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Cologne Academy is pleased to preser20di@2019Charter School Annual Report and Cologne

A ¢ a d eWwoyr dBdsbVeorkforce (WBWF) Plan. | hope this publication will provide you, our
stakeholder, with an overview of our educational programming, operations, and management. This
report is written to fulfiMinnesota Statute, section 124D.10, subdivision sé&mad 120B.11

These state laws require specific data elements and recipients to whom the report distribution is
expected All Minnesota school districts will post their reports on the distbsitevand submit the

summary report to MDE each year.

Staut e 1 2 4 D A tharterssthaol neust publish an annual report approved by the School Board o
Directors. 6 The annual report must at | east |

School enrollment

Student atton

Governance and management

Staffing

Finances

Academperformance

Operational performance

Innovative practices and implementation

Future plans
A charter school must distribute the annual report by publication, electronic madhsrinethe commission
school employees, and parents and ledatgdendsaesrolled in the charter school and must also post the

on the chart é&r school 6s offici al website.

Cologne Academyds charter school annual- repor
working student body, the talentand commint of Col ogne Academyds e
and encouragement of our families. 20082019school year & successful in several areas. The
successes are highlighted in this @frorn student achievement to financial health and continued
growth of Cologne Academy, | am pleased to recap this past year in the following pages.



This annual report was approved by the Cologne Academy School Board of DifEcesiaygn
Septembe?4, 2019and will be submitted to the commissioner, our apgipand employees by
October 3, 2019

In addition, Cologne Academy posts the Annual Report on our welgiteologneacademy.org
for our parents and our community to view.

As a school, Cologne Acadeangages in ongoing improvement effortseabdlard, administrative,
staff, and student levels. This ongoing improvement involves examining our practices, processes, anc
results. We identify both our studentsd and o

Augus01%b e gi ns Col otgslfie (128 geardfeedugating students. We are busy working
on our instructional programs to create high academic achievement for all students. We continue to
define and refine our Middle School concept as ounshatsy grows older. Our educational

philosghy is aimed at providing an education that will foster and encourage our students to seek
knowledge and desire to inquire at a higher level.

This school yea2018-2019, Cologne Academy will have abd0t$udents, a staff that has grown to

over 100 employees, and we have many new families that have joined our community of learners. Al
are welcomed into an environment that is focused on being accountable for academic gains in all
students.

Your rmPmirBdnuec ati on,

Dr . Lynn Peterson

Lynn PetkEd.sDn
Executive Director/ CEO


http://www.cologneacademy.org/

SchoolEnroliment

Col ogne A demtpepuoiatidos 64k scholais comprised ofBpercent Whitel, percent Asian, 5
percent Hispani@ percenBlack,and 3percent two or more races.

Two or more races Hispanic or Latino
/ [\American Indian or Alaska Native
Asian
Black or African American

Native Hawaiian or other Pacific Islander

White
Il Hispanic or Latino American Indian or Alaska Native [l Asian
Black or African American [l Native Hawaiian or other Pacific Islander White

Two or more races

Enrollment by Special Population

The student body includes 1je?cent

special education students and less Minnesota) ~ Cologne
than 1 percent English language . State Academy
learners. The proportion of students Engll_sh Learne_r 8.4% =
eligible for free or reducedce meals Special Education 16.26 Lo
Free/Reduced Lunch 36.46 8.9%

is 8.9 percent.

Homeless Ko7 2%




Grade Enrollment by Year and Square Foot Space
Square| students
ft. /sq. ft.
FY09| 36 | 19| 21| 19 | 19| 14 [N/A|N/A[N/A| 128 | 16,114| 126
FY10, 39| 40| 20| 23 | 20| 23| 14 |N/A|[N/A| 179 | 16,114 90
FY11/ 52 | 50 | 47| 25| 25| 23| 21 | 15 [ N/A| 258 | 24,877 96
FY12| 51 |50 |50 | 49 | 22| 23| 23 | 20 | 12 | 300 | 24,877 83
FY13| 78 | 63 | 50 | 53 | 50| 22| 27 | 25 | 18 | 386 | 37,896 98
FY14/ 98 | 78 | 59 | 54 | 51 | 46| 24 | 27 | 26 | 463 | 47,976| 104
FY15| 75|86 | 77| 57 | 64 | 49| 51 | 19 | 27 | 505 | 47,976 95
FYle| 78 | 76 | 90| 77 | 60 | 57 | 49 | 47 | 17 | 551 | 81,094 147
FYy17{ 78 | 78 | 76 | 90 | 79| 62 | 57 | 47 | 46 | 613 | 81,094 132
FY18/ 69| 781 781 80| 84| 78| 56 | 58 | 33 | 614 | 81,094 132
FY19 76 | 78 | 74| 81 |80 | 80| 70 | 54 | 47 | 641 | 81,094| 126
FY20{ 76 | 78 | 74| 81 |80 | 80| 70 | 54 | 47 | 641 | 81,094| 126

Kl11]1 211311415 6| 7 | 8 | total

Cologne Academ{CA) is aK-8 public charterschoolwhich openedin Septembe2008. When
CologneAcademyopenedin 2008 the schoolenrolledstudents ikindergarterthrough fifth graden a
16,114quardoot buildingwhich wasbuilt specificallfor CA by Partnershigor aBetterEducation
(PBE). In 2010,PBE built an 8,763qarefoot additionto housethe schod's growingpopulationof
kindergarterthrough seventhgradestudents. In 2012,another13,01%quardeetwerebuilt to
accommodateur kindergarterthrough eighthgradestudents.Againin 2013,10,08&quardeetwere
built to supportCA'sgrowingpopulation. The"sand final addition was completed in 2016 after Colo
Academy Building Company (CABC) purchased the existing building from PBE and sold bonds tq
the existing building and the new additionhiibiases seven specialty classrooms, a dual coursigymne

and a theater stage.

EQUITY

allowing all scholars to

REACH

their potential
#cologneacademy




Dissemination & Marketingformation Mi nn. St at . 124E. 17 seeigatei r es ¢
information about how to use the offerings of a charter stfi@lyeted groups include {owome
families and communities, students of Fedawdl or , a1

charter school program guidelines disgpuracial and socioeconomic isolation.

2010 Census statistics indi¢he racial makeup of the city of Cologne was 94.9% White, 0.9% African
American, 1.2% Asian, 1.4% from other races, and 1.6% from two or more races. Hispanic or Latino of
any race are 3.2% of the population.

The ethnicity of Cologne Acadeisiglightly more diverse than deenographics of the cifyhis could

be because (1) the census data is almostten yaadi olde s c h o o | Oyear;d)aver&b0% o c ur
our student bdy comes from larger communities that attract more ditleasit¢ologne. As mentioned
aboveCol ogne Academyod6s student population i s c€o0mg
percent Hispanic, 2 percent Black, and 3 percent two or more races.

Cologne Acadengompleted twanass mailings to all rural @bsbutes in Waconia, Caheg and

NorwoodYoung America this past school year. The mailings went to all addresses in each route so there
was no discrimination regarding the results of thene@ntllThe postcards were informing parents how

to enroll ad to join an upcoming informational meeting.

STUDENT ATTRITION

Overall, attrition has bestableranging from 10 to 15% each year Cologne Academy has been in
operation, from the academic yealireg 2009 to the academic year eriag

The attrition rate between grades four and five is higher than average because this is a natural transition
time for local districts moving from elementary to middle school. Cologne Academy has notdexperience
any true attrition in grades 4 to 5 because students transfer in at this point, too. Middle school attrition is
attributed to the developmental phase @fitiddle school program and will begin to solidify in the

coming years as more classrooms initfelerschool emerge. Cologne Academy expects to have

reduced attrition rates overall in future years, with projected averages of 10%.

GOVERNANCE AND MANAG EMENT

ELECTION OF COLOGNE ACADEMY BOARD MEMBERS
Cologne Academy is currently governed by aBoard®»i r ect or s (t he o0Boar do)

membership in accordance with Minnesota statutes. The Board currently cépsistatsfor legal
guardians of enrolled students, 1 licensed teacher who is employed by the Charter School at .5 FTE or
above, and 1 interested community member who is not employed by the Charter School and does not
have a child enrolled at the Charten8ichThe executive director/chief executive officer and the chief
financial officer of the Charter School serve-affielo, nonvoting members.

According to t hlaws,@melectibndsrhelBeadn gearlor®tBadaly in April.
Approximately on¢hird of the Board is up for election annually, and newly elected members are seated at



the first board meieig in July. Board meetings are held on the fourth Tuesday of each month. There are
three standing committees [Finance, Policgoiitezl] that meet monthly. The Board routinely conducts
workshops to address the larger issues affecting the Charter,Schboh er eby gi vi ng t he
community a chance to participate with respect to all issues brought before the Board.

The Bard of Directors is the elected governing body of Cologne Academy. The primary responsibilities
of the Board are:

1. Suppotthe vision and mission of the school

2. Promote a quality program to ensure academic rigor

3. Support and evaluate the executreetdr

4. Build and sustain an-gaing strategic plan

5. Ensure effective board committee leadership and outcomeseaagiod inance,

personnel, and policy and governance

6. Develop a sustainable board and governance model

The Board of Directors ceists of up to nine members who are elected by the parents of the school. The
Board consists of accomplished people wiresent one or more of the following constituencies:

Col ogne Academy teacher; Col ogne Acsbdleavelywayp ar e nt
require that the board have at least one person from each of these three groups on the Board

All board menbers must chair or serve on at least one committee. In accordance with school bylaws,
committees do not have decismaking authdaty. Rather, these active working groups conduct research
and make recommendations to the School Board at regular mé#gtm@oard. Committee chairs are
encouraged to recruit members from the Cologne parent and teacher community and frometime to tim
may also recruit from outside the Cologne community if special skills or expertise are needed. Committe
meetings are ep to the public in accordance with the Minnesota Open Meeting Law and as outlined in
the Cologne Academy bylaws.

The Board of Directors currently meets at 7:30 PM dauté Tueslay of each month at the school.
Meetings are open to the public apdlaic comment period is offered at each Regular Meeting of the
School Board. Those who wish to make a commensignusip at the meeting. Regular Meetings of the
School Board are |isted on the schaop/RBosrnoticest er
will be posted on the door of the school (required by law) and, if possible, on the websitessta c
parents. There is typically no public comment period at a Special Meeting.

Parents, staff, and community members are eneduoagin for seats on the Board of Directors. Each
member is elected t@gearterm, and as such, only a fevissaige up for election each year. This
provides stability and continuity for the Board. Elections are held annually in April. éacdliidates

is sent home each spring.



Date Date Meeting
Director Name Position Group Affiliation Term | Attendance
Seated .

Expires Rate

Jeff Katherman Treasurer Parent Junl6 | Jun20 12/12
Amanda Daniel Chair Parent July19 | Jun22 11/12
Jenna Mclnnis Board Membef Parent Jutl8 | Jun2l 11/12
Valerie Invie Secretary Parent Jutl8 | Jun2l 10/12
Laura Oman BoardMember Teacher Jutl8 | Jun2l 12/12
Dan Perrel Board Membel Community Member| Apr-19 | Jun20 10/12
Lynn Peterson Ex-Officio CEO Apr-09 12/12
Traci LaFerriere Ex-Officio CFO Apr-11 11/12

20182019Board Training

7/1/1 8to 6/30/19, BoardMlembers attended the following training sessions:
Initial Board Training

The Cologne Academy School Board Chair and the Executive Directoratedeanre
onboarding manutiat all newoard memberare trained. This training covers board governance,
human relations, finance, the school ds charter

Ongoing Board Training

1 Januarg019 Finance Training by Dennis Hoogeveeatherman, DanieDman,
Perrel Invie, Mclnnis

1 Ongoingmonthly working sessions on Strategic Plan, Marketing, and Middle School
retention for all board members bimonthly.

1 Jenna Mclnnis 9/18/18 Course 300: Employtire@harter Schools MACS

1 Jenna Mcinnis 11/10/18 Course 100: Welcome to the World of Chartalr Scho
GovernanceRoles and Responsibilities MACS

1 Jenna Mclnnis 9/24/18 Course 200: Charter Schools FidaRaélic Trust MACS

1 Laura Oman 11/10/18 Course 10Cel@ome to the World of Charter School
GovernanceRoles and Responsibilities MACS

1 Laura Oman 11/2/18 Course 200: Charter Schools Firahéaublic Trust MACS

9 Laura Oman 11/10/18 Course 300: Employment in Charter Schools MACS

1 Valerie Invie 1/16/19 MSBA Char TrainingBoard Governance, Financial Matters,
Employment Matters

1 Amanda Daniel 10/2/18 Cose 150 The Charter School Board €hhi Key to
Effective Board Governance MACS
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Friends of Educati on, Aut hori zer

Col ogne Academy execntedcitwi cthaFteendshobl Ed
2006. Col o& nfei rAntp dyeed/ri omfs cl osed on June 30,

extended their contractual relationship with
siencits FO&ndmaegdevel oped an oversightoodnd ac:H
goals with respect to academic performance, f
Testing

Friends of Education requires regular testing to reestadent performance. The student
performance results must meet or exceed the resultsddyunorchartereghublicschool

students. The testing required by FOE is set forth in the charter school contract with Cologne
Academy. Generally, howeverjrngstiata is reviewed each quarter to ensure that Cologne
Academyds goal sinteamsefindiedual sfudantperforminoetaind for the
school Testing data is compared with other schools to measure performance.

Site Visits
Friends of Educain engages in both unannounced and scheduled site visits. In addition to general
observation and classroom visits, site visits

Director, business manager, selected school teachers, studentspanentabknd School Board of
Director members. F O Erialysis asi td whetherithe fadiliy, sehdokcbmate,n c |
and learning program constitute an effective learning environment promoting the academic goals.
FOE provides feedback mlving each site visit; feedback may be oral and/or written.

