April 28, 2014 Stapies High School
WESTPORT BOARD OF EDUCATION
*AGENDA

(Agenda Subject to Madification in Accordance with Law)

PUBLIC CALL TO ORDER:
7:00 p.m., Staples High School, Room 333, Pupil Services Conference Room

ANTICIPATED EXECUTIVE SESSION: Non-Renewal of Certified Staff, Strategies for Negotiations
RESUME PUBLIC SESSION

PLEDGE OF ALLEGIANCE: Staples High School, Cafeteria B (Room 301), 7:30 p.m.
ANNOUNCEMENTS FROM BOARD AND ADMINISTRATION

PUBLIC QUESTIONS/COMMENTS ON NON-AGENDA ITEMS (15 MINUTES)

MINUTES: April 7, 2014

PRESENTATIONS:
1. School Climate (Encl.) Mr. Rizzo
* Progress of the District Safe School Climate Committee Dr. Babich
+ Short- and Long-Term Plans for Ethical Digital Citizenship Ms. Schwartz
+ Modifications to Social Skills Curriculum, K-12 Ms. Clarke
+ Mental Health Services, K-12
2. Update: Special Education Program Improvements, 2008-13 {Encl.) Mr. Rizzo
Dr. Babich
Ms. Bodell
Ms. Curran
DSSCUSSION:
1. Proposed Board Policy P 3431: Health and Medical Insurance (Encl.) Dr. Landon
Mr. Longo
DISCUSSION/ACTION:
1. Health Insurance Reserves (Encl.) Mr. Longo
2. Green Task Force Solar Pane! installation Proposal David Mann
3. Non-Renewal of Certified Staff Ms. Cion
4. Approval of Contract: Registered Professional Nurses/ Health Assistants Ms. Cion
5. Approval of Contract: School Custodians Ms. Cion
6. Authorization for Capacity Studies at All Schools (Encl.) Dr. Landon
DISCUSSION:
Productivity and Efficiency (Encl.) Mr. Biock
ADJOURNMENT

*A 2/3 vote is required to go fo executive session, to add a topic to the agenda of a regular meeting, of to start a new topic after 10:30 p.m.
The meeting can also be viewed on cable TV on channel 78; AT&T channel 99 and by video stream @www.westport.ki2.ct.us

PUBLIC PARTICIPATION WELCOME USING THE FOLLOWING GUIDELINES:

« Comment on non-agenda topics witl occur during the first 15 minutes except when staff or guest presentations are scheduled.

« Board will not engage in dialogue on non-agenda items.

» Public may speak as agenda topics come up for discussion or information.

« Speakers on non-ggenda items are limited to 2 minutes each, except by prior arrangement with chair.

« Speakers on agenda items are limited to 3 minutes each, except by prior amangement with chair. -

» Speakers must give nane and wse microphone.

» Responses to questions may be deferred if answers not immediately available.

« Public comment is normally not invited for topics listed for action after having been publicly discussed at one or more meetings.
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To: Dr. Landon
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A

The foundation for all of our safe school climate efforts is the Board of Education
policy pertaining to safe school climate and bullying, along with its administrative
regulatons. First adopted in 2002, and amended in 2007, 2008, and finally in 2011 in
response to Public Act 11-232, our administrative, teaching, and pupil services teams
are guided daily in their operations by this policy and the accompanying administrative
regulations. These documents appear on our website so that they are readily available
to parents and students and are published in all our parent and student handbooks.
The essential change to the 2011 Connecticut legislation was the coupling of safe
school climate and the prevention of and intervention to bullying. As a result of
Public Act 11-232, every school has established a safe school climate committee
consisting of administrators, teachers, pupil services staff, a parent, and at SHS,
students.

Our efforts, however, are not limited to publishing and strictly adhering to the
requirements of our safe school climate and anti-bullying policy and regulations. More
importantly, we have historically and presently initiated and sustained programs that
have been purposefully designed to not only prevent bullying and intetvene whetever
mean-spirited behavior occurs, but to teach students pro-social behaviors and to
create a sustainable and positive school climate in our buildings.

Beginning in Kindergatten at the elementary school level, our initial intervention for
students is the Westport Social Skills Cutticulum, including key elements of
Responstve Classtoom, which is delivered to all elementary school students by their
teachers. Within this cutriculum are age appropriate lessons for our students in K-5
that teach pro-social behaviors including respect, tolerance, conflict resolution,
internet safety, digital citizenship and, in developmentally appropriate ways that do



not label children, anti-bullying strategies. The use of the social skills curriculum
during the first six weeks of the school year is aimed at establishing a behaviorally
positive classroom community tight from the start of the school year, and the
components of this curticulum ate continued on a regular basis in all of our
classrooms throughout the school year. These lessons have devoted time each
school day, are woven throughout our curriculum, and are referred to in “real time”
when teachers become aware of teachable moments requiting intervention and direct
instruction in social skills. Where issues arise in any classroom that require motre
intensive intervention, our teachers and pupil services staff make use of the Second
Step program and Steps to Respect programmatic elements which use an approach
that more aggressively addresses issues telated to behavior that is mean, mnsensitive, or
bullying in nature. So that the supportive relationships between parents, students, and
pupil services staff ate as continuous as possible, our school psychologists “loop”
with their students, beginning wotk with them as they enter Kindergarten and
continuing that relationship through grade 5, enabling them to establish meaningful
relationships and connect with each student.

At the middle school level, all students take health education classes in grades 6, 7,
and 8. In addition to addtessing mean-spitited behavior at each grade level, classes
address developing healthy behaviors and relationships, and teach the importance of
respecting others in person and through social media. Additionally, teachets deliver
suppott to students through our Prime Time (Coleytown) and Connections (Bedford)
progtams. These middle school adult advisor/advisee programs with a curticulum
related to student life which includes significant discussions about bullying ptevention
and intervention strategies, and social issues, are typically scheduled every week during
an extended 20-minute homeroom petriod. In addition, our school counseloss deliver
Developmental Counseling lessons to all students 6 times per year in 42-minute
lessons. Areas that are covered through developmental counseling include academic
and career counseling, and personal and social issues to include lessons on mean-
spirited behavior, acceptance of others, tolerance, stress management, and decision
making to name a few. Where approptiate and necessaty, the Second Step program is
utilized as an adjunct to the developmental counseling curticulum. Student-need
inventories conducted by counselors at the beginning of each school year give our
counselors and psychologists insight into patticular needs that may extend beyond the
developmental counseling curriculum. Counselors and psychologists form small
groups of students and provide counseling and instruction based on the student needs
articulated in these inventories. Finally, throughout the ITL cutticulum delivered to
middle school students digital citizenship and internet safety lessons are addressed
with all students.



The middle school teaming model was designed and developed to provide students
the most personalized and supportive middle school experience possible. Similar to
elementaty school, our middle school counselots loop with students beginning in
sixth grade and work with them through eighth grade. All students meet with theit
counselor at least two times pet year. In addition, regular discussions among the
membets of each grade level team regarding student climate and individual student
issues are discussed on a daily basis. Where necessary, the grade level Assistant
Principals and/or the Principal join with school counselors, teachers, nurse, and other
pupil services personnel to discuss behavioral and social/emotional issues affecting
school climate and individual student performance, including but not limited to mean-
spitited behavior. Finally, school clubs, such as Coleytown Service Board and the
Blue/Gold Student Council, work to engage all students in creating a positive school
climate.

At the intervention level, the pupil services staff, administrators and teachers K-8
deliver the following with regard to promoting a safe school climate and identifying
and eliminating mean-spirited behavior on the patt of students:

« Individual student counseling, which includes social skills development, conflict
resolution, and bullying intervention

« Group counseling for students, to include social skills development

» Observations of student behavior at lunch and recess by certified staff and
administrators and, where necessaty, facilitation to provide students with age
approptiate social skills so as to improve school climate and eliminate mean-
spirited behavior

+ Parenting wotkshops and meetings specific to supporting students in
developmentally approptiate ways, including the recognition and prevention of
mean-spitited behavior and internet safety wotrkshops

+ Classroom based lessons related to understanding differences, making healthy
choices, perspective taking, problem solving, communication and collaboration
skills, and the identification and elimination of mean-spirited behavior

+ Providing the paraprofessionals that monitor the lunch room and recess with
knowledge and strategies to promote a safe school climate including skills to
intervene when they witness mean-spirited behavior

+ Grade level and individual teacher consultation for social skills and intervention
strategies

« All school meetings specific to promoting a safe school climate

« Morning meetings (K-5)/Extended Homerooms (6-8) in classrooms, geared to
building community in the classtoom and teaching appropriate social skills

+ Teaching students to resolve conflicts through structured mediations or making
amends when feelings are hurt



« Consultation with administrators in the administration of discipline related to
bullying, including but not limited to in-school suspension, out of school
suspension, and tecommendations to the Supetintendent of Schools for
expulsions

« Development of behavior plans, when necessaty

« Development of safe school climate action plans at every building

For students at Staples High School, the following programs and practices are in place
to address creating a safe school climate for all students.

All students take health classes in grades 9-11 in which bullying and hazing, digital
citizenship and internet safety are specifically addressed. All students each yeat meet
in small groups by grade with their grade level assistant principals to discuss such
things as transition from middle school, climate of Staples, code of conduct, how to
access supportts and what role each student and each grade plays in creating and
maintaining a suppottive, cating, and safe school environment. Beginning in eighth
grade, SHS staff and counselors establish individual relationships through individual
and small group meetings discussing transition to high school, scheduling, resilience,
and any questions that students may have.

The Staples organizational model was developed to provide students the most
personalized and supportve high school experience possible. On a weekly or bi-
weekly basis, the following meetings take place to discuss, plan for, and report
progress on individual student needs, interventions, and/or address issues:

Student Support Team: Members include an administrator, teachers, and counselors
reviewing individual student progtess in academic and social/emotional domains,
planning interventions, and monitoring progtress

Collaborative Team: Members include Principal, Assistant Principals, department
chairpetsons, teachers, 2 students from the Student Assembly, the school climate
specialist, and patents addressing issues of school climate, academic programs, and
other school inttiatives

Administrative Meeting; Members include Principal, a nurse, assistant principals,
Director of Guidance, Director of Special Education for the purpose of reviewing at
risk students, developing interventions, and reporting on progress



Consult Teams: Members include counselors, psychologists and social wotker
meeting every other week to discuss and plan interventions for students experiencing
difficulty in social/emotional or academic areas within the school setting.

Additionally, clubs such at Teen Awareness Group, Peer Advisors, and the
Gay/Straight Alliance address issues associated with improving school climate and
mean-spitited behavior. The undetlying theme of all these groups is the promotion of
a Staples climate of cating and safety. The SHS Student Ambassador Club assists with
eighth grade transition as well as with new students attending SHS for the first time.,
These ambassadors help new students feel more comfortable and at ease in their new
envitonment. In addition, duting each summer, all athletic team captains are required
to attend a training session to provide the specific skills they will need to be team
leaders and explain their responsibilities as leader and role models in creating a
positive school climate. One of the major components of this training is hazing; what
it is and how important it is that there be no hazing of young teammates.

At the intervention level at the high school, administratots, school counselors, school
psychologists and social workets deliver the following with regard to identifying and
eliminating mean-spirited behavior and promoting a safe school climate on the part of
students:

+ Individual student counseling, which includes social skills development, conflict
resolution, and intervention when mean-spirited behavior occurs

+ Group counseling for students to include social skills development

» Observations of student behavior throughout the day by administrators,
teachers, and pupil services staff and, as an outcome of those observations,
engaging students in appropriate social skills discussions so as to encourage
healthy decision making and positive relationships

« . Parenting workshops

¢ Classroom based lessons related to the identification and elimination of mean-
spitited behavior, developing positive relationships, and making healthy choices

o Certified staff and administrators monitor the lunch rooms and intervene, if
necessaty

« Individual teacher consultation for intervention with specific student behaviors
when needed

« Consultation with administrators in the administration of discipline related to
bullying, including but not limited to in-school suspension, out of school
suspension, and recommendations to the Superintendent for expulsion

» Conflict resolution for students, when needed

» Development of behavior plans, when necessary



District administrators and teachers teflect regulatly on our curriculum and
instruction, reviewing research and best practices, in an effort to continually improve
our work. As patt of that reflection we will incorporate high school students into our
grade 3 Social Skills lessons. The lessons in which the students will assist will be
determined by our district Social Skills Committee this summer. The third grade
classtoom teachers will facilitate the lessons with the high school students. The
current K2BK high school club will continue next year. An advisor from the high
school will be responsible for the club. Positive Youth Development through Human
Services has offered to assist the schools next year, and we will be discussing how we
can work together. The club will receive empathy-based training as well as training in
the Westport Social Skills curticulum in the fall, prior to wotking in the third grade
classrooms. We believe this programmatic change will preserve the integrity of our
Social Skills curticulum while integrating what we have learned to be the most
valuable patts of the high school students’ experience of working with our elementary
students.

We look forward to discussing these programs and interventions with you in depth
and will be available to addtess any questions you have at that point.
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views! (Cohen, McCabe, Michelli, & Pickeral, 2009; Cohen
& Geier, 2010) and details how school climate js associated
with and/or promotes safety, healthy refationships, engaged
learning and teaching and school improvement effores”.

In America and around the world, there is growing inter-
est in school climate reform and appreciation that this is a vi-
able, data driven school improvement strategy that promotes
safer, more supportive and civil K-12 schools. The Centers for
Disease Control and Prevention (2009) recommends school
climate reform as a dara driven strategy thar promotes healthy
relationships, school connectedness, and dropout preven-
ton. The Institute for Educational Sciences includes school
climate as a sound strategy for dropout prevention {Dynarski,
Clarke, Cobb, Finn, Rumberger, & Smink, 2008). The U. §
Deparument of Education (2007) has invested in the Safe and
Supportive Schools (S3) grant program to support state-wide
school climate measurement and the study of school climate
improvemenc efforts. A growing number of State Depart-
ments of Education are focusing on school climate reform as
an essential component of school improvement and/or bully
prevention. And, a growing number of educational ministries
from around the world {e.g. China, France, Isracl, Peru, Singa-
pore, Spain) (Cohen, 2012), and the UN Children’s Fund are
invested in supporting school climate reform efforts® (Shacf-
fer, 1999).

The National School Climare Council {2007) recom-
mends that “school climate” and a “positive and sustaincd
school climate” be defined in the following ways:

*Cohen 8 Geier {2010) summary study had132 citations, whereas
this review includes194 citations.

*The citations below represent approximately 5 % of experimental
studies, 45 % of correlational studies, 25 % lirerature reviews and 25
% other descriptive studics {including qualitative studies) that have
been published in pecr-reviewed journals (with few exceptions).
“When we conducted our first school climate research summary in
2009, there were 8,180,000 results from Google. In August 2012,
there are 19,400,000 results.

structures.”

