitty skils.
Data is rarely utlized. (32.IN)

“The school counselor does not help students
understand the reletionship between
educaticnal achievernent and career success
and does not explain how wotk can help
students achieve personal sutcess and
satisfaction. The counsejordoes not
promote fifelong learning and employabifity
siils. Datais notused, (324

3.3 The School Counselor Supports All Students In The Application Of Strategies To Achieve Future Success And
Satisfaction.

-

[ ]
k-

The counselor consistently helps students
apply decision-miaking sKills to career
awareness, career planning, course selection
and career ftansitions, Studentsare
encouraged to use multiple research and
informationat resources ta obtain career
information.  (3.3.HE)

3.4 The School Counselor Collaboratively Analyzes Data, Utilizes Research Based interventions And Develops Programming

The counselor helps siudents apply detision-
meking skills to career awareness, faresl
planning, course seleciion and career
transitions. Students are encouraged fo use
multiple research and informational
resources to obtgin career mformation.
(3.3.8)

The counselor rarely helps students apply
decisionmaking skills to career awareness,
career planning, course selection or career
transitions. Students are rarely encouraged
1o use research and informational resources
10 obitain career information. (3.3.00)

The counselor does not help studerds apply
decision-making skills to career awareness,
career planning, course selecion or career
{ransitions. Students ate not encouraged fo
use research and informational resources
obtzin career information. (3.3.5
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The school counselor consistently _ The sthool counseler often colizborates 1o The school counselor rarely collaborates © The school counselor does not analyzs data,
collaborates to analyze data, utlize research-  analyze data, utiize research-pased analyze datz, wifize research-based utiize research-based interventions or
based imterventions and develop interventions and develop programming to nterventions and develop programming 1o develop programming to assist students in
programming to assist students in acquiring assist siudents in acquiring the attitudes, assist siudents n acguiing the atitudes, acquiring the affitudes, knowledge, and skills
the atitudes, knowledge, and skills knowledge, and skills necessary for felong lnowledge, and skills necessary forFfelong necessary for felong leaming and career
necessary for lifelong earming and career learning and career readiness. (3.4.E) learning and career readiness.  (B3.41N) readiness. (240

rexdiness.  (34.HE}

Domain 4: Professional Leadership
4.1 The School Counselor Establishes Professional Goals And Pursues Opportunities To Grow Professionaily.

The counselor’s professional gosls are Professional goals are developed, and the Professional goals are sormetimes Professional goals are not established. The
evidenced in improved personal, schoo! caunselor often pursues applicable established. The school counsaior school counselor does not pursue
professional, and program development. opportunities to acquire knowledge and mfrequently or indiseriminately pursues opportunities to acquire new knowledge and
{S)he Is an active metnber of one or more enhance skills and parficipates in the opportunities 1o acquire new knowledge and  skills and rarely participates in the
professionzl erganizations or networks. professional community. 7.5} skills and rarely participates in the professional community.  (4.1.0)

#.1.HE) professional commurity, (47N

4.2 The School Counselor Takes A Leadership Role As An Advocate Within The Counseling Department, The School Setiing,
And The Community.

The school counselor provides consistent The school counselor provides consistent “The schoal counselor inconsistently provides  The schoo! counselor provides no

and effective leadership in the school and effective leadership in the school Jeadership, but may not follow through teadership—either furmal or informal—in the
counseling program, the school, and the counseling program and the school. (42E5)  approprigtely or may not demonstrate an counsefing department, the scheol setting, or
community in a way that drectly benefits effective leadership style. &.2/N} the community. (£.2.1)

students, Tamilies, educational perseninel,
andfor conmrriiity stakeholders. (4.2.HE)

4.3 The School Counselor Collaborates With Teachers, Parents, And The Community To Advocate For The Success Of All
Students And Increase Awareness Of Studenis’ Needs.

page Sof 7



Indiana School Counselor Rubric
Printed: August 21, 2077 at 2:15pm

“The school counselor demonstiates eifective | 1he schoo! counselar demonsirates efiecive  The school counselor is inconsistent in The SChoot COLSEIoT 5 2N INeflectve
communicztion skills 2nd collaboration with comrrumisation skills and colizboration with communication and community engagement,  comrnurmicator and is disengaged with
teachers, families, and community teachers, families, and commurity OR Is effective with only a very small teachers, the parents and community

sizkeholders from a variety of backgrounds.  stekeholders from a variety of backgrounds.  poputation to the detriment of cthers. stakeholders. {4.3.)

The school counselor demonstites a direct (4.3.5) {4.3.IN)

impact of these collaborative activifies on
students. (L3.HE)

4.4 The School Counselor Adheres To Ethical Standards Of The Counseling Profession, Respects Student Confidentiality,
And Follows The Laws, Policies, And Procedures, Which Govern School Programs.

The school counselor slways demonstrates  The school counselor typically demonstzies  The sthodol counselortypically holds to the The school counselor has breached

professional conduct and integrity; seeks professional conduct and integrity; seeks ethical code of the American Schoot confidentizlity. The counselor demenstrates
appropriate intervention services forstudert  approprizte intervention services for student Counselor Associafion but mey flf shertof disregard for laws, policies, and procedures
cansultation, and/or (clinical) supervision; consuliation, and/for {clinical) supervision; the highest ethical standards. The in a2 manner that could heve led 1o harm to
abides by ethical and legal codes and seeks  abides by ethical and jegal codes and sesks  counselors consistency in law, policy and students, families, or the educational mission
consuliation and supervision as needed. consultation and supervision as needed. procedure s questionable.  (4.4./N} oftheschool. (44.0

{4.4HE} (4.4.5)

4.5 The School Counselor Plans, Organizes And Delivers An Effective Comprehensive School Counseling Program (Within
The Resources Of The School And Corporation).