Site visits may alénclude a review of pertinent files. General observation, interviews, and review of
selected files during site visits haailitate
compliance, including compliance with the Minnesota Open Meetings Liavigmpiblyment

Relations Act, teacher licensing requirements, student immunization compliance, Minnesota Human
Rights Act, Minnesota Pupil Fair Dismissal Act, Minnesota $elidiols Fee Law, special education
requirements, financial controls, and opewilerent processes. Friends of Education also asks that

the Minnesota Department of Education (MDE) inform them if the school is not reporting properly
and to share copies dif @ertinent correspondence between the school and the MDE. FOE adopts a
similarprocedure regarding compliance with local, state, and federal laws.

Friends of Edwucationds oversight of financi al
financal statements and the independent audit.

Financial Statements
Prior to July *lof each year, Cologne Academy must submit an annual budget to FOE, which has
been adopted by the School Board of Directors. Cologne Academy must also submit monthly financia
statements to FOE as well as cash flow projections when requested. Talestetanognts must
contain budget and actual expenses in addition to explanations for all items exceeding budget and the
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manner in which the excess items will be resolved.

Incependent Audit
By December 1%f each year, Cologne Academy must submiietedSrof Education its
independent audit report with any school management response due to FOE on or before January
18" Col ogne Academyds an n20182019%vascdnelyctedbd e nt audi t
CliftonLarson Allen LLP, 220 South Sixth Street 30, Minneapolis, MN 55402 [Main81@
4500, Fax 612764850 www.larsonallen.cgm
As a secondary mechanism to monitor financial affairs, there are usually siteigisg il the
school business manager and the School Board of Directors.

Reporting and Legal Compliance
Friends of Educationds oversight of reporting
through review of documentation, site viaitd,communication with the Department of Education.

Governance
Cologne Acadeyrmust submit board meeting minutes to Friends of Education on a timely basis,
generally prior to the next scheduled School Board of Directors meeting. FOE may attend board
meeings on either an announced or unannounced basis and is available teciftemdesgtings
upon request by Cologne Academy.

Remedi ati on

Should Cologne Academpnf akbhdemoct sbbhndasdagr é

any afspreegorting and | egal compliangessiFbli end
interventions including:
FOE notifies the school | eader or board
FOE formally notifies the Schooly Basa&r d hai
a performance i mprovement plan is devel

FOE initeatbaeds achobncplan whereby they s
sponsorship.
Friends of Education comply with al/l st at

201cthosol year was Colredne ehecavdhd my ear with
nted Col ogn3y elamandemy tarmetghenrni ng July 1, 201
y 1, 2014 Cologne Acade¢empmemamhewat , awbt bbris
m as dicltiMagdl 9FOBtaxtudreded Cobypgaaen tArcaate myl
| en2l02d.ne 30,
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FrieBdlscias i plod & seé 4 g adaé nyyemern & Wnaalx,i tmeiarimlelmly
| aw.

FriebBdlscadmn @ n@d |lul cha deeaniy/s rcagemif oAsnarhé¢e elce ed
encéovakdnt ebhdiusc rodft ® $:

ACol Agadheassy gnirfeidubneettli yg eipmactwlit Cthl Agdemy ' s
e c onodmiscaad slayolpl @ g k@t mé mga selsd av eefr @aigle udent s
( ftove e eadbd Sbeyrheed Vohr ectohsE.hpod n amisaalvliaynt ag e
studreame mgobs@mmaa selsd anteR Ist u (|l HEddesgea d e s
aef fbeyriead heofofl ged ti imi ddepthii regaigrmeeand i n g .

ACol Agadeansy ns ost prittf g imkdmtort dhaarindag dt.

Al addittiMéeonnaP e p & rotEdeirciad ¢ nCwil foigendan a2 0 4 @ ¢ my
201a3n2d0 L& | el aBc bbb el , a Rewar da20d4da8hool 20
2014, 2&ried H8 Qlu at h asyct heoeoclo,g h ramrmaglge mi ¢
perfor mance.

Friebdlscaomngmnalfben hho &bkeda,deand hppatar dmad keabineé ng
envi rfaonssendent s.

Authorizer Relations af@bmmunication

Col ogne Academyod6s charter authori z eowidesstrictFr i end
financial and academic controls and ensures school adherence to national standards for charter school
oversight and quality. Friends of Education mornfterhree critical areas of charter school operations:
academic performance, finamee reporting and legal compliance, by monitoring student testing,
conducting site visits, reviewing annual reports and communicating with MDE.

Contact informationfor&€! ogne Academyds Authorizer Liaison
Friends oEducation, Phone 952.745.2717, Fax 952.745.273%dpmlak@tcfbank.com

Friends of Education

200 East Lake Street

WayzataMN 55391
info@improveK12education.org

Compliance with Applicable Laws and MDE Reporting Requirement

Cologne Academy complies with all applicable laws, with the School Board at times seeking legal counse
to ersure compliance. B0182019%he School Board continued substantive policy review and improved
overall compliance with legal requirements inrdyaiftd reviewing policies and procedures. Processes
implemented by the board, by administration, and hyoffme staff ensured overall timeliness regarding
compliance with applicable laws and MDE reporting requirements. Cologne Academy strives to be
completely compliant with MDE reporting and regulations, including submitting reports such as the
annual repd, Q Comp, DIRS reporting, and MARSS data. Cologne Academy school representatives
attended required MDE training. In addition, one hundredchpefd@ologne Academy teachers had
permission to teach from the State Board of Teaching. Cologne Acadereg &tiite and local health



mailto:topoluk@tcfbank.com
mailto:topoluk@tcfbank.com
mailto:info@improveK‐12education.org
mailto:info@improveK‐12education.org
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and safety requirements and is compliant with fire code, inspections, and other safety requirements;
emergency drillakie been conducted. With additional experience and a concerted effort to connect with
MDE, administrators artle school board have improved knowledge of all reporting systems and
requirements.

Facility Acquisition and Expansion

Cologne Academy had explbthe notion of creating an Affiliated Building Company for the sole
purpose of facility ownership for sevgears. State law required schools to be in existence for 5 years
prior to owning, but if a school were needing expansion, then this coald (aaghpownership) after the
close of year eight. Since Cologne Academy knew the facility still neih ewaétihgy to own after the
final phases were complete seemed the correct direction.

However, in 2014, legislation changed so that charterswauhnd expand after year six. With

expediency, the School Board decided to go forth with pursuing gwmanetdstonstruction of thé and

final expansion. In the first weeks of July 2014, the school created the CABC (Cologne Academy Buildin
Company whose purpose is to |l ease the facility to
the proper filng rules for the 1023 determination letter and submitted the required MDE Review and
Comment document. The school received a positive reviemrandrt from MDE on September 9,

2014.

The prior school year, the administration had spent considerabtnsaigng on the design and

construction plans for the expansion and securing the bond funding for the development project. This
had involved extensive involvement and collaboratioprefessional experts and partners including

Friends of Educatiom¢ City of Cologne, Piper Jaffray, Architectural Consortium, Partnership for a

Better Education, JB Realty, and Lindquist and Vennum. Cologne Academy funded the purchase of the
existingouilding and the expansion with approximately $14 million in ceweéaiie bonds that went to

market in November of 2014. Cologne Academy received that best bond rates of any charter school eve
in Minnesota history.

STAFFING

In FY19, CologneAcadememployd101full-time employees and 2 pimmie employees, includitg
full-time teachersAll teachersiold aMinnesota state teaching license. As the following table shows in
FY18 (current year), 44 teachers have more than five (5) yesoing texperience. All students enrolled
at Cologne Academy have equitabbess to excellent teachers in all grades Kindergarten through 8
grade. Cologne Academy analyzes sal®ldata drilled down to the classroom level to ensure all
children havequal access to quality teachers. As a charter school, all staff arepddy@es and are
evaluated on their performance teaching which isdfbaadassortment of measures.
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FY 11| FY12| FY13 | FY14 Fyis5 | FY16| FY17 | FY18 | FY19
Teachers 14 25 31 35 46 53 58 58 64
Administrators 1 1 1 1 1 1 1 2 2
Professional 9 12 8 21 21 34 39 43 37
Support
Total 88 98 103 103
Employees 24 38 40 57 68
Average
Student: 12:1 12:1 | 12:1 121 11:1 10:1 | 10:1 10:1 10:1
Teacher Ratio

Teaching Experience

20B-2@20
Beginning Teachers 5
25 Year ds Exp 7
610 Yearsodo Ex 1
Over 10 Years 35

FINANCES

As a charter school, Cologne Academy is responsible for both the education of children and for having a
clear knowledge of business and fiscal responsibilities. The school employees Tracas éfarriere

CFO,to provide guidance and support in exegwinhd financial marks and transactions. The School

Board of Directors continues to guide the school by making sound fiscal decisions. Payroll is completed t
ERDC.

The following audit information is from 2@1.82019school year.
AUDIT FINDINGS AND RESULTS

Clifton Larson AllenGLA) prepared this Executive Audit Summary and Management Report in
conjunction with their audit of t he01SCWAool s fi
appreciated thieme that staff took to work with them tawolete the engagement.

Audit Opiniond The financial statements are fairly st@iedi ssued what i s known &
unmodified audit report.

Yellow Book Opinio® No compliance issues were noted In Arévéew of laws, regulations, contracts,
andgrants that could have significant financial implications to the School.

Internal Control® There were no material weaknesses noted in the current year related to internal
controls.
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Legal Complian@No signifcant compliance issues were reported with respect to Minnesota Statutes
related to charter schools and UFARS accounting.

Enrollmentd For fiscaR0182019 Cologne Academy served a net average daily membeg48ip of
For fiscal 207-2018the School seed a net average daily membersioi@0.

Fund BalancBThe School 6s Gener al Fund exper i208®ed an
of $428,012nding at $246288as of June 3@019 CLA recommensthat a charter schodéwelop a

longrange plan which develops and maintains a target fund balance that is at least 2fi%rtouzt%
expenditures. The ending fund balance at Jup@1®Xor Cologne Academy repres@no of

expenditures incurred for the year and is aoriamt aspeét n  t he Sc h o ébéingssncefai nan c i
healthy fund balance represents things such as cashflow, as a cushion against qetitated,
enrollment declines, state aid metering changes, funding deficiencies and aid ptioeastate izt

and similar problems.

Budge® Total General Fund revenues on a net basis Wet@%{1.826) less than the finmanended

budget amount while total expenditures wiefg, $982.14%6) lower than had been budgeted. As part of

any budget update initidt®r fiscaR01920, the Board will want to take these variances into

consideration in order to limit budget differences to every extent possible. We recommend that budget
variances in a charter school environment (which is/olatiée than in a tradifial school environment

but on a much smaller scale) be Iimited to 1%
matured and stabilized. The School has done a great job budgeting to keep within the recommended
varances.

Food Service FuiiT he School 6s food servi c e83fprfiscayeaa m oper
2019 The School ds Food 3049withiaéued bddamcedd$8’/6ded f i scal

Community Service Fuddr he School 6 s eCGonthoparatedtatya sulpbf @ 16fordiscal
year2019 an@nded fiscal yea019with a fund balance of $885

Building Compan§The Col ogne Academy Building Companyos
$10,376nd ended fiscal yedy19with a fund balance of $15782

The School 6s financi al statements include the
seprate financial statements are issued for the Building Company; however, a separate Form 990 is filec

Building Company Debt Covenant Compli@éewant to take this opportunity annually to remind the
Building Company Board that there are some gertg@rabdenants that were agreed to as part of the

Loan and Trust Agreements made between Cologne Academy, the Cologne Academy Building Company
and Wdk Fargo Bank, N.A. (as trustee). Some examples include the submission of audited financial
statements with a certain timeframe, the submission of quarterly enroliment, current budget, and
financiainformation, and the submission of quarterly-temgbudget model forecasting information.

CLA recommenslthat the Board review the procedures in place fotaringiand reviewing all debt
covenantsnd continuing disclosure requirements and accept responsibility for ensuring the ongoing
compliance withll covenants that were agreed to as part of the financing arrangements related to the




purchase of thieuilding and subsequent improvements.

ADM by Grade

|
nnenee

H&HK 1st 2nd 3rd 4th 5th 6th 7th 8th

m2014-15 71.7 87 76.3 576 629 488 516 20.2 27
m2015-16 784 742 898 751 615 594 479 465 181
m2016-17 78.1 78.17 744 90.84 7846 61.7 56.33 4499 46.61
m2017-18 65.22 77.89 78 | 79.28 85.63 75.79 57.45 5137 40.27
2018-19 77.7 76.91 74.23 80.94 80.58 80.45 69.52 5453 47.2

1

NWAUTIN~NOO

m2014-15 m2015-16 = 2016-17 m2017-18 = 2018-19

Revenue, Expenditures, and Fund Balance
General Fund

$10,000,000
$8,000,000

$6,000,000
$4,000,000 II I I
$2,000,000 | oinmserees | . | e E....
S | M ] | |

2014-15 2015-16 2016-17 2017-18 2018-19
m Total Fund Balance$1,638,576 $1,912,445 $2,224,950 $2,318,276 $2,746,288
= Revenue $5,698,717 $6,731,478 $7,345,903 $7,492,016 $8,264,473
= Expenditures $5,390,981 $6,457,609 $7,207,361 $7,398,690 $7,836,461

= Total Fund Balance e Revenue

i Expenditures 0 eeeeeenes Linear (Total Fund Balance)

16
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ACADEMIC PERFORMANCE

Pursuant to Minn. Stat. 124E.10 Subd. 1(c), a charter school must design itd@atdeastaneet the
outcomes adopted by the commissioner for publ i
goal s. The Worl dés Best Workforce bill was pa:
making strides to increagadent performance. Each district must develop a plan that addresses the
following five goals:

1. All children are ready for school.
All third-graders can read at grade level.
All racial and economic achievement gaps between students are closed.

All students @ ready for career and college.

a M D

All students graduate from high school.