A sustainable, positive school climate fosters
youth development and learning necessary for a
productive, contributive, and satisfying life in a
democratic society. This climate includes norms,
values, and expectations that support people
feeling socially, emotionally and physically safe.
People are engaged and respected. Students,
families and educators work together to devel-
op, live, and contribute to a shared school vi-
ston. Educators model and nurturc an attitude
that emphasizes the benefits of, and satisfaction
from, learning. Each person contributes to the
operations of the school as well as the care of the
physical environment (p.4).”

While early educational reformers such as Perry (1908),
Dewey (1916), and Durkheim (1961) recognized thar the
distinctive culture of a school affects the life and learning
of its students, the rise of systematic, empirical study of
school climate grew out of industrial/organizational research
coupled with the observation that school-specific processes
accounted for a great deal of variation in student achievement
(Anderson, 1982; Kreft, 1993; Purkey & Smith, 1983). Ever
since, the research in school climate has been growing sys-
tematically, and in recent years many countries are showing a
keen interest in this area. Literarure in this field suggests that
there are empirical evidences being documented on various
aspects of school climate in several languages {for summary,
see Benbenisty & Astor, 2005; Cohen et al, 2009 in Eng-
lish; Debarbieux, 1996; Janosz, Georges, & Parent (1998) in
French; and Del Rey, Ortega & Feria, 2009 in Spanish).

In this review, we address five essential areas of focus: 1.
Safety (e.g. rules and norms; physical safety; social-emotional
safety); 2. Relationships (e.g respect for diversity; school
connectedness/engagement; social support; feadership); 3.
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School Improvement. Although there is not yer a consensus
about which dimensions are essential to measuring school
climate validly, we believe that empirical reviews such as these
may help to refine and focus our understanding of the aspects
of school climate that can and need ro be assessed. To dare,
there have been three independent reviews of school climate
measures (Clifford, Menon, Condon, & Hornung; 2012;
Gangi, 2010; Haggerty, Elgin, & Woodley, 2010).

As detailed below, the ever-growing body of research on
school climate continuously attests to its importance in a vari-
ety of overlapping ways, including social, emotional, intellec-
tua) and physical safety; positive youch development, mental
health, and healthy relationships; higher graduation rates;
school connectedness and engagement; academic achieve-
ment; social, emotional and civic learning; teacher retention;
and effective school reform. Further, it must be understood
that both the effects of school climate and the conditions that
give rise to them are deeply interconnected, growing out of
the shared experience of a dynamic ecological system (Bron-
fenbrenner, 1979; Ma, Phelps, Lerner, & Lerner, 2009). Thus,
information in one section may relate to another dimension
as well. Before we review the fiterature on the above five
categories, it is worthwhile to discuss research on outcomes

associated with overall school climare.

Outcomes associated with positive school climate

There is extensive research thar shows school climate having
a profound impact on students’ mental and physical health.
School climate has been shown to affect middle school stu-
dents’ self-esteem {Hoge, Smit, & Hanson, 1990), mitigate
the negative effects of self-criticism {Kuperminic, Leadbeater,
& Blate, 2001), and affect a wide range of emotional and
mental health outcomes (Kuperminic, Leadbeater, Em-
mons, & Blatt, 1997; Payton et al., 2008; Power, Higgins, &
Kohlberg, 1989; Shochet, Dadds, Ham, & Montague, 2006;
Way, Reddy, & Rhodes, 2007). Research has also revealed a

positive correlation between school climate and student self-

is also related to the frequency of its students’ substance abuse
and psychiatric problems (Kasen, Johnson, & Cohen, 1990;
LaRusso, Romer, & Selman, 2008; Ruus et al., 2007; Shochet
et al.,, 2006). More specifically, a positive school climate is
linked to lower levels of drug use as well as less self-reports of
psychiatric problems among high school students {LaRusso

et al, 2008). In early adolescence, a positive school climate
is predictive of better psychological weli-being (Ruus et al,,
2007; Shochet et al,, 2006; Virtanen et al., 2009).

Moreover, a series of studies revealed that a positive
school climate is correlated with decreased student absentee-
ism in middle school and high school {deJung & Duckworth,
1986; Gottfredson & Gorttfredson, 1989; Purkey & Smith,
1983; Reid, 1982; Rumberger, 1987; Sommer, 1985) and
with lower rates of student suspension in high school (W,
Pink, Crain, & Moles, 1982; Lee, Cornell, Gregory & Fan,
2011). Furthermore, a growing body of research indicates that
positive school climate is critical to effective risk prevention
(Berkowitz & Bier, 2006; Catalano, Berglund, Ryan, Lonc-
zak, & Hawkins, 2002; Greenberget al., 2003) and health
promotion efforts (Cohen, 2001; Najaka, Gortfredson, &
Wiison, 2002; Rand Corporation, 2004; Wang, Haertel, &
Walberg, 1993).

In overall, there seems to be abundant literarure on
school climate from different parts of the world that docu-
ments a positive school climare: i) having a powerful influ-
ence on the motivarion to learn (Eccles etal,, 1993); i)
mitigating the negative impact of the socioeconomic context
on academic success (Astor, Benbenisty, & Estrada, 2010); ifi)
contributing to Jess aggression and violence (Karcher, 2002a,
Gregory, Cornell, Fan, Sheras, Shih, & Huang, 2010; less
harassment {Kosciw & Elizabetly, 2006; Blaya, 2006) and less
sexual harassment (Arrar-Schwartz, 2009); and iv) actingas
a protective factor for the learning and positive life develop-
ment of young people (Ortega, Sanchez, Ortega Rivera, &
Viejo, 2011). In addition to these areas, studies around the
world also indicate that quality of the school climate is also
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and academic outcomes will be discussed in more detail in the
‘teaching and learning’ section.

1. Safety

Feeling safe — socially, emotionally, intellectually and physi-
cally is a fundamental human need (Maslow, 1943). Feeling
safe in school powerfully promotes student learning and
healthy development (Devine & Cohen, 2007). However,
there is a great deal of research that shows that many students
do not feel physically and emotionally safe in schools, largely
as a result of breakdowns in the interpersonal and contextual
variables that define a school's climare. In schools without
supportive norms, structures, and relationships, students are
more likely to experience violence, peer-victimization, and
punitive disciplinary actions, often accompanied by high
levels of absenteeism, and reduced academic achievement
(Astor, Guerra, & Van Acker, 2010). Studies have also shown
that students feel less safe in large schools and that verbal
bullying is more likely to occur at such schools (Lleras, 2008).
The NSCC’s school climate assessment work with thousands
of schools across America bas shown that the adulrs in the
school community (school personnel and parents/guardians)
typically believe that bullying and social violence are a “mild”
to “moderately severe” problem while students consistently
report that it is a “severe” problem (Cohen, 2006). Cornell,
Sheras, Gregory, and Fan (2009) explored the usefulness of
threat assessment in targeting violence in which 9" grade
students from 280 Virginia public high schools were com-
pared to 95 high schools using the Virginia threat assessment
guidelines (Cornelil & Sheras, 2006), 131 following locally
developed threat assessment procedures, and 54 not usinga
threar assessment approach. Their study found that in schools
where threat assessment guidelines were followed, students
reported less bullying, felt more comfortable secking help,
and possessed more positive perceptions of schoo! climate.

In addition, these schools had fewer long-term suspensions.
Likewise, in another study, Gregory et al. {2010), using

of caring adults (support) were associated with school safecy.
Klein, Cornell & Konold (in press), using a sample of 3,687
high school students who completed the School Climate

Bullying Survey and questions about risk behavior from the
Youth Risk Behavior Surveillance Survey (YRBS), found that
positive school climate were associated with Jower student
risk behavior.

Aithough many urban and economically disadvantaged
schools are plagued by physical violence, most students are
not exposed to physical violence (Mayer & Furlong, 2010).
Unfortunately, this is not the case for social, emotional and
intellectual safety. In fact, bully-victim behavior is a serious
public health problem. Research from the Health Resources
and Services Administration’s (HRSA) Nacional Bullying
Campaign showed that up to 25 percent of US. students are
bullied each year (Melron et al,, 1998). As many as 160,000
students may stay home from school on any given day because
they are afraid of being bullied (Nansel et al,, 2001). The
growing trend of cyber bullying penetrates the home via
computers and celfular phones. At least one out of three
adolescents report being seriously threatened online, and 60
percent of teens say they have participated in online bullying.
A growing body of rescarch has underscored that bully-victim
behavior is toxic; it undermines K-12 students’ capacity to
learn and develop in healthy ways. When students bully and/
or are victimized repeatedly, it dramatically increases the
likelihood that they will develop significant psychosocial
problems over time (Wolke, Woods, Bloomfield, 8 Karstadr,
2000). Additionally, bullying affects student engagement and
lowers their commitment to schoolwork. Bullying seems to
adversely affect the witnesses, too. For example, a recent study
of more than 2,000 students (ages 12 to 16) found that those
who witnessed bullying reported more feelings of depression,
anxiety, hostility and inferiority than cither che bullies or
victims themselves (Rivers, Poteat, Noret, & Ashurst, 2009).

Homophobia is one of the most common causes of

bully-victim bebavior (Birkett, Espelage, & Koenig, 2009).
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s('car (Kc-)sciw, Diaz, & Greytak, 2008). In gcncrai.,. differences

{e.g., race, gender, sexual identity, disability, socio-economic
and/or cultural differences) are a common focus for bullying.
McGuire, Anderson, Toomey and Russell (2010) found that
school harassment due to transgender identity was pervasive,
and this harassment was negatively associated with feelings of
safety.

Recent research suggests that positive school climate is
associared with reduced aggression and violence (Karcher,
2002b; Goldstein, Young, & Boyd, 2008; Brookmeyer, Fanti,
& Henrich, 2006; Gregory, et al,, 2010) as well as reduced
bullying behavior (Kosciw & Elizabeth, 2006; Meyer-Adams
& Conner, 2008; Yoneyama & Rigby, 2006; Birkett et al.,
2009; Meraviglia, Becker, Rosenblath, Sanchez, & Rob-
ertson, 2003) and sexual harassment, regardless of sexual
orientation {Atrar-Schwartz, 2009). However, this relation-
ship has not been fully ehucidated. One study revealed tha
the association between scbool climate and level of aggres-
sion and victimization is dependent upon each student’s
feelings of connectedness to the school (Wilson, 2004).
Because the bullying of any one person is unacceptable and
because violence in schools is documented as a real problem,
future research needs to critically examine the complex set of
individual, group, and organizational factors that shape and
predict violent behavior in schools in order to better prevent
it.

What is clear is that comprehensive, ecologically in-
formed violence prevention efforts provide the essential
foundation for improvement. Recent reviews of effective
school discipline and bully prevention efforts underscore
that we need to recognize and targer individual, peer, school,
family, and community processes (Osher, Bear, Sprague &
Doyle, 2010; Swearer, Espelage, Vallancourt & Hymel, 2010;
Gregory & Cornell, 2009).

There is growing evidence that educarors also feel unsate
in schools. A significant number of teachers are threatened
and/or assaulted by scudents every year (Dworkin, Haney,

support {measured by teacher-reported help seeking) were as-
sociated with less teacher victimization, controlled for school
and neighborhood demographics. Their study also found that
student support was a consistent predictor of school records
of threats against faculey.

L.1. Rules and norms

Another important safety-related dimension s rules and
norms. Research underscores the importance of school rules
and perceived fairness in regard to dealing with students’
behavior. There is evidence that schools in which rules are
effectively enforced (i.e., better discipline management) have
lower rates of student victimization and student delinquency
(Gottfredson, Gottfredson, Payne, & Gottfredson, 2005).
One of the most important explicit or implicit norms in
schools refates to “witness-related” behaviors: cither being

a passive bystander who, knowingly or not, colludes with

and supports bully-victim behavior or being an upstander
who, directly or indirectly, says “no” to bully-victim behavior.
Twemlow and his colleagues have been involved with a bully
prevention program that focuses on promoting upstander
behavior { Twemlow, Fonagy, Gies, Evans & Ewbank, 2001;
Fonagy, Twemlow, Vernberg, Sacco, 8 Lirtle, 2005). Building
on and replicating these past empirical studies, for example, a
recent cluster-level randomized controlled erial with stratified
restricted allocation for 1,345 third to fifth graders in nine
elementary schools in a medium-sized Midwestern city found
that the teacher-implemented school-wide intervention that
did not focus on disturbed children substantially reduced
aggression and improved classroom behavior (Fonagy et al.

, 2009). The bully prevention/ pro-upstander effort was also
associated with pronounced improvements in elementary
students achieverment test scores (Fonagy et al., 2005).

How rules are enforced (e.g. the extent to which they are
consistently and fairly enforced) is another factor that shapes
how safe people feel in school. Consistent enforcement
of school rules and availability of caring adults have been
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and Lawson (2011) on the study of the effects of social group
norms (inclusion vs. exclusion vs. exclusion-plus-relational
aggression) and school norms (inclusion vs. no norm) on

a total of 383 children’s (7 and 10-year-old) intergroup at-
titudes indicated that children’s out-group attitudes reflected
their group’s norm but, with increasing age, they liked their
in-group less, and the out-group more, if the group had an
exclusion norm.

In summary, feeling safe in school is fundamental for
educators to be able to effectively teach and for to students to
effectively learn. Since 1998 the problems of school violence
and of bullying and harassment have been documented and
estimated to affect 25 percent of all students (Cohen, 2006;
Devine & Cohen, 2007; Melton et al., 1998). School bully-
ing and harassment have moved to the virtual school, which
is comprised of the social media that groups or individual
students use to harass their peers (Camphell, 2005). Both in
person and virtually bullying and harassment are most often
based on perceived differences of sexual orientation, cthnic-
ity, social class, and gender, alerting educators to the need
for diversity education as well as violence prevention inter-
ventions. Viokence against educators and staff has also risen
in recent years {Novotney, 2009). Safery must be the first

concern of every school, but school climare research (Cohen,

in press) shows that the best ways to address safety concerns
is by building strong school communities with respectful

and trusting relationships among and between teachers and
students with parents, school staff, and the surrounding com-

munity.

2. Relationships

The process of teaching and learning is fundamentally rela-
tonal. The patterns of norms, go als, values and interactions
that shape relationships in schools provide an essential area of
school climate. One of the most important aspects of rela-
tionships in school is how connected people feel to one an-

perceive a beteer structured and school discipline and more
positive studenc-teacher relationships, there are fower as-
sociations with the “probability and frequency of subsequent
behavioral problems” (Wang, Selman, Dishion, & Stormshak,
2010; Gregory & Cornell, 2009). Furthermore, it was found
for both Chinese and American students that when students’
perceived teacher-student support and student-student sup-
port, these perceptions were positively associated with self-
esteem and grade point average while negarively associated
with depressive symptoms (Jia et al,, 2009).

