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SUMMARY

April of 2011 marked the second time the Governor’s Prevention Initiative for Youth (GPTY)
survey was given to representative samples of Westport youth. In 2000it was given to 434 students
in grades 7-10, and in 2011 {o 1,009 students in grades 7-11. The survey monitors the use of
substances (alcohol, tobacco, marijuana and other illicit drugs, inhalants, prescription drugs without
a medical order, and energy drinks), as well as attitudes and behaviors possibly related to substance
use.

In the 11 years since the first GPTY survey, cigarette smoking has decreased dramatically in grades
7-10, by about 10-fold. As affirmation of the influence of parents, a youth with a parent who
smokes cigarettes was 5 times more likely to smoke than if neither parent smokes. A youth who
drinks alcohol was twice as likely to have parents who drink. Also, a youth whose parent smokes
was more likely to have physician-diagnosed asthma (17%) than if neither parent smokes (10%).
Cigarette smoking was almost entirely limited to marijuana users, by a ratio of 20-to-1 compared to
non-users. A few older boys reported using non-cigarette tobacco products.

The use of both alcohol and marijuana have decreased substantially since 2000, although not as
much as tobacco. There was a decrease among youth in grades 9-10 in 30-day prevalence of use of
alcohol from 57% to 31%, and a decrease in marijuana use from 27% to 12%. Use of marijuana in
grade 8 is below national and Comnecticut averages, and is about the same as other averages in
grade 10. Lifetime use of illicit drugs like cocaine, heroin, or angel dust (PCP) is almost unknown
in Westport. By grade 10 or 11, a few youth report having tried LSD, ecstasy (MDMA), salvia, or
a synthetic cannabinoid like K2 or “spice™ Increasing abuse of medicines like pain relief drugs and
stimulants like Adderall or Ritalin is receiving attention nationally. Use reported so far by
Westport youth is low, about 4-6%, but bears watching.

Youth who use one substance are likely to use others as well, an association also seen in other
towns. For example, 21% of marijuana users also smoke cigarettes compared to fewer than 1%
of non-users, and 11% of marijuana users have used another illicit drug in the past 30 days
compared to 0.7% of marijuana non-users. Included in the Westport survey are energy drinks,
with their high caffeine content and possible gateway effects. Recent alcohol drinkers report two
times the frequency of energy drink consumption, compared to non-drinkers.

Youth who reported drinking alcohol i the past 30 days are compared with youth who did not, in
a statistical procedure that separates the effect of drinking from the effect of age. Results provide
a snapshot of youth who are at higher risk of use of alcohol and other substances. Compared to
non-users, 30-day users of alcohol were less likely to talk over problems with parents or teachers,
were more skeptical of various means of discouraging underage drinking, and expressed more
leniency toward some types of “antisocial” behavior, such as physical assault, cheating on tests,
and engaging in gambling activities. Alcohol users also spent more time in social activities like
hanging out with friends and talking on the phone, and they spent less time reading or using
computers. When asked why teens decide to drink or not, alcohol users felt that peer pressure,
the disapproval of friends, and education about alcohol were all less important than non-users did.

Two “core measures” which are associated with substance use are perception of personal harm
from regular use, and perception of disapproval by one’s parents. When prevalence of use is
plotted against degree of perceived harm or disapproval, it is clear that the highest prevalence of
drinking occurs when youth perceive little or no parental disapproval — in support of the idea
mentioned above, that parentalopinion and example are important.
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METHODS

This youth survey was administered to Westport Public School students in grades 7-11 during
April 7-14, 201 1. The survey is an on-fine version of the Connecticut Governor’s Prevention
Initiative for Youth (GPIY) Youth Survey for 612" Grade, last given in Westport to grades
7-10 i spring of 2000 [1]. The survey has been modified over the past several years to reflect
changes in patterns of substance use and gambling behaviors that have occurred in the years since
the GPIY survey was last given by the Department of Community Medicine & Health Care of the
University of Connecticut. Questions now include bullying, reasons for first using (or not using)
alcohol and marijuana, and social norms [6]. Questions in this survey are taken verbatim from
the GPIY survey, which were in turn taken from national surveys, including the Youth Risk
Behavior Surveillance System (YRBSS) [7], Monitoring The Future (MTF) [2], the forty
“Developmental Assets®” identified by Search Institute [8], and the Connecticut School Health
Survey [9]. Thus, there is compatibility of data among all the surveys, as well as validity of
responses through the consistent use of research-based guestions.

The survey was administered via computer on-line to grades 7-11, under the supervision of
Westport Public School and Positive Directions. School subjects which are required of all
students were identified, and randomly chosen classes of those subjects were given the
opportunity to take the survey. The survey was administered in computer labs, using the
SurveyMonkey.com® web site and software. Prior to administering the survey, parents were
given the opportunity to excuse their child from participating, by contacting their principal or
returning a signed form. Youth were also able to decline the survey on their own by simply
fogging off the computer, and a few did so and are not included in tabulations.

Guidelines for administering the survey were developed by the University of Connecticut Health
Center [10]. Instructions are summarized in the on-line introduction. During the survey,
conversation among students was discouraged, and classes were reassured about the anonymity of
the surveys and the need for their honest input. The number of minutes required by each
respondent to complete the survey was determined by subtracting the start-time from the finish-
time, both of which are recorded in the SurveyMonkey.com system. Times do not include such
preliminary activities as bringing youth to the computer facility. The IP address of each response
corresponded to Westport Public Schools, confirming that none of the surveys originated from
outside the schools.

All statistical and tabulation computations were carried out using Statistica® version 10.0
(StatSoft, Tulsa, OK). Data checking and formatting operations were carried out in Microsoft
Excel® 2010, and the final report was produced in Microsoft Word® 2010 and converted to a
“portable document format” (pdf) file in Adobe Acrobat® version 8.1.2. All software is licensed
to Queantitative Services.

About half of all students in each grade were included in the survey, so that sampling variance
(calculated by standard methods [11]) for each grade is low, about + 3%. In asking respondents
how they describe their ethnic background, the current standard of the U.S. Census was followed,
separating Hispanic ethnicity from racial identification. Statistical significances of differences
between groups (e.g., recent drinkers vs. non-drinkers, Tables 54-61) were calculated by 2-way
analysis of variance (ANOVA), with 30-day alcohol use and grade as the two predictor variables.
This procedure computes mean levels of each factor for drinkers and non-drinkers, and p-values
comparing alcohol users vs. non-users, independent of age. A p-value is defined as the
probability that the observed difference is due to chance alone; a low value (e.g., p<0.01 or
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p<0.001) indicates a strong probability that the difference is due to a genuine relationship
between the factor and alcohol consumption, not to age and not to random chance. For ease of
interpretation, scores which are on 3 to 6 point Likert scales in the survey are converted to a
0-100 scale, inverted if necessaryso that all are ascending in intensity of the factor.

Because of slight imbalance in numbers of respondents in different grades, weighting was
employed for all analyses in which grade-levels were combined into multi-grade groups. Weights
equalized the contributions of each grade, and were scaled so that the sum of weights equaled the
number of respondents. Weights varied from 0.940 for grade 8 to 1.052 for grade 10.

Respondents were asked to estimate the percentage of their classmates who regularly use alcohol,
cigarettes, or marijuana. A series of six percent-intervals (“bins”) were provided in the survey.
In order to compare respondents’ estimates of usage (“social norms™) with actual reported usage,
medians were estimated by linear interpolation. The median is the usage level estimated by 50%
of respondents. :

(¥ —50)x ((Xxy + X5)/2)
(rz-7)
M = Estimated median social norm usage
A, X> = Mid-intervals of survey choices corresponding to V;, ¥, where X;>X
¥, ¥y = Cumulative % of respondents, where ¥,> 50 =¥,

M=X, , where

The GPLY survey was conducted in Westport once, in 2000. Data for variables related to
tobacco, alcohol, marijuana, and other drugs are tabulated for 2000 and 2011 (Tables 51-53). A
“cohort™ analysis requires that surveys be conducted every 2-3 years, in order to track changes in
random samples of youth as they advance in age. The 11-year interval nevertheless provides
some historical perspective.
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RESULTS
Demography

The young people surveyed in Westport, Connecticut, were enrolled in the two middle schools
(Bedford and Coleytown, grades 7-8) and Staples High School, grades 9-11. The survey was
administered near the end of the 2010-11 school year — April 7-14, 2011 — about 11 years after the
2000 survey of Westport youth in grades 7-10. The 2011 survey sample was approximately 50% of
students in each grade. Private school students were not included in this survey. Median ages of
youths were 11-15 in grades 7-11. Median times required to complete the survey were 29 minutes
(grade 7) to 19 minutes (grade 9).

A total of 29 responses (2.9%) were excluded from this analysis because of either incomplete or
inconsistent answers (Table 1). Nine respondents in effect declined to participate in the survey,
by logging off before substantial information was given. Another 18 respondents answered
certain questions in a manner inconsistent with quality control criteria. Two 12" graders who
took the survey were excluded from analysis.

The survey sample contained equal numbers of girls and boys (Table 2), and the racial mixture
was similar to that of the district as a whole, with more minorities than in the town of Westport
(Table 3) [12]. Youth were asked about their asthma status, for correlation with smoking and
personal characteristics, and 11% said they are diagnosed asthmatics (Table 4). The 4.4% who
report undiagnosed asthma was similar to other Connecticut towns.

Alcohol Use.

Among the substances proscribed for youth, alcohol is the most commonly used in Westport, by
both boys and glris (Table 5). Before grade 10, fewer than half reported drinking in the prewous
30 days. By 10" grade, dr inking was somewhat more prevalent in Westport than nationally or in
demographically comparable Connecticut towns (Table 49), and continued to increase in grade 11
(Fig. 1).. However,drinking was reduced by almost half from the prevalence reported in 2000
(Table 52).

The prevalence of use of a substance, including but not limited to alcohol, is related to perception
of personal risk of harm from its regular use. The relationship between 30-day use of alcohol and
perception of harm is illustrated in Fig. 2, for high school youth in grades 9-11. Westport youth
reported a prevalence of using alcohol somewhat higher than youth in demographically similar
towns, at all but the Jowest level of perceived risk. The relationship between 30-day use of
alcohol is also correlated with perceived disapproval of one’s own parents. The relationships for
Westport and demographically similar youth are illustrated in Fig.3, Westport high school youth
who perceived no harm in regular use of alcohol reported starting to drink more than one year
earlier than youth who perceived great harm (averages of 12.9 and 14.2 years, respectively,
highly statistically significant). There was no significant difference in the degree of drinking
versus perceived risk of harm, with all respondents averaging about 2-3 drinks at a time in the
past 30 days.

Delaying the initiation of use of any substance is a worthwhile objective, because starting early is
associated with more problems later in life. Westport youth reported starting to drink alcohol at a
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later age in 2011 than they had in 2000. Average ages of initiation for 8 graders were 11.6 years
in 2000 and 12.2 years in 2011; and for 10" graders, ages were 12.9 years in 2000 and 14.0 years
in 2011. Youth who reported 30-day alcohol use also reported that they had recently used other
substances as well. The degree of association between drinking alcohol and the use of other
substances is quite striking, either recent (Table 8) or lifetime (Table 10). For example, only
0.7% of non-drinkers reported 30-day cigarette smoking, compared with 11% of recent drinkers —
i.e., drinkers were 17 times more likely to smoke cigarettes. This kind of association is repeated
for marijuana and other substances, and has been observed in many other Connecticut towns.
Youth, who had used alcohol in the past 30 days (and by association, use of other substances as
well), engaged in a variety of risky behaviors and held more lenient views of substance use and
antisocial activities (Table 56).

i} @~ Nationat MTF, 2010
L i @ Westport Girls, 2011 |
£ Westport Boys, 2011

i | -@~ Westpori, 2011
et e DRGAB,C 2008-11 e

| 30-Day Marijuana Use.{
N

| ~@~ Wegiport, 2011
-B— DRG A,B,C 2008-11
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Youth rated the plausibility of several possible reasons for why youth start using substances.
Results are expressed as percent of maximum plausibility (see Methods), and are divided by
grade-group and by whether the youth reported using in the past 30 days (Table 21). The most
prominent among reasons given by alcohol users for starting to drink were to have fun (especially
older youth) and personal choice (Table 21A). Non-drinkers also rated having fun the number
one reason, but many thought curiosity and fitting in with friends (i.e., peer pressure) are
importanf. Least important were reasons related to family. Differences in overall perceptions
between all drinkers and non-drinkers are shown in Table 59.

In a similar manner, youth were asked to rate several reasons why people of their own age choose
not to use alcohol or marijuana, with results tabulated according to whether the responder did or
did not use the substance (Table 22). Scores are computed as described above. For alcohol users,
leading reasons were personal and lifestyle choices, bad experiences with family members, and
health reasons (Table 22A). Non-drinkers rated ethical/moral reasons higher than drinkers.
Choices varied considerably with grade of respondent.

The ease with which alcoholic beverages and other substances could be obtained began to
increase in grade 8, and increased further in high school (Table 23). Cigarettes were considered
harder to obtain than either alcohol or marijuana. Alcohol was rated “very easy” to obtain by
more youth in 2010 than in 2000 (Table 52). The most prevalent sources of alcohol among older
youth were from their friends and at parties without adults present (Table 25). Few youth
reported buying alcohol for themselves, at either restaurants or package stores.Direct purchase of
alcohol by youth has decreased since 2000, perhaps as a result of enforcement or vendor {raining
(Table 52). Drinking took place in the youth’s own home or the homes of other people — patterns
which have not changed much since 2000 (Table 52) ~ and at parties, with or without adults
present (Table 26). Reported use of alcohol by peers was consistent with self-use reports (Table
28). The prevalence of friends who drink is almost 3 times as high among youth who themselves
drink than among non-drinkers (Table 61).

To further aid in identifying significant characteristics of recent alcohol drinkers, average scale
scores and statistics were calculated for many of the qualitative variables (Tables 54-61), as
explained in Methods and footnoted for each table. These “profiles” of drinkers vs. non-drinkers
are intended to provide guidance for prevention programs and healthy alternative activities.
Profiles differ with age; the reader is invited to examine the tables for characteristics that may be
addressed by programs under consideration. For example, as mentioned above, drinkers were
consistently more permissive toward various antisocial behaviors (Table 56). Drinkers were also
more social, congregating in public places or talking on the phone. Drinkers reported working at
paying jobs more often, perhaps providing funds for purchase of substances {Table 57). Drinkers
had a slightly more negative self-concept, and also had more trouble concentrating (Table 58).
Non-drinkers considered disapproval of friends and education about alcohol to be important
reasons for not drinking, more than drinkers (Table 60).

Respondents were asked to estimate how many in their own grade were regular users of
cigarettes, alcohol, and marijuana. Six “bins” were provided for the estimates, and complete
results are tabulated (Table 35). Median “social norm™ estimates were calculated for each
substance for comparison with the prevalence actually reported by the same youth. Median
estimate is the prevalence estimated by 50% of the respondents. Results in Table A below
indicate that overall estimates were reasonably on target in all grades. Median estimates were
also calculated for high school youth (grades 9-11), to compare youth who reported 30-day use of
the substance with those who reported not. Users consistently estimated higher use by their peers
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(Table B), confirming the “social norm™ concept, that a belief that others are engaging in an
activity (including but not exclusively substance use) is a motivator to engage in it oneself.

Table A.
Prevalence of 30-Day Substance Use
Cigaretltes Alcohol Marijuana
Grade Reported Estimated Reporied Estimated | Reporied | Estimated
% median % % median % % median %
7 0.5 1.3 43 3.4 1.1 1.4
8 G.5 1.7 8.1 4.5 1.0 1.7
9 1.9 2.7 251 286 7.2 12.3
10 3.0 4.9 37.0 47.8 16.5 19.2
11 11.3 7.5 59.8 64.3 37.3 30.0
Table B.
Median estimated use, grades 9-11
30-Day Use
Substance NO YES
% %
Cigarettes 4.9 9.8
Alcohol 38.8 58.0
Marijuana 17.0 31.2

Tobacco Use.

The long-standing national cantpaign against cigarette smoking has borne fruit. Cigarette
smoking has declined dramatically since 2000 (Table 51). Current cigarefte smoking, which has
decreased nationally by half since the mid-1990’s [6], was well below national and Connecticut
averages among Westport youth (Tables 49, 50). The disparity between lifetime and current
cigarette smoking indicate that most Westport youth who tried cigarettes did not continue to
smoke, despite the highly addictive nature of nicotine. Use of tobacco products other than
cigarettes is low and limited mainly to boys (Tables 6, 12) and African-American youth (Table
7). Cigars and pipes are the most commonly used non-cigarette products {Table 13). Cigarette
smoking is highly correlated with the use of both alcohol and marijuana (Table 8, 9, Fig. 4).

Youth whose parents smoke were much more likely to smoke. Of youth with non-smoker
parents, 2.4% reported 30-day cigarette use, compared to 13.6% of youth with at least one parent
smoker. Youth were also asked if a sibling smokes, and 27.3% of those with a smoking parent
reported that a sibling also smokes, versus 5.9% with non-smoking parents and a sibling who
smokes. The effect of parental example seems very clear.

Youth with a parent who smokes were more likely to have physician-diagnosed asthma, 17.1%
compared to 10.3% of children of non-smoking parents. Asthmatic youth were also more likely
to be smokers, 6.5% compared to 2.9% of non-asthmatics who smoke. Smoking is more common
among youth who do not engage in any athletic activity: 10.4% compared to 2.4% who engage in
some kind of athletics. As for sources of cigarettes, the two most frequent are from friends and
from home without their parents’ permission (Table 24).
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Perceived risk of harm from regular smoking was very high in all grades (Table 27). Only about
10% thought there is little or no risk to smoking. As youths get older, their attitudes about the
risk of alcohol and cigarettes change little — risk from aleohol is perceived to be low, tobacco
high. Even smokers perceived cigarettes as risky. But the number who think there s little risk to
the use of marijuana increases dramatically, By grade 10, marijuana was felt to be safer than
alcohol and far safer than cigarettes. As with alcohol (Fig. 2), decreased perception of risk of
cigarettes or marijuana is associated with increased use.

Marijuana, Inhalants, and Other Hllicit Drugs.

Marijuana use was declining for several years in national surveys [*], but has increased steadily
among 10" graders from 16.9% in 2007 to 18.5% in 2010. Since 2000, prevalence of 30-day use
in Westport has decreased from 27% to 11% (Table 53), and in 2011 was very close to national
and state averages (Table 49). Perception of harm from marijuana was comparable to national
and state figures for 8" graders, but Westport 10™ graders expressed less concern about “great
harm” from regular use (Table 50). The perceived disapproval by parents was high, comparable
to other Connecticut towns. Ease of obtaining marijuana was not markedly different from other
Connecticut towns of similar demography.

Reported prevalence of 30-day marijuana use was higher among African-American youth (Table
7). Asian youth reported very low use of alcohol, but marijuana use was nearly the same as their
white classmates. The association of marijuana with the use of other substances has been
mentioned, and is displayed in Fig. 4. Of particular note is the high degree of association of
marijuana with the use of other illicit drugs and with cigarette smoking. It is common for there to
be age-windows during which initiation of substance use takes place — 13-15 years old for
marijuana, compared to 12-14 years for alcohol — after which initiation becomes less likely
(Table 20). Among 11" graders, 28% reported having bought drugs, and 9% said they sold drugs
during the past year (Table 30). More than half of high school youth said it is mostly or definitely
true that lots of drugs are sold in their neighborhoods (Table 46).

Inhalants typically involve a volatile organic solvent or propellant used in paint, glue, aerosols, or
other product, and are “huffed” to experience a high. Inhalants are extremely dangerous but
easily available, and their use is strongly discouraged. In national statistics, the use of inhalants
declines in later years of high school. Use in Westport in the past 30 days is at very low levels
(Table 5), but lifetime use is still a concern (Table 6). About 6% of marijuana users report also
using inhalants (Table 9).

Use of prescription medicines to get high or to enhance physical or cognitive performance has
received much attention at the national level. In Westport, reported use of pain medicines like
codeine or Vicodin has decreased substantially since 2000 (Table 53). Compared to other
Connecticut towns, reported lifetime use of pain meds is higher among Westport 8™ graders, but
lower among 10™ graders (Table 48). Reported use of stimulant medicines is very low in
Westport, as is the use of all illicit drugs except possibly hallucinogens and salvia.

Personal and Environmental Characteristics
When Westport youth had problems that bothered them, they most often received support from

their friends, or their parents or siblings. About 15-25% of youth of all ages reported “almost
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never” talking things over with their parents. Few youth reported sharing problems with teachers
or mentors, and 12-19% “almost always™ keep things to themselves (Table 29). The most
commnon “antisocial” act was cheating on a test in the past year, by 18-48% of youth (Table 30).
Significant numbers of older youth reported riding as a passenger with a driver using alcohol or
drugs. Many youth played card games like poker for money, or played instant lottery.

The greatest disapproval of antisocial behavior was for drinking and driving, destroying or
stealing property, and initiating violent behavior (Table 31). The least disapproval was for
playing gambling games like instant lottery or poker, and cheating on a test at school. There were
age-related variations in the degree of disapproval.

Y outh were asked how much time they spend at various activities away from school (Table 32).
The most common activities were exercising or playing sports, using a computer unrelated to
school, and listening to music. Relatively few youth indicated working at paying jobs. Activities
positively related to use of alcohol were hanging out with friends, working at a job, and listening
to music (Table 57). Youth who do not drink reported somewhat more reading of books or
magazines.

The greatest degree of agreement with self-concept items were with positive traits hike “Iam
good at making decisions™ and “I am good at making friends™ (Table 34). Least agreement was
with negative traits like “I feel no one really cares about me” and “I feel I do not have much to be
proud of”. Factor analysis of the data reveals three groupings of responses: optimistic outlook,
depressive feelings, and hyperactivity. The only trait significantly associated with more alcohol
consumption was “I have trouble concentrating”, a traitof hyperactivity (Table 58).
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Table 1. Surveys included in analyses

SECTION I. DEMOGRAPHY

Total Excluded Because: Analyzable
Grade Surveys Inconsistent Incomplete Surveys
count count count count
7 192 4 1 187
8 202 4 E| 197
9 212 1 3 208
10 208 6 2 200
11 192 3 2 187
12 2 2 0 G
Missing 1 1 0 0
Totals 1009 20 g 97¢

Table 2. Gender and grade of students analyzed

Gender
Grade Female Male Missing
count count count
7 79 108 0
8 101 96 0
a 106 a9 3
10 94 102 4
11 103 82 2
Missing 1 0 3
Totals 483 487 9

2011 Youth Survey Report, Westport, Connecticut

DRAFT
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Table 3. Race, ethnicity of students included in survey

DRAFT

Westport Population

Grade Survey Sample” Schools** Town**

count % Y %
White/Caucasian 836 85.3 914 95.2
Black/African American 22 2.2 1.5 1.1
Asian 35 36 4.2 24
Native American 8 0.8 0.2 0.0
Other 73 7.8 - 0.8
Missing 5 0.5 - -
Hispanic 79 8.1 2.7 2.3

Tabie 4. Asthma status

Youth included in survey, ail grades

Asthma status Prevalence
Do you have asthma? %

No 84.7
Yes, diagnosed by a doctor 10.9

| think so, but not diagnosed 4.4

2011 Youth Survey Report, Westport, Connecticut

* Sample included in analysis, ** Strategic School Profiles, 2008-09 {13], *** U.S. Census 2000 [12]
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Table 5. Recent {past 30 days) use of substances by gender, grade

SEcTION 2. TOoBACCO, ALCOHOL, AND DRUG USE

DRAFT

Grade
Substance Gender 7 8 g 10 11
% % %
Alcohol Female 51 58 283 36.2 58.2
Male 3.8 10.4 204 38.2 58.5
Both 4.3 8.1 251 37.0 59.8
Cigarettes Female 0.0 0.0 2.9 5.4 10.7
Male 0.9 1.0 1.0 1.0 12.3
Both 0.5 0.5 1.9 3.0 11.3
Other Tobacco Femaie 0.0 0.0 0.0 0.1 1.5
Male 0.2 0.2 1.5 1.8 8.5
Both 0.1 0.1 0.5 0.7 4.0
Marijuana Female 1.3 0.0 3.8 14.9 38.8
Male 0.8 21 1.2 17.6 350
Both 1.1 1.0 7.2 16.5 37.3
Inhalants Female 1.3 0.0 0.0 2.1 1.0
Male 0.8 1.0 0.0 1.0 1.3
Both 1.1 0.5 0.0 2.0 1.1
{llicit Drugs Female 1.3 0.0 0.0 1.1 49
Male 2.8 1.0 1.0 2.0 6.4
Both 2.2 0.5 0.5 1.5 55
Energy Drinks Female 12.8 21.8 19.0 19.4 34.0
Male 32.1 354 35.8 23.0 36.7
Both 23.9 28.4 271 21.3 34.8

