December 19, 2011 Staples High School

WESTPORT BOARD OF EDUCATION
*AGENDA

(Agenda Subject to Modification in Accordance with Law)

PUBLIC SESSION/PLEDGE OF ALLEGIANCE:
7:30 p.m. Staples High School, Cafeteria B (Room 301)

HOLIDAY SONGFEST: The Staples High School Orphenians
ANNOUNCEMENTS FROM BOARD AND ADMINISTRATION

PUBLIC QUESTIONS/ICOMMENTS ON NON-AGENDA ITEMS (15 MINUTES)
MINUTES: December 5, 2011

PRESENTATION: Report on Gifted Education (Encl.) Mr. Rizzo, Ms. Gilchrest
Mr. Bayers, Dr. Babich
Ms. Bell, Ms. Comm

DISCUSSION/ACTION:

1. Policy P5131.911: Bullying Prevention and Intervention (Encl.) Ms. Gilchrest
Policy P5131.912: Safe School Climate Plan Dr. Landon

2. Acceptance of Gifts (Encl.) Dr. Landon

DISCUSSION:

1. Underground Fuel Oil Storage Tank Replacement (Encl) Ms. Harris

INFORMATION:

1. Utilization of Hybrid School Bus (Encl.) Ms. Harris

2. Restructuring of Elementary School (Encl.) Dr. Landon

Physical Education and Middie School French
Superintendent’s Proposed 2012-13 Budget

ADJOURNMENT

*A 213 vote is required to go o executive session, fo add a topic to the agenda of a regular meeting, or to start a new topic after 10:30 p.m.
The meeting can also be viewed on cable TV on channel 78; AT&T channet 99 and by video stream @www.westport.k12.ct.us

PUBLIC PARTICIPATION WEIL COME USING THE FOLLOWING GUIDELINES:

* Comment on non-agenda topics will occur during the first 15 minutes except when staff or guest presentations are scheduled.

« Board will not engage in dialogue on non-agenda items.

« Public may speak as agenda topics come up for discussion or information.

+ Speakers on non-agenda items are limited to 2 minutes each, except by prior arrangement with chair.

+ Speakers on agenda items are limited to 3 minutes each, except by prior arrangement with chair,

« Speakers must give name and use microphone.

» Responses to questions may be deferred if answers not immediately available.

« Public comment is normally not invited for topics listed for action after having been publicly discussed at one or more meetings.




WESTPORT PUBLIC SCHOOLS

ELLIOTT LANDON 110 MYRTLE AVENUE
Superintendent of Schools WESTPORT, CONNECTICUT 06880
TELEPHONE: {203) 341-1010

FAX: (203) 341-1029

To: Members of the Board of Education
From: Elliott Landon

Subject: Report on Gifted Education

Date: December 19, 2011

Appended to this memorandum you will find the “Workshop Committee Report on Gifted
Education” that is responsive to the Action Plan listed under Objective 2 of our Goal for the
2011-12 school year concerning Continuous Improvement in Curriculum, Instruction and
Assessment; namely:

*  Workshop Curriculum Committee to meet from September-November to develop
recommendations to improve and enhance the Program for the Gifted

+ Singapore Math Curriculum to be examined for its impact on the grades 3-5 Program
for the Gifted

s The Program for the Gifted to be reviewed in the context of the goals of the Westport
Education 2025 initiative.

« Present a final report to the Board of Education, with budgetary recommendations if
necessary, to enhance and improve the existing Program for the Gifted effective with
the 2012-13 school year or, if budget neutral, Spring 2012.

Cynthia Gilchrest, Director of Pupil Services and Elementary Education; Michael Rizzo,
Assistant Director of Pupil Services; Valerie Babich, Director of Psychological Services, K-8;
Lis Comm, Director of Secondary Education, Professional Development and Research; Janna
Bell, Principal, Coleytown Elementary School; and, John Bayers, Principal, Green’s Farms
School will be the presenters.

Their executive summary will focus on the committee’s recommendations, futare work
anticipated to improve and enhance the Program for the Gifted, and the relationship of those
recommendations and future undertakings to the 2010 Pre-Kindergarten to Grade 12 Gifted
Programming Standards of the National Association for Gifted Children.



DEPARTMENT OF PUPIL SERVICES

WESTPORT PUBLIC SCHOOLS
72 North Avenue
Westport, Connecticut 06880-2721
CYNTHIA A, GILCHREST {203) 341-1253
DIRECTOR OF PUPIL SERVICES FAX  (203)341-1295

TO: Dr. Elliott Landon
FROM: Cynthia Gilchrest, Lisabeth Comm, and Michael Rizzo
DATE: December 19, 2011
RE: Workshop Committee Report on Gifted Education

On August 29, 2011, we provided the Board of Education an interim report stating
the charge of the Workshop Committee, the steps the committee would take to meet
that charge, and the Committee’s intention to report back to the Board on
recommendations for the Wotkshop program, including any budgetaty implications
of those recommendations. We are pleased to be able to report to you this evening.

Our presentation tonight will provide the Board with information on the Committee’s
work. This will include steps the Committee has taken to meet its charge, a summary
of the research based standards of the National Association for Gifted Children, and
the Committee’s recommendations emanating from the synthesis of its findings and
the NAGC standards.

On behalf of the Workshop Committee, we thank you for the opportunity to present
our work.



Workshop Program
Review and
Recommendations

December 19, 2011

Committee Members:

Valerie Babich Jokn Bayers Fileen Carrcl

Lis Comm John Feagin Anthony Formato
Cynthia Gilchrest Anne Fernandez Cari Pfeiffer
Mike Rizzo Martel Rynderman Phaedra Taft
Kerstin Warner

Committee Charge

. Examine current curriculum of the gifted program in

order to:

. further build connections between the gifted program

curriculum and the core subject area curricula

) continue to provide gifted students opportunities to
pursue interests and create authentic, meaningful work

that effectively communicates their learning
. Review current research

) Engage teachers of the gifted in meaningful professional

development
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Committee Charge (cont.)
¢ Examine current scheduling of gifted students and
gifted teachers to determine whether teacher and
student schedules are aligned with our program
goals
¢ Examine our current grouping practices to identify
opportunities for multi-age/grade-level grouping
¢ Review our current program to determine if we
are effectively meeting the social/emotional needs
of our gifted students
200
eetes
Secan
NAGC Standards

e Learning and Development

e Assessment

e Curriculum Planning and Instruction
e Learning Environments

e Programming

¢ Professional Development




September — December, 2011

¢ Professional Development
¢ Dr. Heilbronner — 3 days with our gifted teachers
e Focus groups — elementary and middle

school regular education teachers, gifted
teachers, building administrators

¢ Building administrators trained to conduct
gifted PPTs

Guiding Principles of
Committee Recommendations

F N

o Communication and Collaboration

Continuum of services

Professional Development

Social/Emotional Development

Academic and Intellectual Development
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Recommendations

1. Develop and implement a mainstream articulation
plan for gifted and talented students.

2. Teachers of the gifted and regular education
teachers will collaborate on lesson implementation
and differentiation of current units of study.

3. Teachers of the gifted and regular education
teachers will create units collaboratively through
summer curriculum writing.

4. Develop a system to address class work missed to
attend workshop.
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Recommendations

5. The district will systematically conduct transition
meetings for gifted students transitioning between
grades 5 and 6, and grades 8 and 9.

6. Gifted students will meet across schoolis for
curricuium-based experiences.

7. Create enrichment options through after school
programs to extend learning opportunities for
students.

8. Counselors/Psychologists will “push-in” to
Workshop classroom to provide additional
social/emotional support.




Recommendations

9. The district will offer continued 'professional
development on differentiation and the
education of gifted children for its staff.

10.The district will conduct a program review at
the end of the 2012-13 school year.

11.The district will conduct regularly scheduled
meetings with: gifted teachers, building
administrators facilitating gifted PPTs, PTA
chairpersons representing gifted students.
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Math

e Singapore Math implementation update
e Observations and reports

o Next steps
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Future work

¢ Create a curriculum framework for the Workshop
program, allowing for student choice, that
integrates 2025 skills and provides performance-
based assessments with detailed rubrics.

o Review identification process

e Explore cluster grouping as part of a continuum of
services within the Workshop Program.

Questions?

200000




Appendices

e A. Interim Report, August 29, 2011
e B: NAGC Standards

e C: Committee Recommendations with
corresponding NAGC Standards

e D: Sample Mainstream Articulation Plan
(MAP)

e Tony Wagner's 218t Century Skills




DEPARTMENT OF PUPIL SERVICES

WESTPORT PUBLIC SCHOOLS
72 North Avenue
Westport, Connecticut 06880-2721
CYNTHIA A. GILCHREST , {203) 341-1253
DIRECTOR OF PUPIL SERVICES FAX  (203)341-1295

TO: Dr. Elliott Landon
FROM: Cynthia Gilchrest, Lisabeth Comm, and Michael Rizzo
DATE: August 29, 2011

RE: Interim Report on Gifted Education

At the conclusion of the 2011-12 school year, the Board heard a presentation from Brian Fagan
and Dr. Barbara Fischetti concerning the Workshop program for students identified as gifted that
included reviewing feedback from a parent survey, student focus groups, and various
recommendations. These recommendations included convening a Workshop Curriculum
Committee to: 1) Review the current workshop program and make revisions to the program
consistent with the finding of this study, and 2) Develop a program for grade 3-5 students gifted
in Mathematics along with an identification protocol for this application.

To that end, we would like to share the steps we have taken since May 23, 2011 to review those
recommendations and the actions we have taken to date and plan to implement in the immediate
future:

1) We have created a Workshop Curriculum Committee consisting of regular education
teachers representing the elementary, middle, and high schools, our teachers of the gifted,
building administrators, and pupil services staff. The charge of this committee is to:

a. Examine current curriculum of the gifted program in order to:
i. further build connections between the gifted program curriculum and the
core subject area curricula
ii. continue to provide gifted students opportunities to pursue interests and
create authentic, meaningful work that effectively communicates their
learning
b. Review current research
¢. Engage teachers of the gifted in meaningful professional development
d. Examine current scheduling of gifted students and gifted teachers to determine
whether teacher and student schedules are aligned with our program goals
e. Examine our current grouping practices to identify opportunities for multi-
age/grade-level grouping
f. Review our current program to determine if we are effectively meeting the
social/emotional needs of our gifted students

2) We have met with elementary and middle school building administrators to review the
survey findings and to elicit their ideas on the strengths of the current program and their



3)

4)

3)

6)

7)

8)

thoughts with regard to tangible modifications and enhancements necessary to improve
the current gifted program

We have met with gifted teachers at the elementary and middle schools to begin to
review their current programs and gather their input for modifications and enhancements
to strengthen the program.

We will conduct focus groups of regular education teachers representing the elementary
and middle schools to gather additional information on the topics addressed in the survey
by teachers and parents of the gifted and their suggestions for modifications and
enhancements to strengthen the program.

Our gifted teachers at the elementary and middle schools currently are involved in a 3-
day professional development workshop with Dr. Nancy Heilbronner, Connecticut
Association for the Gifted consultant, who earned her doctorate at the University of
Connecticut at Storrs and is currently an Assistant Professor at Western Connecticut State
University. Dr. Heilbronner has been recommended to us by Katie Augustyn of the
Connecticut Association of the Gifted. The focus of this workshop is to explore theories
and practices in Gifted Education with regard to:

The social/emotional and academic characteristics of gifted students

Major models of gifted education, including but not limited to, global giftedness
The fundamentals of differentiation by readiness

Implementing strategies for integrating creativity and content

Promoting opportunities for teachers of the gifted to interact with regular
classroom teachers to advance the talents of their students

oo ow

We are building capacity at the building level to increase the sustainability of our
identification model by training building administrators to run Planning and Placement
identification meetings.

One recommendation from the May 23, 2011 report was to develop a program for grade
3-5 gifted students in mathematics. However, we are currently in the first year of
implementation of the Singapore Math program for grades K-2. We are also
implementing the model drawing approach to problem solving in grades 3-5. In addition,
Singapore Math has the capacity to differentiate for gifted students in mathematics
through alternate resources, methods of teaching, and problem solving. Therefore, it
would be shortsighted to develop a new program at this time that might not be in
alignment with Singapore Math.