If a teacher-student relationship is negative and conflictu-
al in kindergarten, it is more likely that the student will have
hehavioral and academic problems in fater grades (Hamre &
Pianta, 2001). Also, teachers’ interactions with students can
directly affect students’ behavioral and emotional engagement
in the classroom {Skinner & Belmont, 1993). When teachers
support and interact positively with students, then students
are more likely to be engaged and behave appropriately {Skin-
ner & Belmont, 1993). Another study on the effects of the
4Rs program {Reading, Writing, Respect, and Resolution)
using a cluster randomized controlled trial design suggested
positive effects of teachers’ perceived emotional ability on
classroom quality (Brown, Jones, LaRusso, 8 Aber, 20 10).

Research has also shown that teachers’ work environ-
ment, peer relationships and feeling of inclusion and respect
are impostant aspects too. Ina study of 12 middle schools,
Guo (2012) found chac the teachers’ work environment
;which may be considered as an indicator of teachers’ refation-
ships with each other and school administrators, fully medi-
ated the path from a whole school character intervention to
school climate change. This indicates the critical foundational
role of positive adult relationships for a positive school
climarte. In the same schools, I—Iiggins—D'AJcssandro and
Sakwarawich (2011) demonstrated that students with special
needs, those who had Individual Education Plans (IEPs), only
were able to benefit from the positive school climate if they
felt included and respected by other students, indicating the
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and provide the optimal foundation for social, emotional and
academic learning for middle school and high school students
(Blum, McNecly, & Rinehart, 2002; Goodenow & Grady,
1993; Lee, Smith, Perry, & Smylie, 1999; Osterman, 2000;
Wentzel, 1997). These research findings have contribured to
the US. Department of Justice {2004), the U.S, Department
of Education’s {2007) Safe and Drug Free Schools network, the
U.S. Department of Health and Human Services and a grow-
ing number of State Departments of Education emphasizing
the importance of safe, civil and caring schools. Moreover,
one of the very crucial components of sound relationships has
been identified as ‘trust’ among members of the school com-
munity. For example, Bryk and his colleagues found evidence
that schools with high relational trust (good social relation-
ships among members of the school community) are more
likely to make changes that improve student achievement
{Bryk & Schneider, 2002).

3. Teaching and Learning
Teaching and learning represents one of the most important
dimensions of school climarte. School leaders and teachers
should strive to clearly define the sets of norms, goals, and
values that shape the learning and teaching environment.
Research supports the notion that a positive school climate
promotes studenrs’ abilities to learn. A positive school climate
promotes cooperative learning, group cohesion, respect, and
mutual trust. These particular aspects have been shown to
directly improve the learning environment (Ghaith, 2003;
Kerr, Ireland, Lopes, Craig, & Cleaver, 2004; Finnan, S chne-
pel, & Anderson, 2003}, For example, as also outlined in the
relationships section, research shows that the student-teacher
relationship in kindergarten is related to later academic suc-
cess and positive behavioral outcomes for students {Pianra,
Steinberg, 8 Rollins, 1995; Hamre & Pianta, 2001).
Additionally, knowing an organizational culture and
climare helps in “understanding individual as well as collec-
tive attitudes, behavior, and performance” (Ostroff, Kinicky,

Beady, Flood, Schweitzer, & Wisenbaker, 1977; Brookover
ctal, 1978; Brookover & Lezotre, 1979; Cook, Murphy &
Hunt, 2000; Freiberg, 1999; Griffith, 1995; Shipman, 1981;
Sherblom, Marshall & Sherblom, 2006; Sterbinksky, Ross &
Redfield, 2006), middle schools (Brand, Felner, Shim, Scits-
inger, & Dumas, 2003; Ma & Klinger, 2000), high schools
(Lee & Bryk ,1989; Power et al., 1989; Stewarr, 2008) and
for all levels of schooling (Gottfredson & Gottfredson, 198%;
MacNeil, Prater, & Busch, 2009). In this connection, studies
also point our the need to identify and include a wide range
of factors such as classroom and school processes and mulriple
school cfimate indicators when examining student outcomes
{Good 8 Weinstein, 1986; Madaus, Airasian, & Keliaghan,
1980; Rutter, 1983; Rutter et al,, 1979; Fleming et al,, 2005).
Moreover, there is also evidence that the effect of positive
school climarte not only contributes to immediate student
achievement, but its affect seems to persist for years {Hoy,
Hannum, & Tschannen-Moran, 1998). The relevant literature
also indicates that the prevalence of peer victimization in
high school is an important factor in high school academic
performance, Cornell, Gregory, Huang, & Fan (in press), in
their study of 276 Virginia public high schools, found that
the prevalence of teasing and bullying (P'TB) as perceived

by both ninth grade students and teachers was predictive of
dropout rates for the cohort four years later. Researchers have
also looked at the refationship between school climate and
academic achievement in relation to student classroom par-
ticipation. Studies show that when students are encouraged to
participate in academic learning, their potential for academic
achievement increases (Voelkl, 1995; Ladd, Birch, & Bubhs,
1999).

3.1, Social, emotional, civic and ethical education

The specific naturc and goals of K-12 instruction impact aca-
demic achievement in a variety of ways. Educators (like par-
ents} are always teaching social, emotional, civie, and ethical
as well as intellectual lessons, intentionally or not (Higgins-

Page 7

NATIONAL SCHOOL CLIMATE CENTER

341 West 38ths Street, 9th Floor, New York, NY 10018
www.schoolclimate.org



emotional learning programs have resulted in impressive gains
in achievement test scores and in increasing the academic
emphasis of elementary and middle school students (Bactis-
tich, Schaps, & Wilson, 2004; Bradshaw, Koth, Thormnton, &
Leaf, 2009; Elias & Haynes, 2008). A meta-analysis of over
700 positive youth development, social emotional learning
(SEL) and character education studies that revealed evidence-
based SEL programs had many significant positive effects,
including improving students” achievement rest scores by 1l
to 17 percentile points (Payton et al,, 2008}.4 Evidence also
comes from another meta-analysis conducted on 213 school-
based, universal social and emotional learning (SEL) pro-
grams involving 270,034 kindergarten through high school
students that suggested that Socio Emotional Learning (SEL)
participants, compared to the control groups, demonstrated
significantly improved social and emotional skills, atti-

tudes, behavior, and academic performance that reflected an
11-percentile-point gain in achievement (Durlak, Weissberg,
Dymnicki, Taylor, & Schellinger, 201 1)

3.2. Service learning

Implementing learning activities beyond the classroom is an
effective way to incorporate civic education into a school and
these activities, in turn, promote student learning. Encourag-
ing active and collaborative learning through authentic proj-
ects is most effective in an environment with a civic mission
that encourages trusting refationships between all members of
the school community (Carnegie Corporation of New York
8 Center for Information and Research on Civic Learning
and Education, 2003; Wentzel, 1997; Skinner & Chapman,

“This work overlaps with recent research findings about risk/protec-
tive Factors which the Search Institute has synthesized into their
“developmental assers” framework (Scales & Rochlkepartain, 2003)
and the focus on 21~ Century skills by the Partnership for 21st Cen-
tury Skills, 2009). Each of these organizations have synrhesized im-
portant pro-social and risk prevention research findings to develop
models and instructional goals that complement the socio-maoral
emotional Jearning/characrer education research noted above.

2001; Torney-Purta, Lehmann, Oswald, & Schulz, 2001). For
example, activities like communiry service and debares ahourt

whar kind of service to engage in enhance the learning envi-
ronment by providing students opportunities to participate
and to begin forming their own opinions of social and gov-
ernment systems {Torney-Purta, 2002; Youniss et al.,, 2002).
Moreover, when these activities are presented in a collabora-
tive environment, they encourage students to interact and
build upon one another’s ideas (Wentzel 8 Wartkins, 2002;
Ghaith, 2003). If students are given ownership and choice in
their service learning projects, there is evidence that students’
self-concept and tolerance for diversity will increase (Morgan
& Streb, 2001).

Furthermore, school climate influences how educa-
tors feel about being in school and how they teach. Recent
research shows that school climate powerfully affects the lives
of educarors and increases teacher retention. School climate
enhances or minimizes emotional exhaustion, depersonaliza-
tion, and feelings of low personal accomplishment (Grayson
& Alvarez, 2008; Higgins-1YAlessandro, 2002) as well as
attrition (Miller, Brownell, & Smith, 1999). Research shows
that when teachers feel supported by both the principal and
their peers, teachers are more committed to their profession
{Singh & Billingsley, 1998). A positive school climate is also
associated with the development of teachers’ beliefs that
they can positively affect student learning (Guo 8 Higgins-
D'Alessandro, 2011; Hoy & Woolfolk, 1993). The National
Commission on Teaching and America’s Future defines
school climate in terms of a learning community and argues
that poor school climate is an important factor contributing
to teacher retention {Fulton, Yoon, & Lee, 2005},

3.3. Perceptions of school climate

Comparing teachers’ perceptions to students’ perceptions is
also an important aspect to consider with regard to teaching
and fearning. When a study was conducted regarding student
and teacher perceptions of overall school climate and academ-
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more sensitive to school-level factors such as “student mobil-
ity, student-teacher relationships, and principal turnover”
(Mitchell, Bradshaw, & Leaf, 20 10). Moreover, studies have
also demonstrated that individual-level predictors, such as
having behavior problems at school, being held back a grade,
coming from a single-parent family, lower parents’ education
level, gender and students’ ethnic background, gender, and
age play significant roles in student perceptions of school
climate (Fan, Williams, & Corkin, 2011; Schneider & Duran,
2010}, These differences show that it is important to assess
both sets of perceptions in relation to school climate improve-
ment. In a study by Johnson and Stevens {2006), teachers’
perceptions of school climate in 59 elementary schools were
assessed using a modified version of the School-Level Envi-
ronment Questionnaire {SLEQ). The study found a positive
relationship between school mean teachers’ perceptions of
school climare and school mean student achievement.

The literature also shows that perception of the racial
climate is another determining factor in student achievement.
For example, Mattison and Aber (2007), using data from
382 African American and 1456 European American stu-
dents, showed that positive perceptions of the racial climate
were associated with higher student achievement and fewer
discipline problems. The study found that racial differences in
students’ grades and discipline outcomes were associated with
differences in perceptions of racial climate.

4, Institational Environment

This section includes studies on the institutional environ-
ment, which can be broadly categorized in two aspects: i)
school connectedness/engagement and, ii) physical layoue
and surroundings of school.

The Centers for Disease Control and Prevention (2009)
defines school connectedness as “the belief by students chat
adules and peers in the school care about their learning as
well as about them as individuals” There is a growing body of
research that suggests that school connectedness is a powerful

with violence prevention (Karcher, 2002a, 200'Zb; Skiba et
al., 2004), and student satisfaction and conduct problems
{Loukas, Suzuki, & Horton, 2006). Moreover, school climate
research indicates that school connectedness is a protective
factor against risky sexual, violence and drug use behaviors
{Caralano, Haggerty, Oesterie, Fleming, & Hawkins, 2004;
Kirby, 2001

In this context, the literature also documents evidence
on the relationship between perception of school climate
and student engagement. For example, Bandyopadhyay,
Cornell, Fan, & Gregory (2012}, using the statewide sample
of 7,058 ninth-graders randomly selected from 289 schools
participating in the Virginia High School Safety Study, found
that individual differences in perception of school climate
characterized by bullying were associated with lower commit-
ment to school, but not less involvement in school activities.
The findings from the study also suggested that school level
differences in student perceptions of bullying climate were
associated with both lower commitments to school and less
involvement in school activites.

Research on this topic has also investigated how smaller
schools can greatly improve school climate and how the physi-
cal layout of the school can affect safety. Studies on this topic
show thar there are various benefits co smaller schools for stu-
dent achicvement, safery, and refationships among members
of the schoo} community. For example, a study by McNeely et
al. (2002) found that smaller schools are positively correlated
to school connectedness. In addition, research suggests that,
at the middle-school level, smaller schools lead to better aca-
demic performance though the picture is more complicared
at the elementary and high school levels (Stevenson, 2006).
Howeves, reducing the school size is not the only way to im-
prove the school environment. Instead, a school should strive
to form smaller learning commumities as a way to improve the
learning environment {Cotton, 2001). On the other hand,

SFor a summary of this rescarch, sce Centers for Disease Conrrol
and Prevention {2009)
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field needs more research ro better inform this debate.

School space is another environmental dimension that
impacts students’ feelings about safeey. Astor exal,, (2010)
demonstrated that students felr unsafe in unsupervised areas
of the school building. In fact, there is a growing body of
research thart ifluminates how environmental variables such as
classroom layout, activity schedules and student-teacher inter-
actions can influence student behaviors and feelings of safety
(Conroy & Fox, 1994; Van Acker, Grant, 8 Henry, 1996). It
has been found that the quality of school facilities affects stu-
dent achievement and that the mediator of this relationship is
school climate (Uline & Tschannen-Moran, 2008).

5. Schoo! Climate, the Processes of School Improvement
School climate is an important factor in the successful
implementation of school reform programs (Bulach &
Malone, 1994; Dellar, 1998; Girtelsohn et al., 2003; Gregory,
Henry, & Schoeny, 2007; Guo & Higgins-D'Alessandro,
2011). For example, teachers’ perceptions of school climare
influence their ability to implemenc school-based character
and development programs (Beets et al., 2008; Guo, 2012).
Studies about the implementation of character education
programs suggest that the most effective oncs are those
incorporated into the school curriculum and developed
holistically with the school communicy (Kerr et al,, 2004).
For example, teachers are cxpected to positively influence
children and youth, not only reaching them to read, write,
and think in words and numbers, but also to develop their
social and moral sensitivities, character, and sense of citizen-
ship (Higgins-D'Alessandro, 2002; in press; Cohen, in press).
The core characteristics of a liberal educarion that are implicit
in specific sets of required disciplines are the development of
rational, critical, and imaginarive thinking, an understanding
of one’s culture, its values and traditions, as well as engaging
with other cultures, embracing diverse ideas, and being skilled
in methods and technologies that facilitate communication

of all kinds (Higgins-D'Alessandro, 201 1). There is a growing

et al.,, 2004).