Cologne Academy serves Kindergdy@hGrade students. Cologne Academy has created a plan to align
curriculum and instruction to address the first 3 goals. Cologeegadviés our graduating' 8
graders a solid foundation to be successful i n

goals.



GOAL 1- All children are ready for school.

18

students ready
for Kindergarten,

exceed the low risk
benchmark on the fall
early reading screener.

readiness materials to
students that are on the
waitlist and wilhold
information evenings fo
parents in the communi
and parents on the
waitlist to go over
Kindergarten readiness
prior to the start of the
school year. Cologne
Academy will also
develop online resource
for parents of
Kindergarteners
modeling preaeadng
skills.

the low risk
benchmarkuvill
increase year over
year

Goal 1 Goal Statement Strategies Indicators Data Sources
Increase the 80% or more of Cologne Academy will | Percentage of Fast Bridge
number of kindergarten students wi| offer Kindergarten studentexceeding




GOAL 2-All third-graders can read at grade level.

Student Group| Grade 3 Reading Grade 3 Reading Grade 3 Rehng Grade 3 Reading
Proficiency 2019| Proficiency 2018 Proficiency 2017| Proficiency 2016

CA 68.8% 57.9% 74.4% 76.P0

State 55.0% 56.2% 57.0% 575%

Goal 2 Goal Statement Strategies Indicators Data Sources

Increase¢he The average reading | Teachers will use | Percentage of | MCA results

percentage of | proficiency rate for the | ongoing assessmel students meetin

third-grade last 3 years &9.7 data to adjust or exceeding on

proficiency in percent which is on instruction. Staff wil the MCA

reading average 12.8 percent | use assessment da reading exam

above the state averag
By FY2024,"8grade
MCA reading results w
be on average 18.4
percent above the statq
averag, which is a
growth of 5.6 percent.
ForFY19 CAOQS
proficiency rate was
13.8% points higher
than the state.

to assist in choosin
professional
development for
teachers and staff.
Teachers will share
instructional
strategies in
professional learnir
communities.

will increase yes
over year at a
rate higher than
the state.

! Original data from 2018 WBWR

19



GOAL 3-All racial and economic achievemeps ¢i@tween students are closed.

20

Cologne Academy will continue to support equity in education. Equity is different than equality. Equity is
a principal that is based upon justness and fairness, while equality demands everyone be treated as the

same level

Cologne Academy will achi¢his by:

1.

aprwn

students.

o

Improve conditions foehrningFocus on school cute, climate and soeahotional

Measuring what mattersaking data visible, use research and talk about data regularly.
Prioritize closing the gaj&et and communicate the vision and targets for closing gaps.
Start Earlylnvest in studentsdy on learn trouble spotand establish prevention strategies.
Engage more deepMonitor equitable implementation of standards
Value peopleFocus on teachers and leaders. Hire the best people for our most vulnerable

development. Connect teaching to the experiences, knowledge, and needs of the student.

MCA Math Proficiency

Cologne 3 Year Averag Math Math Math Math
Academy Math® Proficiency 201| Proficiency Proficiency | Proficiency,
2018 2017 2016
All 74.6% 75.3% 726% 741% 766%
SpEd 44.3% 46.2% 43.2% 44. 7% 46.7%
FaRM 64.8% 56.40 61.4% 627% 68.80
MCA Reading Proficiency
Cologne 3 Year Reading Reading Reading Reading
Academy| Average Proficiency Proficiency Proficiency | Proficiency
Reading’® 2019 2018 2017 2016
All 74.9% 73.606 725% 762% 752%
SpEd 33.9% 48.1% 39.9% 29.80 31.80
FaRM 66.61% 66.P0 65.9% 627% 68.80
Proficiency Trends 99ON/FaRM; Mah
2019 2018 20T
All 75.3% 72.6% 74.1%
FaRM 56.4%6 61.4% 62.7%
Difference 189% 11.2% 11.4%
2 Adapted from the Coundibr Chief State School Officers and the Florida Department of Education
SANRAIAAYFE F@SNI3AS GF1Sy FNRBY wnamy 22NIRQa . Sad 22N)] F2NDS



Proficiency Trends CountdON/FaRM; Math
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2019 2018 2017
ALL 305 275 277
FARM 2139 27144 3251
Difference 284 248 245
Proficiency Trends 99ON/FARM ; Reading
2019 2018 2017 2016
ALL 736% 725% 762% 75.206
FaRM 66.P0 65.9% 62.7% 68.8%
Difference 6.9%6 6.6% 13.%%6 6.%%0
Proficiency Trends CountsSON/FARM; Reading
2019 2018 2017 2016
ALL 297 270 284 197
FARM 26/39 2944 3251 33
Difference 272 241 252 164
Proficiency Trends CouhBroficiencyReading
2017 2018 2019 2017 2018 2019
American Indian N/A N/A N/A N/A N/A N/A
Asian N/A N/A N/A N/A N/A N/A
Black N/A N/A N/A N/A N/A N/A
Hispanic 15 15 16 65.2% 71.4% 76.2%
Native Hawaiian N/A N/A N/A N/A N/A N/A
2+ Races N/A N/A 10 N/A N/A 76.9%
White 249 235 262 77.8% 72.8% 74.0%
Proficiency Trends CouniroficiencyMath
2017 2018 2019 2017 2018 2019
American Indian N/A N/A N/A N/A N/A N/A
Asian N/A N/A N/A N/A N/A N/A
Black N/A N/A N/A N/A N/A N/A
Hispanic 18 14 13 78.3% 66.7% 61.9%
Native Hawaiian N/A N/A N/A N/A N/A N/A
2+ Races N/A N/A 11 N/A N/A 84.6%
White 240 239 274 74.8% 73.8% 77.4%
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Goal 3.1

Goal Statement

Strategies

Indicators

DataSources

Decrease the
achievemergap

The average
achievement gap

Teachers will use
ongoing assessment d;

Decrese the
percentage difference

MDE Secured
Reports and

in math that percentage over the lg to adjust instruction. between NofFARM | NorthStar
exists regarding | 3 years on the MCA | Staff will use assessmeg and FARM year over| reports
economic Math is 11.7 percent. | data to assist in choosi| year in Math.
diversity. By FY2024 the averag professional

achievement gap development for

percentage over the |g teachers and staff.

3 yess on the MCA Teachers will share

Math exam will be instructional strategies

bdow 9.3%. professional learning

communities.

I n FY19, C

Math proficiency went

down. Over all CA

grew in enrollment, by

has fewer FARM

eligible studentslhe

new threeyear average

is 13.8% or an increag

of 2.7% in the wrong

direction.
Goal 3.2

Decrease the
achievement gaj
in reading that
exists regarding
economic
diversity.

The average
achievement gap
percentage over the lg
3 years on the MCA
Reading is 10.2 perce
By FY2024 the averag
achievement gap
percentage over the lg
3 year®n the MCA
Reading exam will be
below 7.4%.

In FY19, CA decrease
the achievement gap
Reading by 2%. €&h
proficiency grew 2 %
for those eligible for
FARM.

Teachers will use
ongoing assessment d:
to adjust instruction.
Staff will use assessme
datato assist in choosin
professional
development for
teachers and staff.
Teachers will share
instructional strategies
professional learning
communities.

Decreae the
percentage difference
between NofFARM
and FARM year over
year in Reading.

MDE Secured
Reports and
NorthStar
reports




GOAL 4- State Assessment Tests (MCAS)
Sub Goal 4.1 and 4Axademic Achievement Ralbese results were obtained 8/24/18 from
NorthStar report/District, CA/School, CA/reporting ye2019 overall average of groups, yes
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Academic , State Academ
Math Achievement R Difference Achievement R
2016 76.6% 17.8% 58.8%
2017 74.3% 16.7% 57.6%
2018 70.8% 14.6% 56.2%
2019 74% 20.2% 53.8%
Readin Academic Difference State Academ
9 Achievement R Achievement R
2016 75.3% 16% 59.3%
2017 75.9% 16.6% 59.3%
2018 70.6% 11.4% 59.2%
2019 72.3% 14% 58.3%
Academic State Acaden
Science . Difference Achievemen
Achievement R
Rate
2016 66.2 11.5 54.7
201/ 62.1 8.2 53.9
208 68.1 16.4 51.7
2019 68.8 18.1 50.7
Goal 4.1 Goal Statement Strategies Indicators Data Sources
Increase By the conclusion of Teachers will use Increased MCA data
school wide | FY2024, the schoulide | ongoing assessment dg proficiency | retrievel
academic academic achievement | to adjust instruction. scores year | from MDE
achievement | rate for reading will be g Staf will use assessmer over year in | Secured
rates in least 16.6% above the | data to assist in choosif Reading. Reports and
reading. state average. professional North Star.

Ending FY19, Cologne
Academy is 14.6 % abo
the state ancchieved 2
% higher this year over
last.

development for teache
and staff. Teachers will
share instructional
strategies inrpfessional
learning communities.
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Goal 4.2 Goal Statement Strategies Indicators Data Sources
Increase By the conclusion of Teachers will use Increased MCA data
school wide | FY2024, the schoulide | ongoingassessment dat proficiency retrieved
academic academic achievement | to adjust instruction. scores yea | from MDE
achievement | rate for math will be at | Staff will use assessme over year in | Secured
rates in math. | least 17.8% above the | data to assist in choosii Math. Reports and
state average. professional North Star.

Ending FY19, Cologne
Academy is 20.2% aboV
the state and achieved 4
% higher this year over
last.

development for teache
and staff. Teachers will
share instructional
strategies in profession
learning communities.

Sub Gob4.3:Comparative Proficiendyetrieve®/12/19 MDE Secured Report /test result summary for

state and CA

Cologne Central Central
MATH State Acadgmy Elementary Middle
2017 58.70% 74.10% 68.80% 62.30%
2018 57.20% 72.60% 61.80% 57.70%
2019 55.00% 75.30% 67.90% 56.80%
READING | sate | <00 | ooy | Middie
2017 60.20% 76.20% 61.80% 62.80%
2018 59.90% 72.50% 62.90% 65.30%
2019 59.20% 73.60% 64% 66.40%
SCIENCE State Cologne Central
Academy
2017 8 59.80% 75.90% 7860%
2017 8 46.30% 42.10% 40.00%
2018 % 58.20% 75.70% 53.00%
2018 8 45.20% 53.80% 41.70%
2019 % 54.90% 69.60% 53.80%
2019 8 43% 67.40% 38.70%
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Goal 4.3 Goal Statement Strategies Indicators Data Sources
Outperform Each year, Cologne | Teaclers will use ongoin( Increased MCA results
resident district | Academy will assessent data to adjusi proficiency scores from MDE
in MCA demonstrate higher | instruction. Staff will use year oveyear in | secured reports.
proficiency grade level and school| assessment data to assi Math, Reading,
scores. wide proficiency rates | in choosing professional and Science.

than the development for teacher

Norwood/Central and staff. Teachers will

school district for share instructional

reading, math, and strategies in professiong

science (for the same | learning communities.

grades as offered by

Cologne Academy).

Sub Goal 4.4Academic ProgredBrogress measures whether students' achievement levels are improved
or maintainedNoteit is not recommendegéoecanerage progress scores between math and reading, acros
across districts. Schools with lower proficiengossiedihatedhen more points. To make comparisons acros:
subjects, schools or districts, it is recomnpErdedttyediod students maintaining level and improving levels
compared.

Achievement | Achievement
LevelDecrease( LevelDecreaseq Achievement | Achievemen{ Achievemen| Achievemen
or Stayed "Doe] or Stayed "Doe| Level Level Level Level
Not Meet Not Meet Maintained Mairtained Improved Improved
Standeds” Standards"
Rate Count Rate Count Rate Count
CA-Math (n=315) 18.70% 59 59.40% 187 21.90% 69
StateMath 37.20% 117,881 | 49.40% | 156,122 | 13.30% | 42,033
gﬁ;‘;eading 17.80% 56 57.60% 181 2450% 77
StateReading 33.10% 104,501 | 48.10% | 152,318 | 18.90% | 59,850
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Themath
achievement
rate (percentag
of students

Thereading
achievement
rate (percentag
of students

students who

maintained their

The pecentage of

increased their math
achievement level or

The percentage of
students who
increased their
reading
achievement level

meeting or | meeting or " . or maintainedtheir
exceeding | exceeding :\?I\éiltstStZﬁgg&" or level at "Partially
standards) | standards) higher Meets Standds" or
higher
2019 73.96 72.26 81.26 82.16
2018 70.83 70.57 73.37 76.63
2017 74.27 75.86 70.9 78.59
Goal 4.4 Goal Statement | Strategies Indicators Data Sources

Decrease percer
of students in thg
does not meet
standaichtegory
on the MCA

Cologne
Academy will
decrease the
percentage of
does not meet

Teachers will use ongoing
assessment data to adjust
instruction. Staff will use
assessment data to stSsi
choosing professional

Percentage of student
meeting om
Oi mprovedo
increase year over yeg

MCA results
from MDE
secured reports.

math exam. standard in math development for teachers
as demonstrated and staffTeachers will
on the MCA share instructional strateg
math exam from| in professional learning
26.6% to under | communities.
20% by FY2P4.
Goal 4.5 Goal Statement | Strategies Indicators Data Sources

Decrease percer|
of students in the
does not meet

standaichtegory | percentage of

on the MCA does not meet

reading exam. | standard in
realing as

Cologne
Academy will
decrease the

demonstrated or]
the MCA reading
exam from

23.4% to under

20% by FY2024)

Teachers will use ongoing
assessment data to adjust
instruction. Staff will use
assessment data to assist
choosing professional
development for teachers
and staff. Teachernsl|
share instructional strateg
in professional learning
conmmunities.

Percentage of student
meeting oOom
Oi mprovedo
increase year over yeg

MCA results
from MDE
secured reports.




