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AFFIRMATIONS, ASSURANCES and DECLARATIONS

Granada Hills Charter (also referred to herein as “GHC” and “Charter School”) shall:

e Be nonsectarian in its programs, admission policies, employment practices, and all other
operations. (California Education Code (hereinafter “Ed. Code”) § 47605(d)(1).)

e Not charge tuition. (Ed. Code § 47605(d)(1).)

e Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic
that is contained in the definition of hate crimes set forth in section 422.55 of the Penal Code. (Ed.
Code § 47605(d)(1); Ed. Code § 220.)

e Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not
be determined according to the place of residence of the pupil, or of his or her parent or legal
guardian, within this state, except that an existing public school converting partially or entirely to
a charter school under this part shall adopt and maintain a policy giving admission preference to
pupils who reside within the former attendance area of that school. (Ed. Code § 47605(d)(1).)

e Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).)

e Except for existing pupils of Charter School, determine attendance by a public random drawing if
the number of pupils who wish to attend Charter School exceeds Charter School’s capacity.
Preference shall be extended to pupils currently attending Charter School and pupils who reside in
the Los Angeles Unified School District (also referred to herein as “LAUSD” and “District”). (Ed.
Code § 47605(d)(2)(B).)

e Ifapupil is expelled or leaves Charter School without graduating or completing the school year for
any reason, Charter School shall notify the superintendent of the school district of the pupil’s last
known address within 30 days, and shall, upon request, provide that school district with a copy of
the cumulative record of the pupil, including a transcript of grades or report card, and health
information. (Ed. Code § 47605(d)(3).)

e Meet all statewide standards and conduct the pupil assessments required pursuant to Education
Code sections 60605 and 60851 and any other statewide standards authorized in statute or pupil
assessments applicable to pupils in non-charter public schools. (Ed. Code § 47605(c)(1).)



e Consult, on a regular basis, with Charter School’s parents, legal guardians, and teachers regarding
the school’s educational programs. (Ed. Code § 47605(c)(2).)

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit
corporation, is and shall be the exclusive public school employer of Charter School’s employees for the
purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with Section
3540) of Division 4 of Title I of the Government Code. Charter School shall comply with all provisions of
the EERA and shall act independently from LAUSD for collective bargaining purposes. In accordance with
the EERA, employees may join and be represented by an organization of their choice for collective
bargaining purposes.

NOTE: This Charter contains specific “District Required Language” (DRL), including the Assurances,
Affirmations, and Declarations section above. The DRL should be highlighted in gray within each Charter
element or section. The final section of the Charter provides a6consolidated addendum of the DRL. This
intentional redundancy facilitates efficient charter petition review while ensuring ready access to the DRL
for any given section of the Charter. To the extent that any inconsistency may exist between any provision
contained within the body of the Charter and the DRL contained in the addendum, the provisions of the
DRL addendum shall control.



Element 1 - THE EDUCATIONAL PROGRAM

“The educational program of the charter school, designed, among other things, to identify those
whom the charter school is attempting to educate, what it means to be an “educated person” in the
21st century, and how learning best occurs. The goals identified in that program shall include the
objective of enabling pupils to become self-motivated, competent, and lifelong learners.”

(Ed. Code § 47605(b)(5)(A)(i).)

“The annual goals for the charter school for all pupils and for each subgroup of pupils identified
pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of
Section 52060, that apply for the grade levels served, or the nature of the program operated, by the
charter school, and specific annual actions to achieve those goals. A charter petition may identify
additional school priorities, the goals for the school priorities, and the specific annual actions to
achieve those goals.” (Ed. Code § 47605(b)(5)(A)(ii).)

“If the proposed charter school will serve high school pupils, a description of the manner in which the
charter school will inform parents about the transferability of courses to other public high schools and
the eligibility of courses to meet college entrance requirements. Courses offered by the charter schoo/
that are accredited by the Western Association of Schools and Colleges may be considered
transferable and courses approved by the University of California or the California State University as
credjtable under the “A” to “G” admissions criteria may be considered to meet college entrance
requirements.” (Ed. Code § 47605(b)(5)(A)(iii).)

LOCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND
ACCOUNTABILITY PLAN (LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and regulations related
to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time, which
include the requirement that Charter School shall annually submit a Local Control and Accountability Plan
(LCAP)/annual update to the Los Angeles County Superintendent of Schools and the Charter Schools
Division (CSD) on or before July 1. In accordance with Education Code sections 47604.33 and 47606.5,
Charter School shall annually update its goals and annual actions to achieve those goals identified in the
charter pursuant to Education Code section 47605(b)(5)(A)(ii), using the Local Control and Accountability
Plan template adopted by the State Board of Education, as it may be changed from time to time. Charter
School shall comply with all requirements of Education Code section 47606.5, including but not limited to
the requirement that Charter School “shall consult with teachers, principals, administrators, other school
personnel, parents, and pupils in developing the local control and accountability plan and annual update to
the local control and accountability plan.” (Ed. Code § 47606.5(e).)

ACADEMIC CALENDAR AND SCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education Code
section 47612.5, and the number of school days required by California Code of Regulations, title 5, section
11960.



MATHEMATICS PLACEMENT
Charter School shall comply with all applicable requirements of the California Mathematics Placement Act
of 2015.

TRANSITIONAL KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten. For
purposes of admission to Charter School, transitional kindergarten shall be considered a part of
kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be
considered existing students of Charter School for purposes of Charter School’s admissions, enrollment,
and lottery.

HIGH SCHOOL EXIT EXAMINATION
Charter School shall comply with all applicable requirements of Education Code sections 60850 — 60859,
including but not limited to the requirements of sections 60851.6 and 60852.3.

WASC ACCREDITATION

If Charter School serves students in grades 9-12, before Charter School graduates its first class of students,
Charter School shall obtain, and thereafter maintain, Western Association of Schools and Colleges (WASC)
accreditation.

ENGLISH LEARNERS
Charter School shall identify potential English Learners in a timely manner in accordance with all applicable
legal requirements. Charter School must provide all English Learners with an effective English language
acquisition program that also affords meaningful and equitable access to Charter School’s core academic
curriculum. Instructional plans for English Learners must be (1) based on sound educational theory; (2)
adequately supported with trained teachers and appropriate materials and resources; and (3) periodically
evaluated to make sure the program is successful and modified when the program is not successful.
On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter Schools
Division (CSD) that certifies that Charter School has adopted and is implementing either the LAUSD
English Learner Master Plan or Charter School’s own English Learner (EL) Master Plan. If Charter School
chooses to implement its own EL Master Plan, the plan shall provide a detailed description of Charter
School’s EL program, and shall address the following:

. How Charter School’s EL Master Plan provides all of its English Learners, including but not

limited to Long Term English Learners (LTELs) with an effective English language acquisition

program as well as meaningful and equitable access to Charter School’s core academic

curriculum
. How English Learners’ specific needs will be identified
. What services will be offered
. How, where, and by whom the services will be provided
. How Charter School will evaluate its EL program each year, and how the results of this

evaluation will be used to improve the program, including the provision of EL services



Each year, Charter School shall provide to the CSD a report on its annual evaluation of the effectiveness of
its EL program. Upon request, Charter School shall provide a copy of its current EL Master Plan to the CSD.
Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state
requirements.

Charter School shall reclassify English Learners in accordance with federal and state requirements.
Charter School shall provide parent outreach services and meaningfully inform parents with limited English
proficiency of important information regarding Charter School matters to the same extent as other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities including,
but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities
Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be denied,
directly or indirectly, admission due to a disability or to Charter School’s inability to provide necessary
services. Charter School acknowledges that policies and procedures are in place to ensure the recruitment,
enrollment, service, and retention of students with disabilities at LAUSD-authorized charter schools,
including Charter School.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing Charter
School intends to operate as a “school of the district” for special education services, Charter School shall
execute a Memorandum of Understanding (“MOU”) by and between LAUSD and Charter School regarding
the provision and funding of special education services consistent with applicable state law and the LAUSD
Special Education Local Plan Area (“SELPA”) Local Plan for Special Education and shall be considered a
“public school of the District” for purposes of Special Education pursuant to Education Code Section
47641(b). However, Charter School reserves the right to make written verifiable assurances that it may
become an independent local educational agency (LEA) and join a SELPA pursuant to Education Code
Section 47641 (a) either on its own or with a grouping of charter school LEAs as a consortium following the
requirements of Education Code section 56195.3(b).

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a single-District SELPA under the
provisions of Education Code section 56195.1(a). As a single-District SELPA, the District has created two
charter school sections (District-operated Programs and Charter-operated Programs) under the
administration of one single Administrative Unit pursuant to a reorganization plan approved by the Board
of Education on January 4, 2011 (149/10-11). Full implementation of the reorganized LAUSD SELPA
commenced in the 2013-2014 school year requiring all District-authorized charter schools to elect one of
the three options available under the LAUSD SELPA. Prior to an option election, all District-authorized
charter schools were required to participate as a school of the District under the District-Operated Programs
Unit. Prior to the beginning of the 2013-2014 school year, all District-authorized charter schools, other than
those that had previously executed an Option 3 Memorandum of Understanding (“MOU”), were required



to execute a new MOU setting forth the LAUSD SELPA option election for the remainder of the charter
petition term. The Charter-operated Program schools do not have LEA status for the purposes of special
education but will function in a similar role in that each charter school will be responsible for all special
education requirements, including but not limited to services, placement, due process, related services,
special education classes, and special education supports. Charter schools that have elected to participate in
a District-operated programs option may apply for membership in the Charter-operated Program section
of the SELPA. Charter schools accepted for participation in the Charter-operated Programs section receive
support from a Special Education Director for the Charter-operated Programs.

Modified Consent Decree Requirements
All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the terms,
conditions and requirements of the Chanda Smith Modified Consent Decree (“MCD”) and other court
orders imposed upon the District pertaining to special education. The MCD is a consent decree entered in
a federal court class action lawsuit initially brought on behalf of students with disabilities in LAUSD. It is
an agreement of the parties approved by the federal court and monitored by a court-appointed independent
monitor. The MCD includes nineteen statistically measureable outcomes and facilities obligations that the
District has to achieve to disengage from the MCD and federal court oversight. All charter schools are
required to use the District’s Special Education Policies and Procedures Manual and Welligent, the District-
wide web-based software system used for online Individualized Education Programs (“IEPs”) and tracking
of related services provided to students during the course of their education.
As part of fulfilling the District’s obligations under the MCD, student level data requests from District-
operated and Charter-operated charter schools are made on a regular basis. The requested data must be
submitted in the Office of the Independent Monitor’s (“OIM”) required format in accordance with the
OIM’s required timelines and as follows:
° End of Year Suspension
District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of suspension, number
of days suspended, and reason for suspension.

° Statewide Assessment Data
The standard file including District ID.
° Norm day

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school name
and local district for all students enrolled on norm day.
CBEDS
All Students enrolled as of December 1 of each school year
District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school name
and local district for all students enrolled on norm day.
° Dropout
District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last location, school
name and local district
° Monthly SESAC and Suspension data
° Graduation roster from all charter schools with 12 grade students with disabilities
The MCD requires charter schools to implement the District’s integrated student information system,
which is currently referred to as My Integrated Student Information System (MiSiS). MiSiS is a suite of



applications which is designed to capture all District student data. All charter schools are required to utilize
MiSiS directly or interface with MiSiS via a web based Application Programming Interface (API) in
compliance with the requirements of the MCD and applicable timelines. Upon charter school full utilization
of MiSiS either directly or via a web based API, the list of required data above will automatically be captured
within MiSiS.



General Information

The contact person for Charter School is:

Brian Bauer, Executive Director

The contact address for Charter School is:

Granada Hills Charter
10535 Zelzah Ave

Los Angeles, CA 91344
(Grades 9-12)

And
17081 Devonshire Street

Northridge, CA 91325
(Grades TK-8 and 9-12)

The contact phone number for Charter School is:

818-360-2361

The proposed address or ZIP Code of the target
community to be served by Charter School is:

91325,91326, 91344

This location is in LAUSD Board District: 3

This location is in LAUSD Local District: Northwest
The grade configuration of Charter School is: TK -12
The number of students in the first year will be: TK-8: 525

9-12: 5,500 students
TK-12: 6,025 students

The grade level(s) of the students in the first year will be:

TK, K, 1, 6,9, 10, 11, 12

Charter School’s scheduled first day of instruction in
2019-2020 is:

Monday, August 12, 2019

The enrollment capacity is: 6,925
(Enrollment capacity is defined as the total number of

students who may be enrolled in Charter School regardless

of student residency.)

The type of instructional calendar (e.g., traditional/year- | Traditional

round, single track/multi-track, extended day/year) will
be:
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The bell schedule for Charter School will be: Grades TK -2

9:00 a.m. - 3:00 p.m.
Grades 3-5

9:00 - 3:30 p.m.
Grades 6-8

9:00 — 3:40 p.m.
Grades 9-12

7:25 a.m. - 4:30 p.m.

The term of this Charter shall be from: July 1, 2019 to June 30, 2024

COMMUNITY NEED FOR CHARTER SCHOOL

Charter School History
After 15 years in operation as a charter school, GHC identifies its key strengths as:

A mission driven Charter School that offers comprehensive and rigorous programs for all
students to succeed in varied facets of life from admission to higher education and preparation
for career readiness to outstanding citizenship and international mindedness;

A strong and sustained leadership team with an executive director who has been with the
Charter School for over fifteen years;

A team of innovative, creative, diligent and dedicated teachers and staft with unrivaled wrap
around services to support students at all levels of achievement;

Professional development opportunities that have built and enhanced programs including the
commitment to rigorous external programs such as the International Baccalaureate Diploma
Program (IB DP) and the AP Capstone Program;

Opportunities for students and staff to participate in community projects and extend learning
beyond the Charter School; and

A data driven culture with a proven track record that supports all students on all California

accountability measures.

In 2013, GHC purchased the former Pinecrest School site at 17081 Devonshire Street, Northridge, 91325, a
seven acre campus about one mile from the Zelzah Ave. campus, with plans to expand the number of

students it serves. After four years of research and the success of our International Baccalaureate (IB)

program at the high school, GHC stakeholders, parents, teachers and community have decided to launch a

grades TK-8 program based on the mission and vision of our current Charter School and align it with the

International Baccalaureate Organization (IBO) Primary Years Program (PYP) and Middle Years Program
(MYP). The strength of our team and our track record of success makes us believe that we will be able to
carry out this mission with integrity, conviction, creativity and ownership - traits necessary to craft another

success story in public education. We plan to take our mission and vision, engage with individuals who

have prior experience in span schools, implement a curriculum that is successful both nationally and
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internationally and once again, provide the community with an educational nucleus that molds the citizens
of the 21* century.

GHC Grades TK-8 Program

The potential parents and community are seeking a school that is well staffed and equipped to address not
just the academic but social and emotional needs of their students. Although the grades TK-8 program is
an expansion of and was not part of the original grades 9-12 independent conversion high school, we are
proposing that the grades TK-8 program be included in the same school as the grades 9-12 program; hence,
we are proposing a TK-12 independent charter school. Parents view GHC’s high school program as a model
for wrap around services that help students develop resilience, grit and the ability to work through personal
and academic challenges. The parents and community are also seeing a grades TK-8 program that has a
rich, expansive and challenging curriculum in preparation of the 21* century careers. They believe that
provision for students to learn a second language early in life and acquire skills that address logical thinking
are necessary for readiness of college level courses such as AP and IB in high school. Our intent is to develop
our grades TK-8 program into a certified PYP and MYP IB program that provides students with
opportunities to take the Diploma program in high school or transition to AP classes in pursuit of the AP
Capstone Diploma. The idea of having students equipped for the rigors of high school is very appealing to
our community and parents.

The instructional program at the GHC grades TK-8 will be governed by the principles of the International
Baccalaureate Primary Years Program (IB PYP) and the International Baccalaureate Middle Years Program
(IB MYP). The PYP and the MYP address the needs of families looking for interdisciplinary educational
programs that provide an intellectually challenging, inquiry based curriculum; that provide an experiential
learning environment that involves students in projects that require real world problem solving skills; that
provide early instruction in public speaking, second language acquisition, and computer science--each
aimed at supporting students in building confidence and a greater sense of self; that provide students with
meaningful opportunities to engage with and serve the San Fernando Valley community; and, that provide
students with opportunities to develop strong character and resilience within a collaborative school
environment. In addition, the GHC grades TK-8 program will prepare students for the IB Diploma Program
(DP) at the high school--an opportunity to explore and envision the much needed continuity in TK-12
education. Continuity to the DP at our high school gives students an added advantage to prepare for the
workforce of an unprecedented 21* century world and addresses the state and the sponsoring district’s
requirement of making students college and career ready.

The importance of continuity is further shown in studies conducted by Columbia and Harvard Universities.
Their research shows two significant advantages for students who attend a grades TK-8 school over students
who transition to a separate middle school beginning in 6 or 7" grade. Students represented in the studies
dropped significantly in math and English achievement. According to the authors of the study, “Consistent
with recent evidence from other settings, we find that students moving from elementary school to middle
school in grade 6 or 7 suffer a sharp drop in student achievement in the transition year. . . . The relative
achievement of students entering middle school in grade 6 or 7 continues to fall while they remain in middle
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school and shows little sign of recovering in grades 9 and 10.”" In addition to academic benefits of attending
a continuous grades TK-8 school, there appear to be additional social and emotional benefits. Studies have
also shown that negative behaviors, such as bullying, are more common in traditional middle schools than
in grade TK-8 schools.” And, evidence suggests that middle school aged students in K-8 schools might be
benefiting from being in a school with much younger children where they get to take leadership roles.

We believe that all students need equitable opportunities to a world class curriculum. Based on the success
of our current IB diploma program, the community is looking forward to an opportunity for their children
to participate in a program not currently offered in the community. Completing the GHC PYP, MYP and
DP programs with self-confidence, an awareness of their community needs and how to address them,
second language fluency and computer literacy skills necessary for advancement in the 21* century will give
our students the advantage to compete nationally and internationally.

GHC Grades 9-12 Program

Since our conversion to independent charter status in 2003, the high school program at Granada Hills
Charter has existed to meet the needs of the community we serve. We fulfill the need for a high performing
comprehensive high school- a place for students transitioning from area private schools, home schooled
students, and students seeking a school of choice, as well as those students who reside in the pre-charter
attendance boundary. Granada Hills Charter provides students in the neighborhood and surrounding areas
with a rich environment for 21* century college and career readiness highlighting academic programs and
career technical education classes based on student and community interests and needs.

Academic Achievement — Charter High School Performance since the Last Renewal

Since the last charter renewal in 2014, GHC continues to be a top comprehensive public high school in Los
Angeles, with strong track record of preparing students for college and career. The Charter School meets
or exceeds the academic threshold requirement for charter renewal in Education Code Section 47607(b).

The Charter School has maintained a strong graduation rate of approximately 95 percent each year
(California Department of Education, Data Reporting Office). Further, GHC graduating seniors have
consistently demonstrated strong academic performance following graduation. Approximately 95 percent
of students continuing to attend college after their freshman year (College Persistence), roughly 30 percent
stronger than the state and national averages. College Persistence data demonstrates that GHC graduating
seniors who enroll in 2 or 4 year universities after high school are well prepared to complete their first year
of college and continue into a second year of enrollment in comparison to state and national averages
(National Student Clearinghouse, class of 2016).

Granada Hills Charter student performance on all standardized tests - Smarter Balanced, NWEA, PSAT,
SAT, AP, and IB - has outmatched the local district, state averages, and national averages, demonstrating
an effective implementation of curriculum and instruction that supports students in fundamental critical
thinking skills in both English Language Arts and Mathematics.

1 Rockoff W., and Lockwood B., Stuck in the Middle, Education Next, Fall 2010/Vol 10., No. 4.
2 Focus on the Wonder Years: Challenges Facing the American Middle School, Santa Monica, CA, RAND Corporation.
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In addition to college preparatory classes, GHC also offers three Career and Technical Education pathways.
Nearly 11 percent of all GHC students complete at least one CTE course per year, and for the class of 2016,
95 percent of students who completed a CTE pathway also earned a GHC high school diploma. All CTE
courses are UC A-G approved.

A rigorous curriculum, high academic expectations, and a college and career-ready focus throughout the
campus aims to prepare students for the academic and social-emotional rigors of college.

CCSA Academic Accountability Report

The report below is an evaluation of our school according to the California Charter Schools Association’s
framework based on publicly available academic indicators. All non-DASS public schools with 30+
CAASPP test-takers and in operation for 4 or more years are evaluated by the California Charter Schools
Association (CCSA) based on the past three years’ worth of assessment results and post-secondary
outcomes.

Per CCSA’s accountability framework, as described below, our school is above CCSA’s minimum
academic criteria and has met the academic threshold for CCSA’s public advocacy support for renewal.
Every school in the Los Angeles Unified School District catchment is evaluated on the following criteria,
and is considered “above” if the school is able to demonstrate academic success on at least one of the
following metrics:

e State Rank (Academic Status): DF3 decile rank of 4 or more in 2 of the past 3 years (DF3 is
described below). Academic Status is the school’s DF3 compared to all other eligible public schools
in California, using decile rank.

e Similar Schools Rank (SSR): SSR of 4 or more in 2 of the past 3 years. The Similar Schools Rank is
a 1-10 decile ranking of average student test results, after taking into account the demographics of
a school’s tested students.

For Elementary and Middle Schools:
e Academic Growth: Above the 75" percentile in DF3 growth over the past 3 years (between 2015
and 2017, this was 18+ points). Academic Growth is the amount of change in a school’s average
DEF3 over the past three years, and shows that the school is making some progress toward having
all students meet ELA and Math proficiency standards.

For High Schools:
e Post-secondary readiness: 75% of graduating seniors have completed the minimum course
requirements of the University of California/California State University system with a “C” or better
in 2 of the past 3 years.

Regardless of whether a school is above on any one of the above metrics, if a school is in the bottom 5

percent of performance statewide on DF3 in 2 of the past 3 years, the school is required to participate in a
Multiple Measure Review in order to determine eligibility for CCSA’s public advocacy support for renewal.
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Additional information about CCSA’s accountability framework:

Like the California Department of Education (CDE), CCSA utilizes “Distance from Level 3” (DF3)
as a status measure for academic progress. Unlike the CDE, CCSA incorporates grade 11 in the
calculation — which will not be done by the CDE until later in the 2018-19 academic year. CCSA
ranks the DF3 score given to every eligible public school in the state from lowest to highest into
percentiles (1-100) and 10 decile ranks. The first percentile is equivalent to the lowest 1% of schools
statewide, while the first decile translates to the bottom 10% of schools (1-10), according to the
schools’ average CAASPP results. Conversely, the 10" decile rank is equivalent to a school having
an average DF3 in the top 10% of schools statewide (91-100). A school’s percentile and decile
rankings are used to evaluate whether the school is meeting minimum academic performance.
CCSA’s accountability framework is in alignment with California Education Code §§47607 in its
similar use of State Rank and Similar Schools Ranks as well as prioritizing “pupil academic
achievement for all groups of pupils served by the charter school as the most important factor” in
determining whether to advocate for the renewal or non-renewal of the school. CCSA uses
California Education Code §§52066 in determining what to classify as an indicator of academic
achievement. This is in contrast to the California Dashboard published by the California
Department of Education, which does not prioritize or weight academic achievement greater than
non-academic indicators.
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Performance on CAASPP - Smarter Balanced Test Scores

Since the implementation of the California Assessment of Student Performance and Progress in 2015, GHC
grade 11 students have performed within the top 10 percent of all California high schools on both the
English Language Arts and Mathematics assessments. The table below compares GHC grade 11 students to
grade 11 students in LAUSD and across California (CDE, DRO).

English Language Arts 2017 2016 2015 3 Yr Change
Granada Hills Charter High School 79% 80% 76% 3%
LAUSD 55% 54% 48% 7%
Califomia 60% 59% 56% 4%

% Meeting or Exceeding Standard - ELA

All Students
100%
79% 80% 76%
o 55% 60% 54% 59% 56%
48%
S0%
25%
0%
2017 2016 2015
Granada Hills Charter High School LAUSD  mCalifornia
Mathematics 2017 2016 2015 Change
Granada Hills Charter High School 53% 59% 58% -5%
LAUSD 24% 25% 20% 4%
Califomia 32% 33% 29% 3%
% Meeting or Exceeding Standard - Math
All Students
75%
59% 58%
53%
50%
32% 33%
24% 25% N
25% 20%
0%
2017 2016 2015

Granada Hills Charter High School LAUSD mCalifornia
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Comparison to Neighboring and Comparable Schools

Granada Hills Charter has consistently outperformed neighborhood and comparable high schools in
LAUSD (schools listed below data tables). In ELA and Math all student subgroups outperformed student
subgroups in these schools with one exception: GHC students with disabilities in 2015-2016 trailed by four
(4) percentage points, but increased the following year to outperform by six (6) percentage points. Although
GHC scores in math did not grow to the extent of these other schools, the overall scores were significantly
higher than the comparison - in many cases more than 100 percent higher than the other schools (CAASPP

website).
CAASPP English-Language Arts % Met or Exceeded Standard - Comparison Schools
2014-2015 2015-2016 | 2016-2017
Comparison Comparison Comparison
Student Subgrou
e GHCHS Schools GHCHS Schools GHCHS Schools
Average Average Average
All Students 75% 53% 80% 61% 79% 62%
African American 62% 51% 65% 52% 78% 54%
Hispanic/Latino 68% 46% 7% 56% 76% 57%
Asian 85% 64% 86% 71% 84% 76%
White 78% 58% 79% 65% 77% 72%
English Learners 23% 6% 19% 4% 23% 5%
Students with Disabilities 29% 20% 18% 21% 30% 22%
Low Socioeconomic Status 70% 49% 76% 59% 76% 58%
CAASPP Mathematics % Met or Exceeded Standard - Comparison Schools
2014-2015 2015-2016 2016-2017
Student Subgroup Comparison Comparison Comparison
GHCHS Schools GHCHS Schools GHCHS Schools
Average Average Average
All Students 58% 22% 59% 28% 53% 28%
African American 33% 17% 35% 23% 42% 19%
Hispanic/Latino 50% 15% 49% 23% 41% 21%
Asian 75% 48% 78% 49% 77% 54%
White 60% 32% 56% 37% 52% 39%
English Learners 10% 5% 14% 5% 10% 5%
Students with Disabilities 15% 6% 10% 6% 8% 3%
Low Socioeconomic Status 53% 18% 54% 27% 47% 24%
Comparison Schools
El Camino Real Charter HS Northridge Academy High School
James Monroe High School Reseda High School
Kennedy High School Taft High School
Chatsworth Charter High School Valley Academy of Arts and Sciences HS

Cleveland High School
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English Learners - Reclassification Rates

Since our last renewal in 2014, GHC has added an EL coordinator who has dedicated herself to provide
additional support for our EL students and monitor their progress regularly. As a result, we have seen a
growth in our reclassification rate and will continue to support the students’ socially and academically. For
the past three years, the percentage of EL students meeting reclassification criteria has increased from 11
percent to over 15 percent, matching the rate of many of the surrounding and similar schools.

As a result, we have seen a growth in our reclassification rate and will continue to support the students’
socially and academically. For the past three years, the percentage of EL students meeting reclassification
criteria has increased from 11 percent to over 15 percent, matching the rate of many of the surrounding
and similar schools. The table below is produced by GHC from data available from the CDE Data Reporting
Office. This table reflects the corrected reclassification rate for GHC. In January 2018 GHC submitted
revised data to CALPADS - 22 of 145 EL students were reclassified instead of 4 of 145 EL students as
originally submitted.

2015-16 2016-17 2017-18
Organization E::?;:Zg(lsg Reclassified ::::::29('::;]) Reclassified ::;:;:2%':;‘) Reclassified
Granada Hills Charter 137 15% 145 15%** 171 15%
Birmingham Comm. CHS 412 18% 352 19% 353 13%
Chatsworth Charter High 195 12% 189 16% 210 17%
Cleveland HS 332 15% 360 12% 403 8%
El Camino Real CHS 105 21% 93 16% 91 4%
James Monroe HS 525 15% 508 17% 568 13%
Kennedy High School 179 12% 180 16% 174 12%
Northridge Academy HS 72 33% 54 17% 66 27%
Palisades Charter HS 53 13% 40 23% 33 33%
Reseda HS 293 11% 305 12% 335 8%
Taft HS 161 22% 196 22% 183 18%
Valley Acad. of Arts & Sciences 67 22% 69 23% 66 18%
Los Angeles Unified 164,349 12% 165,453 17% 157,619 20%
State of California 1,392,263 11% 1,373,724 13% 1,332,405 15%

Preparing Students for College and Career

All students - including low achieving, gifted, low socio-economic, English learners, and special education
- have an opportunity to select an academic program and have a fundamental right to high expectations
and quality instruction that prepares them to enter and succeed in college and/or the workplace. Because
the GHC graduation curriculum requirements mirror the minimum UC/CSU curriculum entrance
eligibility requirements, all students who take and pass their A-G course requirements with a “C” grade or
better meet the minimum CSU/UC course admission requirements.