Finally, we will examine our Gifted Program in light of our Westport 2025: Meeting the
Global Challenge initiative and the infusion of 21% century skills into our regular
education curriculum.

It is our intent to provide a report to the Board of Education on December 5, 2011 that
incorporates the recommendations emanating from the work of the Workshop Committee,
including those that may have budgetary implications for the 2012-13 school year.

Thank you for the opportunity to share our work.



THIMNAL ASSOCIATION FOR

ified Gaildren

2010 Pre-K-Grade 12 Gifted Programming Standards

Gifted Education Programming Standard 1: Learning and Development

Introduction

For teachers and other educators in PreK-12 settings to be effective in working with learners with gifts and talents, they must
understand the characteristics and needs of the population for whom they are pianning curficulum, instruction, assessment, programs,
and services. These characteristics provide the rationale for differentiation in programs, grouping, and services for this population and
are translated into appropriate differentiation choices made at curricular and program levels in schools and school districts. While
cognitive growth is important in such programs, affective development is also necessary. Thus many of the characteristics addressed in

this standard emphasize affective development linked to self-understanding and social awareness.

N A G C

settings to ensure specific student outcomes.

Standard 1: Learning and Development

Standards

Description: Educators, recognizing the learning and developmental differences of students with gifts and talents, promote ongoing
self-understanding, awareness of their needs, and cognitive and affective growth of these students in school, home, and community

Student Quifcomes

Evidence-Based Practices

1.1. Self-Understanding. Students with gifis and
talents demonstirate self-knowledge with respect fo
their interests, strengths, identities, and needs in
socio-emoticnal development and in intellectual,
academic, creative, leadership, and artistic
domains.

1,1.1. Educators engage students with gifts and talents in identifying interests,
strengths, and gifts.

1.1.2. Educators assist students with gifts and falents in developing identities
supportive of achievement.

1.2, Self-Understanding. Students with gifts and
talents possess a developmentally appropriate
understanding of how they learn and grow; they
recognize the influences of their befiefs, traditions,
and values on their learning and behavior.

1.2.1. Educators develop activities that match each student’s developmental
level and culture-based learning neads.

1.3 Self-Understanding. Students with gifts and
talents demonstrate understanding of and respect
for similarities and differences between themselves
and their peer group and others in the general
population.

1.3.1. Educators provide a variety of research-based grouping practices for
students with gifts and talents that aliow them to interact with individuals of
various gifts, talents, abilities, and strengths.

1.3.2. Educators model respect for individuals with diverse abilities, strengths,
and goals.

1.4. Awareness of Needs. Students with gifts and
talents access resources from the community to
support cognitive and affective needs, including
social interactions with others having similar
interests and abilities or experiences, including
same-age peers and mentors or experts.

1.4.1 Educators provide role models (e.g., through mentors, bibliotherapy) for
students with gifts and talents that match their abilities and interests.

1.4.2. BEducators identify out-of-schoot learning opportunities that match
students’ abiliies and interests.

1.5, Awareness of Needs. Students’ families and
communities understand similarities and
differences with respect to the development and
characteristics of advanced and typical learners
and support students with gifts and talents’ needs.

1.5.1. Educators collaborate with families in accessing resources to develop
their child's talents.

1.6 _Cognitive and Affective Growth. Students with
gifts and talents benefit from meaningful and
challenging learning aclivities addressing their
unique characteristics and needs.

1.6.1. Educators design interventions for students to develop cognitive and
affective growth that is based on research of effective practices,

1.68.2. Educators develop specialized intervention services for students with
gifts and talents who are underachieving and are now learning and developing
their talents.

1.7 Cognilive and Affective Growth. Students with
gifts and falents recognize their preferred

approaches to learning and expand their repertoire.

1.7.1. Teachers enable students {0 identify their preferred approaches to
learning, accommodate these preferences, and expand them.

1.8. Cognitive and Affective Growth. Students with
gifts and talents identify future career goals that
match their talents and abilities and resources
needed fo meet those goals (e.g., higher education
opportunities, mentors, financial support).

1.8.1. Educaters provide students with coliege and career guidance that is
consistent with their strengths.

1.8.2. Teachers and counselors implement a curriculum scope and sequence
that contains person/social awareness and adjustment, academic planning,
and vocational and career awareness.




Gifted Education Programming Standard 2: Assessment

Introduction

Knowledge about all forms of assessment is essential for educators of students with gifts and talents. it is integral to
identification, assessing each student's leaming progress, and evaluation of programming. Educators need to establish a chalienging
environment and collect multiple types of assessment information so that all students are able to demonstrate their gifts and talents.
Educators’ understanding of non-biased, technically adequate, and equitable approaches enables them to identify students who
represent diverse backgrounds. They also differentiate their curricutum and instruction by using pre- and post-, performance-based,
product-based, and out-of-level assessments. As a result of each educator’s use of ongoing assessments, students with gifts and
talents demonstrate advanced and complex learning. Using these student progress data, educators then evaluate services and make
adjustments to one or more of the school’s programming components so that student performance is improved.

M A G O
Standards

Standard 2: Assessment

Pescription: Assessments provide information about identification, learning progress and outcomes, and evaluation of programming

for students with gifts and talents in all domains.

Student Qutcomes

Evidence-Based Practices

2.1 Identificafion. All students in grades PK-12
have equal access to a comprehensive
assessment system that aliows them to
demonstrate diverse characteristics and behaviors
that are associated with giffiedness.

2.1.1. Educators develop environments and instructional activities that
encourage students fo express diverse characteristics and behaviors that are
associated with giftedness.

2.1.2. Educators provide parents/guardians with information regarding diverse
characieristics and behaviors that are associated with giftedness.

2.2, [dentification. Each student reveals his or her
exceptionalities or potential through assessment
evidence so that appropriate instructional
accommodations and modifications can be
provided.

2.2.1. Educators establish comprehensive, cohesive, and ongoing procedures
for identifying and serving students with gifts and talents. These provisions
include informed consent, committes review, student retention, student
reassessment, student exiting, and appeals procedures for both entry and exit
from gifted program services.

227 Educators select and use mudtiple assessments that measure diverse
abilities, talents, and strengths that are based on current theories, models, and
research.

2.2.3 Assessments provide qualitative and quantitative information from a
variety of sources, including off-level testing, are nonbiased and equitable, and
are technically adeguate for the purpose.

2 7.4 Educators have knowledge of student exceptionalities and collect
assessment daia while adjusting curricutum and instruction fo learn about each
student’s developmental level and aplitude for learning.

2.7 5. Educators interpret multiple assessments in dgifferent domains and
understand the uses and limitations of the assessments in identifying the
needs of students with gifis and talents,

2.2.6. Educators inform all parents/guardians about the identification precess.
Teachers obtain parental/guardian permission for assessments, use culturally
sensifive checklists, and elicit evidence regarding the child's interests and
potential outside of the classroom sefting.

2.3. [dentification. Students with identified needs
represent diverse backgrounds and reflect the
total student population of the district.

2.3.1. Educators select and use non-biased and equitable approaches for
identifying students with gifts and talents, which may include using locaily
developed norms or assessment tools in the child’s native language orin
nonverbal formats.

2.3.2. Educators understand and implement district and state policies designed
to foster equity in gified programming and services,

2.3.3. Educators provide parents/guardians with information in thelr native
language regarding diverse behaviors and characteristics that are associated
with giftedness and with information that explains the nature and purpose of
gifted programming options.

2.4, Learning Progress and Qufcomes. Students
with gifts and talents demonstrate advanced and

complex learning as a result of using muttiple,
appropriate, and ongoing assessments.

2.4.7. Educators use differentiated pre- and post- performance-based
assessments to measure the progress of students with gifts and ialents.

2 4.2 Educators use differentiated product-based assessments 1o measure the
progress of students with gifts and talenis.

2.4.3. Educators use off-level standardized assessments to measure the

progress of students with gifts and talents,

National Association for Gified Children » 1331 H Street, NW, Suite 1001 » Washington, DC 20005 « 202.785.4288 » www.naac.ord

9-21-10




2.4.4. Educators use and interpret qualitative and quantitative assessment
information to develop a profile of the strengths and weaknesses of each
student with gifts and talents to plan appropriate intervention.

2.4.5. Educators communicate and interpret assessment information to
students with gifts and talents and their parents/guardians.

2.5, Evalyation of Programming. Students
identified with gifts and talents demonstrate

important learning progress as a result of
programming and services.

2.5.1. Educators ensure that the assessments used in the identification and
evaluation processes are reliable and valid for each instrument’s purpose,
allow for above-grade-level performance, and allow for diverse perspectives.

2.5.2. Educators ensure that the assessment of the progress of students with
gifts and talents uses multiple indicators that measure mastery of content,
higher ievel thinking skills, achievement in speciic program areas, and
affective growth.

2.5.3. Educators assess the guantity, guality, and appropriateness of the
programming and services previded for students with gifts and talents by
disaggregating assessment data and yearly progress data and making the
results public.

2.6. Evaluation of Programming. Students
identified with gifts and talents have increased
access and they show significant leaming
progress as a result of improving componenis of
gifted education programming.

2.6.1. Administrators provide the necessary time and resources to implement
an annual evaluation plan developed by persons with expertise in program
evaluation and gifted education.

2.6.2. The evaluation plan is purposefut and evaluates how student-level
outcomes are influenced by one or more of the following components of gifted
education programming: (a} identification, (b) curriculum, () instructional
programming and services, (d) ongoing assessment of student learning, (&)
counsgling and guidance programs, (f) teacher qualifications and professional
development, (g) parent/guardian and community involvement, (h)
gr?gramming resources, and (i) programming design, managemert, and
elivery.

2.6.3. Educators disseminate the results of the evaluation, orally and in written
form, and explain how they will use the results.

National Association for Gifted Children « 1331 H Street, NW, Suite 1001 « Washington, DC 20005 « 202.785.4268 « www.nage. org
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Gifted Education Programming Standard 3: Curriculum Planning and Instruction

Introduction

Assessment is an integral component of the curriculum planning process. The information obtained from multiple types of
assessments informs decisions about curriculum content, instructional strategies, and resources that will support the growth of students
with gifts and talents, Educators develop and use a comprehensive and sequenced core curriculum that is alighed with local, state, and
national standards, then differentiate and expand i. In order to meet the unique needs of siudents with gifts and talents, this curriculum

must emphasize advanced, conceptually challenging, in-depth, distinctive, and complex content within cognitive, affective, aesthetic,
social, and leadership domains, Educators must possess a repertoire of evidence-based instructional strategies in delivering the
curriculum (a) to develop talent, enhance leaming, and provide students with the knowledge and skills to become independent, self-
aware learners, and (b) to give students the tools to contribute to a multicuitural, diverse society. The curriculum, instructional
strategies, and materials and resources must engage a variety of learners using culturally responsive practices.

NAGC

Standard 3: Curriculum Planning and instruction l_m_ Standards

Description: Educators apply the theory and research-based models of curriculum and instruction related to students with gifts and
talents and respond fo their needs by planning, selecting, adapting, and oreating culturally relevant curriculum and by using a
repertoire of evidence-based instructional strategies to ensure specific student outcomes.

Student Outcomes

tvidence-Based Practices

3.1, Cyrriculum Planning. Students with gifts and
talents demonsirate growth commensurate with
apfitude during the school year.

3.1.1. Educators use local, state, and national standards to align and expand
curricutum and instructional pians.

3.1.2. Educators design and use a comprehensive and continuous scope and
se;quence to develop differentiated plans for PK-12 students with gifts and
talenis.

3.1.3. Educators adapt, modify, or replace the core or standard curricuium o
meet the needs of students with gifts and {alents and those with special needs
such as twice-exceptional, highly gifted, and English [anguage learners.

3.1.4. Educators design differentiated curricula that incorporate advanced,
conceptually challenging, in-depth, distinctive, and complex content for
students with gifts and talents.

3.1.5. Educators use a balanced assessment system, including pre-
assessment and formative assessment, to identify students’ needs, develop
differentiated education pians, and adjust plans based on continual progress
monitoring.

3.1.6, Educators use pre-assessments and pace instruction based on the
learning rates of students with gifts and talents and accelerate and compact
learning as appropriate.

3.1.7. Educators use information and technologies, including assisiive
technologies, to individualize for students with gifts and talents, including those

who are twice-exceptional.