GOAL 5-Nationally Normed Assessment
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than the national
average in grade
4 and 8 and in al
content areas on
the ACT
ASPIRE.

students who have
natonal percentile
ranking of less than
70% anavho
remain at Cologne
Academy througH"g
grade will increase
their national
percentile ranking b
the end of 8grade.

FY20 will be the
first year that this
assessment will ha
been used to
measure the grolwt
from 4" to 8" grade.

instruction. Staff wi
use assessment da
to assist in choosin
professional
development for
teachers and staff.
Teachers will share
instructional
strategies in
professional leaing
communities.

and progress

monitoring

programs that
compare scores t

national averages

ACT ASPIRE ENGLISH READING MATH SCIENCE
FY18 FY19| FY18 |[FY19| FY18 |FY19| FY18 |[FY19
GRADE 4 82% 81% 57% 49% 63% 40% 57% 28%
NATIONAL 70% 70% 42% 43% 55% 46% 41% 38%
NATIONAL
PERCENTILE 65" 58™ 68™ 56™ 53P 34™ 58™ 36™
RANK
ENGLISH READING MATH SCIENCE
FY18 FY19| FY18 |[FY19| FY18 |FY19| FY18 |[FY19
8™ GRADE 87% 79% 76% 68% 67% 66% 47% 60%
NATIONAL 74% 73% 50% 46% 37% 37% 40% 38%
NATIONAL
PERCENTILE 7™ 69" 757 787 7™ 84™ 68™ 68™
RANK
*Shaded: Cologne Academy outperformed the national average.
Goal 5 Goal Statement Strategies Indicators DataSources
Cologne At least 50 percent| Teachers will use | Internal interim | ACT
Academy will of Cologne ongoing assessmer assessmencores | ASPIRE
perform better | Academy%grade | data to adjust and other CBM, | results.




GOAL 6-Additional

Measures
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Goal 6.1 Goal Statemen| Strategies Indicators Data Sources
Consistent Cologne Keepschool as clean ¢ Families and MDE Secured
atendance is a Academy will | possible. Take agate | students value Reports
measure of maintain 90% | attendance. Follow uj attendance at

students who or above with county truancy | school.

attend more than | attendance ratg cases.

90 percent of the | each year.

time they are

enrolled and is a

new accountability

measure for ESSA

SubGoal: 6.1. Consistent Attendance
This is a measure ofidents who attend more than 90 percent of the time they are enrolled.

2016 2018 2019 3 yr average
CA Attendance 93.07 92.96 917 92.57
State Attendance 86.53 86.73 854 86.22

SubGoal 6.2Satisfaction Surveys

Parent
Satisfaction Returning Stafatisfaction
FY17 | > 85% FY17 | >90%
FY18 | >90% FY18 | >90%
FY19 | >90% FY19 | >90%
Goal 6.2 Goal Statement Strategies Indicators Data Sources
Overall staff and| Each year, at least | Cologne Academy will | Data collected from| Surveys
parent 80%of all parents continue to support staff| surveys will indicate
satisfaction with | and staff returning th and families in exceedin{ oveaall percentages
Cologne annual survey Ivi expectations when 80% and higher.
Academy will indicate overall possible.
maintain above | satisfaction with
80%. Cologne Academy.
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INNOVATIVE PRACTICES

Core Knowledge Sequence

The Core Knowledge Sequence, aligned with the Minnesota State standards and implemented through
cl assical instructional strategies, supports e:
Inspired to prduce extraordinary levels of agkimeent teachers work with students, starting in

Kindergarten, to master basic foundational skills and engadepthistudies of highterest level

concepts.

The Core Knowledge Sequence holds that algyatlade cax of common learning is necesgary
ensure a sound and fair elementary education by:

1 Mapping out a complete program that provides each student with-basexhdducation, free of
significant gaps;

1 Clearly defining the knowledge and skills that emtEnsmust master at each gradd te
create high levels of academic expectations; and

1 Eliminating many of the gaps and repetition characterized in standard curriculums.

Science and social studies at CoheghedAcademg
Knowl ed@eadSSemaence. Relying generalCbyeoKnbftvEk e
Social Studies texts, eadhéhse pF&S2MADSH hRo imorsd e
l earning oppondemnst aediGpg eaa h evggh islitdy | es, i nter

Di fferences in student ability and variances it
progrfamsughi frequent work sampl iwigt aind tomgoCwomrge
Knowl edgeanSde gtuheencreeadi ng and math programs, tea
who is struggling with any part of the curricul

Individualized StuHeatning Plans

Cologne Academy has put in place a philosophgyatem by which we offer individualized learning for

all our students while still adhering to the Core Knowledge curriculum. The heart of our educational
philosophy is to meet each learnéneir level of understanding. Cologne Academy partners with

families to determine and document each fall where the student is academically and socially/emotionally
while monitoring he st udentsd growth over the course of
one yeard6s academic growt h.
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Singaporepl] and MUM (Mixed Up Math)

Singapore Math is a unique approach oblemsdvaen@ c hi n
mental math, and higével thinking skills. By starting with the concrete then moving to the pictorial, and
finishingwi h t he abstract, Singapore Math adds great

mastery of basic math cepts. Cologne Academy will provide flexible grouping across grade levels as
mentioned in the academic performance se&arting in5"- 8"grade, Cologne Academy transitions to
Holt Mathematics to further build and stretch the academic succéssshatents have accomplished
through the Singapore program.

The curriculum incorporates use of different technologies to solyeromd¢ims and has the Core

Knowl edge Sequence embedded within. Adldhiattiéoons
This section is used to assist in the facilitation of a more stewteméd classroom with an emphasis on
creating problem solvehsough deeper study and discussion. The math curriculum is completely aligned
to Minnesota Mathematics Academind&ads and is closely aligned to the Core Knowledge Sequence. K

0 8 Interim assessments have also been reviewed and updated. Witimtheasevin rigor, students are

being welprepared for their future mathematics courses.

Math Corps was brought t@ldgne Academy beginning the 202616 school year. Volunteer tutors
are placed within school sites to work wWité & grade studentgho are on the border of meeting the
expectation of performance on the MCAs. Their goal is to aid in ensurstgdbais are proficient in

Al gebra by t he "graddyearfThigyeae, Caogne Academydhas ciaedntor

who willservice a minimum of 15 borderline students. Students who have exhibited mastery in their
identified, weak areas oiderstanding, have the opportunity the graduate out of the Math Corps
program, allowing new students to be serviced.

Great Habits, Gread®eRReading and MUR (Mixed Up Reading)

Habits of discussiaare an important component of achieving the MNSS dadtdming an effective
communicatoBeginning in Kindergarten, students are given the foundational skills to communicate with
others. Raging from strong voice and complete sentences to the art of argument, students at Cologne
Academy are given ttumls to converse with adults and peers.

MUR (Mixed Up Reading) Gretles 3

Reading is closely aligned with Minnesota state reading stasdesitiasathe Core Knowledge
Sequence. With a focus of incorporating phonics, grammastrwotare, fluency, and reading

comprehension into every lesSldime s chool 6s | i teracy bl ock gives
of every aspect of langaayts while incorporating themes taught in the Core Knowledge Sequence.
Startinginthrdgrde, students are oOomixed updé to achieve

1520 students in each MUR class. Smaller MUR classes allow litrerctoynine become more



31

personalized for each scholar through differentiation and allowfheehlther to design individualized
instruction and progress monitor more in depth.

Lucy Cal kins oUnits of StudyalGrammabedded Writi nt

Lucy Cal ki ns 0 ¥dson thedeacbifig ofpiniod/grgumentoicfarnsaticarad narrative
writing. Lessons are formulated to foster higher level thinking including regular opportunities to
synthesize, analyaad critique. Instrtion within the units develop and refine wriiagss curriculum

in addition to creating independent writers, while strategic assessments help to monitor mastery and
differentiate instruction.

Embedded writing lessons are designed to enhance-gitdghinteractions. Constructed responses
encourge students to evaluate literature as well as works of nonfiction and provide evidence of student
knowledge.

Analytical grammar builds a basic structure of grammar. Each concept weaves seamlessly into prior
lessons. Students consistently utilize pri@eptsito increase their competency levels. This scaffolded
approach allows for differentiation and acceleratiom gndmmatical approach.

Classical LiterafBrades-&

The school 6s mtesesticantempkatesdepth stusliespas apprigpe at each grade

level, of the volumes of classical literature comprising-af-$tegart Core Knowledge Sequence library
including original texts such as the Declaration of Independence. Teactsxts feam the Core
Knowledge Sequence librdoud to ensure all students have an equal opportunity to hear and
comprehend literature that is essential to understanding the foundations on which our contemporary
culture is built.

Music and Visual Arts

Musc and the arts are essermiahplements to both our greater vision and the Core Knowledge
Sequence. An early introduction to the arts pr
sing, dance, listen, and act in an atmosphere that enognaatgeparticipation. Cologhe a d e my 6 s
music and visual arts programs impact the academic achievement, high level thinkinguadddvell
nature of Cologne Academyod6s student s.

Physical Education

The physical education program at Cologne Academigiedds reflect National Stemds for growth

and development in the areas of physical fithess and nutrition, social and emotional health, motor skill
acquisition, and intellectual skill and concept development. Additionally, to align with the s¢chool goal
each grade level has uaitd activities designed to integrate with the Core Knowledge curriculum. Lastly,
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Col ogne Academyods character development i s wittHt
good sportsmanship.

Spanish Instruction

Care Knowledge holds that eaglgmentary education is the best time to
introduce the study of language structures. Language structures in
serve as the foundation for understanding the complex vocabulary,
concepts, and paradigms of more advancedsstdpanish program i
preseted to the children in all grades.

Character Development

Cologne Academy is not only committed to academic excellence, but we
are also dedicated to the studentds chauemacter
program and Quest charagieogram. The Core Virtues program of: respect, compassion, courage,
diligence, patience, responsibility and perseverance, closely aligns with the Core Knowledge Sequence.
Coupling these two programs together, the studeaiga@ welounded characteevelopment

experience.

Curriculum

Cologne Academy will continue to work on the alignment of the Core Knowledge Sequence curriculum
and the Minnesota State Standards. Cologne Academy will supplement the Core Knowlenige Seq
curriculum andearning programs, as necessary, to ensure the curriculum aligns with State standards. The
desired outcome regarding curriculum alignment is complete alignment along subject areas and all grade
levels.

STEP Assessment

Students in gdes K3 at Cologne dademy have the benefit of participating in the University of
Chicagobs STEP (Strategic Teachi ngonanecdcadlhy al uat i
assessment gives teachers the instructional data they need to prashddizedi readingsimuction to

each student during guided reading. The STEP assessment measures alphabetic knowledge, phonemic
awareness, word solving, fluency, comprehension, and spelling.

FASTbridge Assessments
FASTbridge is our universal screetonfjused to help @htify students aisk and in need of

supplemental reading, math and behavior support. Students are screened in the fall, winter and spring to
identify those who are on track and those who require intensive instruction to megeysaaedards.
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FASTidge is also utilized as a progress monitoring measure in order to determine if targeted
interventions need to be maintained, modified, or intensified to close the achievement gap faster.

Cologne Academy Fellow Program

At Cologne Aagemy, our goal te create excellence in teaching. Our fellowship program offers those
interested in taking their practice to the next level the opportunity to be fully trained in the latest math,
reading, assessment and behavioral techniques. Inaraesef professial development, intense

observation and reflection, as well as guidance from master teachers, afford our fellows on the job trainin
like no other.

School Counseling

The School Counseling department is continuing their goal of getVisindents. Wi this through

our Character Education program. The program focuses on educating students to be global and ethical
student s. Buil ding a studentds character goes :
model and showsdents whatitneens t o be a person of character.
encourage students to find unique and creative
Respect and Responsibility. Students are learning togethiet and leafrom one another these first

few weeks of school . Respect goes beyond being
heard. Being a responsible student means to take care of one another and their school.

K-5" grade studestreceive a monthlesson on the core virtue in their classroom led by one of the
counselors. The counselors engage students through stories and creating art work. They leave the stude
with ideas and ways in which they can practice these impdrtast vir

Sixth8th grade students participate in advisories; a grade level community that infuses executive
functioning skills, academic skills, and character building into their lessons. Students are assigned an
advisor their 6th grade year that theyoeilith throgh their 8th grade year. This system allows for the
student to develop an advocate within the school beyond just their classroom teachers and one who has
gotten to know them throughout their entire middle school experience. The conceptisdeim tiee

idea that in order to grow we must learn from one another.

The role of an effective school counselor is to be highly visible. Students at Cologne Academy know that
they can seek out their counselor if they are having issues that needussiee dise ame. They also

know that they can trust that their counselor will advocate for the personal and educational growth. The
counseling department continues to set a yearly goal to be effective in and out of the classroom and to b
present for angtudent thatomes their way.
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Middle School Schedule

The Cologne Academy middle school adopted a new schedule this year to meet students individual
learning needs. The schedule was changed to a waterfall schedule, in which class time shiftisseach day
schedule allows for all students to have their classes at least once per week at their optimum learning tirr
The impact is that a student that morning is not their best time will not always have one class at that time
which could affect their permnanceand achievement in that class.

Academic Interventions

Cologne Academy offers an array of academic interventions for our students that are not meeting grade
level benchmarks. Both reading and math interventions are offered to students thaedigrade

level standards. These academic interventions are taught in either a small group or individual level,
depending on student need. Cologne Academy does not utilize a single intervention program, as we wan
to be adaptive to meet the needs ofntiwidual or student group that we are working with.

Students needing intervention in academic success skills is also offered to studentsBirRyrekie a6

class that focuses on executive functioning skills is offered to students ir8gredda\&@ exhibited a

lack of skill in the area of executive functioning. In this class, executive functioning skills are explicitly
taught to students and reinforced through the work they are doing in the classroom. This class is intende
to help studestlearrpositive academic skills that will allow them to be more successful students in the
future.