Since our last renewal in 2014, the percentage of students who meet all the A-G course requirements has
increased from 73 percent to nearly 77 percent, significantly above the LAUSD rate of 55 percent and the
state completion rate of 50 percent (Class of 2016, CDE DRO). For the GHC graduating class of 2017, it is
estimated that the A-G completion rate will rise to nearly 80 percent (GHC internal enrollment and grade
reports). This performance is achieved through intensive monitoring and support both in and outside the
classroom. All GHC faculty is informed of the A-G course requirements and provide tutoring and in-class
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support for students who need assistance completing courses. At the conclusion of first six-week grading
period, the intervention coordinator identifies students who are in danger of not completing an A-G course
successfully and helps students develop plans to raise their grades before the end of the transcript reporting
periods (18 and 36 week reporting periods).

If a student does not earn an A, B, or C at the end of a semester, the student meets with his/her counselor
to identify credit recovery options.

100%
80% 94.4% 95.4% 94.8% 95.1%

[
60%

40%

20%

0%
2013 2014 2015 2016

OGraduates B Completed A-G Req.

Graduation Rate and A-G Completion

Granada Hills Charter maintains a “college going culture.” It is our goal that our students demonstrate these
competencies as evidence of readiness for success in college and careers. Data from of the new CA
Dashboard, Priority 7 and 8, the College and Career Indicator, shows that 73.6 percent of the 2016
graduating class is prepared, 16 percent are approaching prepared, and 10.5 percent are not prepared. The
2017 data has not been released. Granada Hills Charter graduates are far more prepared than their peers

graduating from neighborhood schools.
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Class 0f 2016
Priority 7 and 8: College and Career Indicator
Source https://www.caschooldashboard.org

Granada Hills Charter HS 73.6 ' 16 | 10.5

Palisades Charter HS 59.9 16.4 23.6
Cleveland Charter HS 48 244 27.5
Taft Charter HS 452 28.1 26.7
Kennedy HS 39.6 24 36.4
Chatsworth Charter High School 383 37.9 238
Valley Academy of Art and Sciences 38 328 292
Birmingham Charter HS 374 35.6 27
James Monroe HS 36.4 31.7 31.9
El Camino Charter HS 35.6 17.6 46.9
Northridge Academy HS 329 37.8 393
Reseda HS 28.5 254 46.2
LAUSD-AIl schools 40.5 27 325

The Charter School has also demonstrated continued growth of AP and IB student enrollment, with 76
percent of the class of 2018 taking at least one AP or IB course during high school, up from 69 percent for
the class of 2017, and above the approximate California AP participation rate of 40percent (AP Report to
the Nation, 2014). In recent years, GHC has added additional AP and IB courses and class sections, and in
the 2017-2018 academic year, nearly 2,000 students are enrolled in at least one AP or IB course (GHC
internal enrollment reports). Through targeted outreach and counseling to students with high AP potential,
his is an increase of more than 500 students since the previous charter renewal. As evidence of the strong
support and guidance provided to students in selected AP courses, the percentage of students earning at
least one qualifying score (typically a score of “3” or higher) has continued to surpass the percentages in
California and globally.

Students Taking at Least one AP or IB Students Taking at Least one
Course AP or IB Course in 4 years

2500 Class of 2017 Class of 2018

— 1925 199

P 1506 ;
6% 76%
1000
500 55% taking two or more 60% taking two or more
0

For comparison, California AP participation rate is
2013 20014 2015 2016 2017 2018 approx. 40% (2013)

20



Students Earning a Qualifying Score on an Advanced Placement Test (College Board)

100%
- 76% 78%

80% 83% 77%
60%
40%
20%
0%

2013 2014 2015 2016 2017

m GHCHS California  m Global

Granada Hills Charter Grades 9-12 Assessment Program

In addition to the state mandated assessments in the California Assessment of Student Progress and
Performance (CAASPP) and exams that students opt to take as part of their college preparation (AP, SAT,
IB, etc.), Granada Hills Charter’s high school program has developed an assessment program that balances
externally and internally developed assessments. These assessments provide teachers and students with data
and feedback that guides instruction, enables the instructional teams to evaluate curriculum, academic
resources, and the instructional program, and provides measures of accountability to the larger GHC
community. Results of all assessments are emailed to students and their families and are also made available
through the parent portal.

Granada Hills Charter TK-8 program will use a combination of teacher-created performance assessments
and publisher-provided assessments in order to provide regular and ongoing feedback to students and
parents. Teachers will also administer the Smarter Balanced Interim Assessments in Math and Literacy to
provide formative data to drive instruction. Score Reports from the Smarter Balanced Summative
Assessment will be shared with families via mail and also be made available through the parent portal.

Northwest Evaluation Association Measures of Academic Progress (NWEA MAP)

Granada Hills Charter administers the NWEA MAP five times to all students in grades nine and ten
beginning with the Summer Transition Academy, and each year in February and towards the end of April.
This is a computer adaptive test that adjusts the difficulty of each question based on a student’s responses.
The Rasch Unit (RIT) score is a grade independent scale score that can be compared across grades, schools,
etc. For the 2016-2017 academic year, the national median RIT score was 220 for reading and 232 for math.
The test covers standards from grade six and is aligned to the Common Core State Standards. Results from
this assessment are used for placement in math classes (pursuant to the board adopted mathematics
placement policy) and to guide the development of the grade nine English courses.
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Granada Hills Charter uses the following scale to determine student achievement level:

Achievement Level Mathematics Reading
Exceeds Standard Greater than 242 | Greater than 231
Meets Standard 232 - 242 222 - 231
Approaching Standard 222 -231 211-221
Does Not Meet Standard Less than 222 Less than 211

2017-2018 NWEA MAP - Grade 10 Performance

End of Grade 10 Average 2 Year ::;Zi:t:zi End of Grade Averag.e 2 Year :::;:t::
Student Group Math RIT S 10 NWEA Reading RIT S

NWEA Math RIT Growth Exceeding Reading RIT Growth Exceeding

Standard Standard

All Grade 10 Students 249.2 115 83% 231.2 5.0 81%
Hspanic-Laino 2426 10.9 75% 227.8 45 74%
Asan 2594 12.6 92% 236.1 5.0 91%
White 250.0 112 86% 2314 48 83%
Black or African American 2405 118 76% 228.7 48 80%
Other 250.1 120 85% 233.5 5.9 78%
Erglish Learne's 2229 124 26% 209.9 6.9 22%
LCFF Unduplicated 2445 11.2 76% 228.0 5.2 75%
Students with Disabilities 2228 131 30% 213.0 6.7 31%

Students in all subgroups except for English Learners and Students with Disabilities significantly
outperformed the national medians scores in mathematics and reading for students in grade 10. However,
significant growth is exhibited for all student groups when comparing the scores over a two-year time
period - from the time students complete the assessments in Summer Transition Academy to April of grade
10.

Preliminary Scholastic Aptitude Test (PSAT)

Granada Hills Charter administers the PSAT to all students in grades nine through eleven. Students in grade
nine complete the PSAT 8/9, a modified version of the PSAT that uses fewer questions to assess the same
skills and knowledge as the full PSAT. Students in grade ten and eleven complete the full PSAT. Data from
this assessment is used to modify course curriculum, classroom instruction, and helps identify students who
may be ready for advanced placements courses. Students in grade eleven also participate in the National
Merit Scholarship competition. The score in parentheses indicates the college readiness benchmark
determined by the College Board.
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Fall 2017

Grade 9 (860) Grade 10 (910) Grade 11 (970) Total
Student Group # Students
2017 Total |vs. 2016|2017 Total|vs. 2016 | 2017 Total |vs. 2016|2017 Total | vs. 2016

All Students 3,511 937 -1 980 -4 1041 -16 984 -6
Hispanic/Latino 1,401 878 -9 922 -13 979 -17 924 -11
Asian 993 1006 -14 1071 19 1126 -22 1068 -3
White 871 949 -1 991 0 1038 -17 989 -11
Black or African American 147 925 62 911 -37 984 -25 937 12
Other/declined to answer 99 983 12 1008 61 1042 -35 1011 25
English Learners 100 741 -26 796 35 778 5 773 2
LCFF Unduplicated 1,686 888 -12 946 2 999 -29 944 -12
Students with Disabilities 376 794 32 818 34 850 -7 823 19
Analysis:

The October 2017 PSAT is the third year that the redesigned PSAT was offered. 98 percent of all students
in grades 9-11 completed the PSAT. All student groups except English Learners and Students with
Disabilities (students with 504 plans and/or IEP) met the college readiness score (indicated in green).
Overall student performance was equivalent to the prior year, with a slight decrease of 6 points — 0.6 percent
compared to the prior year. However, grade 11 scores decreased more significantly across all student
subgroups, from -0.8 percent for Students with Disabilities to -3.25 percent for Asian students.

A few other notable increases and decreases: grade 9 African Americans increased 62 points (+7 percent),
grade 9 and 10 Students with Disabilities increased 32 points and 34 points (+4 percent), grade 10
Other/Declined to Answer increased 61 points (+6 percent), grade 10 African American students declined
37 points (-4 percent) and grade 9 English Learners declined 26 points (-3 percent).

Students received their full score reports in December 2017. During the first two days of the semester,
students attended a special homeroom class and linked their College Board account to their Khan Academy
account for access to a free customized SAT review program.

SCHOOL CULTURE AND CLIMATE AS SUPPORTED BY THE ATTENDANCE AND
INTERVENTION POLICIES

Attendance

Granada Hills Charter has a culture that is nurturing and fosters good citizenship. We recognize that
students need to be present for class to succeed in school. Student absences have a direct impact on
performance and grades.

The GHC attendance plan was developed to support student learning by reducing the number of days
absent. Students may have as many as 14 absence days per semester, which includes days for illness, non-
citation related court dates, or other absences. Students who are absent 15 or more times from a class will
receive a failing grade and will be given the opportunity to appeal the absence. The two high school program
attendance deans work with students to make every effort to notify parents of troublesome attendance
patterns prior to students reaching the maximum number of allowable absences.
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Since the last grades 9-12 charter renewal in 2014, student attendance rates have continued to be very high.
For the past two years, over 20 percent of continuously enrolled students have had perfect attendance, and
nearly 90 percent of students were in attendance 90 percent of the school year (missing less than 17 days).
From a revenue perspective, GHC has continued to collect nearly 98 percent of ADA funding.

As part of the new California School Dashboard, California has begun to track the number of students who
are absent more than 10 percent of the school year - those who are chronically absent. In the first year of
reported data, GHC significantly outperformed neighboring schools, LAUSD, and the state of California,
with 1.7 percent of students identified as chronically absent.

STUDENT ATTENDANCE # OF DAYS ABSENT

2500
2 2017
2077 W 2016-2017
2000 1871 W 2015-2016
1500
1000 O 875 19 g76
430 465
500
II 133 161
0 m
0 Days I1to5Days 6tol10Days 11to17Days Morethan17
Days*

(Source - GHC internal attendance reports)

Students continuously enrolled 180 days per school year — 4,512
*2.9% Chronic Absenteeism Rate - > 10% of school year
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Comparison to Neighboring/Similar Schools (CA School Dashboard - www.caschooldashboard.org)

Organization Cumulative| All English | Foster |Homeles| Soqioeconom'cdly va:::ns
Enroliment | Students |Learners| Youth | Youth Disadvantaged |. . . .

Disabilities
G ranada Hills Charter 4,789 1.7% 2.4% | 19.6% 2 2.2% 8.2%
Birmingham Comm CHS 3,359 149% | 21.3% | 34.6% | 25.0% 14.4% 25.8%
Chatsworth Charter High 2,078 123% | 17.2% | 35.3% | 26.2% 13.5% 19.4%
Cleveland HS 3421 9.0% 17.2% | 52.0% | 27.2% 11.1% 20.4%
El Camino Real CHS 3,763 8.7% 16.7% * * 9.8% 12.6%
James Monroe HS 2,575 19.2% | 238% [ 38.1% | 34.6% 19.9% 27.8%
Kennedy High School 2271 9.6% 145% | 31.8% | 23.1% 10.2% 16.1%
Northridge Acadeny HS 1,085 10.4% | 17.1% * 12.5% 10.6% 17.1%
Palisades Charter HS 3,049 8.1% 15.6% * * 10.4% 14.4%
Reseda HS 1,734 226% | 28.5% | 45.8% | 19.3% 23.2% 34.0%
Taft HS 2,557 9.6% 20.3% [ 35.3% | 25.5% 10.7% 17.6%
Valley Acad. of Arts & Sdenc{ 1,178 11.5% | 25.8% * 16.7% 13.1% 16.3%
Los Angeles Unified 661,653 11.7% | 11.9% | 25.6% | 23.1% 126% 17.8%
State of California 6,405496 | 10.8% | 11.9% | 256% | 23.1% 126% 17.8%

Alternatives to Suspension - Positive Behavior Intervention

Granada Hills Charter is committed to encouraging and supporting a positive behavioral environment for
all of its students. Through the use of a Multi-Tiered System of Support, or MTSS, GHC is able to utilize
Positive Behavior Intervention and Support, known as PBIS, strategies to support the behavioral and
academic needs of all students.

To encourage students to develop appropriate social skills, have positive interactions with adults and peers,
successfully resolve conflicts, and improve their behavior, the following reinforcements will be used for
positive behavior:

. Individual awards/recognition

. Classroom awards/recognition

. Certificates

. Displays

. Positive/Encouraging contact with parent/guardian (certificate, post card, phone message)
. Special activities (field trips, movie nights, picnics, etc.)

. Publications

. Assemblies

Granada Hills Charter utilizes a progressive discipline program that is aligned with the District’s Discipline
Foundation Policy. The Charter School believes that alternatives to suspension align with our school’s PBIS.
All GHC students are expected to behave appropriately and to learn and follow all guidelines and Charter
School policies. A Multi-Tiered System of Support is used for students who are exhibiting inappropriate or
disruptive behaviors. A three tiered system supports students at various levels of need.
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TIER 1: Universal Supports and Strategies

These interventions are designed to teach appropriate behavior so that students may contribute to the
learning community within the classroom environment. Teachers are encouraged to try a variety of
instructional and classroom management strategies to support all learners. Strategies include:

Grades TK-5 Grades 6-8 Grades 9-12
= Break, moving positionin | « Seat student near teacher « Proactive Classroom
class « Seat near positive role model Management
*  Call parent or note home « Avoid distracting stimuli  Regular/Preemptive
= Card Flip (high traffic areas, windows, communication with families
" Clear, consistent, and etc.) o Classroom Incentives
predictable consequences « Simplify directions or  Seating accommodations
» Acknowledging positive , . .
behavior assignments + Conferencing with Student(s)
- Assign a buddy or partner | Provide learning/studying and Parents
- Assign a classroom job strategies, « Verbal correction and
= Deep breathing o Provide visual aides redirection
»  Draw a picture or writeina | * Teaching through multi- « Daily progress sheet
journal sensory modes o Loss of Classroom Privileges
* Encourage contact with  Use verbal and nonverbal « Written and/or verbal
positive peer cues reflection
=  Give choices « Extra awards privileges/loss
* Have student repeat of awards privileges

directions back

» Headphones to avoid
distractions

» Teach conflict resolution
skills, coping strategies,
organization, positive
relationships

» Teach relaxation
techniques

= Teach social skills

TIER 2: Selected, More Intensive Supports and Strategies
These responses engage the student’s support system to ensure successful learning and to alter conditions
that are inappropriate or disruptive. Strategies include:

Grades TK-5 Grades 6-8 Grades 9-12
« Behavioral Contract « Behavioral Contract
e Daily Behavior Form » Support Groups- » Support Groups-
Empowerment Group, Empowerment Group,
Social Skills Group, Stress Social Skills Group, Stress
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¢ Individual & Visual
Schedules

e Mentoring

e Non-Verbal Cues &
Signals

e Organizational Tools

e Peer Tutoring

e Reward System

e Sensory Tools

e Social Stories

e Teach Conflict Resolution
Skills

e Teach Coping Skills

e Teach Relationship Skills

e Teach Relaxation
Techniques

e Teach Social Skills

Management, Drug
Prevention

« School-home
Communication

o Adult or Peer Mentorship

« Utilize Check-in and Check-
out System

o Detention (lunch, after
school, Saturday, etc.)

» Refer Student to Student
Success Team (SST)

o Loss of Privileges

« Alternative Classroom
Setting

« Research paper/presentation

o Parent Shadow

Management, Drug
Prevention

« School-home
Communication

o Adult or Peer Mentorship

o Utilize Check-in and Check-
out System

o Detention (lunch, after
school, Saturday;, etc.)

« Refer Student to Student
Success Team (SST)

o Loss of Privileges

o Alternative Classroom
Setting

« Extended school day

o Community Service

o Research paper/presentation

o Parent Shadow

TIER 3: Targeted/Intensive Supports and Strategies

These responses address serious behavior and potential implications for future harm. They promote safety

of the Charter School community and should be used in a progressive fashion. Strategies include:

Grades TK-5 Grades 6-8 Grades 9-12
e Behavior Intervention Plan o All Tier 1 and Tier 2 o All Tier 1 and Tier 2
(BIP) Interventions Interventions

¢ Behavior Meetings

e Structured Breaks

e Check In Check Out (CICO)

e Collaboration With
Student’s Physician And/Or
Mental Health Provider

e Counselor Referral

¢ Daily Behavior Form

e Request for alternate

educational setting

» FBA Based Behavior
Intervention Plans

« Teaching Replacement
Behavior

« Home and Community
Supports with the support of
the Charter School Social
Worker

o Self- Management Program

o Restricted Access

o In-school Reassignment

and/or suspension

« FBA Based Behavior
Intervention Plans

« Teaching Replacement
Behavior

« Home and Community
Supports with the support of
the Charter School Social
Worker

« Self- Management Program

« Restricted Access

« In-school Reassignment

and/or suspension
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Short-term out-of-school
suspension

Extended out-of-school
suspension

Request for alternate
educational setting
Recommendation for

Expulsion

Short-term out-of-school
suspension

Extended out-of-school
suspension

Request for alternate
educational setting
Recommendation for

Expulsion

Granada Hills Charter offers a wide variety of school clubs and an after school program of intervention and
enrichment classes and support. Policies and practices are communicated at various parent meetings, in
print, and at the Governing Board and Standing Committee meetings. In addition to our ad hoc committee
for PBIS, all staff are included Professional Development in restorative practices, alternatives to suspension,
trauma informed teaching strategies, and positive behavior supports. Granada Hills Charter is committed
to a positive and safe campus and will continue with staff trainings and data collection.

INNOVATIVE FEATURES OF THE GHC 9-12 EDUCATIONAL PROGRAM

In keeping with the innovative spirit of the Charter School, in the last five years, GHC 9-12 has continued
to provide new opportunities for students. The iGranada Digital Arts and Sciences program, the IB and the
AP programs, the 1:1 Chromebook program and the redesign of the summer orientation for freshmen
program - Summer Transition Academy - are hallmarks of a comprehensive high school that provides and
supports quality public education. Our co-teaching and iGranada programs have won us the gold ribbon
awards and our intervention program is staffed with an intervention coordinator who provides academic
support system with wrap around services for all struggling students.

These innovative features contribute to and support the success of GHC students as indicated by the
school’s graduation rates, standardized test scores, continuing enrollment, college acceptance and
persistence rates, and performance on accountability metrics, including the College and Career
Indicator.

iGranada Campus Expansion

In March, 2013 GHC purchased a second school site location on Devonshire Street. The site was purchased
to address space concerns on the Zelzah campus and to expand student access to exceptional academic
programs. The site currently houses the iGranada Digital Arts & Sciences academic program. The iGranada
Digital Arts & Sciences is a blended learning program that incorporates both online and face-to-face
instruction designed for students interested in careers in digital arts and media while accessing the
comprehensive high school experience. Course sequences include coding, app building, website design,
video editing, and project management. Students have access to the same tools as multimedia professionals
in a collaborative working environment and can earn certification in HTML, Adobe, and Java. All iGranada
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coursework meets the UC/CSU eligibility requirements, and is approved by the NCAA, one of the only
schools in southern California to have secured this rigorous and selective certification.

The iGranada independent study opportunity will be available for all students who demonstrate a need for
flexibility with their educational program. The platform combines face-to-face requirements with the
implementation of online curriculum. Students have access to both intervention and accelerated curriculum
and guidance through the entire instructional day.

One-to-One Chromebook Program

Beginning in the summer session of 2015, with a full rollout during the 2015 fall semester, all 4,600 enrolled
students in grades 9-12 received a Chromebook laptop computer. By placing the instructional technology
device into the hands of every high school student, GHC demonstrated a commitment that all students
would be able to experience more individualized instruction, increased collaboration inside the classroom
while gaining immediate access to online research, and stronger preparation for college, career, and life
experiences. In the spring of 2015, LAUSD upgraded the wireless capabilities of GHC using voter approved
LAUSD school bond funds. The campus Wi-Fi project provided the necessary infrastructure to support
individual computers for all students. With the addition of grades TK-8, GHC will offer age and
developmentally appropriate technology to all students. For more information, see section on Integration
and Use of Technology.

Teachers in all content areas utilize Chromebooks in their classrooms to accommodate every student’s pace
of learning and to implement a variety of engaging instructional strategies. Granada Hills Charter does not
require parents to pay a fee for the computer and the Charter School also provides a free protective case so
students can take Chromebooks home. The Charter School negotiated the purchase of the computers from
Hewlett Packard and offers an optional insurance policy of $20 per year. The total cost, per student,
including hardware, software licenses, and security and filtering subscriptions is less than $80 per year. The
on-campus Hewlett Packard Certified technical team provides instant support, maintenance, and repair to
all devices, saving additional expenses.

International Baccalaureate and AP Capstone Program Growth

The Charter School has continued to support and develop the IB Diploma Program which is a rigorous,
pre-university course of study which leads to externally assessed examinations, an independently designed
research project, and substantial community service. IB is a two-year course of study for 11" and 12 grade
students. IB students take 6 two-year courses (one from each of six subject categories) and a two-year
Theory of Knowledge (TOK) course which examines the connections between all of the classes. Each of
these two-year courses provide greater depth than traditional non-IB courses. After completing the diploma
program, GHC students become community leaders. Because IB students engage in rigorous research and
are assessed against international standards, they are able to adapt to the rigors of college academics.

In 2015 GHC began offering the AP Capstone Program as another curriculum path for students. AP
Capstone is a flexible, rigorous two-year program for grades 11-12 designed to help students develop the
research, critical thinking, and communication skills they will need in order to be successful in college and
in other professional environments. The program is composed of two separate components, the Seminar
Course and the Research Course. An array of instructional methods such as lecture, class discussion/debate,
research assessment, and student-centered assignments are used to prepare students. Students work
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independently and in groups to develop critical thinking and foster creativity. By earning scores of three or
higher on both Capstone courses, and scores of three or higher on four other AP courses during their high
school career, students are able to earn the AP Capstone Diploma.

Expanded Course Offerings and AP/IB Participation

Granada Hills Charter has continued to expand the number of course offerings for students. The Charter
School now offers over 225 unique courses to increase student flexibility in choosing curriculum pathways.
The Charter School has also shown a consistent increase in AP class participation with growth each year
since 2013 in the number of students taking at least one AP or IB course. Expanded course offerings and
increased participation in rigorous courses demonstrate the Charter School’s commitment to preparing
students for college and career options after high school, along with ensuring that all students have access
to the highest level curriculum.

Revised Summer Transition Academy (STA) Curriculum

The GHC Summer Transition Academy has continued to evolve to meet the needs of incoming students.
The curriculum is further updated to adapt to student needs and ensure that all incoming 9* graders are
tully supported and prepared for their high school experience. During the program students attend two-
hour block English and Mathematics classes with a focus on organizational skills, grade level reading,
writing, critical thinking, and math computational and conceptual skills. Students also complete several
diagnostic assessments during STA, including the Northwest Evaluation Association Measure of Academic
Progress online assessments in Mathematics and Reading. Diagnostic data and other factors such as
previous course grades, test scores, and teacher recommendations ensure proper placement in Mathematics
and English courses for 9" grade. STA has been solidified as a three-week program and now also offers
additional information about college and career planning as academic counselors visit and speak to
individual classes about high school pathways, credits, and graduation requirements. The STA program
continues to distinguish GHC as a high school in which 9" graders on the first day of school are already
well accustomed to school geography, culture, and procedures so that they may focus on their classes and
learning.

Special Education Co-Teaching Community of Practice

Granada Hills Charter has implemented a research driven, co-teaching community of practice in select
math, science, and social sciences classes. The co-teaching program utilizes the Co-Teaching Solutions
System (CTSS) which is an online data management system that includes a protocol called CTIME which
enables teams to support and give feedback to one another. In each classroom a general education teacher
and a special education teacher are partnered to provide students with different perspectives and support
in the classroom. All teachers have undergone comprehensive professional development and support to
develop core co-teaching competencies. During the 2016-2017 school year GHC received a California
Department of Education Gold Ribbon Award for this special education co-teaching model.

Expanded Coordinator Positions

The Charter School has created three coordinator positions in response to analysis of student achievement
data. The Charter School’s intervention coordinator facilitates the three-tiered intervention program that
supports all students, but has been especially focused on implementing programs and interventions to
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support low-performing and struggling students. The English Learner coordinator provides a number of
supports for English Learners, community outreach for families of students who are English Learners, and
supports English Learners in the process of seeking out tutoring and support services offered at GHC. The
intervention and EL coordinator work collaboratively to improve student performance. Finally, the
Director of Communications and Development has increased links to local businesses and community
groups that allow more students to access internships and meet the goal of career readiness.

AREAS OF GROWTH

All departments have made strides in creating, aligning, and delivering common benchmark assessments
and continue to solidify grading practices through the principles of Standards Based Grading. The math
department continues to refine benchmarks that support the Common Core Standards. The English
department has created a vertically aligned internal assessment plan for each grade level in which
assessments support the Common Core Standards as well. The science department has shifted to full
implementation of the Next Generation Science Standards and has begun to pilot common assessments
that address crosscutting concepts within the NGSS framework. Social Sciences and World Languages have
continued to refine common assessments to align skill development, instruction, and assessment of student
skills in each content area. All departments utilize online platforms, including School City, Hapara, and
Socrative to assess student performance on common benchmarks.

Departments will continue to

. Refine practices of standards based grading
o Work on differentiating instruction and assessments to meet student needs
o Strengthen department structures that allow for sharing best practices through peer

observations and more formalized instructional rounds

. Provide all Charter School teaching staff opportunities to participate in professional
development that focuses on SDAIE strategies and designated and integrated instruction for
EL students, differentiated instruction, successful implementation of accommodations,
integration of instructional technology, and the concept of Understanding by Design or

backward planning.

DEVELOPMENT OF THE INITIAL EDUCATION PLAN FOR GRADES TK-8 PROGRAM

In order to develop the grades TK-8 educational program, members of the GHC leadership team visited
and consulted with TK-8 span schools across the region and the country. In an effort to understand the
workings of primary, middle and span schools our leadership team brought valuable insights from different
lenses - as faculty and staff, as parents, and as community members. Since the Granada Hills Charter high
school program has been an IB world school for over five years with a successful launch of its IB Diploma
Program, the team gravitated to a curriculum that will support and prepare our grades TK-8 students in the
rigors and interdisciplinary approach of the IB PYP and the IB MYP. The team consulted with IB schools,
their administrators and teachers, and the authorizers of the PYP and the MYP in the IBO. The team
reviewed performance data of high performing elementary and span schools and studied other aspects of
the schools’ programs that are predictors of success for incoming high school freshmen. Granada Hills
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Charter plans to implement and evolve the grades TK-8 program so students can seamlessly transition to
the existing high school and have the option to continue with the diploma program or choose from one of
the myriad academic programs at the high school.

Empirical data indicates increased success of students in and from span schools. Additionally, community
demand for schools such as Porter Ranch Community School, Sherman Oaks Center for Enriched Studies,
and others and communications with parents and school leadership at span schools indicated an interest
and strong desire for a continuous academic program.

Initial informational meetings with parents and community members indicated strong desire for a
continuous TK-12 program at GHC. Demand is further indicated by attendance and interest in subsequent
parent and community meetings. Finally, there are no continuous PYP-MYP-DP programs within LAUSD

Considering that the world we live in, and the requirements necessary to navigate it, far from resemble what
we grew up thinking the world would be like, we would like to cite research that leads us to believe that the
education of the coming years needs to prepare students not just in technology, but in humanity. According
to Zygmunt Bauman, “Every single orientation point that made the world look solid and favoured logic in
selecting life strategies: the jobs, the skills, human partnerships, models of propriety, and decorum, visions
of health and disease, values thought to be worth pursuing and the proved ways of pursuing them--all these
and many more stable orientation points seem to be in flux” (Bauman, 2001). In past decades, there has
been a rapid advancement of technology that has, paradoxically, both brought the world closer together and
driven us further apart. On the one hand, social media platforms, app development, and other analytic data
tools have made it possible to communicate on a global scale. These developments have allowed for the
sharing of ideas, the merging of cultures, the immediate access to information, and the creation of more
global corporations and economic partnerships. On the other hand, rapid advancement in technology has
created individual, personal silos--each with a smartphone, a tablet, a virtual reality headset, or other devices
that pulls us in. As a result, our children are growing up with less play time, less of an emphasis on social
interactions, and less guidance in resolving disputes.