The schoo! counseling program is The school counsefing program consistently  The school counseling program serves some  The school counseling program &5 ineffective
comprehensive in addressing the academic;,  bullds the acadermic, career, and students and lacks data to support 2nd the school counselor has demonstrated
career, and personal/social development of persorial/social development of most effectiveness. The school counselor is not no attempts fo make improvement to the

all students. The school cotmselor students in the school, supporting at Jeast demonstrating inffiative to improve the schodl  delivery systems, increase the students
demonstrates shudent ottcome data that are  some of this with sfudent outcome data. counseling program.  {(4.5./N} served, or evaluate areas of particular
directly atiributable to the school counseling  (%.5.E) strength or weskness. (£.5.)

program. (4.3.FE)

4.6 The School Counselor Provides Systems Support By Effectively Managing The School Counseling Program, As Well As
Supporting Other Educational Programs And Student Services.

90
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“The school counselar serves as a collegial
|eader and positive role mode! fo provide
management activities that suppart the
counseling program, advocats for ai
shudents, and promote ethical standards with
students, school personnel, parents, and
community agencies. (4.6.HE)

The scheol counselor provides rmaragement
activities that suppert the program’s
guidance, counseling, and advacacy
itiztives in & way thet advoeates for all
students: assists teachers with the
integration of guidance activifies mta the
curmicnlurm: and shares ethically appropriate
informztion about students with school
personnel, parents, and commurity
agencies. (4L6.E)

The schoo! counselor provides seme, but not
adequate, program management i the
schocl counseling progrars. The school
counselor is inconsistent in supparting other
educatonal or student sefvices programs.
(@.EIN)

The school counselor does not suppert the
schoo! counseling program with any program
manzgement aciivities. The scheol aounselor
is not involved-wor is minimally involved—in
providing support to other educational or
stdent services programming through
parmerships. (4.6.0)
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Hiskily Efecive (0

: : The snpermtendent nm the role of hnman capital manager{ to dnve lmprovemenis hmldmg I&der
effecnvems and student 2chievement.

TIlc sopermiendent rarely

L1 The supetintendent The superintendent consistantly The soperintendent consisteatly | The supetintendent ccrasionally
effectively recruits, considers zn administrator’s considers am administrator’s considers an adonisteatns®s considers am
hires, assignus, and effectiveness a5 the primary factor affestiveness as the primary effectivensss as the primary factor | adoinistrator’s
retains school leaders. when recruiting, hiring, assigning, or factor when recrviting, hiriog, when recruiting, hiring, assigning, | effectiveness when

retaining the leader and monitors the 25signing, or retaining the or retzining the leader. recruiting, Diring,
effectiveness ofthe personnel process | leader. assigning, or retaining the
utilized thronghomt the school The superintendent accasionally leader.
corporation. The supesintendent consistantly | considers school or corporation

considers school or corporation | goals when making personnel The superimendent does
The superintendent consistantly gozls when making personnel derisions. not consider school or
sousiders school or corporation goals decisions. corpoTation goals when
when making personnel decisions. making personnel

decisions.

12 The superintendent The superimendent has developed 2 Some effort has been made 10 The supsrintendent is aware of the | Professional development
ereates a professional system of job-embedded professional | differentiare and embed differentiated needs of 3s ypically “one size fts
development system for | development that differentiates training | professional development to administrators, but professional all,” znd there is Iile or
school leaders based on | and fmplementation based on meet the needs of individnal development is only embedded In | no evidence of recogniton
proficiencies and needs. | individual administrator needs. administrators, meexings at this time rathey than of individual administrator

incorporating the use of needs.
The superintendens uses data from collzboration, study teams, cte.
performance evaipations 1o assess
proficiencies and iGemnify pdority
needs 1o suppert and retzin effective
administrators.

13 ‘The superintendent The soperimtendent has idemtified and | The superintendent has The superintendent has providsd | Thers is no evidence of
identifies and mentors mentored multiple administrators or identified 2nd mentored at least | some raining o an emerging effort to develop any
emerging leaders to instructional personnel who have one emerging leader 1o assume | school Jeader or admivistrator, Teadersiip skills n others.
assnme key leadership assumed administrative positions leadership responsibility in an who has the potential 1o
responsibilities. and/or adminismative responsibilities. | instroctional leadershiprole or | ndependently assume 2 Persons nnder the

2t an administrative level, with | leadexship role. superimrendent’s direction

positive results. are tnable or mowilling to
assume added
responsibilities.

ISBATTAPSS = June 2012
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provides evidence of are empowered in formal and mformal | delegated decisions, with delegates, but also maintains not afford sobordinates the
delegation snd trustin | ways. anthority to match decision-making amthority that OPPOrNINIY O STPPOIL I
subordinzts leaders, responsibility at every level in | conld be delegated to others develop orto exerciss

Instroctivpal personme] participate in the school corporation. independent judgment.

the facilitation of meetings and

exereise leadership Tn comumitiees and | The relationship of anthority

task foress; other employees, including | 2nd responsibility and

nopcertified, exarcise appropriate delegation offanthority is clear

axthority and assume Ieadership roles | m parsonnel

where appropriate. documents, such as evaluations,

ened 2lso I the daily conduet of

The climade of trust and delegation in meetings and corporation

the school corporation comtibutes business.

directly 1o the identification and

exrpowerment of the pext generation of

leadership.

15 The saperintendent The superimtendent uses a variety of The superintendent provides The superintendent adherss to the | Formel feedback o the
provides foroxal and areative ways to provids positive and forma] feedback to the corporation’s persomnel policies in | administrative team is
informal feedback o comective feedback to the adoinistrative team that is providing formal feedback to the | nonspecific.
the administrative team | administrarfve team, consistent with the administrative team, although the
with the exclusive corporafion’s personne] feedback is just beginming to Tnformal feedback to the
purpose of impraviag The emtire corporation seflects the policies, end provides informal | provide details that Improve administrative teatn 5 rare,
individaze] and superintendent’s focus on accurate, feedback to reinforee corporation performeance. nonspecific, and not
organizational fimely, and specific recognition, efective/highty effective constroctive.
performance. performance and highlight the

The superintendent baloanoes individual | streagths of the administrative
recognition with team end corporation- | team.

wide recogrition.