2011 Youth Survey Report, Westport, Connecticut

Page 17



DRAFT

Table 6. Lifetime use of substances by gender, grade

Grade
Substance Geander 7 8 9 10 11
% % %

Alcohol Female 15.2 30.7 50.0 66.0 84.5

Male 22.6 38.5 46.9 64.7 81.0

Both 18.5 34.5 49.3 656.0 83.2
Cigarettes Female 0.0 20 6.7 10.8 311

Male 2.8 7.3 5.1 9.8 27.2

Both 1.8 48 58 10.1 29.6
Other Tobacco Female 2.5 2.0 3.8 9.8 30.1

Male 58 9.4 18.2 235 43.2

Both 43 5.6 11.5 18.5 35.5
Marijuana Female 25 2.0 7.5 27.7 56.3

Mate 0.9 52 204 38.2 51.3

Both 1.6 36 13.5 33.0 54.6
Inhalants Female 25 6.9 3.8 7.4 7.8

Male 57 3.1 4.2 4.9 10.4

Both 4.3 5.1 3.9 6.5 88
Other illicit Drugs Female 25 0.0 1.0 7.4 14.6

Male 2.8 2.1 2.1 7.8 30.8

Both 27 1.0 1.5 7.5 21.3
Energy Drinks Female 44.9 54.5 48.7 62.4 75.7

Male 68.9 68.8 73.7 72.0 84.8

Both 58.7 61.4 60.1 87.5 79.9
Table 7. Recent use of substances by race, ethnicity

Race Ethnicity
Black/ Asian/

White/ African Pacific Native

Substance Caucasian American Isiander American Other Hispanic
% % Y% Y% % %

Alcohol 275 238 57 * 28.0 27.3
Cigareties 2.6 14.3 2.9 * 5.4 51
Other Tobacco 3.8 22.7 29 * 54 10.3
Marijuana 11.5 238 8.6 * 14.9 12.8
inhalants 1.0 0.0 0.0 * 1.4 1.3
Other Hicit Prugs 1.7 0.0 28 * 4.1 3.8
Energy Drinks 26.8 30.0 20.0 * 31.1 41.0

* Too few to report statistics (N<10).
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Table 8. Association of 30-day alcohol with recent use of other substances

DRAFT

Other Substance

Reportedly Used 30- Day Alcohol Use YES/NO
Recently Gender NO YES Ratio
Y% %
Cigarettes Female 1.1 11.2 9.7
Male 0.2 11.7 58.3
Both 0.7 11.4 16.9
Marijuana Female 2.9 36.3 12.7
Male 45 36.7 82
Both 3.7 36.5 10.0
inhalants Female 0.3 2.2 7.8
Male 0.6 1.7 3.0
Both 0.4 2.0 4.6
Other IHlicit Drugs Female 0.8 3.7 65
Male 0.8 7.6 9.0
Both 0.7 5.6 8.0
Erergy Drinks Female 15.8 378 24
Male 254 52.1 24
Both 206 44.8 2.2

Table 9. Association of 30-day marijuana with recent use of other substances

Other Substance

Reportedly Used 30- Day Marijuana Use YES /NO

Recently Gender NO YES Ratio

% %

Alcohol Female 20.2 83.1 4.1
Male 18.1 73.3 4.0
Both 19.2 78.2 4.1

Cigarettes Female 0.9 254 26.9
Male 1.0 16.9 17.8
Both 0.9 21.2 22.4

Inhalants Female C.1 6.9 69.0
Male 02 52 217
Both 0.2 6.0 35.6

Other Hliicit Drugs Female 0.2 10.3 44.0
Male 1.2 12.1 10.1
Both 0.7 11.2 15.7

Energy Drinks Female 18.8 43.1 2.3
Male 304 48,86 1.5
Both 24.6 44.8 1.8

2011 Youth Survey Report, Westport, Connecticut
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Tabile 10. Associations of lifetime substance use

DRAFT

Other Substance
Reportedly Used Lifetime Alcohol Use YES/NO
Recently Gender NO YES Ratio
% Y%
Cigarettes Both 0.4 19.5 47.3
Marijuana Both 1.0 40.9 39.5
Inhalants Both 1.9 9.5 51
Other Hiicit Drugs Both 1.5 1.7 8.1
Energy Drinks Both 457 84.7 1.9
Lifetime Marijuana Use YES /NO
NO YES Ratio
% Y%
Alcohol Both 37.7 97.6 26
Cigarettes Both 2.5 38.7 156
Inhalants Both 3.1 15.3 4.9
Other Hiicit Drugs Both 1.6 25.7 18.6
Energy Drinks Both 58.4 92,0 1.6
Table 11. Alcohol Use
Grade
Questions & Responses 7 8 9 10 11
% % % % %
Have you ever had an alcoholic beverage (more than a few sips)?
Yes 19.5 34.5 48.3 65.0 83.2
How many occasions have you had alcohol to drink (asked only of lifefime drinkers)?
1-2 Times 35.1 338 252 9.3 93
3-5 Times 35.1 33.8 27.2 209 6.6
6-10 Times 8.1 19.1 223 240 12.6
More Than 10 Times 216 13.2 25.2 457 71.5

Cn how many occasions have you been drunk or very high from drinking alcohol
(asked only of lifetime drinkers)? '

None 86.5 77.9 48.0 305 17.8
1-2 Times 10.8 20.6 29.4 259 4.5
3-9 Times 2.7 0.0 13.7 242 237
10 or More Times 0.0 1.5 8.8 16.4 441
In the past 30 days, how many days did you drink alcohol {asked only of lifetime drinkers)?
None 78.4 76.5 48.0 431 28.1
1-2 Times 13.5 14.7 36.3 40.8 314
3-5 Times 8.1 7.4 12.7 13.1 284
8-1G Times 0.0 1.5 1.0 1.5 9.2
More Than 10 Times 0.0 0.0 20 1.5 2.0
In the past 30 days, on the days you drank, how many drinks did you usually have
{asked only of recent drinkers)?
1 Drink or Less 87.5 87.5 38.3 19.2 7.4
2-3 Drinks 12.5 12.5 38.3 46.2 41.2
More Than 3 Drinks 0.0 0.0 23.4 34.6 51.8

2011 Youth Survey Report, Westport, Connecticut
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Table 12. Tobacco Use

DRAFT

Grade
Questions & Responses 7 8 9 10 11
% % %o Y% %
Have you ever smoked a cigarette (more than just a puffy?
Yes 1.6 4.8 5.8 10.1 29.6
On how many occasions have you smoked cigarettes (asked only of lifelime smokers)?
1-2 Times * * 75.0 55.0 375
3-5 Times * " 0.0 10.0 12.5
6-10 Times * * 0.0 16.0 5.4
More Than 10 Times * * 25.0 20.0 44.6
How many days did you smoke cigarettes in the past 30 days (asked only of lifetime smokers)?
None * * 69.2 714 62.5
1-2 Days * * 30.8 19.0 143
3-5 Days * * 0.0 0.0 54
6-10 Days * * 0.0 0.0 7.1
More Than 10 Days * * 0.0 8.5 10.7
in the past 30 days, on the days you smoked, how many cigarettes {asked only of recent smokers)?
Less than 1 per day * ¥ 75.0 50.0 238
1-5 cigareties per day * * 25.0 33.3 66.7
About 1/2 pack per day * * 0.0 0.0 4.8
More than 1/2 pack per day * ¥ 0.0 18.7 4.8
Have many times in your life have you used non-cigarette {obacco products?
Never 957 94.4 88.5 835 64.5
1-2 times 32 48 6.3 11.0 2290
3-10 imes 1.1 0.5 34 4.0 7.0
More than 10 fimes 0.0 0.5 1.9 1.5 6.5
* Too few smokers (N<10) to report statistics.
Table 11. Recent (36-day) use of non-cigaretie tobacco by grade
Grade
Tobacco Product 7 8 9 10 11
% Y% % % Y
% % % % %
Chewing tobacco 0.5 6.0 1.0 1.0 2.7
Cigar 0.5 1.0 3.8 3.0 7.0
Pipe 0.5 0.0 1.0 0.5 4.3
2011 Youth Survey Report, Westport, Connecticut Page 21
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Table 14. Marijuana use

Grade
Questions & Responses 7 8 9 10 11
% % % % %
Have you ever used marijuana?
Yes 1.6 3.6 13.56 33.0 548
How many occasions have you used marijuana? (asked only of lifetime users)
1-2 occasions * * 288 28.8 16.0
3-5 occasions * * 14.3 27.3 12.0
6-10 occasions * * 14.3 16.7 14.0
More than 10 occasions * * 42.9 27.3 58.0
How many days did you use marijuana in the past 30 days? (asked only of lifetime users)
None * * 46.4 50.0 31.7
1-2 days > * 214 288 277
3-5 days * * 17.9 12.1 13.9
6-10 days * * 0.0 1.5 8.9
More than 10 days * * 14.3 7.6 17.8
* Too few users (N<10) to report statistics.
Table 15. Lifetime illicit drug use
Grade
Questions & Responses 7 8 ) 10 11
% % % % %
| have used these drugs at some time in my life
Inhalants 43 51 3.8 6.5 8.8
Cocaine 1.1 05 0.5 05 22
Crack {rock) 1.6 0.0 0.0 0.0 0.0
Hallucinogens (LSD, acid) 2.2 0.5 0.0 2.5 6.1
Heroin 0.5 05 0.0 0.0 0.5
Angel Dust (PCP) 1.6 0.5 0.0 0.5 00
MDMA (Ecstasy) 1.6 0.5 0.0 1.5 6.6
Ketamine 1.6 0.5 0.0 0.0 1.8
GHB 0.5 0.0 0.0 0.0 0.5
Salvia 1.4 0.0 0.5 4.0 16.5
Methamphetamine 1.1 0.5 0.0 0.0 0.0
KZ or Spice 0.5 0.0 1.0 2.5 9.4
Any of the illicit drugs above
{except inhalants) 2.7 1.0 15 7.5 21.3
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Table 16. Lifetime medicinal drug abuse

Grade
Questions & Responses 7 g g 10 11
% % % % %

I have used these drugs or medicines on my own without a prescription or a doctor/dentist telling me.
Pain meds (Oxycontin,

Vicodin) 4.9 10.7 6.9 8.5 7.4

Steroids 2.7 1.0 2.5 0.0 1.6

Downers {Barbiturates,

Sleeping Pills, Quaaludes) 5.9 6.1 4.9 8.0 8.2

Tranquilizers 1.6 c.5 1.5 15 6.0

Uppers (Stimulants, Ritalin,

Adderall 1.6 0.0 1.5 05 1.4

Stft) meds (amphetamines, 16 10 25 35 9.9

OTC Meds to Get High (Cough

Med, Mouthwash) 4.4 2.1 2.9 3.0 6.6
Any of ihe above medicines 13.0 15.2 12.3 14.5 19.7

Table 17. Recent {past 30 days)} illicit drug use

Grade
Questions & Responses 7 8 9 10 11
% % % % %
i have used these drugs in the past 30 days.
inhalants 1.1 0.5 0.0 2.0 1.1
Cocaine 05 0.0 0.0 0.0 0.0
Crack (rock) 1.1 0.0 0.0 05 05
zgg?ggg?asushrooms) 16 0.0 0.0 0.0 1.1
Heroin 0.5 0.0 0.0 0.0 0.0
Angel Dust (PCP) 0.0 0.0 0.0 0.0 0.0
MDMA (Ecstasy) 1.8 05 0.0 0.5 22
Ketamine 0.5 0.0 0.0 0.0 0.0
GHB . 0.5 0.0 0.0 0.0 0.0
Salvia 0.0 0.0 0.5 0.0 1.6
Methamphetamine 0.5 0.0 0.0 0.0 0.0
K2 or Spice 0.0 0.0 0.5 1.0 1.7
Any illicit drug
{except inhalants) 2.2 0.5 0.5 1.5 5.5
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Table 18. Recent (past 30 days) medicinal drug abuse

Grade
Questions & Responses 7 8 9 10 11
% % % Y% Y
| have used these drugs or medicines on my own without a prescription or a doctor teliing me.
Pain meds
{Oxycontin, Vicodin) 2.2 3.0 2.9 15 11
Steroids 1.1 0.0 1.0 0.0 0.5
clobping pill, Quagludes) 16 1520 20 1
Tranquitizers 1.1 0.0 1.0 0.0 0.5
li%%eerrsal(ﬁtlmulants, Ritalin, 16 0.5 15 15 a8
l?a:te:;)meds (amphetamines, 1.4 0.0 15 0.0 0.6
(cough med. meuthwash) 2218 05 10 1
Any of the above medicines 5.9 5.1 44 4.0 8.6
Table 19. Energy drink use
Grade
Questions & Responses 7 8 g 10 11
% Yo % % %
In your whole life, have you ever had an energy drink (Fke Red Bull, Monster, Amp, or Rock Star)?
Yes | 587 61.4 80.1 67.5 79.9
in the past 30 days, how many times did you have an energy drink?
None 76.1 714 729 78,2 65.0
1-2 times 16.3 214 19.7 12.7 20.8
3-5 times 4.3 4.1 4.4 6.6 7.7
6-10 times 1.6 1.0 2.5 1.5 3.8
More than 10 times 1.6 2.0 0.5 1.0 2.7
In your whole life, have you ever had an energy drink that cortains alcohot?
Yes | a3 96 84 21.6 45.4
In the past 30 days, how many times did you have an energy drink that contains aleohol?
None 084 97.4 97.0 93.9 83.4
1-2 times 11 15 2.5 56 10.5
3-5 times 0.0 0.0 0.5 0.5 55
6-10 times 0.5 0.0 0.0 0.0 0.6
More than 10 times 0.0 1.0 0.0 0.0 0.0
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Table 20. Mean age of initiation for specific behaviors, lifetime users

Grade
Substance Age Statistic 7 8 g 10 11
- At time of survey Average Age 1.5 12.5 13.4 14.5 15.4
N 187 197 208 200 187
Alcohol At time of first use Average Age 11.7 12.2 13.4 14.0 144
N 34 70 103 128 162
Cigarettes At time of first use Average Age * 12.4 14.4 14.7 16.3
N 2 9 13 21 56
Marijuana Af time of first use Average Age * * 13.8 14.6 14.9
N 4 7 28 68 102

* Too few to calculate valid statistic.

Table 21. Reasons for using substances,
Thinking of people about your age who [drink/smoke/use marijuana}, how important do you think the
following reasons were for them o begin using [each substance]?

Table 21A. Alcohol

Grades / Lifetime user; NO | Grades / Lifefime user; YES
Reason 7-8 9-10 11-12 7-8 9-10 11-12
score®
Fit in with friends 53.5 67.4 71.3 50.0 454 52.4
Parents or cthers in family drink 30.8 31.0 27.5 50.0 205 19.0
Readily available 334 52,8 57.2 56.3 44.8 50.8
Family fradition for special occasions 51.7 48.4 32.9 56.3 41.2 26.2
Personal choice 53.5 60.2 716 68.8 66.9 80.1
Lifestyle 448 492 576 37.5 48.5 52.0
Boredom 328 497 61.6 58.3 453 61.8
Relieve stress 54.4 60.2 63.5 75.0 46.8 57.4
Curiosity 57.0 69.3 75.9 68.8 64.7 68.0
To have fun £5.0 72.1 88.9 625 72.2 0.1
Not sure why 309 39.1 43.0 21.4 21.3 378
* Beore = % of maximum (100=very, 50=somewhat, 0=not very important.) :
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Table 21B. Marijuana

Grades / Lifetime user: NO | Grades / Lifetime user; YES
Reason : 7-8 9-10 11-12 7-8 9-10 11-12
score”
Fit in with friends 63.8 73.7 73.0 o 528 52.5
Adults they know use marijuana 44 4 38.1 288 b 26.3 19.8
Readily available 44.8 §52.2 61.0 o 795 60.5
Personal choice 636 70.4 79.8 > 91.1 91.2
Fits chosen lifestyle 48.6 57.2 61.7 el 87.7 63.0
Boredom 449 85.5 727 o 78.2 83.2
Relieve stress 64.4 72.0 74.8 o 81.9 826
Curiosity 64.5 75.6 79.9 > 704 82.2
To have fun 62.4 79.0 83.6 > 88.1 93.2
Not sure why . 39.9 40.7 38.7 o 30.5 34.3

** Too few to calculate valid statistic,

Table 22. Reasons for NOT using substances.

Thinking of people about your age who do not [drink/smokefuse marijuanal, how important do you
Think these reasons were in influencing them not to use [each substance]?

Table 22A. Alcohol

Grades / Lifetime user: NO | Grades / Lifetime user: YES
Reason 7-8 9-10 11-12 7-8 8-10 11-12
score®
Personal choice 86.0 886 946 50.0 85.2 92.6
Disapproval of parent(s) 89.7 816 78.2 75.0 78.8 73.7
Disapprovai of friends 75.9 69.4 62.4 81.3 52.3 4186
Bad experiences family/friends 76.2 74.1 71.0 68.8 64.8 69.6
Education about alcohol 81.3 65.0 496 68.8 48.4 38.6
Health reasons 82.8 724 62.3 81.3 61.1 57.7
Legal reasons 82.5 69.5 58.2 68.8 63.5 48.7
Ethical/moral reasons 82.1 72.4 65.7 75.0 '64.8 58.1
Does not fit chosen lifestyle 70.5 T74.2 66.5 62.5 64.9 83.5
Alcohol not available 47.0 42.4 40.1 56.3 48.0 38.1

* Score = % of maximum (100=very, 50=somewhat, O=not very importani.)
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Table 22B. Marijuana

Reason Grades / Lifetime user: NO | Grades / Lifetime user: YES
7-8 9-10 11-12 7-8 9-10 11-12
score*
Personal choice 86.5 88.6 91.7 dd 82.1 94.0
Disapproval of parent(s) 80.8 83.0 72.0 ** 64.8 72.1
Disapproval of friends 84.7 75.6 67.8 e 53.1 65.2
Bad experiences family/friends 79.0 72.1 £8.2 ** 50.2 58.4
Education about marijuana 80.6 66.4 47.2 * 294 49.9
Health reasons 86.1 78.7 68.6 > 45.9 B84.7
Legal reasons 858 78.1 70.1 o 52.8 78.1
Ethical/moral reasons 83.3 75.0 69.1 i 55.7 67.1
Does not fit chosen lifestyle | 747 75.4 68.2 ** 58.8 715
Marijuana not available 59.2 491 40.0 e 21.5 48.5

** Too few to calculate valid statistic,
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SECTIoN 3. INDIVIDUAL/ PEER DOMAIN

Tabie 23. Availabllity of alcohol, tobacco, drugs and guns

Grade
Questions and responses 7 8 9 10 11
% % % % %
H you wanted to, how easy would it be for you fo get:
Alcoholic beverages
Very easy 275 421 50.7 55.8 59.8
Sort of easy 30.2 350 325 2886 310
Sort of hard 20.3 14.2 13.8 13.6 5.4
Very hard 22.0 8.6 30 2.0 3.8
Cigareties
Very easy 3.8 122 19.2 29.1 44.0
Sort of easy 12.0 213 32.0 31.2 26.6
Sort of hard 245 378 32.0 27.6 22.8
Very hard 50.8 28.9 16.7 12.1 8.5
Marijuana
Very easy 3.3 13.7 28.6 37.7 50.5
Sort of easy 8.2 15.2 276 307 321
Sort of hard 136 228 227 16.1 11.4
Very hard 75.0 48.2 21.2 15.6 6.0
A drug like cocaine, hercin, LSD or amphetamines
Very easy 2.7 4.1 34 2.0 6.8
Sort of easy 1.1 6.1 1.3 6.6 15.8
Sort of hard 10.4 17.3 266 36.9 36.1
Very hard 85.8 72.8 58.6 545 41.5
A gun
Very easy 4.9 6.6 3.4 2.0 2.2
Sort of easy 54 8.1 4.4 4.5 4.4
Sort of hard 10.9 18.8 19.2 17.1 20.3
Very hard 78.8 66.5 72.8 76.4 73.1
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Table 24. Sources for obtaining cigarettes

{Responses of youth who report recent cigarette use)

DRAFT

Grade
Questions and responses 7 3] 9 10 11
Number of youth 3 9 12 20 58
Yo Yo % % Y%

How often do you get cigareties from:
Your parents with thelr permission

Sormetimes * 10.0 0.0 0.0 3.7

Often * 0.0 7.1 0.0 3.7
Your parents without their permission

Sometimes * 20.0 21.4 19.0 18.5

Often * 10.0 7.1 0.0 5.6
Your friends

Sometimes * 20.0 571 42.9 411

Often ¥ 10.0 14.3 4.8 23.2
Your brother(s) or sister(s)

Sometimes * 20.0 2886 4.8 5.6

Often * 0.0 0.0 4.8 58
Stores (you buy them)

Sometimes * 10.0 21.4 0.0 23.6

Often * 0.0 7.1 9.5 9.1
Machines (you buy them)

Sometimes * 0.0 0.0 4.8 3.7

Often * 0.0 7.1 0.0 3.7

* Too few smokers to report statistics.
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Table 25. Sources for obtaining alcoholic beverages
{Responses of youth who report recent alcohol use)

Grade
Questions and responses 7 8 . 9 10 11
Number of youth 36 68 102 130 153
% % % % %

How often do you get alcoholic beverages from:
Horne, with your parents' permission

Sometimes 59.5 522 48.6 36.9 34.0

Often 54 13.0 2.9 3.1 3.3
Home, without your parents’ permission

Sometimes 5.4 19.4 35.0 315 39.2

Often 2.7 3.0 5.8 8.5 7.2
Your friends

Sometimes 10.8 14.9 46.6 46.9 451

Often 27 3.0 22.3 30.0 47.1
Your brother(s) or sister(s)

Sometimes 0.0 134 25.2 26.9 289

Often 8.1 0.0 7.8 2.3 7.9
From other people who buy it for you

Sometimes 2.7 3.0 18.4 32.3 41.4

Often 2.7 0.0 7.8 13.8 30.3
At a party with adults present who are aware of underage drinking

Sometimes 27.0 22.4 29.1 33.8 47.4

Often 2.7 4.5 29 23 13.2
At a party with adulis present but unaware of underage drinking

Somstimes 5.4 7.5 34.0 454 45.8

Often 54 4.5 87 8.5 216
At a party with no adults present

Sometimes 0.8 14.9 38.8 428 43.8

Often 8.1 45 214 27.9 39.9
At a restaurant (you buy it}

Sometimes 27.0 28.4 233 18.5 257

Often 5.4 3.0 0.0 3.1 53
At a store or bar (you buy it)

Sometimes 0.0 1.5 3.9 23 11.8

Often 0.0 0.0 1.0 1.5 73
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Table 26. Place and prevalence of alcohol use
{Responses of youth who report lifetime use of aicohol)

DRAFT

Grade
Questions and responses 7 8 9 10 11
Number of youth 36 68 102 130 163
% % % % Yo
In the past month, how many times did you drink alcoholic beverages:
At home
None 37.5 18.8 59.3 66.2 62.7
1-2 times 50.0 50.0 333 257 30.8
3-5 times 12.5 18.8 3.7 5.4 2.7
8-10 times 0.0 6.3 1.9 0.0 1.8
More than 10 times 0.0 6.3 1.9 2.7 1.8
On the street, in the woods, or in parks or fields
None 87.5 100.0 75.9 89.2 81.8
1-2 times 0.0 0.0 16.7 8.1 15.5
3-5 times 12.5 0.0 3.7 1.4 0.0
6-10 times 0.0 0.0 1.9 1.4 0.9
More than 10 times 0.0 0.0 1.9 0.0 1.8
With older friends
None 75.0 68.8 64.8 479 349
1-2 times 0.0 25.0 27.8 39.7 431
3-5 times 25.0 0.0 3.7 8.2 17.4
6-10 times 0.0 6.3 1.9 1.4 3.7
More than 10 times 0.0 0.0 1.9 2.7 0.9
At the homes of other people
None 75.0 80.0 31.5 203 11.9
1-2 times 25.0 20.0 40.7 541 431
3-5 fimes 0.0 0.0 20.4 16.2 34.9
6-10 times 0.0 0.0 5.6 5.4 6.4
More than 10 times 0.0 0.0 1.9 4.1 3.7
At schoo! aclivities, like dances or football games
None 87.5 93.8 98.1 93.2 g97.3
1-2 times 12.5 6.3 0.0 6.8 1.8
3-5 times 0.0 0.0 6.0 0.0 0.0
6-10 imes 0.0 0.0 0.0 0.0 0.0
More than 10 fimes 0.0 0.0 1.9 0.0 0.9
At work
None 87.5 100.G 98.1 100.0 098.2
1-2 fimes 12.5 0.0 0.0 0.0 0.9
3-5 times 0.0 0.0 0.0 0.0 0.0
6-10 fimes 0.0 0.0 0.0 0.0 0.0
More than 10 fimes 0.0 0.0 1.9 0.0 0.9
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Tabie 26. Place and prevalence of alcohol use, continued

{Responses of youth who report lifetime use of alcohol)

DRAFT

Grade
Questions and responses 7 8 9 10 11
Number of youth 36 68 102 130 163
% % % % %
In the past month, how many times did you drink alcoholic beverages:
When skipping school
None 875 93.8 98.1 98.6 97.3
1-2 times 0.0 6.3 0.0 0.0 0.9
3-5times 12.5 0.0 0.0 1.4 0.8
6-10 times 0.0 0.0 6.0 0.0 0.0
More than 10 times 0.0 0.0 1.8 0.0 0.9
While driving a car, truck or motorcycle
None 87.5 100.0 98.1 98.6 95.5
1-2 times 12,5 0.0 6.0 1.4 2.7
3-5 times 0.0 0.0 6.0 0.0 0.0
6-10 times c.0 ¢.0 0.0 0.0 0.9
More than 10 times 0.0 0.0 1.9 0.0 0.9
At a party with an adult present who are aware of underage drinking
None 50.0 93.8 686.7 66.2 51.8
1-2 times 25.0 6.3 27.8 27.0 34.5
3.5 times 12.6 0.0 1.9 2.7 9.1
6-10 times 12.5 0.0 1.9 2.7 0.9
More than 10 times 0.0 0.0 1.9 1.4 38
At a party with aduits present who are NOT aware of underage drinking
None 75.0 875 64.8 452 455
1-2 fimes 0.0 6.3 222 43.8 39.1
3-5 times 25.0 0.0 7.4 6.8 9.1
8-10 fimes 0.0 6.3 1.9 27 38
More than 10 fimes 0.0 0.0 3.7 1.4 2.7
At a party without an adult present
None 62.5 80.0 37.7 28.4 21.8
1-2 times 0.0 13.3 34.0 51.4 44 .5
3-5 times 25.0 0.6 18.9 13.5 255
6-10 times 12.5 6.7 38 27 36
More than 10 times 0.0 0.0 57 4.1 4.5
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Table 27. Perceived harm of substance use