We believe the Program of Inquiry (POI) guided by teacher leaders and innovators at the grades TK-8
program will help our students acquire critical thinking and communication skills necessary to bridge the
use of technology with the necessity for ethical thinking and humanity.

STUDENT POPULATION TO BE SERVED

GHC Grades TK-8 Program

The GHC grades TK-8 program will start with approximately 525 students in 2019-20 on the 17081
Devonshire Ave. campus, a seven acre site about one mile from the Zelzah Ave. campus that GHC
purchased in 2014 from the Pinecrest Schools. Since students will be enrolled through an open lottery
system, we expect diversity both in student ethnicity and socioeconomic status. The potential parents and
community are seeking a school that is well staffed and equipped to address not just the academic but social
and emotional needs of their students. Parents view the GHC high school program as a model for wrap
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around services that help students develop resilience, grit and the ability to work through personal and
academic challenges. The parents and community are also seeking a grades TK-8 school that has a rich,
expansive and challenging curriculum that will prepare their students to become valuable and productive
members of 21* century community. They believe that a provision for students to learn a second language
early in life and acquire skills that address logical sequential thinking are necessary for success when
students take on college level courses such as AP and IB in high school. Our intent is to develop our grades
TK-8 program into a certified PYP and MYP IB program that provides students with opportunities to take
the DP in high school or transition to AP classes in pursuit of the AP Capstone Diploma. The idea of having
students ready for the rigors of high school is very appealing to our community and parents.

We will draw students from all areas of the San Fernando Valley. The school choice lottery system will
permit families to apply for enrollment and allow the Charter School to draw names for enrollment much
like it currently does for the GHC 9-12. Since students will be enrolled through an open lottery system,
GHC expects a diverse population of students that mirrors the student population of the existing GHC high
school as well as the surrounding elementary and middle schools; we expect diversity both in student
ethnicity and socioeconomic status. The tables below gathered from CDE DRO, support our diversity

projection:
African Hispanic or 2 or
GHC 9-12 . Asian | Filipino p White ELs | FRL
American Latino more
G da Hill
ranada Baus 1 3 80 17.8% | 10.1% | 39.6% 25.2% | 1.2% 3.7% | 47.5%
Charter

Neighboring San Fernando Valley Elementary Schools

Elementa African Hispanic or 2 or
ry . Asian | Filipino p White ELs FRL

School American Latino more
Balboa Magnet 2% 28.2% | 5.1% 21.8% 35.8% | 6.5% 0.8% 27.8%
Beckford Charter 3.2% 19.4% | 3.4% 29.4% 40% 4.3% 3.4% 24.1%
Andasol Avenue 4.2% 10% 6% 52.3% 245% | 2.3% 14.1% | 65.7%
Darby Avenue
Chart 4.7% 9.7% 4.9% 43.6% 31.5% | 5.3% 8.8% 44.4%

arter
Dearborn 4.4% 5.1% 4.6% 57.3% 23% 5.3% 14.6% | 59.7%
Granada CC 2.7% 6.7% 3.1% 68.1% 16.1% | 2.5% 18.3% | 74.1%
Porter Ranch CS 3.8% 43% 3.4% 11.8% 33.1% | 4.6% 5.3% 10.3%
San Jose Street 1.9% 4.4% | 2.8% 81.9% 7.7% 1.2% 12.6% | 76.2%
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Tulsa Street 3.5% 47% | 6.6% 60.5% 19.3% | 4.7% 16% 71.2%
Castlebay Lane 2.2% 28.3% | 3.9% 16.9% 42% 6.7% 7.3% | 13.9%
El Oro Way 3.1% 6.4% | 3.9% 29% 52.6% | 5.1% 10.1% | 31.6%
Superior Street 4% 16.2% | 4.4% 46.7% 23.8% | 4.4% 17.1% | 54.2%
Topeka Charter 5.5% 16.9% | 6.3% 33.1% 30.9% | 6.8% 43% | 42%

Neighboring San Fernando Valley Middle Schools

African Hispanic or 2 or
Middle School ) Asian | Filipino p White ELs | FRL
American Latino more
Frost Middle 4% 5.6% 4.5% 59.5% 24% 2.1% 2.7% 55%
Patrick Henry MS 4.8% 5% 4.1% 64.6% 18.6% | 1.6% 8.8% 70.4%
Ernest Lawrence
MS 4.7% 18.9% | 4.9% 51.7% 17.6% | 1.5% 9.9% 63.6%
Oliver Wendell
Hglvges 15[2 ¢ 3.6% 58% | 5% 68.8% 14.4% | 1.8% | 11% | 76.3%
George K. Porter
MS 2% 8.6% 3.9% 74.5% 8.9% 1.2% 7.4% 75.4%
Francisco
S Iveda MS 3.3% 3.2% 3.5% 85.9% 3% 0.3% 28.2% | 87.9%
epulveda
Alfred Nobel
Charter MS 4.4% 14.7% | 7.9% 42.4% 26.6% | 3.3% 2.3% 50%
Porter Ranch CS 3.8% 43% 3.4% 11.8% 33.1% | 4.6% 5.3% 10.3%

The GHC grades TK-8 Program plans to open the 2019-2020 school year with four grade levels--transitional
kindergarten, kindergarten, first grade, and sixth grade. During each year of the charter term, we will add
additional grade levels until full capacity is reached for the 2023-2024 school year.

Grades TK-8 Enrollment Roll-Out Plan

Grade 2019-20 2020-21 2021-22 2022-23 2023-24

TK 75 75 75 75 75
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K 150 150 150 150 150
1 150 150 150 150 150
2 0 150 150 150 150
3 0 0 150 150 150
4 0 0 0 150 150
5 0 0 0 0 150
6 150 150 150 150 150
7 0 150 150 150 150
8 0 0 150 150 150
Totals 525 825 1125 1275 1425

GHC Grades 9-12 Program

Granada Hills Charter’s high school program is located on the conversion campus at 10535 Zelzah Avenue,
a 35-acre site in the city of Granada Hills, a suburb in the northwestern San Fernando Valley area of the
City of Los Angeles. High school students may continue to be served on the 17081 Devonshire Ave. campus.
The Granada Hills population represents just 50,535 out of the approximately 1.77 million in the San
Fernando Valley and almost 4 million Los Angeles residents.

Granada Hills is a largely working class, suburban community with a median 2010 household income of
$82,665 and a median home value of $605,700 with a house appreciation of 6.0 percent over the past year.
66 percent of the Granada Hills community, zip code 91344, lives in owner-occupied housing units while
roughly 33 percent of the community lives in renter-occupied housing units. This is compared to 37 percent
owner-occupied housing units for families in the greater Los Angeles area.

The Charter School serves an ethnically, culturally, linguistically and economically diverse population of
students. The Charter School values this diversity and aims to foster and support all students through a
wide variety of clubs on campus, celebrations of various cultures through morning announcements, and a
diverse curriculum offering many courses and pathways to explore one’s own or other cultures and
interests.

Granada Hills Charter’s high school program student population is extremely diverse with over 60
nationalities represented and approximately 40 languages other than English spoken at home. Granada
Hills Charter attempts to achieve a stable pupil population that represents the racial and ethnic diversity of
the territorial jurisdiction. Pupils can achieve the goal of becoming productive citizens in a multicultural
world if they are educated in a multicultural environment.
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The 2017-2018 student population consists of 40 percent Hispanic or Latino, 25 percent White, 18 percent
Asian, 4 percent African American, 9 percent Filipino, and 4 percent other or multiple ethnicities.
Currently, over 2,300 students are eligible for National School Lunch Program (“Free or Reduced Meals”),
a marked increase from 36 percent to 49 percent in the last eight years. Additionally, over 53 percent of
students are identified as LCFF Unduplicated Students. Approximately 10 percent of the student population
has a current Individualized Education Plan (IEP) and qualifies for special education services. Such
demographic changes prompted the staff to examine new intervention approaches to address the social and
academic needs of all its students.

Five Year Grades 9-12 High School Program Rollout Plan

Grades 9-12 High School Enrollment Roll-Out Plan
Grade 2019-20 2020-21 2021-22 2022-23 2023-24
9 1375 1375 1375 1375 1375
10 1375 1375 1375 1375 1375
11 1375 1375 1375 1375 1375
12 1375 1375 1375 1375 1375
Totals 5500 5500 5500 5500 5500

Enrollment figures include high school students on the Devonshire (GHC-owned) and Zelzah (LAUSD-
owned) campuses and grades TK-8 students on the Devonshire campus. We anticipate that GHC
enrollment may increase to 6,925 with approximately 5,500 students in the grades 9-12 high school program
(5,000 students on the Zelzah campus and 500 students on the Devonshire campus) and approximately
1,425 in the grades TK-8 program (on the Devonshire campus).
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MISSION AND VISION STATEMENTS - Grades TK-12: 14 Years at GHC

Mission and Vision Statements

Granada Hills Charter will provide a positive student-centered environment in which all students will develop
academic skills, practical skills, and attitudes to enable them to be successful lifelong learners and productive,
responsible citizens in a diverse society.

The school’s vision is to ensure that students acquire seminal knowledge and exercise key habits of mind and
essential skills leading to graduation and in preparation for college and the 21* century workforce.

Effective School Learning Results (ESLRS)
Every student who graduates from GHC will be:
e An Effective Communicator, able to read, write, converse and listen for a variety of purposes;
e An Information Manager, able to locate, access, organize, evaluate and apply information in a
complex and technological world;
e A Problem Solver, able to apply a variety of thinking, creative and computing skills to produce
solutions for practical and theoretical problems;
e A Productive Member of Society, able to demonstrate healthy, responsible behavior and to work
collaboratively and respectfully in a linguistically and culturally diverse global community; and,
e AlLifelongLearner, able to set educational and career goals, to develop a realistic strategy to achieve
those goals and to apply content knowledge and critical thinking skills to adapt to a rapidly

changing environment.

In the GHC grades TK-8 program, we will
e Empower students
e Build character
e Shape leaders

We plan to engage and empower global minded students, equipping them with the necessary tools to meet
the intellectual, physical, and social challenges of the 21* century. Our mission is to create a space in which
students can develop their unique voices and in which they can discover who they are and who they want
to become. We will accomplish our mission in the following ways:

¢ Empowerment: We will empower young students to engage with complex, authentic problems; we
will provide students with an inquiry-based curriculum that is intellectually challenging; we will
motivate students to take ownership of their learning through the use of problem- and project-
based assessments and the use of experiential- and service-learning experiences; and, we will guide
students in their journey to understand how best to acquire ownership of the technology in their
lives while at the same time not losing those qualities that allow them to connect, intellectually,
physically, and emotionally, to others; we will create assessments that allow students to take
intellectual risks.
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Character: We will build character by making the teaching and modeling of the IB Learner Profile
attributes central to our school’s practice; we will teach students about the importance of serving
the community and of listening to the needs of people around them; we will model for students
how to respect ourselves as individuals, how to respect others, and how to respect the world outside;
we will emphasize collaboration and team building through problem solving; we will provide
opportunities to practice empathy and compassion; we will utilize reflection as core teaching tool
in all our lessons.

Leadership: We will emphasize the leadership skills required for success in the 21* century--
confidence in speaking, cultural competence, adaptability and assertiveness, etc. We will emphasize
communication through public speaking; we will require the acquisition of a second language (e.g.,
Spanish or Mandarin, or both, or other languages as approved by the charter school’s governing
board) starting in the second grade as per the International Baccalaureate Organization’s
recommendation; we will create learning experiences in which students have the opportunity to
become team leaders and project managers.

This three-tiered mission will be displayed prominently in all classrooms, will be affirmed at the opening of

every school meeting, and will be modeled to students and parents by all staff members. As a school, we will

ask of ourselves the important, ongoing questions: How is this lesson or practice or decision empowering

our students? How will our students develop character from this lesson or practice or decision? How will

our students grow as leaders from this lesson or practice or decision?

Vision

The GHC grades TK-8 program is committed to ensuring that all students acquire the necessary skills and

knowledge that will allow them to meet the intellectual, physical, and social challenges of the 21* century.

Our students will be ready to achieve in the rapidly changing world of tomorrow, as outlined in the

following sections of this petition. Upon graduating from 8" grade, our students:

Will be able to speak confidently to a variety of audiences on a variety of topics,

Will understand that learning is transdisciplinary and does not occur in silos,

Will thrive in project-based assessments that require real world problem solving,

Will graduate with proficiency in a second language (Spanish or Mandarin),

Will graduate with grade level proficiency in computer science,

Will graduate having conducted a meaningful, mission-driven community service project,
Will understand how to adapt and excel in a rapidly changing world,

Will culminate with a 5™ and 8™ grade transdisciplinary research project and exhibition

To meet these goals, the program will utilize the proven inquiry-based curriculum and instruction elements
of the IB PYP and the IB MYP.
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AN EDUCATED PERSON IN THE 215" CENTURY

A well-educated person in the 21* century is academically prepared, highly proficient in a rigorous set of
competencies in language, reasoning/problem solving, reading, writing, computation, interpersonal
relationships, social/ economic studies, the use of technology, and personal work habits to succeed in a
global economy. A well-educated person recognizes that the world is constantly changing, knows how to
learn and is a self-directed lifelong learner prepared to continually adapt to changes that require new skills
and competencies to be successful in their lifetime. An educated person understands that all human beings
are created equal, that intelligence is not fixed, that creative thinking leads to opportunity, and that everyone
is capable of using their talents and developing necessary skills.

Upon culmination from the grades TK-8 program, students will have the following attributes: high
academic proficiency, communication skills, research skills, technological mastery, interpersonal skills,
intrapersonal skills, innovation and creativity, open-mindedness, curiosity, and empathy. These qualities
will be acquired through the implementation of the PYP and the MYP curriculum.

Upon graduation from 12" grade, students at Granada Hills Charter High School will have gained
demonstrable knowledge in both core and non-core disciplines as defined by California Common Core
State Standards; mastered the cognitive and learning skills that will enable them to use learned and explored
knowledge in college and other post-secondary settings; internalized values that will enable them to be
productive and responsible citizens; and, developed talents and abilities associated with their future goal in
accordance with the Expected School-wide Learning Results (ESLRs). A core and interdisciplinary
curriculum with a global perspective and integrated technology prepares students for the 21* century.

At GHC, we define 21* century skills as including but not limited to:

e Students as effective communicators and productive members of society

e Team workers who solve problems collaboratively and are able to define self in context with identity
and society;

e Demonstrate positive leadership skills;

e Listen attentively and respectfully to others and articulate their own ideas with clarity;

e Adapt their communication style in response to their audience;

e Read, comprehend, evaluate and discuss complex literary and informational texts;

e  Write clear and coherent arguments, narratives and explanatory texts using the writing process;

e Think holistically and abstractly in complex systems; and

e Setand achieve goals in a variety of situations

e Students who are service oriented

e Successfully complete the service requirements of all culminating projects;

e  Actively participate in school and society;

e Seek input and give feedback;

e Apply skills learned in micro and macro situations;

e Have knowledge of more than one language to communicate effectively; and
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Develop international mindedness.

Students who embrace technological literacy

Stay current on changing technologies and be proactive;

Evaluate academic and personal growth by creating digital portfolios;

Analyze and interpret the reliability of information and master research skills; and
Utilize current technology in effective and meaningful ways

Students who demonstrate good citizenship

Demonstrate academic and social skills appropriate for an ever changing, globally interconnected,
multicultural, and multiethnic world;

Be mindful of interactions, social behavior, choices and responsibilities;

Make ethical choices; and

Share and appreciate knowledge and resources.

How Learning Best Occurs

The integration of the core academic subjects — English Language Arts, Mathematics, Social Sciences and

Science, and the electives in Visual Performing Arts, Languages and Career Technical Education are

necessary for interdisciplinary learning and understanding real life applications. Instruction at the TK-8

program will also reflect an interdisciplinary approach. The Common Core State Standards at each grade

level will be systematically addressed through the integration of standards-based activities into the IB

Programs of Inquiry. Granada Hills Charter believes and practices that learning occurs best when content

is not taught in silos and when:

There are clear and consistent high expectations for 100 percent success for all students,
documentation of measurable student outcomes, and provisions for a safe nurturing and rigorous
school environment where students are actively engaged in their education

TK-8 students have regular, ongoing instruction in the CCSS from highly qualified teachers and
instructional aides.

Learning is supported by daily opportunities for personalized instruction through flexible small
groupings and web-based applications and resources.

100 percent college readiness as a goal for all students

Focus on developing proficiency in interpersonal skills, research skills, communication skills and
critical thinking, and high level proficiency in core content standards and interdisciplinary
thinking.

Each classroom in the Charter School creates an impetus for learning through an inquiry-based
design helping students learn how to learn and to adapt to diverse learning styles.

Learning is personalized to students’ needs in a setting where students and teachers work together.
Individualized Education Program (IEPs) are created for students who need additional learning
time to accelerate or to enrich their learning and when assessment of what is taught and learned is
ongoing and measurable so as to inform students, teachers, and parents about student progress.
Risk taking, program analysis and self-reflection is the norm.

Data is used to make decisions that guide the instructional and social programs.
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e A Charter School serves as an educational laboratory that seeks to create a dynamic learning
community by embodying the best practices of teaching and learning in a personalized
environment where staff and students know and respect each other’s similarities and differences.

e The instructional delivery and methodology guides students to real-life relevance of the material
with strategies that provide opportunities for project-based learning.

e Curriculum is integrated and students see the relationship of the various academic courses to each
other and to the real world.

e Students apply their skills to real-life situations through the use of technology as a tool, through
participation in internships, and service learning.

e Guidance and support are provided for all students through well qualified inspiring teachers,
exemplary leadership, and through parents as partners in their children’s education.

e The Charter School engages parents by reaching out to them and empowering them with

information to support their children’s learning.

Granada Hills Charter is a student-centered school that provides a cordial and collegial environment of
respect and a challenging, college/career-ready education. The Charter School celebrates the cultural
heritage of the students, fosters individual learning styles, and embodies the traditions of the community in
which it is located, while providing a structured and safe campus. The rule of respect for all is modeled
through positive daily interactions. To continue a climate of academic and personal success, teachers,
students and parents expect:

e Appreciation of knowledge as power that is worth pursuing for its own sake and recognition that it
takes personal effort to learn, understand and apply knowledge.

e Recognition that all students can acquire the necessary skills to be self-motivated, competent,
lifelong learners and to be ready for college.

e Goodwill and a supportive attitude towards others, toward school spirit and community pride as a
statement of belonging to something larger than oneself.

e Participation in school sponsored or approved service opportunities as a means of developing a
caring and compassionate spirit and making a positive difference in the school, family and
community.

e Respect for the dignity of others to the highest ethical standards, recognizing that all persons are
equal and avoiding any behavior that would discriminate, belittle, tease, or harass others.

e Clear markers that measure growth and progress

Clearly stated goals, procedures and policies to parents, students and staff are outlined in the Parent-Student
Handbook, Course Catalog and Staff Handbook. All incoming grade 9 students are required to attend the
Summer Transition Academy (STA), a program designed to orient incoming high school students to the
culture and climate of the Charter School, be present at the college and career readiness assemblies, receive
diagnostic assessment for proper placement and be introduced to a common language of reading, writing,
technology and math instruction. A culture of collaboration, teamwork and success is built through daily
and weekly teacher meetings, regularly scheduled teacher leadership meetings, school sponsored clubs,
community sponsorships, athletics, student activities, and mutually respectful interactions.
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Goals

Preparation and planning is essential to the success of our TK-12 Charter School. For our grades TK-8
program, we have reviewed performance of the neighboring span schools and created a model for our
Charter School to address the requirements of Education Code 47605(b)(5)(A)(ii).
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GHC GRADES TK-8 PROGRAM LCFF GOALS

LCFF STATE PRIORITIES

GOAL #1
Related State Priorities:
Conditions of Learning and Pupil Outcomes ! 4 ’

]2 15 []8
All teachers will be appropriately assigned and fully credentialed in [13 L6
the subject areas and for the pupils they are teaching thus ensuring Local Priorities:
Highly Qualified Teacher status. R

K

All teachers will participate in Level 1 and Level 2 professional
development which focuses on unit development and program inquiry
designed to meet the needs of all students at various levels of entry
into the curriculum. Additionally, all teachers will engage in training
around language acquisition.

Provide designated ELD instruction for students who are learning
English with specific support staff trained in differentiation.

Specific Annual Actions to Achieve Goal
e All teachers will hold the appropriate credential to teach in the program.

o All teachers will participate in language acquisition and differentiation professional development
as well as specifically designed curriculum and instructional implementation for the Primary

Years Programme and Middle Years Programme

Expected Annual Measurable Outcomes
Outcome #1: All teachers will hold appropriate credentials to teach in the program.

Metric/Method for Measuring: Percentage of teachers with appropriate credentials.

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
s 100% 100% 100% 100% 100% __ 100%
All Students Compliance  Compliance = Compliance = Compliance . Compliance - Compliance

PYP and MYP

Outcome #2: All teachers will participate in Level 1 and Level 2 Professional Development for
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Metric/Method for Measuring: Percentage of teachers with completed training.

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
100% 100% __ 100% 700% 700% 700%
All Students Compliance : Compliance | Compliance = Compliance - Compliance  Compliance

Outcome #3: English Learners will attain English language proficiency as measured on the

ELPAC.

Metric/Method for Measuring: Percentage of students performing at or above proficiency level

on the ELPAC

APPLICABLE
STUDENT GROUPS

Baseline

2019-2020

2020-2021

2021-2022

2022-2023

2023-2024

English Learners

ELPAC
2019-2020
Baseline
Levels of
Performance

1%
increase above
baseline

3%
increase above
baseline

5%
increase
above baseline

8%
increase above
baseline

11%
increase above
baseline

LCFF STATE PRIORITIES

GOAL #2

Implementation of State Standards, Course Access and
Pupil Achievement & Outcomes

Students, including all significant student subgroups (African
American, Hispanic or Latino, Socioeconomically Disadvantaged,
English Learners, and Students with Disabilities), will have access to a
CCSS and aligned IB curriculum with a defined focus on community
service, language acquisition, computer science and public speaking.

All students will have access to standards aligned instructional
materials and a broad course of study, which will prepare them for on-
track academic success throughout the Primary Years Programme
and Middle Years Programme.

All students will have access to ELA and Math support and
intervention and increased access to technology.

Related State Priorities:

1 4 7
X 2 15 X 8
13 (16

Local Priorities:
K
K
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Specific Annual Actions to Achieve Goal

o Utilize external assessments aligned with the CCSS, NGSS to identify areas of need and target
areas for intervention (Dibels, NWEA)

o Ensure internal and external assessments for PYP and MYP align to CCSS, NGSS and the
Depth of Knowledge levels on the CAASPP.

e Utilize articulated internal benchmarks for curriculum and instruction reflection and refinement,
which focuses around the identified pillars and opportunities for intervention in English and math.

o Ensure all students have appropriate access to technology.
[ ———————

Expected Annual Measurable Outcomes

Outcome #1: The school’s curriculum is fully aligned to CCSS, NGSS and IB (PYP — MYP)

Metric/Method for Measuring: Review of Adopted Curriculum, Unit Plans, Internal
Assessments, Performance Benchmarks and Complete TK-8 alignment.

APPLICABLE

Baseline 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024
STUDENT GROUPS
Apprpx_ 85% 100% of 100% of 100% of 100% of 100% of
All Students Aligned curriculum curriculum curriculum curriculum curriculum
aligned aligned aligned aligned aligned

Metric/Method for Measuring: End-of-year internal benchmarks

Outcome #2: An increasing % of students will demonstrate grade level appropriate language
acquisition proficiency as measured by end-of-year internal benchmarks.

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
TBD by 1% increase 3% increase 5% increase 7% increase 8% increase
All Students St%rc]iteer?tn i above baseline = above baseline : above baseline : above baseline | above baseline
diagnostic

Outcome #3: The one-to-one device ratio (chromebooks) in grades 3-8 with appropriate grade-
level access for TK-2. Technology will enhance the instructional program offering flexibility in
student grouping, access to content, 215t century skill development, collaboration and research.

Metric/Method for Measuring: Annual inventory of devices as well as a system of
implementation for in-house repairs and loaner devices

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
5:1 student to 5:1 student to 5:1 student to 5:1 studentto : 5:1 student to 5:1 student to
device ratio in device ratio in device ratio in device ratioin : device ratio in device ratio in
All Students TK-2 TK-2 TK-2 TK-2 ! TK-2 TK-3
1:1in 3-8 1:1in 3-8 1:1in 3-8 1:1in 3-8 1:1in 3-8 1:1in 3-8
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Outcome #4: All students will receive 5 hours of weekly instruction for language acquisition in
their identified second language of choice.

Metric/Method for Measuring: Review of student schedules as well as bell schedule

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
5 Hours =5 hours =5 hours =5 hours =5 hours =5 hours
All Students

LCFF STATE PRIORITIES

GOAL #3
Related State Priorities:
Parental Involvement L I
]2 15 []8

Increase parent involvement through translated communications, 3 L6
parent training workshops, school site participation through Local Priorities:
committees and community partnerships focusing on the identified R
pillars. K

Specific Annual Actions to Achieve Goal

e Schedule guests and topics for math and writing intervention, after school enrichment and tutoring
opportunities, survey parent community for relevant and needed topics.

¢ Provide a variety of times and types of opportunities for parents to volunteer, participate in school
based decisions, and engage in trainings.

=
Expected Annual Measurable Outcomes

Outcome #1: The school will annually increase the number of parents attending workshops and
seminars as well as increase parent engagement through annual survey responses.

Metric/Method for Measuring: Percentage of parents participating in workshops, seminars and
surveys.

APPLICABLE GROUP

seminars and
annual survey

Baseline 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024
. TBD by initial : 19/ i 2% Increase 3% Increase : 40 0
Parents/Guardians tall 3019 1% increase o o 4% Increase 5% Increase
attendance
workshops/
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LCFF STATE PRIORITIES

GOAL #4

Pupil Engagement and School Climate

Provide students with meaningful and relevant opportunities to

engage with the community, create partnerships, as well as apply
skills through the exploration and examination of a compassionate
curriculum and an inclusive instructional practice.

Related State Priorities:

L1 []4 17
12 X 5 []8
13 6

Local Priorities:
K
E

Specific Annual Actions to Achieve Goal

e Students will participate in a school climate valuing creativity, integrity and resilience.

o All stakeholders will create a school climate where students feel safe and supported.

¢ Professional development around differentiation, intervention strategies, behavior management,
accommodations and supports

Expected Annual Measurable Outcomes

Metric/Method for Measuring: Suspension Rate

Outcome #1: The School will maintain a low suspension rate

APPLICABLE Baseline 2020-2021 2021-2022 2022-2023 2023-2024 2024-2025
STUDENT GROUPS
Data willbe 19 1% orless 1% or less 0 5
All Students C%IIOe%egoin 1% or less ° 0 1% or less 1% or less

Metric/Method for Measuring: CAASPP

Outcome #2: The school will annually increase the number of students meeting or exceeding
the standards in ELA as measured on the CAASPP.

APPLICABLE

Baseline 2020-2021 2021-2022 2022-2023 2023-2024 2024-2025
STUDENT GROUPS
Datﬁ Wit” 56 1% increase 3% increase 4% increase 6% increase 7% increase
All Students EOAEESP above baseline | above baseline above baseline . above baseline | above baseline
2019-20

Outcome #3: The school will annually increase the number of students meeting or exceeding
the standards in Math as measured on the CAASPP.
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Metric/Method for Measuring: CAASPP

APPLICABLE Baseline | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024 | 2024-2025
STUDENT GROUPS
Data will be 1% increase 3% increase 4% increase 6% increase 7% increase
All Students EOA"Aegtgg above baseline | above baseline : above baseline : above baseline | above baseline
2019-20

Outcome #4: Decrease the percentage of students who are tardy, truant or absent.

Metric/Method for Measuring: Percentage of students who have tardies, truancies, and
absences on PowerSchool attendance report

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
Data will t_)e 1% 3% 4% 6% 8%
All Students %c())laegc_tzegzlg below baseline | below baseline : below baseline | below baseline | below baseline
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GHC GRADES 9-12 PROGRAM LCFF GOALS

LCFF STATE PRIORITIES

GOAL #1

Related State Priorities:
1 (14 7

X 2 15 [18
13 [l6

Local Priorities:

Conditions of Learning & Planned Improvement in Student
Performance — Focus on Professional Development around
Differentiation and Standards-Based Grading

All students will meet or exceed target for growth and level on L
Statewide assessments in English language Arts/Literacy and 0:
Mathematics. All student subgroups will have access to academic
and educational programs as outlined in the school charter. All

students will have access to ELA and Math support and intervention.
|
Specific Annual Actions to Achieve Goal

e School will fully implement state-adopted ELA and Math academic content and performance
standards for all subgroups.

e School will seek to implement academic content and performance standards for all core subjects
as they are adopted by the state and provide focused professional development around
differentiation.

e Teachers will participate in annual professional development on the implementation of the
Common Core State Standards and Standards-Based Grading.

e All students will gain academic content knowledge through the implementation of state-adopted
academic content and performance standards.

o All teachers will hold the appropriate credential to teach in the program.