Corrective znd positive feedback 1s

Ymiked to corporation goals and both

the stperintendent end administrative

team cam cite examples of where

feedbatk fs nsed to improve individnat

angd coTporzion performance.

ISBAIAPSS —June 2012
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Z.GInsfrumonalLeade_ Ty ; E ._comprehensxve.
“anderstanding of best mstmctlonal pmcnc&s - and contmuonsly promotes activities that contribute to the acadexmc saceess of all students’
21 The saperintendent The superintendent cam specifically The superimtendent uses The superimtendent is awars of The superintzndent s
demonstrates the mse of | docment eccamples of detisions multiple data sources, incloding | state, corporation, znd school wmaware of or mdifferent
student ackievement teaching, assignment, cumricalom, state, corporation, school, and | resnlts and has Siscussed those th the data.
data to make assessment, and intervention thathave | classrocm assessments, and has | results with staff, burhasnot
instructional Ieadership | been mrade on the basis of date at Jeast three vears of data. Hrked specific decisions to the
decisions. analygis, dara
The superintendent
The superintendent has coached school | systematically examines data ax
administrators o Improve their data the sobseale level to find
analysis ghills, strengths and challenges.
The superintendert enepowers
teaching and administrative
staff to deterznine priorities
from data.
Data insights are reguiarly the
subject of facalty meetings and
professional development
sess10ms,
22 The superintendent A consistent record of improved The superintendent reaches the | Sorne evidenes of fmprovement Indifferent to the data, the
demonstrates evidence student achievement exists on muitiple | targeted pexformeance goals for | exists, burthere is insafficient stperistendent blames
of student improvement ;| ndicaters of stedent snceesg stdent achisvamant, evidence of ¢hanges in leadership, | smdents, families, znd
through student teaching, and enricutom that will | extemal charasteristics.
achievement resnlts. Student suceess oconrs notonly onthe | The average of the student create the Improvements
overall averages, bot in each group of | population improves, as does necessary o achieve sident The superintendent does
Tistorically disadvantaged students. the achievement of each group | performance goals. ot believe that student
of students that has previously . achisvement can fmprove.
Explicit use of previons data indicates | been idemtified asneeding
that the spperintendent has focused on | improvement. The sapecimtendent has not
improving performauce, In areas of taken decisive action to
vrevicns snccess, the superintendent ¢hange time, teacher
ageressively identifies new challenges, assignment, curricoiom,
moving proficient performance to the kadership practices, or
exemplary level other variables n order to
Improve stdent
‘Wheze pew challenges emerge, the achievement,
supermtendent highlights the need,
creates effective interventions, and
reports improved results.

ISBAMAPSS — Jone 2012
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“The saperiatendent
actively solicits and nses
feedback amd kelp from
2ll key stakeholders in
order to drive student
achisvement.

The superntendent hzs 2 very opex
and support seeking mithude towards
all stakedhrolders in the school
corporation I regards to maatters
rzlated 1o the Improvement & stadent
achievement.

The superintendent regularly surveys
staffand ofher school commmrmity
groups in this area regarding their
views.

1o the improvernent in student
achisvement

ISBAAPSS - June 2012
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Tndicator:

Trprovenient Necassary (2]

.50 Personal Behavio - all student and adnlt re

31 The saperintendent The superintendent Is an exemplary | On a regular bagis the Oceasionally the snperintsndent | The soperintendent dossnot
models professional, model of appropriate professional superimendent has displayed has not responded 10 school display and use commuon
ethical, and respectfnl behavior to all auéd enconragesa appropriate and professional communiy members with courtesy regnfarly and
bebavior at all times aad | positive and professional response Tesponses to members of the acceptable levels of espectitl professional
expects the same from 2B members of'the school school community. professionalism. responses when dealing
behavior from others. COMTIMItY. with members of the school

COIMITInItY.

32 The superiniendent Personal arpanization allows the The nse of orgenirational Pmjects are memaged using lists | Project management is
organizes time and superimtendent to consider development tools Is evidemn by | of milestones and deadlines, but | haphazard or abgent.
projects for efective innovations and be available o supporting documentation are infrequeansly wpdatad.
leadership. engegs m Ieadership activities and provided by the supermtendent. There is Bitfle orno

collaborate with people at all Jevels. The impact of shanges is rarely evidenee of lists of
Project/task accomplishments documentsd. milestones and deadlines.
The superimendent applies project are publicly celebrated and
management 1o systems thinking projeet challenges are open for
throughout the organization. input fom 2 wide varisty of
SOUTCEs.

ISBA/MTAPSS — June 2012
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4.0/ Building  Relationships ~The snpenntendent hmlds relntmnshrp" 0

‘achieve transformaﬁve results. T O

431 The superintendent Thers Is elear evidence of parent- The superintendent assnmes The superintendent occasfonally | The superintendent does not
demonstrates effective centered and commmity-centered leadership roles i foportant participates In loce] organizations | idemify groups and porential
cornmunication with communication, mclnding open local organizations (e.2., bat does not assume a leadership | pariuers within the
parents apd communify, | forums, focus gronps, swveys, serving on boards of dixectors, | role in firtherme LommImLY.

personzl visits, amd effective use of chafring inaportant commoittess | commwmications.
technology. or task forees, leading new The superintendent fails to
commmmity initiatives). Inttiative for communication ensnre thar 21l parental znd
Survey data snegests that parents and mere regularly comes from ommumity fnvelvement
community members feel empowered | The superintendent actively outside entities and not from the | activities honor the cultares
2nd supportive of educational and effecrively develops superintendent. nd tradidens of the local
objectives. commumity trust in the schopl community.
corporation through Individual
The superintendent uses relationshins | parent contact, speaking The superintendent fails to
and schooVeommunity partnerships engagements, town hall interact with parents and
10 affect commumity-wide change that | meetings, public forums. commmmity groups that have
mmproves both the commumity and media outless, events, and a critical role in developing
work of the school corporation. other approaches. sapport for the school
corporation.
The supsrinrendent mamages @n ever | The superintendant seeks out
broadening portiolio of partnerships | and creates new opportenitics
and collzborations thax support and for meaningfnl partnerships or
help to advance the strategic plan of | collaborative endeavors,
the schoo! corporation.