DRAFT

Grade
Questions and responses 7 g 9 10 11
Y% % % % %
How much do you think people risk harming themselves if they:
Smoke cigareties regularly
No risk 1.6 0.0 1.4 0.5 2.2
Very little risk 8.1 12.2 7.2 3.5 27
Some risk 12.9 14.8 213 22.5 17.8
Aot of risk 763 73.0 70.0 73.5 77.3
Use alcohol reguiarly
No risk 27 6.6 8.3 7.6 5.5
Very little risk 1.4 22.8 227 247 28.4
Some risk 46.5 34.5 37.2 40.9 339
A lot of risk 39.5 36.0 33.8 26.8 322
Use marijuana regularly :
No risk 0.5 20 29 9.0 12.2
Very little risk 7.1 10.7 19.0 235 32.0
Some risk 13.6 21.4 34.6 42.0 30.4
A lot of risk 78.8 65.8 434 255 254
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Table 28. Peer use of substances

DRAFT

Grade
Questions and responses 7 8 9 10 11
% % % % %
How many of your close friends:
Smoke cigarettes?
None 96.2 80.4 83.3 78.8 52.5
Some 3.3 8.6 15.8 20.2 38.9
Most 0.5 1.0 1.0 1.0 7.7
Drink alcoholic beverages?
None 85.3 711 32.0 18.2 6.0
Some 13.6 26.4 50.2 40.9 27.3
Most 1.1 2.5 17.7 40.9 6B.7
Use marijuana?
None 92.9 78.2 48.3 30.5 131
Some 7.1 21.8 45.8 58.9 51.9
Most 0.0 0.0 5.9 10.7 35.0
Use inhalants?
None a7.3 934 96.1 92,4 89.6
Some 2.2 6.1 3.4 7.1 8.3
Most 0.5 0.5 0.5 0.5 1.1
Have tried a drug like cocaine, LSD, or hercin?
None 86.7 93.9 93.1 86.9 72.7
Some 27 8.1 6.4 12,8 235
Most 0.5 0.0 0.5 0.5 3.8
Have used prescription drugs on their own?
None 90.8 8938 87.7 80.8 64.5
Some 8.2 8.1 11.3 18.2 32.8
Most 1.1 2.0 1.0 1.0 2.7
Have played games for money, like poker?
None 69.4 74.9 72.9 67.0 61.2
Some 21.9 20.0 19.2 249 27.3
Most 8.7 5.1 7.9 8.1 11.5
Are considered buliies?
None 68.3 62.6 71.4 74.7 76.5
Some 30.1 34.9 276 24.7 21.8
Most 1.6 2.6 1.0 0.5 1.6
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Table 29. Social supports

(Grade
Questions and responses 7 8 9 10 11
% % % % %
When you have a problem that bothers you, how often do you talk about it with:
Parents or guardians 0.0
Almost never 15.2 21.3 227 204 24.6
Sometimes 315 355 419 46.4 381
Often 26.6 254 187 23.0 26.3
Almost always 26.6 17.8 16.7 10.2 10.1
A relative other than parent
Almost never 51.6 60.4 60.6 65.3 65.4
Sometimes 315 249 29.3 24.5 257
Often 10.3 8.6 5.1 7.7 6.7
Almost always 6.5 6.1 5.1 26 2.2
A teacher
Almost never 56.4 67.5 78.3 79.6 78.9
Sometimes 35.9 22.8 19.2 16.8 18.9
Often 55 7.1 1.5 36 1.1
Almost always 2.2 2.5 1.0 0.0 1.1
A mentor
Aimost never 51.1 62.4 64.1 73.5 67.4
Sometimes 324 234 30.3 19.9 21.9
Often 11.5 9.1 3.5 5.1 7.9
Almost always 4.9 5.1 2.0 1.5 2.8
An adult who is not family or a teacher
Almost never 72.8 71.9 70.4 72.8 61.8
Sometimes 217 19.9 21.9 20.5 27.5
Often 4.3 4.6 6.6 4.1 7.3
Almost always 1.1 3.6 1.0 2.6 3.4
A brother or sister
Almost never 46.2 452 41.4 42.9 39.1
Sometimes 27.2 31.0 30.8 316 33.0
Often 147 12.7 15.2 17.3 17.3
Almost always 12.0 11.2 12.6 8.2 10.8
A friend
Almost never 15.8 8.1 9.0 8.2 6.7
Sometimes 33.2 294 221 21.9 17.2
Often 20.7 299 30.2 342 306
Almost always 30.4 32.5 38.7 34.7 45.6
Nobody, |keep it to myself.
Almost never 23.9 15.2 17.2 9.7 10.4
Sometimes 46.2 38.8 389 44.4 37.1
Often 17.9 32.0 27.8 27.0 36.0
Almost always 12.0 14.2 16.2 18.9 16.9
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Table 30. Antisocial behavior

DRAFT

Grade
Questions and responses 7 8 G 10 11
% % % % %
in the past year, | have:
Stolen something worth [ess than $100 16.8 17.3 14.9 226 277
Gotten suspended or expelled from school 3.8 6.1 2.0 0.5 4.3
Gotten into trouble with the police 38 4.6 54 55 147
Picked a fight (not with a family member) 20.7 218 21.7 167 i2.6
Attacked someone to seriously hurt them 8.7 10.3 8.9 7.0 8.2
Bullied to hurt someone’s feelings 3.3 10.8 6.9 9.0 7.7
Cheated on a test 185 23.9 276 48.2 49.5
Sold illegal drugs 0.5 2.0 1.5 3.5 8.8
Bought ilegal drugs 1.1 2.0 5.8 13.6 27.9
Purposely damaged anocther's property 7.6 10.2 10.8 7.1 4.4
Carried a weapon 12.5 7.1 4.9 6.1 7.
Brought a weapon to school 1.6 1.5 0.5 0.5 1.6
Gotten arrested 0.5 2.5 0.5 0.5 6.6
Played games for money, like poker 17.8 20.3 17.2 18.2 16.4
Flaced bets on-line 7.6 4.1 4.9 10.1 27
Played scrafch tickets for money 19.1 14.2 17.7 17.4 14.8
Ridden as passenger with driver using atcohol 2.2 3.0 5.0 8.8 20.2
Ridden as passenger with driver using drugs 1.6 2.6 4.4 13.8 29.5
Table 31. Attitudes toward antisocial behavior
Grade
Questions and responses 7 8 9 10 11
score*
How wrong do you think it is for someone your age to:
Drink alcoholic beverages 78.1 76.1 60.5 50.0 49.4
Smoke cigarettes 83.5 79.7 65.9 66.1 66.5
Use marijuana 876 82.8 65.2 62.1 59.1
Purposely damage property not belonging to them 82.5 79.8 72.0 70.8 89.2
Carry a knife, gun or other weapon 82.3 79.7 71.9 74.2 83.5
Steal something worth iess than $100 83.1 80.5 67.7 711 81.3
Pick a fight with someone (not family) 73.0 68.9 63.3 68.3 7.8
Aftack someone to hurt them 83.1 85.0 79.0 76.0 88.1
Tease someone to hurt their feelings 76.3 77.4 70.7 68.8 83.9
Say nothing to a bully 75.8 66.5 63.8 60.0 72.2
Use inhalants 87.0 87.6 75.3 77.7 81.8
Cheat on a test at school 87.0 85.7 53.0 48.4 55.2
Drink and drive 89.7 914 84.1 88.9 94.3
Play games for money, like poker 67.8 £8.8 50.0 47 .4 449
Place bets on-line 74.7 65.0 58.7 57.3 56.8
Play scratch tickets for money 649 52.1 43.8 41.1 356
* Score = % of maximum (0=not at all wrong, 50=scmewhat wrong, 100=very wrong)
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Table 32. How youth report spending time after schoo!

Grade
Questions and responses 7 8 g 10 11
% % Yo % Y%
How many hours a day do you usually spend doing homework?
None 0.0 0.5 1.0 0.5 2.3
Less than 1 hour 43.9 32.0 13.3 19.5 14.4
1-3 hours 56.1 62.9 83.3 58.9 64.4
More than 3 hours 0.0 4.6 22.4 21.1 18.0
How many hours a week do you usually spend:
Exercising, working out, or playing informal sports
None 7.5 7.1 5.8 7.0 9.6
1-2 hours 38.5 38.1 28.8 37.0 33.7
3-6 hours 34.2 274 264 29.5 23.0
7 hours or more 19.8 26.4 38.9 26.5 33.7
Playing or practicing organized sporis
Nene 27.3 204 26.5 315 38.2
1-2 hours 328 273 13.7 11.0 8.1
3-6 hours 26.8 242 18.1 21.0 16.1
7 hours or more 13.1 18.1 41.7 36.5 36.6
In clubs (like school clubs, scouts, boys/girts club)
None 76.2 78.4 60.6 50.5 446
1-2 hours 18.4 14.4 28.4 389 43.5
3-8 hours 4.3 3.1 5.8 5.1 76
7 hours or more 1.1 3.1 5.3 5.6 4.3
Waiching TV
None 59 12.2 93 11.5 135
1-2 hours 49.7 43.1 48.8 48.0 45.9
3-8 hours 33.5 335 28.8 26.0 25.9
7 hours or more 10.8 11.2 13.2 13.5 14.8
Reading books, magazines or newspapers
Nonhe 17.7 17.9 19.1 212 29.0
1-2 hours 57.0 57.1 58.3 59.1 559
3-6 hours 16.7 16.3 18.1 16.7 11.8
7 hours or more 8.6 8.7 4.4 3.0 3.2
Hanging out with friends in public areas
None 36.4 228 2386 28,7 19.0
1-2 hours 48.9 49.7 58.7 47.2 52.2
3-8 hours 13.0 21.8 13.9 21.5 21.2
7 hours or more 1.6 5.7 3.8 28 7.6
Working at a paying job
None 63.4 58.2 58.0 53.3 45.7
1-2 hours 28.0 291 28.0 271 242
3-6 hours 8.5 12.2 11.6 16.1 15.6
7 hours or more 2.2 0.5 4.3 3.5 14.5
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Table 32. How youth report spending time after school, continued

DRAFT

Grade
Questions and responses 7 8 9 10 11
% % % % %
How many hours a week do you usually spend:
Helping around the house
None 16.8 18.4 17.9 15.0 18.4
1-2 hours 67.0 5.2 58.5 66.5 55.1
3-6 hours 12.4 19.9 19.8 16.5 21.6
7 hours or more 3.8 2.6 39 2.0 4.9
Doing volunteer work
None 66.8 64.3 53.1 55.0 48.9
1-2 hours 26.6 276 38.6 38.0 349
3-6 hours 6.0 6.6 6.8 55 11.8
7 hours or more 0.5 1.5 14 3.5 4.3
In a band, choir, orchestra, or playing a musical instrument
None 28.0 33.5 64.7 64.5 70.1
1.2 hours 48.9 442 16.4 14.5 11.2
3-6 hours 18.3 147 12.6 15.0 9.1
7 hours or moere 48 7.6 6.3 6.0 9.6
Altending religious services or programs
None 471 50.5 65.9 69.7 68.4
1-2 hours 43.9 41.8 29.8 258 26.2
3.6 hours 8.0 6.6 3.4 3.5 3.7
7 hours or more 1.1 1.0 1.0 1.0 1.6
Using a computer unrelated fo school
None 3.8 4.1 3.9 0.5 1.6
1-2 hours 47.5 33.0 275 17.5 18.3
3-6 hours 33.9 38.6 43.5 38.5 3086
7 hours or more 14.8 24.4 25.1 43.5 495
Playing video games
None 42.5 48.7 54.0 50.5 67.4
1-2 hours 31.7 29.7 29.6 285 19.3
3-6 hours 16.7 12.3 10.2 18.5 10.2
7 hours or more 9.1 9.2 5.3 4.5 3.2
Talking on the telephone
None 14.5 10.7 7.7 7.5 6.5
1-2 hours 554 50.8 53.1 39.7 33.2
3-6 hours 17.7 234 22.7 28.6 25.0
7 hours or more 12.4 15.2 16.4 241 353
Listening to music
Nene 8.0 7.1 3.4 3.0 32
1-2 hours 4786 35.0 38.9 28.6 227
3-6 hours 24.6 284 27.9 32.2 28.6
7 hours or more 19.8 294 28.8 36.2 45.4
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Tabie 33. Youth athietic activities

DRAFT

Grade
Questions and responses 7 8 9 10 11
% % % % %
What kinds of athietics are you involved in?
None 9.1 9.6 11.1 12.5 219
informal, not organized 20.3 315 216 24.5 26.2
Organized outside school 78.6 75.6 3856 34.5 316
School physical education 21.9 34.0 255 255 28.9
School inframural sports 8.0 9.1 1.0 1.5 1.1
Varsity, JV or freshman teams 1.6 4.1 59.6 58.5 54.0
Table 34. Self concept .
Grade
Questions and responses 7 8 9 10 11
% % % % %
How much do you disagree or agree with the following:
| am good at making friends.
Strongly disagree 1.6 2.0 2.0 2.0 4.4
Disagree 2.7 6.1 9.9 6.6 7.7
Agree 54.3 50.8 50.5 57.4 58.3
Strongly agree 41.3 41.1 37.6 34.0 317
| feel no one understands me.
Strongly disagree 42.9 34.5 24.9 245 23.5
Disagree 423 421 51.2 51.5 49.2
Agree 126 18.3 19.4 18.9 22.4
Strongly agree 22 5.1 4.5 4.1 4.9
At fimes, | think | am no good at all,
Strongly disagree 457 33.0 30.8 291 29.8
Disagree 28.8 34.5 33.8 3z.7 343
Agree 20.7 26.9 27.9 30.1 287
Strongly agree 4.9 58 7.5 8.2 7.2
| feel lonely.
Strongly disagree 51.6 41.8 30.0 25.0 258
Disagree 27.7 34.2 48.0 45.4 41.8
Agree 17.8 19.9 17.0 235 268.9
Strongly agree 2.7 4.1 5.0 6.1 5.5
| am good at making decisions.
Strongly disagree 2.2 2.0 4.0 3.1 6.0
Disagree 12.0 10.7 12.6 13.8 15.8
Agree 56.3 48.0 83.0 52.3 53.0
Strongly agree 29.5 38.3 30.3 30.8 25.1
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Table 34. Self-concept, continued

DRAFT

Grade
Questions and responses 7 8 9 10 11
: % % % % %
How much do you disagree or agree with the following:
| feel that no one really cares about me.
Strongly disagree 64.7 56.3 48.5 49.0 41.2
Disagree 250 29.9 40.1 36.7 440
Agree 8.2 1.7 9.9 9.7 12.6
Strongly agree 2.2 2.0 1.5 4.6 2.2
| feel | do not have much to be proud of.
Strongly disagree 83.7 51.8 443 40.3 39.3
Disagree 26.4 335 353 36.7 388
Agree 6.6 11.7 15.4 17.3 175
Strongly agree 3.3 3.0 4.5 5.6 4.4
[ think | have a good sense of humor.
Strongly disagree 1.6 3.6 3.0 26 3.8
Disagree 10.4 5.1 5.0 8.2 5.5
Agree 505 51.0 57.8 46.4 56.0
Strongly agree 374 40.3 342 42.0 34.6
| often have trouble sleeping.
Strongly disagree 359 32.5 254 245 275
Disagree 41.3 38.1 41.3 39.8 35.2
Agree 162 22.2 224 24.0 225
Strongly agree 7.6 7.2 10.9 11.7 14.8
| feel sad most of the time.
Strongly disagree 62.0 53.6 40.8 338 39.0
Disagree 29.3 36.7 42.8 50.3 43.4
Agree 6.5 7.1 12.9 11.8 12.6
Strongly agree 22 2.8 3.5 4.1 4.9
On the whole, | like myself.
Strongly disagree 3.3 1.5 5.0 5.1 3.3
Disagree 4.3 10.2 10.0 - 8.7 17.1
Agree 40.8 42.3 49.8 52.0 51.4
Strongly agree 51.6 459 353 342 28.2
I have so much energy, | don't know what to do with it.
Strongly disagree 16.2 1.7 14.6 21.9 21.0
Disagree 55.4 56.3 54.8 52.6 558
Agree 212 23.4 221 18.6 183
Strongly agree 8.2 8.6 8.5 6.6 3.9
| have less energy than | think | should.
Strongly disagree 42 4 38.3 278 178 18.8
Disagree 43.5 43.4 43.8 47 4 45.9
Agree 12.0 14.3 218 235 282
Strongly agree 22 3.1 6.5 11.2 7.2
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Table 34. Self-concept, continued

Grade
Questions and responses 7 8 9 10 11
% % % % %
How much do you disagree or agree with the following:
| have a number of good qualities.
Strongly disagree 1.7 3.1 2.5 26 2.7
Disagree 22 6.1 3.0 7.2 8.9
Agree 50.8 413 55.0 59.5 53.8
Strongly agree 45.3 48.5 386 30.8 27.5
Allin all, | am glad | am me.
Strongly disagree 2.7 2.0 25 26 27
Disagree 3.8 4.1 2.5 11.8 14.3
Agree 346 38.1 43.3 45.1 43.4
Strongly agree 58.8 55.8 44.8 405 39.6
[ wish | were dead,
Strongly disagree 0.0 0.0 0.0 0.0 0.0
Disagree 0.0 0.0 0.0 0.0 0.0
Agree 0.0 0.0 0.0 0.0 0.G
Strongly agree 00 . 00 0.0 0.0 0.0
| am restless and can't sit stilt
Strongly disagree 29.3 279 224 18.9 18.1
Disagree ’ 48.9 452 49.3 52.6 54.4
Agree 16.8 20.3 199 23.0 238
Strongly agree 4.9 6.6 8.5 5.6 3.8
| have trouble concentrating.
Strongly disagree 26.9 259 21.9 12.8 11.0
Disagree 41.2 45.7 34.3 48.0 352
Agree 258 19.8 288 30.1 38.0
Strongly agree 6.0 7.6 14.5 9.2 14.8
I would stick up for someone being builied.
Sirongly disagree 27 31 3.5 1.0 3.8
Disagree 5.4 11.8 134 13.8 11.0
Agree 49.5 633 542 52.8 57.7
Strongly agree 42.4 31.8 28.9 32.3 27.5
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Table 34A. Seif concept scores

DRAFT

Grade
Questions and responses 7 8 g 10 11

score*
How much do you disagree or agree with the following:
| am good at making friends. 78.4 77.0 74.6 74.5 71.8
| feel no one understands me. 247 313 34.5 345 36.2
At times, 1 think | am no good at all. 28.3 35.0 37.3 38.1 37.8
| feel lonely. 239 28.7 323 36.9 374
| am good at making decisions. 71.0 748 69.9 70.3 65.8
| feel that no one really cares about me. 15.9 16.8 21.5 233 25.3
| feel | do not have much to be proud of. 18.5 22.0 26.5 29.4 28.0
| think | have a good sense of humor. 74.5 76.0 74.4 78.5 73.8
| often have trouble steeping. 31.5 347 396 41.0 416
| feel sad most of the time. 186.3 12.6 26.4 28.7 278
On the whole, | like myseif. 80.3 77.6 71.8 71.8 68.1
| have so rmuch energy, | don't know what to do. 40.8 43.0 41.5 38.7 354
| have less energy than | think | should. 246 27.0 357 42.7 41.3
| have a number of good qualities. 79.9 79.1 77.2 72.8 T0.7
Allin all, | am glad | am me. 83.2 826 76.8 74.5 73.3
| am restless and can't sit still 324 352 38.1 38.4 377
I have trouble concentrating. 37.0 364 456 452 52.6
| would stick up for someone being bullied. 77.2 71.3 69.5 72.1 £9.6
* Score = % of maximum (strongly disagree=0, disagree=33, agree=66, strongly agree=100)
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Table 35. Percepfions of normative use
‘ Grade
Questions and responses 7 8 9 10 11
% % % % %
About how many students in your grade do you think reguiarly use:
Cigarettes
Fewer than 5% 935 756 49.0 325 19.9
5-10% 438 208 25.0 36.0 30.1
10-20% 05 2.0 13.5 18.5 19.9
20-30% 0.5 1.0 9.1 9.0 18.3
30-50% 0.5 0.5 24 3.0 8.1
More than 50% 0.0 0.0 1.0 0.0 3.8
Alcohol
Fewer than 10% 72.8 56.1 7.7 3.5 1.1
10-25% 19.6 33.7 232 11.1 2.7
25-50% 6.0 4.1 34.3 19.2 8.2
50-75% 1.8 3.1 217 394 34.4
75-90% 0.0 2.0 10.1 227 39.3
More than 80% 0.0 1.0 2.9 4.0 14.2
Marijuana
Fewer than 5% 80.8 73.5 17.0 8.0 5.5
5-10% 5.4 15.8 18.9 12.0 4.4
10-20% 22 4.6 218 19.0 5.5
20-30% 0.0 3.1 223 26,5 24.0
30-50% 1.1 1.5 18.0 25.0 32.2
More than 50% 0.5 1.5 3.8 9.5 28.4
Median estimates
Cigareties 1.3 1.7 27 4.8 7.5
Alcohol 34 4.5 288 47.8 64.3
Marijuana 1.4 1.7 12,3 19,2 30.0
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SECTION 4. FAMILY DOMAIN

Table 36. Family attifudes toward alcohol, tobacco, and marijuana

DRAFT

Grade
Cluestions and responses 7 - 8 g 10 11
% % % Y% %
How wrong do your parents/guardians feel it would be if you:
Drink beer, wine, or hard liquor (more than a few sips)?
Noft at all wrong 22 1.5 2.9 8.1 12.2
A little bit wrong 4.9 9.7 21.5 20.2 33.1
Wrong 282 30.1 26.3 36.4 276
Very wrong 63.8 58.7 49.3 354 27.1
Smoke cigarettes?
Not at all wrong 0.0 0.0 0.5 0.0 0.5
A little bit wrong 1.1 2.5 2.4 10 4.3
Wrong 136 14.7 18.8 18.5 270
Very wrong 85.3 82.7 78.3 79.5 68.1
Use marijuana?
Not at alt wrong 0.0 0.0 2.0 0.5 6.1
A little bit wrong 1.6 1.5 b4 7.5 14.4
Wrong 54 10.7 224 246 23.2
Very wrohg 93.0 87.8 70.2 67.3 56.4
Table 37. Family status of alcohol and cigaretie use
Grade
Questions and responses 7 8 9 10 11
% % % % %
Does either parent drink alcoholic beverages?
Yes 84.8 86.3 87.9 90.5 895
Do brothers or sisters drink alcoholic beverages?
Yes 125 274 417 48.5 54.9
1 don't know 12.0 71 8.7 8.0 4.9
| have no siblings 71 7.6 4.9 55 7.7
Has a family member used alcohol enough to create problems?
Yes 8.1 11.2 17.3 18.0 219
Does either parent smoke cigarettes?
Yes 7.5 6.6 7.3 12.1 11.8
Do brothers or sisters smoke cigareites?
Yes 2.1 6.1 8.7 7.0 14.7
{ have ro siblings 37 4.6 3.9 4.0 5.4
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Table 38. Family management
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Questions and responses

Grade

7

8

9

10

11

%

Yo

Yo

Yo

Y%

On a regular day, how many hours do you usually spend after school without an adult present?