Theoretically, school climate improvement efforts are
grounded in ecological systems theories of child and youth
development that recognize that characteristics of the indi-
vidual, family, school, and other layers of the environment
impact individual learning and behavior (Bronfenbrenner,
1979). Felner et al. (2001) argue, “whole school change
efforts, when implemented comprehensively and with ap-
propriate intensity and fidelity, may powerfully influence
the prevention of socio-emotional, behavioral, and academic
difhculties, as well as promotion of the acquisition of the full
range of developmental competencies necessary for life suc-
cess, well-being, and resilience {pg. 177). Some of the most
important research that elucidaces the relationship between
school climate and school improvement efforts has emerged
from a multi-year study of schools in Chicago. Bryk and his
colleagues found evidence that schools with high relational
trust (good social relationships among members of the school
community) are more likely to make changes that improve
student achievement (Bryk & Schneider, 2002). In their most
recent summary of this work, Bryk, Sebring, Allensworth,
Luppescu, & Easton (2010) detail how the following four
systems interact in ways that support or undermine school
improvement efforts: (i) professional capacity (e.g, teach-
ers’ knowledge and skills; support for teacher learning; and
school-based learning communities); (ii) order, safery and
norms {labeled as “school learning climate™); {iii) parent-
school-community ties; and (iv} instructional guidance (e.g.
curriculum alignment and the nature of academic demands).
The authors underscore how their research has shown rela-
tional trust is the “glue” or the essential element that coordi-
nates and supports these four processes, which are essential to
effective school climate improvement (Bryk, Sebring, Allen-
sworth, Luppescu, & Easton, 2010).

Summary
School climare—by definition—reflects students, school
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motion, moral education, character educarion, mental healch,
and social-emotional learning) have identified rescarch-based
school improvement guidelines that converge predictably to
promote safe, caring, responsive and participatory schools
{Brown, Corrigan, 8 Higgins-D’Alessandro, in press; Centers
for Disease Control and Prevention, 2009; Benninga et al,,
2003, Berkowitz & Bier, 2006; Greenberg et al., 2003; Co-
hen, in press). School climate matters. Positive and sustained
school climate is associated with and/or predictive of posi-
tive child and youth development, effective risk prevention
and health promotion efforts, student learning and aca-
demic achievement, increased student graduation rates, and
reacher retention, These research findings have contribured
to the U.S. Department of Education in examining ways to
use school climate and culture as an organizing data-driven
concept that recognizes the range of pro-social efforts {eg.
character and moral education, social emotional fearning, de-
velopmental assets, community schools) and risk prevention/
mental health promotion efforts that protect children and
promote essenrial social, emotional, ethical and civic learning
{Jennings, 2009).

Despite the contribution and the growing interest in
school climate improvement, the ficld lacks consensus about
definitions, measurements, improvement models, and defin-
eated implementarion strategies. Clearly, the field is evolving
and calls for rigorous and empirically sound research that
focuses on refating specific aspects and activities of interven-
tions to changes in specific components of school climate and
how both interventions and climate affect specific socio-mor-
al emotional, civic, and cognitive development and the teacls-
ing and learning of students and teachers. Understanding the

interactions of these processes in the contexts of interventions

will enable schools to successfully adapt interventions that
have been shown to promote these positive outcomes. The
keys to great schools include smarter educational policies

as well as changes at the schoof and district levels; however,
educators have the power to create schools that substantially
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Guiding Principles

The Responsive Classroom approach is informed by the work of educational theorists and the
experiences of exemplary classroom teachers. Seven principles guide this approach:

1. The social curriculum is as important as the academic curriculum.
2. How children learn is as important as what they learn: Process and content go hand in hand.
3. The greatest cognitive growth occurs through social interaction.

4. To be successfut academically and socially, children need a set of social skills: cooperation,
assertion, responsibility, empathy, and self-control.

5. Knowing the children we teach—individually, culturally, and developmentally—is as important
as knowing the content we teach.

6. Knowing the families of the children we teach and working with them as partners is essential to
children’s education.

7. How the adults at school work together is as important as their individual competence: Lasting
change begins with the adult community.

Classroom Practices

The Responsive Classroom is a general approach to teaching, rather than a program designed to address
a specific school issue. it is based on the premise that children learn best when they have both academic
and social-emotional skills. The Responsive Classroom approach consists of a set of practices that build
academic and social-emotional competencies and that can be used along with many other programs.

These classroom practices are the heart of the Responsive Classroom approach:

¢ Morning Meeting—gathering as a whole class each morning to greet one another, share news,
and warm up for the day ahead

e Rule Creation—helping students create classroom rules to ensure an environment that allows
all class members to meet their learning goals

« Interactive Modeling~teaching children to notice and internalize expected behaviors through a
unigue modeting technique

e Positive Teacher Language—using words and tone as a tool to promote children’s active
learning, sense of community, and seif-discipline

» Logical Consequences—responding to misbehavior in a way that allows children to fix and learn
from their mistakes while preserving thelr dignity



Guided Discovery—introducing classroom materials using a format that encourages
independence, creativity, and responsibility

Academic Choice—increasing student learning by allowing students teacher-structured choices
in their work

Classroom Organization—setting up the physical room in ways that encourage students’
independence, cooperation, and productivity

Working with Families—-creating avenues for hearing parents' insights and helping them
understand the school's teaching approaches

Collaborative Problem Solving—using conferencing, role playing, and other strategies to resolve
problems with students



Teacher Skill Drives Common Core Success
How Responsive Classroom® Helps

e

ffective implementation of the Common Core State
Standards calls for essential changes to teacher prac-
tice. Mapping curriculum content to the standards
is just half of the work of implementing the Common Core.
The second crucial half is providing teachers with the high-
quality, sustained professional development that enables
them to shift their instructional practices as needed so that
students learn in the ways intended by the Common Core.

“Without dispute, the single most important factor in
achieving the standards is teachers with instructional
prowess,” says Lora Hodges, executive director of North-
east Foundation for Children (NEFC), developer of the Responsive Classroom approach to
teaching. “We need teachers who engage all students, lift them to high levels of content
mastery, provoke critical thinking and deep analysis, and coach students into becoming
strong communicators and collaborators.”

Among US. teachers, there is no shortage of passion for helping every child succeed. The
Common Core makes it clear, Hodges notes, that there must also be no shortage of profes-
sional development in helping teachers transiate this passion into practice. “What a teacher
believes, knows, and does has a major influence on how students learn,” she says. “Teachers
are at their best when they have not just passionate beliefs but also knowledge of how stu-
dents Jearn best, and a body of evidence-based practices that enable them to deliver high-
quality instruction”

Since 1981, teachers have been turning to the Responsive Classroom approach to increase
their knowledge of teaching and their capacity to deliver high-quality instruction. When
they use this approach, students experience academic gains while building vital social and
emotional competencies—competencies such as a calm focus that enables deep thinking,
interpersonal skills for collaborating with diverse classmates, and a stick-to-itiveness that
helps them persist in the face of difficulty. These are among the crucial skills students need
to achieve the rigor inherent in the Common Core and to successfully navigate our increas-
ingly complex world.



What Is the Responsive
Classroom Approach?

Responsive Classroom is a research-based approach
to elementary education that gives teachers highly
practical sirategies for developing competencies in
three crucial domains:

% Engaging Academics: Offering lessons
and assignments that are active and interactive,
appropriately challenging, purposeful, and con-
nected to students’ interests so that students reach
higher levels of motivation, skill mastery, creativity,
critical thinking, and problem-solving.

s# Effective Management: Establishing and teaching behavior expectations,
handling behavior mistakes, managing the schedule, and organizing physical
spaces in ways that enable students to work with autonomy and focus.

s Positive Community: Creating an environment in which every child feels
safe and fuily included, teacher and students share a common purpose, and
a sense of joy envelops hard work, which together enable children to take the
risks necessary for learning.

Some examples of Responsive Classroom practices are starting each day with a whole-
class Morning Meeting to set the tone for learning, giving students meaningful choices
in their learning, and using positive teacher language to support maximum student
growth.

As schools and districts increasingly recognize that developing students’ social and
emotional competencies is key to improving academic outcomes, they are providing
Responsive Classroom professional development for their teachers.

As a result, an estimated one million students each year are impacted by Respensive
Classroom practices. School leaders report that after staff receive Responsive Classroom
training, their school sees increased teacher effectiveness, higher student achievement,
and an improved school climate.



RESEARCH: Responsive Classroom
Increases Teachers’ Use of Standards-Based Practices

Research shows that the Responsive Classroom approach strengthens teachers’ ability to help
students meet Common Core standards. A 2013 study by the University of Virginias Curry
School of Education found that teachers who use the Responsive Classroom approach used
higher levels of standards-based mathematics teaching practices than non-Responsive Class-
room teachers. As a result, researchers studying their classrooms observed:

# Higher levels of mathematical discourse
# More skill in representing mathematical concepts and problems
#¢ Greater cognitive depth within lessons

# Greater coherence and accuracy of mathematical content

For details, see the research brief “The Responsive Classroom Approach Increases the Use of Standards-Based
Mathematics Teaching Practices” by Erin R. Oftmar, Sara E. Rimm-Kaufman, Robert Q. Berry, and Ross A. Larsen.
httpy/fbitly/re_math

For other research on the Responsive Classtroom approach, visit www. responsiveclassroom.org/research,

A cLoSER Look: How Responsive Classroom Aligns
With the Common Core

All Responsive Classroom practices help teachers create the conditions that enable students
to do the higher-order learning called for by the Common Core. Especially important are
the Responsive Classroom solutions that address the following Common Core chailenges:

Common Core Chalienge:
| & Climate of Learning All Bay, Every Day

All the Common Core-aligned tools and techniques being
offered to teachers will go only so far without one linchpin:
the use of positive and effective teacher language.

Language—word choice, tone of voice, and pacing—is perhaps the most powerful tool
available to teachers. It permeates every aspect of teaching. Teachers can't give a lesson,
welcome a student into the room, coach students on a math assignment, or guide a lan-
guage arts project without using language.

And how a teacher uses language has a huge impact on how students think, feel, and learn,
Skillful teacher language creates a climate of joyful, rigorous learning and lights a fire in
each child; unskillful teacher language can create a climate of frustration or fear and tear



children down. If teachers are going to help students reach the high bar set by the Common
Core, they need to pay attention to this most potent item in their teacher toolkit.

Every adult can probably name a time when a mentor’s words inspired them to go for
something big, or when an especially encouraging comment kept them going when they
were tired or scared. The question is, What exactly was it that made those utterances so
inspiring and encouraging? How can teachers become conscious of those elements of
language and use them deliberately when they speak to students?

Responsive Classroem solution: Using effective teacher language

Responsive Classroom trainings and resources break successful teacher language down
into its building biocks and teach them to educators systematically. For example, teachers
learn these four types of language that are especially crucial for helping students reach
Common Core standards:

# Envisioning language—language that inspires students to imagine themselves
achieving beyond their current reality

# Open-ended questions—questions that encourage inquisitiveness and connection-
making by drawing on students’ own thoughts, knowledge, and feelings

# High-guality feedbadi—feedback that names what students are specifically doing
well so they know what to build on as they progress toward learning goals

# Remindeys and redirections—brief words and phrases that keep children’s behavior
on track while building their autonomy, sense of competence, and self-discipline

For each type of language, teachers learn not only the how’s (which words and what tone of voice
have the most impact), but also the when's (in what situations to use each type of language).

'This conscious use of language brings out the best in children, inspiring hard work and
enabling profound growth in students’ academic engagement and achievement.

Common Core Challenge:
Rich Academic Conversations

The Common Core’s Speaking and Listening standards reflect
a vision of students engaged in rich academic conversations
and oral presentations that open minds and deepen learning.

“This is a worthy vision because it’s this kind of high-quality
communication that allows students to reap the full benefit
of school,” says NEFC’s Hodges.

To succeed in academic conversations and presentations, students need to use a certain
language—the language of learning. As Hodges puts it, “The language of learning is much
more than ordinary speech. It is a set of concrete skills and strategies for listening, then



thinking; for thinking, then speaking; for transtating curiosity into well-thought-out ques-
tions and arguments; for building on others’ ideas and taking a conversation and train of
thought to a higher and higher level”

Students don’t come to school automatically knowing how to speak this language. Nor can
we expect them to gradually pick it up by themselves. Instead, we need to deliberately teach
the Janguage of learning to students from the earliest grades onward, guiding them in the
specific skills, words, and social conventions that make up this language.

But just as students don’t automatically know this language, teachers may not automatically
know how to teach it. Many may think there’s nothing to this language, and so there’s noth-
ing to teach. Others might think the opposite—that the language of learning can't be taught,
that some people just think and communicate in this way and some just dont. “Both would
be dangerous assumptions,” says Hodges. “Speaking, listening, reasoning, and intellectual
curiosity are proficiencies that students must have as they work on curriculum that’s mapped
to the Common Core. When they come to the table without this set of proficiencies, or come
with any of these proficiencies underdeveloped, teachers can and must teach them what they
need to know.”

Responsive Classroom solution: Teaching the language of learning

The Responsive Classroom approach gives teachers ways to explicitly teach the language
of learning. It addresses core speaking and listening competencies such as:

# Listening with respect and to fully understand

# Speaking clearly, concisely, and confidently

# Asking purposeful questions and answering others’ questions thoughtfully

# Backing up assertions with sound evidence

# Agreeing and disagreeing respectfully to advance powerful exchanges of ideas

All Responsive Classroom teaching practices help build children’s speaking and listening
skills, and teachers receiving training in the approach learn how to use these practices
in concert to introduce the skills, give students multiple opportunities to practice, offer
meaningful feedback, and address common mistakes.

Importantly, teachers learn how to integrate this teaching and practice into activities
throughout the school day—during math and fanguage arts and other academic lessons,
in Morning Mecting, during recess and lunch, and at dismissal--rather than treating them
as an add-on to the teaching of academic content.

When teachers systematically teach the language of learning in this way, classroom discus-
sions and presentations take on new depth and nuance. Not only does this mean meeting
the Common Core standards, it also means that students get practice in the speaking and
thinking skills they need for navigating life outside of school.



Common Core Challenge:
More Complex Content and Skills

'The Common Core is asking students to master harder con-
tent and skills. To name just a few examples, certain content
and skills are being taught a grade earlier than before; students
are being asked not only to solve math problems, but also to
explain to others how they solved those problems; and in reading and writing, students are
expected not only to draw conclusions, but to cite evidence to justify those conclusions.

“Teachers might feel a bit overwhelmed by these expectations,” says Responsive Classroom
program developer Mike Anderson. “But by thinking through what skills their students are
missing and then teaching students these skills, they’ll make the prospect of reaching these
standards manageable for themselves and their students”

Before every assignment, says Anderson, teachers should think about the prerequisite skills
students need. “If students are being asked to explain to each other how they soived a prob-
Jem, do they know how to take turns talking? Do they know how to respectfully show that
they aren't {or are) following a classmate’s explanation? If they're to cite evidence to back up

a conclusion, do they know how to mark important information in a text so they can find it
Jater? Do they know how to think about whether information is important in the first place?”