42 The superintendent The soperimendent uses effective The supermtendent uses The superintendent occasionally | The supermtendent fils to
forges comsensus for straregies to achieve a comsensus for | effective strategies to work identifies areas where consensus | forge consensus for change.
change and improvement | change and Improvement. toward a consensns for change | Isnecessary.
throughout the school and mmprovamsent. Fails to identify areas in
corporation. Guides others through change and Has identifed areas in which which agreement and/or

addresses resistance 10 that change. Directs change and consersus Is needed but has yer consensus is necessary.
Improvement processes by 1o implement 2 process for

Sveremiczlly monitors, mplements idegtifymg and seenring the change and/or improvement. Rarely or never directs or

and sustains the saceess of strategiss | systems ang alliss necessary to develops a process for

for change. suppott the process. Asks for feedback from change and/or improvement

stakeholders but is mot yet

Secures cooperation fromkey | successful in securing Rarely oz never seeks
stzkeholders in planning and cooperation. feedback or secures
implementing change and tooperagion and makes
driving Improvement. mmilareral decisions.

ISBA/JAPSS — Fune 2012
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43 The superintendent stpexintendernt consistexly The supcrmmn&cn:mploys 2 | The soperimendent ovs 1 The soperintendent daes not

wnderstands the role of emphysamztyo:snategzsm non-confrontational approach limizzdmhuofs:;c?giésm respond to conffict in 2
the superiotendent in resolve condlicts 2nd forge consensus 1 to resolve conflicts and B1ge | resolve confliers and forge solmeneoriented andlor
engagimg the public n within the school corporation consensus within the school consensus within the schoel respectfn] manner znd
coptroversiyl issnes. commumity in a constuctive and sorporaion commmity fn 2 corporation commmnity with aftempts 3t consensas

respecifil manner. constructive and respectful varying degrees of suceess. buildmg sronnd ceitical
manner, desisions are wnsuecessiit,
The snperintendent consistently
encourages open dizlogue, considers | The superintendent frequently
diverse points of view, and empowers | encourages open dislogos,
and supports adoivistrators in considers diverse points of
ntilizmy these confliet resolution view, 2nd oftsn empowers and
strabegies. supports administrators .
ntilizing these conflict
resolution strategies.

4.4 The supexintendent keeps | The coptrmmicatss The supecintendent The superintendent The superimtandent has Hitle
the school board with all sehoel members rovtinely, conmpumicares with all school | commmnicatss with sslected commpmication with the
informed on issaes, using avariety of mechanisms, soch | board members periodically. school board members when school beard ontside of
needs, and the overall as weekly notes, up-dates, and needed. : mestings,
operations of the schoel telephene calls,
corporation.

45 The superintendent The superintendent bes created an The superintendent seeks Inpat | The superintmdent seeks fnpo The stperintendent rarely
enconrages open enviromment where Inpat feedback and feedback fom zlk school | and feedback from only a few seeks Iput frorm the school
communication and and from all school board membersis | board members on a frequent | sehool hoard members and board and tends to make
dialogne with schosl both songht sud encovraged. basis. neually 10 gamer sapport for onilatera] decisions,
board members. decicions made by the

The superintsadent engages in open superintendent.
discussion with the schoolboard on a
consistent basis.

4.6 The superintendent The seperintendent creates an agenda. | The supsmtendent creates a0 | The superindendent creates an The superimendent creates
provides the school board | that prioritizes krems related to agenda that Toutinely focuses | agenda thar oecasionally includes | an agenda that focnsss only
with a written agenda stodent ackievement and provides on student achievemernt issues | jtams releted to stadent on operational matters and
aud background material | complete snd tharough backgrownd | 20d provides enough achievement and provides limited | provides insufficient
before each board pratesiz] so that the board ean make background material to allow | baclegronnd material. background material,
mesting. an frformed decision the board to make s informed

decision.
ISBA/TAPSS ~ Fune 2012
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Highly Effective!
superintendent dé

51 The soperintendent The supermtendent leads and involves | The superintendens gnidesthe | The superintendent requests that
empewers brilding the administrative team in a administrative team in an the administrative ream-urilize not work with the
leaders to set high and comprehensive annuoal 2nalysis of anmual analysis pfschooland | data sowrces to gnalyze administrative team to
demanding acadermic school 2nd corporation performance. corperation performance. corporation and school strengths | gather and wtilize dara
2and bhehavior 2nd weaknesses. SOTrCes 1o analyze
expectations for every Multiple data sonrces are utilized to Datz somrees are utilized to corporation and school
stadent and ensures that | analyze corporation and schools' analyze the corporation and Goals are established that may shrengths and weeknesses,
standents are consistently | strengths amd weaknesses and a schools’ swengths and not be focused or measorable.,
learning. collsborative process Is used to weaknesses and 2 collaborative Limired data s gvailable

devejop focused and resnlts-oriented procass is used to develop General expectations are and a lack of goal-seting Is
goals. measurable goals. established and Gmited resources | evident throughowt the
and occasional corporatior
Clear expectations are established and | Clear expentations e Supports are provided to suppert
administrators and educators are established and administrators | the disagpregation of datz andts | The superintendent does
provided differentiated resources and | and educators are provided assist in identifying and meering | ot establish cles
support to disaggregate data and to differentiated resonrees and each student's acadernic, social, expectations or provide the
assist in identifymg and meeting each | supportio disaggregate data emotional, and bebavioral needs. 1 necessary support for the
student’s academic, socizl, emotional, | and to assist in Identifying and disaggregation of data and
and behaviora] needs. meeting each stadent's to assist in identifying and
academic, social, emotional, mesting each stdent's
and behavioral needs. academie, socizl,
emotional, and behavioral
needs.