STUDENT LEARNING PLANS
K-3 (STEP)

Student Learning Plan

what

#CologneAcademy

What is a Student Learning Plan?
The student learning plan is created to track student progress throughout the year and to communicate this progress home.

Understanding a Student Learning Plan:
Working Towards Standard (WT)- the student is still gaining skills and knowledge towards mastery of this standard.
Met Standard (M)- the student has shown proficiency; at least 80% in all areas of this standard that were assessed.

COLOGNE Student Learning Plan

ACADEMY Grade 1
Student Name: Homeroom Teacher:
MATHEMATICS November March May
1.1.1.2 Count, compare and represent whole numbers up to 120, with an emphasis on groups Numbers to 100 Numbers to 120

of tens and ones.

1121 Use avariety of models and strategies to solve addition and subtraction problems in With objects and With objects, pictures,
real world and mathematical contexts. pictures. and numbers

).2.11 Recognize and create patterns; use rules to describe patterns.
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1.2.2.1 Use number sentences involving additic
5 vorld and mathematical problems;
number sentences

1.3.L.1 Describe characteristics of basic shapes. Use basic shapes to compose and decpmpose
other objects in various contexts,

o Use basic concepts of measurement in real-world and mathematical

ngth, time and money.

bers to 100

bers to 120

READING STEP Level achieved STEP Level achieved STEP Level achieved STEP Goal
Round 1 Round 2 Round 3

STEP Assessment

READING November March May

LL11/ 1211 Ask and answer questions about key details in a text.

1.1.2.2. Retell
message or lesson.

1.1.3.3 Describe characters, settings, and major events in a story, using key details,

Explain major differences between books that tell stories and books that give information,
awing on a wide reading of a range of text types.

1.1.9.9 Compare and contrast the adventures and experiences of characters in stories.

).2.2.2 Identify the main topic and retell key details of a text.

e various text features (e.g., heading
ate key facts or information in a text.

tables of contents, glossaries, electronic

menus, 1cons) to |

1.2.9.9 Identify basic similarities in and differences between two texts on the same topic.

1.3.0.1 Demonstrate understanding of the organization and basic features of print.

1.3.0.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).

1.3.0.3 Know and app

grade-level phonics and word analysis skills in decoding words.

1.3.0.4 Read with sufficient accuracy and fluency to support comprehension.

Eteps being taken to make sure student
is making progress:

Behavioral Goal:

Parent /Home Involvement: Strategies
that can be worked on at home to help
with child’s academic success.
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3-8 (nonSTEP)

Student Learning Plan

What is a Student Learning Plan?
The student learning plan is created to track student progress throughout the year and to communicate this progress home.

Understanding a Student Learning Plan:
Working Towards Standard (WT)- the student is still gaining skills and knowledge towards mastery of this standard.
Met Standard (M)- the student has shown proficiency; at least 80% in all areas of this standard that were assessed.

COLOGNE Student Learning Plan
ACADEMY Grade 6
Student Name: Advisory Teacher:
MUR Teacher: MUM Teacher:
Math November March May

6.1.1 Read, write, represent and compare positive rational numbers expressed as
fractions, decimals, percents and ratios; write positive integers as products of factors;
use these representations in real-world and mathematical situations.

6.1.2 Understand the concept of ratio and its relationship to fractions and to the
multiplication and division of whole numbers. Use ratios to solve real-world and
mathematical problems.

6.1.3 Multiply and divide decimals and fractions and mixed numbers: solve real-world
and mathematical problems using arithmetic with positive rational numbers.
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6.2.1 Recognize and represent relationships between varying quantities; translate
from one representation to another; use patterns, tables, graphs, and rules to solve
real-world and mathematical problems.

6.2.2 Use properties of arithmetic to generate equivalent numerical expressions and
evaluate expressions involving positive rational numbers.

6.2.3 Understand and interpret equations and inequalities involving variables and
positive rational numbers. Use equations and inequalities to represent real-world and
mathematical problems: use the idea of maintaining equality to solve equations.
Interpret solutions in the original context.

6.3.1 Calculate perimeter, area, surface area and volume of two- and three-
dimensional figures to solve real-world and mathematical problems.

6.3.2 Understand and use relationships between angles in geometric figures.

6..3.3 Choose appropriate units of measurement and use ratios to convert within
measurement systems to solve real-world and mathematical problems.

6.4.1 Use probabilities to solve real-world and mathematical problems; represent
probabilities using fractions, decimals, and percents.

Reading

November

March

May

6.1.1.1 /6.2.1.1 Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

6.1.2.2 Determine a theme or central idea of a text and how it is conveyed through
particular details; provide a summary distinct from personal opinions or judgments.

6.1.3.3 Describe how a particular story’s or drama’s plot unfolds in a series of
episodes as well as how characters respond or change as the plot moves toward a
resolution

6.1.4.4,/6.2.4.4 Determine the meaning of words and phrases as they are used in a
text, including figurative and connotative meanings:

6.1.5.5 Analyze how a particular sentence, chapter, scene, or stanza fits into the
overall structure of a text and contributes to the development of the theme, setting
or plot.

6.1.6.6,/6.2.6.6 Explain how an author develops the point of view of the narrator or
speaker in a text,/ or purpose in a text and explain how it is conveyed in the text

6.2.2.2 Determine a central idea of a text and how it is conveved through particular
Hetails: provide a summary of the text distinct from personal opinions or judgments.

6.2.5.5 Analyze how a particular sentence, paragraph, chapter, or section fits into
fhe overall structure of a text and contributes to the development of the ideas;
analyze text features

6.2.8.8 Trace and evaluate the argument and specific claims in a text, distinguishing
claims that are supported by reasons and evidence from claims that are not.

6.2.9.9 Compare and contrast texts in different forms or genres in terms of their
approaches to similar themes and topics.

W 6.4 Produce clear and coherent writing in which the development, organization
and style are appropriate to task, purpose, and audience.
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Bteps being taken to make sure studem.
is making progress:

Behavioral Goal:

Parent/Home Involvement: Strategies
that can be worked on at home to help
with child’s academic success.

5th Grade MCA Score 5th Grade MCA Score
Math Reading

Quantile Score Lexile Score

Math Learning Reading Learning
Locator Locator

***] parning Locator codes provided for each subject to select resources specifically mapped to your student’s test results at
mn.pearsonperspective.comperspective, use online learning resources provided to guide your student’s learning; return as often as vou like and be an active
participant in your child’s educational process**#|
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FUTURE PLANS

Cologne Academy is continuously worlomqetfect instructional strategies and implementation of

rigorous content and deep understanding in all students. To answer the areas of growth reflected on
internal assessments, and state assessments, further professional development and ipgiwtictional su

will be implemented each school year. Teachers will all commit to becoming an expert in an instructional
strategy. The strategies include student goal setting, fostering critical thinking in students, and formative
assessment. These conceptsrdoedded in our PLCs that will focus on reading instruction. Teachers

will meet in small groups weekly and study research in the selected area and monthly share with the enti
staff what they have learned. After researching, teachers will try neivenmaysito apply the

strategies in their classrooms, meet in small groups weekly to reflect on successes and further growth, al
again report monthly to the rest of the staff. Once strategies have been piloted and made successful by
small group of tehers, teachers will add a strategy presented by another group into their classroom
routine with support from the group who first piloted the new strategies.

The school &6s internal, interim assessmegnts sho\
Cologne Academy has several academic leadership positions that allow fdeptbranalysis of data

and teacher support in the areas of curriculum, assessment, and instruction. In addition, grade level tean
will meet weekly with the academic ap&sito hone their craft.

Another area of continued need is increased time for students to practice reading content at their
individualized level while obtaining a thorough and deep understanding of what they have read. All class
grades Kindergartérough 3' grade will have a sixty minute guided reading block each day. During this
time additional teachers will come into each classroom in order to provide each student-with fifteen
twenty minutes of explicit instruction at their individual dbigly In addition, students will receive

fifteen minutes of practice on reading skills unique to their level of mastery. These groups will be
determined by the STEP Assessment, the internal reading assessment selediddamiisire

spelling patims, fluency, reading rate, accuracy, comprehension of factual, inferential, and critical thinking
guestions of grade level text. These results will direct the instruction during the guided reading time. In
grades -8, all students will select, witlrchea assistance, books to read in literature circles or independent
reading. These groups will also meet for thirty minutes daily. Students will practice questioning,
discussion, and comprehension strategies of a variety of genre at their indinduavetad

determined by formative assessment and quarterly summative assessments.
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The University of Chicagods | MPACT program at (
In an attempt to better understand student learning across cultures and economic impediments, The
University ofC h i csdaMPA@I program has chosen Cologne Academy as a pilot school for the
Intermediate STEP program. Researchers from the University perform a battery of assessments aimed a
furthering student achievement at the intermediate level. This data théinbtdused to guide and

shape the new STEP assessment scheduled for release in early 2016. Cologne Academy has the benefi
using this data to prepare our students for the future while helping to form a reliable measurement of

student learning.

Partrership wth Crown College

Cologne Academy continues to shape the future of teachers across the Twin Cities. Partnering with Crow
College has presented the opportunity to combine a literacy practicum in the fall with a student teaching
practicum in the spg.

Crown students have the benefit of morning professional development with our literacy specialists and
then participating in effective observation. While training in best literacy practices, Crown students are ak
to put these systems to work ateéhdy siges of literacy training. This offers student teachers the know

how to enter into their spring practicum ready to teach and assist their cooperating teacher from day one

Math Department

Currently, Cologne Academy has onetipagt Math Corps tot. Durng the following school year, the

goal is to have two pditne or one fultime tutor. This opens the opportunity for more students, grades

40 8 to be serviced.

The math department would like to slowly roll out Standards Based Grading ta@ anheging away

from traditional grading practices. Standards Based Grading places an emphasis on students learning th
standards as opposed to earning points or a particular percent/letter grade.

In an ongoing effort, the mathematics department wiihoe b reach out and form a relationship with

area high schools that Cologne Academy students may choose to attend. The goal being to incorporate ¢
many appropriate high school mathematics concepts into the existing mathematics curriculum or to
developa sepate course of study, aimed at grade 8 students and focused on preparing them to test out o
Algebra | beyond, if applicable.
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Academic and Behavior Supports

Cologne Academy is in its second year of implementing ADSIS (Alternative Deliverialize&pec
Instructional Services). ADSIS provides reading support to students in‘g@itlsdehavior support

to students in grade-8?. ADSI'S is implemented with the supp
Team (TST) and our fdline schogbsycholgist. The Teacher Support Team is made up of staff members
representing many areas of expertise: counselors, math and reading specialists, content area specia
special education coordinator, and academic interventionists. Our school ig$yEhtéggal to bringing

together the behavior and academic aspects of student learning. All referrals for academic or behavi
supports are brought to our school psychologist and then to our Teacher Support Team for further
collaboration. Our TST cadsrs tle individual strengths, abilities, and needs of each student. This ensures
that strategies are individualized and have a high probability of Jeemdess provide critical evidence,
including:

1 Student work samples

Interim Results

STEPAssessments

Anedalotal notes

Social/Emotional/Academic behavior information

=a =4 —a -9

Teacher Support Teams understand the challenges faced by classroomAeactess we will use a
collaborative process focused on teachers and solutions to:

1 assess academdér behavioraheeds and identify positive goals
1 recommend instructional strategies that the teacher can implement across approxmeately a 6
period

1 develop an intervention plan and monitor results

T Focus on helping individual and/ or groups of stgdmsttieve in tiregeneral education classrooms

1 Reduce inappropriate student referrals to special education
Students referred to receive academic interventions in reading will be matched with the appropriate
intervention. Fountas and Pinnell Leveled titdrderventiongLLl) is one of the many options
interventionists can implement to meet the needs of struggling readers. LLI is a researched based progre
with a diagnostic benchmark assessment system that can target specific reading needs aqekeptovide fre

progress wnitoring to accelerate student progress.
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APPENDIX A

FEDERAL ID# 38376708
https://www.ag.state.mn.us/Charity/Search/CHR _Generallnf 0.asp?FederallD=383767089&Yr=CURR&cmdSearch
=View

For Fiscal Year Ending 62808

INCOME
Direct Public Support $61,543
Government Grants + $7,340,106
Other Revenue + $437,529
TotalRevenue $7839,178
EXPENSES
Amount Spent for Program or Charitable &¥poses $7461708
Management/General Expense + $303356
Fundraising Expense + $0
TotalExpenses $7765,064
EXCESS/DEFICIT
Total Revenue $7839,178
Total Expenses - $7,765,064
Excess/Deficit $74,144
END OF YEAR FUND BAL /NET WORTH
Total Assets $10,48,473
Total Liabilities - $13,709,234

End of YearFundBal/Net Worth $-3,280,761


https://www.ag.state.mn.us/Charity/Search/CHR_GeneralInfo.asp?FederalID=383767089&Yr=CURR&cmdSearch=View
https://www.ag.state.mn.us/Charity/Search/CHR_GeneralInfo.asp?FederalID=383767089&Yr=CURR&cmdSearch=View
https://www.ag.state.mn.us/Charity/Search/CHR_GeneralInfo.asp?FederalID=383767089&Yr=CURR&cmdSearch=View
https://www.ag.state.mn.us/Charity/Search/CHR_GeneralInfo.asp?FederalID=383767089&Yr=CURR&cmdSearch=View
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APPENDIX B

Adopted:4/22/2010
Revised: 2/18/14
8/27/2014
12/18/2014
9/26/2016
1/23/2017, 5/2019
COLOGNE ACADEMY
MANUAL OF SCHOOL POLICIES APPROVED BY THE BOARD

POLICY 301: APPLICATION, ADMISSIONS, ENROLLMENT, AND LOTTERY
POLICY

|. PURPOSE

The purpose of this policy is twold.
1) This policy was created to explain enroliment and admissidbslagne Academy, so
that families may make enrollment decisions in an informed and timely manner.
2) Admission to Cologne Academy is open to all students, without regard to ability, race,
religion, or any other factors, other than the capacity of theg@mggiass, grade level, or
building.