By asking such questions and then specifically modeling each missing skill, Anderson notes,
teachers will be able to scaffold children toward succeeding at more complex tasks.

Responsive Classroom solution: Interactive Modeling

When teachers receive Responsive Classroom training, another practice they learn is Inter-
active Modeling, a simple yet highly effective technique for teaching these prerequisite skills,
In conventional modeling, teachers show students what a procedure, task, or thinking
process looks like. Interactive Modeling goes beyond that in three important ways:

§ Active observation by students—Teachers using Interactive Modeling do little
to no narrating and explaining during their modeling. Instead, they prompt students
themselves to notice details about what the teacher demonstrated.

# hmmediate practice—Interactive Modeling has built-in steps for students to imme-
diately practice the skill the teacher demonstrated.

s Immediate feedbadi—Teachers using Interactive Modeling observe students’
practice carefully and take the time to give high-quality feedback in the moment.

“This combination of active noticing, immediate practice, and immediate feedback is so
powerful, Anderson comments. “It gets students to engage more deeply, learn more, and
remember more. And that means they build a firmer and more logical staircase of compe-
tencies that enables them to tackle harder content and skills”



Common Core Challenge:
Genuine Student Engagement

The cognitive tasks the Common Core is asking students to
do—analyze texts and data, evaluate arguments, interpret
words from context, integrate information from diverse
sources, apply methods learned in one context to another—
require mental stamina and will feel like hard work to many children.

To motivate children to keep trying when the work gets hard, teachers need to ensure that
the work is engaging. One of the best ways to do that is to give students some choice in their
learning.

Teachers have always built choice into their lessons: Choose six of the following ten questions
to answer or Choose a partner fo work with. But these sorts of choices aren't motivating
enough for students to truly stretch themselves.

So what kind of choice will do the job? And how can teachers structure choice so that stu-
dents meet important learning goals, their own work stays manageable, and the classroom
remains calm and orderly?

Responsive Classroom selution: Academic Choice

The Responsive Classroom practice of Academic Choice meets all these criteria. Students are
invited to choose, within teacher-set boundaries, what they learn, how they learn, or both.

# What te learn—For example, to meet a particular learning goal, a teacher may allow
students to decide which book to read, which animal to study, which community
issue to research, and so forth.

4 How to learri—For example, after students read a nonfiction text about the American
Revolution, a teacher may give them three choices for how to analyze and suminarize
the text: write an essay, create a graphic representation, or write a song.

Meaningful choices such as these are highly motivating. If a child can choose a topic that
sparks her, she’ll be more willing to do the difficult text analysis being asked of her. If a stu-
dent can select a research presentation method that maiches his learning style or that he
feels competent with, he'll go into the research with more confidence and energy.

In addition to giving meaningful choices, teachers using Responsive Classroom Academic
Choice lead students through three activity phases:

s Plapning-~Teachers present available choices for meeting a learning goal and then
help students choose and plan their work responsibly.

s Warking—Students follow through on their plan. As students work, teachers observe,
offer support, and extend students’ thinking.



# Refleciing—Teachers guide children in answering questions such as What about
my work surprised or excited me? and How does this work change the way I think
about this topic? Such questions help children assimilate what they've learned.

Giving truly meaningful choices and taking children through these three phases of aca-
demic work improves children’s thinking and problem-solving skills, decreases problem
behaviors, and builds their social interaction skills. These outcomes are vitally important
if students are to succeed with the Common Core.

Keeping the Focus on
Teacher Skill

“We need common training and common
resources, one teacher tweeted in response
to a news commentary asking how our na-
tion is to effectively implement the Com-

= mon Core. This teacher was exactly right.
If we give teachers the appropriate training and resources, they'lI transform their teach-
ing from good to great, enabling children to soar to new heights. Responsive Classroom
professional development is one way to ensure that teachers have the skills they need to
help children meet the Common Core State Standards.

Northeast Foundafion for Children, Inc.
85 Avenue A, PO, Box 718
Turners Falls, MA G1376-C718

800-360-6332 Fax 877-206-3952
www.responsiveclassroom.org

This white paper is available
on the Responsive Classroom website at
htto://bit ly/rewhitepaper2

Photegraphs © Alice Praujansky and Jeff Woodward, All rights reserved.
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News from CASEL and Our Partners in the Field of Social and
Emotional Learning

A Leading SEL Program Gets Positive Results—But
Only if It's Used

by Sara Rimm-Kaufman

in March 2014 the American Educational Research Journal (AERJ)
published results from a large, rigorous, three-year study of the
Responsive Classroom approach. Responsive Classroom is one of 23
exemplary evidence-based social and emotional learning programs
identified in the 2013 CASEL Guide. The study, funded by the Institute of
Education Sciences in the U.S. Department of Education and the National
Science Foundation, was conducted by Sara Rimm-Kaufman and
cofleagues at the University of Virginia Center for the Advanced Study of
Teaching and Learning (CASTL). In addition to being a national leader in
the SEL field, in 2007 Rimm-Kaufman was the first scholar to receive
CASEL’s Joseph E. Zins Award for Action Research on Social and
Emotional Learning. In this blog entry, Rimm-Kaufman describes the

origins of the study, its method, and its findings.

In 2000 | began research on the Responsive Classroom approach. fve
conducted two studies—one from 2001 to 2004 and a second from 2008-
2011. My goal has been to conduct research and share findings that
provide guidance for administrators and teachers making decisions about
daily practice in classrooms. There has been a consistent, single thread
present in both studies—my team and | wrestle with key questions about
howthe Responsive Classroom creates change. The focus on

“mechanism’ speaks to a need we have in educational and psychological

www.casel org/news/2014/3/19/a-feading-sel-program-g efs-positive- resultshut-cnly-if-its~used
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research to understand how children’s personal attributes and their
experiences in classrooms influence their self-control, engagement in
learning, and achievement. Recently we have been examining this issue
in math classrooms in the presence of the new, challenging mathematics

standards.

I was initially drawn to Responsive Classroom because of the intent of its
developers. The approach was created by a group of wise educators who
wanted schools to feel like caring, safe communities. Upon examining the
principles and practices, | could see they were based on strong
developmental theory. They didn’t just focus on improving a set of social
and emotional skills in children. They also focused on enhancing the
capacity of teachers to be able to interact with children effectively. For
example, teachers learned strategies to facilitate warm and responsive
interactions with children, use proactive approaches to handling behavior
problems, utilize language effectively, and foster children's development

of self-control and autonomy.

The study described in the AERJ article examined the efficacy of the
Responsive Classroom approach over three years. Twenty-four schools
were assigned randomly fo intervention or comparison conditions. We
studied 2,000 students and their teachers from the end of second grade
to the end of fifth grade to examine the effects of exposure to the
Responsive Classroom approach on math and reading achievement. We
paid careful atiention to the interactions that occurred when teachers
were using Responsive Classroom practices. We watched and coded
seven hours of video footage for the 300 teachers. Each video was
coded between two and three times with different coding systems. We
measured use of Responsive Classroom practices in one set of
observations and utilized the Classroom Assessment Scoring System in
another. For math classrooms we used the M-Scan measure to assess

teachers’ use of standards-based mathematics.

These observations expanded our understanding of classroom and
teaching practices. We have published papers in the Journal of Schoof
Psychology, School Psychology Quarterly, Prevention Science, School
Psychology Review, and the Efementary School Journal that shed light on

Responsive Classroom practices and teacher effectiveness. The findings

www.casel org/news/2014/3/19/a-leading-sel-program-g sts-positive-resultsbut-onty-if-its- used
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we report in the recent AERJ paper showed that exposure to Responsive
Classroom practices produced 11-12%-ile gains in student math and
reading achievement over three years. Gains were larger for students
who were in the lowest quartile (below 25%-ile) in math achievement in
second grade. However, the findings show that simply receiving training in
the Responsive Classroom approach did not improve student
achievement. Achievement gains were only evident when teachers
adopted the Responsive Classroom practices and used them regularly in

the classroom.

Focus groups with teachers revealed experiences that were important in
helping them adopt Responsive Classroom practices. Principal support
for Responsive Classroom practices was critically important. So were
efforts by school leaders to create a psychologically safe environment

that allowed teachers to take the risk of learning and using new methods.

To read the AERJ article go to:
hitp://aer.sagepub.com/content/early/2014/02/21/0002831214523821 .ab

stract

For more information about research conducted by Sara Rimm-Kaufman

see’

http://www socialdevelopmentlab.org/

For short informative article summaries from the Center for Advanced

Study of Teaching and Learning see:
http:/fcurry.virginia.edu/research/centers/castl/projects/castl-research-

briefs

For information about doctoral and masters programs that teach about
SEL at the Curry School of Education, see:
hitp.:#/curry. virginia.e du/academics/areas-of-study/educational-psychology

For information about the Responsive Classroom approach, see

www.responsiveclassroom.org

weaw.casel .org/news/2014/3/19/a-teading -sel-prog ram-g efs-positive-resultsbut-onl y-if-its-used
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Defining Bullying Down

By EMILY BAZELON
NEW HAVEN

THE March 3 death of Bailey O’Neill, a 12-year-old boy in Darby Township, Pa., was widely
attributed to bullying, based on allegations that a classmate hit the boy in the face in January.
He suffered a concussion, his family said, and eventually seizures.

Bullying was also the headline in the death of Amanda Todd, a 15-year-old Canadian girl who
committed suicide after making a viral video in which she described being seduced, stalked and
blackmailed online, probably by an adult.

Were these instances of actual bullying? It’s hard to say. But what’s notable is that observers
automatically assumed they were, even though we know that “bullying” isn’t the same as
garden-variety teasing or a two-way contlict. The word is being overused — expanding,
accordionlike, to encompass both appalling violence or harassment and a few mean words. State
laws don’t help: a wave of recent anti-bullying legislation includes at least 10 different
definitions, sowing confusion among parents and educators.

All the misdiagnosis of bullying is making the real but limited problem seem impossible to solve.
If every act of aggression counts as bullying, how can we stop it? Down this road lies the old
assumption that bullying is a rite of childhood passage. But that’s wrong.

Bullying is a particular form of harmful aggression, linked to real psychological damage, both
short and long term. There are concrete strategies that can succeed in addressing it — and they
all begin with shifting the social norm so that bullying moves from being shrugged off to being
treated as unacceptable. But we can’t do that if we believe, and tell our children, that it’s

everywhere.

The definition of bullying adopted by psychologists is physical or verbal abuse, repeated over
time, and involving a power imbalance. In other words, it’s about one person with more social
status lording it over another person, over and over again, to make him miserahle

4 MORE IN OF
But when every bad thing that happens to children gets called bullying, we enc o Op-Ed (
misleading narratives that ohscure other distinct forms of harm. In the case of = Thatch
district attorney has said he has found no evidence of bullying as he properly d Read More
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history of intimidation over time. It’s a tragedy if the evidence ends up
from head injuries caused by another child’s punches, but it’s a different kind of tragedy if that
child was known for bullying, and that his parents and his school failed to stop him.

In the video Amanda Todd made before her death, her account of online seduction, stalking and
blackmail cries out for condemnation and police investigation. Yet because she also reported
conflicts with kids at her school, her death was mostly ascribed simply to bullying.

On the other extreme of the spectrum, overly broad legal definitions of bullying — for example,
ones that leave out the factors of repetition or power imbalance — can lead parents to cry bully
whenever their child has a conflict with another child.

Sorting through the accusations is a burden for schools, especially when state laws straitjacket
their response to a bullying accusation, rather than allowing them to use their judgment and
take account of context. And the “bully” label carries a stigma that’s hard for a child to escape.
It makes a child seem permanently heartless, rather than capable of feeling empathy, which
almost all are.

Crying wolf about bullying isn’t good for the children who play the victim, either. Those who
hold onto that identity are less likely to recover from adversity. Bullying victims need
sympathy; they also need help learning to be resilient.

One way to better identify real bullying is to listen to how teenagers themselves describe their
interpersonal conflicts. Most teenagers can identify bullying, but they can also distinguish it
from what they often call “drama,” which, the researchers Danah Boyd and Alice Marwick have
shown, is an accurate and common name for the ordinary skirmishes that mark most children’s
lives. In fact, it’s drama that’s common, and bullying, properly defined, that’s less so.

Understanding what bullying means to children is integral to the success of every smart
bullying prevention effort, because it harnesses the power of the majority. One effective
strategy is for schools to survey their own students about bullying, and then broadcast the
results to students. When they see evidence of what most of them know intuitively — that
bullying is outlier behavior — they’re even less likely to engage in it.

It’s also crucial for the adults in the school to set the tone. They have to understand what
bullying is and what it’s not, respond when they see a domineering child going after a victim,
and foster the strong ties with students that make all the difference for children’s sense of
belonging and decisions about where to turn when they need help.

Adults can also often do more good by asking questions that push children to come up with their

www.mtimes. comy201 3/03/12/opinior/defining -bulving-down. bt Pernc=eta 1&_r=08pagewanted=print 213
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own strategies than by dictating solutions themselves. By many measures, teenagers today are
faring better than they were a generation ago. The rates of teenage pregnancy, binge drinking
and drunken driving are down. So is violent juvenile crime and even fighting on school property.

Those heartening developments help explain why bullying is holding our national attention: as a
society, we have the wherewithal now to attend to a psychological harm that has long deeply
affected kids, but which adults used to mostly ignore. Bullying is a problem we can and should
address. But not if we’re wrongly led to believe that it’s everything and everywhere.

Emily Bazelon is a senior editor at Slate and the author of “Sticks and Stones: Defeating the Culfure
of Bullying and Rediscovering the Power of Character and Empathy.”

This article has been revised to reflect the following correction:

Correction: March 18, 2013

An Op-Ed essay on Tuesday about the widening definition of bullying misidentified the hometown of
Bailey O'Neill, a 12-year-old boy whose death was widely attributed to bullying. It was Darby
Township, Pa., not Upper Darby.

waw.nylimes.comv2013/03/12/opinfon/defining -butfying -down. hirr ?emc=eta’i&_r=08pag ewanted=print
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Why We Don't Use the Word “Bully” to Label Kids
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University

“That kid is a buly.”

We have all heard someone utter these words at one time or another, butis it fair to label a child?

"The labets bufly, victim, and target are used
often by media, researchers and others to
refer to chifdren who bully others and
children who are buftied. Yef, you wen't find
these terms used in this way on
StopBultying.gov. For exampte, rather than
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calling a chiid a "bully,” our website refers to
“the child who bullied.”

Some have asked us: Why does it matter?
lsn't it easier to just say "bully?”

