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LOCAL LITERACY PLAN

MN STATUTE 120B.12 STATES THAT A SCHOOL DISTRICT MUST ADOPT A
LOCAL LITERACY PLAN TO HAVE EVERY CHILD READING AT OR ABOVE
GRADE LEVEL NO LATER THAN THE END OF GRADE 3. THE LITERACY PLAN
MUST INCLUDE A PROCESS TO ASSESS STUDENTS’ LEVEL OF READING
PROFICIENCY, NOTIFY AND INVOLVE PARENTS, INTERVENE WITH STUDENTS
WHO ARE NOT READING AT OR ABOVE GRADE LEVEL, AND IDENTIFY AND
MEET STAFF DEVELOPMENT NEEDS.
THE LITERACY PLAN PROVIDES AN OVERVIEW OF HOW THE OWATONNA
PUBLIC SCHOOL DISTRICT PLANS TO WORK TO IMPROVE THE ACADEMIC
ACHIEVEMENT OF ALL STUDENTS BY IDENTIFYING NEEDS, IMPLEMENTING
RESEARCH-BASED INTERVENTIONS, ENGAGING IN ON-GOING STUDY AND
SELF-REFLECTION TO IMPROVE THE SHARED PRACTICE OF TEACHING, AND
INVOLVING PARENTS IN A JOINT PARTNERSHIP TO ACTIVELY RESPOND TO
THE NEEDS OF OUR CHILDREN.

OUR DISTRICT
5,000 Students Enrolled
375 Certified Teachers and Support Staff
200 Students receiving Early Childhood
Education
21 Languages Spoken by Students and
Families
27% of students of a race other than white
41.9% Eligble for Free or Reduced Lunch
Owatonna Public Schools recognizes the need to meet the demands of our everchanging world. Our Strategic Roadmap, World's Best Workforce Plan, and Local
Literacy Plan are all focused on ensuring all students learn at high levels.
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Belief Statement from the Minnesota Deparement of Education
Reading well by third grade is one of many developmental milestones in a child’s educational experience. Literacy
development starts at an early age and is the basis for all academic success. Reading well by grade three ensures
that a student has a solid foundation of literacy skills to continue to expand their understanding of what they read,
make meaning, and transfer that learning across all subject areas. Instruction that provides the basis for all
students to read well by third grade and beyond will help close the achievement gap and ensure that all students
are ready for the demands of college and the workplace. From cradle to career, a sustained effort to create quality
literacy environments in all of our schools and programs from birth through grade 12 promotes academic success.
- MDE

Statement of Goals
Read Well by Third Grade is one component of the Owatonna Public School District’s comprehensive effort toward
its goal of having all students be at, or above, grade level reading proficiency. Progress toward this goal is
monitored using data from Minnesota Comprehensive Assessment, FASTBRIDGE AdaptiveReading Assessments,
and measures of reading fluency including foundational reading skills. The Owatonna Public School’s annual
measurable goals have been established for continuous and substantial progress to achieve proficiency. Our
annual goals can be found in our World's Best Workforce plan.

Core Beliefs in Literacy
Literacy is the cornerstone of all learning. Supporting the development of capable readers and writers at every
level is our goal as educators, parents, and as a community. The beliefs of the Owatonna Public School District in
literacy are grounded in research-based best practice instruction and the use of valid, reliable assessment.
We Believe:
Literacy is the foundation for life-long learning.
Literacy encompasses listening, writing, reading, speaking, viewing, and is embedded throughout all learning.
Balanced instruction of reading includes phonemic awareness, phonics, fluency, vocabulary, and
comprehension and is research-based.
Differentiated instruction is vital for all students to meet individual needs.
All students need access to challenging, authentic reading experiences using a variety of text and genres. 6.
Reading is an active, participatory process between text and reader.
Parents, teachers, and the community play an important role in developing successful and self-motivated
readers.Student instruction is based on best practices, standards, and formative classroom data to ensure
reading success.