32 The superintendent The superintendent regularly reports The superimiendent has The supesptendent has The cmyployees of the
establishes rizorons on the progress of Bgorous acadernic | presented goals for board occasionally made some school corporation and the
academic goals and goels and corporation academic approval that clearly articulate | reference w academic goals amd school community are
priorities that are priorities that have been esizblished the academic tigor and school fmprovement poorities, maware of the school
systematically by the superintendent and approved by | academic priorities of the but there are no established corporation academic goals
meonitored for the school board. corporations program. written goals or formats for and priotities and there is
continuons academie rigor or froprovement 20 apparent and defmitive
improvement. The monitoring of goals and regular Approved goals are shared and | zpproved by the board. acadeaic direction

revising and updating of such plans is | available for the entire estzblished by the
an ongoimg process conducted by the | community. superintendant.
superimendent and the board.

ISBALAPSS —Juge 2012
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5% The superintendent lhcsupamdmtesmbhshﬁclm ‘Ihcsnpwn:cndcntmhhshes The superintendent establishes Zhsupcrmm&mdo&s
ensores that all stadenfs | expectations znd provides resounses clear expectations and geperal expectztions and ot st expectations and
have full and equitable | that endbie administraors and wachers | provides esonressthat epable | resoures ave limited to students | resouxces are not 2lloexted

access o edusational o identify each stodent®s academic, admimstrators and teachersto | who are struggling academically | onthe basis of any
programs, carricnla, socizl, ernotionsl, and behavieral identify 2 majority of stodents® | or behaviorally. dentified nesds of
and available supports. | peeds academic, social, ergotional, students.
and behavioral nesds.

54 The superintendent The superimtendent sets clear The Superintzndent sefs clear | The stperimtendent sets general The superimtendent does
cuides building-level sxpectations and provides resources to | axpectations ad provides expectations and providas net st expectations or
staff to build productive | support administrators to consistently | smpport for administeators to occasional support for provide support for
and respectfal and regalarly engage 4l families in regnlerdy engage families in admm:smstoengagcﬁamﬂm administrators to regulardy
relztionships with supporting their chdren’s lezming at | supporting their children’s in supporting their childen’s communicats with families
parents/igpardians and | school and home. learning at school and home. leamning a1 srhool 20d home. on'ways to supportthetr
engagethem in their children’s learming 2t
children’s Iearning. school and home.

ISBATAPSS —Jume 2012,
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Highly Effective (47,

6.0, Ordanmhonal,: Operauo, Resource Management :

management skills to'support school corporation improvemeat and aclueve desired edncational onteom&s. '

61 The superintendent Decision making is nedther by The patrern of decision-maling | Some decisions are based on Dat2 35 rarely need for
employs facteal basis for | consensnsner by Ieadership reflects a clear relizmee on state | dara, but others are the result of decisions.
decisions, incloding mandate, bot Is consistently based oa | and corporation smdent personal preference and tradition.
specific reference to the dara. achievement data as well 25 on The pradominant dacision
internal and external data curriculom, instruetion, and making methedology is
on stndent achievemsnt Data is reflected tn all decisions, leadership practices data. mandated ffom the
ang ghjective data on ranging fom course and tlasstoom superintendent or based on
curricnlum, teaching assignments to the discontinuance of what is popular.
practices, and leadership | programs.
practices.

The superint=ndent can cite specific
examples of practices that have been
thapged, discontinoed, and/or
intiated based on datz analysis,

A variety of data souress, including
gqualitative and quantitarive, are
used.

Data somrees inchuds state,
corporation, school, and classtoom
2SSLSSTEINS.

Infersnces from data ars shared
widely omtside the school
commurdty to identify and replicats
the most effective practices.

62 The superintendent The superintendent creates new The superintendent personelly | The superivtendent has mastered | The superintendent has
demonstrates personal oppormnities for technological uses emall, word processing, some, burnot all, software Iimited literacy witk
proficiency fn technelogy | Jearning znd empowers the spreadshests, pressuration required for proficient techmology.
fmplementation and adminisirafive t2am 10 nsa new software, and other software performance.
uttlization. technology initiatives. such as student datz There is Ettle or no evidenes

management Sysiems. The superintendent takes the of the superindendent waking
The superintendent serves as a initiative to lezin new technojogy | apersonal kifative to leam
model for technology The superintendent ntilizes but rarely becomes proficientin | new technology.
Implementation teclmology within hisher daily | itsuse.
responsibilities,
w
=
[l
ISEA/TAPSS— Jime 2012
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6.3 The superintendent The superintendent ensures theye ave | The supermtendent cosores The superindendent has The superimendent has
oversess the use of procaderes in place to address the there are procedures inplace to | procedurss in place to address the | Fmited or no procedures in
practices for the safe, safety of stndexts and staffin the address the safaty of stsderts safety of stndents and staffin the | place to address the safty
effictent, and effective eventof a disaster. and staffin the event of 2 event of 2 disaster. of students 2md stafi in the
operation of the school disaster. event of a disacter,
corporation’s physical Staff members have a workieg The superintendent attempts to
plant, equipment, and knowledge of procedures. Penodie review of these provide asafe and efficient The supedintendent pays
anxiliary services (e.g., procedizes is i place. operation of the corporation’s little or no attention to the
food services, student The superintendent ensures staffis physica] plant, eqoipment, and pyersight of the safe and
transportation). properly frained and competsat to The soperintendent provides anxilary services. tfficient operation of the
carry oot their dufies with respectto | opporimifies for staff tratning corporation.
ﬂ:ew:poranonsphymcalplant, m order to camy out their dnfies
eqnipment, and sudliary services, with respect to the
corporations physical plant,
Monioring steps ars in place to equipment, aed amxiliary
measure opexation efficiencies. services
&4 The superinteadent The superintendent regnlarly saves The superintendent leverages The saperimtendent lacks The superintendent has Jittle
provides responsible fiscal | fiscal resources for the corpomtion imowledge of the budgeting proficiency fe using budget to proficienicy in sommd
stewardship. znd reallocates those resonress to process, categories, and focns resources on strafegic budgetary practicas.
help the corporation achicve its funding sowrces to maximize priorities,
strategic priorities. all available dolars to ackieve
Results indicate the positive Inpact
of reallocated resourees in achieving
The superitendant has established
processes to increase fiscal
IESQUIDSS, B8 SFam’s, doxations,
and CODINMILY YESOUTces.
65 The superintendent The soperimtendent demonstrates an. | The soperintendent The superintendent 5 not The superitendent is
demonstrates compliance | mnderstznding of the legal standards | demonstrates an awersness of | respectfil of legel standards mawaxe of the legal
with leeal requirements. | and board policy requirements of the | the legal standards and board | and/or board policy standards and board policy
corporation, and consistently adheres | policy requirements of the reguirements. fequirements,
1o those stendards end requirements, § school corporation and adheres
to those standards and
Tequirernents.