3.2. Talent Development. Studenis wath gifts and
talents become more competent in multiple {alent
areas and across dimensions of learning.

3.2.1. Educators design curricula in cognitive, affective, aesthetic, social, and
leadership domains that are challenging and effective for students with gifts
and talents.

3.2 2. Educators use metacegnitive models to meet the needs of students with
gifis and talents.

3.3. Talent Development. Students with gifts and
tatents develop their abilities in their domain of
tatent andfor area of inferest.

3.3.7. Educators select, adapt, and use a repertoire of instructional strategies
and materials that differentiate for students with gifts and talents and that
respond to diversity.

3.3.2. bducators use school and community resources that support
differentiation.

3.3.3. ducators provide opportunities for students with gifts and talents to
explore, develop, or research their areas of interest and/or talent.

3.4. Instructional Strategies. Students with gifts
and talents become independent investigators.

3.4.1. Educators use critical-thinking strategies to meet the needs of students
with gifis and talents.

3.4.2. bducators use creative-thinking strategies to meet the needs of students
with gifis and talents.

3.4.3, Educators use problem-solving model strategies to meet the needs of
students with gifts and talents.

National Association for Gifted Children « 1331 H Sfreet, NW, Suite 1001 » Washington, DC 20005 » 202.785.4268 + www.nagc.org
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3.4:4. kducators use inquiry models to meet the needs of students with gifts
and talents.

3.5. Culturally Relevant Curriculurn. Students with
gifts and talents develop knowledge and skills for
living and being productive in a multicultural,
diverse, and global society.

3.5.1. Educators develop and use challenging, culturally responsive curriculum
to engage alt students with gifts and talents.

3.5.2. Educators integrate career exploration experiences into learning
opportunities for students with gifts and talents, e.g. biography study or
speakers.

3.5.3. Educators use curriculum for deep explorations of cultures, languages,
and social issues related to diversity.

3.6, Resources. Students with gifts and talents
benefit from gifted education programming that
provides a variety of high quality resourcés and
materias.

3.6.1. Teachers and administrators demonstrate familiarity with sources for
high qualily resources and materiais that are appropriate for learners with gifts
and talents.

National Association for Gifted Chiidren » 1331 H Street, NW, Suite 1001 » Washington, DC 20005 « 202.785.4268 » www.nage.org
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Gifted Education Programming Standard 4: Learning Environments

Introduction

Effective educators of students with gifts and talents create safe learning environments that foster emotional well-being, positive
social interaction, leadership for social change, and cuitural understanding for success in a diverse society. Knowiedge of the impact of
giftedness and diversity on social-emotional development enables educators of students with gifts and talents to design environments
that encourage independence, motivation, and self-efficacy of individuals from afi backgrounds. They understand the role of language
and communication in talent development and the ways in which cuiture affects communication and behavior. They use relevant
strategies and technologies to enhance oral, written, and artistic communication of learners whose needs vary based on exceptionaliy,
language proficiency, and cultural and linguistic differences. They recognize the vaiue of multilingualism in today’s global community.

; : ; MAGC,
Standard 4: Learning Environments ¥V _8Standards

Description: Learning environments foster personal a?d social responsibiiity, multicultural competence, and interpersonai and
technical communication skills for leadership in the 21% century to ensure specific student outcomes.

Student Outcomes Evidence-Based Practices
4.1, Personal Competence. Students with gitts and { 4.1.1. Educators maintain high expectations for all students with gifts and
talents demonstrate growth in persongj talents as evidenced in meaningful and challenging activities.
competence and dispositions for exceptional 417 Educators provide opporiunities for seif-expioration, deveiopment and
academic and creative productivity. These include | pursuit of interests, and development of identities supportive of achievement,
seif-awareness, self-advocacy, self-efficacy, e.9., through mentors and role modeis.

confidence, motivation, resiience, independence, | 4.1.3. Educators creafe environments that support trust among diverse
curiosity, and risk taking. learners.

4.1.4. Educators provide feedback that focuses on effort, on evidence of
potential fo meet high standards, and on mistakes as {earning opportunities,
4.1.5. Educators provide examples of positive coping skills and opportunities to
apply them.

4.2, Social Competence. Students with gifts and 4.2 1. Educators understand the needs of students with gifis and talents for
talents develop social competence manifested in both solitude and social interaction.

positive peer relationships and social interactions. | 4.Z.2, Educators provide opportunties for interactions with intellectuat and
artistic/creative peers as well as with chronological-age peers,

4.2 3 Educators assess and provide instruction on social skills needed for
school, community, and the world of work.

4.3, Leadership. Students with gifts and talents 4.3.1 Educators establish a safe and welcoming climate for addressing social
demonstrate personal and social responsibility and | _issues and developing personal responsibility,
leadership skills. 4.3.2. Educators provide environments for devetoping many forms of

leadership and leadership skills.
4 3.3 Educators promotie opportunities for leadership in community settings to
effect positive change.

4.4 Culfural Compefence. Students with gifis and | 4.4.1. Educators model appreciation for and sensitivity to students’ diverse

talents value their own and others’ language, backgrounds and languages.

heritage, and circumstance. They possess skills in | 4.4.2, Educators censure discriminatory language and behavior and model
communicating, teaming, and collaborating with appropriate strategies.

diverse individuals and across diverse groups. 4.4 3 Educators provide structured opportunities fo collaborate with diverse
They use positive sirategies 1o address social peers on a common goal,

issues, including discrimination and stereotyping.

4.5. Communication Competence. Students with 451 Educators provide opportunities for advanced development and

gifts and talents develop compstence in maintenance of first and second language(s).

interpersonal and technical communication skills. 4 5.2 Educators provide resources to enhance oral, written, and artistic forms
They demonstrate advanced oral and written skils, | of communication, recognizing students’ cuttural context.

balanced biliteracy or multiliteracy, and creative 4.5.3. Educators ensure access to advanced communication tools, including
expression. They gilsplay fiuenpy with technologies | assistive technologies, and use of these tools for expressing higher-level
that support effective communication thinking and creative productivity.

Differences among groups of pecple and individuals based on ethnicity, race, sacioeconamic status, gendes, exceptionalities, language, religion, sexual orientation, and
geographical area.
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Gifted Education Proaramming Standard 5: Programming

Introduction

The term programming refers to a continuum of services that address students with gifts and talents’ needs in all settings.
Educators develop policies and procedures to guide and sustain all components of comprehensive and aligned programming and
services for PreK-12 students with gifts and talents. Educators use a variety of programming options such as acceleration and
enrichment in varied grouping arrangements (cluster grouping, resource rooms, special classes, special schools) and within
individualized learning options (independent study, mentorships, online courses, internships) to enhance students’ performance in
cognitive and affective areas and fo assist them in identifying future career goals. They augment and integrate current technologies
within these learning opportunities to increase access to high level programming such as distance learning courses and to increase
connections to resources outside of the school walls. In implementing services, educators in gifted, general, special education
programs, and related professional services collaborate with one another and parents/guardians and community members to ensure
that students' diverse learning needs are met. Administrators demonstrate their support of these programming options by allocating

sufficient resources so that afl students within gifts and talents receive appropriate educational services.

IO

MAGC

Standard 5: Programming

Standards’]

Description: Educators are aware of empirical evidence regarding (a) the cognitive, creative, and affective development of learners
with gifts and talents, and (b) programming that meets their concomitant needs. Educators use this expertise systematically and
coliaboratively to develop, implement, and effectively manage comprehensive services for students with a variety of gifts and talents to

ensure specific student outcomes.

Student Qutcomes

Evidence-Based Praclices

5.1. Varety of Programming. Students with gifts
and talents participate in a varlety of evidence-
based programming options that enhance
performance in cognitive and affective areas.

5'9.1. Educators regularly use multiple alternative approaches to acceierate
learning.

5.1.2. Educators regularly Use enrichment options to extend and deepen learning
opportunities within and cutside of the school setting.

5.1.3 Educators regularly use muftiple forms of grouping, including clusters,
resource rooms, special classes, or special schools.

5.1.4. Educators regularly use individuaiized learning options such as
mentorships, internships, online courses, and independent study.

5.1.5. Educators regularly use current technologies, including ontine learning
options and assistive technologies to enhance access to high-level
programming, '

57 8. Administrators demonstraie suppert for gifted programs through equitable
allocation of resources and demonstrated willingness to ensure that learners with
gifts and talents receive appropriate educationat services.

5.2. Coordinated Services. Students with gifts and
talents demonstrate progress as a result of the
shared commitment and coordinated services of
gifted education, general education, special
education, and related professional services, such
as school counselors, school psychologists, and
social workers.

5.2.1. Educators in gifted, general, and special education programs, as well as
those in specialized areas, collaboratively plan, develop, and implement services
for iearners with gifts and talents.

5.3. Collaboration. Students with gifts and talents’
learning is enhanced by regular collaboration
among families, community, and the schooi.

5.3 1. Educators regutarly engage families and community members for
planning, programiming, evaluating, and advocating.

5.4. Resources. Students with gifts and talents
participate in gifted education programming that is
adequately funded to meet student needs and
program goais.

5.4.1. Administrators track expenditures at the school level! to verity appropriate
and sufficient funding for gifted programming and services.

5.5, Comprehensiveness. Students with gifts and
talents develop their potential through

comprehensive, aligned programming and services.

§.5.1. Educators develop thoughtful, mufti-year program plans in relevant student
talent areas, PK-12.

5.8. Policies and Procedures. Students with gifts
and falents participate in regular and gifted
education programs that are guided by clear
policies and procedures that provide for their
advanced learning needs (e.g., early entrance,
acceleration, credit in lieu of enroliment).

5.6.1. Educators create policies and procedures fo guide and sustain all
components of the program, including assessment, ideniification, acceleration
praciices, and grouping practices, that is built on an evidence-based foundation
in gifted education.

5.7. Career Pathways. Students with gifts and
talents identify future career goals and the talent
development pathways to reach those goals.

5.7.1. Educators provide professional guidance and counseling for individual
student strengths, interests, and vaiues.

5.7.2. Educators facilitate mentorships, internships, and vocational programming
experiences that match student interests and aptitudes.

7
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Gifted Education Programming Standard 6: Professional Development

Introduction

Professionat development is essential for all educators involved in the development and implementation of gifted programs
and services. Professional development is the intentional development of professionat expertise as outlined by the NAGC-CEC teacher
preparation standards and is an ongoing part of gifted educators’ professional and ethical practice. Professional development may take
many forms ranging from district-sponscred workshops and courses, university courses, professional conferences, independent
studies, and presentations by external consultants and should be based on systematic needs assessments and professional refiection.
Students participating in gifted education programs and services are taught by teachers with developed expertise in gifted education.
Gifted education program services are developed and supported by administrators, coordinators, curriculum specialists, general
education, special education, and gifted education teachers who have developed expertise in gifted education. Since students with gifis
and talents spend much of their ime within general education classrooms, general education teachers need {o receive professional
development in gifted education that enables them to recognize the characteristics of gifiedness in diverse populations, understand the
school or district referral and identification process, and possess an array of high quality, research-based differentiation strategies that
challenge students. Services for students with gifts and talents are enhanced by guidance and counseling professionals with expertise
in gifted education. =

N AG C_
Standards

Standard 6: Professional Development

ouicomes.

5

Description: All educators (administrators, teachers, counselors, and other instructional support staff) buitd their knowledge and
skills using the NAGC-CEC Teacher Standards for Gifted and Talented Education and the National Staff Development Standards.
They formally assess professional development needs related to the standards, develop and monitor plans, systematically engage in
training io meet the identified needs, and demonstrate mastery of standard, They access resources to provide for release time,
funding for continuing education, and substitute support. These practices are judged through the assessment of relevant student

Student Outcomes

Evidence-Based Practices

6.1, Talent Development. Students develop their
talents and gifis as a result of inferacting with
educaicrs who meet the national teacher
preparation standards in gifted education.

6.1.1. Educators systematically participate in ongoing, research-supported
professional development that addresses the foundations of gifted education,
characteristics of students with gifts and talents, assessment, curriculum
planning and instruction, learning environments, and programming.

6.1.2. The school district provides professional development for {eachers that
models how to develop environments and instructional activities that encourage
students fo express diverse characteristics and behaviors that are associated
with giftedness.