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Curriculum and Instruction

The Owatonna Public School District is dedicated to providing all students with the educational foundation
necessary to succeed in school and life. To ensure student success, the district sets high standards that are
reflected in what is taught in each classroom. The intended curriculum, or the written curriculum, is what we
expect each student to know, understand, and be able to do in each curricular area and at each grade level.
Our intended curriculum is driven by state standards, national standards, and local practices.
The K-6 curriculum is supported through the use of Common Core state standard resources including Fountas
and Pinnell Classroom, and Lucy Calkins Writing Units of Study. To enhance this curriculum, each elementary
building has a leveled library with a variety of literature and informational text, covering a wide range of reading
levels. The Owatonna School District utilizes enduring understandings to allow for the delivery of essential
content. These standards are aligned vertically. Learning targets have been derived from these enduring
understandings, describing specifically what a student should know and be able to do as a result of daily
instruction or learning experiences. In addition, curriculum maps for language arts (grades K-5) organize
content in a sequential & research-based manner, while still allowing for differentiation models to be
implemented in all classrooms.
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Literacy Curriculum and Instruction
We recognize the crucial role responsive teaching and highly engaging texts play in supporting high levels of
reading and writing for students. To ensure our students are given every opportunity possible to grow as literate
members of our learning community, we implement Fountas and Pinnell Classroom. The combination of dynamic
teaching and highly engaging materials builds instructional coherence and a systematic approach to reading and
writing instruction.
The basis of our Instructional Framework can be found in Fountas and Pinnell Classroom Core Literacy Values
below.
Schools are places where students:
1. Act as members of a cohesive learning community that sustains their literacy growth and success.
2. 2 Engage in authentic inquiry within and beyond the classroom walls to ignite their intellectual curiosity and
expand their knowledge of the world and of others.
3. Believe in themselves and their own ability to acquire and use language and literacy for learning and enjoyment.
4. Read, and think, talk, and write every day about relevant content that engages their hearts and minds.
5. Read, and think, talk, and write about texts that are culturally sensitive, reflect the diversity in our world, and vary
in genre, content, and perspective.
Schools are places where literacy educators:
1. Implement a coherent set of evidence-based instructional practices in whole class, small group, and individual
contexts.
2. Make expert instructional decisions based on evidence gained from systematic observation and ongoing
assessment data.
3. Work as a team to take collective responsibility for the high achievement of each student in a widely diverse
population.
4. Act as members of a community with a common vision, common goals, common language, and a strong belief
that their work can transform children’s lives through literacy.
5. Demonstrate an unwavering commitment to their own professional learning and to supporting the learning of
their colleagues and team members.
Core Instruction
Core instruction represents the instruction that all students receive and is the model for all homeroom classes at
the elementary level where every student has access to rigorous, grade-level curriculum and highly effective initial
teaching. Classroom teachers provide a comprehensive language arts program by providing best practice and
meaningful instruction in reading, writing, listening, speaking, language and media literacy, which is consistent with
section 122A.06, subdivision 4. The frameworks below outline the “core” elements of literacy instruction and the
expected delivery model. The components include: focused instruction, guided instruction, collaborative learning,
independent practice, language & word study and writing workshop. This structure allows teachers to meet the
individual needs of all elementary students.
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Reading Workshop
Goal: Students develop reading strategies and skills to construct meaning and use reading as a tool for learning and
communication. Students read and write for sustained periods and explore different genres and formats for a
range of purposes.
Instructional Contexts- Building a Communities of Readers and Writers
Students are given opportunities daily to experience a variety of highly engaging fiction and nonfiction texts for a
variety of purposes. Each literacy opportunity is intentional and specifically taught in relation to levels of support
and building a community of readers and writers.
Interactive Read Aloud (Whole Group)
Teachers read to students and model literacy skills and strategies through diverse texts. All students have
access to the text as it highly supported through the classroom teacher reading aloud. With teacher
prompting, students take on the active role of listeners, thinkers, and responders. Processing with one
another through turn and talk or small group discussion allows students to be social with their thinking and
learning during Interactive Read Aloud. Teachers support opportunities for thinking within, beyond, and about
texts through think alouds and discussion questions.