Il. GENERAL STATEMENT OF POLICY

Cologne Academy is a public school and is required to enroll an eligible student who submety a
application, unless the number of applications exceeds the capacjyaafram, classyrade level, or
building. When that occurs, students will be placed on a waiting list. State statjugs that Cologne
Academy give preference for enroliment to: (1) a sibling* of an enrstledent and to a foster child of
that studetis parents befe accepting other students by lot, ¢B)idren of Cologne Academy staff
before accepting other pupils by lot, and (3) remaisiagents will be selected by lottery.

Cologne Academy may not limit admission to pupils on the basis of geader intelletual ability,
measures of achievement or aptitude, or athletic ability.

*A sibling is one of two or more individuals having one or both step/parents in common.

[1l. APPLICATION AND ENROLLMENT PROCEDURES

The annual enrollment periathall be determined ke school administration and shallgngblished
no later than Novembef'lof each school year. Currently, open enroliment is field the Tuesday
after Labor Day through the third Fadin February. By February lesachyear, tle school board will
eshblish and publish the available enroliment by grade applicalie tmllowing school year. All
prospective students must complete and submit a tiapgdircation for admission in order to be
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considered for enrollment in the schoaim followingthe enollment period. This requirement is

applicable to both preferential and Rpreferentialapplicants. An application is considered to be
timely if 1t has b e emminoiffce dfthedschaosbefiire thecepdioftted 6 1 n |
enrollment period. Edcenrollment applicatioreceived is datstamped and also either tirsamped

or sequentially stamped by numlglersignating the order in which applications were received for each

such date.

Admissions All applications received dung the open enrolimémperiod are automaticallyccepted

for enrollment (i.e. admitted) unless more applications are received thavaiteble enroliment
established by the Board for the applicable grade(s). In this situallignpmitted applicatianfor

such grade(s) aq@aced in the lottery; however, siblingsafrrently admitted students and children of
staff employed in school have preference.

Siblings of Admitted StudentSiblings, who submit an application before the expiration obgen
enrollment period, ofrrently admitted students are automatically admitted uthessumber of

sibling applications exceed the available enrollment established by thefBotrd gplicable

grade(s). If the number of sibling applications exceeds avaggibt@/ment in anyrade, a sibling

lottery is held for each such grade. Siblings are admtittéloe school in the order in which they are
drawn in the lottery. If all available svllmentin a grade is filled by siblings, the sibling lottery
continues and establishes tligiag waiting list (preferential list), which has preference over both the
staff-children waiting listand the general waiting list.

Children of Saff Employel at Cologne AcademyChildren of staff employed at the school who
submit an application befe the expiration of the open enrollment period, are automatedthytted
provided that all siblings (of already admitted students) who submitted a aplgation are
admitted, and provided there is available enroliment as determined Bgdhe forthe applicable
grade(s). If the number of children of staff exceeds the avagabtdment established by the Board
for any grade (and after all siblings (afnaittedstudents) who submitted a timely application are
admitted), a stafthildren lottery $ held. Children of staff are admitted to the school in the order in
which they are drawn in tHettery. If all available enrollment in a grade is filled byldren of staff,
the staffchildrenlottery continues to establish the steffildren waiting ist (preferential list) for each
suchgrade.

General LotteryState statutes require that Cologne Academy give prefereneerfidiment to:

(1) asibling of an enrolled student and to a foster child of that stugetsits before accepting other
students by lot and

(2) children of Cologne Academy stéiéfore accepting other pupils by lot

(3) remaining students will be selected by lotterif. the number of applications received during the
open enrollment period exceeds availaieollment estaldhed by the Board for any grade (and after
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siblings (of admitted studenta)ho submitted timely applications are already admitted or establish a
sibling waiting list,and after all children of staff employed at the school who submitted a timely
applicationarealready admitted or establish a steffiildren waiting list), the school conducts a general
lottery. All applications for each such grade(s)c{aging applications from siblings afready
admitted students and excluding applications from childrestadf employed at thechool) received
before the expiration of the open enrollment period are included getteral lottery. Students are
admitted to the school in the order in which they are drawthe lottery, as long as there is available
enrollment as determined by the Board for tygplicable grade(s). If all available enrollment in any
grade is filled, the lottery continuasd establishethe general waiting list for each such grade in the
order drawn, until alapplications are drawn. If a skeint is admitted through the general lottery and
that studenhas one or more siblings in other grades also subject to a lottery, those siblings are
automatically admitted as long as available enroliment as determined by the Board iemh&ns
applicablegrade(s).

(1) Applications received after the open enroliment period expires are automatically admitted

as long as there is available enrolimengéstaiblished by the Board in the applicable grade,

in the order received. If, or once, there is no availehtellment in any grade,

applications are added to the applicable waiting list for each such grade, in the order

received.

(2) The School conductdl #otteries through a method of random selection.

(3) If a family declines an available spot the nextctbih the waiting list will be offered the

spot.

(4) Families who decline an available spot musdpply to be considered for enrollment.

Oncethe enrollment period is closed, if there are more applicants than spots available, all timely
applicants will ke placed on one of two lists by grade: (a) a preference list of students given a
preference by state law or this policy and (b) all other agpiéc Additions to the preference kstd

all other applicants will be shuffled by lot, and offers of enrollihvah be made to students the
order in which they are listed for each grade until classes are full, first exhaustprgfdrence list,
ard then proceeding to the remaining fumeference applicants. Applicameviously on the nen
preference list Wo submit a timely application for the upcoming scheain will be reshuffled along
with all new applicants on the ngmeference list.

If a family declines an available spot the next child on the waiting list will be offered the spot.
Families who deahe an available spot mustapply to be considered for enrollmeatl applicants

still on the waiting list at the beginning of the next eimneht period must submé new written
application for enroliment and all applicants are subject to the enrdlpnecesslescribed above. The
waiting list does not carry over from year to year.
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IV. OTHER CONDITIONS

An applicant to Cologne Academy maypdy only for one grade. Applicants who wish to be
considered for early entrance to kindergarten or whoheleacceleration must follow therocedures

|l aid out in Cologne Academyo6s b o aGoldgngpAcddemyi e s
reservs the right to place an enrolled student in the most academapgltppriate grade regardless of

t he stagedent 0s

If two or more applicants move to the preferential status waiting list on the same day, they will
maintain the ordinal ranking thtiiey had before. An applicant who has been placed goréfierential
status waiting list will continue to have pregace for that school year as long a®hshe maintains a
valid application with the school.

An applicant is eligible to receive preface as the child of a current member of Colo§rea d e my 0 s
faculty after the faculty member has begun his or her eémmployment aCologne Academy. The
applicant shall immediately be placed at the end of the existefgrential status waiting list. &A@, if

two or more applicants move to the preferential stamiting list on the same day, they will maintain

the adinal ranking that they had before. Applicant who has been placed on the preferential status
waiting list will continue to havereference for that school year as long as he or she maintains a valid
application with the scho@nd his or her parent ctimues to be an employed member with the school.

If the facultyme mber 6 s term of empl oyment | s eendloétle f or
non-preferential waiting list.

Siblings enrolling in the same grade will be considered individuals astdweill have a separagatry

in the lottery. If one of the multiples is drawn in the lottery, the other sibling(s) estanéed. The
siblings would be first on the waitlist if there are no more available sBagsschool administration
must try to mantain full enrollment in grades-& through the end dhe second trimester of the school
year. Applicants will be contacted from the wagtlists asspots become available. Open seats in
grades K3 can be filled at any time.

General Admission Procedues:

(1) Order of Admission: Siblings of Already Admitted Students, then Children of SEafiployed at
the School, then General Admissions.

(2) No waiting list carry over from year to year. Each waiting list is subject to a lottery ardirawn
during eacladmission process each yeall applicants still on the waiting list #te beginning of the
next enrollment period must submit a new written applicatioerioollment and all applicants are
subject to the enrollment process described abovewahimg list does not carry overdm year to
year.

(¢
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(3) Multiple births (twins, triplets, etc): Each student seeking admission completgspdination (i.e.
not one application for the family). In a lottery situation, each stuéeptves an individual

numbefot in the lottery. Sibling enrolling in the same grade will bensidered individuals and each
will have a separate entry in the lottery. If one ofrthétiples is drawn in the lottery, the other
sibling(s) is/are enrolled. The siblings wouldflsst on the waitlist if there areo more available seats.

(4) Lottery Grade Order: Applicable lotteries occur from highest grade to lowest gradeeXxample,
if a lottery is required in grades K and 3, the grade 3 lottery is conducteébfistied by theK
lottery.
A. Standards that may be used for rejection of application In addition to the proviskearmgfaph
lI.A., the school may refuse to allow a pupil who is expelled under Sek2ibh.45 to enroll during
the term of the expulsion if the studevas expelled fo
1. possessing a dangerous weapon, including a weapon, device, instruments, material, or
substance, animate or inanimate, that is used for, or is readily capable of, deasingr
serious bodily injury, with the exception of a pocketif& with ablade lesshan two and one
half inches in length, at school or a school function;
2. possessing or using an illegal drug at school or a school function;

3. selling or soliciting the sale of a controlled substance while at school or a &ofuimn; or

4. committing a thiredegree assault involving assaulting another and inflictiriggtantial
bodily harm.

B. Standards that may not be used for rejection of application. The Director shall establish
lottery and enrollment procedures consisteith Minnesota State Law 124D.10. The
school may not use the following standards in determining whether to accept or reject an
application for open enrollment:

1. previous academic achievement of a student;

2. athletic or extracurricular ability ofsaudent;

3. disabling conditions of a student;

4. a studentodos proficiency in the English
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5. the studentdés place of residence; or

6. previous disciplinary proceedings involving the student. This shall not preclusiehtied
from proceeding wh exclusion as set out in Section D. of this policy.

C. Exclusion

1. Directoro6s initial determination. alnf a s
applicant has engaged in conduct that has subjected or could subject the ajoigauision

or exclusion under law or school policy, the director recommethasher exclusion

proceedings should be initiated.

2. Director 06 s mawmake fwther induiges. the Rirectoodetermitiest

the applicant should be admittddt o she will notify the applicant and the schbolrd chair.

If the Director determines that the applicant should be excludeDjrbetor will notify the
applicant and determine whether the applicant wishesrtbnue the application process.
Although anapplication may not be rejected basedprevious disciplinary proceedings, the
school reserves the right to initiate exclusmwacedures pursuant to the Minnesota Pupil Fair
Dismissal Act as warranted orcaseby-case basis.

D. Termination of Enriiment

1. The school may terminate the enrollment of a nonresident student enrolled under an
enrollment options program pursuant to Minn. Stat. § 124D.03 or 124D.08 at tbéaend

school year if the student meets the definition of a halituant, the stuent haseen

provided appropriate services for truancy under Minn. Ch. 260A, aredlthe d ent 6 s cas e
been referred to juvenil e c boyeats of agk whiblisabi t ual
absent from attendance at school withoutfld excuse forseven school days if the child is in
elementary school or for one or more class pemwdseven school days if the child is in

middle school, junior high school or higkhool, or a child who is 16 or 17 years of age who is
absent from aéindance at schbwithout lawful excuse for one or more class periods on seven
school days and who hast lawfully withdrawn from school under Minn. Stat. § 120A.22,

Subd. 8.



AVAILABLE ENROLLMENT BY GRADE
FOR SCHOOL YEAR 20192020
COLOGNE ACADEMY

Uponconsideration bthe number of currenthgnrolled students at Cologne Academy, whoeaeh
by law provided enroliment preference, the Board of Cologne Academy establisf@otiag
available enrollment/seats in each grade:

These seats are availalieough the endf second trimester of the 202820 school year; aftenis
date, the current enroliment for grade8 will be set at enrolled occupancy.

Grade Available Enrollment/Seats

78
78
78
81
81
81
81
81
54
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TheBoard reminds intested applicants of the Order of Admissions for Availdibteollment/Seats:
Siblings of Already Admitted Students, then Children of Staff Employéuaea$chool, and then
General Admissions.

50
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COLOGNE ACADEMY LOTTERY PROCESS
Preparing for the lottery:

1. Enroliment dates and procedures will be posted on the website, in the school offotheaplaces
as the school deems necessary.

2. As applications are received during open enrollment, applications are stamped with the date
received, but all applicains are on equal footing during this period (i.e. it isfimst-come, firstserve
situation).

3. A spreadsheet will be set up for each grade level. For grades with full enroliméuwitettyas
simply a placement on a wagti No spots can be offally offered to familiesuntil current families
formally withdraw.

4. For incoming siblings, we will place them first (according to MN Law 124D.10 waliotvs for
sibling preference) according to lottery day procedacgsd below.

5. Before the lottgr , a |l | studentsé names will bethdtslip | ed o
of paper are the siblingsod namecsosseeferdncagltomdke | e v ¢
sure there are no omissionseorors.

The day of the lottery:

1. The slips of paper with each prosperadei ve st
level, and put in alphabetical order according to last name within grade levels.

2. The spreadsheet will Ipeojected on the wall, if possible, so peo@ see as names ah@wn and
typed in.

3. The lottery is open to the public, seating should be arranged for any parents who ntayatt@nd.
4. One person will be designated as the person who drawarttesnone person will type iiames,
and one peson will crossreference all names drawn for siblings, etc. If possdiie, person will be

designated to keep track of all forms, name slips, etc., after thelyaava.

5. A sibling lottery will be held foone of two reasons. A) if there are moreisis thanspace
available such as in Kindergarten, or B) to determine placement on the waitdktofiver grades.
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This portion of the lottery will be done first and will start with the higlgeatle, goig gradeby-grade
down to Kindergarten.