We can certainly understand wanting to use
shorthand terns, since i feels a bil clumsy
saying “the child who bullied” or “the child
who was bullied.” However, here are several
important reasons we avold using labels like
bufly and victim:

1, Using a label sends a message that the child’s behavior doesn’t change from one situation to the next
Actually, a child may play different roles in bullying, depending on the situation. She may buily a younger chitd on the
bus on Monday, waich anxiously as a fiend is verbally bullied on Tuesday, and be builied herself online over the
weekend. Research confirms that a smalf but worriseme group of chifdren are regularly bullied but also bully others
{Limber et al., 2012; Nansel et al., 2001; Salmivalii & Nieminen, 2002).

2. Labeis suggest that behavior is fixed and is unlikely to improve over time. Fortunately, behavior can
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change for the better. A 2nd grader may frequently bully a classmate but, with help from teachers and parents, could
stop this behavior by 3rd grade. Neverlheless, the labe! may have “stuck” and could be associated with him through his
elementary years and beyond.

3. Labels can be harmful to kids, in her book "Mindset: The New Psychology of Success,” Stanford University
psychalogist Carol Dweck notes that labels can fimit how children see themsetves and how other children and adults see
them. She argues that every label sends a message that tells children how to think about themsehes. Too oflen, the
messages say, "You have permanent traits and fm judging them,” as opposed te “You are a developing person and 1 am
interested in your development.”

Both positive and negative fabels can cause problems. Accerding to Dweck, "when you're given a positive label, you're
afraid of losing i, and when you're hit with a negative label, you're afraid of desering it." These labels may also aflect
how others treat chifdren who are involved in bullying - even if they describe the behavior using other terms, such as
“fighting” or “drama.” When children are labeled as "bullies,” it may signal to their peers that they are bad kids who
should be awided and it may give adults parmission to show scom. Simiarly, when children are jabefed as “Wctims,” this
may send a message that they are weak or desening of pity — when what they may actually need is help to stop the

bullying.
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4, Using labeis may suggest that butlying is purely the “fauit” of the child and allow usto ignore other
factors that contribute to bullying behavior. Although individual differences in temperament and persenalify may play
a role in children’s involvernent in bullying, there are many factors that make bullying more of less likely, such as peer
influences, family dynamics, and school climates (Kowaiski, Limber, & Agatston, 2012; Espelage & Swearer, 2011). To
reduce bullying, it is important ¢o focus on aff of these factors.

So, the next time you are tempted fo use the terms “bully,” “ictim® or even “bulfy-victim” as shorthand labels fer children
involved in bullying...dom't. Focus on behavior, not on the label.

B Join the conversation on the StopBullying.gov Facebook page &
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ACCEPTABLE USE AGREEMENT: INTRANETI!NTERNE'F
Grades K- 2 *

tncluding Summer School
{Renewable in Grades 3, 6 & 9)

As a part of my schoolwork, my school gives me the use of computers and storage space on the server for my work.
My behavior and language are to follow the same rules I follow in my class and in my school. To help myself and
others, I agree to the following promises: '

1. I will use the computers only to do school work, and not for any other reason. Iwill not store material that
is not related to my schoolwork.

2. I will use the Internet only with my teacher's permission.

3. I will not give my password to anyone else, and I will not ask for or use anyone else’s password.

4. 1 will not put on the computer my address or telephone number, or any other personal information about
myself or anyone else.

5. I will not upload, link, or embed an image of myself or others without my teacher’s permission.
6. I will not play games that a teacher has not approved.

7. I will be polite and considerate when ] use the computer; 1 will not use it to annoy, be mean to, frighten,
threaten, tease, bully, or poke fun at anyone; I will not use swear words or any other rude language.

8. I will not try to see, send, or upload anything that says and/or shows bad or mean things about anyone's race,

religion ciisex. I will not trv to see, send, upload or play any games, apps or websites that are violent or
promote violence.

9, I will not damage the computer or anyone else's work.
10. I willjnot take credit for other people’s work and I will not pretend to be anyone else online.

11. If I have or see a problem, I will not try to fix it myself but I will tell the teacher.

12. T will not block or interfere with school or school system communications.

13. My teacher may look at my work to be sure that I am following these rules, and if I am not, there will be
consequences which may include not being able to use the computer.

14. I know that the conduct that is forbidden in school is also forbidden when I use computers outside of

school if i} interferes with other students’ education, and if I break the rules there will consequences in school.

As a part bf my schoolwork, my school lets me bring my own device, such as a phone, tablet or computer, to school
with me. ¥ promise to follow the same rules I follow in my class and in my school and using school computers. To
help myself and others, I agree to the following promises:

1. 1 will nlot use my device to take a photo or video of anvone else unless the teacher savs it is okay as part of a
lesson, -

2. 1knowlthat my teacher can take my device away from me and can look at my device at any time if it
appears thfat I am not following the rules or if | am using myv device at a time | am not supposed to use it.




3. If the tbacher tells me to turn off my device, put my device away ot give my device to my teacher, I will do
it right away.

4. 1 knowlthat school is not responsible if anything happens to my device at school and that I can’t leave my
device at school overnight.

Print Student’s Name: School: Grade:

Student’s Signature: Date:

Parents: J have read and discussed with my child the Acceptable Use Agreement, and I give permission
for his or her use of the resources. Iunderstand that computer access_and my child’s ability to bring
his/her own device areis conditional upon adherence to the agreement. Although students are supervised
using computers, and their use gf school computers is electronically monitored, I am aware of the
possibility that my child may gain access to material that school officials and I may consider
inappropriate or not of educational valye,

Print Parent’s Name:

Parent’s Signature: Date:

] * STUDENTS MAY NOT USE COMPUTERS OR BRING THEIR OWN DEVICES UNLESS
. THIS AGREEMENT IS SIGNED AND RETURNED TO THE TEACHER.




ACCEPTABLE USE AGREEMENT: INTRANET/INTERNET
Grades 3-5,*

Inciuding Summer School
{Renewable in grades & & 9)
As a part of my schoolwork, my school gives me the use of computers and storage space on the server for my
work, My behavior and language should folfow the same rules ! follow in my class and in my school. To help
myself and others, | agree to the following promises:

4, | wiil use the compuiers oniy to do school wark, as explained o me by my teacher and not for any other reason. | wiil
not use a school computer for personal or ilegal purposes.

2. | will use the Internet only in ways the teacher has approved,
3. I will not give my password to anyone else, and ! will not ask for or use anyone else's password,

4, 1 will nof put on the computer my address or telephone number, or any other personat information about myself or
anyone else. '

5. | wili not upload, fink, or embed an image of myseif or others %o non-secured, public sites.

6. | will not use games or other electronic resources that have objectionable content or that engage me in an
inappropriate simulated activity.

7.1 will be polite and considerate when | use the computer. | will not use it fo annoy, be mean fo, frighten, tease, or
poke fun at anyone. 1will not use swear words or other rude language.

B. { will not use the computer to bufly or threaten anyone, including teachers, schoolmates or other children.

9, | will not try to see, send, or upioad anything that says and or shows bad or mean things about anyone's race,
religion or sex. | will not try 1o see, send, upload or play any games, apps or websites that are viclent or promote

violence.

10. ¢ will not damage the computer or anyone eise's work. $will not pretend to be anyone else online,
11. | will not break copyright rules or take credit for anyone else’s work.

12. If | have or see a problem, | witl nat try to fix it myself but | will teli the teacher. /f the problem is an Inappropriate
image | will jurn off the monitor and then seek help.

13. | will not block or interfere with school or schoo! sysiem communications.

14. My computer use is not private; my teacher may look at my work fo be sure that | am following these ruies, and if 1
am not, there will be consequences which may inciude not being able fo use the computer.

15. | know that the conduct that is forhidden in school is aiso forbidden when | use computers outside of school if it
interferes with other students’ education, -and if { break the rules there wili be consequences in school.

; . RARRRRAS [ Formatted: No butlets or numbering ]
As a part of my schoolwork, my schoof lets me bring my own device, such as a phone, tablet or computer, to .. { Formatted: Font: Bold, Ttalic J
school with me. | promise fo follow the same rufes | follow in my class and in my school and using school e
computers, as deseribed above, To help myself and others, | agree to the following promises: - e { Formatted: Font: Bold, Ialic ]
1. | will not use my device 1o fake photos or video of any other person unless it s partofalessonand thave - *: .- -{ Formatied: Font; Bold )
penmission from. my feacher. { Formatted: Indent: Lef: 0.25" J
2. | will not use social media apps or websites on my device while | am at schocl.
from me and can look af my device at any fime if t apoears that i ... { Formatted: Font: Bold




3. If the teacher tells me fo tura off my device, put my device away o turn in my device o the teacher, | will do itright ... {Farmatted; Font: Bold _}
away.

4. | know that school is not responsible If anything happens to my devige at school and that 1 can't leave my device at«. { Formatted: Font: Bold _J
schoat overniaht. - [ Formatted: Indent: Left: 0.25" J
Print Student’s Name: School: Grade:

Student’s Signature: Date:

Parents: ! have read and discussed with my son or daughter the Acceptable Use Agreement, and | give permission for
him or her fo use these resources. [ understand that computer access and my child’s ability to bring his/her own device is
are conditional upon adherenca io the guidelines above, Although siudents are stupervised when using these resourges,
and their use is elecironically monitored (while on school computers), | am aware of the possibility that my son or daughter
may gain access fo material that schoof officials and | may consider inappropriate or not of educaficnal value.

Print Parent’s Name:
Parent’s Signature: Date:
* STUDENTS MAY NOT USE COMPUTERS OR BRING THEIR OWN DEVICES UNLESS

THIS AGREEMENT 1S SIGNED AND RETURNED TO THE TEACHER.




ACCEPTABLE USE AGREEMENT: INTRANET/NTERNET

Middle Schools and High Schoo! *
{including Summer School)

I understand that the Westport schools provide electronic resources, including Tnternet access and siprage space for students’ work, as an
integral part of the curricutum. Behavior and language in the use of these resources should be consistent with clussroom standards, T

agree to the following responsibilities and restrictions:

1. I will use the electronic resources, inciuding storage space, onfy for educational purposes refated to work in Westport schools, and
not for ary personal, commercial or illegal purposes.

2. T will use the Internet onfy with the permission of the staff member in charge.

3. T will not use games or other electronic resources that have objectionable content or that engage me in an inappropriate simuleted
activity.

4. T will not give my password to any other user, nor attempt to learn or to use anyone else’s password, and I will not transmit my

address or telephone number, or any personal or confidential information about myself or others.

5. I will not upload, link, or embed an image of myself or others to non-secured, public sites without my teacher’s permission and a
signed parental permission slip.

&. T will not make statements or use the likeness of another person through website postings, email, instant messages, etc., that harass,
intimidate, threaten, insult, libel or ridicule students, teachers, administrators or other staff members of the school community, make
statements that are falsefy attributed fo others, or use language that is obscene. | will not impersonete another individual online in any

forum,

7. Y will not attempt to access, upload, or transmit material that attacks ethnic, religious or racial groups, or material that is
pomographic, violen, or explicitly sexuai in nature.

8. T will not violate copyright laws, damage or tamper with hardware or software, vandalize or destroy data, intrude upon, alter ar

destroy the files of another ser, introduce of use computer “viruses,” attempt to gain access fo restricted information or networks, or
block, intezcept or interfere with any email or electronic communications by teachers and administrators to parents, or others.

9, [ will report any problems to the supervising staff member.

10. T understand that my use of the schoo? system’s computers is not private, and that the district reserves the right to monitor use to
assure compliance with these puidelines; violations may lead to revocation of computer access andfor other disciplinary measures.

11. I understand that the prohibited conduct described above 15 also prohibited off campus when using private equipment if it has the

effect of seriously interfering with the educational process, and that such off-campus viofations may lead to disciplinary measures,

I enderstand thot {e Westport schools allow me to bring my own devices such as plones, fablets and computers. In order fo be permitted to
bring my awn device, I agree to the following responsibifities and restrictions;

P TS SR D EPEEPTE PSP R PP { Formatted: Font: Bold

0 Twill Boliow all school rules while using my own device on schosl grounds and T understand that the rules oustined above

resarding my use of school computer respurces apply to my use of my own device on schoot property and that fule 11 above applies to
v use of my device off school propesty,

{ Formatted: Font: Bold

3, 1will not use my device during class vnless expressly instructed to do so by a teacher and [ will immediately comply witha ...--§ Formatted: Font: Bold

directive to tum mv device off. to put my device away or to tumn my device over 10,2 teacher or administrator,




rules o7 this Apreement

5. Lunderstand that the districtis not responsible for thelt, damage of 0820
leave my device at school gvemiehs unless it is secured in a locked locker,

Print Student’s Name: School: Grade:

Siudent’s Signature: Date:

Parenss: [ have discussed with my son or daughter this Accepiable Use Agreement, and I give him or her permission o use electronic
resources, understonding thar this access and use of personal devices on school grounds is conditional upen adherence to the agreement.
Although students are supervised when using schoolihase resources, and their use #-of school resaurces fs electrorically monitored, I am
aware of the possibility that my son or daughter may gain access to material that school officials and I may consider inappropriate ar not
of educational value.

Print Parent’s Name: Pareni’s
Signature: Date:

* STUDENTS MAY NOT USE COMPUTERS_OR BRING THEIR OWN DEVICES UNLESS
THIS AGREEMENT IS SIGNED AND RETURNED TO THE PRINCIPAL.

et { Farmatted; Font: Boid
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ACCEPTABLE USE AGREEMENT: INTRANET/INTERNET
| Grades K- 2 * -

Inciuding Summer Schoot
{(Renewable in Grades 3, 6 & 9)

As a part of my schoolwork, my school gives me the use of computers and storage space on the server for my work.
My behavior and language are to follow the same rules 1 follow in my class and in ny school. To help myself and
others, I agree to the following promises:

1. T will use the computers on/y to do school work, and not for any other reason. I will not store material that
is not related to my schoolwork.

2. I will use the Internet only with my teacher's permission.

3. I will not give my password to anyone else, and I will not ask for or use anyone else’s password.

4. I will not put on the computer my address or telephone number, or any other personal information about
myself or anyone else.

5. T will not upload, link, or embed an image of myself or others without my teacher’s permission.
6. I will not play games that a teacher has not approved.

7. I will be polite and considerate when I use the computer; I will not use it to annoy, be mean to, frighten,
threaten, tease, bully, or poke fun at anyone; I will not use swear words or any other rude language.

8. I will not try to see, send, or upload anything that says and/or shows bad or mean things about anyone's race,
religion ciisex. 1 will not try to see, send. upload or play any games, apps or websites that are violent or
promote violence. '

9. I will not .damage the computer or anyone else's work.

10. 1 willjnot take credit for other people’s work and 1 will not pretend to be anyone else online.