[ ———————

Expected Annual Measurable Outcomes

Outcome #1: All teachers will hold appropriate credentials to teach in the program.

Metric/Method for Measuring: Percentage of teachers with appropriate credentials.

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
100%  100% 100% 100%  100% 100%
All Students Compliance - Compliance Compliance Compliance : Compliance : Compliance 3%

Outcome #2: All students will continue to perform within the top 10% of the state in ELA.

Metric/Method for Measuring: CA Decile Ranking - SBAC

APPLICABLE
STUDENT GROUPS

Baseline 2019-2020 2020-2021 2021-2022 | 2022-2023 2023-2024
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All Students

CA Decile

Top 10% of CA

Ranking-SBAC  High Schools

2017-18

Top 10% of CA
High Schools

Top 10% of
CA High
Schools

Top 10% of CA
High Schools

Top 10% of CA
High Schools

Metric/Method for Measuring: CA Decile Ranking - SBAC

Outcome #3: All Students will continue to perform within the top 10% of the state in Math.

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
CA Decile  Top 10% of CA Top 10% of CA Top 10% of  Top 10% of CA. Top 10% of CA
All Students Rgrélxrég- High Schools High Schools gﬁ\hglcﬁg High Schools High Schools
2017-18

Outcome #4: All teachers will pafticipate in Differentiation énd Standards—Based Gréding
Professional Development and department observations

Metric/Method for Measuring: Percentage of teachers with completed training and
observations.

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
100% 100% 100%  100% 100% 100%
All Students Compliance  compliance Compliance ~ Compliance ~ Compliance Compliance

LCFF STATE PRIORITIES

GOAL #2
Related State Priorities:
Pupil Achievement, Outcomes & Engagement LI 4 7
2 s X 8
13 6

Focus on ELA and Math intervention throughout the traditional

academic calendar year, Summer School, and summer Transition
Academy Diagnostic and Student Engagement while providing R
meaningful and relevant opportunities for students to engage in their | -
academic community.

Local Priorities:

Specific Annual Actions to Achieve Goal

e Summer Bridge — Incoming new students will participate in Summer Transition Academy for
enrichment, intervention, assessment and identification of skill levels.

o ELA Intervention — Students will be placed correctly into ELA courses and access available
student intervention and support early in the academic year to insure successful achievement
and access to advanced placement coursework as available.

¢ The Writing Center will provide one-to-one intervention during the instructional day and after
school throughout the academic year for identified struggling students.

¢ Math Intervention — Students will be placed correctly into mathematics courses and access
available student intervention and support early in the academic year.
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o The Math Center will provide one-to-one intervention during the instructional day and after
school throughout the academic year for identified struggling students.

o Summer School Remedial or “Catch-Up” Courses — Students who earned a D or F in their a-
g required coursework will have access to recover their credits through a six week summer
session in order to successfully complete.

Expected Annual Measurable Outcomes

Metric/Method for Measuring: Final grades in summer school.

Outcome #1: Percentage of all students accessing summer school remedial a-g required
courses will improve their grade from the previous term and successfully complete their course.

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
95% 1% increase 12% Increase 2% increase 22%increase 3% increase from
All Students 2016-17 from baseline = from baseline = from baseline = from baseline baseline

Metric/Method for Measuring: Suspension Rate

Outcome #2: Suspension Rate for EL, Foster Youth, African American, Socioeconomically
Disadvantaged/Low Income Students and Students with Disabilities will decrease.

APPLICABLE
STUDENTCGROUPS Baseline 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024
0.3% <% decrease @ <% decrease :@ <% decrease . <% decrease : <% decrease
All Students 2016-17 from baseline - from baseline : from baseline - from baseline : from baseline
. . 1.6% - 0.3% decrease . 0.5% decrease 0.7% decrease 0.9% decrease . 1% decrease
African-American 2016-17 frorr: baseline fron: baseline frorr: baseline frorr: baseline fro(;n baseline
Socioeconomically/Lo 5 (())lég’/(i7 <% decrease <% decrease <% decrease <% decrease <% decrease
W Disadvantaged - : from baseline from baseline . from baseline . from baseline from baseline
EL 1.2% - 0.3% decrease 0.5% decrease 0.7% decrease% 0.9% decrease 1% decrease
2016-17 from baseline : from baseline : from baseline | from baseline @ from baseline
Students with 1.4% - 0.3% decrease 0.5% decrease 0.7% decrease 0.9% decrease 1% decrease
. ey 2016-17 from baseline from baseline = from baseline : from baseline : from baseline
Disabilities
9.8% 0.5% decrease | 1.0% decrease : 1.5% decrease | 2% decrease 2.5% decrease
Foster Youth 2016-17 from baseline from baseline | from baseline

from baseline

from baseline

Metric/Method for Measuring: Final Report Card

Outcome #3: 75% of all identified students receiving Math/ELA Intervention will demonstrate
growth in ELA/Math by R6.

AEPLIGAEIE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 20222023 | 2023-2024
STUDENT GROUPS
2019 FallR1 : 1% Increase : 2% Increase : 3% Increased : 4% Increase 5% Increase
All Students (I;ro ress : from baseline : from baseline : from Baseline : from baseline : from Baseline
radesin : . . _
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English and :
Math for
targeted

intervention :

Outcome #6: Reclassification rates of EL students will increase

Metric/Method for Measuring: ELPAC/NWEA/Final Grades/Parent Input

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
Reclassificaoti 1% increase 1>% Increase : 2% increase 2>%increase : 3% increase from
EL Students on 2R0a1t$-_1185 %o : from baseline : from baseline : from baseline ;| from baseline baseline

LCFF STATE PRIORITIES

GOAL #3

Related State Priorities:

1 (14 X 7

Parental Engagement & Course Access
12 15 [18

Increase parent involvement through translated communications, 3 e
parent training workshops, informational sessions around Local Priorities:
academic/course opportunities and college and career awareness, R

school site participation through committees and community O-

partnerships. Increased access to Career Technical Education (CTE)
Pathways and Advanced Placement (AP) courses at the beginning of
academic career at GHC.

=————————————————— |
Specific Annual Actions to Achieve Goal

¢ Intervention Coordinator identifies topics for math and writing intervention support at home and at
school for parents and guardians.

o Parent Workshops around social emotional support as well as academic support are offered
throughout the academic year.

¢ Identified and articulated after school enrichment and tutoring opportunities as well as survey
parent community for relevant and needed topics to add throughout the academic year.

e Provide a variety of times and types of opportunities for parents to volunteer, participate in school
based decisions, and engage in trainings.

e College and Career workshops for parents as well as students beginning in ninth grade with clear

and transparent articulated goals at each grade level.
[ ———————

Expected Annual Measurable Outcomes

Outcome #1: Percentage of students accessing 1 AP or IB course within 4 years will increase.

Metric/Method for Measuring: Master Schedule (monitor enrollment of students in courses for
identified outcome #1)
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APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS

76% 1% increase | 2% increase 3% increase 4% increase 5% increase

All Students 2016-17 from baseline | from baseline from baseline from baseline from baseline

identified outcome #2)

Outcome #2: Percentage of students accessing a CTE course within 4 years will increase.

Metric/Method for Measuring: Master Schedule (monitor enrollment of students in courses for

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS

11% 1% increase 2% increase 3% increase 4% increase 5% increase

All Students 2016-17 from baseline | from baseline from baseline from baseline from baseline

Outcome #3: The school will annually increase the number of parents attending workshops and
seminars as well as increase parent engagement through annual survey responses.

Metric/Method for Measuring: Percentage of parents participating in workshops, seminars and

Parents/Guardians

surveys.
APPLICABLE GROUP | o oine | 2019-2020 | 20202021 | 2021-2022 | 2022-2023 | 2023-2024
5% 1% increase 1.5% increase :2% increase :2.5% increase 3% increase
2017-18  from baseline  from baseline :from baseline fom paseline  from baseline

LCFF STATE PRIORITIES

GOAL #4
Related State Priorities:
School Climate, Pupil Engagement and Student Outcomes |21 H4 D7
]2 5 8

Provide students with meaningful and relevant opportunities to 013 6
engage with the community, create partnerships, as well as apply Local Priorities:
skills through a guaranteed curriculum and inclusive instructional R
practices. K

Specific Annual Actions to Achieve Goal

e Students will participate in a school climate valuing creativity, integrity and resilience.
All stakeholders will create a school climate where students feel safe and supported.

e Professional development around differentiation, intervention strategies, behavior management,
accommodations and supports will provide more opportunities for students to positively engage

¢ Implemented interventions and additional counseling supports for successful completion of
courses
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Expected Annual Measurable Outcomes

Outcome #1: Decrease the percentage of students who are tardy, truant or absent.

Metric/Method for Measuring: CA Dashboard — Chronic Absenteeism Rate

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
I:Q)St%rgg‘]egd Chronic Chronic Chronic Chronic Chronic
- Absenteeism Absenteeism Absenteeism Absenteeism Absenteeism
All Students Dagﬂt%ér d Rate Rate Rate Rate Rate

3% or below

3% or below

3% or below

3% or below

3% or below

Outcome #2: Graduation Rate is greater than neighboring schools for all students as well as

identified sub-groups.

Metric/Method for Measuring: Graduation Rate

APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
95.1% >% from >% from >% from >% from >% from
All Students 2016-17 baseline baseline baseline baseline baseline
. . 87.8% 2% from 2% from 2% from 2% from 2% from baseline
African-American 2016-17 baseline baseline baseline baseline
Socioeconomically/Lo 2%3165-0?7 2% from 2% from 2% from 2% from >% from baseline
W Disadvantaged baseline baseline baseline baseline :
EL 59.6% >% from >% from >% from >% from >% from baseline
2016-17 baseline baseline baseline baseline
Students with 2?)51(%‘?7 >% frgm >% frgm >% frgm >% frgm >% from baseline
. ey - baseline baseline baseline baseline ;
Disabilities
69.2% >% from 2% from 2% from 2% from 2% from baseline
Homeless Youth 2016-17 baseline baseline baseline baseline

Outcome #3: The school will annually increase the number of students defined as “Approaching
Prepared” as indicated on the CA Dashboard under the College and Career Indicator (CClI)

Metric/Method for Measuring: College and Career Indicator (CCI Metric)

APPLICABLE Baseline | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024 | 2024-2025
STUDENT GROUPS
16% 1% increase 2% increase >% increase 3% increase >% increase
All StUdentS 2015-16 above baseline | above baseline | above baseline | above baseline | above baseline
Outcome #4: Over 90% of eligible students will participate in testing and the benefits of the
PSAT.
Metric/Method for Measuring: PSAT Results
APPLICABLE Baseline | 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 | 2023-2024
STUDENT GROUPS
99% 2% from 2% from 2% from 2% from 2% from baseline
All Students 2017-18 baseline baseline baseline baseline

54




Students as Self-Motivated, Competent, Life Long Learners

Granada Hills Charter has created a culture of independent thinkers and lifelong learners. Students
culminating from the grades TK-8 program will carry this tradition and manifest their learning through the
tenets of the IB PYP and MYP programs. Students will demonstrate their learning by:

e Participating in a rigorous computer science program that begins with logical thinking in the
primary grades;

e Acquiring proficiency in a second language;

e Participating in research projects that are showcased at the culmination of grades 5 and 8;

e Completing a community service learning project;

e Participating in health and wellness programs;

e Developing citizenship and become well rounded by actively engaging in visual and performing
arts and hands-on learning; and

e Receiving unequivocal support and guidance from qualified adults.

Students in the grades 9-12 program manifest their learning by:

e Students’ Senior Exit Project Presentations that reflect their academic prowess;

e The extensive research presentation for AP Capstone which requires students to incorporate
resources in and beyond school and the IB Community Service Action Program that requires
students to make a difference in their community;

e  Multiple extracurricular opportunities that engage students in interscholastic competitions at city,
state and national levels. Examples range from participation and award winning recognition in
Envirothon, science competitions, dance, drama, choir, speech and debate, robotics, band and the
Academic Decathlon where students have brought home the national title five of the last seven
years;

e Anarray of sports and athletic opportunities; and

e Participation in programs such as DECA, Speech and Debate and Model United States with travel
opportunities, exposure to other countries, and gaining an understanding of cultural diversity and

embracing international mindedness.

Student Leadership and Character Development

Beginning in their primary years, students at GHC will have the opportunities to participate in hands-on
collaborative learning, inquiry based projects, public speaking, and service learning. The grades TK-8
teachers will work together to create and implement extracurricular and curricular activities that support
the qualities of character development, including integrity, resilience and co-empathy. As a bonus,
leadership opportunities are innately built into the framework of the PYP and MYP model of education.
We plan to engage our teachers in the grades TK-8 to develop the program based on the tenets of the
framework.
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Currently, at the 9-12 grades, in addition to sixty plus student initiated clubs and multiple opportunities for
involvement in organizational and leadership opportunities, two classes that build student leadership on
campus are the School Leadership Class (SLC) and the Associated Student Body (ASB) class. The students
in grades 6-8 will have the ability to form a leadership class and develop student interest based clubs and
extracurricular activities that encourage social emotional development along with strength in academics.
In the primary grades leadership skills are driven by the PYP curriculum. Students will have the opportunity
to develop leadership skills through school and community service projects, inquiry and project based
learning activities, and the emphasis on public speaking and communication embedded in the PYP
curriculum.

The mission of the School Leadership Class is to provide leadership development that emphasizes proactive
problem-solving, ethics, and collaborative decision-making with peers. The class is primarily focused on
enhancing leadership skills involving seniors in activities outside the classroom that build school spirit,
citizenship, and encourage self-esteem. Students are encouraged to participate in workshops and seminars
at local and national levels.

ASB encourages unity, school spirit, and fellowship among the student body. Involved students learn how
to work together as a team, planning activities, participating in committee meetings, engaging in workshops
for personal growth, and learning how to be productive and accountable. Students plan, involve other
students, participate in, implement, and reflect on school activities, and make decisions which affect the
overall school culture. These teams actively reach out to the parent and student community and are model
representatives of Granada Hills Charter High School.

Culminating Projects at Grades 5 (PYP) and 8 (MYP) and Senior Research Exhibition

Every grade 5 and grade 8 student will complete a research presentation in their PYP and MYP culminating
years. The students will choose grade level appropriate interdisciplinary topics for research and
presentation. Culminating projects are a requirement of the IB program and our objective is to ensure that
there is articulation with the high school as students plan and prepare their presentations. The PYP, MYP
and DP coordinators will meet on a regular basis to align skill and content standards to ensure students are
progressing and will be able to meet the requirements of the IB diploma. The coordinators will review
student work (such as internal essays, projects, etc), and align the projects across the grade spans.

Every senior before graduating from the high school is required to complete a Senior Project whose
objectives are aligned with the expected learning results of GHC:

e Students choose a research goal or contestable topic in any area of knowledge of their choosing
(arts, mathematics, natural science, human sciences, ethics, or history); the research goal may
include current political, scientific and social issues, global developments, interdisciplinary
investigations and professional or academic career choices.

e The project demonstrates Granada’s Expected All School Learning Results.

e Students develop a research question and hypothesis per grade level expectations.

e Students demonstrate research skills.

e Students create an outline with subtopics and relevant information.
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e Students perform an oral defense of their preliminary research to demonstrate depth and breadth
of knowledge and comprehension before developing an analytical and application-based paper and
presentation.

e Students write a research paper that may include counterclaims and/or a call to action.

e Students translate the paper into public performance that may look like one of the following:
lecture, dramatic interpretation with panel discussion, town hall meeting with analytical debrief,
debate, public service announcement, short film or other.

e All students are required to formally assess their project in relation to the ESLRs.

e Theindividual design of the project varies among the students; however every project demonstrates
proficiency in fifth, eighth, and twelfth grade Common Core State Standards for English/language
arts, mathematics, social sciences, visual performing arts, world languages, Next Generation
Science Standards, STEM or physical and health education.

INSTRUCTIONAL DESIGN IN THE TK-12 PROGRAM

Instructional Framework and Research Based Evidence

The educational model for curriculum and instruction at Granada Hills Charter is guided by our core
values, our beliefs about how learning best occurs and by best practices researched in high performing TK-
12 schools that consistently produce well-educated students prepared to successfully enter and succeed in
college. The philosophical base and the organizational structure for GHC curriculum is student centered
with built-in accountability for ensuring support that all students achieve proficiency in core competencies
and standards. Guided by the principles of the IB program, Common Core State Standards, NGSS, Career
Technical Education, and the College Board, Granada Hills Charter aims to continue providing a safe
learning environment in which students are guaranteed a college and career ready comprehensive and
rigorous curriculum.

Granada Hills Charter’s instructional program is guided by the following:

Standards Based Instruction
2. Understanding by Design (UbD)- A Framework for Lesson Design and Instruction now
transitioning to Understanding Design Learning (UDL)
Project and Service Based Learning
Inquiry Based Learning that is supported by the IB program
Academic Programs that Support a Personalized Learning Environment
Research Based Instructional Methodology
Differentiated Instruction and Intervention

Integration and Use of Technology

Y X NN kW

College and Career Readiness for all Students
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STANDARDS BASED INSTRUCTION - GRADES TK-8

The GHC grades TK-8 program plans to implement the IB PYP (grades TK-5) and IB MYP (grades 6-8)..
The PYP and MYP, along with our existing IB Diploma Program at the high school campus, will offer our
students a consistent educational framework and continuity of instruction for 14 years. At the heart of the
entire IB continuum is an emphasis on the development of the whole child; each program, and each year,
our teachers will emphasize the intellectual, emotional, social and physical growth of each student through
the instruction of languages, technology, humanities, sciences, mathematics, and arts.

Our educational program will align the IB PYP and MYP curricular frameworks with the Common Core
State Standards, the Next Generation Science Standards, and the California Computer Science Standards.
In addition, all students will be a part of a rigorous second language acquisition program, (e.g., Spanish or
Mandarin or other languages as determined by the school’s governance), starting in second grade, as well
as a community service program with the goal of learning how to identify needs in the community and how
best to support those needs.

PYP and MYP

The IB PYP and MYP framework is suited to address a paradox all schools face - a tension between
technology in the 21* century bringing us closer together, yet pushing us further apart. We are committed
to educating students for success in the world of tomorrow, a world, where individuals require the ability
to adapt quickly, to understand when the rules are changing, and to critically think through alternate
solutions to new situations. That world will require a level of self-confidence, assertiveness, and adaptation.
Success will depend upon creativity and innovation, deeper learning, and greater analytical thinking and
problem solving skills. The inquiry based foundation of the IB curriculum framework in addition to a
project based learning environment will provide students with the necessary intellectual and social skills to
succeed.

The IB PYP and MYP programs are committed to educating the whole child. At the heart of every IB
program is the maintenance of the IB Learner Profile--a set of specific skills and attributes that schools must
develop in students at every level. These skills are meant to have a positive impact on school culture and the
neighboring community. With the IB Learner Profile, the IB Organization seeks to develop students into
individuals who are inquirers, thinkers, communicators, risk-takers, knowledgeable, principled, caring,
open-minded, balanced, and reflective. The goal of all IB programs, according to the IBO, is to “develop
internationally minded people who, recognizing their common humanity and shared guardianship of the
planet, help to create a better and more peaceful world.” Teachers will incorporate opportunities for all
students to develop these skills and attributes through lessons in the classroom.
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The IB Learner Profile
Al IB students, teachers, and school staff strive together to be:

Attribute Description

Inquirers “We nurture our curiosity, developing skills for inquiry and research. We know how to
learn independently and with others. We learn with enthusiasm and sustain our love of
learning throughout life.”

Thinkers “We use critical and creative thinking skills to analyze and take responsible action on
complex problems. We exercise initiative in making reasoned, ethical decisions.”

Knowledgeable | “We develop and use conceptual understanding, exploring knowledge across a range of
disciplines. We engage with issues and ideas that have local and global significance.”

Communicators | “We express ourselves cogently and creatively in more than one language and in many
ways. We collaborate effectively, listening carefully to the perspectives of other individuals
and groups.”

Reflective “We thoughtfully consider the world and our own ideas and experience. We work to
understand our strengths and weaknesses in order to support our learning and personal
development.”

Principled “We act with integrity and honesty, with a strong sense of fairness and justice, and with

respect for the dignity and rights of people everywhere. We take responsibility for our
actions and their consequences.”

Risk-Takers

“We approach uncertainty with forethought and determination; we work independently
and cooperatively to explore new ideas and innovative strategies. We are resourceful and
resilient in the face of challenges and change.”

Balanced

“We understand the importance of balancing different aspects of our lives—intellectual,
physical, and emotional—to achieve well-being for ourselves and others. We recognize our
interdependence with other people and with the world in which we live.”

Open-Minded

“We critically appreciate our own cultures and personal histories, as well as the values and
traditions of others. We seek and evaluate a range of points of view, and we are willing to
grow from the experience.”

Caring:

“We show empathy, compassion and respect. We have a commitment to service, and we
act to make a positive difference in the lives of others and in the world around us.”
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The IB Learner Profile will be central to every classroom. During their daily common planning time,
teachers will have time to reflect, to collaborate, and to ask questions such as:

e How can we create more authentic experiences in the classroom that allow students to be inquirers?

e How do our students interact with other students in group activities? And, how can we create more
opportunities for them to demonstrate respect and compassion?

e How can we nurture more effective team work habits?

e How can we create more opportunities to discuss the ethical issues that arise in the subject(s) we
teach?

e Are we providing students with enough opportunities to take intellectual risks, and then supporting
them in taking such risks? Do our assessment practices reflect this belief?

e To what extent does the range of assessment strategies we use meet the diverse needs of students
and encourage creative and critical thinking?

e How are we building in time for students to reflect? And, is reflection an integral part of every
lesson?

e What aspects of student development do we report on?

e Do all our teachers see themselves as responsible for the nurturing of lifelong learners?

¢ What is the quality of interaction between students and teachers around the Charter School?

e Are support structures in place to oversee the personal, social and emotional welfare of students, as
well as their academic development?

e Are students empowered to take responsibility for their own learning?

e Are we investing appropriately in ongoing professional development for our teachers?

Key Educational Theories and Research

The International Baccalaureate Organization brings with it fifty years of research on how children learn.
One of the benefits of becoming an IB school (PYP-MYP-DP) is the ability to learn from schools both in
the United States and abroad--all working to educate students for the 21* century.

At the heart of all successful IB programs is a commitment to constructivist pedagogy and the dedicated
time it requires to develop and implement. For us, the constructivist pedagogy will take shape through a
structured program of inquiry, providing students with experiential and service learning opportunities, a
commitment to problem- and project-based assessments, and an attention to each student’s social and
emotional development.

Constructivist Pedagogy

The PYP is a thematic, constructivist, inquiry-based instructional program. Working from the theories of
Vygotsky, Piaget, and Dewey, the PYP enables teachers to create programs of inquiry that “define learning
as the creation of meaning that occurs when an individual links new knowledge with . . . existing knowledge”
(Williams and Woods, 1997, from PYP guide). It is the commitment to structured, purposeful inquiry that
leads the learning process in the PYP classroom. When prior knowledge is used to build new information
and make connections, the mind uses a deductive approach. “Constructivism is the term used when we
build upon our prior knowledge using real world experiences. In schools, we use a constructivist approach
to preparing students to solve problems and construct or refine new understandings” (Usodo, 2016). Thus,
PYP classrooms are dynamic environments in which teachers create learning experiences to build upon
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students’ previous knowledge, where children and adults respond to student questions, and provide
experiences to allow students to make meaning and connections between new and existing understanding
(IB0 2007).

Inquiry-Based Learning

At the heart of the program’s philosophy is a commitment to structured, purposeful inquiry as the leading
vehicle for learning. Inquiry is the leading pedagogical approach of the PYP and “is the process initiated by
the learner in which the teacher moves the learner from his or her current level of understanding to a new
and deeper level of understanding. The PYP recognizes many different forms of inquiry, based on the
student’s genuine curiosity and wanting and needing to know more about the world. It is most successful
when students’ questions are honest and have real significance in moving them in a substantial way to new
levels of knowledge and understanding.

According to Bruner (1990) and Gardner (1993), teachers must be able “to make connections between
learners’ existing knowledge and their individual learning styles in the context of new experiences” (IBO
2007). Inquiry-based learning allows students to grow in their capacity to experiment with different
possibilities, to make predictions, to collect and analyze data, to deepen understanding of concepts, to
research and obtain information, to defend reasoned positions, to clarify their existing ideas, and to examine
their own understanding for bias. The IB suggests that inquiry may take many forms ranging from
independent, partner, or group work within the classroom. In line with Vygotsky’s socio-cultural
constructivist theory, the teacher as facilitator is seen as paramount to planning and designing learning
environments and experiences that enable students to interact with one another as they collaborate and
construct meaning together. To this end, time for teachers and coordinators to plan together is germane to
an inquiry based learning environment.

Experiential Learning and Service Learning

Research shows that students learn best when subject matter has personal connection and students are
engaged in the act of doing. Experiential learning process involves self-initiative and self-reflection. Primary
school students respond to the relational aspect of this educational approach in a very positive way as they
learn to build social skills and employ tools to manage multiple perspectives - building teams, negotiating,
trading and bartering, and completing individual tasks that promote self-worth.

Experiential and service learning seamlessly integrates higher order thinking skills as it immerses students
into practical issues that deal with community and civic engagement. Students are able to see the effects of
their engagement and receive immediate gratification that motivates them to take on more tasks.
Experiential learning builds character, promotes self-awareness, fosters a positive approach to challenges,
improves attitude and forces reflection.
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Problem- and Project-Based Learning (PBL)

PBL refers to both project and problem based learning. Both approaches are learner- centered, inquiry based
and designed to create a deep understanding of the content and actively engage students from the
exploration to the completion phase. *

PBL is an approach that ignites curiosity, facilitates exploration and retention of knowledge and connects
students to the real world. PBL methodology is driven by,

e An essential or driving question. The driving question launches the learning. It guides students to
research the course content and create relevance (Jonasses, 2000)

e Student ownership with support from instructors. Students must know their role, understand
metacognition or how they learn and create meaning and relevance to real life (English and
Kitsantas, 2013).

e Focus on process and outcomes. Feedback, assessment, and self-evaluation activities should include
real world skills along with disciplinary knowledge and skills (Duch et al., 2001).

“Protecting the Food Web of the Elephant Seals at the Aflo Nuevo State Marine Reserve” is an example of
Project-Based Learning in the TK-8 program. The 4-6 week project is designed to address 5" grade NGSS
standards (5 Matter and Energy in Organisms and Ecosystems/ 5 Earth and Human Activity) but can be
adapted to all grade levels. CCSS ELA Standards in Reading, Writing, and Math are taught and reinforced
as students engage in the Project-Based Learning activities. The driving question is: How can we spread
awareness about protecting the elephant seal’s habitat and food web in the Afilo Nuevo State Marine
Reserve? Students partner with a CA State Parks Ranger on site and connect regularly via
videoconferencing. Students design a Public Service Announcement campaign to spread awareness of how
and why the plants and animals of the kelp forest in the reserve need to be protected. The PSA can be
posters, videos, or a social media campaign. Students make their work public by presenting their end
products to CA State Parks Rangers and host an event for families in order to extend the impact of their
work.

Social Emotional Development

Academic achievement is directly linked to healthy social and emotional skill development. When students
do not feel safe and secure, when they do not have caring, supportive relationships, and when they have
difficulty managing their own emotional expressions their learning is inhibited (Cohen and others, 2005;
Zero to Three, 2004). Thus, our Charter School will work to build positive relationships between children
and adults, between children and their peers, and between children and parents to provide models for
students to learn how best to develop lasting, nurturing relationships. In addition, our Charter School will
teach students how to express themselves and their emotions. The expression of positive and negative
emotions impacts the way children form social relationships. Evidence shows that children who express
emotions in a positive manner appeal to others socially and they are better able to develop relationships;
children who have a difficult time expressing emotions or who express negative emotions have more
difficulty developing relationships (Denham and Weissberg 2004). Schools can accomplish this through
teaching students to 1) recognize and manage emotions, 2) set and achieve positive goals, 3) demonstrate

3 Northeastern University for Advancing Teaching and Learning through Research (http:// www.northeastern.edu).
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care and concern for others, 4) establish and maintain positive relationships, 5) make responsible decisions,
6) handle interpersonal situations effectively.

The PYP further focuses on the development of the whole child and takes into consideration inquiry
learning in developmentally appropriate ways paying close attention to the child’s everyday environment,
relevant content, positive relationships, real-life experiences, and individual needs.

Standards Based Learning and Assessment

As stated earlier in this section, the PYP and the MYP frameworks require that teachers meet each day to
design and assess units of study aligned with grade level standards necessary to demonstrate proficiency. In
a world where student variability exists in every classroom, standards based learning and assessment is key
to unifying curriculum.