6.1.3. Educators participate in ongoing professional development addressing
key issues such as anti-inteflectualism and trends in gifted education such as
equily and access.

6.1.4. Administrators provide human and material resources needed for
professional deveiopment in gifted education (e.g. release time, funding for
continuing education, substitute support, webinars, or menfors).

6.1.5. Educators use their awareness of organizations and publications relevant
to gifted education to promote learning for students with gifts and talents.

6.2. Socio-emotional Development. Students with
gifts and talents develop socially and emotionally
as a result of educators who have participated in
professional development aligned with national
standards in gifted education and National Staff
Development Standards.

6.2.1. Educators participate in ongoing professional development to support the
social and emotional neads of students with gifts and talents.

6.3. Lifelong [ earners. Students develop their
gifts and talents as a result of educators who are
life-iong learners, participating in ongoing
professional development and continuing
education opportunifies,

6.3.1, Educators assess their instructional practices and continue their
education in school district staff development, professional organizations, and
higher education settings based on these assessments.

6.3.2. Educators participate in professional development that is sustained over
time, that includes regular follow-up, and that seeks evidence of impact on
teacher practice and on student learning.

6.3.3, Educators use multiple modes of professional development delivery
including online courses, onlineg and electronic communities, face-te-face
workshops, professional learning communities, and book talks.

6.3.4. Educators identify and address areas for personal growth for feaching
students with gifts and talents in their professional development plans.

6.4, £thics. Studenis deveiop their gifts and
talents as a result of educators who are ethical in
their practices.

6.4.1. Educsators respond to cultural and persenal frames of reference when
teaching students with gifts and talents.

6.4.2, Educators comply with rules, policies, and standards of ethical practice.
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meeting the global challenge

1. Critical Thinking and Problem-Solving

2. Collaboration Across Networks and
Leading by Influence

3. Agility and Adaptability

4. Initiative and Entrepreneurialism

5. Effective Oral and Written Communication

6. Accessing and Analyzing Information

7. Curiosity and Imagination

From The Global Achievement Gap: Why Even Qur Best Schools Don’t Teach the New Survival Skills Our
Children Need—And What We Can Do About it by Tony Wagner (Basic Books, 2008)



WESTPORT PUBLIC SCHOOLS

ELLIOTT LANDON 110 MYRTLE AVENUE
Superintendent of Schools WESTPORT, CONNECTICUT 06880
TELEPHONE: (203) 341-1010

FAX: (203) 341-1029

To: Members of the Board of Education

From: Elliott Landon

Subject: Bullying Prevention and Safe School Climate Plan Policies
Date: December 19, 2011

At our meeting of November 7, the Board was presented for the first time with a proposed policy
that is responsive to a law that was passed during the 2011 session of the Connecticut General
Assembly; namely, Public Act 11-226, An Act Concerning the Strengthening of School
Bullying Laws.

This act defines bullying, including cyberbullying. The act (1) makes the school
principal responsible for investigating or designating someone to investigate and
address bullying whether if occurs in or out-of-school, if it affects the school or
students in the school or school district and (2) requires all school employees, not
Just teachers and administrators, to report bullying incidents they see or that are
reported to them to the principal or his or her designee.

1t requires schools and school districts to adopt safe school climate plans, rather
than policies, to address bullying. Policies are required to (1) establish deadlines
Jor reporting, investigating; (2) prohibit retaliation against those who report
bullying; and (3) require school officials to notify police when they believe
bullying conduct constitutes a crime.

The act requires certified and non-certified employees working in public schools
to receive annual fraining in how (o identify, intervene, and prevent bullying and
youth suicide among students. It also requires beginning teachers and teacher
candidates to complete fraining on these topics. It grants immunity to school
boards, school employees, students, parents, and others against damage claims
arising from good faith reports of bullying and responses to bullying in
accordance with a district’s safe school climate plan [CABE, July 2011, “2011
Education Law Summaries|.

Working collaboratively with legal counsel, we have prepared for Board of Education review
and adoption Policy P5131.911, Bullying Prevention and Intervention and Policy P5131.912,
Safe School Climate Plan. These two polices are being placed on the agenda of the meeting of
December 19 for Board approval.

ADMINISTRATIVE RECOMMENDATION

Be It Resolved, That upon the recommendation of the Superintendent of Schools, the
Board of Education adopts Policy P5131.911, Bullving Prevention and Intervention and
P5131.912, Safe School Climate Plan, copies of which shall be appended to the Minutes of
the Board of Education meeting of December 19, 2011, ~ ‘




POLICY P5131.911

BULLYING PREVENTION AND INTERVENTION



P5131.911(a)

BULLYING PREVENTION AND INTERVENTION

The Westport Board of Education is committed to creating and maintaining an educational
environment that is physically, emotionally and intellectually safe and thus free from bullying,
harassment and discrimination. In accordance with state Jaw and the Board’s Safe School
Climate Plan, the Board expressly prohibits any form of bullying behavior on school grounds; at
a school-sponsored or school-related activity, function or program,
grounds; at a school bus stop; on a school bus or other vehicle owgg
or regional board of education; or through the use of an electr ice or an electronic mobile
device owned, leased or used by the Board of Education.

The Board also prohibits any form of bullying behavi
bullying (i) creates a hostile environment at school i
was directed, (ii) infringes on the rights of the sty
at school, or (iii) substantially disrupts the educat ;
Discrimination and/or retaliation against an individ , or assists in the thvestigation
of an act of bullying is likewise prohibited.

Students who engage in bullying behavi subj ol discipline, up to and
including expulsion, in accordance with lic isci i
and expulsion, and consistent with state a

For purposes of this p by one or more students of a
written, verbal or i
another student atteRgis
more students repeatedt
that:

3) e e environment at school for such student;

4) infringes on the rights of such student at school; or
5 substantially disrupts the education process or the orderly operation of a
school.

Bullying shall include, but not be limited to, a written, verbal or electronic communication or
physical act or gesture based on any actual or perceived differentiating characteristics, such as
race, color, religion, ancestry, national origin, gender, sexual orientation, gender identity and
expression, socioeconomic status, academic status, physical appearance, or mental, physical,
developmental or sensory disability, or by association with an individual or group who has or is
perceived to have one or more of such characteristics.



P5131.911(b)

For purposes of this policy, "Cyberbullying” means any act of bullying through the use of the
Internet, interactive and digital technologies, cellular mobile telephone or other mobile electronic
devices or any electronic communications.

Consistent with the requirements under state law, the Westport Board of Education authorizes
the Superintendent or his/her designee(s), along with the Safe School Climate Coordinator, to be
responsible for developing and implementing a Safe School Climate 2iay in furtherance of this
policy. As provided by state law, such Safe School Climate Plan nclude, but not be limited
to provisions which:

(1) Enable students to anonymously report acts of,birg 1 employees and
require students and the parents or guardi fied annually of the -
process by which students may make su

(2) enable the parents or guardians of st
bullying;

ing or receive reports of bullying
another school administrator if
by than one school day after

(3) require school employees
to orally notify the safe sc

o investigate or supervise the investigation
uch investigation is completed promptly

verified acts’of bullying and the parents or guardians of students against whom such
acts were directed not later than forty-eight hours after the completion of the
investigation;

(9) require each school to invite the parents or guardians of a student who commits any
verified act of bullying and the parents or guardians of the student against whom such
act was directed to a meeting to communicate to such parents or guardians the
measures being taken by the school to ensure the safety of the student against whom
such act was directed and to prevent further acts of bullying.



P5131.911(c)

(10) establish a procedure for each school to document and maintain records relating to
reports and investigations of bullying in such school and to maintain a list of the
number of verified acts of bullying in such school and make such list available for
public inspection, and annually report such number to the Department of Education
and in such manner as prescribed by the Commissioner of Education;

(13) direct the development of student s
act of bullying was directed that ad

esignee, to notify the

(14) require the principal of a
principal, or the principal's

appropriate local law enfo

(15) prohibit bul

activity, fi 1 grounds, at a school bus stop,

leased or used by a local or regional board

(17) require school employees annually complete the training described in Conn.
Gen. Stat. §10-220a.

The notification required pursuant to subdivision (8) (above) and the invitation required pursuant
to subdivision (9) (above) shall include a description of the response of school employees to such
acts and any consequences that may result from the commission of further acts of bullying. Any
information provided under this policy or accompanying Safe School Climate Plan shall be
provided in accordance with the confidentiality restrictions imposed under the Family
Educational Rights Privacy Act ("FERPA™) and the district's Confidentiality and Access to
Student Information policy and regulations.



P5131.911(d)

not later than January 1, 2012, the Westport Board of Education shall approve the Safe School
Climate Plan developed pursuant to this policy and submit such plan to the Department of
Education. Not later than thirty (30) calendar days after approval by the Board, the Board shall
make such plan available on the Board's and each individual school in the school district's web
site and ensure that the Safe School Climate Plan is included in the school district's publication
of the rules, procedures and standards of conduct for schools and in all student handbooks.

Legal References: ‘
Public Act 11-232, An Act Concerning the Strengl -
Laws
Conn. Gen. Stat. 10-145a
Conn. Gen. Stat. 10-1450
Conn. Gen. Stat. 10-220a
Conn. Gen. Stat. § 10-222d
Conn. Gen. Stat. 10-222¢
Conn. Gen

Conn. Gen.

Policy Adopted: WESTPORT PUBLIC SCHOOLS
Westport, Connecticut



POLICY P5131.912

SAFE SCHOOL CLIMATE PLAN



P5131.912(a)
SAFE SCHOOL CLIMATE PLAN

The Board is committed to creating and maintaining a physically, emotionally, and
inteflectually safe educational environment free from bullying, harassment and
discrimination. In order to foster an atmosphere conducive to learning, the Board has
developed the following Safe School Climate Plan, consistent with state law and Board
Policy. This Plan represents a comprehensive approach to addregsing bullying and

cyberbullying and sets forth the Board’s expectations for cre positive school
climate and thus preventing, intervening, and responding t nts of bullying
Bullying behavior is strictly prohibited, and student ined to have engaged
in such behavior are subject to disciplinary action ; uspension or
expulsion from school. The district’s commit i behavior,

however, involves a multi-faceted approach
of a positive school climate in which bullyin
staff.

L Prohibition Against Bull

A. g behavior on school
activity, function or

" a school bus stop; on a

whom such bullying was directed, (ii} infringes on
t against whom such bullying was directed at
substantially disrupts the education process or the orderly

also prohibits discrimination and/or retaliation against an individual who
reports or assists in the investigation of an act of bullying.

D. Students who engage in bullying behavior in violation of Board Policy and the
Safe School Climate Plan shall be subject to school discipline, up to and
including expulsion, in accordance with the Board's policies on student
discipline, suspension and expulsion, and consistent with state and {ederal
law.



P5131.912(b)

. Definition of Bullying

A “Bullying” means the repeated use by one or more students of a written,
verbal or electronic communication, such as cyberbullying, or a physical
act or gesture directed at another student attending school in the same
district that:

1. causes physical or emotional harm to
such student’s property;

: ed on any actual or perceived
ch as race, color, religion, ancestry,
ntation, gender identity and expression,
tus, physical appearance, or mental,
Smentalen domgery disability, or by association with an
up who has or is perceived to have one or more of such

B. "Electronic communication" means any transfer of signs, signals,
writing, images, sounds, data or intelligence of any nature transmitted
in whole or in part by a wire, radio, electromagnetic, photoelectronic
or photo-optical system;



C.

H.

P5131.912(c)

"Hostile environment" means a situation in which bullying
among students is sufficiently severe or pervasive to alter the
conditions of the school climate;

"Mobile electronic device" means any hand-held or other portable
electronic equipment capable of providing data communication between
two or more individuals, including, but not limited,to, a text messaging
device, a paging device, a personal digital assi “a laptop computer,
equipment that is capable of playing a videgy > or a digital video disk,
or equipment on which digital images arg ransmitted;

Jy" may include, but is not
limited to, (1) imple behavioral intervention and
support process or ancy
climate or for the preve
. harassment and

opriate cotisequences for those who

parents and school employees, and

he bullied child, parents and school employees, (6)
arelated to safe school climate, (7) student peer

tion awd support, and (8) promotion of parent involvement
ention through individual or team participation in

school community between and among students and adults.