11. If I have or see a problem, I will not try to fix it myself but I will tell the teacher.
12. I will not block or interfere with school or school system communications.

13. My teacher may look at my work to be sure that T am following these rules, and if I am not, there will be
consequences which may include not being able to use the computer.

14. T know that the conduct that is forbidden in school is also forbidden when I use computers outside of
school if il interferes with other students® education, and if I break the rules there will consequences in school.

As a part bf my schoolwork, my school lets me bring my own device, such as a phone, tablet or computer, to school
with me, ¥ promise to follow the same rules I follow in my class and in my school and using school computers. To
help myself and others, I agree fo the following promises:

1. T will nlot use my device to take a photo or video of anyone else unless the teacher says it is okay as part of a
lesson. +

2. T knowl|that my teacher can take my device away from me and can look at my device at any time if it
appears thfitl am not following the rules or if I am using my device at a time T am not supposed to use it,




3. If the téacher tells me to turn off my device, put my device away or give my device to my teacher, I will do
it right away.

4. T knowlthat school is not responsible if anything happens to my device at school and that I can’t leave my
device af dchool overnight.

Print Student’s Name: ' School: Grade:

Student’s Signature: _ Date:

Parents: [ have read and discussed with my child the Acceptable Use Agreement, and I give permission
for his or her use of the resources. [ understand that computer access_and my child’s ability to bring
his/her own device areis conditional upon adherence o the agreement, Although students are supervised
using computers, and their use of. school computers is electronically monitored, I am aware of the
possibility that my child may gain access to material that school officials and I may consider
inappropriate or not of educational value. ‘

Print Parent’s Name:

Parent’s Signature: . Date:

i * STUDENTS MAY NOT USE COMPUTERS OR BRING THEIR OWN DEVICES UNLESS
THIS AGREEMENT IS SIGNED AND RETURNED TO THE TEACHER.




ACCEPTABLE USE AGREEMENT: INTRANET/ANTERNET
Grades 3-5,*

Including Summer School
(Renewable in grades 6 & 9)
As a part of my schoolwork, my school gives me the use of compuiers and storage space orn the server for my
work, My behavior and language should folfow the same rules ! follow in my class and in my school. To help
myself and others, | agree to the following promises:

1. | will use the computers onfy to do school wark, as explained o me by my teacher and not for any other reason. § witl
not use a school computer for personal or ilegal purposes.

2. | wiif use the Internet only in ways the teacher has approved.
3. | will not give my password fo anyone else, and  will not ask for or use anyone else's password.

4. 1 will not put on the computer my address or lelephone number, or any other personal information about myseif or
anyone else. ’

5. | will not upload, link, ar embed an image of myseif or others to non-secured, pubiic sites.

6. | will not use games or other elecironic resources that have objectionable content or that engage me in an
inappropriate simulated activity.

7. b will be polite and considerate when | use the computer, | will not use it fo annoy, be mean 1o, frighten, tease, or
poke fun at anyone. |will not use swear words or ofher rude language.

8. | will not use the computer to bully or threaten anyone, including teachers, schoolmates or other children.
9. | wilf not iry fo see, send, or upload anything that says and or shows bad or mean things about anyone's race,

religion or sex. | will not fry to see. send. upload or play any games, apps.or wehbsites that are viplent or promote
violence.

10. i will not damage the computer or anyone else’s work. [wiil not pretend to be anyone else cnline.
11. § will not break copyright rules or take credit for anyone else’s work.

12. if { have or see a problem, | will not try fo fix it myself but | wilt tell the teacher. /f the problem is an inappropriate
image ! will turn off the monifor and then seek help.

13. 1 will not block or interfere with school or schoo! system communications.

14. My computer use is not private; my teacher may look at my work to he sure that | am foilowing these rujes, and if |
am not, there will be consequences which may include not being able fo use the computer.

15. 1 know that the conduct that is forbidden in schoot is also forbidden when | use computers outside of school ifit
interferes with other students’ education, -and i | break the rules there will be consequences in schoal.

s a part of mv schooiwork, my schoal lets me bring my own device, such as a phone, tablet or computer, fo
school with me. | promise fo follow the same rules | follow in my class and in my school and using schoof

computers, 35 described above, To help myself and others. { agree to the following promises: ... . .- .

1. | will not use my device to take photos or video of any other person unless it is partof alesson and Lhave -
pemission from my teacher.

2. | will not use social media apps or websites on my device while } am_at school.

.| know that my teacher can lake my device away from me and can look at my device at any time if It appears thatl .
am not following the rules or if | am using my device at a time | am not allowed.
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3. If the teacher telis me to turn off mv device, pul my device g
away.

A. | know that school is not resp onsible if anything happens to my device at school and that | can't leave my device at~- ., .,—{Fu,maﬂem Font: Bald
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Print Student’s Name: Schoot: Grade:

Student's Signature: ) Date:

parents: | have read and discussed with my son or daughier the Acceptable Use Agreement, and I give permission for
him or her fo use these resources. | understand thaf computer access and vy child's ability to bring his/her own device is
are_ canditional upon adherence fo the guidelines above. Although studenis are supervised when using these resources,
and their use js electronically monitered_{while on sehool computers), | am aware of the possibility that my son or daughter
may gain access fo material that school officials and | may consider inappropriate or nof of educational value.

Print Parent's Name:
Parent’s Sighature: Date:
* STUDENTS MAY NOT USE COMPUTERS OR BRING THEIR OWN DEVIGES UNLESS

THIS AGREEMENT 1S SIGNED AND RETURNED TO THE TEACHER.




ACCEPTABLE USE AGREEMENT: INTRANET/INTERNET

Middle Schools and High School *.
{including Summer School}

I understand that the Westport schools provide electronic resources, including Internet access and storage spuce for students’ work, as an
integral part of the curricalum. Behavior and language in the use of these resources skould be consistent with classraom stapdards, 1

ngree to the following responsibilities and restrictions:

1. I will use the electronic resources, including storage space, enly for educational purposes related to work in Westport schools, and
not for ey personal, commerciat or illegal purposes.

2. T will use the Internet ondy with the permission of the staff member in charge.

3. 1 will no? use games or other electronic resources that have ebjectionable content or that engage me in an inappropriate simufated
activity, :

4. I will not give my password to any other user, nor attempt ta leamn or to use anyone else’s password, and I will not transmit my

address or telephone number, or any personal or confidential information about myself or others.

5. T will not upload, link, or embed an image of myself or others 1o non-secured, public sites without my teacher’s permission and &
signed parental permission siip.

6. I will nat make statements or use the likeness of another person through website postings, email, instant messages, etc., that harass,
intimidate, threater, insult, libef or ridicule students, teachers, administrators or other staff members of the school community, make
statements that are falsely atiributed to others, or use language that is obscene, 1 will not impersonate another individual online inany .

QOTLLITY.

7.1 will nat attemnpt to access, upioad, or transmit material that attacks ethnic, religious or racial groups, or material that is
pornographic, viglent, or explicitly sexual in nature.

8. I will not vioate copyright laws, damage or 1zmper with hardware or software, vandalize or destroy data, intrude upon, aiter or
destroy the fiies of another user, introduce or use computer “viruses,” attempt to gain access to restricted information or networls, or
block, intercept or interfere with any email or electronic communications by teachers and administrators to parents, or others.

9, I wili report any problems to the supervising staff member.

10, T understand that my use of the school system’s computers is not private, and that the district reserves the right to monitor use to
assure compliance with these guidelines; violations may lead fo revocation of computer access and/or other disciplinary measures.

11, Tunderstand that the prohibited conduct described above is also prohibited off campus when using private equipment if it has the

effect of seriously interfering with the educational process, and that such off-campus violations may fead to disciplinary measures.

| understand that the Westport schools allow me to bring my own devices such as pliones, tablets and computers. In order to be permitfed 1o
bring ray own device, I agree to the following respensibilities apd restrictions:

--{ Formatted: Font: Bold
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3. 1'will follow ail school rules while using my own device on schog! grounds and T understand that the rules outlined above
regarding my use of school computer resources apply to my use of my own device on school property and fhat ruie 11 above applies to
myv_use of my device off school property

r unless | have that individual’s express pemmission fo { Formatted: Font: Bold

! wilf not take photos or record video of any student, teacher or administeator unless 1 have that indi

A..J will not use my device during class uniess expressly instructed to do so by a teacher and [ will immediately compiy witha _ ...-- { Formatted: Font: Bold
directive to turnny device off, to put my device awav or to turn my device gver o a teacher or administrator. .
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nd that a teach

4, 1 understand thatmy device may be confiscated at any time &

ot ot administrator may view confents of my device . ..~ { Formatted: Font: Bod
that | may have used my device in viol {

including but not limited to, texis emails or soctal media posti
rules or this Agrgement.

s. if it appea

Print Student's Name: Schook: Grade:

Student’s Signature: Date:

Parents: [ kave discussed with my son or daughter this Acceptable Use Agreement, and I give him or ker pennission 1o use electronic
resources, understanding that this access and use of personal deyices on school grounds is conditional upon adherence o the agreement.
Although students are supervised when using schoolehese resources, and their use isof school resources iy electronically moritored, I am
aware of the possibility that my son or dmighter may gain access o material that schaol officials and | may consider ingppropriate or not
of educational value.

Print Parent's Name: Parent’s
Sipnature: Date:

« STUDENTS MAY NOT USE COMPUTERS OR BRING THEIR OWN DEVICES UNLESS
THIS AGREEMENT IS SIGNED AND RETURNED TO THE PRINCIPAL.
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Calendar for Eighth Grade Transition

2013-2014

January 14 - Department Chairs and High School Counselors meet with Eighth Grade
Counselors In the High School Guidance Office. '
: 8:00 am - 12:00 pm

January 23 -~ Assistant Principal, Director of Guidance, Counselors and Staples High
School students meet with Eighth Graders at Coleytown Middle School.
1:45 pm - 2:30 pm

January 24 - Assistant Principal, Director of Guidance, Counselors and Staples High
School students meet with Eighth Graders at Bedford Middle School.
‘ 2:00 pm -~ 2:45 pm

January 30 - Eighth Grade Parent Night - Assistant Principal, Director of Guidance,
Staples High Schoo! Counselors, Eighth Grade Counselors (if available) meet with Eighth Grade
parents at Staples High School in the auditorium. (Snow date: February 5W)

7:00 pm
February 4 - Curriculum Open House at Staples High School in the auditorium, {Snow
date: February 12t%)
7:00 pm
April - June - PPT and 504 transition meetings with Bedford and Coleytown Middle
Schools. '
June - Staples High School Counseiors will meet with all Eighth Graders to review

schedules and resolve conflicts for Conflict Resolution. Dates and times are to be determined.

August - Freshmen Family Tours

Revised 11/168/13



8™ Grade Meetings with Students
Introductions: you and Student Ambassadors. “What do you want to know about Staples? "

Role of High School Counselor: available for academic, personal/social, and college/career
counseling. (For academic issues, a discussion with the individual teacher is most helpful.
Attendance and discipline will be handled by the asst. principal’s office.)

Schedule; general (not detailed) explanation of a class meeting 4x a week on a rotating basis.
(They seem to be under the illusion that they will have a 4 day week!)

Academic Course Selection: emphasize choosing the appropriate classes for them and those
classes will not be the same for everyone, Illusion that they must be in all honors courses to be
challenged.

Elective Course Selection: choose carefulla' & be flexible! Some are competitive
(Radio/Pottery) and some are not open to 9™ graders (Culinary). Once selected, other options

not always available.

Free period: discuss with parents and 8" grade counselor. It is a good decision for some and
not for others. Must take 7 courses each semester as a o% grader.

Learning Centers: one for each academic subject and techriology literacy that you can visit
during your free period. Going for exira help is OK (encouraged) — most kids do.

Expectations: difference between middle and high school in terms of taking responsibility for
your work and deadlines. Have to do homework!

Attendance Policy: learn about on the first day of school next year. There is no homeroom at
the high school — you arrive at school and go straight to your first class. Get to school on timel

Four Year Plan: freshman year is part of plan building toward graduation and post high school
planning. (Not only does freshman year count, but it is 1/3 of the GPA they will have when
applying fo college.)

Involvement: clubs/activities/athletics. Athletic tryout info will be on website and Westport
News - check for deadlines.

Spring: don’t drop the ball. There may be a reference to middle school grades when you
initially arrive at high school. Keep up activities as well. Middle school algebra and foreign
language grades appear on the high school transcript (not incorporated into the GPA).

June: meet individually with counselor at SHS to review schedule, answer questions

August: individual tours the week before school starts

Rev. 4/3/2014



GUIDANCE DEPARTMENT SCHEDULE

2013 - 2014

Senior Parent Coffee
CAFETERIA
Thursday, September 12t at 7:30 am
Friday, September 13t at 8:30 am

Freshmen Parent Coffee
CAFETERIA
Thursday, September 26t at 7:30 am
Friday, September 27 at 8:30 am

Financial Aid Night
AUDITORIUM
Thursday, October 10t at 7:00 pm

Alumni/College Panel
AUDITORIUM
Wednesday, November 27t at 11:00 am

Junior Parent Night
AUDITORIUM
Thursday, January ot at 7:00 pm
Snow Date January 16%

Eighth Grade Parent Night
"AUDITORIUM
Thursday, January 30 at 7:00 pm
Snow Date February 5™

Sophomore Parent Coffee
CAFETERIA
Thursday, April 24t%h at 7:30 am
Friday, April 25t at 8:30 am

College Panel Night
AUDITORIUM
Tuesday, May 20t at 7:00 pm




Sophomore Parent
Coffee

Thursday, April 24, 2014
7:30 - 8:30am
and
Friday, Aprii 25, 2014
8:30 - 9:30am
Staples Cafeteria

® 2014 Staples Guidance Depariment

Welcome

The purpose of today:

+ Staff introductions

» Timeline/process/resources

« Classroom presentations
April 218t — May 5%

@ 2014 Stapies Guidence Depariment




SHS Guidance Staff

Coungsior Phone E-malt
Torm Brown 3411229 ibrown@wesiport k1Z.clys
Victorla Capozzi 241-510B veapnzzi@westport k2 clus
Jennifer Currie 415133 curo@wesiper k12 clus
Lestie Hammer 3411228 h 2l sinotki2.ctus
Danlse Honeyeutt 3411232 dhone! rt.k}Z.cLus
Ed Huydie a41-1233 ehuyd KkiZ.elus
Blll Plunkett 341.1430 unks 8 2.0tus
Etalne Schwartz 3411434 gschy@;g@g&stggﬂ.[ﬂ 2.clug
Deborah Slocum 3411234 deipcum@wesisort k2 clus
Chrisiine Talerico 3411228 ciaterico@@westport k12.ctus

, PJ Waehenke . 3143 shenko@westpori.kt2.clus
Susan Fugitt 341-1424 stugit@westpori KiZ.elus
Shauna Flaherty 341-1880 sfiahervihwestportk12.cbus

© 2014 Staples Guidanca Depariment

College anéﬂ Career Center

College and Career Center Coordinators -

Susan Fugitt and Shauna Flaherty

Located in Room 571 adjacent to the Guidance
Office

Walk-In Hours are available for students to meet
with a counselor to answer questions —~ Mon.,
Tues., Thurs., Fri. during lunch periods. '
Resources include: summer programs, community
service opportunities, jobs, working papers.