Teacher Collaboration and Common Planning Time

Teacher collaboration at the GHC grades TK-8 program firmly grounds every lesson and practice in and
out of the classroom in core values and beliefs. To execute a serious, inquiry-based program that utilizes
problem- and project-based assessments demands much even from the best teachers. According to Virginia
Richards, “the deep subject matter knowledge required of teachers who adopt constructivist pedagogy . . .
imposes . . . difficulty on elementary teachers who must deal with many subject matter areas” (Richards).

In order to provide teachers and staff with the necessary time to develop and maintain the Program of
Inquiry, to create authentic problem- and project-based assessments, to create positive intervention plans
for both struggling students and advanced students, and to collaborate on scoring assessments we will
dedicate the first hour of each day to a Common Planning Hour. Teachers will collaborate to carry out the
mission and vision of the program through the creation of inquiry based program that warrants the
instructional cycle of learning and reflecting.

Program Staffing - PYP and MYP

Central to the development and maintenance of the curriculum and instruction program at GHC’s grades
TK-8 program are the IB trained classroom teachers, the IB PYP and MYP coordinators, and the
administrative director of instruction. This instruction team will meet daily during a common planning
period to engage in the development and maintenance of the Charter School’s Program of Inquiry, to create
individualized intervention plans for both struggling students and advanced students, and to collaborate on
the development of a variety of standards-based formative and summative assessment tools.

Classroom Teacher

We will plan to staff 5-6 classroom teachers per grade level at each grade level from Kindergarten through
grade 8 and up to three TK classroom teachers. At both the PYP and MYP levels, the classroom teachers
are responsible for developing the Program of Inquiry, consistent teaching and practice of the Learner
Profile attributes, and guiding students through the learning process. The primary challenge teachers will
face is the balancing of the IB framework goals (i.e., structured inquiry, Learner Profile attributes,
transdisciplinary themes, transdisciplinary skills, and transdisciplinary attitudes, etc.) with the rigorous
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Common Core State Standards, the Next Generation Science Standards, and the California Computer
Science Standards.

IB Coordinators--PYP and MYP

Atboth the PYP level and the MYP level, a full time coordinator will be responsible for training the teachers,
educating parents and community members about the IB standards, practices, and goals. The coordinators
are further responsible for ensuring that the curricular program--the Program of Inquiry--meets the
requirements of the International Baccalaureate Organization and the Common Core State Standards, the
Next Generation Science Standards, and the California Computer Science Standards. In addition to
supporting and guiding teachers in the ongoing process of writing, implementing, and reflection of
curriculum, the IB coordinator maintains communication between the International Baccalaureate
Organization (IBO) and Charter School administration and ensures the Charter School’s adherence to the
IB standards granted through the authorization process. Lastly, the PYP and MYP coordinators will be
responsible for working with the high school DP coordinator and the administrative director of instruction
over the entire IB programs to develop an articulated 14 year curricular program that readies students for
college and career success as outlined in the 21* century student section.

Administrative Director of Instruction, Grades TK-8 Program

The administrative director of instruction, grades TK-8 program, is responsible for the development and
maintenance of all four International Baccalaureate Programs (PYP, MYP, DP, and CP), teachers, and
students. The administrative director will be hired effectively immediately to plan and prepare the opening
of the gradesTK-8 program in 2019-2020. The administrative director will be supported by the
administrative team at GHC and assisted by the PYP/MYP coordinator.

Teachers on Special Assignment (TOSA)

The 14-year span of the IB program presents a number of unique challenges which will require the unique
skills and use of master teachers from the GHC grades 9-12 program. As cited earlier in this petition,
committing to a constructivist pedagogy places a unique burden on elementary school teachers who have
to prepare themselves for mastery in many subject matter areas.* Our TOSAs will assist in promoting
effective classroom teaching by providing demonstration lessons, single subject coaching, and holding staff
trainings in the core subject areas. In addition, they will provide ongoing professional development in key
IB assessment areas, computer science curriculum development and instruction, mathematics, and
speech/public speaking.

Teacher Induction

We will explore partnerships with UCLA Extension Education or another teacher training organization to
provide support for all new teachers. A partnership program will allow us to work together to provide all
new GHC grades TK-8 teachers with induction support that aligns with the IB PYP and MYP teacher
expectations.

4 Richards, V. “Constructivist Pedagogy.” Teachers College Record, p. 1624.
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CURRICULUM AND INSTRUCTION

Understanding by Design - A Framework for Lesson Design and Instruction

Granada Hills Charter uses Wiggins and McTighe’s (2005) research based model, Understanding by Design
(UbD) otherwise also known as “backward planning” as a framework for instructional planning.
Emphasizing the teacher's critical role as a designer of student learning, UbD helps teachers clarify learning
goals, design assessments of student understanding, and craft effective and engaging learning activities. The
“backward design” or “backward planning” is not a prescribed system and does not use one single
pedagogical approach. The autonomy and flexibility within the design allows teachers to use an
interdisciplinary, inquiry-based thinking curriculum to structure their unit plans on a standards based
curriculum. Teachers identify desired results, determine acceptable evidence and plan learning experiences
and instruction. Teachers begin with big ideas and important connections that they want students to
remember. Planning backwards, they identify what curriculum students need to hear, read, view, explore
or otherwise encounter. The declarative knowledge leads students to facts, concepts and principles, and the
procedural knowledge helps with processes, strategies and techniques for learning. Working backwards
from what students must learn and how they will they learn helps determine the guaranteed content and
create specific learning goals that students will “own”.

The following guiding questions drive lesson planning and design:
e What do we want students to learn and be able to do? (Rigor and relevance of identified CCSS,
NGSS, ELD and content standards)
e How do we know that they have learned? (Appropriate assessments that have a clearly defined
purpose)
e What do we do if they learn or don’t learn? (Differentiated instruction and targeted intervention

for student success)

GHC’s foundation for success is a strong, interdisciplinary, Common Core Standards-based academic
program that rests on the instructional philosophy that all students can learn and that intelligence is not
fixed. All students - at or below grade level, English Language Learners, Gifted and Talented, and Special
Education - receive a rigorous, four-year, UC/CSU A-G college preparatory curriculum with access to a
wide variety of academic programs and pathways.

Curriculum, materials, and instructional activities are selected based on rigor and relevance to support our
goal of achieving proficient to advanced performance on state standards, meeting A-G course requirements,
and preparing students to be college and career ready.

Each student in the Charter School has grade level and age appropriate individual instructional materials
in each subject area consistent with the content and cycles of the curriculum frameworks adopted by the

California Department of Education and the Next Generation Science Standards.

Each spring, the leadership team, in consultation with their department members, identifies areas of need
and orders texts, electronic texts, software licenses and other materials for the following year. All
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departments utilize open source materials and authentic documents to support and enrich classroom
instruction.

Instructional activities are aligned with the stated goals and measurable student outcomes. The leadership
team and directors overseeing various departments participate in common planning and lesson study to
continually design and improve instructional activities that challenge students to high levels of critical
thought, reflect high expectations for students, and provide opportunities for students to apply their skills
and knowledge to real world situations.

At the GHC grades TK-8 program, we will combine align the inquiry based PYP and MYP curriculum with
the CCSS, the NGSS, and the newly adopted California Computer Science Standards. At the heart of our
instructional program are 4 pillars - 1) written and spoken communication, 2) language acquisition, 3)
computer science and technology, and 4) service to the community.

INNOVATIVE CURRICULUM COMPONENTS

The IB Primary Years Program

The International Baccalaureate Organization describes the PYP in the following way: “The PYP is designed
for students aged three to twelve. It focuses on the total growth of the developing child, touching hearts as
well as minds and encompassing social, physical, emotional and cultural needs in addition to academic
development. The PYP draws on research and best practice from a range of national systems with a wealth
of knowledge and experience from international schools to create a relevant, engaging, challenging and
significant educational framework for children.”

The PYP is a framework for learning that is transdisciplinary and comprised of five essential elements:
knowledge, concepts, skills, attitudes, and action.

Knowledge

When making a school choice, many parents want to know that their child will have access to core skills
and content that will allow them to remain competitive with other students. At the GHC grades TK-8
program we, as well as the IBO, understand the importance of traditional disciplines and subjects. The
knowledge and skills within traditional subject domains are the expected learning outcomes for each grade
level. Through the articulated PYP Program of Inquiry (POI), teachers will ensure that students have access
to the Common Core State Standards, the Next Generation Science Standards, and the newly drafted
California Computer Science Standards. Each of the subjects, though not taught in traditional silos, are
aligned to the standards--Language A (English--aligned to CCSS for ELA), Language B (Spanish or
Mandarin aligned with the World Language Content Standards for California Public Schools), mathematics
(aligned to the CCSS), humanities (aligned to CCSS), arts (aligned to CCSS), science (aligned to the NGSS),
and personal/social/physical education (aligned to CCSS). Teachers will also ensure that the content is
significant, relevant, and appropriate to each student.
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The knowledge element--the core curricular content--is developed through structured inquiries into six
transdisciplinary themes of global significance.

The six transdisciplinary themes are:
1. Who we are
Where we are in place and time
How we express ourselves
How the world works
How we organize ourselves

ANl

Sharing the planet

The PYP utilizes a transdisciplinary framework to allow students to make authentic connections in what
they are learning, to construct their own meaning, and to eventually transfer what they are learning and the
skills they have learned to real world situations, either at home or through problem- and project-based
assessments. The term transdisciplinary emerged early in the 20th century in Piaget’s work: "Finally, we
hope to see succeeding to the stage of interdisciplinary relations a superior stage, which should be
‘transdisciplinary,” i.e. which will not be limited to recognize the interactions and/or reciprocities between
the specialized researches, but which will locate these links inside a total system without stable boundaries
between the disciplines." (Piaget, 1972, p.144).”

Transdisciplinary teaching and learning, then, begins with the assertion that there is knowledge, concepts,
skills, beliefs, and attitudes that transcend traditional subject matter boundaries. Indeed, the world as it is
constructed is transdisciplinary--there are no numbers and formulas sitting isolated in the world. There are
only situations, events, actions and actors, and problems to be observed and hopefully, in some cases, solved.
In this way, transdisciplinary teaching and learning is best described as authentic, hands-on, collaborative,
team-oriented, and relevant; transdisciplinary teaching and learning happens in open, flexible
environments (including field experiences and community involvement) in a community of people of
different ages and of different beliefs and perspectives. It is driven by inquiry and requires substantial
reflection.

Concepts

The PYP curriculum and the structured classroom inquiry are driven by eight core concepts. It is these
concepts that underpin every inquiry. The core concepts are “powerful ideas that have relevance within the
subject areas but also transcend them.”® There are several advantages to conceptual learning--it allows for
greater depth, it encourages students to inquire at higher levels, it increases collaboration and active
learning, it focuses on problems across several disciplines, and it meets the needs of diverse learners as any
student from any background will have a starting point in their journey of discovery. In addition, the
reasons for conceptual learning in the IB programs align with the Next Generation Science Standards
reasons for using seven crosscutting concepts.

5 Jean Piaget, ““L’épistémologie des relations interdisciplinaires”, in Léo Apostel et al. (1972).
6 Making the PYP Happen, 2009.
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Beginning in kindergarten, students are taught to frame and express open ended questions and to learn how
to identify conceptual questions. The framing of the open ended question drives exploration and inquiry in
the classroom; learning how to frame questions is what allows students to continue to explore their
inquiries, either individually or in collaborative teams.

The eight key concepts for the PYP program are:

Form: What is it like?

Function: How does it work?

Causation: Why is it like it is?

Change: How is it changing?

Connection: How is it connected to other things?
Perspective: What are the points of view?
Responsibility: What is our responsibility?
Reflection: How do we know?

Associated with each of the eight concepts is a guiding understanding from which students are able to begin
their questioning.

When questioning about form, we want students to understand that everything has a form with
recognizable features that can be observed, identified, described and categorized. Whether we are asking
Kindergarteners about form in reference to observable animals at the Los Angeles Zoo or about the form of
water to a group of fifth grade students in a laboratory setting, the conceptual understanding of form and
the processes used to identify and observe and categorize it should become a part of their natural way of
approaching the world.

When questioning about function, we want students to understand that everything has a purpose, a role or
way of behaving that can be investigated. Whether we are asking first graders to investigate the ways in
which different modes of transportation work (i.e., bicycles, automobiles, airplanes, subway trains, etc.) or
a group of fourth graders inquiring about the human heart, the conceptual understanding of function and
the processes used to identify different roles and behaviors should become a part of their natural way of
approaching the world.

When questioning about causation, we want students to understand that things do not just happen, that
there are causal relationships at work, and that actions have consequences. Whether we are asking second
graders to inquire about the effects of sunlight, water, and soil on different seeds or a group of third graders
talking about the consequences that follow from a variety of positive and negative behaviors, the conceptual
understanding of causation, the asking of “Why?” and “What happens when?” should become a part of their
natural way of approaching the world.

When questioning about change, we want students to understand that change is the process of movement

from one state to another. It is universal and inevitable. Whether we are investigating the reasons behind
the melting of ice or the freezing of water with first grade students or inquiring about the aging process with
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fifth graders, the conceptual understanding of change--which underlies all of existence--should become a
part of their natural way of approaching the world.

When questioning about connection, we want students to understand that we live in a world of interacting
systems in which the actions of any individual element affect others. Whether we are learning about
different family dynamics (i.e., nuclear family, extended family, siblings, family trees) with Kindergarteners
or about the relationship between the President of the United States, the Supreme Court, and Congress in
a fifth grade class, the conceptual understanding of connection and the knowledge that nothing exists in a
vacuum should become a part of their natural way of approaching the world.

When questioning about perspective, we want students to understand that knowledge is moderated by
perspectives; different perspectives lead to different interpretations, understandings and findings;
perspectives may be individual, group, cultural or disciplinary. Whether we are working with all students
to develop collaboration habits requiring the practice of considering other people’s points of view or
teaching an ELA lesson about reading for bias in an article of text, the conceptual understanding of
perspective and bias should become a part of their natural way of approaching the world.

When questioning about responsibility, we want students to understand that people make choices based on
their understandings, and the actions they take as a result do make a difference. Whether we are guiding a
group of first grade students in a lesson about keeping our campus clean after lunch, and that we all have a
shared responsibility to take care of our environment, or a fifth grader is inquiring into whether a certain
law is fair or not, the conceptual understanding of responsibility and the associated understanding of values,
rights, and justice should become a part of their natural way of approaching the world.

When questioning about reflection, we want students to understand that there are different ways of
knowing and that it is important to reflect on our conclusion, to consider our methods of reasoning, and
the quality and the reliability of the evidence we have considered. Whether fifth grade students are
evaluating their own opinions for evidence of bias or we are leading a discussion about what it means to
know something, the conceptual understanding of reflection and metacognitive practice should become a
part of their natural way of approaching the world.

The Transdisciplinary Skills are a set of skills that are valuable for all their learning within the classroom
and in life outside of school. They are called transdisciplinary because they are tools that can be used by
students across all subject areas and to become successful Students. Opportunities are provided for students
to practice using these skills and to reflect on how they are applying them to their learning. These skills are
a further way in which we will ensure that all students are able to master the core content as outlined by the
Common Core State Standards, the Next Generation Science Standards, and the newly drafted California
Computer Science Standards.

The transdisciplinary skills are grouped within five areas: thinking skills, social skills, communication skills,
self-management skills, and research skills.
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Thinking Skills:

Acquisition of Knowledge: Gaining specific facts, ideas, vocabulary; remembering in similar form
Comprehension: Grasping meaning from material learned; communicating and interpreting
learning

Analysis: Taking knowledge or ideas apart; separating into component parts; seeing relationships;
finding unique characteristics.

Synthesis: Combining parts to create wholes; creating, designing, developing and innovating
Evaluation: Making judgments or decisions based on chosen criteria; standards and conditions
Dialectical Thought: Thinking about and understanding two or more different points of view at
the same time

Metacognition: Analyzing one’s own and others’ thought processes; thinking about how one
thinks and learns

Social Skills:

Accepting Responsibility: Taking on and completing tasks in an appropriate manner; being
willing to assume a share of the responsibility

Respecting Others: Listening sensitively to others; making decisions based on fairness and
equality; recognizing that others’ beliefs, viewpoints, religions and ideas may be different and
stating one’s own opinion without hurting others

Cooperation: Working together in a group; being courteous to others, sharing materials; taking
turns

Resolving Conflict: Listening carefully to others; compromising; being fair

Group Decision-Making: Listening to others; discussing ideas; asking questions; working towards
consensus

Adopting a Variety of Group Roles: Understanding what behavior is appropriate in a given
situation and act accordingly

Communication Skills:

Listening: Listening to directions; listening to others; listening to information

Speaking: Speaking clearly, expressing ideas clearly and logically

Reading: Reading a variety of sources for information and pleasure; and comprehending what has
been read

Writing: Recording information and observations; taking notes and paraphrasing; keeping a
journal or record

Viewing: Interpreting and analyzing visuals and multimedia; understanding how they convey
ideas, values and beliefs; making informed choices about personal viewing experiences
Presenting: Constructing visuals and multimedia for a range of purposes and audiences
Non-Verbal Communication: Recognizing the meaning of visual and kinesthetic communication

Self-Management Skills:

Gross Motor Skills: Exhibiting skills in which groups of large muscles are used
Fine Motor Skills: Exhibiting skills in which precision in small muscle systems is required
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Spatial Awareness: Displaying a sensitivity to the position of objects in relation to oneself or each
other

Organization: Planning and carrying out activities effectively

Time Management: Using time effectively and appropriately

Safety: Engaging in personal behavior that avoids placing oneself or others in danger or at risk.
Healthy Lifestyle: Making informed choices to achieve a balance in nutrition, rest, relaxation,
health and exercise

Codes of Behavior: Knowing and applying the appropriate rules and procedures of groups of
people

Informed Choices: Selecting the appropriate course of action or behavior based on fact or opinion

Research Skills:

Formulating Questions: Identifying what one wants to know and asking compelling and relevant
questions

Observing: Using all of the senses to notice relevant details

Planning: Developing a course of action and devising ways to find out necessary information
Collecting Data: Gathering information from a variety of first-second-hand sources

Recording Data: Describing and recording information in a variety of ways

Organizing Data: Sorting and categorizing information and arranging in understandable forms
Interpreting Data: Drawing conclusions from relationships and patterns that emerge from data
Presenting Research Findings: Communicating what is learned; choosing appropriate media.

Attitudes
As stated earlier in this petition, we have chosen to adopt the IB frameworks because of their commitment

to educating the whole child. We understand that while knowledge, concepts, and skills are important, more

is needed to educate children. The PYP Attitudes get to the heart of what we want our students to feel, to

value, and to demonstrate in their learning, in the way they view their environment, and the way they

interact with other people.

The 12 attitudes that will be an explicit part of learning at the GHC grades TK-8 program are the following:

Appreciation
Commitment
Confidence
Cooperation
Creativity
Curiosity
Empathy
Enthusiasm
Independence
Integrity
Respect
Tolerance
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These attitudes will be modeled by both students and staff--in the classroom, at recess, during physical
education time, and during snack and lunch breaks. Students will also have opportunities to reflect on these
attitudes during lessons and on assessments throughout their educational experience.

Action

In keeping with the IB mission of educating the whole child and our mission of empowerment, character,
and leadership, education is most successful when it extends beyond the classroom. The ultimate goal of all
classroom lessons will be the use of knowledge, concepts, skills, and attitudes in real world settings, either
in the real world at home or on problem- and project-based assessments that model the complexities of real
world settings. Action, then, is the manifestation of our educational program in practice. For example, when
teaching students about water conservation, teaching and learning should manifest itself in students
choosing to save wasted classroom water and use it to water plants on campus and in later years to organize
students and parents to partner with local homeless shelters to provide clean drinking water for those
lacking access. At all levels, our goal is to teach students that they should initiate appropriate action when
they recognize a need and that, when acting, they should act responsibly. In addition to teaching students
how to act appropriately and responsibly, we will also reinforce for students that in our complex world that
inaction may, in some situations, be the most appropriate and responsible choice.

The Middle Years Program

Much like the PYP, the MYP is an inquiry-based program that seeks to empower students as they engage
with complex, authentic problems. The MYP framework is also focused on educating the whole child, on
concepts, on attitudes, and extending education beyond the classroom. The MYP provides students with
the skills and content knowledge needed to be successful at rigorous high schools, including GHC 9-12. The
program is designed for students between the ages of 11-16, spanning grades 6-10. At the GHC TK-8
program, grades 6-8 comprise the IB Middle Years Program (MYP), which serves as a seamless transition
to a high school program that will offer both the final two years of the MYP (grades 9-10) and the Diploma
Program (DP) in grades 11 and 12. Granada Hills Charter is currently an authorized IB World School
offering the Diploma Program and will be developing a 9" and 10" grade academic program during the
2018-2019 school year in preparation for the MYP authorization.

Of the MYP, the International Baccalaureate Organization states: “Students at the MYP age range learn best
when their learning experiences have context and are connected to their lives and to the world that they
have experienced. When learning becomes meaningful and relevant, students are more likely to be engaged.
Teachers can impact student learning by providing engaging and inspiring global contexts that contribute
toward development of the attributes of the learner profile. Learning in global contexts enables Students to

directly link concepts with their own lives and put knowledge into action.”

The MYP framework continues to build upon the essential elements that were established in the primary
years--knowledge, concepts, skills, attitudes, and action. However, as described above by the IBO, teachers
begin to guide students to expand the focus of their learning from local and the self to the global. This is an

7 MYP: From Principles to Practice, 2014
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appropriate shift, as students age 11-16 are beginning to grasp the size and complexity of world as well as
start to see that they have a place and a responsibility in it.

Knowledge

As with grades TK-5, we are committed to the Common Core State Standards, the Next Generation Science
Standards, and the newly drafted California Computer Science Standards in grades 6-8. To address these
standards, the MYP is organized into eight areas--Language A (English), Language B (Spanish or
Mandarin), mathematics, science, humanities, arts, physical education, and technology. In the same way
that the six transdisciplinary themes are used to unite and connect the content areas in the PYP, the MYP
organizes units and content into global contexts. The global contexts are designed to help students recognize
the connection between what they learn in the classroom and the world around them, to tie the various
subject areas together, and eventually to help students see knowledge as a necessary tool for action.

The MYP global contexts are:

Identities and relationships
Orientation in space and time
Personal and cultural expression
Scientific and technical innovation
Globalization and sustainability

AN o

Fairness and development

Also in the grades 6-8 classrooms there is a shift from transdisciplinary learning to interdisciplinary learning
as a way to begin preparation for more specialized learning in high school and college.

Concepts

Building on the eight core concepts established in grades TK-5, grade 6-8 teachers will use 16 core concepts
to plan their disciplinary and interdisciplinary lessons. When building units of inquiry at the 6-8 level,
teachers will identify a central concept that will lead the unit of inquiry, but will often include several
associated concepts throughout the unit. And, as stated earlier in this petition, there are several advantages
to conceptual learning, the most important of which with older students is that conceptual teaching and
learning meets the needs of diverse Students. Concepts, as stated by the IBO, “place no limits on breadth of
knowledge or on depth of understanding, and therefore provide access to every student, regardless of
individual aptitudes and abilities.” And lastly, the adoption of conceptual learning allows for a more
seamless implementation of the cross cutting concepts of the Next Generation Science Standards.

The 16 core concepts for the MYP are:

Aesthetics Change Communication Communities

Connections Creativity Culture Development
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Form Global interactions Identity Logic

Perspective Relationships Systems Time, Space

In addition to the 16 core concepts, teachers are able to build inquiries around subject related concepts. For
example, social science teachers constructing a geography inquiry would incorporate the related concepts
of culture, scale, diversity, disparity and equity, globalization to bring about a deeper understanding of the
core content. Or, in a biology inquiry the teacher may choose to construct an inquiry around the related
concepts of balance, environment, transformation, interaction, and function to give students opportunities
to better grasp the Next Generation Science Standards.

Skills

As stated in the previous PYP section of this petition, the required skills are a set of skills that are valuable
for all learning within the classroom and in life outside of school. The set of skills we are embracing are
necessary tools that students can use across all subject areas to become successful Students with strong
character. These skills in grades 6-8 are, too, a further way in which we will ensure students are able to
master the Common Core State Standards, the Next Generation Science Standards, and the newly drafted
California Computer Science Standards.

For a complete list of the skills, please refer back to the list of transdisciplinary skills outlined in the PYP
section of this petition.

Attitudes

As stated in the previous PYP section of this petition, the IB frameworks were chosen because of their
commitment to educating the whole child. And, that we understand that while knowledge, concepts, and
skills are important, an emphasis on building character, and care for how students feel and what they value
is equally important. It is important to provide opportunities to students to demonstrate in their learning,
in the way they view their environment, and in the way they interact with other people an ability to
understand that they share a responsibility for what happens in the world and to be able to act to make it
better.

For a complete list of the attitudes, please refer back to the list of transdisciplinary skills outlined in the PYP
section of this petition. However, in grades 6-8 there will be an added emphasis on student-initiated,
information processing and retrieval strategies, on the self-management of mood and motivation, on the
development and maintenance of interpersonal relationships, on metacognitive awareness, and on social
and emotional affect in different environments.

Action

As stated in the previous PYP section of this petition, the action element is another way in which we will be
able to meet our goal of educating the whole child and our mission of empowerment, character, and
leadership. The ultimate goal of all classroom lessons in grades 6-8 will be the use of knowledge, concepts,
skills, and attitudes in real world settings, either in the real world at home or on problem- and project-based
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assessments that model the complexities of real world settings. Action, then, is the manifestation of our
educational program in practice.

In grades 6-8, students also work on a formal community action project that provides greater opportunities
to extend learning beyond the classroom. Students begin their action project with an inquiry into a specific
global context with which they have a personal interest--identities and relationships, orientation in space
and time, personal and cultural expression, scientific and technical innovation, globalization and
sustainability, or fairness and development. After identifying a specific global context, students work either
individually or collaboratively in small groups to identify a specific associated need that should be addressed
in their community. For example, a student working within the context of identities and relationships may
view a need in the community for more support for recent immigrants. Then, through research and
planning they might choose to develop support for English language skills, developing a buddy system for
younger students who may have arrived to a new country and school without friends, and more.

At the conclusion of their work, in grade 8, students will present their community action projects during a
community exhibition open to the school, to parents, and community members. When continuing into the
last two years of the program in grades 9 and 10, students will have the option of extending their community
action work or developing a new action project in a different global context.

Subject Area Features and Components

For both the PYP and MYP curriculum the IB provides extensive scope and sequence documents for all
years, including how schools should develop the lines of inquiry to meet the learning needs of each student.
At the core of our instructional program at all grade levels will be a commitment to teaching and learning
English/language arts, mathematics, science, and social science. In all subjects, however, we will emphasize
reading, writing, and speaking literacy skills as they are the foundation of all learning. In the following
subject overviews, we will present a general guiding scope and sequence for each of the PYP and MYP
subjects. These general overviews have been included from official International Baccalaureate
Organization materials as those materials will be used to create our Charter School’s first Program of
Inquiry.

Also as stated in previous areas of this petition, teachers will develop lessons that ensure coverage of the
Common Core State Standards, the Next Generation Science Standards, and the California Computer
Science Standards.

PYP Language A (English Language Arts)

Just as the Common Core State Standards build upon prior knowledge, in the IB scope and sequence for
English Language Arts, students progress through five distinct phases of acquisition in oral language
development, visual language development, and written language development. Included in all IB PYP and
MYP teacher trainings are ways in which the IB frameworks for ELA align naturally with the Common Core
State Standards.
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Oral Language Development Expectations

Phase 1: Students show an understanding of the value of speaking and listening to communicate.
They recognize that sounds are associated with objects, or with symbolic representations of them.
They are using language to name their environment, to get to know each other, to initiate and
explore relationships, to question and inquire.

Phase 2: Students show an understanding that sounds are associated with objects, events and ideas,
or with symbolic representations of them. They are aware that an object or symbol may have
different sounds or words associated with it in different languages. They are beginning to be
cognizant about the high degree of variability of language and its uses.

Phase 3: Students show an understanding of the wide range of purposes of spoken language: that it
instructs, informs, entertains, reassures; that each listener’s perception of what they hear is unique.
They are compiling rules about the use of different aspects of language.

Phase 4: Students show an understanding of the conventions associated with speaking and listening
and the value of adhering to those conventions. They are aware that language is a vehicle for
becoming knowledgeable; for negotiating understanding; and for negotiating the social dimension.
Phase 5: Students are able to understand the difference between literal and figurative language; how
to use language differently for different purposes. They are aware that they are building on their
previous experiences and using language to construct new meaning.

Visual Language Development Expectations

Phase 1: Students show an understanding that the world around them is full of visual language that
conveys meaning. They are able to interpret and respond to visual texts. Although much of their
own visual language is spontaneous, they are extending and using visual language in more
purposeful ways.

Phase 2: Students identify, interpret and respond to a range of visual text prompts and show an
understanding that different types of visual texts serve different purposes. They use this knowledge
to create their own visual texts for particular purposes.