"School employee" means (1) a teacher, substitute teacher, school
administrator, school superintendent, guidance counselor, psychologist,
social worker, nurse, physician, school paraprofessional or coach
employed by a local or regional board of education or working in a public



P5131.912(d)

elementary, middle or high school; or (2) any other individual who, in the
performance of his or her duties, has regular contact with students and
who provides services to or on behalf of students enrolled in a public
elementary, middle or high school, pursuant to a contract with the local or
regional board of education.

L. “School-Sponsored Activity” shall mean any activity conducted on
or off school property (including school buses gidd pther school-related
vehicles) that is sponsored, recognized or a ed by the Board of
Education.

IV. Leadership and Administrative Resp

Safe School Climate Coording

staff, a District Safe,
Coordinator shall:

I.

ation, in collaboration with the
ent, to the Department of Education regarding

yith Safe School Climate Specialists at least twice during
ool year to discuss issues relating to bullying the school
and to make recommendations concerning amendments to
district’s Plan.

B. Safe School Climate Specialist

For the school year commencing July 1, 2012, and each school year
thereafter, the principal of each school (or principal’s designee) shall serve
as the Safe School Climate Specialist. The Safe School Climate Specialist
shall investigate or supervise the investigation of reported acts of bullying
and act as the primary school official responsible for preventing,
identifying and responding to reports of bullying in the school.



P5131.912(c)

V. Deveiopment and Review of Safe School Climate Plan

A

For the school year commencing July 1, 2012 and each school year
thereafter, the Principal of each school shall establish a committee or
designate at Jeast one existing committee (“Committee”) in the school to
be responsible for developing and fostering a safe school climate and
addressing issues relating to bullying in the schook, Such committee shall
include at least one parent/guardian of a stude lled in the school, as
appointed by the school principal.

The Committee shall: 1) receive copigs’ reports following
bullying investigations; 2) identify
students in the school; 3) review 4
bullying; 4) review and makeg inator
regarding the Safe School Chi
specific to the school; 5) educat
parents/guardians onssues relating
Coordinator in the ‘

ool employees and
ying; 6) collaborate with the
ing bullying; and 7) perform

al that are related to the
bullying.

; the Committee shall not
°h may compromise the confidentiality of
ited to receiving copies of investigation

o the Department of Education. Not later than thirty
ays after approval by the Board, the Board shall make such

site and ensure that the Safe School Climate Plan is included
1001 district's publication of the rules, procedures and standards of
conduét for schools and in all student handbooks.



P5131.912(f)

VI. Procedures for Reporting and Investigating Complaints of Builying

A.

Students and parents (or guardians of students) may file written reports of
bullying. Written reports of bullying shall be reasonably specific as to the
basis for the report, including the time and place of the alleged conduct,
the number of incidents, the target of the suspected bullying, and the
names of potential witnesses. Such reports may bg,filed with any building

principal), and all reports shall be forward e Safe School Climate
Specialist for review and actions consis is Plan.

Students may make anonymous re
employee. Students may also regg
even if the student’s identity

school
ing a report,
In cases

y and discuss the impact that
ant may have on the

jion. All anonymous reports
taken to address the

that does not disclose the
e due process rights of the
itted acts of bullying. No disciplinary

% basis of an anonymous report.

L report of bullying. The school employee shall then
report not later than two (2) school days after

anonyrhous reports of bullying and shall investigate or supervise the
investigation of all reports of bullying and ensure that such investigation is
completed promptly after receipt of any written reports. In order to allow
the district to adequately investigate complaints filed by a student or
parent/guardian, the parent of the student suspected of being bullied
should be asked to provide consent to permit the release of that student’s
name in connection with the investigation process, unless the student
and/or parent has requested anonymity.



P5131.912(g)

E. In investigating reports of bullying, the Safe School Climate Specialist or
designee will consider all available information known, including the
nature of the allegations and the ages of the students involved. The Safe
School Climate Specialist will interview witnesses, as necessary,
reminding the alleged perpetrator and other parties that retaliation is
strictly prohibited and will result in disciplinary action.

Vil.  Responding to Verified Acts of Bullying

A. Following investigation, if acts of bullyi ified, the Safe School
Climate Specialist or designee shall
students against whom such acts wi
guardians of the students who cod
not later than forty-eight ]
This notification shall include
acts of bullying. In providing su
taken to respect the
perpetrator of such

s of other students, including the
isciplinary consequences

being taken by the school to ensure the
nt/victim and to prevent further acts of bullying. The

e simultaneous with the notification described

7A., as it must include a description of the school’s

h acts, along with consequences, as appropriate. Normally,
gs shall be held with the respective parents; however, at

C. If bullying is verified, the Safe School Climate Specialist or designee
shall develop a student safety support plan for any student against whom
an act of bullying was directed. Such support plan will include safety
measures to protect against further acts of bullying.



P5131.912(h)

D. A specific written intervention plan shall be developed to address repeated
incidents of bullying against a single individuval or recurrently perpetrated
bullying incidents by the same individual. The writien intervention plan
may include counseling, discipline and other appropriate remedial actions
as determined by the Safe School Climate Specialist or designee, and may
also incorporate a student safety support plan, as appropriate.

E. Notice to Law Enforcement

If the Principal of a school (or his/her d
any act of bullying constitutes a crimi
appropriate law enforcement. Not
obligations under state and fed
disclosure of personally iden
determination, the Principal o
school resource office, if any, an
designee deems ap iate.

sonably believes that

with the Board’s

F. If a bullying complairi iscrimination or harassment
on the basis of a legall : (such as race, religion,
color, natjeflserigin, se _ ve or disability), the Safe

Vill.

ent with the Board’s obligations under state and
ny educational record containing personally identifiable
ation pertaining to an individual student shall be maintained

or written consent of a parent, guardian or eligible student,
except'as permitted under Board policy and state and federal law.

B. The Principal of each school shall maintain a list of the number of verified
acts of bullying in the school and this list shall be available for public
inspection upon request. Consistent with district obligations under state
and federal law regarding student privacy, the log shall not contain any
personally identifiable student information, or any information that alone
or in combination would allow a reasonable person in the school



P5131.912(i)

community to identify the students involved. Accordingly, the log should
be limited to basic information such as the number of verified acts, name
of school and/or grade level and relevant date. Given that any
determination of bullying involves repeated acts, each investigation that
results in a verified act of bullying for that school year shall be tallied as
one verified act of bullying unless the specific actions that are the subject
of each report involve separate and distinct acts ogbullying. The list shall
be limited to the number of verified acts of bu ?in each school and
shall not set out the particulars of each veri t, including, but not
limited to any personally identifiable stu; ation, which is
confidential information by law.

C. The Principal of each school sh ified acts of
bullying in the school annua
manner as prescribed by the

IX. Other Prevention and Inf

ension Oregulsion) is a matter for the professional
building principal (or responsible program administrator
8e). No disciplinary action may be taken solely on the

s complaint. As discussed below, schools may also
priate%liernatives to traditional disciplinary sanctions,
ppropriate consequences and other restorative or remedial

incidel(s of bullying against a single individual or recurrently perpetrated
bullying incidents by the same individual. This plan may include safety
provisions, as described above, for students against whom acts of bullying
have been verified and may include other interventions such as
counseling, discipline, and other appropriate remedial or restorative
actions as determined by the responsible administrator.



P5131.912(j)

C. The following sets forth possible interventions which may also be utilized
to enforce the Board’s prohibition against bullying:

i.

Non-disciplinary interventions

When verified acts of bullying are identified early and/or when
such verified acts of bullying do not reas
disciplinary response, students may be

subject to other forms of restoraf isc1p{iile or remedial actions,
appropriate to the age of th

If a complaint arises groups of
students, peer or other ered.
Special care, however, referring such cases to peer
mediation v make the process intimidating
for the victi riate. In such cases, the

victim should' gditi rt. Alternatively, peer
mediation may 3 address the concern.

ion and giving him/her an opportunity to explain the
n, in accordance with the Board’s Student Discipline

xpulsion may be imposed only after a hearing before the Board of
Fducation, a committee of the Board or an impartial hearing

officer designated by the Board of Education in accordance with
the Board’s Student Discipline policy. This consequence shall
normally be reserved for serious incidents of bullying and/or when
past interventions have not been successful in eliminating bullying
behavior.



P5131.912(k)

. Interventions for bullied students

The building principal (or other responsible program
administrator) or his/her designee shall intervene in order to
address incidents of bullying against a single individual.
Intervention strategies for a bullied student may include the
following:

a. Counseling;

school sponsored activities. While no specific action
d school needs for specific prevention and

lention Strategies may vary from time to time, the following
hotential prevention and intervention strategies shall serve as

sategies may include, but are not limited to:

a. School rules prohibiting bullying, harassment and
intimidation and establishing appropriate
consequences for those who engage in such acts;

b. Adeguate adult supervision of outdoor areas,
hallways, the lunchroom and other specific areas
where bullying is likely to occur,



P5131.912(1)

c. Inclusion of grade-appropriate bullying education
and prevention curricula in kindergarten through
high school, which may include instruction
regarding building safe and positive school
communities including developing healthy
relationships and preventing dating violence as

- students;

e. ol climate,

Iticultural education or other
state civil rights legislation or

of parent involvement in bullying
, through individual or team participation

Implementation of a positive behavioral
interventions and supports process or another
vidence-based model approach for safe school
climate or for the prevention of bullying, including
any such program identified by the Department of
Education;

Respectful responses to bullying concerns raised by
students, parents or staff;

i. Planned professional development programs
addressing prevention and intervention strategies,
which training may include school violence
prevention, conflict resolution and prevention of
bullying, with a focus in evidence based practices
concerning same;



P5131.912(m)

k. Use of peers to help ameliorate the plight of victims
and include them in group activities;

1. Avoidance of sex-role stereotyping;
m. Continuing awareness and involvement on the part

of school employees and
prevention and interven

5 by which students may make reports of bullying.

B. The B&ard shall provide for the inclusion of language in student codes
of conduct concerning bullying.

C. At the beginning of each school year, each school shall provide all
school employees with a written or electronic copy of the school
district’s safe school climate plan and require that all school employees
annually complete training on the identification, prevention and response
to bullying as required by law.



Xi.

Legal References:

P5131.912(n)

School Climate Assessments

On and after July 1, 2012, and biennially thereafter, the Board shall require each
schoo! in the district to complete an assessment using the school climate
assessment instruments, including surveys, approved and disseminated by the
Department of Education. The Board shall collect the school climate assessments
for each school in the district and submit such assessmenjg to the Department.

Public Act 11-232, An Act Concerning the ] hool Bullying
Laws
Conn. Gen. Stat. § 10-222d

Conn. Gen. Stat. §§ 10-233a throug

Connecticut State Departme of Educatzo
Series 2008-2009 (March 16

ar Letter C-§,

Policy Adopted: WESTPORT PUBLIC SCHOOLS

Westport, Connecticut



WESTPORT PUBLIC SCHOOLS

ELLIOTT LANDON 110 MYRTLE AVENUE
Superintendent of Schools WESTPORT, CONNECTICUT 06880
TELEPHONE: (203) 341-1025

FAX: (203) 341-1029

To: Members of the Board of Education
From: Elliott Landon

Subject: Acceptance of Gifts - REVISED
Date: December 19, 2011

| am pleased to inform you that the Board of Education has been offered three (3) generous gifts
from the Long Lots School PTA, the Staples High School PTA, and the Westport Basketball
Association, respectively.

The first of these, from the Long Lots PTA, is a gift of twenty (20) Kindle Touch E-Readers with
essential supporting equipment for student use and one (1) video camera, for a total value of $4,000.

The second, from the Staples High School PTA, is a gift of ten (10) i-Pads and the necessary i-Care
support programs that will be be available for teacher and student use. This gift, valued at $5,380, will
be housed at the Staples High School Library-Media Center.

The third gift, from the Westport Basketball Association, is valued at $5,205. These funds will be used
to replace the four (4) existing side basketball hoops at Long Lots Elementary School with new updated
baskets that adjustable to heights of eight to ten feet, making them accessible for elementary school-aged
children at the eight foot height. The existing hoops are fixed at a ten foot height, making them

unusable for elementary school students.