Shared Reading (Whole Group or Small Group)
Teachers and students engage together in text through Shared Reading. Books are above students reading
levels, stretching them to think about texts in new ways. On the first read of a story, the teacher models fluent
reading and thinking about the new text,inviting students to think and process their thinking at intentional
points. Students have the opportunity to join in for a part or all of the text in subsequent readings. Shared
reading lays an important foundation for small group and independent reading through intentional focus on
how print works.
Reading Minilessons (Whole Group)
Reading Minilessons offer a concise and focused lesson on something specific to students’ reading at a point
in time. The teacher presents specific, explicit instruction to help students become independent readers for
life. Reading Minilessons fall into the categories on Management, Literary Analysis, Strategies and Skills, and
Writing About Reading. Each lesson within these four categories presents an inquiry based approach to
students discovering something students can practice and apply during their independent reading.
Phonics Word Study (Whole Group, Small Group, Independent)
Principles of phonics and word study are taught within nine categories inlcuding early literacy concepts,
phonological awareness, letter knowledge, letter-sound relationship, spelling patterns, high frequency words,
word meaning/vocabulary, word structure, and word solving actions. Students are guided through a brief
minilesson, focused on an inquiry based approach to discovering patterns and how language and print work.
Students are then given an opportunity to apply what they have learned in a connected activity individually,
with a partner, or in a small group. At the closure of the lesson, students come back together to share out
their learning.
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Reading Workshop Cont.
Guided Instruction: The purpose of small group reading is to help students develop new reading strategies and
use them flexibly. The ultimate goal is to prepare students to use reading strategies independently. Groups are
formed based on instructional reading level and/or common needs (strategy usage) and are flexible; that is they
change as student’s needs/abilities change. Small group reading gives teachers the opportunity to observe students
as they process new text, so they can plan instruction based on student need. The selection of text is a key factor.
In kindergarten, most students will be ready to participate in small group reading before the year is over.
Kindergarteners able to apply phonics skills and sight word knowledge are ready to start small group reading.
Generally, it is reasonable for teachers to begin to pull together small groups by January.
Small Flexible Groups can be:
Guided Reading - Using a teacher chosen text, the teacher works with small temporary groups of students to
develop their processing strategies as they read a variety of increasingly challenging texts
Needs-based - Teachers differentiate instruction for students based on formative assessments
Strategy Group - Lesson with student’s independent text
Independent Practice: Students need time to read text daily to explore a variety of different texts independently.
Independent reading enables students to develop fluency and stamina as readers, strengthens their use of reading
strategies, builds background knowledge in content areas and promotes a joy for reading. Independent reading
gives students the opportunity to connect what they have learned to their own reading and writing about texts.
Teachers support students in using strategies to find books that they can read successfully and are of interest . By
the end of kindergarten, students will read independently for at least 15 minutes each day. As students progress
through first and second grade they should be reading a minimum of 20 minutes. By third through fifth grade,
students should be reading independently for at least 30 minutes daily. These minutes are cumulative and do not
have to occur all at once.
Independent Reading gives the following opportunities:
Students read on their own, or with partners for the purpose of practicing skills and strategies appropriate for
the book they are reading.
Students have the opportunity to choose from a wide range of independent materials with monitoring and
support from the teacher.
Teachers confer weekly with students to facilitate individualized instruction.
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Writing Workshop
Students develop writing strategies and skills, learn about the writer's craft, and use writing as a tool for learning
and communication. Students write for sustained periods of time. They explore different genres and formats for a
range of purposes and for a variety of audiences.
Shared Writing: Teacher and students create a piece of writing together. The teacher acts as scribe to support
the process.
Interactive Writing: Teacher and students compose and construct text while sharing the pen.