Phase 3: Students show an understanding that visual text may represent reality or fantasy. They
recognize that visual text resources can provide factual information and increase understanding.
They use visual text in a reflective way to enrich their storytelling or presentations, and to organize
and represent information.

Phase 4: Students show an open-mindedness about the use of a range of visual text resources to
access information. They think critically, and are articulate about the use of visual text to influence
the viewer. They are able to use visual imagery to present factual information, or to tell a story.
Phase 5: Through inquiry, Students engage with an increasing range of visual text resources. As
well as exploring the viewing and presenting strategies that are a part of the planned learning
environment, they select and use strategies that suit their learning styles. They are able to make
connections between visual imagery and social commentary. They show more discernment in
selecting information they consider reliable. They are able to use visual imagery to support a
position.
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Written Language Development Expectations

e Phase 1: Students show an understanding that print represents the real or the imagined world. They
know that reading gives them knowledge and pleasure; that it can be a social activity or an
individual activity. They have a concept of a “book”, and an awareness of some of its structural
elements. They use visual cues to recall sounds and the words they are “reading” to construct
meaning.

e Phase 2: Students show an understanding that language can be represented visually through codes
and symbols. They are extending their data bank of printed codes and symbols and are able to
recognize them in new contexts. They understand that reading is a vehicle for learning, and that
the combination of codes conveys meaning.

o Phase 3: Students show an understanding that text is used to convey meaning in different ways and
for different purposes—they are developing an awareness of context. They use strategies, based on
what they know, to read for understanding. They recognize that the structure and organization of
text conveys meaning.

e Phase 4: Students show an understanding of the relationship between reading, thinking and
reflection. They know that reading is extending their world, both real and imagined, and that there
is a reciprocal relationship between the two. Most importantly, they have established reading
routines and relish the process of reading.

e Phase 5: Students show an understanding of the strategies authors use to engage them. They have
their favorite authors and can articulate reasons for their choices. Reading provides a sense of
accomplishment, not only in the process, but in the access it provides them to further knowledge
about, and understanding of, the world.

PYP Mathematics

Mathematics is a powerful tool for describing and analyzing the world around us and for solving or
clarifying complex problems. In the same way that students describe themselves as “authors” or “artists,”
our mathematics program will provide students with the opportunity to see themselves as
“mathematicians,” where they enjoy and are enthusiastic when exploring and learning about mathematics.
In the PYP, mathematics is also viewed as a vehicle to support inquiry, providing a global language through
which we make sense of the world around us. It is intended that students become competent users of the
language of mathematics, and can begin to use it as a way of thinking, as opposed to seeing it as a series of
facts and equations to be memorized.

And, just as the Common Core State Standards build upon prior knowledge, in the IB scope and sequence
for Math, students progress through four distinct phases of acquisition in the areas of data handling,
measurement, shape and space, pattern and function, and number. Included in all IB PYP and MYP teacher
trainings are ways in which the IB frameworks for mathematics align naturally with the Common Core
State Standards.

Data Handling Expectations

e Phase 1: Students will develop an understanding of how the collection and organization of
information helps to make sense of the world. They will sort, describe and label objects by attributes
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and represent information in graphs including pictographs and tally marks. The Students will
discuss chance in daily events.

Phase 2: Students will understand how information can be expressed as organized and structured
data and that this can occur in a range of ways. They will collect and represent data in different
types of graphs, interpreting the resulting information for the purpose of answering questions. The
Students will develop an understanding that some events in daily life are more likely to happen than
others and they will identify and describe likelihood using appropriate vocabulary.

Phase 3: Students will continue to collect, organize, display and analyze data, developing an
understanding of how different graphs highlight different aspects of data more efficiently. They will
understand that scale can represent different quantities in graphs and that mode can be used to
summarize a set of data. The Students will make the connection that probability is based on
experimental events and can be expressed numerically.

Phase 4: Students will collect, organize and display data for the purposes of valid interpretation and
communication. They will be able to use the mode, median, mean and range to summarize a set of
data. They will create and manipulate an electronic database for their own purposes, including
setting up spreadsheets and using simple formulas to create graphs. Students will understand that
probability can be expressed on a scale (0-1 or 0 percent-100 percent) and that the probability of
an event can be predicted theoretically.

Measurement Expectations

Phase 1: Students will develop an understanding of how measurement involves the comparison of
objects and the ordering and sequencing of events. They will be able to identify, compare and
describe attributes of real objects as well as describe and sequence familiar events in their daily
routine.

Phase 2: Students will understand that standard units allow us to have a common language to
measure and describe objects and events, and that while estimation is a strategy that can be applied
for approximate measurements, particular tools allow us to measure and describe attributes of
objects and events with more accuracy. Students will develop these understandings in relation to
measurement involving length, mass, capacity, money, temperature and time.

Phase 3: Students will continue to use standard units to measure objects, in particular developing
their understanding of measuring perimeter, area and volume. They will select and use appropriate
tools and units of measurement, and will be able to describe measures that fall between two
numbers on a scale. The Students will be given the opportunity to construct meaning about the
concept of an angle as a measure of rotation.

Phase 4: Students will understand that a range of procedures exists to measure different attributes
of objects and events, for example, the use of formulas for finding area, perimeter and volume. They
will be able to decide on the level of accuracy required for measuring and using decimal and fraction
notation when precise measurements are necessary. To demonstrate their understanding of angles
as a measure of rotation, the Students will be able to measure and construct angles.
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Shape and Space Expectations

Phase 1: Students will understand that shapes have characteristics that can be described and
compared. They will understand and use common language to describe paths, regions and
boundaries of their immediate environment.

Phase 2: Students will continue to work with 2D and 3D shapes, developing the understanding that
shapes are classified and named according to their properties. They will understand that examples
of symmetry and transformations can be found in their immediate environment. Students will
interpret, create and use simple directions and specific vocabulary to describe paths, regions,
positions and boundaries of their immediate environment.

Phase 3: Students will sort, describe and model regular and irregular polygons, developing an
understanding of their properties. They will be able to describe and model congruence and
similarity in 2D shapes. Students will continue to develop their understanding of symmetry, in
particular reflective and rotational symmetry. They will understand how geometric shapes and
associated vocabulary are useful for representing and describing objects and events in real-world
situations.

Phase 4: Students will understand the properties of regular and irregular polyhedra. They will
understand the properties of 2D shapes and understand that 2D representations of 3D objects can
be used to visualize and solve problems in the real world, for example, through the use of drawing
and modelling. Students will develop their understanding of the use of scale (ratio) to enlarge and
reduce shapes. They will apply the language and notation of bearing to describe direction and
position.

Pattern and Function Expectations

Phase 1: Students will understand that patterns and sequences occur in everyday situations. They
will be able to identify, describe, extend and create patterns in various ways.

Phase 2: Students will understand that whole numbers exhibit patterns and relationships that can
be observed and described, and that the patterns can be represented using numbers and other
symbols. As a result, Students will understand the inverse relationship between addition and
subtraction, and the associative and commutative properties of addition. They will be able to use
their understanding of pattern to represent and make sense of real-life situations and, where
appropriate, to solve problems involving addition and subtraction.

Phase 3: Students will analyze patterns and identify rules for patterns, developing the understanding
that functions describe the relationship or rules that uniquely associate members of one set with
members of another set. They will understand the inverse relationship between multiplication and
division, and the associative and commutative properties of multiplication. They will be able to use
their understanding of pattern and function to represent and make sense of real-life situations and,
where appropriate, to solve problems involving the four operations.

Phase 4: Students will understand that patterns can be represented, analyzed and generalized using
algebraic expressions, equations or functions. They will use words, tables, graphs and, where
possible, symbolic rules to analyze and represent patterns. They will develop an understanding of
exponential notation as a way to express repeated products, and of the inverse relationship that
exists between exponents and roots. The students will continue to use their understanding of
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pattern and function to represent and make sense of real-life situations and to solve problems
involving the four operations.

Number Expectations

Phase 1: Students will understand that numbers are used for many different purposes in the real
world. They will develop an understanding of one-to-one correspondence and conservation of
number, and be able to count and use number words and numerals to represent quantities.

Phase 2: Students will develop their understanding of the base 10 place value system and will model,
read, write, estimate, compare and order numbers to hundreds or beyond. They will have automatic
recall of addition and subtraction facts and be able to model addition and subtraction of whole
numbers using the appropriate mathematical language to describe their mental and written
strategies. Students will have an understanding of fractions as representations of whole-part
relationships and will be able to model fractions and use fraction names in real-life situations.
Phase 3: Students will develop the understanding that fractions and decimals are ways of
representing whole-part relationships and will demonstrate this understanding by modelling
equivalent fractions and decimal fractions to hundredths or beyond. They will be able to model,
read, write, compare and order fractions, and use them in real-life situations. Students will have
automatic recall of addition, subtraction, multiplication and division facts. They will select, use and
describe a range of strategies to solve problems involving addition, subtraction, multiplication and
division, using estimation strategies to check the reasonableness of their answers.

Phase 4: Students will understand that the base 10 place value system extends infinitely in two
directions and will be able to model, compare, read, write and order numbers to millions or beyond,
as well as model integers. They will develop an understanding of ratios. They will understand that
fractions, decimals and percentages are ways of representing whole-part relationships and will work
towards modelling, comparing, reading, writing, ordering and converting fractions, decimals and
percentages. They will use mental and written strategies to solve problems involving whole
numbers, fractions and decimals in real-life situations, using a range of strategies to evaluate
reasonableness of answers.

PYP Science
Students studying science in the PYP explore the biological, the chemical, and the physical aspects of the

natural world and how they are all related. The sciences in the PYP curriculum will be taught through

transdisciplinary units of inquiry as opposed to learning as isolated subjects. Learning science in this way

will show students that all explorations into the natural world involve the different tools provided by the

different sciences and that no single exploration is limited to just one scientific discipline. The science

curriculum will be arranged into four strands: living things, earth and space, materials and matter, and

forces and energy. ®

Science Expectations 3-5 Years

8 PYP Science Scope and Sequence, 2009.
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Students will develop their observational skills by using their senses to gather and record information, and
they will use their observations to identify simple patterns, make predictions and discuss their ideas. They
will explore the way objects and phenomena function, and will recognize basic cause and effect
relationships. Students will examine change over varying time periods and know that different variables
and conditions may affect change. They will be aware of different perspectives, and they will show care and
respect for themselves, other living things and the environment. Students will communicate their ideas or
provide explanations using their own scientific experience and vocabulary.

Science Expectations 5-7 Years

Students will develop their observational skills by using their senses to gather and record information, and
they will use their observations to identify patterns, make predictions and refine their ideas. They will
explore the way objects and phenomena function, identify parts of a system, and gain an understanding of
cause and effect relationships. Students will examine change over varying time periods, and will recognize
that more than one variable may affect change. They will be aware of different perspectives and ways of
organizing the world, and they will show care and respect for themselves, other living things and the
environment. Students will communicate their ideas or provide explanations using their own scientific
experience.

Science Expectations 7-9 Years

Students will develop their observational skills by using their senses and selected observational tools. They
will gather and record observed information in a number of ways, and they will reflect on these findings to
identify patterns or connections, make predictions, and test and refine their ideas with increasing accuracy.
Students will explore the way objects and phenomena function, identify parts of a system, and gain an
understanding of increasingly complex cause and effect relationships. They will examine change over time,
and will recognize that change may be affected by one or more variables. They will examine how products
and tools have been developed through the application of science concepts. They will be aware of different
perspectives and ways of organizing the world, and they will be able to consider how these views and
customs may have been formulated. Students will consider ethical issues in science-related contexts and use
their learning in science to plan thoughtful and realistic action in order to improve their welfare and that of
other living things and the environment. Students will communicate their ideas or provide explanations
using their own scientific experience and that of others.

Science Expectations 9-12 Years

Students will develop their observational skills by using their senses and selected observational tools. They
will gather and record observed information in a number of ways, and they will reflect on these findings to
identify patterns or connections, make predictions, and test and refine their ideas with increasing accuracy.
Students will explore the way objects and phenomena function, identify parts of a system, and gain an
understanding of increasingly complex cause and effect relationships. They will examine change over time,
and they will recognize that change may be affected by one or more variables. Students will reflect on the
impact that the application of science, including advances in technology, has had on themselves, society
and the environment. They will be aware of different perspectives and ways of organizing the world, and
they will be able to consider how these views and customs may have been formulated. Students will examine
ethical and social issues in science-related contexts and express their responses appropriately. They will use
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their learning in science to plan thoughtful and realistic action in order to improve their welfare and that of
other living things and the environment. Students will communicate their ideas or provide explanations
using their own scientific experience and that of others.

PYP Language Acquisition (Spanish and Mandarin)

Students will begin the acquisition of a language other than English during second grade. Learning language
is important to our students’ personal development, their own cultural identity, and intercultural
understanding. Learning languages is also tightly linked to cognitive growth. In an IB PYP classroom,
language acquisition aligns with the IB attitudes and the transdisciplinary themes. In the primary grades,
the language class is a non-core class.

Transdisciplinary Topics to discuss in situation with accurate use of language
Theme
Who we are Introductions; origins; home life; personality; how we differ from others; identities in

different countries.

Where we are in place
and time

Change, before and after, generations, innovations, history, growing up, impactful
events, development

How we express

Different forms of cultural expressions; artistic appreciation; the opinions art and

ourselves cultural trends generations; influencers; connections with one’s personal life;

vocabulary related to the sense; to human emotions, different disciplines.

How we organize Family structures; social structures; working in teams; how associations are made;

ourselves duties working as a team; projects; organization; organizing auctions; sequences; words
that go together; compatibility; commonalities; affinity; budgets.
Sharing the planet Products that countries produce; sustainability; use of resources; misuse of resources;

behavior in public areas; wise use of water; food and water; renewable resources.

How the world works Purpose of inventions; decisions; initiatives; NGOs; systems; methods; arrangements;

organizations; techniques; procedures; routines; rules; permissions.

PYP Physical Education and Health

Physical Education and Health in the PYP years is structured in a scope and sequence that includes personal,
social, and physical education (PSPE). The PSPE curriculum is ultimately concerned with student well-
being and is concerned with more than just sports and games. The purpose of PSPE is to provide
opportunities for students to develop skills that promote intellectual, physical, emotional, and social
development. The curriculum for PSPE is designed to allow students to progress through four distinct
phases of acquisition in the areas of identity, active living, and interactions. The PYP Physical Education
and Health prepares students for the CA Fitnessgram in Grade 5 through regular, ongoing skill, strength,
and endurance training as outlined in Phase 3 of IB Active Living Expectations.
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Identity Expectations

Phase 1: Students have an awareness of themselves and how they are similar and different to others.
They can describe how they have grown and changed, and they can talk about the new
understandings and abilities that have accompanied these changes. They demonstrate a sense of
competence with developmentally appropriate daily tasks and can identify and explore strategies
that help them cope with change. Students reflect on their experiences in order to inform future
learning and to understand themselves better.

Phase 2: Students understand that there are many factors that contribute to a person’s identity and
they have an awareness of the qualities, abilities, character and characteristics that make up their
own identity. They are able to identify and understand their emotions in order to regulate their
emotional responses and behavior. Students explore and apply different strategies that help them
approach challenges and new situations with confidence.

Phase 3: Students understand that a person’s identity is shaped by a range of factors and that this
identity evolves over time. They explore and reflect on the strategies they use to manage change,
approach new challenges and overcome adversity. They analyze how they are connected to the
wider community and are open to learning about others. Students use their understanding of their
own emotions to interact positively with others. They are aware that developing self-reliance and
persisting with tasks independently will support their efforts to be more autonomous Students.
Phase 4: Students understand that the physical changes they will experience at different stages in
their lives affect their evolving identities. They understand that the values, beliefs and norms within
society can impact on an individual’s self-concept and self-worth. Students understand that being
emotionally aware helps them to manage relationships. They recognize and describe how a sense
of self-efficacy contributes to human accomplishments and personal well-being. Students apply and
reflect on strategies that develop resilience and, in particular, help them to cope with change,
challenge and adversity in their lives.

Active Living Expectations

Phase 1: Students show an awareness of how daily practices, including exercise, can have an impact
on well-being. They understand that their bodies change as they grow. They explore the body’s
capacity for movement, including creative movement, through participating in a range of physical
activities. Students recognize the need for safe participation when interacting in a range of physical
contexts.

Phase 2: Students recognize the importance of being physically active, making healthy food choices,
and maintaining good hygiene in the development of well-being. They explore, use and adapt a
range of fundamental movement skills in different physical activities and are aware of how the
body’s capacity for movement develops as it grows. Students understand how movements can be
linked to create sequences and that these sequences can be created to convey meaning. They
understand their personal responsibilities to themselves and others in relation to safety practices.
Phase 3: Students understand the factors that contribute to a healthy lifestyle. They understand that
they can enhance their participation in physical activities through developing and maintaining
physical fitness, refining movement skills, and reflecting on technique and performance. Students
are able to identify different stages of life and understand that rates of development are different
for everyone. Students understand that there are potential positive and negative outcomes for risk-
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taking behaviors and are able to identify these risks in order to maximize enjoyment and promote
safety.

Phase 4: Students understand the interconnectedness of the factors that contribute to a safe and
healthy lifestyle, and set goals and identify strategies that will help develop well-being. They
understand the physical, social and emotional changes associated with puberty. They apply
movement skills appropriately, and develop plans to help refine movements, improve performance
and enhance participation in a range of physical contexts.

Interactions Expectations

Phase 1: Students interact, play and engage with others, sharing ideas, cooperating and
communicating feelings in developmentally appropriate ways. They are aware that their behavior
affects others and identify when their actions have had an impact. Students interact with, and
demonstrate care for, local environments.

Phase 2: Students recognize the value of interacting, playing and learning with others. They
understand that participation in a group can require them to assume different roles and
responsibilities and they show a willingness to cooperate. They nurture relationships with others,
sharing ideas, celebrating successes and offering and seeking support as needed. Students
understand that responsible citizenship involves conservation and preservation of the
environment.

Phase 3: Students understand that group work can be enhanced through the development of a plan
of action and through identifying and utilizing the strengths of individual group members. Students
reflect on the perspectives and ideas of others. They understand that healthy relationships are
supported by the development and demonstration of constructive attitudes towards other people
and the environment.

Phase 4: Students understand that they can experience intrinsic satisfaction and personal growth
from interactions with others in formal and informal contexts. They understand the need for
developing and nurturing relationships with others and are able to apply strategies independently
to resolve conflict as it arises. They recognize that people have an interdependent relationship with
the environment and other living things and take action to restore and repair when harm has been
done.

PYP Social Studies
The social studies curriculum in the PYP allows students to gain a deeper understanding of themselves and

others. The curriculum also allows students to gain a better understanding of their place in our global

society. The social studies curriculum is arranged into five concept-driven strands that are all linked to each

other: human systems and economic activities, social organization and culture, continuity and change

through time, human and natural environments, resources and the environment.

Formulate and ask questions about the past, the future, places, and societies.

Use and analyze evidence from a variety of historical, geographical, and societal sources.
Orientate in relation to place and time.

Identify roles, rights, and responsibilities in society.

Assess the accuracy, validity, and possible bias of sources.
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Social Studies Expectations for students ages 3-5 (Grades TK-K)

Students will explore their understanding of people and their lives, focusing on themselves, their friends
and families, and their immediate environment. They will practice applying rules and routines to work and
play. They will gain an increasing awareness of themselves in relation to the various groups to which they
belong and be conscious of systems by which they organize themselves. They will develop their sense of
place, and the reasons why particular places are important to people. They will also develop their sense of
time, and recognize important events in their own lives, and how time and change affect people. They will
explore the role of technology in their lives.

Social Studies Expectations for students ages 5-7 (Grades K-2)Students will increase their understanding of
their world, focusing on themselves, their friends and families and their environment. They will appreciate
the reasons why people belong to groups, the roles they fulfill and the different ways that people interact
within groups. They will recognize connections within and between systems by which people organize
themselves. They will broaden their sense of place and the reasons why particular places are important to
people, as well as how and why people’s activities influence, and are influenced by, the places in their
environment. Students will start to develop an understanding of their relationship with the environment.
They will gain a greater sense of time, recognizing important events in their own lives, and how time and
change affect people. They will become increasingly aware of how advances in technology affect individuals
and the environment.

Social Studies Expectations for students ages 7-9 (Grades 2-4)

Students will extend their understanding of human society, focusing on themselves and others within their
own community as well as other communities that are distant in time and place. They will investigate how
and why groups are organized within communities, and the ways in which communities reflect the cultures
and customs of their people. They will recognize the independence of systems and their function within
local and national communities. They will increase their awareness of how people influence, and are
influenced by, the places in their environment. Students will explore the relationship between valuing the
environment and protecting it. They will extend their understanding of time, recognizing important events
in people’s lives, and how the past is recorded and remembered in different ways. They will broaden their
understanding of the impact of advances in technology over time, on individuals, society and the
environment.

Social Studies Expectations for students ages 9-12 (Grades 4-7)

Students will recognize different aspects of human society, focusing on themselves and others within their
own community as well as groups of people that are distant in time and place. They will extend their
understanding of how and why groups are organized within communities, and how participation within
groups involves both rights and responsibilities. They will understand the interdependency of systems and
their function within local and national communities. Students will gain an appreciation of how cultural
groups may vary in their customs and practices but reflect similar purposes. They will deepen their
awareness of how people influence, and are influenced by, places in the environment. They will realize the
significance of developing a sense of belonging and stewardship towards the environment, valuing and
caring for it, in the interests of themselves and future generations. Students will consolidate their
understanding of time, recognizing how ideas and actions of people in the past have changed the lives of
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others, and appreciating how the past is recorded and remembered in different ways. They will gain an
understanding of how and why people manage resources. They will understand the impact of technological
advances on their own lives, on society and on the world, and will reflect on the need to make responsible
decisions concerning the use of technologies.

PYP Arts

The arts are central to learning in the dynamic PYP classroom. They are, much like English language arts
and mathematics, a powerful mode of communication through which students come to understand who
they are and how to make sense of the world around them. The arts in the PYP curriculum are identified as
dance, drama, music, and visual arts. The arts in our Charter School will promote the attributes identified
on the IB Learner profile as well as the skills and attitudes that are integral to all learning. The arts will
include instruction in both traditional means of expression--sketching, painting, playing an instrument--
and more contemporary means that incorporate new media tools. The ability to incorporate more
contemporary means of expression will allow our students the opportunity to learn how to express
themselves in our rapidly changing digital age.

The scope of the PYP arts curriculum is divided between two strands, in which students progress through
four distinct phases of acquisition in the areas of responding and creating. Whether in the discipline of
dance, drama, music, or visual arts, students will progress through each phase of responding and creating.

Responding Expectations

e Phase 1: Students show an understanding that the different forms of arts are forms of expression to
be enjoyed. They know that dance, drama, music and visual arts use symbols and representations
to convey meaning. They have a concept of being an audience of different art forms and display
awareness of sharing art with others. They are able to interpret and respond to different art forms,
including their own work and that of others.

o Phase 2: Students show an understanding that ideas, feelings and experiences can be communicated
through arts. They recognize that their own art practices and artwork may be different from others.
They are beginning to reflect on and learn from their own stages of creating arts. They are aware
that artworks may be created with a specific audience in mind.

e Phase 3: Students show an understanding that issues, beliefs and values can be explored in arts.
They demonstrate an understanding that there are similarities and differences between different
cultures, places and times. They analyze their own work and identify areas to revise to improve its
quality. They use strategies, based on what they know, to interpret arts and understand the role of
arts in our world.

e Phase 4: Students show an understanding that throughout different cultures, places and times,
people have innovated and created new modes in arts. They can analyze different art forms and
identify common or recurring themes or issues. They recognize that there are many ways to enjoy
and interpret arts. They accept feedback from others.

Creating Expectations

e Phase I: Students show an understanding that they can express themselves by creating artworks in
dance, drama, music and visual arts. They know that creating in arts can be done on their own or
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with others. They are aware that inspiration to create in arts comes from their own experiences and
imagination. They recognize that they use symbols and representations to convey meaning in their
work.

o Phase 2: Students show an understanding that they can use arts to communicate their ideas, feelings
and experiences. They use strategies in their work to enhance the meaning conveyed and to make
it more enjoyable for others. They are aware that their work can provoke different responses from
others. They understand the value of working individually and collaboratively when creating
different art forms.

o Phase 3: Students show that, as artists, they can influence thinking and behavior through the arts
they create. They think critically about their work and recognize that their personal interests, beliefs
and values can inform their creative work. They show an understanding of the relationships
between their work and that of others.

o Phase 4: Students show an understanding that their own creative work in dance, drama, music and
visual arts can be interpreted and appreciated in different ways. They explore different media and
begin to innovate in arts. They consider the feedback from others in improving their work. They
recognize that creating in arts provides a sense of accomplishment, not only in the process, but also
in providing them with a way to understand the world.

MYP Language A (English Language and Literature)

Through the study of language and literature students are enabled to deconstruct texts in order to identify
their essential elements and their meaning. Students should understand and be able to organize their ideas
and opinions using a range of appropriate conventions for different forms and purposes of communication.
Students will produce written and spoken text, focusing on the creative process itself and on the
understanding of the connection between the creator and his or her audience. Students have opportunities
to develop, organize and express themselves and communicate thoughts, ideas and information. They are
required to use accurate and varied language that is appropriate to the context and intention.

MYP Science

Students develop scientific knowledge (facts, ideas, concepts, processes, laws, principles, models and
theories) and apply it to solve problems and express scientifically supported judgements. Intellectual and
practical skills are developed through designing, analyzing and performing scientific investigations.
Although the scientific method involves a wide variety of approaches, the MYP emphasizes experimental
work and scientific inquiry. Students collect, process, and interpret qualitative and/or quantitative data and
explain conclusions that have been appropriately reached. MYP sciences help students to develop analytical
thinking skills, which they can use to evaluate the method and discuss possible improvements or extensions.
Students gain global understanding of science by evaluating the implications of scientific developments and
their applications to specific problems or issue. Varied scientific language will be applied in order to
demonstrate understanding. Students are expected to become aware of the importance of documenting the
work of others when communicating in science.’

% MYP Science guide.
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Science

The NGSS content modules will raise the scientific literacy of students by engaging students in scientific
investigation and experimentation, incorporating real-life applications. These will be guided by the
National Research Council’s framework for science learning, which underscores the dynamic nature of
science. As stated in the National Academies (2013) “Science comprises a body of knowledge and evidence-
based theories” which prepare students for critical thought and literacy requirements to solve the complex
problems of the 21* century.

The science program will be guided by A Framework for K-12 Science Education: Practices, Crosscutting
Concepts, and Core Ideas, developed by the Board of Science Education. Each content module of the science
curriculum will present three dimensions of the new standards in science, engineering, and technology:
practices, crosscutting concepts, and disciplinary core ideas (NGSS, 2013). Four themes will guide the
composition of lessons: (1) Scientific investigations use a variety of methods; (2) Scientific knowledge is
based on empirical evidence; (3) Scientific knowledge is open to revision in the light of new evidence; and
(4) Science models, laws, mechanisms, and theories explain natural phenomena (NGSS, 2013).

Practices will engage students in scientific understanding of concepts through investigation and building
models and theories about the natural world, incorporating an understanding of how engineering and
science intersect. Inquiry activities will involve applications of cognitive, social, and physical practice.
Crosscutting concepts will build students’ understanding of linkage in different domains of science and
engineering. These include: patterns, similarity, and diversity; cause and effect; scale, proportion, and
quantity; systems and system models; energy and matter; structure and function; stability and change.
Disciplinary core ideas provide key organizing concepts of each of the disciplines.

The science curriculum will be integrated within an interdisciplinary framework of units and themes while
building upon CCSS. Science learning will involve reading, writing, and speaking about scientific
phenomena, engineering practices, and the social implications of scientific and engineering practices.

MYP Math

Knowledge and understanding are fundamental to studying mathematics and form the base from which to
explore concepts and develop skills. The objective assesses the extent to which students can select and apply
mathematics to solve problems in both familiar and unfamiliar situations in a variety of contexts.
Investigating patterns allows students to experience the excitement and satisfaction of mathematical
discovery. Working through investigations encourages students to become risk-takers, inquirers, and
critical thinkers. The ability to inquire is invaluable in the MYP and contributes to to lifelong learning.
Mathematics provides a powerful and universal language. Students are expected to use appropriate
mathematical language and different forms of representation when communicating mathematical ideas,
reasoning and findings, both orally and in writing.

MYP Individuals and Societies

Students develop factual and conceptual knowledge about individuals and societies. Students develop
systematic research skills and processes associated with disciplines in the humanities and social sciences.
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Students develop successful strategies for investigating independently and in collaboration with others.
Students develop skills to organize, document and communicate their learning using a variety of media and
presentation formats. Students use critical thinking skills to develop and apply their understanding of
individuals and societies and the process of investigation.

Social Studies

The social studies curriculum will build awareness and develop analytical, social, and empathic skills so
students learn to make informed and rational decisions for personal growth and the public good in the
context of a culturally diverse democratic society and an international mindset.