ADMINISTRATIVE RECOMMENDATION

Be It Resolved, That upon the recommendation of the Superintendent of Schools, the
Board of Education accepts with gratitude and appreciation a gift of $4,000 from the Long
Lots PTA to be used towards the purchase of twenty (20) Kindle Touch E-Readers with
essential supporting equipment for student use and one (1) video camera; a gift valued at
$5,380 from the Staples High School PTA for the purchase of ten (10) i-Pads and the
necessary i-Care support programs for teacher and student use; and, from the Westport
Basketball Association, a gift valued at $5,205 to replace the four (4) existing side
basketball hoops at Long Lots Elementary School with new updated baskets that are
adjustable to heights of eight to ten feet.



WESTPORT PUBLIC SCHOOLS

ELLIOTT LANDON 110 MYRTLE AVENUE
Superintendent of Schools WESTPORT, CONNECTICUT (6880
TELEPHONE: (203) 341-1010

FAX: {203) 341-1020

To: Members of the Board of Education

From: Elliott Landon

Subject: Underground Fuel Oil Storage Tank Replacement
Date: December 19, 2011

Included with this memorandum is a report prepared for the Westport Public Schools by Fuss &
(O’ Neill dated November 28, 2011 and entitled, Underground Fuel Qil Storage Tank
Replacement Evaluation. This report assisted us in formulating the proposed $372,000 of
expenditures for that portion of Five Year Capital Forecast for the 2010-11 school year that was
presented to the Board at our meeting of December 5, 2011 (*Replace Oil Tanks-Revised Based
on Fuss & O’Neill Study).

Although the Board reserved judgment on this subject, concerned about maintaining dual fuel
capabilities, after careful review and further discussion it is my recommendation that we
maintain our dual fuel capability at all schools where the tanks are not in compliance. At this
point in time, there is no certainty that for the future life span of these tanks natural gas will
continue to be the lower cost fuel for our school buildings. With this amount of uncertainty, for
the long-term it would appear to be more desirable to maintain the capability to switch from one
fuel to the other when costs suggest we do so.

ADMINISTRATIVE RECOMMENDATION

Be It Resolved, That upon the recommendation of the Superintendent of Schools, the
Board of Education approves the Underground Fuel Oil Storage Tank Replacement Plan
for Coleytown Elementary School (1989); Long Lots Elementary Schooel (1989); Coleytown
Middle School; Staples High Schooel Poel (2005); Staples High School J-O (2005) Piping
and Diesel Tank for Generator; and, Staples High School Loading Dock (2004) Piping and
Diesel Tank for Generator as described in the November 28, 2011 report prepared by Fuss
& O’Neill as it pertains to this preject and,

Be It Further Resolved, that the Board of Education approves the Educational
Specifications for this project (as appended to the Minutes of the Meeting of December 19,
2011) and the proposed budget in the amount of $372,000; directs the Administration to
request project approval and funding from the Board of Finance and the Representative
Town Meeting; and, requests that the Representative Town Meeting designate the Town of
Westport Public Site and Building Committee and the Board of Education as the joint
School Building Committee for this project.



INTEROFFICE MEMORANDUM

SUPERINTENDENT { 4

[\
FROM:  NANCY J. HARRIS iV
ASSISTANT SUPERINTENDENT FOR BUSINESS

SUBJECT: OIL TANK REPL%{,{EEMENT
DATE: DECEMBER 15, 2011
CC: R WOOSLEY, OIL TANK FILE

TO: ELLIOTT LANDON K e

As mentioned at the Board of Education meeting on December 5, 2011, we asked Fuss and O*Neill
(F&O) to complete an analysis of code compliance for all 0il tanks and respective piping. We received
that report on June 29, 2011 and then asked for further cost analysis in order to refine the original
funding request. The cost analysis report was received from F&O on November 28, 2011, The original
funding request for this project was approved by the Board of Education on November 22, 2010 and the
Board of Finance on December 8, 2010 for $279,400. That request was withdrawn by the
Superintendent on January 10, 2011, pending additional tank and pipe line information as it relates to
code compliance.

I am recommending that we remove and replace four oil tanks, install two smaller diesel fuel tanks for
the generators, and replace all piping not meeting code. The total cost of this project is $372,000 which
was displayed in the Five Year Capital Forecast that we discussed on December 5t

The F&O report has identified the following:

Oil tanks not in code compliance:
e Coleytown Elementary School — 10,000 gallon tank installed in 1989. Tank has failed two (2)
tightness tests. Cost to remove and replace with a new 10,000 gallon tank = $77,000.
e Long Lots Elementary Schools - 10,000 gallon tank installed in 1989. Cost to remove and
replace with a new 10,000 gallon tank = $77,000.
e Coleytown Middle School - 10,000 gallon tank installed in 1989. Cost to remove and replace
with a new 10,000 gallon tank = $77,000.

Emergency generator and underground piping not in code compliance:

¢ Staples High School, loading dock area - 10,000 gallon tank installed in 2004 - tank has failed
two (2) tightness tests. Piping not in code compliance. When the new tank was installed by the
building project, a tank was also required for the generator but was not installed, therefore, we
are not in code compliance. Recommendation — bring up to code - replace the existing tank and
all piping; install tank for diesel fuel with compliant piping for generator. Cost to remove and
replace all = $90,000

¢ Staples High School, pool area — 10,000 gallon tank installed in 2005 —piping not in code
compliance. Cost to remove and replace all piping = $19,000

WESTPORT PUBLIC SCHOOLS



OIL TANK REPLACEMENT
PAGE TWO

Staples High School, J-O buildings — 10,000 gallon tank installed in 2005 by the building project
~ Piping not in code compliance. When the tank was installed by the building project, the code
required a separate tank for the generator. The additional tank was not installed, thus we are not
in compliance with code. Recommendation — bring system up to code - replace all existing
piping; install required tank for diesel fuel along with compliant piping for generator.
Recommendation — bring up to code - replace all piping, install diesel tank with compliant piping
for generator. Cost to remove and replace piping and install generator tank = $32,000.

I have attached the November 28, 2011 Fuss & O’Neill report outlining their findings, options
and cost estimates in order to assist the Board with its deliberations.
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1 Issue ldentification

11 Purpose and Focus

This purpose of this study repott is to document the results of our efforts resolving the
recommendations proposed by Absolute Tank Testing (ATT) and the associated
compliance with the Connecticut Department of Energy and Environmental Protection
(DEEP).

Fuss & (O’Neill received two reports prepared by ATT. One dated September 4, 2008
containing the actual test results from all tanks tested; and another dated December 21,
2010 containing a cost proposal for doing recommended work at Coleytown Elementary,
Coleytown Middle and Long Lots Schools. Fuss & O'Neill has reviewed these reports and
priotitized the issues raised by ATT by distinguishing which actions are regulatory
requirements and which are non-regulatory {Optional).

This study is not intended to serve as an indication of compliance status priot to, nor
subsequent to, the implementation of corrective actions discussed herein. In instances
where Fuss & O’Netll identified a cotrecttve action as being a “best management practice”
(BMP) and not a regulatory requirement, actions were not further addressed by this report.
Please note that the opinions and conclusions presented in this report are based on the
referenced documents.

Reference Documents:

1. September 4, 2008 letter from Craig Scott Lower of Absolute Tank Testing,
Inc. to Westport Public School Systems, Re: 2008 Annual Cathodic Protection
Compliance Testing for the Westport School District, Westport, CT. 13 pages.

2. December 21, 2010 letter from Jeanine Marin of Absolute Tank Removal to
Westport Public Schools, Re: Coleytown Elementary School, 65 Easton Road,
Westport, CT, 3 Pages.

3. December 21, 2010 letter from Jeanine Marin of Absolute Tank Removal to
Westport Public Schools, Re: Coleytown Middle School, 255 North Avenue,
Westport, CT, 3 Pages.

4. December 21, 2010 letter from Jeanine Marin of Absolute Tank Removal to

Westport Public Schools, Re: Long Lots School, 13 Hyde Lane, Westport, CT,
3 Pages.

GAP2008\0788\D10\Reporr 11282011\ Westport Public Schools Cost Evaluation Report.doc
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1.2 Regulatory Applicability
(Table 1)

Fuss & O’Neill analyzed the ATT reports and prepared an Underground Fuel Oif Storage
Tank Schedule (Table 7) that identifies the undetground fuel oil storage tanks at the various
schools and the corrective actions identified as “Required”. Required items are action
items that were identified by AT'T and/or Fuss & O’Neill as cortective measures that must
be taken in accordance with the underground storage tank regulations, as well as to
decrease the likelihood of a release/system failure. :

It should be noted that Tabk 7 assumes that all tanks in question are regulated by RCSA
222-449(d)-1 (commonly referred to as the “undesground heating fuel tank regulations™),
with the exception of the two tanks located at Staples High School that cusrently serve
emergency generators in addition to heating equipment. Since these tank serve emergency
generators (in addition to heating equipment), they are subject to the more stringent
requirements of RCSA 222-449(d)-101 through 113. This applicability, however, excludes
Section 104 due to the emergency power generator deferral in Section 101(a)(4).

2 Cost Evaluation Discussion

2.1 Cost Estimate Assumptions

In the preparation of the cost estimates included within this repozt, it was necessary to
make several assumptions. These include, but may not be limited to the following:

¢ Contaminated soil and/or groundwater will not be encounteted during any of
the various options presented.

* Repaired or replaced tank systems will re-use existing tank gauging systems {e.g.
Pneumercator, Veeder Root, etc.) whete available, or will otherwise take
advantage of the daily inventory recotd exemptions afforded by either RCSA
22a-449(d)-1(c)(3) or RCSA 22a-449(d)-101(a)(4), as applicable. If Westport
opts to add a new tank monitoring system, the associated cost estimates will
require adjustment to account for this additional line item and associated
parts/labor. The existing line item on Table 5 accounts for new
sensors/ parts /labor associated with using the existing system on a new tank.

¢ As recommended by Fuss & O’Neill, tanks will not be abandoned in place.
Abandonment in place requires State and Local approval, and is typically
reserved for instances where UST removal would carry risk of damage to
surrounding structures.

¢ The full length of the Staples High School J-O tank supply and return is not
currently within a non-metallic secondary containment pipe.

® In the event one or more of the options that involve installing a dedicated
aboveground fuel storage tank for the existing generator(s) is selected, a
suitable installation location is available. This includes, but is not necessatily
lirnited to the location meeting all applicable local, State and Federal

G:\P2008\0788\ID 10\ Report 11282011\ Westport Public Schools Cost Evaluation Repert.doc



} FUSS & O’NEILL

requirements, being agreeable to Westport, and being a reasonably short
distance from the existing generator.

A summary of each tank, applicable regulatory corrective actions and the estimated costs
associated for these corrective actions have been provided as Table 2.

2.2 Recommendations & Cost
Estimates

The following sections provide a discussion of the necessary corrective actions for each
school, with an associated cost estimate for the option, or options, as applicable. Where
applicable, the option for “closure” means tank system removal, confirmatory tank,/piping
grave sampling, and the submission of an updated DEILP registration.

It should also be noted that the two tanks servicing generators (in addition to heating
equipmment) at Staples High School were given special consideration. Closute of these
tanks would not only remove the associated school’s dual fuel capabilities, but also prevent
future operation of the associated generator. As such, the “Closure” option for these tanks
has been augmented to include the installation of a small aboveground storage tank for the
genetator, while the replacement option assumes Westport will fill the new underground
storage tank with on-road motor vehicle grade ultra-low sulfur diesel fuel (ULSD) to
comply with generator regulations.

2.2.1 Staples High School (L.oading
Dock)
(10k-gallon UST, Installed 2004)

Background:

The 10,000-gallon tank system has failed two tightness tests (May 2007 & August 2008).
The existing fuel ofl supply and return piping (three lines) from the tank to the building is
uncoated steel each run within a steel conduit. ATT has determined that the conduit is not
cathodically protected.

From a regulatory standpoint all piping installed after 2003 is required to have
containment. Since the piping was installed after 2003, and the carrier pipe is single wall
steel, the DEEP office was contacted to determine if the existing installation meets DEEP
regulations, The DEEP indicated that the conduit may be considered as the containment
pipe if the following requirements are met:

1. Containment (Conduit) runs continucusly between the tank sump and the
building.

2. Containment (Conduit) is cathodically protected.

3. Containment (Conduit) is coated.

GAP2008\0788\D 10\ Report 11282011\ Westport Public Schools Cost Evaluation Report.doc
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While the piping appears to be in good condition it is not possible to determine how long
the piping will remain leak free. The expense of excavation, site restoration, coating and
installing cathodic protection for the piping would be almost the same cost as installing
non-metallic containment piping. The advantage with non-metallic piping is that future
cathodic testing will not be required.