Independent Writing: tudents compose and construct text independently using words and/or pictures based on
their developmental level.

District Literacy Assessment Process
Assessment of and for learning is at the core of our learning community framework. Assessment systems must,
first and foremost, place the learner at the center of attention. Our assessed curriculum is composed of a balanced
assessment system designed to measure student learning of essential standards. Our balanced assessment system
provides a variety of assessments and strategies to show evidence of student growth and achievement, and to
engage students as active participants in their learning. The Owatonna Public Schools assessment system
incorporates state-wide testing, local standardized testing, and classroom level assessments and observation to
provide a complete profile of student achievement. Assessing with a system requires that teachers embed
assessments into their day-to-day practices and use tools and techniques to support learners, monitor progress,
and inform subsequent practices. Our balanced assessment system is predicated on two things: (1) a clear-eyed
vision of what the expected learning outcomes will be and (2) a method of communicating those outcomes to
students in a way that is understandable to them.
Universal Screening
Screening measures, by definition, are typically very brief assessments of a particular skill or ability that is highly
predictive of a later outcome. Screening measures are designed to quickly sort students into one of two groups: 1)
those who require intervention and 2) those who do not. To sort students into these two categories, a screening
measure does not need to be very comprehensive, it merely needs to focus on a specific skill that is highly
correlated with a broader measure of reading achievement and that results in a highly accurate sorting of students.
All students in Kindergarten - 6th grade will be screened for overall reading performance three times each school
year. The specific assessment used varies slightly by grade level. In Kindergarten and grade 1 universal screening
assessment is a composite measure of component early literacy skills (four of the following each screening period:
concepts of print, onset sounds, letter names, letter sounds, word segmenting, nonsense words, sight words, and
oral reading fluency).
ISD 761 has established benchmarks for each season of universal screening for each grade level. These
benchmarks are predictors of a student’s overall reading performance. They are one type of indicator of whether a
student is “on track” to be reading at grade level expectations. Students who perform below target scores on these
measures may qualify for additional support through our Response to Intervention model.
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K-5 Universal Screening Benchmarks
Students with scores at or above the indicated cut score for risk may be considered to be “on-track” for gradelevel progress in reading. Scores below the targets may be considered at “some risk.”

Diagnostic Assessment
Screening measures are similar to that of taking someone’s temperature. If he/she has a fever it tells you there
may be a problem, but does not tell you what the problem is. To successfully fix the problem, a doctor must
determine the root cause of the fever.Diagnostic assessments are used in the problem solving process to more
precisely identify where a student’s difficulties lie. When a student’s performance is below a fluency benchmark
score, that performance could indicate issues anywhere in the reading process. Responding immediately with
an intervention targeting fluency may not address the root cause of the problem. A diagnostic such as the
PRESS Decoding Inventory may indicate a more fundamental reading skills
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Efforts to Identify Dyslexia
FASTBRIDGE earlyReading in K-1 and CBMReading, aReading, and AUTOreading data in grades 2-5 will be analysed
to identify students who possess characteristics of Dyslexia. Students will be referred to our Child Collaboration
Team. Evidence-based interventions will be implemented and progress monitored. A student who does not show
timely, appropriate response to the intervention is administered a diagnostic assessment by a team designated to
problem solve at the building level. Students who show strong tendencies for Dyslexia will receive an intervention
such as prescribed PRESS interventions or Orton-Gillingham.
Progress Monitoring
Monitoring student progress toward instructional objectives is an effective and efficient way to determine if the
instructional plan is working. Ongoing progress monitoring allows teachers to make data-based decisions about the
effectiveness of their instruction. Instruction can be modified or changed in a timely manner instead of waiting
months to find out whether the student reached the goal. When teachers use student progress monitoring data to
inform instruction, students’ learning improves (Fuchs, Deno, & Mirkin, 1984).