Each content module of social studies builds civic competence and prepares students for positive and
thoughtful engagement, promoting ideas and values of civil society, empathy, and creativity. Through
inquiry and solutions-oriented lessons, students will learn through hands-on and context- based learning
strategies, the skills of data collection and analysis, collaboration, decision-making, and problem-solving.
Students will value diversity, including similarities and differences based on race, ethnicity, language,
religion, gender, sexual orientation, exceptional learning needs, and other educationally and personally
significant characteristics of Students (National Council for the Social Studies, 2011).

Thematic strands, for example, “time, continuity, and change”; “individual development and identity”;
"production, distribution, and consumption”, “science, technology, and society,” will engage students in
analytical understanding of the growth and dynamics of human civilization, both in personal and societal
contexts. Lessons will draw from disciplines in the social sciences, including anthropology, archeology,
economics, geography, history, law, philosophy, political science, psychology, religion, and sociology. These
lessons will be tied to the essential question units as proposed by the PYP framework.

Thematic units in social studies will draw from a variety of resources and materials. Understanding how
perspective influences information and decision-making from individual to societal levels necessitates
drawing from a variety of materials, recognizing patterns, and connecting one’s context to societal and
historical phenomena. Students will learn from primary materials including interviews, observations, visual
images, videos, field trips, and written documents. To organize the themes, teachers will take inspiration
from Teacher Curriculum Institute’s (TCI) Social Studies Alive! (K-5) and History Alive (6-8).

MYP Physical and Health Education

Students develop knowledge and understanding about health and physical activity in order to identify and
solve problems. Students through inquiry design, evaluate, and perform a plan in order to improve
performance in physical and health education. Students develop and apply practical skills, techniques,
strategies and movement concepts through their participation in a variety of physical activities. Students
enhance their personal and social development, set goals, take responsible action and reflect on their
performance and the performance of others.
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Physical Education
The health and physical fitness California Content Standards support nutrition and healthy choices that
improve the quality of life. Students demonstrate knowledge and understanding through the performance
of exercises, written examinations and observations by the instructor. The goal of Physical Education class
is to enhance knowledge in physical activity and fitness while helping each student understand the
importance of achieving a healthy lifestyle. Physical Education is divided into these three focus areas:

e Motor skills, movement patterns, and strategies needed to perform a variety of physical activities

e Physical fitness for health and performance, fitness concepts, principles and strategies.

e Psychological and sociological concepts, principles, and strategies

Middle School Physical Education will engage all students on a daily basis and promote staying active.
Awareness of good nutrition and overall good health that contributes to students’ health and wellness to
become productive members of society is essential to adopting a positive lifestyle. Along with regular
exercise routines, GHC will offer team sports like flag football, basketball, baseball, soccer and also try and
incorporate some non- traditional sports like ultimate frisbee, team handball and rugby. Students will be
provided with opportunities to improve their health-related physical fitness as well as understand advanced
concepts related to physical fitness and physical activity. This course will also provide a setting for
adolescents to learn appropriate social interaction, communication and leadership skills.

MYP Arts

Through the study of theorists and practitioners of the arts, students discover the aesthetics of art forms
and are able to analyze and communicate in specialized language. Using explicit and tacit knowledge
alongside an understanding of the role of the arts in a global context, students inform their work and artistic
perspectives. The acquisition and development of skills provide the opportunity for active participation in
the art form and in the process of creating art. Skill application allows students to develop their artistic ideas
to a point of realization. The point of realization could take many forms. However, it is recognized as the
moment when the student makes a final commitment to his or her artwork by presenting it to an audience.
Skills are evident in both process and product. The arts motivate students to develop curiosity and
purposefully explore and challenge boundaries. Thinking creatively encourages students to discover their
personal signature and realize their artistic identity. Students should have the opportunity to respond to
their world, to their own art and to the art of others. A response can come in many forms; creating art as a
response encourages students to make connections and transfer their learning to new settings. Through
reflecting on their artistic intention and the impact of their work on an audience and on themselves,
students become more aware of their own artistic development and the role that arts play in their lives and
in the world. Students learn that the arts may initiate change as well as being a response to change.

MYP Visual & Performing Arts

Visual and performing arts are integral components of the curriculum in the PYP and MYP programs.
Supported by the curriculum developed by the Getty Center called the “Incredible Art Department”
(https://www.incredibleart.org/links/toolbox/curriculum.html), students will discover through practice the
elements of art and composition and the visual arts genres in art history. They will use their skills in artistic
practice with the multi-sensory, multi-modal way to access and interact with core subject areas.
Additionally, students will be encouraged to use the arts as a way to communicate their understanding and
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learning. For example, students may develop a theatrical piece as the culmination of a study of a historical
era or enter an art competition for real life experience.

MYP Language Acquisition (Spanish and Mandarin)

Comprehending spoken and visual text encompasses aspects of listening and viewing, and involves the
student in interpreting and constructing meaning from spoken and visual text to understand how images
presented with oral text interplay to convey ideas, values, and attitudes. Engaging with text requires the
student to think creatively and critically about what is viewed, and to be aware of opinions, attitudes, and
cultural references presented in the visual text. In the language acquisition classroom, students will have
opportunities to develop their communication skills by interacting on a range of topics of personal, local,
and global interest and significance, and responding to spoken, written, and visual text in the target
language. This objective relates to the correct and appropriate use of the spoken and written target language.
It involves recognizing and using language suitable to the audience and purpose, for example, the language
used in the classroom, formal and informal exchanges, social and academic language. When speaking and
writing in the target language , students apply their understanding of linguistic and literary concepts to
develop a variety of structures, strategies (spelling, grammar, plot, character, punctuation, etc.) and
techniques with increasing skill and effectiveness.

Instructional Methods and Strategies

The IB PYP and MYP support the use of a variety of instructional methods and strategies. The typical IB
classroom is a dynamic place--students will often move from individual work to group work in response to
their needs and the needs of the inquiries. Students will change roles as they move from one group to
another or even within the same group over time, working as a leader or initiator, a collaborating partner,
or a contributing member of a larger group. In a typical class setting, groups change as determined by the
Students and the teacher’s role is to orchestrate this changing dynamic so that each student’s learning is
observed, monitored, and effectively supported when working individually or within various groups.

Groupings

1. Ability grouping
Mixed-ability grouping
Regrouping
Pair and Group Work
Student-centered Grouping Strategies
Teacher-led Grouping Strategies
Within-class Grouping

® N U »Dd

Between-class Grouping

Inquiry-Based Learning

1. Visible Thinking Routines (Project Zero, Harvard School of Education)
Graphic organizers (i.e. Thinking Maps)
Learning Stations/Discovery Centers
Student conferencing within readers and writers workshops (Lucy Calkins)
Guided Language Acquisition Design (GLAD)

wk e
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6. Specially Designed Academic Instruction in English (SDAIE)
7. Different learning modalities (Gardner)

Small Group Activities (Collaborative Learning)
Authentic Experiences (Inside and Outside of School)
Direct Instruction

Cooperative Learning

Applications

Timeline for International Baccalaureate World School

Becoming authorized as an International Baccalaureate Primary Years Programme (IBPYP) school is an
extensive and rigorous process, which takes dedication, devotion commitment, teamwork and access to
resources. The commitment lies with the Charter School board, the Charter School leadership, teachers,
students and the community. The IB program provides teachers with the curriculum framework that they
have to own, organize and implement creating their own thematic units based on the backward planning
model. Granada Hills Charter will develop and implement inquiry--based units in all grades, with the goal
of becoming fully authorized as an International Baccalaureate World School by year three or four of
operation.

International Baccalaureate is a world--renowned authorization process -- an educational model rather
than a defined curriculum. The template provides the framework upon which teachers can develop
standards--aligned units. The IB North American (IBNA) office is located in New York and has jurisdiction
over the authorization of all schools in the United States. During the candidate phase, an experienced IB
educator will be assigned to mentor and guide the Charter School and every administrator and teacher will
have the opportunity to participate in at least one IB workshop to master the philosophies and framework
of model. We will begin the candidacy phase in 2019-2020, our first year of operation, and aim to be
authorized by year three or year four. We will continue to train and be observed and mentored by the IBO
when we become an authorized IB world school.
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Academic Year

Activity

Time

Pre-charter: 2018-2019

Hire and train administrative director in the IB PYP and MYP
frameworks in preparation for the opening of the school

2019-2020 IB Candidacy
Phase: Year One

Introduce the tenets of second language instruction,
computer science and community service;
Curriculum will cover the CCSS for all content areas
through both direct instruction and the development of
the interdisciplinary approach of the IB Programs of
Inquiry.

Hire and train PYP and MYP coordinator;

Train all new teachers in the IB PYP and MYP Level 1
training;

Develop units of inquiry that address IBPYP and MYP
Learner Profile attributes;

Facilitate a mentorship program in collaboration with
GHC 9-12 teachers.

June 2019 -
August 2020

W2020-2021
IB Candidacy Phase: Year
Two

Have tenets of second language instruction, computer
science and community service in place;

Continue training of Level I and Level II IB trainings as we
increase student enrollment and hire additional staff;
Develop units and implement units of inquiry; analyze
student learning results; review, reflect and redesign as
necessary;

Continue to integrate IBPYP/MYP Learner Profile
attributes into units of inquiry;

Continue to foster the relationship between GHC TK-8
and GHC 9-12 to develop the contiguous 15 year IB

program.

August 2020
- July 2021

2021-2022

IB Candidacy Phase
Awaiting Authorization:
Year Three

Develop all six units of inquiry and teach all six units per
grade level;

Transition to two full time coordinators;

Continue to develop community service element, promote
second language learning and review needs of the
computer science program;

Continue to foster the relationship between GHC TK-8
and GHC 9-12 to develop the contiguous 14-year IB
program.

Schedule authorization visit.

August 2021-
July 2022
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Grades 9-12 High School Program College and Career Readiness for all Students

All students - including low achieving, gifted, low socio-economic, English learners, and special education
have an opportunity to select an academic program and have a fundamental right to high expectations and
quality instruction that prepares them to enter and succeed in college and/or the workplace. Because the
GHC graduation curriculum requirements mirror the minimum UC/CSU curriculum entrance eligibility
requirements, all students who take and pass their A-G course requirements with a C grade or better meet
the minimum CSU/UC course admission requirements.

Granada Hills Charter maintains a “college going culture.” It is our goal that our students demonstrate these
competencies as evidence of readiness for success in college and careers:

e All students demonstrate proficient to advanced performance as measured by California content
standards tests and through analysis of student work portfolios in core academic subjects.

e Students demonstrate proficiency in A-G California State University (CSU)/University of
California (UC) required coursework including two years of laboratory science; three years of math
including Algebra 1, Algebra II, and Geometry; three years of history/social science; four years of
college preparatory English; two years of a world language; one year of visual/performing arts; and
participation in the Summer Transition Academy upon enrollment.

e All A-G courses are transferable to California public universities and other colleges. Parents receive
notification of course transferability in all student recruitment and student enrollment materials.

e Granada Hills Charter offers Pierce Community College classes on campus for college and high
school credit.

e Student performance data from the results of college-readiness exams (i.e. PSAT, SAT I, SAT I,
ACT, CTE) are collected and analyzed to monitor student preparation for college and career level
coursework.

e Each year, students complete college and career tasks in Naviance. These tasks prepare student to
complete the post-secondary application process. At the end of the senior’s year, 99 percent of the
students have submitted an application to a post-secondary college, university, community college,
or trade school.

The College and Career Office has expanded its scope and outreach with a wide variety of strategies and
programs that facilitate the chance for all students to maximize their opportunities after high school. The
office routinely coordinates a number of workshops and events, including college representative visits,
college application case studies, and the College and Career Fair, for parents, students, and the community.
The office also provides information about careers and internships, along with college field trips. All events
are communicated through a weekly newsletter and announcements that are sent to students and staff. All
post-secondary planning and coordinating, both for college and career, is housed within Naviance which
allows students to make reservations for events on and off campus. The Naviance portal is an effective
method to facilitate student transitions to college as counselors can access student usage data during the
course of the year, and track where students apply to college.

The College and Career office maintains a staff of three counselors, a full-time office assistant and 15 - 20
senior students who serve as Peer College Counselors (PCCs). PCCs are selected through an application
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process and are trained during one week of the summer break. PCCs are trained in all facets of college and
career plans and receive guidance on how to interact and maintain appropriate cultural and socioeconomic
sensitivity.

The office provides outreach to all incoming freshmen during the Summer Transition Academy (STA) and
for all grade levels every year of high school. All aspects of a student’s college or career path is housed in the
Naviance software. During STA college and career counselors complete presentations to all students
explaining to students how to access Naviance and prepare college and career pathways. In ninth and tenth
grade, students explore a career profile, in 11" grade students begin the Super-Match college search, and in
12" grade students finalize and submit college applications. The College and Career Office primarily focuses
on seniors during the fall semester and all other grade levels in the spring. At minimum every senior speaks
with at least a Peer College Counselor to receive information about post-secondary options.

This year the College and Career Office added mock interviews and career presentations that all students
are able to register for through Naviance. Inroads are also being made into the creation of future combined
career and college tours. Further, the College and Career Office reaches out to teachers in specific content
areas to attract likely students for related speaker presentations.

Also this year, in collaboration with the testing coordinator, the College and Career Office has utilized
Naviance’s Scattergrams for students to analyze their college application data in relation to the previous
three years of GHC student aggregate college application results data for specific colleges. For instance, a
student may compare their personal test score and GPA with the GPAs and SAT scores of former, unnamed
GHC students who were accepted to UCLA. This provides students with objective information to help them
form a personalized and localized understanding of how to plan for their postsecondary options.

The College and Career Office also provides information to students about fee waiver opportunities for
testing, along with PSAT, SAT/ACT, financial aid, and scholarship workshops. Finally, during the most
recent fall semester of 2017 the majority of teachers attended training on how to compose effective college
letters of recommendation for students.
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The College and Career Office also uses Naviance to monitor student progress and goals and provide
targeted assistance in planning for post-secondary options. 95.1 percent of the 2017 graduating class earned
a high school diploma and 78 percent of the class also completed the A-G requirements. From the 2015 to
2017 graduating class there was a 7.2 percent increase in the percentage of students completing A-G
requirements, demonstrating a comprehensive educational program dedicated to fulfilling the Charter

Count of Students Enrolled in College at Any Time During the First Year After High School

Effective Date = April 19, 2018

Total in the Class 1,014 1,030 1,033
Total Enrolled e74 757 764 352 856 802 003 877
Total in Public 626 601 851 778 756 707 838 785
Total in Private 48 86 13 74 00 05 87 02
Total in 4-Year 281 384 381 476 450 479 488 470
Total in 2-Year 30 n 383 378 308 413 415 407
Total In-State 830 704 803 706 761 705 842 707
Total Out-Of-State 35 53 7 56 04 7 81 80
VL T ET T Ta K°K) ETE) 09 310 Y0 419 412 U
Total In-State 830 704 803 708 761 705 842 707
Total Out-Of-State 35 53 7 56 04 7 81 80

School’s vision and mission. Based on the April 2018 National Clearinghouse Data, more than 80 percent
of the GHC graduates enroll in a post-secondary school after graduating from GHC.

More importantly, GHC graduates have maintained a college persistence rate of approximately 95 percent
for the four years, well above California and national averages, demonstrating that GHC graduates who
attend college are highly likely to graduate or return to continue their education.

0, 95
100% 96% 95% 96% Students returning to college after completing
freshman year
80%
Class of 2015 not available for California
60%
40%
20%
0%
2012 2013 2014 2015

B GHCHS California W National
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Academic Programs That Support a Personalized Learning Environment

Students learn best in small individually supported environments where their education is personalized,
where they know their teachers, where their teachers and all adults in the school know them, where
academic programs connect students with a group of teachers, learning teams, and where there is student
voice in all aspects of the school that directly affects them.

A student’s academic success is affected by a variety of factors including, nutrition, mental and physical
health, study habits, neighborhood influences, attendance and motivation. Research indicates that students
who score below grade level on 8" grade standardized reading tests, and fail Algebra I in 8" grade present
strong indicators that they will struggle in ninth grade English and Algebra 1. Given our very diverse
demographics, 50 percent of our incoming ninth grade student population poses many challenges and
students require immediate intervention, within and outside of the classroom. Critical educational needs
are study skills acquisition, school, community and social services support for personal and family
challenges, parent/community outreach and engagement, staff training, and refinement of literacy and
computational skills.

Incoming ninth grade students and their parents participate in a 30 minute individual counseling session
to select programs, courses, and to discuss acceleration or remediation opportunities. Students who need
intervention are identified before Summer Transition Academy. The intervention coordinator in
conjunction with the counselors routinely analyzes student data performance at each marking period of the
semester and provides outreach and support to students who are receiving or earning Ds or Fs in their
classes. These students are provided support through tutoring on campus, online tutoring options, after
school and weekend workshops, and credit recovery options.

Research Based Instructional Methodology (Grades 9-12) General education teachers, special education
teachers, and related service providers instruct from a multi-tiered approach utilizing differentiation on a
daily basis to meet the needs of all students as well as scaffolding lessons for students who need additional
support. Common benchmarks, daily formative and comprehensive summative assessments are used to
measure progress towards grade level standards as well as IEP goals. Parents have the ability to access
ongoing postings of grades on the online Home Access Center.

The following variety of instructional methods provide the best opportunities for all students to learn at
high levels creating a highly accountable model of educational innovation guided by research-based core
beliefs and best practices. These instructional methods support the vision and mission of GHC and are well
suited to address the needs of the student population because they scaffold learning, use SDAIE strategies,
support critical thinking, apply skills necessary for students to be college and career ready, and address
visual, auditory and kinesthetic learning modalities.

e Project-based instruction: Projects create opportunities to apply learning to complex problems as
well as to develop products that require written and oral expression, extended research, analysis
and synthesis of information, planning, perseverance, and organization - all skills needed for
success in college and the world beyond. Projects also link the curriculum content with students’

real world experiences, making learning relevant, personalized and valuable to their lives outside of
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school. An integrated curriculum facilitates deep learning and connections across subjects (e.g.,
social studies and language arts) and teachers collaborate formally and informally to integrate
themes and concepts in designing and instructing classes. A guaranteed and interdisciplinary
curriculum provides equity and relevancy for an ethnically and culturally diverse student

population.

Culturally appropriate curriculum and instruction: A multicultural curriculum and culturally
sensitive pedagogy enables students to appreciate and respect their own and each other’s heritages

and develop an understanding of multiple perspectives.

Flexible supports: Many supports are provided within the classroom, the school and community.
For example, pedagogical support includes literacy support, tutoring across subject areas, content
instructional aides in classrooms, second language learning supports, guest lectures, real life
experiences in the form of field trips, and invitational expert panels. Social support is facilitated

through approximately sixty clubs and community sponsors.

Diagnostic assessment: Teachers use a wide range of diagnostic assessments to evaluate how
students learn as well as what they learn. These assessments inform decisions about the curriculum

and teaching strategies as well as individual supports for students.

Inquiry-Based Assessment: Teachers use data to inform their instruction through inquiry-based
assessment. Teachers periodically assess students on designated standards. The data around
students’ mastery is shared, analyzed and discussed at grade level and professional development
team meetings. Collaborative meetings provide teachers with opportunities to identify and share

successful instructional practices.

Integrated Arts: Visual and performing arts are woven throughout the curriculum as a way to

illuminate knowledge in the core subjects.

Authentic Experiences: Students learn by applying the scientific method to hands-on experiments,
field experiences and by interacting with others on community issues. Students interested in the
STEM, GBF, Humanitas and the IB programs or enrolled in CTE classes consistently apply learning
as it relates to everyday life and understanding of the world around them.

Direct Instruction and Inquiry-Based Instruction: Teachers teach through both direct instruction
and inquiry-based instruction based on the most used and effective instructional strategies
(Marzano, Pickering and Pollock, 2005). Direct instruction strategies include cues, questions,
reinforcement, advanced organizers, nonlinguistic representations, individual practice, lectures,
explanations and demonstrations through which students are asked to acquire concepts,

instructions and information, learn to take notes, ask questions and clarify ideas in a whole class,
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small group cooperative learning or one-on-one format. Inquiry based instruction strategies
involve asking students to structure and solve problems, research and pursue information, generate

and test hypotheses and draw inferences independently.

e Community Service/Internships: Community service and internships afford students the
opportunity to apply their learning in real world settings, build relationships with adults and make
contributions to their communities. Community service / internships mirror students’ personal
and career interests and range from volunteer and public service efforts to work in local childcare
agencies or business offices. This strategy also supports the Community Action Service requirement
of the students aiming for an IB diploma. In addition, students engage in many collaborative
projects at the school site where they learn and use their interpersonal skills by negotiating and

solving common problems.

e Integrated Technology: Students have a 1:1 device and are expected to use it for the purposes of
enhancing learning. Technology is used as a tool throughout students’ courses to provide them
access to information and multiple methods of expressing their understanding. Twenty first
century teachers, a mix of digital natives and digital immigrants, are expected to facilitate and
inspire student learning and creativity, design and develop digital-age learning experiences, and

promote digital citizenship and responsibility to train and guide students in their use of technology.

e Co-teaching: To ensure mainstream instruction for special education students in math, social
studies and science, we use the co-teaching model in which there are two certificated teachers, a
certificated general education and a special education teacher co-teaching within a single
classroom. Teachers are regularly trained and attend ongoing professional development to stay
abreast of techniques that support student learning. Both adults play an equal role in providing and

supporting content instruction within a classroom.

Differentiated Instruction and Intervention

Differentiated instruction (DI) is the process in which teachers change their pace, teaching style and level
of instruction based on student differences. Student differences include readiness levels, interests and
learning preferences. It requires educators to look beyond grade level essentials and adjust their curriculum
to reach identified student goals. PYP Interventions will be embedded within the classroom. MYP and high
school students will be supported in class and with support from external tutors and tutoring programs like
tutor.com.

Granada Hills Charter uses a tiered intervention system to provide all students with access to all academic
programs so that students demonstrate grade level competencies. The process is as follows:
e Underperforming students are identified through various diagnostic measures

e Well qualified teachers provide instruction

e Performance and assessment data is used regularly to monitor progress

99



e Services are adjusted as needed and as required

Teachers use the following model to support differentiation in the classroom:

Differentiated Instruction (DI) is a process in which teachers change their pace, teaching style, and level

of instruction based on student differences. Student differences include readiness levels, interests, and

learning preferences. Differentiation helps teachers respond to the needs of all students: English language

learners, gifted and talented learners, those with disabilities, and others who learn in different ways and

at different rates.

Defines WHAT a student should
know, understand or be able to
do as a result of the study.

Defines HOW the student will
access the content to make sense
of the knowledge, understanding
and skill specified by the

curriculum.

Defines what the student will
PRODUCE to provide evidence
of knowledge, understanding,
and skill throughout the period
of learning.

Focus on standard of what the
student will learn and modify
how the student gains access to
the content.

Focus activities on practices that
expedite students obtaining the
key knowledge, understanding
and skills to interact with the
curriculum in or to demonstrate
learning.

Call on students to produce a
demonstration of how they have
owned knowledge,
understanding, and skill of the
learning.

e Multiple texts and
supplementary resources with
varied reading levels

® Varied computer programs

® Varied audio-visual and/or
audiotapes of key passages
from the text so the student
can listen to the information

e Interests centers based upon
student interests to drive
reading and vocabulary
instruction

e Multiple texts and
supplementary resources with
varied reading levels

® Varied computer programs

® Varied audio-visual and/or
audiotapes of key passages
from the text so the student
can listen to the information

e Interests centers based upon
student interests to drive
reading and vocabulary
instruction
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INTEGRATION AND USE OF TECHNOLOGY

Grades TK-8 Program

Technology plays a central role in the education of children in the 21st century. However, the use of and
instruction of technology in the early grades should not come at the cost of foundational reading, math,
writing, and thinking skills. Whatever a child can do with technology they should be able to do or think
through without. That is why at the GHC grades TK-8 program we will begin with strong foundational
preparation in the early years and slowly introduce devices and other technology in later years. In the early
years, there is an emphasis on logic and critical thinking skills.

Students in the GHC grades TK-8 program will have access to tablets in the primary grades and
Chromebooks in the middle grades.

Grades 9-12 Program

Granada Hills Charter believes that access to the internet and technology is an integral part of the
instructional program designed to help students meet the GHC’s Expected Schoolwide Learning Results.
The use of technology enhances students’ learning experiences by personalizing learning and creating new
learning experiences. From the extensive use of technology in a 1:1 environment, GHC students will:

1) Use technology to take an active role in choosing, achieving and demonstrating an
understanding of their learning goals

2) Develop organizational skills necessary to be successful in the digital world

3) Understand the rights, responsibilities and opportunities of living, learning and working in an
interconnected digital world, and act in ways that are safe, legal and ethical

4) Use digital tools to broaden their perspectives and enrich their learning by collaborating with
others and working effectively in teams locally and globally

5) Use technology to access information and learn how to critically evaluate and process this

information

At the center of student technology is the 1:1 Chromebook program that provides each GHC student with
a Chromebook for use at school and at home.
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With the Chromebook, students have access to tens of thousands of educational apps through Google Apps
for Education. Google Classroom is the most widely used app at GHC, with nearly every classroom using
the app to create and collect assignments, make announcements, and provide an online discussion forum
for students. Students also have access to the full G Suite of Apps - Google Docs, Slides, Sheets, Drive, and
Gmail. These apps are free to educational institutions and are the same apps available to businesses and
government institutions.

There is no cost to the 1:1 program for students, and all students have access to a Chromebook at all times.
In the event that students forget their Chromebooks or need a repair, loaners are available through the
Chromebook support center. Students may elect to purchase the Optional Chromebook Protection Plan for
$20/year that covers any damage to the Chromebook or loss. Most replacement parts are covered under the
school’s warranty, and Hewlett Packard reimburses GHC for warranty repairs (details below). Since the
inception of the program, the Chromebook support center has helped more than 9,000 students and has
performed over 2,500 repairs.

Granada Hills Charter has full high speed wireless coverage in every classroom and T-Mobile Hotspots are
available for students without wireless access at home. Students who use this service pay $10 per month,
and for students who demonstrate financial need, there is no cost.

Classroom Displays and Basic Technology

One hundred percent of GHC classrooms have projection systems, full audio systems, and all teachers have
the option for document readers (often referred to as Elmos). Teachers have the ability to bring their laptop
to any classroom and connect seamlessly to the room’s projection system and other technology. While on
the GHC campus, any user can connect to any Windows laptop or desktop and have access to all their files.
Granada Hills Charter is in the process of phasing in 70-inch displays as current Smartboards need cost-
prohibitive repairs. Each new display is estimated to last up to ten years with little to no maintenance;
models purchased are commercial grade and designed to be in operation in excess of 12-15 hours per day.

Faculty Laptops and Peripheral Devices
All certificated faculty have a Hewlett Packard laptop (HP), which provides access to all network programs
and applications, the full suite of Google products, and Microsoft Office programs.

Teachers also have access to peripheral devices such as wireless keyboards, desktop monitors, and tablets.
The Technology Committee also reviewed and recommended the use of the Chromebit, a device that
enables any HD display to operate as a Chrome device. Teachers can run Google Classroom, slides, Chrome
browser, and any other Google App from the Chromebit. The Chromebit is operated using a wireless
keyboard and mouse, enabling teachers to move freely throughout the classroom while presenting on the
display.

Teachers have the ability to at the GHC reprographics center directly from their laptop - and have the print

job delivered directly to their classroom. This both reduces cost of printing and makes it easier for a teacher
to print lengthy documents such as exams.
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Internet and Wireless Network

Granada Hills Charter has 1 GBPS (1-Gig) internet connection from Time Warner/Spectrum Business
Class on a three-year contract with 99.999 percent guaranteed uptime. Through the Time Warner circuit,
GHC connects to California’s K-12 High Speed Network (K12 HSN), the internet backbone for educational
institutions. The majority of both contracts are covered by eRate, a federal program for schools and libraries
that provides discounts of up to 80 percent based on a school’s participation in the national school lunch
program.

There are two wireless access points per classroom, each capable of handling up to 40 different connections.
Additionally, there are wireless access points on the exterior of every building. These access points provide
wireless access in 100 percent of buildings and all exterior areas except the home side of the athletic field.
Since the wireless network was installed by LAUSD as part of a bond financed technology upgrade, the
network is configured and maintained by GHC.

On a typical instructional day, over 2,500 students are simultaneously accessing the wireless network, along
with an additional 300-400 users on faculty and staff networks.

Enhancing Network Reliability

Given the dependency on a highly reliable connection to the internet, GHC has installed a secondary
internet connection to utilize in the event of disruption to service. In the event of the failure of the primary
internet connection, the secondary network would connect in less than ten minutes. Granada Hills Charter
also maintains spare equipment for the internal wireless network, and the technology team has the ability
to complete most repairs within thirty minutes.