None 12.4 12.2 8.7 4.0 38
Less than 1 hour 398 31.0 231 255 19.9
1-2 hours 382 345 43.8 445 344
Up to 4 hours 7.0 15.2 17.8 16.0 24.2
More than 4 hours 2.7 7.1 6.7 10.0 17.7
When | am away from home, my parent/guardian knows where | am and who | am with.
Definitely not true 0.0 1.5 1.0 1.0 22
Mostly not true 2.2 1.5 2.9 50 8.6
Mostly true 274 298 459 53.5 61.3
Definitely true 70.4 67.3 50.2 40.5 28.0
If | break one of my parent's rules, | usually get punished.
Definitely not true 27 41 2.4 35 5.4
Mostly not true 4.1 9.8 18.0 16.5 23.7
Mostly true 44.3 52.6 495 51.5 452
Definitely frue 38.9 33.5 30.1 28.5 25.8
My family has clear rules discouraging drinking alcohol.
Definitely not true 4.3 4.1 2.4 2.5 7.7
Mostly not true 8.6 6.6 18.4 235 26.8
Mostly true 28.1 388 391 385 35.5
Definitely true 58.9 50.5 40.1 36.5 30.1
My family has clear rules discouraging smoking. '
Definitely not true 4.3 1.5 3.4 3.0 4.3
Mostly not true 27 3.0 58 7.0 10.3
Mostly {rue 10.8 21.3 19.3 18.1 15.1
Definitely true 82.3 74.1 71.5 71.9 70.3
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Table 39. Parental attachment and communication

DRAFT

Grade
Questions and responses 7 8 9 10 11
6/0 0/0 OA) % GA)
| feel very close to my parent/guardian(s
Definitely not true 2.2 3.1 34 2.5 27
Mostly not true 4.8 56 7.7 4.5 11.9
Mostly true 18.3 24.0 343 34.0 40.5
Definitely frue 747 67.3 54.6 59.0 44.9
| enjoy spending time with my parent/guardian(s}
Definitely not true 2.2 2.6 44 25 1.6
Mostly not true 11.3 10.3 11.2 12.1 16.2
Mostly true 33.3 44.1 49.8 42.7 48.6
Definitely frue 53.2 431 34.6 427 33.5
| share my thoughts and feelings with my parent/guardian(s}
Definitely not true 7.0 10.2 10.6 8.0 8.6
Mostly not true 18.4 20.8 222 270 31.2
Mostly true 44.9 47.4 45.4 47.5 387
Befinitely frue 29.7 214 21.7 17.5 21.5
Table 40. Positive family involvement
Grade
Questions and responses 7 8 9 10 11
% % % % %
My parent/guardian(s}).
Gives lots of chances to do fun things with them and my family.
Definitely not true 1.1 3.1 3.4 1.5 4.8
Mostly not frue 8.2 10.7 13.1 10.0 18.8
Mostly true 337 41.8 451 49.0 452
Definitely true 57.1 44 4 383 39.5 31.2
Gives me help and support.
Definitely not true 0.5 1.0 1.8 0.5 1.1
Mostly not true 22 6.1 8.3 3.0 7.5
Mostly true 215 255 251 34.0 36.0
Definitely true 75.8 687.3 686.7 62.5 55.4
Asks if my homework is done.
Definitely not true 2.7 4.6 2.4 4.0 9.7
Mostly not true 54 6.7 13.0 12.1 4.1
Mostly true 216 28.7 27.5 327 357
Definitely true 70.3 62.1 _57.0 51.3 405
Participates in activities at my school.
Definitely not true 14.5 13.8 18.0 21.5 19.0
Mostly not true 31.7 286 24.9 22.6 23.8
Mostly true 33.3 337 42.0 39.0 375
Pefinitely true 20.4 23.0 15.1 17.0 19.6
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SECTION 5. SCHOOL DOMAIN

Table 41. School performance

Grade
Questions and responses 7 8 9 10 11
% % Y% % %
What kinds of grades do you usually get?
Mostly A's 324 27.8 202 215 235
A's and B's 44.9 355 447 43.5 42.8
Mostly B's 18.4 259 22.8 27.5 241
B's and C's 22 9.1 77 6.5 3.7
Mostly C's 2.2 1.5 2.4 1.0 4.3
C'sand D's 0.0 0.0 1.0 0.0 1.1
Mostly D's 0.0 0.0 1.0 0.0 0.5
D'sand F's 0.0 0.0 0.5 0.0 0.0
Mostly F's 0.0 0.0 0.0 0.0 0.0
On average, how many hours a day do you spend doing homework?
None 0.0 0.5 1.0 0.5 2.1
Less than 1 hour 43.9 315 12.5 18.5 13.4
1.3 hours 56.1 61.8 59.6 56.0 59.9
3-5 hours 0.0 4.6 21.2 20.0 17.6
More than 5 hours 0.0 1.5 5.8 5.0 7.0

Table 42. Perception of school enforcement of policies on substances

Grade
Questions and responses 7 8 9 10 11
% % % % Yo
What is most severe discipline if student is caught af school:
With an alcoholic beverage?
Nothing 0.5 0.5 0.0 1.0 0.5
Sent to principal's office 0.5 0.5 3.4 0.5 0.0
Detention 0.5 1.5 4.8 4.0 6.0
Suspension 36.4 274 483 53.3 45.6
Expulsion 342 447 22.2 246 27.5
| don't know 277 254 213 16.6 203
Smoking a cigarette?
Nothing 0.5 0.5 1.9 0.0 1.1
Sent to principal's office 27 0.5 3.8 3.5 5.9
Detention 0.0 1.5 6.3 13.1 18.3
Suspension 33.0 28.9 41.8 51.8 41.4
Expulsion 314 38.1 16.3 11.6 5.4
| don't know 324 30.5 29.8 20.1 28.0
in possession of marijuana?
Nathing 0.6 0.5 0.5 05 0.5
Sent to principal's office 0.0 0.0 0.5 0.5 0.5
Detention 0.0 0.0 1.0 0.0 0.0
Suspension 11.9 10.7 35.0 37.0 36.1
Expulsion 65.4 68.9 471 53.5 48.6
| don't know 22.2 19.9 18.0 8.5 14.2
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Table 43. Commitment to school

Grade
Questions and responses 7 8 9 10 11
% % % % %
{ fry hard to do good work at school.
Definitely not true 1.1 1.0 1.0 0.5 1.1
Mostly not true 16 2.0 3.4 3.5 59
Mostly true 382 38.1 38.9 46.5 425
Definitely true 58.1 58.9 56.7 495 50.5
i want very much to get more educafion after high school.
Definitely not true 0.5 0.0 1.0 2.0 1.1
Mostly not true 3.2 1.8 1.9 2.0 1.6
Mostly true 14.6 147 154 15.5 10.2
Definitely true 81.6 83.8 81.7 80.5 87.1
i is important to me to get good grades.
Definitely not true 1.1 0.0 1.0 1.0 0.0
Mostly not frue 2.7 1.8 1.9 5.0 3.8
Mostly true 19.9 22.8 21.6 25.5 257
Definitely true 76.3 75.6 75.5 68.5 70.5
| have given up on school.
Definitely not frue 93.5 82.7 818 73.9 68.6
Mostly not true ‘ 38 13.8 13.56 18.1 222
Mostly true 22 2.6 24 5.0 59
Definitely true 0.5 1.0 24 3.0 3.2
| feel safe at school.
Definitely not true 1.1 2.0 1.0 4.0 0.0
Mostly not true 43 4.1 - 3.8 4.5 7.1
Mosily true 47.8 58.1 48.6 417 34.4
Definitely true 48.7 37.8 46.6 49.7 58.5
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Table 44. School environment

Grade
Questions and responses 7 8 g 10 11
% % Y% % %
How true are the following?
Aot of drugs are available in my school.
Definitely not true 81.1 58.4 10.7 8.6 9.1
Mostly not true 15.7 36.0 35.0 27.3 22.6
Mostly true 2.7 36 35,4 42.4 43.5
Definitely true 0.5 2.0 18.9 21.7 24.7
Adults in my school try to keep kids off drugs.
Definitely not true 5.4 5.6 1.5 2.0 5.9
Mastly not true 3.3 4.6 3.9 6.0 8.1
Mostly true 6.0 21.8 286 36.7 411
Definitely true 85.3 68.0 66.0 553 44.9
In my scheol kids are often bullied.
Definitely not true 9.2 52 6.3 10.0 53
Mostly not true 54.1 456 48.6 46.0 551
Mostly true 26.5 285 27.9 30.0 241
Definitely true 10.3 20.7 17.3 14.0 15.5
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SECTION 6. COMMUNITY DOMAIN

Table 45. Perception of neighborhood environment

Grade
Questions and responses 7 8 9 10 11
% %o % % %
In my neighborhood:
There are iots of things for young people to do
Definitely not true 4.9 10.2 14.3 15.1 27.3
Mostly not true 14.2 276 26.1 34.2 38.8
Mostly true 36.6 32.1 44.3 322 26.8
Definitely true 44.3 20.1 15.3: 18.6 7.1
It is a safe place
Definitely not true 2.7 4.6 1.0 0.5 4.4
Mostly not true 2.2 6.6 6.4 56 3.8
Mostly true 423 56.1 48.0 492 45.4
Definitely frue 52.7 32.7 44,6 44.6 46 4
Kids are often taunted to hurt their feelings
Definitely not true 8.2 6.2 6.9 9.0 8.7
Mostly not true £6.0 49.7 48.0 53.5 57.1
Mostly true 268 254 332 245 20.7
Definitely true 9.2 18.7 10.9 13.0 13.6
Table 46. Neighborhood drug involvement
Grade
Questions and responses 7 g 9 10 11
% % % % %
In my neighborhood:
A lot of drugs are sold
Definitely not true 50.0 30.3 10.8 8.0 6.0
Mostly not frue 37.5 431 414 35.2 34.2
Mostly true 8.2 18.5 33.0 41.2 43.5
Definitely true 4.3 7.2 14.8 15.6 16.3
A lot of kids | know are into using drugs
Definitely not true - 51.4 25.0 4.9 5.6 33
Mostly not true 38.3 51.5 355 26.4 17.4
" Mostly true 8.6 16.3 44.3 43.1 41.8
Definitely true 3.8 7.1 15.3 24.9 37.5
People are trying fo keep kids off drugs
Definitely not true 3.8 5.1 1.5 1.0 76
Mostly not true 1.6 586 9.4 11.1 15.2
faostly true 20.2 33.0 443 50.8 48.7
Definitely true 74.3 56.3 44.8 37.2 30.4
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Table 47. Perception of strategies to prevent alcohol use

Grade
Questions and responses 7 8 9 10 11
% % % % %
How important do you think the following are in preventing kids from drinking alcohol?
High price
Very important 13.0 213 12.6 8.5 14.2
Somewhat important 29.9 335 38.8 40.7 35.0
Not important 47.8 37.1 451 48.7 475
I don't know 9.2 8.1 3.4 2.0 3.3
Checking ID's in stores and bars
Very importan{ 67.9 64.0 45.4 38.4 40.4
Somewhat important 18.5 234 3198 40.4 40.4
Not important 8.0 5.6 21.3 18.2 18.0
| don't know 7.6 7.1 1.4 2.0 1.1
Ads that show the problems associated with drinking
Very imporiant 40.2 27.0 23.3 8.0 6.0
Somewhat important 37.0 36.7 28.7 28.1 22.5
Not important 13.6 276 456 62.8 65.9
| don't know 9.2 8.7 4.4 1.0 5.5
Friends who don't drink
Very important 46,7 459 38.2 37.9 258
Somewhat important 386 37.2 39.1 44.4 47.3
Not important 9.2 9.7 19.3 16.2 247
{ don't know 54 7.1 3.4 1.5 2.2
Friends who disapprove of drinking
Very important 56.5 57.1 33.8 38.2 257
Somewhat important 29.3 27.0 420 38.7 44.3
Not important 8.7 10.7 21.3 22.1 27.9
| don't know 5.4 5.1 2.9 1.0 2.2
Parental strictness about drinking
Very important 84.1 57.9 38.3 34.8 33.3
Somewhat important 27.2 32.8 45.1 45.5 44.8
Not important 3.8 6.7 185.0 18.7 20.8
| don't know 4.9 2.6 1.5 1.0 1.1
Driver's license suspension
Very impottant 55.7 57.4 493 50.3 42.9
Somewhat important 27.3 254 353 2357 396
Not important 7.7 9.6 111 1.1 13.2
| don't know 9.3 7.6 4.3 3.0 4.4
Fine of $200
Very important 57.6 56.9 437 37T 324
Somewhat important 24.5 22.8 32.5 37.2 34.1
Not important 12.5 13.7 19.4 216 28.6
| don't know 54 6.8 4.4 3.5 4.9
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Grade
Questions and responses 7 8 9 10 11
% % % % %
How important do you think the following are in preventing kids from drinking alcohol?
Alcohol education in school
Very important 52.2 335 23.7 11.6 7.7
Somewhat important 29.9 36.0 37.7 357 251
Not important 11.4 223 357 50.3 62.3
| don't know 6.5 8.1 28 25 - 4.9
Alcohol-free activities
Very important 44 6 40.6 30.0 17.1 10.4
Somewhat important 26.1 315 31.9 296 324
Not important 21.2 19.8 33.8 - 51.3 52.2
| don’t know 8.2 8.1 4.3 2.0 4.9
Fear of addiction
Very important 49.7 47.2 256 15.2 11.5
Somewhat important 29.5 274 314 29.8 26.2
Not important 16.4 19.8 377 50.5 55.7
| don't know 4.4 5.6 5.3 4.5 6.6
Blood alcohol or breathalyzer tests at school or home
Very important 42.9 423 332 34.2 2386
Somewhat imporiant 297 316 41.6 48.2 50.5
Not important 16.5 17.9 21.0 17.6 225
| don't know 11.0 8.2 4.4 2.0 33
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SECTION 7. COMPARISONS

Table 48. Lifetime substance use prevalence

DRAFT

Grade 8 Grade 10
DRG DRG

Substance Westport  MTF A-C Westport MTF A-C
(any amount ) 2011 2010 2008-11 2011 2010 2008-11

% % Y% Yo % %
Cigareties 4.6 30.0 54 10.1 51.3 18.4
Alcohol 34.5 368 258 65.0 58.2 59.8
Marijuana 3.6 17.3 - 4.8 33.0 33.4 26.2
Cocaine 0.5 28 0.3 0.5 3.7 1.8
Crack Cocaine 0.0 1.5 0.2 0.Cc 1.8 0.5
Heroin 0.5 1.3 0.1 0.0 1.3 0.5
Hallucinogens 0.5 3.4 0.9 2.5 6.1 4.5
Anget Dust (PCP) 0.5 n/a 04 0.5 nla 0.9
MBMA (ecstasy) 0.5 3.3 0.2 1.6 6.4 1.2
Ketamine 0.5 n/a 0.2 0.0 n/a 08
GHB 0.0 0.8 0.1 0.0 1.4 0.2
Salvia 0.5 n/a 2.0 4.0 nla 12.7
Methamphetamine 0.5 18 nia 0.0 25 nfa
K2 or Spice 0.8 n/a nfa 25 n/a nfa
Any illicit drug other than marjuana 1.0 10.6 nfa 7.5 16.8 n/a
Steroids 1.0 1.1 1.0 0.0 1.6 0.3
Downers 6.1 n/a 3.8 8.0 n/a 7.3
Tranquilizers 0.5 4.0 0.4 1.6 7.3 1.3
Uppers (e.g., stimulants,
amphetamines) 0.0 57 0.8 05 10.6 3.8
Pain meds (e.g., Oxycontin, Vicodin) 10.7 n/a 4.6 6.5 nla 11.2
Over-the-counter meds {(e.q., cough
med, mouthwash) 2.1 n/a 4.1 3.0 n/a 7.2
Any non-prescribed med 15.2 nfa 9.1 14.5 n/a 14.9
inhalants 5.1 14.5 3.7 6.5 12.0 7.3
Energy drinks 61.4 n/a 63.5 67.5 n/a 76.1
* nfa = data not available
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Table 49. 30-Day substance use prevalence

CGrade 8 Grade 10
DRG DRG

Westport  MTF A-C Westport MTF A-C

Substance (any amount ) 2011 2010 2008-11 2011 2010 2008-11
% % % % % %

Cigarettes 0.5 7.1 1.8 30 13.8 8.6
Alcohol 8.1 13.8 7.4 370 289 32.2
Marijuana 1.0 8.0 2.7 16.5 16.7 16.4
Cocaine 0.0 06 0.0 0.0 0.9 0.2
Crack Cocaine 0.0 04 0.0 0.0 0.5 0.2
Heroin 0.0 0.4 0.0 0.0 0.4 0.1
Hallucinogens 0.0 1.0 0.0 0.0 1.6 1.9
Angel Dust (PCP) 0.0 afa 0.0 0.0 nfa 0.0
MDMA {ecstasy) 0.5 1.1 0.0 0.5 1.9 0.5
Ketamine 0.0 nfa 0.0 0.0 nla 0.1
GHB 0.0 0.2 0.1 0.0 0.3 0.0
Salvia 0.5 n/a 4.0 0.0 nfa 3.8
Methamphetamine 1.0 0.7 h/a 0.0 0.7 n/a
K2 or Spice 0.5 n/a na 1.0 . n/a nfa
Any iliicit drug other than marijuana 0.5 3.5 nfa 1.5 5.8 n/a
Steroids 1.0 0.3 0.1 0.0 0.5 0.3
Downers 15 na 0.2 2.0 n/a 2.1
Tranguilizers 0.0 1.2 0.0 0.0 2.2 0.7
Uppers (e.g., stimulants,
amphetamines) 0.5 1.8 03 1.5 3.3 1.6
Pain meds (e.g., Oxycontin, Vicodin) 3.0 nfa 0.9 1.5 nfa 35
Qver-the-counter meds {(e.g., cough
med, mouthwash) 1.5 nla 1.3 1.0 n/a 2.0
Any non-prescribed med 51 nfa 0.0 4.0 nia 0.0
Inhatants 0.5 3.6 0.8 2.0 2.0 0.8
Energy drinks 2886 n/a 35.6 21.8 nfa 33.1

* n/a = data not available
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Table 50. Perception of harm and availability

Grade 8 Grade 10
DRG DRG
Westport  MTF A-C Westport  MTF A-C
Substance 2011 2010 2008-11 2011 2010  2008-11
% % Yo Yo Yo %
Perception of “great harm” with regular use
Cigarettes (pack per day) 73.0 60.9 72.7 73.5 67.2 68.3
Alcohol (1-2 per day) 39.5 32.3 37.2 26.8 33.1 27.8
Marijuana (regularly) 65.8 68.0 71.8 2665 572 38.5
Parents would feel it "very wrong™ for me to use:
Cigarettes 82.7 n'a 80.8 79.5 nfa 72.2
Alcohol ' 58.7 nfa 59.4 35.4 nia 40.0
Marijuana 87.8 n/a 89.6 67.3 nla 72.3
Substance “fairly” or “very " easily available
Cigarettes 33.5 55.5 37.9 60.3 75.6 71.6
Alcohol 77.2 61.1 67.6 B4.4 80.0 86.7
Marljuana 28.9 41.4 22.9 68.3 89.4 68.0
Table 51. Comparison in Westport: Tobacco
Grades 7-8 Grades 9-10
Measurement 2000 2011 2000 2011
Yo % % %
Lifetime clgaretie use 19.9 3.1 54 .4 7.9
30-day cigarette use 8.4 0.5 258 2.5
Parent(s) smoke 17.3 7.1 287 9.6
Very easy to get 13.3 8.1 45.4 24.1
Source sometimes or often:
Friends 142 10 50.6 4.5
Parents, no permission 7.1 1.0 12.7 1.8
Store 57 0.3 28.1 1.4
Perceived great harm, regular use 76.0 74.8 73.8 71.7
Most close friends use 1.8 0.8 18.7 1.0
Very wrong for teen to use 50.5 91.3 14.8 58.7
Parent feeis very wrong for me 80.5 84.0 57.3 78.9
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Table 52. Comparison in Westport: Alcohol

Grades 7-8 Grades 9-10
Measurement 2000 2011 2000 2011
% % % %

Lifetime use 476 27.2 78.3 57.0
30-day use 20.5 6.3 56.6 31.0
Drunk 3 or more fimes 56 0.5 26.1 206
Drink 4 or more at a time 3.2 0.0 19.8 13.8
Family rule discourages use 68.6 54.6 46.8 37.8
Parent(s) drink 63.0 85.6 65.9 89.2
Problem drinking in family 19.0 9.7 24.8 16.7
Very easy fo get 28.4 351 42.0 53.2
Source sometimes or often:

Friends 30.1 4.4 70.7 41.8

Parents, no permission 17.5 4.7 438 23.0

Store 3.8 0.3 17.7 2.5
Place of alcohol or drug use

At home 9.0 204 30.0 20.9

Homes of other people 8.1 59 40.4 42.8
Perceived great harm, regular use 50.5 37.7 56.4 30.4
Most close friends use 2.3 1.8 335 29.2
Very wrong for teen to use 36.2 66.4 6.1 20.8
Parent feels very wrong for me 57.5 61.2 32.5 42.4
Very important in preventing teens from drinking

High price 28.1 17.3 17.6 10.8

Checking iDs 74.8 65.9 57.4 42.0

Friends who don't drink 58.1 48.3 44.6 28.0

Parental strictness 50.0 61.0 27.2 36.6

Alcohol education in school 41.6 425 23.4 17.7
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Table 53. Comparison in Westport: Drugs

Grades 7-8 Grades 9-10
Substance / Measurement 2000 2011 2000 2011
% % % %

Marijuana

Lifefime use 5.9 28 39.3 23.1

30-day use 4.1 1.1 27.1 11.8

Very easy o get 8.2 8.7 33.8 33.1

Perceived great harm, regular use 78.6 72.1 66.0 34.6

Most close friends use <1.0 0 16.3 8.2

Very wrong for {een fo use 71.8 89.2 24.7 44 .1

Parent feels very wrong for me 91.0 90.3 73.3 88.8
Downers (barbiturates, sleeping pllls, quaaludes

Lifetime use 6.8 6.0 14.2 6.4

30-day use <1.0 7.8 <1.0 6.7
Pain meds (codeine, percodan, dilaudid)

Lifetime use 1.9 7.8 17.4 6.7

30-day use <1.0 2.8 <1.0 2.2
in past year:

Sold illegal drugs 14 1.3 6.9 2.5

Bought illegal drugs 2.8 1.6 19.1 9.7
rl;g;fgc;tfbcj;igosogeﬁn:teiy sold in my 36 58 16.2 15.2
People in my neighborhood definitely 404 65.0 236 41.0

trying to keep kids off drugs.

2011 Youth Survey Report, Westport, Connecticut

DRAFT

Page 57



DRAFT

SECTION 8. CORRELATIONS — 30-DAy ALCOHOL USERS VS. NON-USERS

Tables in this section compare respondents (in all grades) who reported drinking alcoholic
beverages within the past 30 days (Users) with those who reported they did not (Non-Users). Mean
scores reported in each table are derived from the same data used to generate the tables in previous
sections of this report. Mean scores are ascending intensity scales, as explained in footnotes. The
rescaling calculation and determination of statistical significance are explained in METHODS.
Statistical significances indicated are: n.s. = no significant difference (p>0.05), 0.05 = [p=0.01 to
0.05], 0.61 = [p=0.001 to 0.011,0.001 = [p<0.001 to 0.001], <0.001 = [p<0.001]. SeeMETHODS.

Table 54. Prevention strategies

Scale Score,
) Statistical Recent Alcoho! Consumption
Question and response choices Significance NO YES YES/INO
p-value % of max | % of max %
How important do you think the following are in preventing kids from drinking?
High price n.s. 34.4
Checking |1D's in stores and bars ns. 73.1
Ads showing problems associated with drinking 0.001 45.0 19.7 43.7
Friends who don't drink 0.001 67.0 48.3 72.0
Friends who disapprove of drinking 0.001 67.6 48.7 72.0
Parental strictness about drinking 0.05 70.8 56.0 79.1
Driver's license restriction n.s. 74.2
Fine of $200 0.001 68.3 52.0 76.2
Alcohol education in school <0.001 52.4 21.7 41.4
Alcohol-free activities <0.001 53.7 25.1 46.7
Fear of addiction 0.001 53.6 27.2 50.8
Blood alcohol or breathalyzer tests n.s. 60.8

Statistical significance: p-value > 0.05 = n.s. (see Methods for further explanation).
* Mean scores are based on the 3-point scale of Table **, rescaled to 100.
Higher score indicates a perception of MORE EFFECTIVE prevention.