Students who are receiving interventions will be progress monitored with Fastbridge assessments. All students who
are receiving strategic (Tier 2) interventions are progress monitored at least every two weeks. All students who are
receiving intensive (Tier 3) interventions are progress monitored weekly. The type of progress monitoring tool
depends on the type of intervention the student is receiving. For phonics and phonemic awareness interventions
letter sound fluency, phoneme segmentation fluency and/or nonsense word reading fluency are used to monitor
progress.
Balanaced Assessment System
Our balanced assessment system can be found here.

District Early Literacy Multi-Tiered Systems of Support
The Owatonna Public Schools continue to define, develop, implement and evaluate multi-tiered intervention
systems for students needing additional support in the area of literacy. Intervention programs are designed to
supplement core instruction to help all students read at or above grade level. The key elements of Tiered Systems
of Support are multiple tiers of increasingly intense evidence-based interventions matched to student need. The
tiered supports fall into three levels: core instruction for all, strategic instruction, and intensive instruction. This
tiered system is intended to provide a framework of instruction to meet the needs of ALL learners and is not
intended as a method for identifying referrals to special education. A variety of interventions are available to
students not reading at or above grade level in Kindergarten through Grade 3.
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Tier 1: Core Instruction –Universal Intervention
Core instruction is intended to meet the needs of 80-85% of the student population. Only once a strong and well
targeted instructional core is in place, can we begin to build interventions that will serve as truly supplemental and
supportive instruction. Within core instruction, all students receive high-quality, evidence-based instruction through
a balanced literacy framework. All K-5 students are screened three times per year to establish an academic baseline
and to identify struggling learners who need additional support. Interventions are provided by the classroom
teacher in the regular classroom based on formal and informal assessments.
Tier 2: Strategic Intervention
Students not making adequate progress in core instruction with classroom differentiation/intervention are provided
supplemental support in learning essential core standards (critical enduring understandings). Targeted
interventions are provided for 20-30 minutes at least 3 times a week in addition to instruction in the general
classroom. This setting provides more time, explicitness, focus, and opportunities for students to learn essential
core standards. Progress is monitored by formative assessments and analyzed twice a month in PLC teams.
Interventions are modified if necessary and students who continue to show little or no progress are then
considered for more intensive interventions.
Tier 3: Intensive Intervention
At this level, students receive intensive support designed to meet significant gaps in foundational skills and
accelerate growth. This additional intensive instruction is delivered in a small group or one to one setting for 10-30
min. at least 4-5 times a week. Progress is monitored weekly to determine the impact of the intervention. A
minimum of six data points are collected before evaluating a trend. Interventions are modified if necessary and
building-wide problem solving teams collaboratively analyze challenges of students who continue to show little or
no progress to determine next steps.
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Equity and Access
Owatonna Public Schools inspires a community of learners with equitable access to high quality, innovative
learning opportunities ensuring all students are college, career and life ready. Today’s students are
increasingly more diverse in their cultures, languages, abilities, interests and learning styles. As educators we
are held accountable to ensure that all learners achieve state standards. Thus we must create classroom
environments where student differences are supported and celebrated so that all students have the best
opportunity to learn. We use the CLEAR Model. The CLEAR Model is aligned with equity and language
strategies as part of a district wide response to the need for culturally and linguistically responsive
instruction:
Cultural- emphasizes the human purpose of what is being learned and its relationship to the
students'own culture.
Linguistic Learning- encourages students to make choices in content and assessment with supports
forlanguage development through methods based on their experiences, values, needs, and strengths.
Equitable- respectful learning environments in which students’ racial and ethnic diversity is valued
andcontributes to successful academic outcomes.
Achievement- includes multiple ways to represent knowledge and skills and allow for attainment
ofoutcomes at different points in time.
Responsive- through positive relationships, rigorous learning experiences are created involving
higherorder thinking and critical analysis.
Simply put CLEAR is responding to the cultural diversity of students within instructional activities. To
accomplish this teachers must be culturally proficient in relating to their students. This knowledge of
students is incorporated into curriculum, instruction and assessment in order to meet the needs of all
learners.