Recommendation and Associated Cost
Based on the unknown information regarding what is causing the Ullage leak in this tank

and the potential that the leak is irreparable, Fuss & O’Neill primarily recommends the
following options:

® Systern Removal and Closute — Total estimated cost of $46,000, as detailed in
Tables 4 & 6. As discussed in Section 2.2, this includes closure of the existing
tank systemn and the installation of a dedicated fuel tank for the generator
currently associated with this system.

e System Removal and Replacement — Although more costly than the above
option, (Estimated cost of $77,000, as detailed in Tablk 5), and requiring the use
of on-road motor vehicle grade ultra-low sulfur diesel fuel (ULSD), this option
would preserve the associated school’s dual fuel setup.

e System Removal and Replacement & Dedicated Generator Tank — Although
more costly than the above option, (Estimated cost of $90,000, as detailed in
Tables 5 & 6), this option would preserve the associated school’s dual fuel setup
while allowing the use of heating oil grade distillate fuel oil in the underground
tank.

A secondary option, one for which a cost estimate has not been provided due to the
unknown nature of the problem and potential solution(s), includes excavating to the top of
the tank and determining what is causing the Ullage leak. It cannot be anticipated whether
the leak can be repaired and/or how much it would cost to repair until after excavating to
the top of the tank. Additionally, in the event this leak can be repaired, the fuel oil piping
will stili need to be replaced with non-metallic (nylon) containment piping meeting the
DEEP requirements.

2.2.2 Staples High School (Pool)
(10k-gallon UST, Installed 2005)

Backgronnd:
The 10,000-gallon tank system has passed a recent tank tightness test (August 2008);

however, it has steel piping without containment simnilar to the loading dock area UST. See
Section 2.2.7 for details. :

GAP2008\G788\D10\Report 11282011\ Westport Public Schools Cost Evalvation Report.doc
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Recommendation and Associated Cost:

Fluss & O’Neiil recommends that the fuel oil piping be replaced with non-metallic {nylon)
containment piping meeting the DEEP requirements. We believe this to be the most cost
effective option, while simultaneously maintaining dual fuel capabilities and removing
future need for cathodic protection or the cathodic protection testing.

As detailed in Table 3, the approximate cost associated with this option is $19,000.

2.2.3 Staples High School (J-0)
(10k-gallon UST, Installed 2005)

Recommendation, Associated Cost, & Background

There are no records of tank tightness testing results for this tank. The fuel oil supply and
return piping from the tank to the building is steel piping without containment similar to
the USTs located in the loading dock and pool ateas.

Fuss & O'Neill primarily recommends the following options:

¢ DPiping Replacement — Replace the existing fuel oil piping with non-metallic
{nylon) double-walled containment piping meeting the DEEP requirements,
and supply the existing underground storage tank solely with on-road motor
vehicle grade ultra-low sulfur diesel fuel (ULSD). The approximate cost for
this option is $19,000 as detailed in Tables 3.

e Piping Replacement & Dedicated Generator Tank - Replace the existing fuel oil
piping with non-metallic (nylon) double-walled containment piping meeting the
DEEP requirements, and install a dedicated aboveground storage tank for the
existing generator. The approximate cost for this option is $32,000 as detailed
in Tables 3 & 6.

We believe these to be the most cost effective options, while simultaneously preserving the
associated equipment’s dual fuel capability and removing the future need for cathodic
protection o the cathodic protection testing.

2.2.4 Coleytown Elementary School
(Rear)
(10k-gallon UST, Installed 1989)

Background:

The 10,000-gallon tank system has failed two tightness tests (May 2007 & August 2008).
ATT reports that leak testing has determined that the leak is within the Ullage {Dry portion
of the UST). This tank is 22 years old, and the fuel oil supply and return pipes from the
tank to the building do not have containment ot cathodic protection.

GAP2008\0788\ D10\ Report 11282011\ Westport Public Schools Cost Evaluation Report.doc



£ FUSS&O'NEILL

Recommended Options & Associated Costs:

It is not possible to be certain the condition of the existing piping or how long it will
remain leak free. From a regulatory standpoint, the Ullage leak has to be repaired (if
possible) and the tank re-tested. The fuel oil supply and return piping requires cathodic
protection. As Indicated by ATT, the corrective action regarding the piping is replacement,
which would require excavation and site restoration.

Based upon the limited remaining useful life and degree of effort that would be associated
with the repairs, Fuss & O'Neill does not believe repairing the tank system and replacing
the piping to be fiscally defensible options. This leaves the following two options and
assoclated cost estimates:

¢ Systern Removal and Closure — Estimated cost of $33,000, as detailed in
Table 4. :

e System Removal and Replacement — Although more costly than the above
option, (Estimated cost of $77,000, as detailed in Tabl 5), this option would
preserve the associated school’s dual fuel setup.

2.2.5 Long Lots Elementary School
(10k-gallon UST, Installed 1989)

Background:

This tank is 22 years old, and the fuel oil supply and return pipes from the tank to the
building do not have containment or adequate cathodic protection. Fuss & O’Neill
disagrees with ATT’s recommendation to add cathodic protection to the existing piping,
and raise the level of cathodic protection on the existing tank, as it is not possible to be
certain of existing conditions or how long the system components will remain leak free.
Additionally, the timeframe during which the regulations permit such repaiss to be the
cotrective action has passed. Replacement, including excavation and site restoration is
required.

Recommended Options & Associated Costs:

Based upon the limited remaining useful life and degree of effort that would be associated
with the repairs, Fuss & O’Neill does not believe repairing the tank system and replacing
the piping to be fiscally defensible options. This leaves the following two options and
associated cost estimates:

¢ System Removal and Closure — Estimated cost of $33,000, as detailed in
Table 4.

s System Removal and Replacement — Although mote costly than the above
option, (Estimated cost of $77,000, as detailed in Tabk 5), this option would
preserve the associated school’s dual fuel setup.
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2.2.6 Coleytown Middie School
(10k-gallon UST, Installed 1989)

Background, Recommended Options & Associated Costs:

The basis for the recommendations at the Long Lots Elementary School in Section 2.2.5
applies equally to the above referenced tank/school. The two options and associated costs
are, therefore:
* System Removal and Closure — Estimated cost of $33,000, as detailed in
Table 4.
e Systern Removal and Replacement — Although more costly than the above
option, (Estimated cost of $77,000, as detailed in Tab/ 5), this option would
preserve the associated school’s dual fuel setup.

2.2.7 Other Schools

Based upon the recommendations by ATT and Fuss & O'Neill’s undetstanding of the UST
regulations, the following underground fuel oil storage tank systems have no corrective
actions at this time:

1. Coleytown Elementary School, Front Right (1,000-Gallon UST)
2. Kings Highway Elementary School

3. Greens Farms School

4. Saugatuck Elementary School

5. Bedford Middie School

The recommendations by ATT for these schools were limited to providing vent and fill
piping with cathodic protection, and providing fill pipes with spill buckets. Vent and fill
piping is not required to have cathodic protection for compliance with DEEP regulations,
as they do not “routinely contain a regulated substance.” Additionally, the tank systems for
the schools above are regulated by 22a-449(d}-1 (not the more stringent 22a-44%(d)-101-
113), therefore the “1998 New Standards and Requirements”, which added the spill bucket
requirement (among others), do not apply. These system modifications would thercfore
represent best management practices (BMPs) which are not addressed in this report.

3  Summary and Conclusions

In general, Fuss & O’Neill has made the recommendation of repairing or otherwise
modifying a system when such a course of action was associated with bringing a tank
system with substantial usable life into regulatory compliance. Since repaits are quite
costly, this option was not considered for tank systems requiring similar regulatory
compliance-based repairs, but with limited useful life still available (e.g. 8 years remaining
on a 30 year life expectancy). In these cases, we have presented the option to temove and
propetly close the system in accordance with regulations, ot to remove, close and replace
the system with a new one. Removwal, closure and replacement would clearly require a

GAP2008\0788\ D10\ Report 11282011\ Westport Public Schools Cost Evaluation Report.doc
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lazger financial investment on Westport’s behalf, but would preserve the dual fuel ability of
the associated heating equipment/school.

Table 2 provides a summary of the cost estimates for the recommended option(s)
associated with each school.

In addidon to the above discussion, Fuss & O'Neill recommends further investigating
various former tank locations. Based upon recotd reviews performed by Fuss & O'Neill,
former heating oil tanks have been abandoned at Staples High School, Long Lots School,
and Saugatuck Elementary School. Westport should confirm that these tanks were closed
in accordance with applicable regulations. Westport should similarly investigate any other
tanks believe to have been abandoned.

G\P2008\0788\D 10\ Report 11282011\ Westport Public Schools Cost Evaluation Report.doc
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Tables
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TFable 3
Westport Public Scheols
Fuet Oil Supply and Retum Piping Replacement Opinion of Cost

{OPINION OF COST - ORDER OF MAGNITEDE DATE PREPARED 117212013  SHEET
IPROJECT :  Westport Public Schools BASIS:  Vendor Bstimates and Historicai Data
[LOCATION . Westpon, CT
DESCRIPTION: Fuel Oil Supply and Return Piping Replacement Cost Breakdown
ESTIMATOR, . CA CHECKED BY :DRJ
Since Fuss & ONeill has no controt over the cost of laber, materials, equipment or services furnished by others, or over the Contracior(s)' methods of determining prices, or over competitive bidding
or market conditions, Fuss & O'Neill's opinion of probable Total Iroject Costs and Censtruction Costs are made on the basis of Fuss & ONuilf's experienice and gualifications and represent Fuss &
ONeil's best judgement as an experienced and qualified professional engineer, familiar with the construction industry; but Fuss & ONeill cannot and does not guarantee that proposals, bids or actual
Total Project or Construction Costs will not vary from opinions of probable cost prepared by Fuss & ONeitl,
TTEM TTEM UMIT | NO. COST FER UNIT TQOTAL
NQ. DESCRIPTION MEAS. § UNITS| MATERIAL LABOR COST
Enginesting Design . LS 1 - - $2,000
Censtruction Administragon 1.8 1 - - $2,000
General Conditions LS 1 - - 31,000
Mobilization LS 1 - - $1,500
Remove Existing Heating OQif Fom Piping (Estimate 50 Gallons) LS 1 - - 3500
Trench, Remove and Dispose of Piping LS 1 - - $4,000
New Double-Walled Fuel Ol Supply and Return Piping in Secondary Containment 1.5 1 - - $2,000
Backiill and Restore Site LS 1 - - 34,000
EJST Piping Soit Sampting and Update Notification LS 1 - - 31,200
SUB TOTAL 318,200
ESTIMATED COST OF CONSTRUCTION (ROUNDED TO NEAREST $1,000) $19,000
Assumptions:

1. All soiis are free from comtamination.

2. Al work will be completed cutside of heating seasen (Oct-Apr)

3. Piping is Jess than or equal to 4' below grade,

4, Site restoration includes combination of asphalt/seed/and concrete sidewalks,
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Table 4
Westport Public Schools
Underground Fuel O Storage Tank Closure Opinion of Cost
[OPINTON OF COST - ORDER OF MAGNITUDE DATE PREPARED 117212011 SHEET
PROJCT Westport Public Schools BASIS:  Vendor Estimates and Historica? Data

ILOCATION :  Westport, £

DESCRIPTION: Frael Okt Fank Exeavation and Closure Cost Breakdown
ESTIMATOR Ch CHECKED BY : DRJ
Since Fuss & O'Neill has no control over the cost of {abor, materiats, equipment or services furnished by athers, or over the Contractor(s)' methods of determining prices, or over competitive bidding

or market conditions, Fuss & ONeill's opinion of probable Towl Project Costs and Constnuction Coests are made on the basis of Fuss & ('Neill's experience and qualifications and represent Fuss &
ONeill's best judgement as an experienced and qualified professional engincer, familiar with the construction industry; but Fuss & ONeill cannet and does not guarantes that proposals, bids or achzal

TotaZ Project or Construction Costs will not vary from opinions of probable vost prepared by Fuss & O'Neill.