6.Asrames are typed into the spread s hagmdelevelst i s
There will be a significant amount of creaeferencing siblings among gralgeels throughout the
process

7. Once all open slots are filled, we staletcing names on the waitlist.

After the lottery:

(@}
n

1. All parents will be informed via U.S. postal service that they have been given asmtint y e ar
enrollment or a numbered spot on Wha&it-list. The office will keep a copgf all letters sent out.

2. Parents will have a finite period of time, to be determined by the office, in whichateyto fill
out a full enrollment packet or decline their spot. Parents declining theishsmall do so in writing.
Email notice is considered written notickedecline.

3. The office wildl devise a spread sheet to tr

4. If a parent declines a spot and we go to the next student waitHest, we need teheck to see if

that student has siblings and if enrollihgt student moves the siblings ap the waklist or provides

them with an fino s pot parehta callstohhe sffice asking where theyare d i
on the waitlist. Therearemany ar i abl es t hat can af poicgistoa st ude.
inform families wherthey move intothetop 3onthewhiti st and t hen again whe
spot forthem, but not to keep giving updates on a regulsisba

5. When a Kindergarten space opens, the top family on thdistas contated and maghoose to
accept or may chose to retain their place on the waitlist and allow the opegmd¢o the next family
on the watlist.

6. If families are notifid of a cleared waitlist do not respond by the due date, the officenaki three
documented attempts to contact the family. On the third and final attestpdllibe by mail,
informing the family that isdcondesidtednaie wetwdl ar b ac |
assume they are no longer interested in Coldgraglemy and Wi be giving their spot to the next

family on the watlist. Thisdocumentation must include the kind of contact made (e.g. phone call,

email, letter), thelate of thecontact, the person making the contact, and the response.
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APPENDIX

Minnesota Repotr Card is found on the Minnesota Department of
Education Website under th®ata Centettab.
http://rc.education.state.mn.us/



http://rc.education.state.mn.us/
http://rc.education.state.mn.us/
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APPENDIB

Continuous Improvement Plan

1

=A =4 =4 -4 4

Ensure all students are making grovithcore academic subjects By 24

Ongoing individual monitoring using STEP reading protocol in graBtes K

Interim Assessments in gradesSKjuarterly inReading and Math;

| 2y GAydzzdza NBaLRyasS (G2 adGddzRSyidaQ NBadzZ Ga 2y
Professionatievelopment tailored around effective teaching and data driven instruction.

Establish annual measurable objectives for continuous and substantial progeedseve

proficiency

Math and Readin@tate Assessment Tests (MCAS)

Absolute Proficiencyg FRLStudents. The difference between the state average, for the same

grades as offered by Cologne Academy, of students who score proficient and who do not qualify
F2NJ FNBS 2NJ NBRdzOSR fdzyOK yR /2t23yS 1| OFRSY
who do qualfy for free or reduced lunch will decrease each year.

Comparative ProficiengDistrict: The School will demonstrathigher grade level and school
wide proficiency rates than the Norwood/Central school district for the same grades as offered
by Cologe Academy, each year.

Growth Categories Each year, the percentage of students achieving high growth will exceed

the state average percentage of students achieving high growth (for the same grades as offered
by Cologne Academy), and the percagaaof stulents achieving low growth will be less than

the state average percentage of students achieving low growth (for the same grades as offered
by Cologne Academy).

ScienceCologne Academy will demonstrate high&rdnd 8" grade level proficiencthan the
Norwood/Central school district.

Math and Reading: Nationaijjormed Assessment

Cologne Academy will administer a nationadtyrmed assessment, approved by the Board in at least
grade 8. At least 80% of all school students taking the assessvileexceed national median.
1 Local Education Agency (LEA) will incorporate strategies based on scientifically based research

to strengthen core academic subjects

1 School models several 90/90/90 charter schools that have demonstrated much success using
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Pau Bambrick{ | y ( Da&@0iven Instructioh y R 5 2 dzZ3aTe#{ck L¥ke &Champion.
Cologne Academy uses highly successful Core Knowledge Sequence, Singapore Math,
Analytical Grammar, Think, Organize, Write!, Junior Great Books, Paideia Seminar, etc.
Schwl utilizes Professional Learning Communities to facilitate professional growth
among professional educators.

Ensure the professional development needs of instmatistaff are met by providing

opportunities to participate in high quality professionald®pment

Through the Q Comp program, instructional staff participates in robust professional

development trainings involving at least 45 minutes each week of trainings/meetings that

focus on topics and disciplines to increase teacher effectiveness whiiciately impacts

student achievement.

Address the fundamental teaching and learning needs in the district

A Each student receives a Student Learning Plan that identifies where the child is
academically at the beginning of the school year and articulapestaershp
0SG6SSYy K2YS |yR a0Kz22f G2 SyadaNBE SI Ol
growth. Progress is monitored in October, February, and at the end of the
year.

Promote effective parent involvement strategies

A Cologne Academy has a parent organizatieAYE (Pargs Are Vital Energy)
that allowsa strong partnership between home and school and finds
opportunity for parents to assist the school and their child(ren) in many ways.

A Parent Involvement Night in September.

A LYONBIF a$sS LI NBy (i activitigssdhp thrgeiny Sew dtuddny & OK 2 ;
families.

Incorporate extended day and extended school year activities as appropriate

Cologne Academy offers summer school instruction providing opportunities for:

1. Remedial instruction for-8" graders with twoD+ or worg grades in math
and reading.

2. Reading intervention programs or instruction for students who are at risk of
not learning to read before the end of second grade; and

3. Other mandatory summer school programs as determined by the school
district.

Cologne Bademy also provides Targeted Service instruction when applicable
and available.
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Teacher Retention Plan Background

Placing a higlguality teacher in front of every child in the nation is the most important thing schools
can do to improve stueht achievement (Hare and Heap. 2010). There are effective strategies for
keeping good teachers in the profession and for atiragnew teachers (National Association of
State Boards of Education [NASBE], 1998, 2000; Odden, 2000).

Retention Strategies
Statistics show that approximately omgiarter of all beginning teachers leave the profession in the
first five years, and thoseates can climb to 50 percent in higioverty areas (National Center for
Education Statistics [NCES], 1996; Whitener, Grllyech, Ringos, & Findelier, 1997). Teacher
attrition rates overall nationally were 6.6 percent in 1994 (Whitener et al., 19Qirjett data from
Midwestern states indicate that attrition rates can be as high as 9 percent. Such high attrition rates,
especally in the early years of teaching, require schools and school districts to expend tremendous
energy and resources developin@thers, many of whom will eventually leave. According to the
NCREL survey, however, districts are finding and adopting sudcssafegies for keeping high
quality teachers.
One effective strategy to retain teachers is the use of new teacher suppagtgors. Additional
strategies for retaining teachers are:
T restructuring schools to make them smaller;
T recruiting from, and taining in, the community; and two approaches designed to treat
teachers as professionals:
implementing common planning time and
T involving teachers in decision making.

These strategies are attractive to small or rural school districts oftealth disticts looking for
ways to improve teaching without a large investment of new resources. However, effective
implementation may invive some ugront costs and allocation of staff development funds.

New Teacher Support Programs

Even under the best of cirmwstances, the first few years of teaching can be a very difficult time.
Most teachers face isolation from their colleagues. Neachers often are assigned to some of the
most challenging courses and classrooms. In addition, some feel they have not demedeeh
training to handle certain aspects of their job (Lewis et al., 1999). The combination of these
challenges drives too mgmew teachers from the profession. One response to this situation has
been the adoption of programs at the local level to sopgmew teachers.
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Small Schools

The toprated retention strategy is restructuring schools to make them smaller. Researcht@sdica

that restructuring schools to make them smaller may result in an improved environment for teaching
(Bryk, 1994). For exanmglin the Chicago Public Schools system, an effort to improve student
achievement spurred a movement to create smaller schodlsinvbig schools. In addition to

improved achievement, this urban school system has found that the new, smaller schools aetated

of large schools have increased cooperation among teachers and have involved teachers more in the
process of educational refm (Joravsky, 2000).

Treating Teachers as Professionals

According to the NCES, teachers and researchers alike say thabcative professional
development-such as common planning periods, team teaching, and regularly scheduled
collaboration with other teachers and administrateds more effective than otheforms (Lewis et al.,
1999). Survey results validate these findintn addition to the retention benefits claimed by
superintendents, collaboration among teachers can result in improved teaching. Stronger teachers
can assist weaker ones; teachers canrshiachniques and information; the curriculum can be better
alignedto improve student learning; and multiple perspectives can be shared about one student.
Small districts (fewer than 1,000 students) are less likely to have instituted common plannifg2ime
percent, compared to 61 percent for districts with more thah@0 students). Team teaching and
interdisciplinary teaching also are less common in small districts and rural districts-tihregy

percent of small districts have made these changas#ghing, while 63 percent of the largest
districts have done sd-orty-two percent of rural superintendents reported adopting this approach,
compared to 60 percent of suburban and 62 percent of urban superintendents.

Involving teachers in decision makialgo can have multiple benefits. Implementation of this strategy
results in fewer teachers leaving, according to a majority of responding superintendents. It also
improves the relationship between administrators and teachers, improves the decisiong¢hat a
made, and increases the likelihood that decisions made wilkasilble and well implemented in the
classroom.

New teacher support programs

New teachers report to work two days earlier than the returning staff. Adding Academic Lead
positions for Math, English Language Arts, and Core Knowledge/Domains will ghevitkeded
mentoring and support to new teachers that we have not been able to institute successfully prior to
this year.

Beth Tischledecontinuesas Q Comp coordinatoiThis will enable leaders to have more presence in
leadership activities and havhé capacity to mentor teachers in their respective discipline.
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Restructuring schools to make them smaller
As Cologne Academy grows, we will continue to-@dwide the K8 school into: Lower Elementary,
Upper Elementary, and Middle School when creaprafessional development and PLC groupings.
Recruiting from, and training in, the community
When adding additional staff members, it will sometimes be in our best intéodste locally or
within the organization if the candidate meets the high exp&otes and is believed to be able to
handle the rigor, demands, and expectations of the school. A job posting and rigorous interview
process is in place to identify the bestndidate for the needs of the school.

Two approaches designed to treat teachassprofessionals:

Implementing common planning time

Grade level teachers have a common planning time.

Involving teachers in decision making
The role of the Executive Diig® NJ Ay (2RI @8Qa OKI NISNJ aOKz22fta RSY
and engagementToday, we know that in the most successful schools, leadership is notgeosen
responsibility. So, as we get better at what we do as a school, we have to be openail@adership
looks like in our academic community of learners and educators.
Whenleaders define a common vision for student learning, commit with the board to common goals,
and dispense the united mission to teachers, staff, students, and to our stllexbpthen a shared
responsibility for projecting student growth and academic etaent can be reached (Michael
Fullan,Turnaround Leadership, 2006)

What does distributed leadership look like here?
Identify with FOE, school board, staff, asmmmunity a clear common vision and goals for the
school.
Make problem solving a growgetivity and use the expertisaf those closest to the work to find the
best solutions.
Focus on building leadership capacity in others so leadership within thaeipag@n is enriched,
extended, and sustained.
Professional learning communities; odteaschool PD time.
Academic Specialists role in curriculum development
Q comp leaders
Teacher representative on the school board
Teacher and staff on Ad Hoc comttees.

In this type of leadership model, leaders from all levels within the scheanabilized and
recognized for their expertise rather than their rank and class. This in and of itself empowers the



teachers and promotes a high level of internal naation to continue to set the stage and the bar
higher for themselves and otherst isimportant to recognize that there are as many leadership
models as there are flavors of ice creaithe motives and direction are intentional for the
betterment of allinvolved in the school in all capacities.
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APPENDIE

Adopted: 12/17/2009
Revised: £25/2011
Revised July 25, 2012
May 28, 2015
May 26, 2016

April 2019

COLOGNE ACADEMY MANUAL OF SCHOOL POLICIES APPROVED BY THE BOARD
730 Cologne Academy Fund Balance Growth Policy
By2019Cologne Academy will achieve a fund balance in the genpeathting fund (fund 01) of at

least 25% of annual general operating fund revenues. The following schedule shall serve as a guide to
reach te fund balance goal.

Fiscal Year Growth per year by Total fund balance
percentage percentage
2010 3% 3%
2011 14% 17%
2012 4% 21%
2013* 1% 20%
2014 3% 23%
2015 3% 26%
2016** 1% 27%
2018 0% 27%
2019 0% 27%

*FY13 involved many ortene expenses related to the 3rd plabuilding expansion
**EY16 involved many oreme expenses related to the 5th and largest building expansion
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APPENDIk
m DEPARTMENT
OF EDUCATION

201819 Combined WBWF Summary and Achievement ar
Integration Progress Report

Charter Name: Cologne Academy
Grades ServedKindergarten 8th Grade
Contact:Lynn Peterson, EdD

Title: Executive Director

Phone 952 4662276
Email:lpeterson@cologneacademy.org

A and | ContacEnter name.
Title: Enter title.
Phone: Enter phone nuneb.
Email: Enter email.

Did you have an MDE approved Achievement and Integration plan implementeel 201819 school year?

f] YesX No
Click herdor a list of districts with an MDE approved Achievement and Integration plangitire 201819
SY.

This report has two parts:
Part A Required for all districts/charters
Part B:Required for districts that were implementing an MDE approved Achievement and Integration plan
during the 201819 SY No charter schools should compld®art B.

Pe&aS SyadzaNB (GKS 22NIRQa .Said 22N] F2NOS SIRSNEKALJ

collaborate within your district when completing this report.


mailto:lpeterson@cologneacademy.org
mailto:lpeterson@cologneacademy.org
https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&dDocName=mde087548&RevisionSelectionMethod=latestReleased&Rendition=primary
https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&dDocName=mde087548&RevisionSelectionMethod=latestReleased&Rendition=primary
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Part A: Required for All Districts
Annual Report

WBWF Requirement-or each school year, the school board must publish a repdiniei local
newspaper, by mail or by electronic means on the district website.