ISBA/IAPSS ~ Fons 2012
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Suntmative Ratings

Each teacher will receive a rating at the end of the school year in one of four performance levels:

Highly Effective: A highly effective teacher consistently exceeds expectations. This is a
teacher who has demonstrated excellence, as determined by a trained evaluator, in locally
selected competencies reasonably believed to be highly correlated with positive student
learning outcomes, The highly effective teacher’s students, in aggrogate, have generally
exceeded expectations for academic growth and achievement based on guidelines

" suggested by the Indiana Department of Education.

Effective: An effective teacher consistently meets expectations. This is a teacher who
has consistently met expectations, as determined by a trained evaluator, in locally
selected competencies reasonably believed to be highly correlated with positive student
leatning outcomes. The effective teacher’s students, in aggregate, have generally
achieved an acceptable rate of academic growth and achievement based on guidelines
suggested by the Indiana Department of Education.

Improvement Necessary: A teacher who is rated as improvement necessary requires a
change in performance before he/she meets expectations. This is a teacher who a trained
evaluator has determined to require improvement in locally selected competencies
reasonably believed to be highly correlated with positive student learning outcomes. In
aggregate, the students of a teacher rated improvement necessary have generally achieved
a below acceptable rate of academic growth and achievement based on guidelines
suggested by the Indiana Department of Education.

Ineffective: An ineffective teacher consistently fails to meet expectations, This is a
teacher who has failed to meet expectations, as determined by a trained evaluator, in
locally selected competencies reasonably believed to be highly correlated with positive
student learning outcomes, The ineffective teacher’s students, in aggregate, have
generally achieved unacceptable levels of academic growth and achievement based on
guidelines suggested by the Indiana Department of Education.

The same performance level ratings will be used for each certificated employee in the school
corporation,
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SUMMATIVE TEACHER EVALUATION SCORING

Development of the Metrics and Summative Scoring

The RISE model was used as the foundation for the development of the summative teacher
evaluation scoring, The text in most cases is verbatim. The major change comes with the
weighting of measures and the components utilized to make the final determination of scoring.

Review of Components

Teachers will utilize the Teacher Effectiveness Rubric without additional components for their
summative feacher evaluation scote,

Summative Teacher Evaluation Score

Compotient::- oo | Raw Seores o | Weightz o0 | Weighted Score.
Teacher Effectlveness Rubuc 3.5 X 100% =35

Once the weight are applied appropriately, and evaluator will have a final decimal number. The
final weighted score is then translated into a rating on the following scale.

[ Ineffective [ Improvement Necessary
1.0 1.75
Points Points Points Points Points

The scote of 3.5 maps a rating as “Highly Effective.” Primary evaluators should meet with
teachers in a summative conference to discuss all the information collected in addition to the
final rating, A summative evaluation form to help guide this conversation may be provided to
the teacher. The summative conference may occut by the end of the school year or prior to the
beginning of the fall semester of the new school year,

TS 1




PRINCIPAL METRICS AND SUMMATIVE SCORING

Development of the Metrics and Summative Scoring

The RISE model was used as the foundation for the development of the principal metrics and
summative scoring. The text in most cases is verbatim, The major change comes with the
weighting of measures and the components utilized to make the final determination of scoring.

Review of Components

Each principal’s summative evaluation score will Principal’s Effectiveness Rubric without
additional components for their summative principal’s evaluation score.

Summative Prmcipal s Evaluation Score

Component; = ooz | Raw Score— | Weight ... | Weighted Score. ..
Principal’s Effectweness Rubuc 3.5 X 100% =35

Once the weight are applied appropriately, and evaluator will have a final decimal number. The
final weighted score is then translated into a rating on the following scale.
3.5

| Ineffective | Improvement Necessary - | Effect Highly Effective
1.0 1,75 2.5 3.5 4.0
Points Points Points Points Points

The score of 3.5 maps a rating as “Highly Effective.” Primary evaluators should meet with
principal in a summative conference to discuss all the information collected in addition fo the
final rating. A summative evaluation form to help guide this conversation may be provided to
the teacher. The summative conference may occur by the end of the school year or prior to the
beginning of the fall semester of the new school year,

PS1




SUPERINTENDENT’S METRICS AND SUMMATIVE SCORING

Development of the Metrics and Summative Scoring

The ISBA/IAPSS Superintendent Evaluation Metrics was used as the foundation for the
development of the superintendent’s metrics and summative scoring. The text in most cases is
verbatim, The major change comes with the weighting of measures and the components utilized
to make the final determination of scoring.

Review of Componentis

The Superintendent’s summative evaluation score will be based on the following components
and measures:

Weighting of Measures
The weights of each measure are provided
in the pie chart below,

Superintendent’s Evaluation Rubric (70%):
This score is obtained from the evaluation
rafing from the Superintendent’s Evaluation
Rubric. The process for determining this is
outlined in the rubric itself. Its weight is
70% of the superintendent’s comprehensive
rating.