We believe that the collaboration of classroom teachers, special education teachers, EL teachers,
intervention teachers, teaching and learning coaches, GT coordinator, and administrators is paramount to
the success of all of our learners. Together, we can support our students in their varying needs.
We will address academic language with all learners. Academic language is a meta-language that helps
learners acquire the 50,000 words that they are expected to have internalized by the end of high school and
includes everything from illustration and chart literacy to speaking, grammar and genres within fields.
Think of academic language as the verbal clothing that we don in classrooms and other formal contexts to
demonstrate cognition within cultures and to signal college readiness. There are two major kinds:
instructional language ("What textual clues support your analysis?") and language of the discipline (examples
include alliteration in language arts, axioms in math, class struggle in social studies and atoms in science). No
student comes to school adept in academic discourse - - thus, thoughtful instruction is required.
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District Early Literacy Professional Development
Owatonna Public Schools defines job embedded professional development as teacher learning that is grounded
in day to day teaching practice and is designed to enhance teachers’ content-specific instructional practices
focused on improving student learning. Professional learning must be ongoing and job-embedded, be based on
best practices, standards, and data trends in order to support teachers in ensuring the intended curriculum is
the implemented curriculum. The District’s professional learning plan is finalized by the staff development
committee made up by representatives from each buildings site team. Professional learning is identified and
prioritized using student growth and achievement data along with building level goals and needs. The following
are some of the ways in which professional development around literacy takes place.Literacy will be a focus for
district wide professional development.
Teaching and Learning Coaches partner with teachers using the student-centered coaching model. This is a
highly-effective, evidence-based coaching model that shifts the focus from “fixing” teachers to collaborating with
them to design instruction that targets student outcomes.
Professional Learning Communities use a collaborative team approach to improving literacy instruction, meet
at least bi-monthly to reflect on student progress, review data, and align instruction to learning targets. These
opportunities are job-embedded, built into the regular school schedule.
Job-embedded Professional Development is utilized during district wide staff development day, as well as after
school learning opportunities. This Professional Development has been focused on creating Enduring
Understandings, learning targets, formative assessments, and learning new innovative ways to incorporate
research and best practice into literacy instruction.
District-level and building-level Instructional Supports are focused on increasing teacher and administrator
competencies to positively impact literacy development and proficiency for all students. The role of these
teachers is to share best practices for literacy and ensure that quality core instruction and interventions for all
students are happening daily in the classrooms.

Parent Notification and Involvement
The goal of the Owatonna Schools is to improve learner outcomes through building strong family and
community partnerships. A collaborative effort among educators, families, and the community is essential.
Effective parent and community engagement in education is about working together to promote positive
outcomes, create opportunities to learn, and enhance social functioning.The following are ways in which our
school district facilitates collaboration with families and communities:
District Level
District-wide Parent/Teacher conferences twice a year to set goals and discuss students’ progress
The Owatonna Public Library’s Summer Reading Program provides opportunities for families and children to focus
on literacy development and enjoyment beyond the school year
The district has established strong partnerships with several community resources including: Minnesota State
University-Mankato, Hamline University, and The Science Museum
Building Level:
Family Reading Nights and EL Family Nights provide pathways for families to support their child’s literacy
development
Building PTA meetings foster collaboration between parents and teachers working to strengthen programs and
servicesThe Grandparents for Education organization provides opportunities for adults to read and write with
learners on a regular basis
The Youth Service Leadership course at Owatonna High School provides opportunities for older students to read
and write with younger students on a consistent basis
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Communication System for Annual Reporting
Communication with parents about student’s learning progress happens on an ongoing basis throughout the
year. Each spring, with the end of the year report card, parents of K-3 students not meeting Read Well by
Grade 3 benchmarks receive a letter explaining their child’s progress toward reading benchmarks and
supplemental materials to encourage continued reading progress over the summer months.The Local Literacy
Plan is uploaded to MDE, posted on the District Website, and made available each fall to key stakeholders.
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