A & | RequirementDistricts must post a copy of their A & Ipla preliminary analysis on goal
progress, and related data atudent achievement on their website 30 days prior to the annual
public meeting.

U  www.cologneacademy.org

U https://cologneacademy.org/wp-content/uploads/201912/4188-CologneAcademy
AnnualReportand-WBWF2019 pdf

Annual Public Meeting

WBWF RequirementSchool boards are to hold an annual public meeting to communicate plans for
the upcomng school year based on a review of goals, outcomes and strategies from the previous
year. Stakeholders should be meaningfully involved, and this ngeetito occur separately from a
regularly scheduled school board meeting.

A&l RequirementThe public reeting for A & | is to be held at the same time as the WBWF annual
public meeting.

U Septemberl?7, 2019

District Advisory Committee

WBWF Requiremen(The district advisory committee must reflect the diversity of the district and its
school sites. It masnclude teachers, parents, support staff, students, and other community
residents. Parents and other community residents are to aosepat least twethirds of advisory
committee members, when possible. The district advisory committee makes recommamsitithe
school board.

Complete the list of your district advisory committee members for2B&819 school year. Expand
the table to include all committee members. Ensure roles are clear (teachers, parents, support staff,
students, and other communityesidents).


http://www.cologneacademy.org/
http://www.cologneacademy.org/
https://cologneacademy.org/wp-content/uploads/2018/12/4188-Cologne-Academy-Annual-Report-and-WBWF-2018.pdf
https://cologneacademy.org/wp-content/uploads/2018/12/4188-Cologne-Academy-Annual-Report-and-WBWF-2018.pdf
https://cologneacademy.org/wp-content/uploads/2018/12/4188-Cologne-Academy-Annual-Report-and-WBWF-2018.pdf
https://cologneacademy.org/wp-content/uploads/2018/12/4188-Cologne-Academy-Annual-Report-and-WBWF-2018.pdf
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District Advisory Committee Role in District Are they part of the
Members Achievement andintegration
leadership team? (Mark X if
Yes)
Lynn Peterson Executive Director
Jeff Katherman Parent
Amanda Daniel Parent
Amy Neitzel Parent
Melissa Mase Principal/Parent
Jamie Degen Board, Parent, Staff
Matt Lein Parent
Dan Perrel Community
Julie Olson Parent
Lisa Edgerly Parent
Katie Rotz Parent
Jen Gordon Staff
Erica Bentz Principal/Parent

Equitable Access to Excellent Teachers

WBWF RequirementWBWF requires districts to have a process in place to ensurenlmme

students, students of color, and American Indian students are not taught at disproportionate rates by
ineffective, inexperienced, and owff-field teachers. The legjation also requis that districts have
strategies to increase equitable access to effective and diverse teachers.

While districts may have their own local definitions, please note the definitions developed by

Minnesota stakeholders during the Evetydent Succeeds ACESSA) state plan development

process:

1 Anineffective teacheris defined as a teacher who is not meeting professional teaching standards
as defined in local teacher development and evaluation (TDE) systems.

1 Aninexperienced teacheisdefined as a licenskteacher who has been employed for three or
less years.

1 Anout-of-field teacheris defined as a licensed teacher who is providing instruction in an area
which he or she is not licensed.
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FY 11 | FY12 | FY13 |FY14 FY15 FY16 | FY17 |FY18 | FY19
Teachers 14 25 31 35 46 53 58 58 64
Administrators | 1 1 1 1 1 1 1 2 2
Professional 9 12 3 21 21 34 39 43 37
Support
Total 24 38 40 57 68 88 98 103 103
Employees
Average
Student: 12:1 12:1 | 12:1 12:1 11:1 10:1 | 10:1 10:1 | 10:1
Teacher Ratio

Teaching Experience
Beginning Teachers 5
25 Year so 7
610 Year so 11
10+ Year so 38

U Equitable Access to Experienced, Effective, afikeld Teachers
o The majority of our teachg staff is experienced. In addition, t#wea in which this district
resides in not diverse subsequently, our FARM is less than 10 percent. However, the di
prepared and has a deep pool of experienced teachers to whom would be assigned to g
most needing students.
U Access to Diverse Tdwrs
0 The district seeks male educators and educators of color.

WBWEF also requires districts and chartergxamine student access to licensed teachers who reflect
the racial and ethnic diversity of students. A growing bodseséarch has demonstrated that all
students benefit when they are taught by racially and ethnically diverse staff throughout their career
and students of color and indigenous students benefit even m@@nsequently, working to increase
teacher racial diersity is beneficial to all schools.

19 /2t23yS | OFRSY&Qa ai0dzRSy G LR2Lz | GAz2zy 2
Asian, 8% Hispanic, 2% Black, and 3% two or more races.

T Our staff is comprised of 98% white and 2% Hispaksdhe pool of ééctive teachers
continues to shrink, the attempts at diversification become diffiaiMée post openings on
job boards throughout the emtry to attract diversity.
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Local Reporting of Teacher Equitable Access to Effective and Diverse
Teachers Data

Districts are required to publicly report data on an annual basis related to student equitable access to
teachers, including data on accdes low-income students, students of color, and American Indian students to
experienced, iffield, and effective teahersanddata on all student access to racially and ethnically diverse
teachers.

For this 201819 WBWF summary report submission, pleelseck the boxes to confirm that your district
publicly reported this data.

[X] District/charter publicly reports data on an annual basis related to equitable teacher distribution,
including data on access for lamcome students, students a@blor, and American Indian studisrto
effective, experienced, and-ireld teachers.

& District/charter publicly reports data on an annual basis related to student access to racially and ethnically
diverse teachers.

Goals and Results
MART goals are: specific and strategic, measuratinable (yet rigorous), resulisased and
time-based. Districts may choose to use the data profiles provided by MDE in reporting goals and

results or other locallgetermined measures.

All Students Rady for School

Goal Result Goal Status
Eightypercent or This is a newly established go&ur Check one of the
more of kindergarten| 32 | £ LINA 2 Nbhe@&&rage K A| following.
students will exceed | percent of students at ready for & On Track (muki
the low risk Kindergarten as measured by the 8Tt year goal)
benchmark on the fall assessment from 2018019 was 21%. | x Not On Track
early reading Cologne Academy will decrease the | (multi-year goal)
screener. percentage of students not ready for | 5 Goal Met (one
Kindergarten by 5 percent by year goal)




C, H n Asia®ehool, we discontinue( 8 Goal Not Met
using STEP as a screener infiflisand | (one year goal)
moved to FastBridge which has bettel 5 et All
normativedata and less administratiorl (muyltiple goals)
variability. This year, 78% of student 5 1ot Some
exceeded the low risk benchmark for
fall.

(multiple goals)

5 Met None
(multiple goals)

8 District/charter
does not enroll
students in
kindergarten

Narrative is required200-word limit.

il

What data have you used to identify needs in this goal area? How is this data disaggrt
by student groups®ur grade enrollment is small and with little diversity it is a challengg
disaggregated da by student groups as the majority are white,Edglish speaking and
less than 10% FaRM.

What strategies are in place to support this goal ar€afogne Academy will offer
Kindergarten readiness materials to students that are on their waitlist andhovdl
information evenings for parents in the commitynand parents on the waitlist to go over
Kindergarten readiness prior to the start of the school year. Cologne Academy will als
develop online resources for parents of Kindergarteners modelinggadng skills.

How well are you implementing your stiegies?Our plans thus far on communicating
readiness has been limited to email, but will start an implementation plan this year.
How do you know whether it is or is not helping you make progress toward y

goal?L Yy ONB I aSR LISNOSYiINES| 2FoAaddRSyE al y21
is making progress.

[ 2t 23yS | Ol RS Y-2foundatioal litéFacy Toxh$ &nd Avg prowide many
supports to ensure all students have access ainieae to high literacy expectationA
usestheUR OSNRAGE 2F / KAOIFII2Qa LYLI OGO {¢9t
positions dedicated to STEP assessment with the students and then data meetings ar|

lesson extensions directly related to ass@ent results.
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T CA employs Literacy Specialist,IMReading Corps, 2 full time interventionists, and a
team (teacher support team)
K-2 Focus on Literacy

1 Cologne Academy had increased leadership in academically supporting literacy

1 Data results will idicate readiness.

All Students in Thirdsrade Achieving Gradkeevel Literacy

Goal Result Goal Status

The average reading proficiency rate for the R
last 3 years is 69.7 percent whichisonavers For FY19 CAOG s Checkone of the

12.8 percent above the state average. rate was13.8% points highe| following.
than the state.

By FY2024, 3ragrade MCA reading results X On Track (mukyear
will be onaverage 18.4 percent above the stg goal)
average, which is a growth of 5.6 percent. r] Not On Track (mulki

year goal)

ﬁ Goal Met (one year
goal)

ﬁ Goal Not Met (one
year goal)

N Met All (multiple
goals)

ﬁ Met Some (multiple
goals)

F] Met None (multiple
goals)

ﬁ District/charter does

not enroll students in
grade 3
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What data have you used toadtify needs in this goal areadow is this data disaggregated by studer
groups?Percentage of students meeting or exceeding on the MCA reading exam will increase yeg
year at a rate higher than the stat&/hen disaggrgating data, our populatiorhat needs the most
work on meeting proficiency is those students with an Individualized Education Hiase students arg
AK2g6Ay3 AINRPGGKYE odzii GKSANI RAAIOATAGE A& AYL)
have great auditory comprehesion, their true disability is reading print.

What strategies are in place to support this goal aréaachers will use ongoing assessment data to
adjust instruction. Staff will use assessment data to assist in chopsifgssional development for
teaches and staff. Teachers will share instructional strategies in professional learning communitie
How well are you implementing your strategié§@ekly staff meet in PLC to review student work ang

progress and then definghe next steps in teaching.
How doyou know whether it is or is not helping you make progress toward your Jdedzchool has
invested considerable support/intervention inZin order to gain proficiency in reading by 3rd grade

Close theAchievement Gap(s) Between Student Groups

Goal Result Goal Status
The average achievement gap percentage
over the last 3 years on the MCA Mathis || N FY 19, @/ath profidleAcR M | Check ae of
11.7 percent. By FY2024 the average went down. Over all CA grew in the
achievement gap percentage over the last| enroliment, but has fewer FARM eligible | following.
years on the MCA Mataxam will be below | Students.The new thregear averageis |
9.3%. 13.8% or an increase of 2.7% in the wron r] On Track
direction. (multi-year
The average achievementpgaercentage goal)
over the last 3 years on the MCA Reading ﬁ Not On
10.2 percent. By FY2024 the average In FY19, CA decreased the achievement | 150k (multi
achievement gap percentage over the last| gap in Reading by 2%The profigency year goal)
years on the MCA Reading exam will be | grew 2 % for those eligible for FARM. >
below 7.4%. N Goal Met
(one year
goal)
' Goal Not
Met (one year
goal)
N MetAll
(multiple
goals)
X Met Some
(multiple
goals)

68



F] Met None
(multiple
goals)

Narrative is required. 208@vord limit.

groups?

MATH 2019 | 2018

All 75.3%| 72.6%

FaRM | 56.4%| 61.4%

Difference| 18.9 | 11.2%

READING | 2019 | 2018

All 73.6%| 72.5%

FaRM 66.7%| 65.9%

Difference | 6.9% | 6.6%

1 What data have you used to identify needs in this goal afdda® is this data disaggregated by studer

1 What strategies are in place to support this goal aréa@achers will use ongoing assessment data to
adjust instruction. Staff will use assessment data to assitdosing professional development for
teachers and staff. Teacherslivehare instructional strategies in professional learning communities.

1 How well are you implementing your strategié¥@ have strengthened and defined our interventions
andimplementation to include more data tracking and analysis.

1 How do you know whethét is or is not helping you make progress toward your gdadible learning
would be indicated by increased scores across the school.

All Students Careerand CollegeReady by Graduation

Goal

Result

Goal Status

By the conclusion of FY2024, the schauide
academic achievement rate for reading will bg
least 16.6% above the stateerage.

Ending FY19, Cologne Academy is
14.6 % above the state and achieve
2 % higher this year over last.

Chek one of the
following.

X On Track
(multi-year goal)
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By the conclusion of FY2024, the scheulde
academic achievement rate for math be at
least 17.8% above the state average.

Ending FY19, Clogne Academy is
20.2% above the state and achieve
% higher this year over last.

ﬁ Not On Track
(multi-year goal)
IT] Goal Met
(one year goal)
IT] Goal Not Met
(one year goal)
N Met Al

(multiple goals)

Il Met Some
(multiple goals)

~

Il Met None
(multiple goals)

Achievement | Achievement | Achievement| Achievement| Achievement| Achievement
Level Level Level Level Level Level
Decreased Or | Decreased On Maintained | Maintained Improved Improved
Stayed Stayed Rate Count Rate Caunt
"Does Not "Does Not
Meet Meet
Standard"Rate| Standard"
Count
CAMath 26.62% 78 55.97% 164 17.4% 51
State-Math 35.09% 110,446 50.87% 160,131 14.02% 44,151
CAReading 23.36% 68 62.19% 181 14.43% 42
State- 31.95% 100,712 48.52% 152,941 19.52% 61,557
Reading
f Daia from MCA results will be used to track the 2o Q& | OKAS@SYSy i 2F GKA

T ! d
i 2
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idKS
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1 Teachers will use ongoing assessment data to adjust instruction. Staffavgéissessment data to
assist in choosing professional development for teachers and staff. Teachers will share
instructional strategies in professional learning communities.

All Students Graduate

[ ]WBWEF Goal Only WBWF/A & | Result Goal Status
Goal
Provide the established SMART goal f¢ Provide the result for the01818 | Check one of the
the 201818 school year. school year that directly ties back| following:
to the established goal. Multi-Year Goal:
[ ] OnTrack

[ ] Not On Track
OneYear Goal

[ ]Goal Me

[ ]Goal Not Met

DXDistrict/charter
does not eroll
students in grade