Table 55. Social supporis

Scale Score,
Statistical Recent Aicohol Consumption
Question and response choices Significance NO YES YES/NO
p-value % of max | % of max Y
When you have a problem that bothers you, how often do you talk about it with:
Parents or guardians <0.001 49.0 35.2 72.0
A relative other than parent 6.05 20.5 13.8 67.6
A teacher 0.05 13.0 7.2 55.0
An adult who is not family or a teacher n.s. 12.7
A brother or sister n.s. 30.5
A friend 0.05 60.9 73.0 119.8
Nobody. keep it to myself. n.s. 47.0

* Mean scores are based on the 4-point scale of Table **, rescated to 0-100.
Higher score means GREATER likelihood of talking with person(s) indicated.
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Table 56. Afttitudes toward antisocial behavior

DRAFT

Scale Score,
Statistical Recent Alcohol Consumption
Question and response choices Significance NO YES YES/NO
p-value % of max l % of max %
How wrong do you think i is for someone your age to:
Drink alcoholic beveérages <0.001 70.3 25.0 35.6
Smoke cigareties <0.001 86.4 65.7 76.0
Use marijuana <0.001 81.8 42,7 52.3
Purposely damage property not belonging to them 0.001 88.1 86.7 898.4
Carry a knife, gun or other weapon 0.05 88.5 86.5 97.8
Steal something worth less than $100 0.05 83.3 77.8 93.4
Pick a fight with someone (not family) <0.001 74.8 66.5 88.9
Aftack someone to hurt them 0.05 89.4 84.9 95.0
Taunt someone to hurt their feelings n.s. 86.8
Do nothing if a friend bullies someone 0.05 754 71.5 04.8
Use inhalants n.s. 90.3
Cheat on a test at schootl <{.001 73.2 54.0 738
Drink and drive n.s. 84.3
Play games for money, like poker 0.001 54.7 37.9 69.2
Place bets on-line 0.001 58.7 42.1 71.6
Play scraich tickets for money n.s. 47.6

* Mean scores are based on the 4-point scale of Table **, rescaled to 0-100.
Higher score means the act was considered MORE WRONG by the average respondent.
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Table 57. Time spent after school

DRAFT

Scale Score,

Statistical Recent Alcohol Consumption

Question and response choices Significance NO YES YES/INO
p-value % of max | % of max %

How many hours a week do you usually spend:
Exercising, working out, or playing sporis n.s. 57.1
Playing or practicing organized sports n.s. 46.1
In clubs (like school clubs, scouts, boys/girls club) n.s, 16.8
Watching TV n.s. 48.1
Reading books, magazines or newspapers 0.001 37.5 29.8 79.6
Hanging out with friends in private homes <0.001 31.3 39.6 126.5
Working at a paying job <0.001 19.0 31.2 164.8
Helping around the house n.s. 352
Doing volunteer work n.s. 17.7
in a band, choir, or playing a musical instrument n.s. 281
Attending religious services n.s. 17.2
Using a computer unrelated to schoof 0.001 62.6 74.5 118.9
Playing video games n.s. 26.0
Talking on the telephone <0.001 48.5 66.5 142.8
Listening fo music <0.001 584 74.0 126.8

* Mean scores are based on the 4-point scale of Table **, rescaled to 0-100.
Higher score means more time spent in the activity by average respondent.
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Table 58. Self concept

DRAFT

Scale Score,
Statistical Recent Alcohof Consumption
Question and response choices Significance NG YES YES/NO
p-vaiue % of max | % of max %
How much do you disagree or agree with the following:
| am good at making friends. n.s. 74.5
1 feel no one understands me. n.s, 319
At times, | think | am no good at all. n.s. 35.2
| feel lonely. n.s. 321
1 am good at making decisions. n.s. 71.3
| feel that no one really cares about me, 0.05 20.2 23.3 115.3
| feel | do not have much to be proud of, n.s. 23.9
| think | have a good sense of humor. n.s. 74.7
| ofien have trouble sleeping. n.s. 36.1
1 feel sad most of the time. n.s. 225
On the whole, | like myself. n.s. 75.2
| have so much energy, | don't know what to do. n.s. 393
{ have less energy than | think | should. n.s. 32.2
| have a number of good qualities, n.s. 77.0
Allin all, | am glad 1 am me. ns. 79.6
| am restless and can't sit still 0.05 35.4 39.5 111.8
| have trouble concentrating. <0.001 39.3 54.6 138.8
1 would stick up for someone being bullied. n.s. 73.2

* Mean scores are based on the 4-point scale of Table ™, rescaled to 0-100.
Higher score means STRONGER AGREEMENT by average respondent.

Table 59. Perceived reasons for drinking

Scale Score,
Statistical Recent Alcohol Consumption
Question and response choices Significance NO YES YES/INO
p-value % of max | % of max %
For people your age who drink, how important are the following reasons?
Fit in with friends <0.001 64.9 50.6 77.9
Family members drink n.s. 29.9
Alcchol easily avaitable n.s. 491
Family tradition for special occasions n.s. 449
Personal choice 0.001 621 76.4 123.1
Fits chosen lifestyle n.s. 50.5
Boredom n.s. 48.8
Relieve stress n.s. 897
Curiosity n.s. 68.1
To have fun n.s, 72.5
Don't know 0.001 38.1 33.1 87.1

* Mean scores are based on the 3-point scale of Table **, scale inverted and rescaled to 0-100.

Higher score means MORE IMPORTANCE attached by average respondent.
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Table 60. Perceived reasons NOT to drink

Scale Score,
Statistical Recent Aicohol Consurmption
Question and response choices Significance NO YES YES/NO
p-vaiue % of max | % of max %
For people your age who do not drink, how important are the folléwing reasons?
Personal choice n.s. 89.7
Disapproval of parents n.S. B2.7
Disapproval of friends 0.001 69.1 50.6 73.2
Bad experiences of family, friends n.s. 73.7
Education about alcohol 0.001 64.9 43.0 66.3
Health reasons n.s. 72.2
Legal reasons n.s. 69.7
Ethical or moral reasons n.s. 73.0
Does not fit lifestyle n.s. 71.0
Alcohol not available n.s. 42.9
* Mean scores are based on the 3-point scale of Table **, scale inverted and rescaled to 0-100.

Higher score means MORE IMPORTANCE attached by average respondent.

Table 61. Other characteristics related to alcohol consumption

Scale Score,
Statistical Recent Alcohol Consumption
Question and response choices Significance NO YES YES/INO
p-value % of max | % of max Y

Have asthma 0.05 9.1 1.5 127.0
Weekday fime after school without adult present <0.001 43.6 57.4 131.5
Does either parent drink alcohol? 1n.s. 85.9

Bo sibiings drink alcchol? <0.001 21.5 32.2 149.4
Anyone in family ever had problems with alcohol 0.001 11.9 23.0 192.3
How many close friends drink aicohol? <0.001 274 80.4 296.7
What kinds of grades do you mostly get? ns. 85.9

How many hours a day doing homework? n.s. 64.7
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Appendix.

Survey Instrument
Westport Youth Survey 2011
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WESTPORT PUBLIC SCHOOLS

. ELLIOTT LANDON 110 MYRTLE AVENUE
- Buperintendent of Schools WESTPORT, CONNECTICUT 06880
TELEPHONE: (203) 341-1010

FAX: (203) 341-1029

To: Board of Education

From: Elliott Landon

Subject: Enrollment Report: October 1, 2011
Date: October 11, 2011

Appended to this memorandum may be found the report entitled, “Enrollment & Class Size
Based on Actual October 1, 2011 Registered.” The report delineates the following:

Numbers of students by grade and by school, K-5

Numbers of class sections by grade and by school, K-5

Average class size by grade and by school, K-5

Comparisons between 2011-12 actual enrollments/numbers of class sections and

2011-12 budget projections of enrollments/numbers of class sections, by grade

and by school, K-5

5. Numbers of students by grade and by school, Bedford Middie School and
Coleytown Middle School

6. Comparisons between 2011-12 actual enrollments and 2011-12 budget enrollment
projections, Bedford Middle School and Coleytown Middie School.

7. Numbers of students by grade, Staples High School

8. Comparisons between 2011-12 actual enrollments and 2011-12 budget enroliment

projections, Staples High School.

il

Of interest to note is the fact that our actual total enrollment, K-12, as compared to our projected
total enroliment, is up by 54 students, approximately 1%.
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WESTPORT PUBLIC SCHOOLS

MARJORIE B. CION 110 MYRTLE AVENUE
Director of Human Resources WESTPORT, CT 06880
TELEPHONE: (203) 341-1004

FAX: (203} 341-1028

mcion@ westport.k12.ct.us

To: Elliott Landon
From: Marge Ciory |
Subject: Staffing Report for the 2011- 2012 School Year

Date: October 11, 2011

At this time, the District is fully staffed for the 2011-12 school year, This year, we hired a
total of 28 new certified staff members, down slightly from the 33 that were hired last
year. Four of the new 28 certified staff members are administrators, including Julie
Droller, Principal of Saugatuck Elementary School, Johanna Davis, Assistant Principal at
Coleytown Elementary School, Christopher Wermuth, Assistant Principal at Long Lots
Elementary School, and Maria Zachery, World Language Department Chair. In addition
to these four administrators, we hired 14 teachers, 4 at the elementary level, 5 at the
middle schools and 5 at the high school. We also hired one guidance counselor, a social
worker, three psychologists and a speech and language pathologist.

These openings in the District occurred for a variety of reasons, including relocation (5
positions), performance concerns (5 positions), increased enroliment at individual schools
(3 positions), resignations or leaves of absence for childrearing (2 positions), retirement
(2 positions), and illness (2 positions).

While we continue to attract much of our certified staff from local universities, this year,
due to expanded recruiting efforts, we hired 5 teachers with degrees from Ivy League
institutions. We were also able to attract teachers from the University of Michigan,
Colgate, George Washington, Fordham, New York University and the University of
Connecticut. All of our new certified staff have masters degrees and two have doctorates.
Eleven of the fourteen new teachers have prior teaching experience; the new teachers
worked an average of 4.7 vears before coming to Westport.

In addition to the certified staff, we hired 17 non certified staff personnel, including our
Health Services Supervisor, a physical therapist, 8 paraprofessionals, 2 health assistants
and several custodians.



WESTPORT PUBLIC SCHOOLS

ELLIOTT LANDON 110 MYRTLE AVENUE
Supetintendent of Schools WESTPORT, CONNECTICUT 06880
' TELEPHONE: {203) 341-10110

FAX: (203) 341-1029

To: Members of the Board of Education

From: Elliott Landon

Subject: Middle School Social Studies Curricular Revision/2012-15 School Years
Date: October 11, 2011

Major revisions to the Social Studies curriculum in grades 6-8 have been of interest to our
administrative and teaching statfs for the past several years. Now, with the implementation of
the Board of Education-approved 9™ Grade Global Themes course at Staples in the current
school year, revisions to the middle school Social Studies program have become more urgent.

Under the direction of James D’ Amico, 6-12 Department Chair, Social Studies, a team of middle
school teachers worked diligently this past summer to develop a middle school Social Studies
curriculum that would link seamlessly to the 9" Grade Global Themes course, The effort of their
work, presented to the Board at the meeting of September 26, demonstrates how content has
been integrated within the context of thematic questions, aligns with the Connecticut Social
Studies Curriculum Framework, and is consistent with the National Curriculum Standards for the
Social Studies endorsed by the National Council for the Social Studies.

The curriculum developed focuses on having students think critically and creatively. Students
will be required to examine the social studies through a global lens in cross-disciplinary fashion
with Science, as well as with English/Language Arts, consistent with our Westport Education
2025 objective of preparing all students for success in addressing 21 century challenges.

This curricular proposal is being presented to you at the meeting of October 11 for Board of
Education approval.




Executive Summary

This document proposes a revision of the social studies curriculum for grades six though
eight. The changes proposed address several factors, including alignment with the
Connecticut Social Studies Frameworks, National Council for the Social Studies
standards, and the Westport Public Schools’ goals.

The proposals for change have their basis in the latest professional standards, literature,
and research related to social studies education and 21* Century curriculum design. The
curriculum structure proposed would also restructure the middle school social studies
curriculum to provide students with the opportunity to think in ways that will help them
when they reach Staples High School.

Much like the recently implemented Global Themes course for ninth grade at Staples
High School, in this curriculum, the social studies department has attempted to address
what internationally recognized curriculum expert Heidi Hayes Jacobs has called the
“divisive nature of the traditional social studies model.” The proposed curriculum 1s not
a chronological sequence of historical events, but a continuum of courses that explore all
of the social sciences. By design, individual content units can be flexible to allow for
deeper inquiry, interdisciplinary projects, and the flexibility to spend more time on topics
that are engaging to students, or that can be applied to real-world situations.

Studies at each grade level are guided by an essential question for the year, and questions
within each unit that ask students to think about content in different ways. The questions
and units have also been designed to complement many of the big ideas from the middle
school science curricula to foster more teaming among middle school teachers and the
creation of interdisciplinary problems and assessments.

The proposed timeline for implementation would be to begin these curriculum changes in
2012-13 for grade 6, 2013-14 for grade 7, and 2014-15 for eighth grade. These
curriculum changes will also require coordination with the K-5 Social Studies
coordinating Principal to ensure that any core concepts and content required by state
frameworks that were previously part of the middle school curriculum will be addressed
in the appropriate elementary grade level.

The Social Studies Department believes that these proposed changes to the middle school
social studies curriculum represent a necessary shift toward the skills and content that our
students need to thrive in the 21% Century, and that move our curriculum toward fulfilling
the mission of social studies education to create effective global citizens.




Citizen Curriculum

Middle School Social Studies Curriculum Revision
Proposal to the Westport Board of Education
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Global Connections and the “Global Citizen” Curriculum

The middle school social studies curriculum has been redesigned to help students on the important
journey to becoming more globally competent and literate citizens. Experts across different areas of
study and all levels of education agree that it is imperative that schools prepare students to function in a
world where success requires the knowledge and ability to cooperate and compete with people from
around the world. This requires knowledge of world regions, cultures, economies, global issues and
instills values of respect for other cultures and the disposition to engage responsibly as an individual in a
global context.’

Much like the recently unplemented Global Themes course for ninth grade at Staples High School, in
this curriculum, the social studies department has attempted to address what internationally recognized
curriculum expert Heidi Hayes Jacobs has called the “divisive nature of the traditional social studies
model”, in which the disciplines of geography, history, anthropology, sociology, economics, and
political science are approached separately, if at all’. What has been developed is a curriculum in which
teachers can teach critical thinking skills and present content in the context of thematic questions that
ask students to examine their world.

It is also important to note that in 6™ and 7™ grade, we are not presenting a global studies curriculum in
the absence of the United States. In fact, many of the experts in the field of social studies education
such as Stephen Thornton of Teachers College, Columbia University, support this approach as a way of
educating Americans who now live “in a world in which vital civic concerns routinely cross national
boundaries.” As part of the obligation of a social studies curriculum to teach students about their
country’s place in the world and their role as citizens of their country and the world, there isa
compelling need for young Americans to understand how they affect and are affected by the geography,
economics, and history of the world.* This coincides with the National Council for the Social Studies’
position that “developing [a] global perspective is attentive to the interconnectedness of the human and
natural environment and the interrelated nature of events, problems or ideas. An important characteristic
of global studies is the analysis of problems, issues, or ideas from a perspective that deals with the
nature of change and interdependence.”

With that overarching idea of interdependence in mind, we have given each of the three grade level
courses of study a title beginning with the phrase “Global Connections” to make it clear that the goal of
the social studies program in Westport’s middle schools is to enable students to understand that the
world they live in is complex, with countless interactions between people, ideas, and resources. This is
also why in the overview of themes below we have included correlations to possible connections to the
science curriculum frameworks. This new curriculum document will give middle school teams a sense
of where interdisciplinary approaches will enhance students’ understanding of key concepts in both
Social Studies and Science. While teachers of Social Studies and English/Language Arts have long
found opportunity to connect their classroom, the connections to science may be particularly fruitful in
helping students develop a world view that connects the social sciences with the natural and physical
sciences.



21* Century Skills

The middle school social studies curriculum is designed to help lead students to be able to think in ways
that help them in their development as citizens of the world, through the lens of the social sciences. The
curriculum is also designed to maximize the potential for interdisciplinary connections, helping students
see that examination of real-world issues is not a subject area-specific endeavor. The curriculum
structure presented here is designed to allow for the infusion of key attributes of Problem Based
Learning, including an emphasis on being able to address authentic, realistic, coraplex, intriguing, ill-
defined problems that students will need to become increasingly comfortable addressing.’

By design, individual content units can be flexible to allow for deeper inquiry, interdisciplinary projects,
and the flexibility to spend more time on topics that are engaging to students, or that can be applied to
real-world situations. By focusing on key generalizations, or concepts that can be applied to a variety of
topics, situations, and assessment types that become increasingly complex each year, this curriculum is a
step toward fostering more sophisticated thinking about the world by our students’. This structure is
supported by the National Council for the Social Studies’ philosophy that the most effective social
studies programs and teachers do not diffuse their efforts by trying to “cover” too many topics, and that
the best social studies curricula are integrative, combining studies of the different social sciences as well
as other subject areas.’

This is evident in different aspects of the curriculum:

1. Each year-long course of study is organized according to broad themes

2. Each theme is divided into units where an essential question has been developed to guide
lesson planning, assessments, and class activities.

3. In various units throughout the three-year course of study, connections to the Connecticut
Science frameworks are highlighted, so that teachers on the grade-level teams can use them to
facilitate the creation of co-taught lessons, collaborative projects, and common assessments.

4. The final essential question for each year requires that students examine issues facing the
world today, requiring that students use skills and knowledge developed over the course of the
year to research issues, craft solutions, and present their ideas.

Successful implementation of the three-year middle school social studies curriculum is tied directly into
the use of technology tools for research, creativity, presentation skills, and collaboration within and
outside of the classroom and school building. During the curriculum development process, teachers

have identified resources that the school district already has, resources that we can obtain for little or no
cost, and resources that the social studies department will work with the technology department to obtain,
or find ways to perform similar tasks.




Proposed Grade Level Themes

Grade 6: Global Connections: Geography and Culture

Theme 1: Looking at the World through the Social Sciences

Connections to Science

Unit I: Tools and Methods of Social Scientists
Unit II: Looking at the World Geographically

Theme 2: The Impact of Geography on culture
Unit I: Characteristics of Culture
Unit [I: The Impact of Geography on a Region’s
Economy
Unit III: The Development of a Culture’s Government

Theme 3: Geographical Connections to Global Challenges and
Possible Solutions

Ecosystems
* Relationship between
environmental factors and where
humans can thrive
e How populations are affected by
availability and quality of
resources
Energy
e [ffect of weather and climate on
human populations

Water
e Effect of human development on
water supply

Grade 7: Global Connections: Progress in an Interconnected World

Theme 1: The Development of Nations

Connections to Science

Unit I: National Identity and Revolution
Unit II: Modernization and Progress

Theme 2: The Interaction of Nations
Unit I: Global Expansion
Unit IT: Global Conflict

Theme 3: National Progress and Competition’s Connection to
Global Challenges and Possible Solutions

Energy and Machines
* Understanding of basic physics in
mechanizing production of goods
Technology
s Agricoltural science’s role in
development of societies
e Impact of food preservation
methods on human populations

Grade 8: Global Connections: The American Identity

Theme 1: Conflict and Competition

Connections to Science

Unit I: Foundations of American Identity
Unit II: America and International Conflict
Unit IH1: Technological Advancements

Theme 2: Justice and Equality
Unit I: From Slavery to Modern Day Struggles for
Civil Rights
Unit II: Justice and the Individual
Unit [ Individuals vs. Society

Solar System/Inertia
e Understanding of physics of
inertia lead to the possibility of
space exploration
Heredity/Genetics
« Connections between
understandings of human
genetics and human rights
issues
+ Influence of scientific
advancements on society




Connection to Standards

In each unit of curriculum, there are connections to the Connecticut Social Studies Curriculum
Framework and the Curriculum Standards of the National Council for the Social Studies (NCSS).

Concerning the Connecticut Frameworks, these connections are limited for the purposes of the proposal
to Standard 1. Content Knowledge and Standard 3. Civic Engagement. Connections to Standard 2:
History/Social Studies Literacy will be part of the writing of detailed unit guides and common
assessments.

The National Curriculum Standards for Social Studies are organized thematically. They are not content
standards per se, but rather a thematic framework for teaching, learning, and assessment’. Within the
NCSS documentation, there are several questions for exploration, knowledge outcomes, processes and
products listed. In our curriculum overview, we have chosen to correlate to the themes if any of those
characteristics are addressed. The number used in the curriculum overview refers to those themes. They
are:

1: Culture

2: Time, Continuity, and Change

3: People, Places, and Envirenments

4: Individual Development and Identity

5: Individuals, Groups, and Institutions

6: Power, Authority, and Governance

7: Production, Distribution, and Consumption
8: Science, Technology, and Society

9: Global Connections

10: Civic Ideals and Practices

Implementation Timeframe

Upon approval by the Board of Education, this curriculum would be implemented by grade level,
beginning with the 2012-13 school year for sixth grade, 2013-14 school year for seventh grade and the
2014-15 school year for eighth grade. However, as the time for full implementation approaches,
teachers will be encouraged to pilot units from the new curriculum into their teaching.

This will allow the middle school teachers to function as a team, and use professional development time
to assist their colleagues in developing lessons, assessments, and resources as each grade level
approaches full implementation. It will also allow teachers to be trained in their responsibilities as a part
of the Response to Intervention (RTI} program before the curriculum is changed for their grade level.
Additionally, this implementation schedule will allow the district to spread out the cost of new materials
and professional development over a three-year period.

These curriculum changes will also require coordination with the K-5 Social Studies coordinating
Principal to ensure that any core concepts and content required by state frameworks that were previously
part of the middle school curricutum will be addressed in the appropriate elementary grade level.



Texts and Materials

Many of the materials and resources required for implementing this new curriculum are already
available, such as databases purchased through the media centers and subscriptions paid for by the social
studies budget at the middle schools and Staples High School. Some texts that are already owned will
be able to be used by other grade levels if necessary. For example, the eighth grade teachers will be able
to utilize the current sixth grade textbook for parts of their course.

The teachers are currently researching and examining possible new fexts, e-books, and other resources
for the new curriculum. All of the primary texts under consideration have extensive online interactive
resources, specialized features for students who need help with reading comprehension, and
organizational aesthetics that are student and parent-friendly. Upon approval of this curriculum, teachers
will work with the reading specialists and other colleagues to determine the best option for their students.
Titles currently under consideration for use in sixth grade are:

Online Only
Text (w/online resources) (6-yr access)
_ {1-yr access)
Exploring Our World $ 76,95 w/6-yr | $36551.25 $76.95 $36551.25
(Glencoe) online access $19.26 $ 914850
myWorld Geography $ 8247 w/6-yr | $39173.25 $70.97 $33710.75
(Pearson) online access $ 3397 $16135.75
World Cultures and
Geography (Holt McDougal) $77.15 | $36646.25 N/A N/A
World Geography (Holt $63.45| $30138.75 $47.60 $22610.00
McDougal) $69.80w/ 6y | $33155.00 $18.00 $ 8550.00
online

The cost of these resources is based on current enrollment in grade 5, and will be part of the 2012-13
budget proposal for the Curriculum Center. Materials for grades seven and eight will be a part of future
budget proposals.

Detailed Proposal for Curriculum Change

The following pages contain the detailed proposal for change to the grades 6-8 social studies curriculum
for the Westport Public Schools. Each year-long course of study contains the following common
elements: Course Title, Essential Question(s) for the year, Themes, organized by Units each with its own
essential question(s), and topics that will support in-depth study of the essential questions and ideas of
the course of study. Each unit of each theme is correlated to the Connecticut Frameworks as well NCSS
standards.

In grades six and seven, the content structure is organized around a series of case studies of various
regions, countries, and ideas important to support the curriculum. Eighth grade is structured slightly
differently, emphasizing core content, reflecting the Connecticut Frameworks’ emphasis on that grade
level being a core U.S. History year.



Grade 6
Global Connections: Geography and Cultare

Essential Questions for the Year:
¢ What are the forces that shape the cultures of the world?

e How can geography help us to identify and think critically about global challenges and

possible solutions?

Theme 1: Looking at the World through the Social Sciences

Uxsit 1: Tools and Methods of Social Scientists CT
Essential Questions: 6-1.7-16
e  What are the social sciences? 6-1.10-20
. s . . . 6-1.11-21
¢ What tools and methods do social scientists use to gather/interpret information 6-1.13-24
about the world and its peoples?
o  Study of artifacts from different societies NCSS
o Study of ways of life of different peoples 1-10
o Study of current issues to understand the role of social sciences
o Study of different forms of government around the world
o Study of different economic systems around the world
Unit 2: Looking at the World Geographicaily CT
Essential Questions: 6-1.4-9, 10, 11
¢ What is geography? 6-1.6-15
» Why is it important to study geography? NCSS
e What tools are used to study geography? 3,9
o Study of careers, uses of geography and geographic information in the
world
Theme 2: The Impact of Geography on Culture
Unit 1: Characteristics of Culture CT
Essential Questions: 6-1.2-4
»  What are the characteristics of a culture? 6-1.3-5,7, 8
. 6-1.5-13
¢ How do people live and adapt to a place on earth? 6-1.6-15
e  What are the forces that enable a culture to progress, thrive, and evolve? 6-1.13-24, 25, 26
Suggested Case Studjes:
o Mesopotamia, beginnings of culture NCSS
Native American Cultures 1,2,4,9

o
o New Guinea

o African Cultures

o East Asian Culiures




Unit 2: The Impact of Geography on a Region’s Economy

cT

Essential Questions: 6-1.3-6
¢ How are economies around the world similar and different? 6-1.5-12, 13
o What are the different cultural definitions of economic progress or wealth? gjgwol.;()
o What role does technology play in a society’s economic growth? 6-1.12-22, 23
*  What are other factors that contribute to the wealth of a region?
o How do regions differ in their use of available natural resources? NCSS
Suggested Case Studies: 3,7.8,9
o Brazil
o Middle East
o China
o USSR/Russia
Unit 3: The Development of a Culture’s Government CcT
Essential Ouestions: 6-1.1-2, 3
*  What are the forces that influence the development of different types of 6-1.3-6
government? 2:}2:;;’ 18
¢ How do different cultures resolve the struggle between individual rights and the
interests of the state? NCSS
Suggested Case Studies: 5,6,10

o Ancient Greece
o Medieval Europe
o United States

Theme 3: Geographical Connections to Global Challenges and Possible Solutions

nit 1: Contemporary Problem-Based-Learning Experience
Essential Questions:
¢ How can 2]st Century challenges be understood more effectively by understanding
connections to geographical stadies?
e How do 21st Century challenges and solutions require a base of knowledge in the
sccial sciences and current issues?

CT
6-1.1-1
6-3.1-1,2
6-3.2-3, 4
6-3.3-5

NCSS
2,9, 10




Grade 7

Global Connections: Progress in an Interconnected World

Essential Question for the Year:

o How does a nation’s search for progress affect its own people as well as people around the

world?

Theme 1: Development of Nations

Unit I: National Identity and Revolution
Essential Questions:
o What is a nation? Native Americans, Germanic tribes as examples of nations before
modern nation-states
s What is revolution? How do revolutions occur?
e What role does revolution play in forming a national identity?

Case studies:
o American Revolution as an example of an independence movement
o French Revolution as an example of a social and economic movement
o Iranian Revolution as an example of a revolution based on religious unity
o Arab Spring as an inquiry into the causes of current day revolutions

Essential Question:
o How does a system of government (constitution) express the identity and goals of a
nation?