Superintendent’s Goals/Objective;

This is an opportunity for superintendent to focus on individual goals/objectives mutually
identified by the superintendent and the board that address local needs, focus on specific areas of

SM 1



district administration, or that emphasize areas of personal growth and performance, It is
weighted at 30% of the superintendent’s comprehensive rating in this example,

The guidelines for Superintendent’s Goals/Objectives are as follows:
1. Must be collaborative set by the superintendent and the Board
2. Must be measurable
3. Must represent a minimum of two goals
4, May be cotporation or school-based
5. Can be reflective of personal growth or achievement

The alignment for goal achievement, rating category, and points is as follows:

Exceeds both goals Highly Effective (HE) 4

Meets both goals, may exceed one Effective (E) 3

Meets only one goal Improvement Necessary (1) 2

Meets neither goal Ineffective 1
Computing the Score:

For summative scoring, once all three raw scores are determined, each score should be multiplied
by its corresponding weight. Once each measure’s score is calculated, both scores are added
together to create a final Comprehensive Effectiveness Rating, The chart below provides a
layout for calculating the final rating.

3 0.70 .
4 0.30 1.2
Comprehensive 3.3
Effectiveness Rating '

Category Ratings

Once the evaluator calculates the Comprehensive Effectiveness Rating, the rating should
cotrelate with one of the four rating categories as seen below. The rating category received by
the principal should be used for human resource decisions,

Ineffective

1.0 175 25 3.5 4.0
Points Points Points Points Points

Note: Borderline points always round up.

The score of 3.3 maps to a rating of “Effective”. The evaluators should meet with superintendent
in a summative conference to discuss all the information collected in addition to the final rating.
The summative conference may occur at the end of the school year in the spring, or when staff
teturn in the fall depending on the availability of data for the individual employee.
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NEGATIVE IMPACT

Teachers in grades 4-8 who receive an Indiana Growth Model (IGM) rating that falls within
the definition by the IDO as a negative impact cannot receive a final summative evaluation
result of effective or highly effective.

Local Definition of Negative Impact on Student Growth: For teachers who do not have
1GM determined by the State, evaluators must determine if an individual teacher had
negative impact on the students he/she taught. No teacher shall receive an effective or
highly effective rating if it is determined that the teacher had negative impact on student
performance, Negative impact on student learning shall be defined as a significant number
of students across a teacher’s classes failing to demonstrate student learning or mastery of
standards established by the state. Data utilized to determine student mastery will include,
but not limited to classroom/local assessments and/or student performance on state testing,
The evaluator shall meet with each teacher at the start of the academic school year to
collaborative set student-centered learning goals and discuss what data will be utilized to
measure academic impact on student performance. If it is determined by the primary
evaluator that a teacher had a negative impact on student performance and the summative
score of the teacher’s evaluation calculates higher than a 2,50 based upon other components
of the evaluation, the teacher’s final summative evaluation score shall be lowered to a 2.49
and an improvement necessary rating shall be assessed. If a teacher’s score is already in the
improvement necessaty or ineffective range, the score shall remain as calculated.

A copy of the completed evaluation, including any documentation related to the evaluation,
must be provided to the teacher within seven (7) days of the summative evaluation
conference.

Performance ratings for each employee will be recorded and archived on the summaty
evaluation form provided in Standard for Success. Results reported to the IDOE according
to requested formats/timelines on the DOE-EE,

Summative ratings will be discussed in the EQY conference (subject to data which is not yet
received) and finalized when all data is complete. Each employee teceives notice via email
whenever Standard for Success evaluations are summarized, or the primary evaluator will
contact the employee and schedule a follow-up meeting with his/her primary evaluator,

If a certificated employee receives a rating of ineffective or improvement necessary, the
evaluator and the certificated employee shall develop a remediation plan of not more than
ninety (90) school days in length at the start of the next school year to correct the
deficiencies noted in the certificated employee’s evaluation using locally-developed forms
1o document the plan and progress monitoring. The plan will include options for
professional development including, but not limited to: district workshops, observing
effective teachers, web-based and printed resources, selected sample video clips, help from
an instructional coach to co-plan/co-teach, and additional formative observations with
coaching. The primary evaluator may prescribe specific professional development activities
to be approved for PGP’s or continuing education for license renewal for the ineffective or
improvement necessaty employee, specifically and prescriptively addressing professional
growth needs,
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The primary evaluator may, at his/her discretion, establish a performance plan of at least 90
days in length for any employee who ends the year with a score less than “Effective” on the
rubric alone. The rubric represents a critical part of performance impacting student
learning; thus, Rossville Consolidated School District’s local plan recommends immediate
work to remedy deficiencies in this critical area for the core mission of teaching and
learning. The performance plan is created based upon identified areas needing improvement
based upon the data collected during the year; includes checkpoinis and a plan for either
ending the plan or continuing it as needed during the next evaluation cycle. In order to be
rated successful on the plan, the employee, must typically demonstrate some level of
independent/consistency with the skills requested duting the latter patt of the plan’s
timeline,

A teacher who receives a summative rating of “ineffective” may file a request in writing for
a private conference with the superintendent or the superintendent’s designee not later than
seven (7) days after receiving notice that the teacher teceived a rating of ineffective, The
teacher is entitled to a private conference with the superintendent or superintendent’s
designee,

The Superintendent will prepare a report for each building principal listing any employee
rated as “ineffective.” Building principals will utilize care in scheduling/class assignment
process to avoid assigning any student to an ineffective teacher for a second consecutive
year. If it is not possible to avoid such an assignment, parents will be notified by letter of
this unavoidable assignment.

NI2



Bvaluation Feedback

Pre-conferences: Pre-Conferences are not mandatory, but are scheduled by request of teacher
ot evaluator. Any mandatory pieces of information that the evaluator would like to see during
the observation (lesson plans, gradebook, etc.}, must be requested of the teacher prior to the
extended observation.