© 2014 Staples Guidance Departrent




College & Career Center
Programs

Grade 9

“Do What You Are” parsonallty type
indicator

Grade 10

Gareer Interest Profiler/Resume

Grade 11 i
Naviance Coliege Search

Interview Techniques and College
Eesay Workshop

Job Shadcw Opportunity

Grade 12
College Representative Visits

Trip to NCC/Vocationall Technical
schools

© 2014 Staples Guidance Department

Naviance/Family
Connection

. http:llconnection.naviance.comlStaptes

- A comprehensive web based program designed
to aid in career development and college
decision making

. Students and parents share a username and
password

. If user name and/or password are mispiaced,
please call the College & Career Center at

341-1424.

FNAVIANCE
" gamify- Conpaction
© 2014 Slaples Guidance Deparimenit )




- Connecting with Careers

« Career Interest
Profiler/Resume

« April 227 — April 30"

All sophomores will be
seen during a Physical
Education class.
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» Template in Naviance

« Helpful to keep a running
record of all activities
from grades 9-12

© 2014 Staples Guidance Depariment
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Roadtrip Nation Video

© 2014 Staples Guidance Department

Post High School Options

+ Apprenticeship Training
Programs

+  Community Colleges/Two
Year Colleges

« Employment

+ Four Year Colleges &
Universities

+ Gap Year

« Miiitary

« Post Graduate Year

+ TechnicalfVocational
Schools

© 2014 Staples Guidance
Depariment




What are Colleges
Looking For?

Grades in academic classes all
four years

Strength of curriculum
Grades in ail other courses
Standardized fest scotes
Essay or writing sampie
Work/Extracurricular activities
Counselor recommendation

*

Teacher recommendation{s}
Student's demonstrated interest
Interview (if required)

Diversity (geographic/ethnic)
Ability to pay (unless need blind
institution)

Legacy

Special talent
(art/music/athletics}

{nstitutional priorities

® 2014 Stap!és Guidance Depariment

SHS Transcript

FRRRTRAALESR f‘
® SpppsiEoel

i

iiﬁiiiiiﬁg

S, -

Both GPAs
are fisted

e
("
L

4
35 ¥

+  tneiudes only final
grades and asslgned
credit in all courses

«  Updated and avaiiable
online at the end of
every semester

«  Academig GPA s
weighted and includes:
English, Soclal Studies,
Math, Science and
World Language

«  Overall GPA s not

weighted and includes
all classes

. © 2014 Staples Guidance Department




SHS Report Card

Report Card

Slapivs High Sehodl

oMt A Pringdpaks btn fod

Vresiport, CT 06550 Pronsr  (ROSMLIZD
Report Cards
reflect a
quarterly
overall GPA.

( ‘Hasking Pacod Sende Peink Avarmgw:
i,

© 2014 Staples Guidance Depariment

Schoology

.+ Teachers use Schoology to post assignments and
communicate via e-mail with students and parents

- Schoology is a supplement to the student’s
assignment pad :

« Parents contact Jane Alix at 341-1214 for
assistance

« Students see Mrs. Wippick in main office or the ITL
Center for assistance

© 2014 Staples Guidanea Deparment




ome Access Center
(HAC)

View grades of all kinds:
« Live grade book
Report cards

_ Transcripts
+ available at the end of each semester
Separate log-in with same user name and
password for both Schoology and HAC
If denied access to HAC, contact Maryann
Garcia 341-1280 for assistance

Note: IPRs no longer exist. Please use HAC to track

progress.
© 2014 Staples Guidance Department

Keep your child’s acad‘emis
information privatel

» Do not share test
scores or GPA

. Every child is not

in the same place
at the same time

© 2044 Staples Guidance Pepartment
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PSAT - What is it?

« PSAT/NMSQT (Preliminary SAT/National Merit
Scholarship Qualifying Test) ;

« Administered nationwide by the College Board
» Three scores: critical reading, math, writing

» “Selection Index” (SI) - used exclusively for the
National Merit competition

= Not used in the college admission process

© 2014 Staples Guidance Depariment

PSAT at Staples

« Take the official
PSAT in October of
junior year.

. Signupinthe
Guidance Office.

« More information will
follow in September.

© 2014 Staples Guidance Department




Official PSAT

score report

contains a

wealth of Y,

useful. g i

information S
PO & ¥
e "%
| ol gi 3
‘b~ B2

. Most colieges require either an
SAT or ACT as an entrance
exam.

. SAT and/or ACT are generally
taken in the spring of the junior
year and again in the fall of
senior year.

. Many schools are becoming
SAT/ACT optional ~ to view an
updated list of schools log on to
www.fairtest.org

© 2044 Staples Guidance Depariment
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Types of Standardized Testing
= SAT Reasoning Test - designed o assess skills and
application of knowledge www.collegeboard.com

= SAT Subject Area Tests = one hour content based tests
www.collegeboard.com .

= ACT - curriculum based test with an optional writing
section www.actstudent.org

New SAT changes will not affect current Sophomores

© 2014 Staples Guidance Depariment

SAT vs. ACT

SAT _ ACT _

. Assesses skills and application * Curriculum based tests with an

of knowledge optional writing section
» 3 hours and 45 minutes + 3 hours and 25 r;ﬁnutes

i includes writing

. Critl ding, Math and {inclu

V‘Jgt?r?gi Reading, Math an . En_glish, Reading, Math and
.« Focuses on vocabulary and Science Reasoning

includes math up to Algebra 2 (Optional writing recommended)
+ Penalty for wrong answers + Concentrates on grammar,

. : syntax and punctuation and
iogl":?‘?gg:;tsggggﬂjgnd 2400 inciudes some pre-calculus

combined score - » No penalty for wrong answers

« 1-36 per section and 36 is the
highest possible composite
score

SAT and ACT score comparison chart:
hup:f!professlonals.co!!ageboard.l:omfprofdownIoadlant-sat-concordance-tables.pdf

© 2014 Staples Guidance Department




SAT Subject Tests

+ One hour content based tesfs

- Only required at the most
selective colleges

+  Always verify requirements
with college websites

+ Typically taken in May or
June of junior year

.+ Child should consultwith
counselor and teacher before

_ registering

© 2044 Staples Guidance Department

SAT Subject Test Guide
el

| hLovest  IAbgebra 2 Hozom

OTES

Taking Pre-Galo Honors and & vety sTong
«  If your child is enrolled e ool cpeeMab Lol
in ceftain honors of AP haniewiz  fpwCasHonon frstesl i ost . Eam does NOT have
classes, and doing very g ‘ Coesusonit .

well, it may make sense jpmso A}?}Q{‘.ﬁ?w ﬁfw&fw&ﬁaﬂﬂuwtmmmgp
fo take these tests this P p

June. Cheristy

onors! AP 5 etter sucouss i thie to walt untf afler AP

f Chemistey,
. Chenis!
+ Always check With the Foir™ vicsionn fis B bt e B
SUbjed art-':-a tE’EChEr [Unfted States |4 b 135 Higtory (Completion of course
before registering. isvory

orid History  |AP World Hlistory Camglation of course

AP Engiish Fie reading pesstges are dishieutt Mustbe good
& ith seading comprehension,

+ Register for tests on
College Board Website e

rench, Spanish,
Modem
3 ;}\:;:Ugf-ﬁlm Langnge subject tests ore Foquently token by
\ native spealers $b sdont must be weiellentin
:?hmﬁ" [World Langurgos ianguage, Possibility of takleg subjoct test upon
‘KBP“$°’ ompletion of AP level.

@ 2014 Staples Guidance Department *onty offered in
[November)




Register With Full
Legal Name

+ Students must register for
ali standardized tests
using their full legal name
(name on birth certificate)

+ Verify school records to
ensure that students full
legal name is being used
on official documents
such as transcripts and
report cards .

© 2014 Staples Guidance Department

Athletic Recruiting

« View NCAA website to review recruiting
rules and regulations.
at www.eligibilitycenter.ora/

. See Mr. Marty Lisevick, Athletic Director,
for more information.

. View Athletics in the College Admission
Process guide on guidance website.

— List of non-eligible Staples classes in above
guide

© 2044 Staples Guidance Department
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" Art/Music/Theater

- Begin to investigate
portfolio/audition
requirements.

« Always use your teacher as
a guide.

© 2014 Staples Guidance Depariment

Students with
Learning Differences

if your son/daughter
currently receives
accommodations
through a 504 or IEP
you wili receive a letter
expiaining the
accommodation
request process for
college entrance
exams.

© 2014 Staples Guldance Pepariment
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U.S. Service -Academies

United State w ok I§ : " srado Springs)
United States S e ew London)
United State r: hal iny (Kings Point)

Wil Acac ;‘“( st Point)

» Al but the Coast G

from a US Sepator
* Check individ|
+ Must begin p jce

Junior Year Timeline

October
R , ApriiiMay/June
~ Official PSATs — Standardized Testing
~ Joh Shadow opporiunity
December ~ College Panel Night
— Naviance College Search ~ interview & Essay Wiritin
- PSAT results mailed home Workshop y 9
~ Counselors visit juniors in — Student Deseription Forms
their Engiish classes - Students should talk with
teachers about letters of
January recommendation
— Junior Parent Night ~ End of Year Check In
- Post HS Planning Guide
distributed

~ individual junior family
appolntments begin

@ 2014 Steples Guidance Department
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Senior Year Timeline

September/October November
— Senior Parent Coffee — Students attend
- gggfﬁfg}e&d f{;ﬂg status . AlumnifSenior College
- Students ask or confirm session
with teachers regarding September - December
recommendation letters — College rep visits to
~ Counselors visit seniors Staples

in their English classes

~ |ndividual student andfor ~ Students continue o
family meetings _ consult with counselors

~ Financial Aid Night

© 2014 Staples Guldanca Depertment
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Fostering Resilience

* Help your child deal with sethacks

» Model appropriate reactions to
obstacles

« Every stumbling block is an
opportunity to grow

« Be the calming force for your child

® 2014 Staples Guidance Depariment

Balance

» Let your child have fun! Help
him/her choose activities that
are meaningfui — quality NOT
quantity

» Help your child choose
appropriately challenging
courses

» Ensure balance in your child's
life

@ 2014 Staples Guidance Department
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Online Resources

www.collegeboard.com for SAT info
www.actstudent.org for ACT info
www. fairtest.org for SAT/ACT optional info

Naviance website httg:l!connection.naviance.comlstagles

Staples Guidance Department Website
shs.westport k12.ctus/staples

Click on “Departments” tab and “Guidance”

© 2014 Staples Guidance Department

Let’s hearﬁi'& for our kids!

Thank yau for coming.

. Please complete and hand in the
evaljuation form
« This presentation will run on Channel 78
and be available on Youtube (link will be
on the guidance website)
© 2014 Staples Guidence Department
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A Home Access SCHOOQLOGY

Staples High School

R HH R R o X s oo
. Search this site... [ Q 1
Departme‘hts » Guida Jepatiments/auidancen » Staples Resllience Project (/departments/guidance/steples-

{ fience-projet

Staples Resilience Project

All of us—parents, teachers, and counselors alike—care deeply about the education, growth, and well-
being of our young aduits. We parent them, we teach them, and we help guide them as they grapple with
figuring out their own unique combination of interests, assets and values. We are ali in this together to
give them the tools they need to continue this growth throughout their lives and to become the well-
adjusted, thriving individuals we all hope they will uitimately become.

Crucial to their continued growth is resilience, the ability to cope with life's inevitable disappointments
and injustices. Here in the Guidance Department we notice, increasingly, that many of our young people
would benefit from a bit more of this asset. We are aiso deeply concerned that so many of our students
are struggling to manage the stress that comes with the very high expectations of this community. Many
of our students are not coping well with the pressure they feel to excel, and this can manifest itself in
varying degrees as woltry, anxiety, depression, seif-harm and substance abuse.

As counse!ofs. we live and breathe this stuff, we are constantly researching, collaborating with
colleagues, and looking for ways to éupport our students and to help them find balance, strength, and
direction. You, as teachers and parents, are very much the front line: you are with these wonderful young
adults every day. We hope to use this as a forum for sharing with you some of the information and
resources that we have found helpful in this area. We hope that you will find it useful, as well.

Victoria Capozzi
Leslie Hammer
Deb Slocum



1) Mindset (htinsiwestpo tus.s3.amazonaws.com/shs/1 indsetpd

2)\:_211_ Mindset Follow-LUp hitp://wesinort k12 ctus.s3.am ws.com/shs/2} follow re_mindset,

3) [ Teenagers and {dentity Development

Jiwestportki2.ctu a ws sh teenagers_and ldentity develo 1.

4) ¥ Making Sense of the Teenage Brai
(httg;[[yestggg[g2.c1.us.ss.amgzonaws,comlsnsﬁi} making_sense_of the teenaged_brain.pdf)

7) 77 Scheduling Dilemma (htpiwestoort k12.ctus.s3.amazonaws.com/shs/7) scheduling_dilemma,pdf)

sy Children Succeed (htto://west 2 ctus.s3.amazonaws.com/shs/8) how_children_succeed

9) = Less Stress, More Success

hitn:/iwesiporik12.ctus.s3.amazonaws.com/shs less siress%2C more success.bd
10)[;7,11_011 eatl Jhwestoortk12.ctus.s3.amazonaws.com/shs/10) on_chealing.od

11)1:_2‘1_8 duling 201 3 (httpiwestoortk12.ctus s3.amazonaws.com/shs/11)_scheduling 2013.pdf

12) (} Welcome Back (htindiwestportki2.clus.s3.amazonaws. com/shs/12) welcome backpdf

13)@ i Jiwestportk12.cus.s3.amazonaws com/shs/ rit.pd

14) ] Introversi Jlwesiportk12.ctus $3 amazonaws.c s/14 ion

15) [7? Gratitude (hitoy//westportk12.ctus.s3.amazonaws.com/shs/15%29 grafitude.pdf)

Contact us at: [ 4 sﬁs—resiliggge~Qroiggz@mestoort.k12.ct, US {maitio:shs-reslience-project@westportk12.ctus)
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