Case Studies:
o US Constitution
o French constitutions since the French Revolution
o Comparisons: Great Britain, Iran, Mexico
o Development of constitutions today (Arab nations, South Sudan, Iceland)

CT
7-1.1-1,2,3
7-1.3-5,7, 8
7-1.4-106, 11
7-1.8-18, 19
7-1.9-20

Unit II: Modernization and Progress
Essential Questions:
o What is the impact of modernization on traditional aspects of a society?
e What are the positive and negative implications of technological advancements?

Case Studies:
o The Industrial Revolution in the United States and ils impact on society
o India--historically, as a British celony, today
o Japan--19th century modernization vs. traditional culture, today

Choice of:
o using technology fo form a nation (Middle East, Netherlands, US (railroads))
o increased population in water-poor regions (Middle East, California)
o medical technology/increased life span (Science conpection?)
o Examination of modern food production (advancements? in agriculture, use
of chemicals)

CT

7-1.2-4
7-1.4-9
7-1.5-12
7-1.6-13
7-1.10-21
7-1.11-22, 23

NCSS
2,8,9




Theme 2: Interaction of Nations

Q
o Causes of WWII
o Human and economic consequences of WWII

Unit 1: Globat Expansion CT
Essential Questions: 7-1.5-12
*  What are the forces that encourage globalization? 7-1.6-13, 15
» How does industrialization lead to increased interaction among nations and ;'i'g';g’ 17
regions? gl
Case égtudies: : 7-1.10-21
o Improvements in transportation and trade: Suez and Panama Canals, 7-1.11-22,23
telecommunications
o Examination of a specific product or industry today to examine interaction %\I%S% 89
of goods, services, people 27 T s
Essential Question:
¢  How does increased global interaction impact individuals?
Case Studies: _
o Impact of effect of global industry on people in non-industrialized regions
(Amazonian Brazil, Aboriginal Australia)
Essential Questions;
« What is imperialism?
e Does a stronger nation have the right and/or responsibility to intervene in the
affairs of a weaker nation?
Case Studies;
o European expansion into Africa, Asia, Latin America
o U.S. Expansion into the Pacific and Latin America
Unit II: Global Conflict CT
Essential Questions: 7-1.3-6, 8
e  What is the impact of multi-national conflicts on the countries involved? 7-1.6-13, 14, 15
e What responsibilities do nations involved in conflict have when the fighting is 7-1.7-16
over? 7-1.8-19
Case Studies: 7-1.9-20
o Human and economic consequences of WWI
Impact of the Treaty of Versailles NCSS
2,8,9,10

Theme 3: National Progress and Competition’s Connection to Global Challenges

and Possible Solutions

Unit 1: Contemporary Problem-Based-Learning Experience
Essential Questions:
s What are the major sources of conflict between nations in the 21st century?

e How can we use our knowledge of internal and external issues of nations to avoid
and/or resolve these conflicts?

€T

7-1.1-1, 2, 3
7-1.3-8
7-3.1-1,2
7.3.2-3, 4
7-3.3-5
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Grade 8
Global Connections: The American Identity

Essential Question for the Year:
Whatis America’s identity on the world stage?

Theme One: Conflict and Competition

Unit I: Foundation of America CT
Essential Questions: 8-1.1-1,5,7,10
s How do national and world events impact the role and responsibilities of citizens? | 8-1.4- 15
e How does the US Constitution shape American identity? 8-1.7-18
8-1.8-19
Core Concepts and Content: 3-1.9-20
o Development of Democracy '
= Political & Economic System of America NCSS
» Review of Constitutional Powers 2,5,6,9,10
= Separation of powers
= Three branches
o Review Bill of Rights
*  Document Based Essay on Bill of Rights
* Provisions of the 1st Amendment
o Evolution of presidential power
» Impact of presidential power
= Case study: President Truman
s Using primary sources- the Inaugural or State of the Union
addresses to compare presidents
= Other Case Study Options:
» President Lincoln and the Emancipation Proclamation &
Suspension of Habeas Corpus
¢ FDR and Japanese Internment;
e President Johnson and Vietnam
¢ President Bush and Afghanistan/Iraq post-9/11
o Contemporary Connection: President Obama & Egypt or Libya
=  Reactions from U.S. citizens & the global community
Unit I1: America and International Conflict CT
Essential Questions: 8-1.1-2,8
e How do conflict and competition impact America and the relationship with the 8-1.2-11
global community? 8-1.3-14
o Does a stronger nation ever have the right and/or responsibility to intervene in the | 8-1.4- 15
affairs of other nations around the world? 8-1.7- 18
e How does fear and vulnerability impact American decision-making? g"}g”g
Core Concepts and Content; 8-1.11-24
o Development of Cold War: Does fear dictate a nation’s politics? 8-1.12- 25,26
o Economic systems: Communism vs. capitalism
o McCarthyism- treatment of Muslims today NCSS
o Vietnam War: Foreign & domestic policies 2,3,7,8,9
*  Amendments 24, 26
& 1950s, progress post- WWII, highways, migration to suburbs
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» Jocal connections with Bridgeport and Westport
o American Identity as shaped by the Cold War

Unit III Technological Advancements CT
Essential Questions: 8-1.2-11
e How have technological developments impacted American society and the world? | 8-1.5-16
e How has competition for power influenced the course of national and world 8-1.10- 23
events?
NCSS
Core Concepts and Content: 6,8,9
o The development and use of nuclear technology:
= How has the development of nuclear technology impacted
American society and the world?
»  Should a counfry ever use a source of technology simply because
it is available?
»  Contemporary Connection: Nuclear development in Iran
o The development of space technology:
= How has the ability to explore space impacted American society
and the world?
*  How has this development impacted America’s identity in the
world?
Theme 2: Justice and Equality
Unit 1: From Slavery to Modern Day Struggles for Civil Rights in the U.S. CT
Essential Questions: 8-1.1-2,3,4,5
o How do Americans interpret justice and equality? 8-1.3-12,13

» How do conflicts over those interpretations impact society?
» How do people use belief systems to justify a behavior or action?

Core Concepts and Content:

o Slavery and its Legacy in the U.S.
» Review of the institution of slavery
=  How the individual influenced the end of slavery
= Civil Rights Amendments: 13, 14, 15
= Plessy v. Ferguson

o Jim Crow Era

o Civil Rights Movement of the 1950°s and 1960°s
» Important figures of the Civil Rights movement
»  Brown v. Board of Education
» Important events of the Civil Rights movement

8-1.9- 20, 21, 22
8-1.13-27, 28, 29

NCSS
1,2,4,5,6
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Unit II: Contemporary Justice & Civil Rights
Essential Questions:
e How do Americans interpret justice and equality?
e How do conflicts over those interpretations impact society?
» How do people use belief systems to justify a behavior or action?

CT
8-1.7-18
8-1.8-19
8-1.9-20, 21, 22

How do people react to/recover from tragedy?

NCSS
Core Concepts and Content; 1,4,9,10
o Overview of U.S, Criminal Justice System
= Possible Assessment: Mock Trial
e Rules of Mock Trial
s Selection of a Mock Trial Case using forensic evidence as
interdisciplinary work with science
o Contemporary Civil Rights Case Study Options:
*  African Americans
= Women
= Homosexvuals/Gay Marriage
= Teens
= Immigrants
= Elderly
= Disabled
o How has the U.S. application of (civil) justice shaped the U.S. image abroad?
Unit I11: Individuals vs. Society CT
Essential Questions: 8-1.3-14
e How do societies interpret justice and equality? 8-1.5-16
¢ How do conflicts over those interpretations impact society? 8-1.13-29
o How do societies use belief systems to justify a behavior or action?
o NCSS
L ]

What is an individual’s moral obligation to intervene when human rights are

violated, if any?

e  What are nations” and/or the international community’s moral obligation to
intervene when human rights are violated, if any?

e« How can I be a responsible local, national, and global citizen?

Core Concepts and Content:
o What are Human Rights?
* UN Declaration of Human Rights
» Human Rights in the U.S.
¢ Global Perspectives of TS, post-9/11
o Definition of Genocide
= Review of Holocaust
= Other Case Study Options:
s European Colonization of the Americas
* Cambodia
Bosnia
Rwanda
Kosovo
Sudan
o Current global Human Rights abuses _
o How has the U.S, application of (humanitarian) justice shaped the U.S. image
abroad?

* & 3
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CT Social Studies Curriculum Framework Grades PK-12

The Connecticut Social Studies Framework Grades PK-12 is a comprehensive document that
provides a roadmap for teachers to understand what students should know and be able o do from
prekindergarten through high school. The framework assists teachers in teaching content from the
variety of history and social studies disciplines at every grade level instead of teaching these disciplines
in isolation. Integration is a key tenet of this framework — the integration of the various social studies
disciplines; the integration of content, literacy skills and application of knowledgesand the integration of
social studies with other content areas, especially in the elementary grades. 4

Content integration within social studies strands is essential to creg

(o
A

Eﬁ @aning from any one
tter understand history,

and their economic systems. These are all significant elements o histery. ers are expected
to combine Content Knowledge (Standard 1) strands and gra s n { Es) to develop

comprehensive units and lessons. Integration must also exte ‘ samework to
include language arts, science, art and music as these disgipi cuEture and
history and can prowde background for a student’s und -_,g&r 1 tudies

e L

addition to the expectation that teachers proyide frequent opp i ﬁi

and writing skills throughout the school yeam-;,.? students exploresati master content they must
improve their ability to locate and interprety nfo'm"a Jataiee) d their abi "4 :
readmg, writing, §1stenmg, speakmg, v;ewmg%‘aé%g presenti ngomaI sttidie

, geographtc information

p Iog
légglﬁ‘ﬁ’]%f&\%ed o experience all these med;a to

o Ament of Education’s publication Beyond the
fent Areas and the PreK-8 English Language

8 tent and skills to historical and contemporary
atie ciifent (Standard 3) GLEs. Suggested activities in this
strand ask students to a'ff e $kills they have acquired in Standards 1and 2to a
eres lerste nding of contemporary issues The GLES of this stand encourage

.I,; ite ly, the student shouid evaluate alternative viewpoints in order to
C 'E?histoncal point of view. The Civil Engagement standard also
ills that have developed to create thoughtful solutions for real

L, E
students {o un SIS dtfferences between individuals and societies and how these differences began
and how they mgﬁ overcome. When working with this standard students should realize that seeing
an issue through anbdther’s viewpoint promotes awareness; it does not require acceptance of a different
value, culture, or point of view. Global studies experiences can open students’ eyes and minds as a
first step to understanding the world with all its opportunities and problems.

it is in this context that every social sfudies curriculum must include attention to and integration
of current evenis as part of the Civic Engagement standard. Every current event has a historical
background and geographic, economic, political and cultural components. This framework leads
teachers to provide opporiunities for responsible student engagement with real problems in the school,
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community and world around them. As students mature and gain knowledge, skills and experience,
they need to consider taking a more active part in solving local problems and weighing in on national
and global issues. Since social studies is uitimately about encouraging informed, active and
responsible citizenship, Connecticut’s students must come to see the connections between past and
present and between their social studies curriculum and the everyday world.

A Comprehensive Approach to Curriculum
£ %
As described above, district social studies curriculum must integratedhé;seontent and skills in this
framework and embed literacy throughout. Beyond this, several other im ‘rt%ant aspects, including 21st
century skills, cultural responsiveness and developmental progression Mtﬁ@zegconsidered as districts
develop their curriculum and implement with fidelity. For further infogfiigt ; istance in the

fon and
development of curriculum, consult the Connecticut Curriculum %gv fepment ré‘%ﬁ:l
4

At all grade levels and in all subjects, itis essentiﬁ?t@?grovide students with skills ‘2nda.
. , femme . e .

understandings to best prepare them for today’s worl SAS Histricts de\éﬁl%@ﬁg curriculum for sogial studies
based on this framework, consider a 21st century !eam‘s%&g%g %F’ﬂhere interactive learning,
higher-level thinking skills, and student engagement are perasive &‘5 rricliums, teaching strategies
and learning tools must be continually adapted to incorporatg] 'thé?&“énging demands of our 21st
century societies. To meet the expeciationgsstudents are aske‘d%g%think critically and set up and solve
real-world problems; they are challenged nd innovate; %Q}é“%%eam to communicate effectively
with a variety of audiences and in a variet ) e techno Q‘@@ trategically and effectively to
learn and to convey ideas; and they under giobaﬁl‘“ﬁ' %ﬁmunity. Particularly in social
studies, these 21st century skills are essential rated into all aspects of the
curricuium in meaningful ways

Integrating 21% Century Skills

igscUrriculum tygnslates into §esroom practice, it is important to recognize that
\ The curriculum and classroom experiences
g%ggl %sé% cugigms and perspectives of the students. The
(ANISE00 i ;?&%@ Wrork provide the basic material for teachers to
tﬁi r:ﬁgperiences and make connections between students’ home and school
Joreleulturallydresponsive curriculum also means taking into account the various styles
thatistiidents employ, for learning, styles influenced by individual personalities, cultural
bag '\ rounds and life -uigg"eriences'hers using this framework must employ a variety of teaching
AGE iesithat supperifand extend the learning styles of the students in the classroom

il |
ant students to be siiggessful. For example, o meet the expectations in this framework, teachers
can pte vide students with éﬁ%aortunities for active and collaborative learning, to choose between making
oral or written contributionfor demonstrating a performance as evidence of learning. Being a

: sator also requires that teachers examine personal biases and take
precautions tﬁﬁénsure if: ,'hese biases do not adversely affect the teaching, learning and assessment
process. Whilé%??%%?f Gmework is ripe with opportunities to develop students’ cultural awareness, it is up
to the educators a

«the school level to deliver a culturally responsive curriculum.

.
cutturaily\?%%%g‘swce edu

Developmental Progression

Development occurs on a continuum, with children first mastering skills and acquiring knowledge
related to themselves and their immediate environment. Their skills and knowledge then broaden to
include family, community and the wider world. In social studies, content in the earliest grades must be
related to children’s personal experiences and the experiences of those around them. The introduction
of new information should be related to children and significant people in their lives, inciuding family
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members, classmates, etc. Teachers need to find ways fo increase children’s opportunities to learn
about the wider world to help broaden their skills and knowledge. They should draw upon the personal
experiences of all students and their families to expand knowledge of the wider community, the nation,
and other countries and cultures beginning at the earliest grades. In addition, classroom materials
should intentionally expose children to a variety of cultures and diversity.

This framework identifies grade-level expectations; however, it allows districts flexibility to
select specific content that must be taught at each grade level. Districts can take different
approaches to help students meet the GLEs. The purpose of this framework isgdg, identify specific
standards, strands and GLEs that each student should be expected to knowg s%id be able to do, while

allowing the flexibility for individual districts to determine the organization gf: he content at each
grade level.

.

Addressing Grade-Level Expectations

s each year,

1o aier drafts of

The content outline that follows suggests how a district gl
v who responded &

grounded in present practice, while including suggestions by\ I a

this framework. To include more international experiencegd@ryoung children, add comé%?%ns to one’s

family, town and state in the early grades. For Grades 548and the high school, avoid res‘ké@-iﬁ%‘ and

consider more recent events in U.S. history by creatin@ e %‘phasizes differerd'periods of

time. Similarly, for Grades 6, 7 and the high school, arraiigs g idepworld history/international
sdydofthe historical periods and

mtj oris for content to address the GLEs

gk

by grade level.

Suggestions for Content to Address G

Prekindergarten > ] ftives of children and significant

Kindergarten v [ . opportunities from the lives of children and

d knowledge of geography, history, human interdependence,
ns with another town or city in Connecticut.

i as a context to expand knowledge of geography, history, human
o interdepehdence, etc., incorporating international comparisons. This may include
Grade 3 > comp -ﬁmthe history and geography of the local community with at least one other

s

G

%Fi%rstudy of significant events, people, and geographic features of Connecticut in
Grade 4 the past and today, with comparisons to other U.S. states and one or more states,
provinces, and/or areas in other countries.

Note: By selecting comparisons with families, fowns, regions and states from a different part of the
United States and a different part of the world for Grades 1-4, students will become more farniliar with a
range of regions in the U.S. and the world during these four years.




Grade 5

The study of events, documents, and people addressing the founding of the United
States as a nation, with connections to Connecticut and local history, emphasizing
how government works today, with the use of primary source materials.

Grade 8

World Regional Studies of up to four countries or regions from different continents
considering the geography, two selected periods of history, and contemporary
cultures of these countries. For example, studying China might include the Han
Dynasty, Communist Revolution and modern China. In that %ades 6-7 will provide a
student’s first significant exposure to world history, dleriCtS,%?;* Id limit the number
of fopics and regions in favor of an in-depth study usmg e range of resource
materials.

Grade 7

World Regional Studies of three or four countrie
considering the geography, two selected period$ ‘
cultures of these countries. For example, ts%m‘@&ng Latin Amerit
Mayan Empire, Independence movement Fthe 19th Century, a
America. Just as in Grade 6, districts sh@ tamzt the number of top wnand regions
in favor of an in-depth study using %ﬁe range of gurce materials.

Note: By the end of the two-year World Regional Stud‘te«:;‘gﬂfﬁ@ogram (g(a@' 5 6 and 7) students should

have had exposure to various regions in Africa, Latin A
Australia and Oceania.

e
‘rj'w ndffh,‘ iCaribbean, Asia, Europe, and
.Y 4

Grade 8

The study of the pr:ncné)ieSaqf the U.S. Con\ttst' B«ﬁ, with emphasis on events,
arguments, and moveRl, é ~"’(s';;e fde «. nd%hetr impact today, connections

2N

High School

to local history, and extens;&?a““use&@t;;pumary sourge:materials.

'ﬁ”asme 20th/21st century
y to provide appropriate

d course ’h@utd include a significant amount of 1?.0&‘/21st
review of éarf ier events where necessary to provide

asize applications to local, state and national

gt districts offer economics, geography, psychology, and other social




Framework Organization

The Connecticut Social Studies Curriculum Framework is organized around the following three
interrelated standards:

Standard 1: Content Knowledge
Knowledge of concepts, themes, and information from history and social studies is necessary to
promote understanding of our nation and our world.

Standard 2: History/Social Studies Literacy Skills
Competence in literacy, inquiry and research skills is necessary t
present history and social studies information.

o@analyze, evaluate and

=1
s» ¢

Standard 3: Civic Engagement A
Civic competence in analyzing historical issues and curggnt
information, skills and perspective. AE

ﬁ. Eﬁo that grade in preparatlon
©eSES) to clarify what those GLi:":s




Standard 1: Content Knowledge

Knowledge of concepts, themes, and information from history and social studie§
understanding of our nation and our world. cry

Strand Grade Level Expec e
Demonstrate an understanding Students will be ! ;
of: %%.Fg
ﬁ AP,
'. 57 i '
1.1 - Significant events and | 1. N ' fe %gff? the | Critical Thinking and

themes in Unifed States

Problem Solving Skills

history. Civic Literacy
for world de dlsasters UN pe@ 1&TL 1, 2,3,5,6
ntrast hlstoricaf NCSS 1, “Culture”
NCSS 2, "Time, Continuity,
and Change”
aohs vs, preSIdents
uther King).
1.2 — Significant eve how the status of Critical Thinking and

focal and Connecti
and their connection
United States history.

Problem Solving Skills
Civic Literacy
I&TL:1,2,3,5,6

NCSS 2, "Time, Continuity,
and Change”

NCSS 4, “Individusi
Development and identity”

5 E @gin how a civilization/ nation’s arts,
architecture, music and literature reflect its
culture and history.

6. Analyze how specific individuals and their
ideas and beliefs influenced world history.

7. Compare and contrast cultural contributions
of a variety of past and present civilizations,

8. Identify examples where cultural differences
have contributed fo conflict among
civilizations or nations.

Critical Thinking and
Problem Solving Skills
Civic Literacy

1&TL. 1,2, 3,5, 6

1.3.6 NCSS 1 "Culture”

4 NCS8S 4, “Individual
Development and identity”
7 NCSS 1, “Culture”

8 NCSS 5, “Individuals,
Groups, and institutions”

1.4 — Geographical space and
place.

9. Locate and describe specific places on a
map using latitude and fongitude.

10. Examine geographic factors that help explain
historical events or contemporary issues.

11. Explain the distribution of physical features

Critical Thinking and
Problem Solving Skills
information Literacy
Globat Literacy
Communication
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across the Earth's surface using appropriate
maps.

I&TL: 3

9 NCS8 3, "People,
Places, and Environments”
10 NCSS 3, "Peaople,
Places, and Environments”
11 NCSS 3, “People,
Places, and Environments”

- Interaction of humans
and the environment.

12.

13.

Describe how civilizations used technology
to manipulate the environment {(e.g. canals,
dams, landfill projects).

affects a nation/civilization's economi
social development.

1.6 — Patterns of human
movement across time and
place.

14.

g;cai Thinking and

1Ei5blem Solving Skills
y: @’Cmc Literacy

Analyze and illustrate how the env;ronm i
dAG |2 NCSS 7, “Production,

i&TL’%ZSSS

Critical Thinking and
Problem Solving Skiils
&TL:1,2,3,5,86

14 NCSS 3, "People,
Places, and Environments”
9, "Global Connections”

15 NCSS 3, "People,
Places, and Environments”
7, "Production, Distribution,
and Consumption®

1.7 — The purpose, str
and functions of gove
and law at the local
national and internati¥

and present (e.g.
, representative

Critical Thinking and
Problem Solving Skills
Civic Literacy

RTL: 1,2, 3,5,8

NCSS 8, "Power, Authority,
and Governance” 10,
“Civic ideals and Practices”

mpare and contrast the roles of citizens in
ent forms of governments.

. Afidlyze and critique examples where

governments in other nations have changed
through viclent or peaceful means,

Critical Thinking and
Problem Solving Skills
Civic Literacy

I&TL: 1,2,3 5,6

NCES 6, “Power, Authority,
and Governance”, 10,
“Civic ideals and Practices”

. Compare and contrast the rights and

responsibilities of citizens under different
forms of government throughout the wortd.

Critical Thinking and
Problem Sclving Skills
Civic Literacy

I&TL: 1.2, 3,5, 6

NCSS 10, "Civic Igeals and
Practices”

1.10 — How limited resources
influence economic
decisions.

20.

Compare and conirast the availability and
distribution of resources across world
regions.

Critical Thinking and
Problem Solving Skills
Financial Literacy
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I&TL: 1,2, 3,5,6
NCSS 7, “Production,
Distribution, and

Consumption”
1.11 — How different 21. Compare and contrast different economic Critical Thinking and
economic systems organize systems in the world. Problem Solving Skills
resources. Global Awareness

ﬁ%cial Literacy
AR 1, 2, 3,5,6
NCSS 7, *Production,
%?tnbu’uon and

sty

1.12 -~ The interdependence 22. Identify economic resources in the world and | Ciitit ai Thinking and
i ProbiEmS

of local, national and global analyze their relationship to i in ational olvmg Skills
economies. trade. g GIobaE ness
23. Analyze the impact of spy Financial¥ i1CTe
i ¢ 1&TL: 1, 2, @é\s
NCSS 8, "Global
Connections”

NCSS 7, "Production,
Distribution, and
Consumplion”

Critical Thinking and
e.g. | Problem Solving Skills
g Civic Literacy

1.13 — The characteristics of
and interactions among
culture, social systems and
institutions. 25, Analyze th

beliefs, vé@ﬁé’s trad:tion' &
atlons‘gi_ . u [e Communication

l5ystems Ayarous 1&TL. 1,2, 3,5,6
24 NCSS, 3, "Pecgple,
Places, and Environments”
9, “Globhal Connections”
25 NCSS 9, “Global
Connections” 10, “Civic
ldezls and Practices”
28 NCSS 7, "Production,
Distribution, and
Consumption”
, 9, “Global Connections”
10, “Civic ldeals and
Practices

:nd research skills is necessary to analyze, evaluate and present history and

Stand%g@%ﬂaﬁ— HlstoryISoczal

Stidies Literacy
Compete EBr,

Grade Level Expectations Correlations
Students will be able to:

2.1 - Access and gather 1. Gather information from multiple print and RH-1, 2,3, 10
information from a variety digital scurces, including text, visuals, charts, Ri6-3
of primary and secondary graphs and maps WHST- 7,8

. . 2. Cite specific textual evidence to support Communication
sources including ! ) . .

. . analysis of primary and secondary sources. Information Literacy
electronic media (maps,
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charts, graphs, images,
artifacts, recordings and
text).

@

=

Answer questions about content gathered from
print and non-print sources

Summarize information about primary and
secondary sources

Determine the central ideas or information of a
primary or secondary source and provide an
accurate summary.

ideniify key steps in a text's description of a
process related to history/social studies (e.g.
how a bill becomes a law, how interest rates
are raised or lowered)

Analyze how a text makes connections a
and distinctions between individuals, ide
events. :

ICT Literacy
1&TL: 1,2,3,5,6

2.2 — Interpret information
from a variety of primary
and secondary sources,
including electronic media
{e.g. maps, charts, graphs,
images, artifacts,
recordings and text).

12

b, ﬁ'f
HEE

accuracy aliar
Identify as ects of‘a&e&%gt at reveal an’ ﬁ@“
point of viewige: urpose g,ﬁr@ ded langligg®
inclusion or aygidance g i it M‘ct ﬁzyand
\. %g nda, ceﬂ's;cgﬁshlp

ot .
°t, opinion, and reasoned

fains re zgfed to history/social
g%»?

releV 'nt and sufficient; recognize when
irrelevant evidence is introduced.