Post-Conferences; Post-Conferences are mandatory and must occur within five school days of
the extended observation, During this time, the teacher must be presented with written and
oral feedback from the evaluator,

Process for Tying Evaluation Results to Professional Development

An important part of developing professionally is the ability to self-reflect on performance.
The professional development plan is a tool for teachers to assess their own performance and
set development goals. In this sense, a professional development plan supports teachers who
strive to improve performance, and can be particularly helpful for new teachers. Although
every teacher is encouraged to set goals around his/her performance, only teachers who score
an "Ineffective” or -"Improvement Necessary" on their summative evaluation the previous
year are required to have a professional development plan monitored by an evaluator, This
may also serve as the remediation plan specified in Public Law 90.

Teachers needing a professional development plan work with an administrator to set goals at
the beginning of the academic year. These goals are monitored and revised as necessary.
Progress towards; goals is formally discussed duting the mid-year conference, at which
point the evaluator and teacher discuss the teacher's performance thus far and adjust
individual goals as necessary. Professional development goals should be directly tied to
areas of improvement within the Teacher Effectiveness Rubric. Teachers with professional
development plans are required to use license renewal credits for professional development
activities,

Teachers in their first few years are encouraged to complete a professional development plan
with the support of theit primary evaluator. These teachers will benefit from early and
frequent feedback on their performance, Evaluators should adjust timing of observations and
conferences to ensure these teachers receive the support they need. This helps to support
growth and also to set clear expectations on the instructional culture of the building and
school leadership.

Similar steps will be followed for all certificated personnel,
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MINIMUM NUMBER OF EVALUATIONS

Evaluators will conduct a minimum of one (1) short observation and one (1) long observation as part of
the formative evaluations. These observations shall take place at reasonable intervals to ensure that
teachers have the opportunity to demonstrate growth prior to a summative evaluation.

Certificated employees will receive notification of short observations within two business days of the
observation. Employees will receive notification of long observation within five business days of the
observation, Evaluators will meet with employees within five days of the long evaluation.

FEEDBACK AND REMEDIATION PLANS

All cettificated employees will receive a written completed evaluation within seven (7)
business days of when all aspects of the evaluation have been complete,

Performance ratings for each employee will be recorded and archived on the summary evaluation
form provided in Standard for Success. Results reported to the IDOE according to requested
formats/timelines on the DOE-EE.

Summative ratings will be discussed in the End of Year (EOY) conference (subject fo data which
is not yet received) and finalized when all data is complete. Each employee receives notice via
email whenever Standard for Success evaluations are summarized, or the primary evaluator will
contact the employee and schedule a follow-up meeting with his/her primary evaluator.

If a certificated employee receives a rating of ineffective or improvement necessary, the
evaluator and the certificated employee shall develop a remediation plan of not more than ninety
(90) school days in length at the start of the next schoo! year to correct the deficiencies noted in
the certificated employee’s evaluation using locally-developed forms to document the plan and
progress monitoring, The plan will include options for professional development including, but
not limited to: district workshops, observing effective teachers, web-based and printed resources,
selected sample video clips, help from an instructional coach to co-plan/co-teach, and additional
formative observations with coaching. The primary evaluator may prescribe specific
professional development activities to be approved for PGP’s or continuing education for license
renewal for the ineffective or improvement necessary employee, specifically and prescriptively
addressing professional growth needs.

The primary evaluator may, at his/her discretion, establish a performance plan of at least 90 days
in length for any employee who ends the year with a score less than “Effective” on the rubric
alone. The rubric represents a critical part of performance impacting student learning; thus,
Rossville Consolidated School District’s local plan recommends immediate woik to remedy
deficiencies in this critical arca for the core mission of teaching and leatning, The performance
plan is created based upon identified areas needing improvement based upon the data collected
during the year; includes checkpoints and a plan for either ending the plan or continuing it as
needed during the next evaluation cycle. In order to be rated successful on the plan, the
employee, must typically demonstrate some level of independent/consistency with the skills
requested during the latter pait of the plan’s timeline,
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A teacher who receives a summative rating of “ineffective” may file a request in writing for a
private conference with the superintendent or the superintendent’s designee nof later than seven
(7) days after receiving notice that the teacher received a rating of ineffective. The teacher is
entitled to a private conference with the superintendent or superintendent’s designee.

INSTRUCTION DELIVERED BY TEACHERS RATED INEFFECTIVE

No student will receive instruction for two years in a row from teachers rated ineffective
unless such a situation is unavoidable.

Parents of students who receive instruction for two years in a row from teachers rated ineffective
will receive a letter explaining why this condition is unavoidable, "This letter will be sent no later
than 30 days prior to the beginning of school.

EVALUATION PLAN DISCUSSION

The evaluation plan will be explained before evaluations are conducted to the governing body in a public
meeting no later than the Board's first regularly scheduled meeting in September of the new school year.
Prior to this review with the governing board the plan shall be discussed with the teachers or teachers'
representative,
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Certificated Employee Evaluators

Only employees designated as administrators shall conduct evaluations of certificated employees.

Those administrators shall be certificated administrative personnel. The positons approved to
conduct evaluations are the Superintendent, Principal, and Dean of Students. The evaluators will
be selected based on their expertise and ability to fulfill the duties as an evaluator, The final
responsibility for the evaluation will cest with the building principal.

Evaluator Training

Evaluators will have participated in training on the school corporation evaluation process using
the RISE model as the foundation, The corporation will utilize the expertise of Wabash Valley
Bducational Service Center to conduct the initial training. Annual ongoing training will be
conducted for all evaluators as needed.

Annuat Performance Plan Review

The district will conduct an annual performance plan review of the evaluation process and
implement improvements as necessaty. The district plans to utilize the District's School
Improvement Committee which is made up of parents, teachers, administrators, and a school
board member. This committee will also discuss the percentages that are used as components in
employee evaluations.
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