ITEM iTEM UNET | NO. COSTPER UNIT TOTAL
NO. DESCRIPTION MEAS. | UNITS | MATERIAL 1.ABOR COST
Construction Administration 3 i - - $2,500
Mobitization L3 H - - 31,500

General Conditions - LS i - - $1,000

Crane [ i - - $6,000

Ramove and Dispose of Product/Sludge/Cleaning Flukls L8 i - - 52,000
Excavate, Remove and Dispose of Existing Heating Gii Tank LS i " - 310,000

Backfill and Restore Site L3 i - - $7,500

UJST Closure Sampling (Soil and Water) and Notification LS i - - 32,500
SUB TOTAL . $33,000
LETIMATED COST OF CONSTRUCTION (ROUNDED TO REAREST $1,000) 333,000

Assumptions:

1. Afl soils are free from contamination.

2. AH tanks will be removed, not abandoned in place,

3. All work will be completed outside of heating season (Qct-Apr)

4. Volume of fuel oif in tank at ime of excavation is 5,000 gallons.

5, Tank diameter is 10°4" and depth to top of tank is 36", 15%22'X15" excavation.

6. Piping is less than or equal 1o 4' below grade.

7. Shoring wili not be required.

8, Site restoration includes combination of asphalt/seed/and concrete sidewalks,

9. Owmer shatl coordinate removal of usable ofl with ol provider. Tank will contain no more thar 12" of product/sludge prior 0 removal.

@:\P2008\0788\D10\Opinion of Cost\Opinion of Cost 111511




FUSS scQOMNEILL

Table 5
‘Westport Public Schools
Underground Fuel Oil Storage Tank Replacement Opirion of Cost

{[oPINIGN OF COST - ORDER OF MAGNITUDE DATE PREPARED 1172172011 SHEET
|F’ROJ'ECT : Waestport Public Schools X BASIS: Vendor Estimates and Historical Data
LOQCATION . Westport, CT
DESCRIPTION: Fueel O Tank Excavation and Rept Cost Breakdown
ESTIMATOR ! CA CHECKED BY : DRE

Since Fuss & O'Neill has ne contral over the cost of labor, materals, equipment or services furnished by others, or over the Contractor(s)’ methods of determining prices, or over competitfive bidding
or market conditions, Fuss & ONeill's opinion of probable Total Project Costs and Construction Costs are made on the basis of Fuss & ONeill's experience and quaiifications and represent Fuss &

O'NeilF's best judgement as an experienced and qualified professional engineer, familiar with the construction industry; but Fuss & ONeiil cannot and does not puarantee that proposals, bids or actual
Total Project or Construction Costs wiil not vary from opinions of probable cost prepared by Fuss & O'Neitl.

ITEM TTEM UNIT NO, COST PER UNIT TOTAL

NO. DESCRIPTION MEAS. | UNITS | MATERIAL LABOR COST
Engineering Design LS 1 - - $4,000
Consruction Administration . - LS 1 - - $2,500
Mobilization LS )] - . 1,500
Ceneral Conditions LS i " - $1,000
Crane LS i - - 36,000
Remove and Dispose of Product/Studge/Cleaning Fluids LS 1 - - 32,000
Excavate, Remove and Dispose of Bxisting Heating Oil Tank LS i - ~ $10,000
New 10,000-Gallon Double-Walled Fiberglass Remntorced Plastc 1ank imcluding Deadman, Freight and LS . _ 20,000
Appurtenances ) ’

Tew Piping Package Inchiding Vent, L, Product SUpply and Rewim in Jecongary Comainment, Jasers

and Manhole Covers LS ! - - 515,000
Backdiil and Restore Site : LS i - - $7,500
UST Closure Sampling (Soil and Water} and Notification LS ) - - $2,500
‘Tank Monitering Systern (Veeder Roct or other) 1.8 1 - - 35,000
SUR TOTAL S¥1LO00
ESTIMATED COST OF CONSTRUCTION (ROUNDED TO NEAREST 51,0000 $77,000

Assymptions:

1. All soils are free ffom contamination,

2. Altsanks wilt be removed; not abandoned in place.

3. All work will be completed outside of heating seasen {Qct-Apr)

4. Volume of fuel oil in tank at me of excavation is 5,000 gallons,

5. Tank diameter is 104" and depth to top oftank is 3'6"; 15%22'X15' excavation,

6. Piping is less than or equal 1o 4' below grade.

7. Shoting will not be required.

8. Site restoration includes combination of asphalt/seed/and concrete sidewalks.

9. Owner shall coordinate removai of usable oil with il provider. Tank will contain 5o more than 12" of product/studge prior to removal.

GAP2008\CTENDINOpinion of Cost\Opinion of Cost 111511



FUSS & O'NEILL

Table 6
Wesiport Public Scheols
Abeveground Dhesel Fuel Storage Tank Installation Oplinion of Cost

FOPINION OF COST - ORDER OF MAGNITUDE IDATEPREPARED 1172172011 SHEET
|PROTECT:  Westpors Public Schools JBASIS:  Vendor Bstimates and Historical Data
LOCATION:  Westport, CT
[DESCRIPTION: Abovegronmd THese! Fuel Sterage Tank Cost Breakdown
ESTIMATOR CA CHECKED BY : DR
Since Fuss & ONeifl has no control over the cost of Jabor, materials, equipment or services furnished by others, or aver the Contractor(s)' methods of determining prices, or over competitive bidding
or market conditions, Fuss & QNeill's opinion of probable Totat Project Cests and Censtruction Costs are made on the basis of Fuss & ONeill's experlence and qualifications and represent Fuss &
(ONeiil's best judgement as an experienced and qualified professional engineer, familiar with the construction industry; but Fuss & O'Neili cannot and does not guarantee that proposals, bids or actual
Toial Project or Construction Costs witl not vary from opinions of probable cost prepared by Fuss & ONeill.
ITEM ITEM . . UNIT | NO COST PER UNIT TOTAL
NO. DESCRIPTION MEAS. | UNITS | MATERIAL LABOR COST
Enginecring Design ' LS 1 - - $1,500
Construction Administration : L& 1 - - $1,600
General Conditions LS H - - $1,000
New 1,600-Gailon Double-Walled Steel AST including Freight and Appurtenances LS i - “ $4,000
Tow Piping Package including vent, DI, Product Supply 4nd Retarn i Secondary (.ontanment and 1.ovel
Alarms LS 1 . " $5,000
SUB TOTAL $12,500
ESTIMATER COST OF CONSTRUCTION (ROUNDED TO NEAREST $1,000) 513,000
Assumnptions;

1. New aboveground storage tank 1o serve generzlor only.

G:\PZ008\D7EE\D10\Cpinion of Cost\Opinion of Cost 113511



INTEROFFICE MEMORANDUM

TO: ELLIOTT LANDON |
SUPERINTENDENT,

FROM: NANCY J. HARRIS /¥

ASSISTANT SUPERINTENDENT FOR BUSINESS
glN\gDRA EVANGELISTA 4~
TRANSPORTATION COORDINATOR

SUBJECT: HYBRID BUS GRANT PROPOSAL

DATE: DECEMBER 15, 2011

Ce: Transportation file

The Connecticut Department of Transportation has allocated grant funds to municipalities as
an incentive to purchase/operate alternative/clean fuel student transportation vehicles. A grant
application was made to the 2011 Connecticut Clean Fuel program and the Westport Public
Schools received approval for funding to purchase a hybrid diesel electric school bus. The
grant program is designed so that the municipality pays the full cost of the electric and ultra-
low sulfur diesel hybrid school bus. The grant of $63,584 will be paid to the municipality upon
purchase of the bus. The lease between the municipality and the bus company provides for
full reimbursement to the municipality in two (2) equal lease payments over the two year term
of the lease. At the end of the two years, the municipality will convey title to the bus company
for the sum of one doliar.

The state bid out the specific vehicle for this grant, the cost of the vehicle is $145,931. The
state grant funds the difference between a traditional school bus and the cost of the hybrid
vehicle ($63,584) upon the receipt of a properly executed sales agreement between the Town
and the vendor. The Town of Westport would be responsible for the balance of the cost
($82,347) which it would recover over two years. Dattco, our transportation provider, has
agreed to make two annual lease payments to the Board of Education in the amount of
$41,173.50 to cover total cost of the hybrid bus after which they would assume ownership of
the bus. Dattco has also agreed to pay all maintenance and insurance costs on the vehicle.

A non-binding program confirmation letter acknowledging a commitment to the grant was
signed earlier in the year and forwarded to the state. A notice was sent to the Board of
Education at that time informing them of the grant program opportunity.

In order to proceed with this grant, we will need to request Town funding of the $145,931 for up
front funding of the bus. The grant of $63,584 would be paid to the Town after the bus has
been purchased and Dattco would pay the Town $41,173.50 per year in compliance with the
leasing arrangement that is noted above. The Board of Education and the various town
bodies, including the Board of Finance, RTM and Board of Selectman, would need to approve
funding for this project. The lease for the hybrid bus, provided by the State of Connecticut,
would be reviewed by the Town Attorney and be approved by the Selectman. This would allow
the Town to purchase the bus in February for delivery and use in the 2012-13 school year.



WESTPORT PUBLIC SCHOOLS

ELLIOTT LANDON 110 MYRTLE AVENUE
Superintendent of Schools WESTPORT, CONNECTICUT 06880
TELEPHONE: (203) 341-1010

FAX: {203) 341-1029

To: Members of the Board of Education

From: Elliott Landon

Subject: Recommended Structural Changes for 2012-13 School Budget
Date: December 19, 2011

I am proposing two structural changes to the Superintendent’s proposed 2012-13 school budget
to generate cost efficiencies, scheduling efficiencies, and increased instructional time, as follows:

1. Physical Education

Effective with the start of the school year in August, 2012 all physical education
classes will be scheduled for one-half hour, two times per week. The results of this
structural change will permit greater instructional time in the areas of literacy,
mathematics, social studies and science for students in grades 1-5, consistent with our
efforts to better prepare our students for the challenges of 2025 and beyond.

Additionally, the elementary school principals will be in a better position to “block
schedule,” whereby mathematics and literacy instruction can be scheduled in large
blocks of time, making instruction in these areas more comprehensive for all students,
ranging from the gifted to those with special needs.

The effect of these changes is shown below:

Current Proposed
Minutes (Times/Week)  Minutes (Times/Week)
K 30 (2) 30 (2)
1 35(2) 30 (2)
2 35(2) 30 (2)
3 35(2) 30(2)
4 40 (2) 30(2)
5 45 (2) 30 (2)

The elementary principals are fully supportive of this change, believing that the extra
instructional time, in particular, will be most productive, ranging from 6 hours per
school year in grades 1-3; 12 hours in grade 4; and, 18 hours per school year in grade
5. Kindergarten will remain unchanged. Of equal, if not greater importance, the



resulting modifications to the physical education program will provide the principals
the opportunity to create large blocks of instructional time that are necessary to
maximize the benefits of Singapore Math, and Reading and Writing Workshop.

We estimate that this change in structure will enable us to reduce our budget by the
equivalent of at least 2.0 teachers, resulting in a budget savings of approximately
$140,000 in salary and benefits.

2. World Language at the Middle Schools

Small enrollments and difficulty in scheduling warrant the elimination of French as a
World Language at the middle school level. As such, my proposed budget for the
2012-13 school year will reflect the elimination of French as a world language
offering in the 6™ grade, but will continue its offering in grades 7 and 8. As the 6™
grade students move through the 7 and 8" grades, with each passing year French
will be eliminated in those grades. Under this proposal, the languages to be offered to
incoming 6™ graders in the next school vear will be Spanish and Mandarin Chinese.
We will contimue to offer French, German, Spanish, Italian, Latin and Mandarin
Chinese at Staples.

It is our estimate that in the first year of this restructuring our savings will be
approximately $25,000 in salary expenses as we reduce our World Language staffing
requirements by 0.4 positions.

In sum, by making these structural changes for the 2012-13 school year, the savings generated
will approximate $165,000 and will be reflective of, and responsive to, fiscal realities,
enhancement of the core area instructional programs at the elementary level, scheduling
efficiencies and changing student interests.
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