. Analyze a case in which two or more texts

provide conflicting information on the same
topic and identify where the texis disagree on
matters of fact or inferpratation.

. Evaluate the credibility of a speaker (e.g.

hidden agendas, slants or biases).

. Analyze maps and charis fo support

conclusions about historical events.

. Integrate visual information (e.g. in charts,

graphs, photographs, videos, or maps) with
other information in print and digital texts.

Communicaﬁ%%gy

Information Literacy
ICT Literacy
RH-4,5 6,79
RIB- 8, 9

WHST-8

SEB-3

I&TL: 1,2,3,5,8
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2.3 — Create various forms
of written work (e.g.
journal, essay, blog, Web
page, brochure) fo

21,

22

Write arguments using discipline-specific
content.

Write informative/explanatory texts, including
the narration of historical events, that

RH-1

WHST-1, 2,6, 8
Communication
information Literacy

demonstrate an incorporates research and information to &TL: 4,5,86,7
understanding of history describe a social studies event or issue.
and social studies issues. 23. Integrate information from multiple print and
digital sources while avoiding plagiarism. .
2.4 - Demonstrate an ability | 24. f@ommumcatlon

to participate in social
studies discourse through
informed discussion,
debate and effective oral
presentation.

25.

26.

Engage effectively in a range of collaborative &

discussions {one-on-one, in groups, and
teacher-ted) with diverse partners on socia

studies topics and texts, building on Oté—‘ -

ideas and expressing their own clearly;
Respond orally to opposing pomtsf View and
cite appropriate evidence. d
Present claims and fmdmgs S
logically and using pertinenj scrapttons facts,
and details to accentuat@a %;, deas or

themes; use appropriafe eg% contact, adgfy
volume, and clear pron latt;x ﬁon -

2.5 —~ Create and present
relevant social studies
materials using both print
and electronic media (e.g.
maps, charts, models,
displays).

‘ﬁ\_f'@, Gy
e f‘w

Communication
5184, 5

I&TL: 1,2,3,4,5,6,7

=
Standard 3: Civic E%ﬁ@ig i
Civic competence in’ \,.aly J

and perspective.

Grade Level Expectations
Students will be able to:

b

identi ﬁ%\nalyze and
evalu te hlstorzcal
mterpr&t tlons

m?ﬁ

Correlations

E\’/’:%:;ia"’ate the impact of historical background
on a specific event or issue.

Evaluate the quality of evidence from various
sources supporting a point of view.

Information Literacy
&7 1,2, 3,4,56,7

TR
3.2~ Analyz‘{%z

human action zn««h _f (6]
and/or contempora' V.

Compare and contrast how two or more
groups or nations might view a historical or
contemporary issue.

Flexibility and Adaptability
1&TL: 1,2, 3,4,5,8, 7

contexts from alternative 4. Cite evidence to summarize the feelings and
points of view. outiook of people engaged in a historical
event {e.g. immigrant experience, wartime
experiences).
3.3 - Apply appropriate 5. Identify and evaluate the significance of any Critical Thinking and

historical, geographic,
political, economic and

one factor influencing a contemporary event.,

Probiem Solving Skills
I&TL. 1,2, 3,4,5,6,7
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cultfural concepts and
methods in proposing and
evaluating solutions to
contemporary problems.
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Standard 1: Content Knowledge1

Knowledge of concepts, themes, and information from history and social studj
understanding of our nalion and our world.

cessary to promote

Strand
Demonstrate an understanding
of:

relations

1.1 — Significant events and 1.
themes in United States
history.

1.2 — Significant events iy
local and Connecticut
and their connectio
United States histof

leaders in & her n
History. i

L

Evaluate the impact of 1nif“e ctzoni‘/g@% éMéeE n
el

the United States and o ur}i SIEreas

worldwide. "“?Q‘ %
2 Iﬁg%%g‘cg, in

Compare@and contrast historic
other nati e%w.@th those in Am

Critical Thinking and
Problerm Solving

Civic Literacy

Global awareness

1 NCSS 9 “Individuals,
Groups, and Instifutions
2 NCE5 5, “Individuals,
Groups, and Institutions
3 NCSS 5, “Individuals,
Groups, and Institutions”

»

"

hnscsty has evolved in
ecticut and fha Wnited States in relation
er areas wor‘i“

Critical Thinking and
Problem Solving

Civic Literacy

Global Awareness

4 NCS8 5, “Individuals,
Groups, and Institutions”

Explain how a civilization/nation’s arts,
rchitecture, music and literature reflect its

e how specific individuals and their
ideds and beliefs influenced world history.
Evaluate the cultural contributions of 2
variety of past and present civilizations.
Analyze how cultural differences sometimes
contributed to conflict among civilizations or
nations.

Critical Thinking and
Problem Selving

Civic Literacy

I&TL: 1,2, 3, 4, 5, 6,

5. NCSS 1, “Culture”

6. NCSS 3, "‘People
Places, and Environments
7. NCSS 2, “Time,
Continuity, and Change”
8. NCSS 1, “Culiure"s-
NCSS 1

”»

1.4 — Geographical s ace and {9
place.
10.
11.

ldentify selected countries and determine the
advantages and challenges created by their
geography.

Examine geographic factors that help explain
historical events and contemporary issues.
Analyze settlement patterns in different world
regions using appropriate maps.

1&TL: 1,2,3 5,6

Critical Thinking and
Problem Solving
information Literacy
Communication

8. NCSS 3 "People,
Places, and Environments”
10. NC8S 3 “People,

40




Places, and Environmenis”
1. NCSS 3 "People,
Places, and Environmenis”

1.5 — Interaction of humans
and the environment.

12. Compare and contrast the impact of
technoiogy on the environment at different
times and in different places.

&TL: 1,2,3,4,5,6,7
Critical Thinking and
Problem Solving
Information Literacy

Z3NCSS 8 “Science,
nclogy, and Society”

1.6 — Patterns of human
movement across time and
place.

13. Analyze and describe how technology
influenced migration patterns in a reg'
country.

14. Assess how ideas/religions affec;me

ng

I&TL: 1,2,3,4,5,6,7

INormation Literacy
Giob %yvareness

s
i)

15. d Society”
) i fure"
15. NCSES 3 "HBople,
Places, and Environment”
1.7 - The purpose, structures &TL:1,2,3,5,6

and functions of government
and law at the local, state,
national and internationail
levels.

186.

17. Evalu €
dlffereaﬁf %?

Critical Thinking and
Problem Solving
Civic Literacy
Information Literacy
1B6-NCSS 8, "Power,
Authority, and
Governance”
17-NCSS 8 "Power,
Authority, and
Governance”

government in the makir )

and implementation of faws: /!
o, :

e the factors; at led to the rise of
AV ;} o lef}?’nmer:ts worldwide,
= ? 8 examples where

7 governments in ther nations have changed

f  through violent or peaceful means.

I&T1.1,2,3,5,6
Critical Thinking and
Problem Scolving

Civic Literacy
Information Literacy
18-NCSS 8, “Power,
Authority, and
Governance”

19-NCSS 5, “Individuals,
Groups, and Institutions”

1 20. Compare and contrast the rights and

responsibilities of citizens under different
forms of government throughout the world.

1&TL: 1,2, 3,5, 6
Critical Thinking and
Problem Solving
Civic Literacy

Global Awareness
Information Literacy
20, NCSE 10, "Civic,
ideals, and Practices”

1.10 — How limited resources
influence economic
decisions.

21. Analyze how resources or lack of resources
influenced a nation/region’s development
(e.g. diversification vs. one-crop economies).

18&T1:1,2,3,5,6
Critical Thinking and
Problem Solving
Financial Literacy
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information Literacy

21. NCSS 7, “Preduction,
Distribution, and
Censumption”

1.11 — How different
economic systems organize
resources.

22. Compare and contrast different economic
systems in the world.

23. Analyze how different economic systems
guide production and distribution

i&TL: 1,2, 3,5, 6
Critical Thinking and
Problem Solving
Gldbal Awareness
p J—”i ancial Literacy

. Siformation Literacy
o 22- NCSS 7, "Productic

1.12 — The interdependence
of local, national and global
economies,

rx;es in the worEd and
o mternaho:;a‘l

% é

.“} %F!

24. Identify economic resou
analyze their retatlogsﬁ
trade. I%

25. Analyze the impact of sp&ti aiiza
production and trade.

Problem Solving

Global Awareness
Financial Literacy
Information Literacy

24- NCSS 7, “Production,
Distribution, and
Consumption”

25-NCSS 7, “Production
Distributicn, and
Censumption”

and differences of

s, institutions).
p among cuiture,
systems in various

8, Recogmze hOW\% alues, beliefs and attitudes
s, develop in different cultures.

erent world regions (e.qg.

1&T1l:1,2,3,5,6
Critical Thinking and
Problem Solving
Global Awareness
Civic Literacy
information Literacy
26-NCSS 1, "Culture”
27-NCSS 9,NC83 3
“People, Places, and
Environmants”
28-NC8S 1, "Culture”

Grade Level Expectations
Students will be able fo:

Correlations

2.1 — Access and gather
information from a variety
of primary and secondary
sources including
electronic media (maps,

1. Gather information from multiple print and
digital sources, including text, visuals, charts,
graphs and thematic maps

2. Cite specific textual evidence to support

analysis of primary and secondary sources.

RH-1,2, 3,10
RI7-3

WHST-7, 8
[&T7L:1,2,3,5,6

Information Literacy
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charts, graphs, images, 3. Answer questions abouf content gathered from | Media Literacy
artifacts, recordings and pl’in‘i and non»prir%t sources ICT L'tteracy
text). 4. Summarize information about primary and
secondary sources
5. Determine the central ideas or information of a
primary or secondary source and provide an
accurate summary.
8. Identify key steps in a text’s description of a
process related to history/social studies (e.g.
how a bill becomes a law, how interest rates
are raised or lowered)
7. Analyze how a text makes connections am
and distinctions between individuals, adea
events.
8.
demonstrating understandmg o}
under investigation.
2.2 — Interpret information 9. Compare information a RH-4, 5, 6, ;%f
from a variety of primary using a variety of prima RI7-8, 9
and secondary sources, 10. Explain why one wouid Us WHST-8
including electronic media 8L7-3
{e.g. maps, charts, graphs, | 11. I&TL: 1,2, 3,5, 6
images, artifacts, seconda Critical Thinking and
recordings and text). 12. Problem Solving

13.

20.
21

22,

y partlcuiar facts) and
aganda, censorship

ppinion, and reasoned

& words and phrases
ext, including vocabutary
specific to domam telated to history/social
tudies.

cribe how a text presents information (e.g.
ntiaily, comparatively, causaily)

an author's purpose and point of view
and f@spond in literal, critical and evaluative

ways.

"18. Delineate and evaluate the argument and

specific claims in a text, assessing whether the
reasoning is sound and the evidence is relevant
and sufficient; recognize when irrelevant
evidence is intreduced.

. Analyze a case in which two or more texts

provide conflicting information on the same
topic and identify where the texts disagree on
matters of fact or interpretation.

Evaluate the credibility of a speaker (e.g.
hidden agendas, slants or biases).

Analyze and interpret maps and charts to
support conclusions about historical events.
Integrate visuai information (e.g. in charts,

Communication
information Literacy
Media Literacy

ICT Literacy

43




graphs, photographs, videos, or maps) with
other information in print and digital texts.

2.3 - Create various forms
of written work (e.g.
journal, essay, biog, Web
page, brochure) to
demonstrate an
understanding of history
and social studies issues,

23. Create written work expressing more than one
point of view (e.g. perspective from a historical
figure’s viewpoint or persuasive piece) and
properly cite evidence,

Write arguments on discipline-specific content.
Write informative/explanatory texts, including
the narration of historical events, that
incorporates research and information {o
describe a social studies event or issue.
Integrate information from multiple print

24,
25,

26.

RH-1

WHST-1, 2,6, 8

IRTL: 1,2,3,4,5,8,7
Critical Thinking and
Problem Solving
>6mmunication

2.4 - Demonstrate an ability
to participate in social

studies discourse through

informed discussion,
debate and effective oral
presentation.

digital sources while avoiding plagiari
27. £ngage effectively in a range of
discussions (one-on-one, in gret
teacher-led) with diverse part"‘" ers on social
studies fopics and textség g on others'
ideas and expressing thelr’ 4 c!early
State and defend pomté‘@' .
evidence.

28.

!

Information Literacy

2.5 — Create and present
relevant social studies
materials using both prmt
and electronic media (e.g
maps, charts, models, 4
displays). '

30. Present soc:gﬁ% &%dles to‘ _ ?=‘fu'sQ%us ,a,l forms
i sl:i?jimedsa c%nents

L[.iz,é@gg il

_@r'tralts graphs video,

untfy/ region using visual
presentations {e.g. charts, maps, graphs).
Make and use maps, globes, models and
bases io analyze spatial distributions and

SL7-4, 5
&TL:1,2,3,4,5,6,7
Critical Thinking and
Problem Solving
Communication
Information Literacy
Media Literacy

Grade Level Expectations
Students will be able to;

Correlations

3.1~ Use evidence to
identify, analyze and
evaluate historical
interpretations.

1. Use evidence to describe and/or predict the
impact of history on a nation’s policies or
behavior.

2. Evaluate the quality of evidence from various
sources supporting a point of view.

1&71:1,2,3,4,5,8,7
Critical Thinking and
Problem Solving
Communication
Information Literacy
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3.2 — Analyze and evaluate
human action in historical
and/or contemporary
contexts from alternative
points of view,

Compare, contrast and evaluate two or more
views of a contemporary national issue (e.¢.
immigration, economy, energy, civil liberties).
Explain the point of view of people engaged in
a historical event (e.g. immigrant experience,
wartime experiences) using primary sources.

BT 1,2,3,4,56,7
Critical Thinking and
Problem Solving
Communication
information Literacy

3.3 - Apply appropriate
historical, geographic,
political, economic and
cultural concepts and
methods in proposing and
evaluating solutions to
contemporary problems.

Compare, contrast and evaluate the
significance of any one factor influencing a
contemporary event.

I&TL: 1,2,3,4,5,6,7
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Standard 1: Content Knowledge
Knowledge of concepts, themes, and information from history and social studies is ne
understanding of our nation and our world. 4

"'ggéry to promote

Strand
Demonsirate an understanding
of;

Grade Level Expectat
Students wilf be a.ble;rf’gl ?’

1.1 — Significant events and
themes in United States
history.

1. Create historical t|meiaﬁﬁg%nd interpret the

2. Analyze examples of o i ;m&thaﬁt‘g Ve
resolved through comproh |s%!§%@ﬁ :

o, late 19th century imperialism.

data presented in thél lm%gn@s

compromlses over slavery, §

3. Evaluat ed to
Ameri
4. Explain %b‘

literature

enced U.S. history.
st the causes and effects
ution and the Civil War,
e of Supreme Court
during the Federalist

; Analyzet & srml sttes and differences
between Manifest Destiny in the 1840s and

. Evaluate the ;mpact of th@ compromises
made at the Constitutional Convention.

Critical Thin '4%
Problem Solving

Civic Literacy
Communication

2,3, 4 NCSS 1 "Culiure”
4,5678 98 10NCS52
“Time, Continuity and
Change”
1&TL:1,.2.3,4,5,6,7

Iocal and Co ticut hl to
and their conne,%ti_or;ggr
United States histo ory:

1. Analyze the connections between and among
local, state and national historical events (e.g.
immigration, Civil War participation, trade,
manufacturing).

Critical Thinking and
Problem Solving

Civic Literacy

Financial literacy

11 NC8S 2 "Time,
Continuity and Change”
I&TL:1,2,3,4,5,8,7

1.3 — Significant events and
themes in world
history/international studies.

12. Assess the slave trade’s impact on American
social institutions.

13. Analyze foreign reactions to the instituion of
slavery in America {e.g. Amistad, Liberia,
English abolition}.

Critical Thinking and
Problem Solving
Financial Literacy
Global awareness
Civic Literacy
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14.

Evaluate U.S. influence on other cuftures and
world evenis (e.g. trade, wars, Monroe
Doctrine).

12, 13, 14 NCSES 2 "Time,
Continuity and Change”
I8&TL:1,2,3,4,56,86,7

1.4 — Geographical space and

place.

15.

Examine how geography influenced the
economic and political development of the
United States

z{ng;ﬁ&n 1,2,3,4,5,6,7

Critical Thinking and
Problem Solving
Communication
Information Literacy

ﬁé'l CSS 3 “People,

;_33}8&‘8 and Environments”

1.5 — Interaction of humans
and the environment.

16.

ﬂf“‘,

Weigh the impact of America’s Indusirj aﬂl& ‘
Revolution, industrialization and urbg]
on the environment. %

fization |

Consumpt o
[&TL: 1, 2, 3,4¥

1.6 — Patierns of human
movement across fime and
place,

17.

Critical Thinking and
Problem Solving
Information Literacy
Communication

Civic literacy

17. NCSES 3 "People,
Places and Environments”
87L:1,2,3,4,5,6,7

1.7 - The purpose, structur
and functions of govern
and law at the local, st
national and internatj
fevels.

1.8 - The ractions
hetwe {i@:ﬁ%ﬁ& ane

gov h;
and im

their
BEN

ment in the ;ﬁ‘a it

Tiys

ns (including checks
United States' three
ent, using contemporary

Criticat Thinking and
Problem Selving
Civic Literacy

18. NCSS 6 “Power,
Authority and
Goverhance”

I&TL: 3

. Evaluate the impact of the U.S. Constitution

n the lives of U.8. citizens (e.g.
endments, court cases).

Critical Thinking and
Problem Solving

Civic Literacy

18, NC8S 10 "Civic Idesis
and Practices’

I&TL: 1,2, 3,4,5,86, 7

@“%%l ,-

ghts and

1 20.

Analyze U.S. citizens’ rights and
responsibilities under the Constitution,

Critical Thinking and
Problem Solving

21. Assess the impact of court cases that Civic Literacy
expanded or limited rights and responsibilities | Communication
enumerated in the Constitution and Bill of Information Literacy
Rights. 20, NCSS 6 “Power,

22. Debate instances where rights and Authority and
responsibilities of citizens are in conflict (e.g. | Governance”
free speech and public safety, private 21,22, NCSS 10 “Civie
property and eminent domain). ldeals and Practices”

IRTL:1,2,3 4,5 86,7
1.10 — How limited resources | 23. Analyze how technology has influenced Critical Thinking and
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influence economic
decisions.

productivity {e.g. cotton gin, steam power,
interchangeabile paris, telegraph, telephone,
manned flight, computers).

Problem Solving

ITC Literacy

23. NCSS 7 “Production,
Distribution, and
Consumption”

23. NCSS 8 “Science,
Technology, and Society”

1.11 - How different
economic systems organize
resources.

24.

Analyze the relationship between supply and
demand and the prices of goods and servicg
in a market economy.

I&TL:1,2,3,5,6
A

rﬁﬁ}cal Thinking and
roblem Solving
Financial Literacy

o4 NCSS 7 “Production

1.42 — The interdependence
of local, national and global
economies.

25.

26.

identify and analyze specx ucl?féﬁ%%grs that

promoted growth and & ﬁ;@rﬁsc expansron in
the United States. 4

Outline how trade affeg q
sectionalism in U.8. his %

canals, railroads, cotton?:ﬁ ‘ e ,“‘.,

1.13 — The characteristics of
and interactions among
culture, social systems and
institutions.

Problem S6lVing
Financial Lite aﬁi‘l
25, NCSS 5 "Individuals,
Groups and Institutions”
26. NCSS 7 "Production,
Distribution and
Consumption”
[&TL:1,2,3,4, 5,6, 7

& "%i’f{&r& ces o? -
ethnic/cult -:aﬁgroups ég@ "'ﬂ?ﬁfﬁi%;ﬁ;ﬁtates
e, (€0 DeliEfS, i}am%md!ttons) 21elcl.

o

s

Jze the co \f outi fons and challenges of
nt culturaﬁ' znuc groups In the United

otypes develop and
%ﬁ%story and

Critical Thinking and
Problem Solving

Civic Literacy
Communication

27. NCSS 1 “Culture”
28. NCSS 2 "Time,
Continuity and Change”
29. NCSS 5 "Individuals,
Groups, and Institutions”
1&T1:1,2,3,4,5,8,7

Grade Level Expectations
Students will be able to:

Correlations

information fro _ ,
of primary and secogdary | 2-
sources inctuding

electronic media (maps,
charts, graphs, images,
artifacts, recordings and 4.
text)

Gather information from muitiple print and digitai
sSOUrces.

Cite specific textual evidence to support analysis
of primary and secondary sources.

Determine the central ideas or information of a
primary or secondary source and provide an
accurate summary.

identify key steps in a text’s description of a
process refated to history/social studies {e.g. how
a bill becomes a law, how interest rates are
raised or lowered).

RH-1,2, 3,10
RI8-3

WHST-7, 8
Communication
information Literacy
ICT Literacy

IBTL: 1,2,3,5,6
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o

Analyze how a text makes cennections among,
and distinctions between, individuals, ideas, or
events.

8. Conduct short and sustained research projects
based on focused questions, demonstrating
understanding of the subject under investigation,

2.2 interpret information
from a variety of primary
and secondary sources,
including electronic media
(maps, charts, graphs,
images, artifacts,
recordings and text)

7. Determine the meaning of words and phrases as
they are used in a text, including vocabulary
specific to domains related to history/social
studies.

8. Describe how a text presents information (e
sequentially, comparatively, causally). :

9. Delineate and evaluate the argument(s)?

and sufficient; recognize when N’( :
evidence is introduced. |

10. Analyze a case in which .more texts

provide conflicting mfor / n on the samf I¢ 39'
and identify where the tex] ; ers
of fact or interpretation. 3

11. Compare information about the Vvent using
a variety of primary sources.

12. Analyze th ele atxonshlp between apahary and

secondary “; e @n.- he same topic. <
13. Assess primgh anéks\e%;ndagfources* rciad]
Internet sour'ies to dete ‘acsuracy ang;

validity. %g}z - -

k,iiﬂtify aspects 0‘&@ textiha

e 0t
s:'ﬁ?*f'(?' .g. lvaded language,
s 1l Yof particular facts) and

iar Propaganda, censorship and

a‘."mnsh among fao ;f@bm:on and reasoned

e gte visual information (e.g. in charts,
Rhshphotographs, videos, or maps) with other
ation in print and digital texts.

RH45679

Communication
formation Literacy
, Literacy
1,2,3,5 86

essay, blom‘ s
brochure) to'de a o1 str |
an understandifg: g
history and social§ ﬂd es
issues

5, \Write arguments using discipline-specific content.

. Create written work (e.g. brochure or political
cartoon) that expresses a personal opinion on a
historical event or social studies issue and
support it with relevant evidence.

21, Write informative/explanatory texts, including the
narration of historical events.

22, Organize and cite evidence from primary and
secondary scurces to support conclusions in an
essay.

23. Integrate information from multiple print and

digital sources without plagiarism.

Ri-1

WHGT-1,2,8,8
Communication
information Literacy
I&TL:1,2,3,4,5, 86,7
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2.4 — Demonstrate an 24,

ahility fo participate in
social studies discourse
through informed
discussion, debate and

effective oral presentation | 25

28.

Engage effectively in a range of collaborative
discussions and debates {one-on-one, in groups,
and teacher-led) with diverse pariners on social
studies topics and fexts, building on others’ ideas
and expressing their own clearly.

Orally present information on social studies
events or issues and support with primary and
secondary evidence.

Present claims and findings, emphasizing salient
points, in a focused and coherent manner with

2.5 — Create and present 27.

relevant social studies
materials using both print
and electronic media (e.g.

maps, charts, models, 28.

displays).

using different mediums (e.g. pri
video, multimedia) to present g
idea.

Integrate multimedia and
presentations to clarify i
claims and evidence, e
and add interest.

relevant evidence, sound reasoning, and well- &=

5L8-1, 4

Communicaticn
Information Literacy
Flexibitity and Adaptability

Standard 3: Civic Engagement

Civic competence in analyzing historical issues;,
;

and perspective,
Strand =X Correlations
Sfude'ffS%WJI e able to:
3.1 Use evidence to 1. Communication

identify, analyze and F
evaluate historical € =
interpretations

ite evidence to support and/or critique a
(katonan s interpretation of an event.

Information Literacy
1&TL: 1,2, 3,4, 5,6, 7

Q 'i"han action in historics
q"f ncontemporary

exts from alternative

pomts %Vrew

alyze the options available to an individual in
st@ucai or contemporary situation.

a“*&h_

5. Justlﬁf why people might have different points

of view on a historical or contemporary isste.

Communication
Information Literacy
[&TL:1,2,3,4,5,6,7

3.3 Appiy‘% ng’ox;?rlate o
historical, geog %aphlcwj.:' o
political, econom:\%@an '
cultural concepts an'“
methods in proposing and
evaluating solutions fo

contemporary problems

Develop a plan of action {o provide a solution o
a local, state or national issue.

7. Compare and conirast possible solutions to a

current issue citing relevant information.

Communication
Information Literacy

BT 1,2,3,4,5,86,7
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Social Studies Disciplines

Merry M. Merryﬁe!d

Today's students are entering a world increasingly characterized by economic,
political, cultural, environmental, and technological interconnectedness.! More and
more, their lives will be shaped by the dynamics of a global economy, technological
innovation, environmental change, and changing demographics.? At the same time,
our students, their families and communities are having a profound effect on people
and places across the planet. The immense purchasing power of Americans shapes
global demand for raw materials, services, and products from petroleum and high
tech metals to seafood and specialty coffees, from inexpensive textiles and clothing
to ever-changing electronics. When less than 5 percent of the world’s people consume
35 percent of the world's resources, there is a compelling need for young Americans
to understand how they both affect and are affected by changes in the world’s use of
land, water, and other finite resources, the development of new products, transfer of
capital, and the daily lives of people across the planet.? Today’s students need to see
the world as one interrelated system in which increased demand for particular goods
and services, lack of jobs, or acceleration of local religious and ethnic conflicts often
lead to regional and global movement of people, increased urbanization, conflicts

{over identity, land, and resources), and other societal and political problems.*

Yet how many students sitting in
our social studies classes today under-
stand how the world affects them or
how they and others in their commu-
nity and nation are shaping the future
of the planet? In the world of 2008,
our students need global awareness in
order to survive.® In this article, I share
some ways social studies teachers in the
United States have worked 10 scaffold
knowledge, skills, and dispositions that
over time create global awareness and
worldmindedness—habits of the mind
that foster knowledge, interest and
engagement in global issues, local/global
conpections, and diverse cultures.

In my research, 1 have found that
teachers share several assumptions
about students becoming globally aware,

First, there is the assumption that closed-
mindedness and parochialism must be
addressed if students are to understand
the world and its people. An open
mind is fundamental to acquiring the
knowledge that leads o global aware-
ness. Second, teachers expect students to
master a multi-disciplinary, global body
of knowledge about how the world works
{global economic, political, environmen-
tal, socio-cultural systems) if they are to
understand why the world is changing
so quickly, how power is wielded, and
how individuals or groups affect change.
Final assumptions rest on relevance and
authentic work. In teaching students
about their connectedness to the larger
world, teachers believe they must make
use of what is most relevant and mean-
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ingful to their students’ lives, They select
resources, research, and assessments to
be authentic in applying the knowledge
and skills needed in the real world so
that students are continually modeling
what globally-minded adults would be
expected to do.®

Below are three strategies teachers use
to scaffold the development of global
awareness and engagement: (1) reflection
on one’s own cultural assumptions and
the frameworks in which other people
make sense of the world, (2) learning
from people and scholarship in other
countries, and (3) making connections to
engage as citizens of the world. These are
synergistic as often activities and assess-
ments bring them together or reinforce
previous learning with more complex
tasks.

Reflection on Cultural Lenses

When students enter our classrooms,
they bring with them cultural beliefs
and values that shape their view of
events, issues, and people under study.
This “cultural baggage” may have eth-
nic, racial, gendered, historical, religious,
geographic, linguistic, political, environ-
mental, or other complex dimensions. If
they come from relatively homogeneous
backgrounds, students may equate their
worldview simply as “American” or

“normal” and assume people who see

things differently are strange, ignorant,
or simply wrong. Teachers concerned
with developing global awareness often



begin the {irst few weeks of school with
a series of activities that help students
recognize their own culeural norms and
how they shape their assumptions about
human behavior. These activities grow
more complex over the school year as
students develop the habit of seeking
out and identifying the experiences,
knowledge and values that shape the
worldviews of people under study in
order to understand their decisions or
interpretation of events or issues.

In an American high school, a world
history teacher began a yearlong pro-
cess of self-reflection with three photos
taken from world newspapers. Students
saw these images: (1} a Chinese girl with
a red scarf holding a banner, her hand
-extended, standing in front of 2 building;
(2) a Palestinian teen, with a microphone,
standing in front of a custain talking o
other teenagers; and (3) a white American
man approaching a group of African
Ammerican teens on a city street. Working
in pairs, the students were asked to write
outan explanation as to why they thought
these pictures were in a newspaper. In the
full-class discussion that followed, the
students came to some consensus that
the Chinesec girl was making some sortof
political statement, the Palestinian boy
was trying to organize others or talk them
into something {possibly something vio-
lent, some students said), and the white
man was about to “hassle” the African
American kids. The students listed their
evidence (For example, for the Chinese
girl, they thought the red scarf signified
the Communist Party, the banner with
large script looked like a political mes-
sage, and her body language indicared
she was trying to get her point across).

Then students were given the arti-
cles that accompanied the photos. The
girl was advertising a new restaurant
(the name was on the banner and the
restaurant itself was behind her), the
Palestinian boy was the lead singerina
new Palestinian rap band, and the white
man was a teacher taking the kids on a
walking field trip as part of an oral his-
tory project. Class discussion explored
how students” knowledge, experiences,

and beliefs had fed to their assumptions
and how assumptions shape interpreta-
tions of not only images, but events and
issues. Then the teacher asked them to
speculate on the implications of the les-
son for their study of global issues.

Recognizing the impact of one’s own
as well as other peoples’ cultural lenses
cannot be taught in a few lessons. This is
askill that develops over time with prac-
tice and purposeful thought. Reflection
on one’s own worldview often provokes
curiosity about the knowledge, beliefs,
and experiences of people in other cul-
tures.”

Listening to Voices from across
the World.

Students cannot understand the 95 per-
cent of the world’s peoples beyond North
American borders if they only listen
to American media or read American
authors. Voices from the world are now
available on practically every social
studies topic imaginable. Often teachers
scaffold primary sources (such as edito-
rials, speeches, political documents, or
websites) and literature written by peo-
ple in other countries (autobiographies,
children’s stories, or historical fiction) to
meet both developmental needs {reading
levels or topics of interest to a particu-
lar age group) and curricular mandates.
Authentic sources from diverse world
regions create layers of complexity as
they enrich concept learning and pro-
vide global perspectives on past events
OF current issues.

Teachers often infuse voices from
the world within the study of important
ideas and events, Wanting her students to
appreciate the universal human drive for
self-determination, a high school 1.5, his-
tory reacher used primary sources from
several countries to expand upon her stu-
dents’ understanding of major events and
issues ar different points in the school
year. When studying the American civil
rights movement, she infused voices from
South Africa into three days of lessons.
Students analyzed a variety of primary
s00urces {constitutiens, lawrs, autobiogd
raphies, editorials, speeches, and other
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docurents from national archives) to

identify what characterized the ways in

which Americans and South Africans

have worked to extend political rights to

allcitizens.® Although they found unique

historical and cultural contexts, they also

discovered many commonalities: the sig-
nificance of leadership, the intersection

of political and economic rights, and the

effects of racism.? In a Socratic seminar

in which they discussed the ideas and

experiences of Nelson Mandela, Steve

Biko, Martin Luther King Ir., Malcolm

%, and Mahatma Gandhi, the students

began to suggest ways in which the South

African experience should be important

to all Americans because of the need for
people to work together and care for each

other’s rights.'? '

Many teachers infuse materials from
the country under study into instruction
in world geography or world culturesin
order for students to develop the habit
of seeking out primary rather than sec-
ondary sources to understand other
cultures (and because it is often moti-
vating and fun), An elementary teacher
introduced contemporary Japan to her
students through Kids World Japan?
Her fourth graders worked In small
groups to “visit” an elementary school,
compare climates across the country,
take a bike ride around Kyoto, learn
how Japanese protect their environment,
explore Hokkaido and meet the Imperial
Family (all links under the Explore Japan
section). The teacher read the students
stories by Japanese authors and shared
Japanese picture books from websites and
her local library. Students were also able
to see Japan through photos and webcams
on many Japanese city websites.* When
Japanese visitors came to the school later
in'the year, students were ready to ask
informed questions and behaved in ways
that put their guests at ease.

Making Connections to Engage
as Citizens of the World

How can social studies teachers create
learning experiences that allow students
to develop and practice the behaviors
they will need as engaged citizens in



2 global age? Analyzing the effects of

cultural lenses and learning from voices

~ around the world provide scaffolding to

" participate in the larger world. Global

awareness becomes meaningful when

students begin to act upon their inter-
connectedness with people across the

planet. This stage is often character-
ized by collaboration across regions on

authentic global problems in efforts to

work for the common good.

Following the Southeast Asian tsu-
nami, middle school students in 2
global cultures class were asking all
sorts of questions about the countries
and cultures affected. Seeing a teach-
able moment, their teacher developed
a project in which students researched
environmental, economic, culrural
and political connections between
their city and Southeast Asia. Initial
research identified religious (Buddhist
temples), artistic (puppets and paintings
in a museum), and ecoromic {Thai and
Indoxnesian restauranss, teak furniture
imported, and alocal multinational had
. factories in Indonesia) connections. But
© it was research in local grocery stores
that led to the issue that mobilized the
class. Several students discovered that
most of the shrimp for sale in local gro-
cery stores came from Thailand. Other
students began to check their refrig-
eratorg and more than half the class
found that their parents were buying
seafood from countries affected by the
tsunami.

Research by the environmental group
found that most shrimp exported to the
UJ.5. came from shrimp farming, 2 pro-
cess that destroys mangroves, which
protect the coasts from tidal surges.
The students realized that American
demand for inexpensive shrimp had
led to farmers taking advantage of new
technologies to farm and export shrimp
and other seafood. And because of the
destruction of mangroves, the water
had run muck further inland, which
increased loss of life and destruction
_ of buildings. The teacher asked the stu-

dents what they should do. In working
groups, they developed quite different

This photograph of three girls advertising a restaurant {similar to one described on
p.364) was taken by Assistant Principat Deborah Cooney during an educators’ study teip

to China in 2006.

ideas: they should stop eating shrimp so
the farmers would stop cutting down
mangroves; they should send the people
aid to help out regardless of the shrimp
issue; they should ask people there what
they want; they should develop a flyer
for their grocery stores that informs
people about what happened with the
fish farming, mangroves, and tsunami.

In the end, the students decided they
needed to talk to people in Southeast

Asia to understand what they wanted.
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The owner of a local Thai restaurant
connected the students vo his nephew’s
school in Bangkok; and eventually, two
students and the teacher communicated
with an English teacher there. Through
those discussions {and ones with Thais
and Indonesians living in their city), the
students became much more aware of
the interconnectedness of poverty, jobs,
and environmental issues. And a meal
with shrimp would never be looked at
the same way again.



Conclusion

These three instructional strategies pro-
vide scaffolding to increase student skills
and knowledge over time. However, it
should be noted that a few lessons here
and there over 12 years of social studies
are not enough. In order to develop the
habit of thinking globally and in-depth
knowledge of global systems, students
need consistent application and scaffold-
ing of more complex tasks and knowledge
over time.

In working with teachers who are
dedicated to fostering global awareness,
I have observed some rewards that often
follow this work. When students become
engaged in the world, its people or issues,
they become excited and engrossed--as
authentic knowledge and tasks of real-
life citizens are intrinsically interesting.
Although this engagement in learning
may not be evident every day, when
students see connections to their lives

regularly over 2 course, the social stud-
jes comes alive because it is relevant and
meaningful,

Globalization will continue to change
fife on the planet. Citizenship education
will meet these challenges by fostering
civic responsibility and engagement
without borders. Global perspectives
wil be infused into education of citizens
because we cannot isolate our nation's
wellbeing, and that of future generations,
from that of others across the planet. &F
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WESTPORT PUBLIC SCHOOLS

ELLIOTT LANDON 110 MYRTLE AVENUE
Superintendent of Schools WESTPORT, CONNECTICUT 06880
: TELEPHONE: (203) 341-1010

FAX: (203) 341-1020

To: Members of the Board of Education

From: Elliott Landon

Subject: School System Priorities and Goals, July 1, 2011-June 30, 2012
Date: October 11, 2011

Please find appended to this memorandum the latest draft documents of “School System
Priorities: July 1, 201 1-June 30, 2012,” and the related Goals, Objectives and Action Plans that
are consistent with the “Priorities” listed.

The Goals, Objectives and Action Plans reflect the discussions in which the Board was engaged
with regard to this matter at our meetings of August 15, September 12 and September 26.

We will have the opportunity to discuss these documents once again at our meeting of October
11. The Board may elect to vote to finalize these draft documents at that meeting.



SCHOOL SYSTEM PRIORITIES: July 1, 2011-June 30, 2012

GOALL

GOAL IL

GOAL IIL

GOAL1V. ""..‘.-Maintam aggropriate Board policies aligned with educational goals and

GOAL V.

Continuous Improvement in Curriculum, Instruction and Assessment

L1. TImplement a plan of action that ensures that all students are
equipped with globally competitive learning skills.

L2. Evaluate the effectiveness of the elementary and middle school
programs for gifted students.

Provide appropriate space for all students and administrators and support
services in safe, secure buildings that are mainta‘i'n'éd in exemplary fashion

I1.1. Develop a plan for the creation and des:gn of prmrltlzed capital
projects that anticipates a five year need.

Manage the schools in an efficient and cost effeet:ve manneyr whlie mamtammg
and improving the guality of educational progmm

111.1. Seek long-term and permanent restructurmg of all services and
functions, wherever possible, mcludmg but not limited to
instructional and support services, to maintain permanent
budgetary savings, but within the framework of delivering the same
or lmproved guality of servu:es more efficiently.

1.2, Assess, both anecdotally and with data points, the cumulative effect
of: budget modlficatmns that may have impacted instructional

118 3 :Generéfe' cost effi cle'i'n'c':es through collaborative efforts with the
Town of Westport, where possible.

sound educational practices

f‘};i_;:;:]_‘)eyeiop a visionary strategic plan that will enable all students to
" meet the challenges of the 21" century.

IV.2. Ensare that Board of Education goals and related action plans are
producing desired effects.

Staff the school system with the highest quality of staff in all employment
categories

LASCHOOL SYSTEM PRIORITIES 2011-12 Summarized Oct 11 201 ] .doc



BOARD OF EDUCATION GOALS, OBJECTIVES AND ACTION PLANS:

2011-12

STUDENT ACHIEVEMENT

GOAL: Continuous Improvement in Curriculum, Instruction and Assessment

Objective 1. Implement a plan of action that ensures that all students ate equipped with
globally competitive learning skills. -

Action Plans

Review the Social Studies Curriculum, 6-8, and: des1gn backwards Where appropriate, to
reflect and complement the new 9th grade Global Themes course. (October 201 1}

Evaluate the Singapore Math Program, K-vgrade 2, as a precursor to recommendmg next steps
for implementation in grades 3-5 and re—struc‘tunng of the 6th grade mathematics program.
(May 2012) e

with a special emphasis on scxence in u1ry, K-grade 8

Continue to explore Science Research Opportunmes in grades 6 8

Explore expansion of the efforts in: dlfferentl.ated'wntmg challenges in English at all middle
school grade levels - S

Implemcnt and evalu: \e the success of Fundatzons in Kmdergarten Grade 3. (May 2012)

Evaluate the K-5 Soc1a1 Studies currlculum in terms of the Connecticut State
Frameworks, proposed modifications to the 6-8 Social Studies curriculum, and the

o 1mplementat10n of the 9th Grade Global Themes course.

Contmue to evaluate the World Language program, grades 7-12. (December 2011)

Examine the feas1b1hty of offermg an elective course leading to CPR certification at
Staples. (December 201 1)

i;ﬁfExplore modzﬁcatlons to the English and science programs at the middle school level
‘to develop initiatives to provide greater challenges to students who may demonstrate

extraordinary ;alents in these areas of study.

Revie\?v}i_ﬁd"rhake recommendations concerning the numbers of credits required for
graduation from Staples High School in the areas of science and mathematics, as well
as the distribution of credits within the existing 25 credit requirement. (June 2012}

Develop a five year strategic technology plan for curriculum and instruction to
include potential modifications to infrastructure, integration of student personal
technology into district programs, estimated purchasing requirements and re-
allocation of resources. (January 2012)



Goals, Objectives and Action Plans
Page 2

"
. . . o

GOAL: Continuous Improvement in Curriculum, Instruction’ jand Assessment
JULAL o

» Report bi-monthly to the Board of Education on the progress being made with
Westport Education 2025: Meeting the Global Challenge, including recommendations
for modifying curriculum, programs and assessments consmte t with the goals of the
project.

Objective 2. Evaluate and enhance the effectweness of the elementarv and middle
school programs for gifted students. S s :

Action Plans

* Prepare an interim report as follow-up to the May 201 1 recommendatmns concermng
improvements to the Program for the Gifted (August 2011)

+  Workshop Curriculum Commﬂ:tee to meet from September—November to develop
recommendations to improve a 1d enhance the Program for the Grﬁed

+ Building administrators to be trﬁined int '

» Professional. development act1v1t1es fer teachers of the’ grfted and regular classroom
teachers to. be’ prepar >d to enhance the1r skills in working with children identified as
gifted i : :

. Smgapore Math Currxeulum to be exammed for its impact on the grades 3-5 Program
for the Gifted: (December 201 1)

Y Thet Program for the Glfted to be revzewed in the context of the goals of the Westport
Education 2025 1n1trat1ve (December 2011)

s Presenta ﬁnal_ireport to the Board of Education, with budgetary recommendations if
“i 'necessary, to enhance and improve the existing Program for the Gifted.
* (December 2011)
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Goals, Objectives and Action Plans
Page 3

FACILITIES

GOAL: Provide appropriate space for all students and administrators and support

services in safe, secure buildings that are maintained in exemplary fashion

Objective 1. Develop a plan for the creation and design of prioritized cép' ital proiects
that anticipates a five year need. _

Action Plans

* Include in the December 2011 preliminary budget meetmg with the Board of Finance
discussions of major budget assumptions; projected plans related to multl-year _
anticipated capital projects, and the re~estabhshment of’ a cap1tal nonurecurrmg fund.

+  Designate a spec1ﬁc Board of Education budgetary workshop in January 2012 to
discuss capital projects and strategies for implementation, including establishing and
re-establishing priorities, metho s__of presentation, and: posmomng of the projects.

» Expand budget discussions at Jomt J anuary 2012 mee‘ung of Board of
Education/Board of Finance to include pr10x1t1zed multl—year projected essential
capital progects as determined by the Board of Educatlon




Goals, Objectives and Action Plans
Page 4

M.  FISCAL MANAGEMENT

GOAL: Manage the schools in an efficient and cost effective manner, while

maintaining and improving the quality of educational programs.ﬁ_

Objective 1. Seek long-term and permanent restructuring of all servwes and functions,
wherever possible, including but not limited to instructional and. Support services to

maintain permanent budgetary savings, but within the framework of delivermg the same
or improved guality of services more efficiently. b

Action Plans

+ Review and make recommendations, where 'appropriat% for long-term restructiiring
to establish permanent budgetary savings w1th0ut dlmlmshmg services or adversely
impacting programs. i

Objective 2. Assess, both anecdotallv and with data nomts the cumulative effect of
budget modifications that may have 1mnacted instructional nrograms

Action Plans

*  Provide Board"of -Education with inierifﬁ"feports a A "

. Re—evaluate the 1mpact of reductions i in t:ransportatlon costs upon bus scheduling at
the elementary level ag it relates to school start times and develop recommendations
to the Board' of Educauon for mod:ﬁcatmns if necessary, no later than December
2011. __ :

“"‘Objectwe .
Wesiport, where wossﬂole B

?f'Generate cost efﬁcmncms through collaborative efforts with the Town of

: _:__:_-_Actlon Plans

"”Contmue to work coIlaboratlve}y with agents of the Town of Westport to locate areas
of potentlal consolidation of services that will result in greater efficiencies and cost
savings for the taxpaying residents of the Town of Westport and report to the Board
of Educatlon upon progress as part of each quarterly financial statement.

+ Work coliaboratwely with elected representatives at the local and state levels to
generate cost efficiencies by locating in-Town governmental or other appropriately
zoned properties on which to permanently house and maintain school buses for
transporting Westport students.



Iv.

Goals, Objectives and Action Plans
Page 5

BOARD OF EDUCATION EFFECTIVENESS

GOAL: Maintain appropriate Board policies aligned with educational goals and
sound educational practices. .

“all students to meet the

Objective 1. Develop a visionary strategic plan that will enab
challenges of the 21% century. .

Action Plans

+  Review existing curriculum to ensure the incorporation of 21% century skills for all

students

d related action plans are

Objective 2. Ensure that Board of Educauon goals
producing desired effects. i

Action Plans

« Align Board of Education goals and'related action pIans to. the BOE/ Superintendent’s
jointly-developed Supenntendent’s performance Obj ectwes

» Provide opportumnes for the Board of Educanon tc engage in self-evaluation.
(December 2011 -

. Develep schedules cf formal wsxtatlcns by Board of Education members to each of
the school system s schools (December 201 |3

;:f'._'--‘jfE Establlsh an orientation program" fcr ali newly—elected members of the Board of

Educatzon for December 201 1 or January 2012.

. * Createa summary template to gu1de informational presentations to the Board of

Educatmn (October 2011)

Objectlve 3. Examme the annual school calendar approval process for the purpose of

structunng a standardzzed formula to guide its development.

. Estabhsh a ﬁxed policy to guide the creation of the school calendar on an annual
basis. (December 2011)




Goals, Objectives and Action Plans
Page 6

V. HUMAN RESOURCES

GOAL: Staff the school system with highest quality teachers, admmxstrators and
staff, ik,

Objective 1. Maintain the highest quality of staff in all empl'eyih_e;}t categories.

Action Plans

«  Evaluate the PDEP process to determine that the evaluative procedures, performance
indicators, and standards and procedures for setting teacher goals are producmg the
desired results of the retention of the highest quality staff and ensuring that aﬂ """
students are equipped with globally competlnve_learmng sk:ils

» Incorporate the vision of the Board into all PDEP goals by aligning PDEP goals with
the incorporation of 21% century skllis into 1nstmc110na1 pract1ce

»  Structure the professional development program for teachers and administrators so
that it encompasses the 1ncorporat10n of 215 .,e_entmy siqlls into classroom practice

*+ Ensure that professional development programs for admlmstrators related to
supervision’ and evaluation reflect an emphasm on the incorporation of 21* century
skﬂls for students mto classroom practzce

. Expand recru;tment and selection efforts w1th colleges and universities, employment
Job fairs and other sources of employee availability.

c Perform ex1t interviews with all departmg employees to improve and enhance the
working env1r0nment 1o attract and retain the highest quality employee.

£ \BOE Goals Updated.Oct 11 2011.doc



WESTPORT PUBLIC SCHOOLS

ELLIOTT LANDON 110 MYRTLE AVENUE
luperintendent of Schools WESTPORT, CONNECTICUT 06880
TELEPHONE: {203) 341-1025

FAX: (203) 341-1029

To: Members of the Board of Education
From: Elliott Landon

Subject: - Budget Calendar/2012-13 School Budget
Date: October 11, 2011

Appended to this memorandum may be found a proposed calendar prepared by Nancy Harris
concerning preparation of the budget of the Board of Education for the 2012-13 school year. It is
similar to the budget calendars adopted by the Board in previous years.

The budget calendar provides for the first public presentation of the Superintendent’s proposed
budget on Tuesday, January 3; one all-day budget meeting on Friday, January 6 at the Westport
Public Library; and, additional budget-related meetings scheduled for Monday, January 9;
Tuesday, January 17; Monday, January 23; and, Monday, January 30. It also provides for several
meetings with the Board of Finance, one on Monday, December 5 and a second on Tuesday,
January 17, consistent with our practices of the past.

This budget calendar provides for delivery of the Superintendent’s proposed budget to the Board
of Education on Tuesday, January 3, 2011. Because of the shortened holiday week immediately
preceding our first budget meeting and the resultant inability of the Business Office to fully review
the budget proofs and receive the completed document from the printer in a fashion that will
permit delivery to the Board, it will not be possible to deliver the final document to the Board
before Tuesday, January 3. The first Board of Education meeting in January 2011, therefore, is
scheduled for Tuesday, January 3.

ADMINISTRATIVE RECOMMENDATION

Be It Resolved, That upon the recommendation of the Superintendent of Schools, the Board
of Education approves a budget calendar for the preparation of the 2012-13 school budget,
said calendar to be appended to the Minutes of the meeting of October 11, 2011.




WESTPORT PUBLIC SCHOOLS
PROPOSED BUDGET CALENDAR FOR FISCAL YEAR 2012-2013

, October 25, 201 1 Superintendent holds budget discussion with Principals and distributes forms and
Handbook to Administrators
Oct - Nov, 2011 Administrators work with staff to develop budget plan(s)
November 18, 2011 Administrators submit budget plans, Pentamation input and required forms to

Assistant Superintendent for Business. Request Narrative from Administrators

Nov 29 & Nov 30, 2011 Superintendent and TSO Administrators meet with Cos ei-Administrators to

review budget requests (Agenda in Handbook)
Dec 5, 2611
December 13, 2011
09 12:30 — 4:00 pm)
January 3, 2012 o Board of Ed
January 3, 2012

January 6, 2012

January 9, 2012

January 17,2012

January 18, 2012

January 23, 2011

January 30, 2

March 2012
March 2012

April 9, 2012 “"Board of Education (Regular Meeting) — Determine need for restoration request

April 2012 Representative Town Meeting (RTM) — Budget Workshops with Sub Committees
(detes determined by RTM) Restoration request as needed
April school vacation — April 16-20

May 2012 Representative Town Meeting (RTM) — Adopts Budget (dafes determined by RTM)
April/May 2012 Board of Education (Regular Meetings) - Develops 2012-2014 Goals & Objectives
May/June, 2012 Board of Education (Regalar Meetings) — Adopts 2012-2013 Budget

Revised 10-4-11