Enhancing Data Security

Since 2003, GHC has used Microsoft Exchange for all email communication and storage. Although this
server is physically located at GHC and managed internally, there are some drawbacks to using Outlook
Exchange. These drawbacks include maintenance requirements, limited storage, limited
customization/ management, and security risks.

In July of 2017, all users migrated from Microsoft Outlook to Gmail. The benefits of migrating to Gmail
include increased ease of communication with students and full integration with Google Classroom and
Google Apps for Education, unlimited storage space for all users, and efficiencies due to the interaction
Google’s algorithms and other apps in the G Suite.

The majority of GHC faculty uses Google Drive to maintain files; as of April 2017 faculty and students store
more than four million files using nearly twenty terabytes of drive space. These files are accessible from any
device, continuously saved, and backed up by Google. In addition to the backups by Google, GHC uses an
additional third-party backup application. In the highly unlikely event of failure or data loss by Google,
GHC would be able to recover all data from the last overnight recovery point.

Granada Hills Charter also maintains several file servers on site, used primarily by administration and office
staff. The files on these servers are not accessible off-site and are backed up nightly to a separate server on-
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site and a third party off-site backup. Given the advantages of using Google Drive (or other cloud based
storage), one of the goals of the technology department is to move more users to Google Drive.

COURSE CURRICULUM GRADES TK-8 PROGRAM

English Language Arts (ELA)

The ELA curriculum will have developmentally appropriate systematic instruction and built in diagnostic
support in developing students’ working knowledge of phonological awareness, phonics, vocabulary
development, syntax, and fluency. ELA learning will intersect with social studies, science, and math. Each
of the subjects will include vocabulary-building, comprehension, and writing activities.

Teachers will design a comprehensive curriculum that will include daily opportunities for students to
practice and improve reading, writing, listening, and speaking skills. Research has consistently shown that
students who spend more time actually reading and writing in school become better readers and writers.
To serve the needs of different students, visual, kinesthetic, drama, and musical literacy activities will
support lessons in reading, writing, and speaking English.

English Language Learners and students who struggle with reading and writing will be given additional
support with lessons using multiple modalities and through after-school tutoring, in ELA reading, writing,
and speaking skills. Advanced readers will be given appropriate reading material for their skill levels, and
practice comprehension skills through extension activities and more independent reading and writing
projects. Goals will be established for all students so that they are aware of their reading and writing levels
and take ownership of their progress.

Before the school year, the Charter School will require students to take the Fountas & Pinnell Benchmark
Assessment System. This will determine reading levels and will guide small group reading skills curriculum
along the continuum of literacy learning. Intensive small-group reading and individualized writing
interventions will be a key component to supporting struggling readers and writers. Leveled reading texts
will also be guided by the Fountas & Pinnell Leveled Literacy recommendations.

Teachers will design a system to showcase student writing such as publishing for the real world, writing
letters to real people, or showcasing student work in public areas such as the library. The goal of writing
lessons is for students to develop skills in self-expression and communication. Educational research
suggests that students take responsibility for quality work when these are intended for peer or public
readership.

Students will be exposed to a variety of genres and increasingly complex text. Reading level assessments will
be used to help students choose books for independent reading, and for teachers to plan guided reading
lessons. The reading program is designed to instill a love of reading and will include the following
components:

e Independent Reading: Every day students will engage in independent reading. To become

proficient readers, students must read a variety of text at an appropriate level. Through whole class
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and small group instruction, teachers will teach students how to choose appropriate independent
reading material and to monitor their own comprehension. During independent reading time,
teachers may be engaged in one-on-one reading conferences and/or work with small groups or

students who require additional reading support.

On-going Assessment: Assessment will be an important part of the reading program. At the
beginning of the year and at the end of each trimester, teachers will assess students' reading levels.
Additionally, teachers will use Informal Reading Inventories and conferences to assess progress on
an on-going basis. This information will guide students in choosing appropriate independent
reading books and help teachers differentiate instruction. The Charter School will also use the
Accelerated Reader Program to allow students to read and take comprehension assessments

individually.

Strategy Workshops/Mini Lessons: In the workshop/mini lesson format, teachers lead students in
developing comprehension strategies and fluency. Depending on the grade level and needs of the

students, mini-lessons may include think-alouds, shared reading, and interactive read-alouds.

Format Component Materials
Thematic Independent reading Teacher-selected non-fictional
Units in Content-specific literature study materials
other Content-specific writing Teacher-selected core literature
Content Vocabulary development Benchmark Advance
Areas Benchmark Advance (ELD)
Thematic Independent reading Wr%te From the Beg%nn%ng
Write From the Beginning and

Units Corpprehension and word analysis strategy Beyond
addressing session
essential Strategic and systematic writing lessons
PYP Shared reading/writing
questions Literature study

Guided reading

Word work
Interdisciplinary Independent reading
Reading Comprehension and word analysis strategy
Workshops session

Shared reading/writing

Literature study

Guided reading

Word work

Individual conferences

Interactive read-alouds
Interdisciplinary Strategic and systematic writing lessons Write From the Beginning
Writing Shared writing Write From the Beginning and
Workshops Independent and small group writing Beyond
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Individual conferences

Conventions lessons

To plan instruction, teachers will use professional books and resources by language arts specialists such as
Lucy Calkins, Stephanie Harvey, and Jane Buckner, Ed.S. For writing support, we will have a volume of
teacher developed materials and may consider materials available for IB PYP. These materials have a history
of success and they align with GHC’s instructional program.

For learning handwriting and keyboarding skills GHC will use the curriculum developed by the
organization “Learning Without Tears (http://www.lwtears.com/).”

Science

The NGSS content modules will raise the scientific literacy of students by engaging students in scientific
investigation and experimentation, incorporating real-life applications. These will be guided by the
National Research Council’s framework for science learning, which underscores the dynamic nature of
science. As stated in the National Academies (2013) “Science comprises a body of knowledge and evidence-
based theories” which prepare students for critical thought and literacy requirements to solve the complex
problems of the 21* century.

The science program will be guided by A Framework for K-12 Science Education: Practices, Crosscutting
Concepts, and Core Ideas, developed by the Board of Science Education. Each content module of the science
curriculum will present three dimensions of the new standards in science, engineering, and technology:
practices, crosscutting concepts, and disciplinary core ideas (NGSS, 2013). Four themes will guide the
composition of lessons: (1) Scientific investigations use a variety of methods; (2) Scientific knowledge is
based on empirical evidence; (3) Scientific knowledge is open to revision in the light of new evidence; and
(4) Science models, laws, mechanisms, and theories explain natural phenomena (NGSS, 2013).

Practices will engage students in scientific understanding of concepts through investigation and building
models and theories about the natural world, incorporating an understanding of how engineering and
science intersect. Inquiry activities will involve applications of cognitive, social, and physical practice.
Crosscutting concepts will build students” understanding of linkage in different domains of science and
engineering. These include: patterns, similarity, and diversity; cause and effect; scale, proportion, and
quantity; systems and system models; energy and matter; structure and function; stability and change.
Disciplinary core ideas provide key organizing concepts of each of the disciplines.

The science curriculum will be integrated within an interdisciplinary framework of units and themes while
building upon CCSS. Science learning will involve reading, writing, and speaking about scientific
phenomena, engineering practices, and the social implications of scientific and engineering practices.

Math

The math curriculum will stress not only procedural skills but more importantly, conceptual understanding
of mathematical concepts and their applications (Common Core State Standards Initiative, 2012). In
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transitional kindergarten and kindergarten for example, students will experience number values through
hands on learning, learning how numbers correspond to quantities, and learning how to put numbers
together and take them apart. In the middle school students will engage in hands on learning in geometry,
algebra, as well as probability and statistics.

Each content module of the math curriculum will be structured along the new core standards for
mathematical practice and the standards for mathematical content: (1) Make sense of problems and
persevere in solving them; (2) Reason abstractly and quantitatively; (3) Construct viable arguments and
critique the reasoning of others; (4) Model with mathematics; (5) Use appropriate tools strategically; (6)
Attend to precision; (7) Look for and make use of structure; and (8) Look for and express regularity in
repeated reasoning.

In the PYP and the MYP programs, Math units will begin with hands on activities. Instruction will
emphasize the use of mathematical language and reasoning while involved in problem-solving. For example
as part of a unit on volume and surface, students will progress through a series of problems using unit cubes.
They might begin by building rectangles with an assigned number of cubes. Next, a teacher might present
a series of problems using the cubes. These problems will be differentiated by student ability. Using pre-
and formative assessments, teachers would identify students with an advanced understanding of volume
and those who may need additional support. More advanced students might be presented with more
complex shapes or complex numbers. Students needing additional support might have simpler problems
or be assigned to work with the teacher in a small group for part of the session. After the students have had
opportunities to experience the concept the symbolic representation of Volume = length x width x height
would be introduced.

Students will continue to hone this of concepts understanding through more specific practice. As an
example, lessons may typically begin with a brief mental math warm-up. The teacher may post a math
problem such as 13 x 27 which students work on for a few minutes independently. Multiple methods of
mathematical reasoning may be used to solve the problem. For the rest of the lesson, students may engage
in whole class, small group, or individual work. For example, during the unit on volume and surface area,
the class might have a menu of activities designed to reinforce and extend their conceptual understanding.
The teacher would post activities that students are responsible for completing over the course of a week.
Granada Hills Charter may work with Silicon Valley Math Initiative, (http://www.svmimac.org/home.html)
Southern California division, Math for America (https://www.mfala.org/), Los Angeles, and Math Solutions
(www.mathsolutions.com) and have access to a large library of resources including professional
development, performance assessments, curriculum, and instructional tools.

Social Studies

The social studies curriculum will build awareness and develop analytical, social, and empathic skills so
students learn to make informed and rational decisions for personal growth and the public good in the
context of a culturally diverse democratic society and an international mindset.
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Each content module of social studies builds civic competence and prepares students for positive and
thoughtful engagement, promoting ideas and values of civil society, empathy, and creativity. Through
inquiry and solutions-oriented lessons, students will learn through hands-on and context- based learning
strategies, the skills of data collection and analysis, collaboration, decision-making, and problem-solving.
Students will value diversity, including similarities and differences based on race, ethnicity, language,
religion, gender, sexual orientation, exceptional learning needs, and other educationally and personally
significant characteristics of students (National Council for the Social Studies, 2011).

Thematic strands, for example, “time, continuity, and change”; “individual development and identity”;
"production, distribution, and consumption”, “science, technology, and society,” will engage students in
analytical understanding of the growth and dynamics of human civilization, both in personal and societal
contexts. Lessons will draw from disciplines in the social sciences, including anthropology, archeology,
economics, geography, history, law, philosophy, political science, psychology, religion, and sociology. These

lessons will be tied to the essential question units as proposed by the PYP framework.

Thematic units in social studies will draw from a variety of resources and materials. Understanding how
perspective influences information and decision-making from individual to societal levels necessitates
drawing from a variety of materials, recognizing patterns, and connecting one’s context to societal and
historical phenomena. Students will learn from primary materials including interviews, observations, visual
images, videos, field trips, and written documents. To organize the themes, teachers will take inspiration
from Teacher Curriculum Institute’s (TCI) Social Studies Alive! (K-5) and History Alive (6-8).

Physical Education

Physical Education (PE) seeks to develop life-long habits of building physical strength and dexterity.
Students will be exposed to a variety of age appropriate physical movement activities that will suit a variety
of learning styles and skills and that are aligned to the State Content Standards. Physical Education will take
place daily. PE develops students’ awareness of how the body moves and how physical activity impacts other
parts of their life. For instance, students may learn how physical activity can relieve stress or help with focus
through practices of deep breathing and yoga. PE activities will develop a range of physical and athletic
skills, as well as habits of teamwork, cooperation, and fair play.

Visual & Performing Arts

Visual and performing arts are integral components of the curriculum in the PYP and MYP programs.
Supported by the curriculum developed by the Getty Center called the “Incredible Art Department”
(https://www.incredibleart.org/links/toolbox/curriculum.html), students will discover through practice the
elements of art and composition and the visual arts genres in art history. They will use their skills in artistic
practice with the multi-sensory, multi-modal way to access and interact with core subject areas.
Additionally, students will be encouraged to use the arts as a way to communicate their understanding and
learning. For example, students may develop a theatrical piece as the culmination of a study of a historical
era or enter an art competition for real life experience.

COURSE OFFERINGS GRADES 6-8
All courses are CORE/COLLEGE PREPARATORY unless noted (Non-Core/Non College Preparatory)
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English 6

The focus of reading instruction in English 6 will be on continuing to make students more engaged readers
through annotation and discussion of important themes in each text as guided by the MYP framework and
the CCSS ELA Standards. Throughout the year, students will annotate text using various methods such as
circling unknown words, asking questions, responding to the text, using highlighters meaningfully to
distinguish components of the texts and other important details. As teachers collaborate and plan all
contents with an interdisciplinary approach, students will students receive reading questions for
comprehension and discussions with a focus on summarizing, questioning, clarifying, and predicting.

At the end of each unit, students will participate in a writer’s workshop wherein they compose various styles
of writing, including narrative, literary analysis, persuasion, and exposition. These workshops will walk
them through the layout of essay writing, with focus on citing and explaining textual evidence to support
their arguments. Students will use the SEE-IDA - state, exemplify, elaborate, interpret, demonstrate and
analyze — method and other teacher developed instructional strategies and mnemonics to respond to
literary and other writing.

English 7

In this course students will continue to explore many writing genres such as expository, persuasive,
collaborative writing and analytical essays in order to strengthen and enhance their reading and writing
skills. Interdisciplinary writing will help students bridge their understanding of subjects and help them
understand and relate to the interconnectedness of the world. They will analyze the connections between
the texts they read, other contents and the real world. Throughout this course, students will read a variety
of short stories, novels, essays, and poems governed by the principles of the MYP framework. Literature in
this course is used to sharpen reading skills, develop vocabulary, and improve comprehension and
strengthen identification of literary elements such as theme, plot, characterization, and figurative language
and the overall impact of literature on society.

English 8

Students will continue to go in depth and develop analytical skills. Students will develop their analytical
minds as they read a variety of texts that span several genres and come in many forms at or above grade
level. They will learn about extrapolating a text through annotation and understanding each author’s
purpose within varying genres. Through reading and Socratic seminars they begin to foster the skills needed
to tackle different levels of understanding in Bloom’s taxonomy and gain a greater understanding and
appreciation of differing viewpoints.

Mathematics
Mathematics at grades 6-12 is organized into the conceptual categories defined by the Common Core
Standards:

e Number and Quantity

e Algebra and Functions

e Modeling

e  Geometry

e  Statistics and Probability
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These conceptual categories offer a starting and connecting point for all mathematics courses at GHC. In
addition, the Common Core “Standards for Mathematical Practice” provide a framework for what students
across grade levels should be able to do in each math class. These practices describe what it means to really
“do” mathematics and are extensively reflected in teacher assessment and curriculum material.

Standards for Mathematical Practice

e Make sense of problems and persevere in solving them.

e Reason abstractly and quantitatively.

e Construct viable arguments and critique the reasoning of others.
e Model with mathematics.

e Use appropriate tools strategically.

e Attend to precision.

e Look for and make use of structure.

e Look for and express regularity in repeated reasoning.

California Department of Education. (2010a). California’s common core state
standards. http://www.cde.ca.gov/ci/cc/

Emphasis is placed on using mathematics to grasp and solve unfamiliar problems that may not match
examples the student has seen before. Students will be encouraged to find patterns of reasoning, make and
test conjectures, try multiple representations (e.g., symbolic, geometric, graphical) and approaches (e.g.,
deduction, mathematical induction, linking to known results), analyze simple examples, make abstractions
and generalizations, and verify that solutions are correct, approximate or reasonable. Students will also be
encouraged to rationalize each concept and skill. Students will gain confidence and fluency in handling
formulas and computational algorithms: understanding their motivation and design, predicting
approximate outcomes and computing them and applying them in real life situations.

Granada Hills Charter’s goal is to highlight mathematics as an integral part of the world around us. The
teaching team will strive so our students see mathematics as an artistic, logical, and problem-solving
endeavor woven into everyday applications. This approach will encourage students to use, interpret, and
analyze the mathematical phenomenon present in everyday life and in more specialized career fields such
as computer programming, engineering, architecture, actuarial sciences, Graphic Design, and more.

Math 6
Math 6 as based on the precepts of the CCSS and has five main areas of focus: operations with rational
numbers; ratios and rates; writing, interpreting, simplifying, and solving expressions and equations;

probability and statistics; and foundations of geometry. Teachers will have the ability to create curriculum
that aligns the CCSS with the MYP framework.

Building on previous understandings, students will explore the meaning of each category of the full system
of rational numbers including fractions, decimals, and integers. Students will demonstrate understanding,
mastery, and fluency when performing operations with rational numbers. Building on this foundational
knowledge or rational numbers, students will use reasoning to solve ratio and rate problems about
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quantities. Connecting equivalent fractions to ratios and rates allows students to derive and extend
understandings of relative sizes of quantities. These connections allow students to solve problems using a
variety of representations and techniques including pattern recognition, linear graphing, and algebra. While
rates and ratios provided an insight into a window of algebraic thinking, students will further develop their
understanding and use of variables and algebra.

Building on and reinforcing their understanding of numbers, students will begin to develop their ability to
think statistically. Students will recognize that a data distribution may not have a definite center and that
different ways to measure center yield different values. Students will recognize that a measure of variability
can also be useful for summarizing data because two very different sets of data can have the same mean and
median yet be distinguished by their variability. Students will learn to describe and summarize numerical
data sets, identifying clusters, peaks, gaps, and symmetry, considering the context in which the data were
collected.

Students in grade 6 will also build on their geometric understanding and reasoning about relationships
among shapes to determine area, surface area, and volume. Students will find areas of right triangles, other
triangles, and special quadrilaterals by decomposing these shapes, rearranging or removing pieces, and
relating the shapes to rectangles. Using these methods, students will discuss, develop, and justify formulas
for areas of triangles and parallelograms. Students will also prepare for work on scale drawings and
constructions in grade 7 and vertical articulation between teachers will be instrumental in meeting students’
needs or bridging gaps in learning.

Pre-Algebra

Pre-Algebra has four main areas of focus: developing understanding of and applying proportional
relationships; developing understanding of operations with rational numbers and working with expressions
and linear equations; solving problems involving scale drawings and informal geometric constructions, and
working with two- and three-dimensional shapes to solve problems involving area, surface area, and
volume; and drawing inferences about populations based on samples.

Building on Math 6 foundations in ratios and rates students will expand their knowledge and understanding
of these concepts by using proportionality to solve a wide variety of percent problems, including those
involving discounts, interest, taxes, tips, and percent increase or decrease.

Students will develop a unified understanding of number, recognizing fractions, decimals, and percent’s as
different representations of rational numbers. Students once again must demonstrate mastery and fluency
of addition, subtraction, multiplication, and division to all rational numbers, maintaining the properties of
operations and the relationships between the operations. Developing algebraic reasoning and problem
solving skills will continue to be a focus as students use arithmetic of rational numbers to formulate
expressions and equations in one variable and use these equations to solve problems.

Students will continue their work with area from grade 6, solving problems involving the area and

circumference of a circle and surface area of three-dimensional objects. In preparation for work on
congruence and similarity in Algebra and Geometry students reason about relationships among two-
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dimensional figures using scale drawings and informal geometric constructions, and gain familiarity with
the relationships between angles formed by intersecting lines. Students will solve real-world and
mathematical problems involving area, surface area, and volume of two- and three-dimensional objects
composed of triangles, quadrilaterals, polygons, cubes, and right prisms.

Probability and statistics is once again incorporated to build on student’s previous work with single data
distributions to compare two data distributions and address questions about differences between
populations. Students will begin informal work with random sampling to generate data sets and learn about
the importance of representative samples for drawing inferences. These skills will also be applied in their
science classes.

Algebra 1

The Algebra course is composed of four major units of study: Solving equations and inequalities, linear
functions, quadratic functions, and rational expressions. In each of the major units of study, concepts will
be explored using multiple representations so that students develop essential procedural and conceptual
understandings in Algebra.

The basic foundations of the algebra curriculum are developed in the first unit of study. The central theme
of this unit will involve solving multistep equations and inequalities. Students will be proficient in these
skills which will then be applied to writing and solving multistep equations and inequalities for word
problems. Each of the concepts in the first unit will be continuously revisited and reinforced throughout
the remainder of the course.

During the second unit, students will use algebra to generalize, interpret, and analyze key patterns observed
when working with linear functions. Particular attention will be paid to patterns that relate to the concept
of slope and how this concept manifests in graphs, tables, and equations. Students will also explore multiple
methods of graphing linear functions including: creating a table; finding the x- and y- intercepts; using the
slope- intercept form; and point slope form. With a strong linear functions foundation, students will
transition into applying procedural graphing knowledge and skills to more conceptual tasks as they solve
systems of equations and inequalities both graphically and algebraically.

During the quadratic functions unit, students will begin to master the basic factoring techniques used
extensively in the remainder to the Algebra curriculum. The concept of factoring will then be applied to
graphing, analyzing, and interpreting the relationship between quadratic equations and their graphs.
Students will also need to master multiple factoring techniques including completing the square and using
the quadratic formula. Students will then begin to apply their procedural knowledge to more conceptual
tasks as they solve physical problems including motion, force, gravity, and acceleration.

The final unit of study will emphasize computational mastery in a more complex algebraic manner.
Students will apply basic techniques of adding, subtracting, multiplying, and dividing as they simplify
rational expressions. Students will also expand their skills and knowledge of operations with fractions as
they apply these skills to solving rational equations.
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Geometry

The course will allow students to strengthen their inductive and deductive reasoning as they examine and
develop arguments, contradictions, and proofs. A significant amount of definitions, postulates, and
theorems will need to be mastered by students as they perform basic proofs and then apply these proofs to
real world problem solving situations. The course includes several major units of study beginning with the
basic components of geometry and then proceeding to concepts involving two and three-dimensional
geometric figures. The basic components unit includes a review of key notations and visual representations
that will be used throughout the course. Central to this unit are the angles relationships and properties that
emanate from parallel lines cut by transversals.

Building on the basic components of geometry, the next unit relates to an extensive examination of
triangles. Students will work extensively with two column proofs of triangle congruence and similarity. The
triangle unit continues with a closer examination of right triangles. Students will know and apply the
Pythagorean Theorem, Distance Formula, special right triangle relationships, and trigonometric functions
to find unknown lengths and angles in right triangles.

The focus of the course then transitions to a more general investigation of the properties of two-dimensional
figures including the relationships between angles and sides, and area and perimeter. Students then
investigate the relationships and properties of three-dimensional figures involving computations and
problem solving related to volume and surface area. Students will also develop theorems related to chords,
secants, tangents, inscribed angles and polygons. These theorems will then be applied to problem solving
situations that involve missing angle and arc measures, as well as finding the length of arcs, chords, tangents,
and secants.

For students progressing above and beyond the requirements of these courses, differentiated instruction for
additional challenges will be available and students will be required to demonstrate mastery using multiple
perspectives that include but are not limited to: written analysis of concepts and connections; visual
representation and manipulation; symbolic notation and justification; and relevant connections to real
world situations.

Grade 6 Earth Science

In addition to the integrated science concepts that students learn in TK - 8 PYP, grade 6 students will
deepen their understanding of the concepts of earth science. Students will understand how Earth’s systems
operate by modeling the flow of energy and cycling of matter within and among different systems. Students
will investigate the controlling properties of important materials and construct explanations based on the
analysis of real science data. Students will understand the ways that human activities impact Earth’s other
systems. Students use many different practices to understand the significant and complex issues
surrounding human uses of land, energy, mineral, and water resources and the resulting impacts of their
development. Students will examine the Earth’s place in relation to the solar system, Milky Way galaxy, and
universe. Students will create models of the solar system to explain astronomical and other observations of
the cyclic patterns of eclipses, tides, and seasons. Students will examine scientific data in order to
understand the processes and events in Earth’s history.
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Grade 7 Life Science

The grade 7 science class will focus on the life science disciplinary core ideas from NGSS. The life sciences
focus on patterns, processes, and relationships of living organisms through four core ideas. Lessons will
reinforce organisms and go in depth into the many processes and structures. Our focus then broadens to
consider organisms in their environment—how they interact with the environment’s living (biotic) and
physical (abiotic) features. The core ideas in the life sciences will culminate with the principle that evolution
can explain how diversity that is observed within species has led to the diversity of life across species through
a process of descent with adaptive modification.

Students engage in practices to apply their knowledge of core ideas and crosscutting concepts by not only
in the sciences but connecting them to other disciplines by 1. Asking questions and defining problems
(engineering); 2. Developing and using models; 3. Planning and carrying out investigations; 4. Analyzing
and interpreting data; 5. Using mathematics and computational thinking; 6. Constructing explanations and
designing solutions (engineering); 7. Engaging in argument from evidence; and 8. Obtaining, evaluating,
and communicating information.

Grade 8 Physical Science

Physical science is composed of two major units of study with investigation and experimentation as an
underlying theme throughout the course. Students will explore the concepts of basic physics and basic
chemistry, and will establish a solid foundation upon which they can build for their high school science
courses as well as maintain the integrity of the MYP framework.

Throughout the basic chemistry units, students will explore the properties of matter from subatomic
particles to biological macromolecules. Specific topics will include density, structure of matter, reactions,
periodic table organization and trends, and chemistry in living systems.

The basic physics units will address concepts of basics kinematics, including motion, and forces. We will
also cover the role of gravity in forming and conserving the composition of solar system, stars and galaxies.
Students will design and conduct experiments whenever possible to attempt to discover the underlying
principles, laws and theories woven throughout physical science. Students will be required to collect
evidence, state relationships between variables, and draw evidence-based conclusions from lab data.

Social Science

Grade 6 Ancient Civilizations

Since transdisciplinary understanding and complexity is built into the very core of the MYP program, it is
difficult to allocate specific units to a grade level. In the event of teachers building the interdisciplinary
units, these grade level unit allocations may change and evolve. The IB curriculum requires teachers to build
the POI and flexibility is an essential component of curriculum development.

Ancient Civilizations will take us on a journey from the very beginning of human history to the formation

of the first sophisticated societies. Students will learn about how evolutionary changes made it possible for
early humans to adapt and survive in a brutal environment to establish communities, kingdoms, city-states,
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and empires. The students will look at major turning points such as the agricultural revolution.
Understanding of ancient river civilizations such as Mesopotamia, Egypt, Greece, Rome, India and China
will be analyzed through multiple lenses - geography, religion, art, political structure, economy, and society.
In doing so, students will develop higher levels of critical thinking by considering why civilizations rise and
fall alongside acknowledging their contributions to society. Students will analyze the interactions among
the various cultures emphasizing their enduring contributions and the link between the ancient and
contemporary worlds.

Grade 7 Medieval History

Beginning with the fall of the Roman Empire and continuing through the Enlightenment, this class will tour
through the events that shaped the modern world. Powered by hands-on simulations and experiential
exercises, the CA Standards-based curriculum takes students on an unforgettable journey through time.
This course is designed to provide a lens of the early medieval world in Western Europe, Asia, Africa and
the Americas. As the New and Old World have been discovered through exploration, students examine a
world perspective of the exchange of people, goods, and ideas. New economic systems arise and social
hierarchies are compared in societies in Western Europe, China, India, Africa and Mesoamerica.

In Western Europe, students will examine religious and political development beginning from feudalism to
the Magna Carta in which the powers of the monarchy were limited. Though religious and secular art were
both prominent, the ideals of the Catholic Church played an important role in the way individuals lived.
The corruption of the Catholic Church led to newfound Christian sects that are still prevalent today. This
notion of religion vs. reason during the Enlightenment led many to question the ideologies of the Catholic
Church especially in the realm of politics. This segues into the Scientific Revolution where skepticism was
challenged with proof and facts.

Such political and religious developments are seen throughout the rest of the world as students study the
origins and spread of Islam, Christianity and Judaism. Students study China’s political development and its
influence on Japan’s feudal society and “Golden Age.” As students unravel more knowledge on the East,
they move towards the New World by understanding how the growth and spread of West African Societies
played a role in European exploration and the rise and fall of the Meso American civilizations.

Grade 8 Early American History
In eighth grade history, students will learn the significance of the earliest colonists by exploring the
development of social, economic, political structures and how they impacted society.

The course will open with an examination of the collision of Native, European, and African people on the
continent and the formation of the Thirteen Colonies followed by the formation of the Constitution
Students explore the challenges of the newly formed government, the role of leadership and the art of
diplomacy that makes nations successful.

The course continues with the nation's rapid westward expansion and the resulting impact on Native
Americans, Mexico, and tensions between slave and free states. A detailed explanation of the causes, course,
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and consequences of the Civil War follows with a focus on Reconstruction’s failure to secure equal rights
for African Americans.

Visual and Performing Arts
The standards for visual and performing arts are as follows:
e  Artistic Perception
e Creative Expression
e Historical and Cultural Context
e  Aesthetic Valuing

e Connections. Relationships and Applications

Students will explore the techniques of a wide range of artists that will allow them to develop their own
artistic processes. The curriculum will be woven into other disciplines and allow for students to think
creatively, make connections, appreciate the arts and develop their “whole” person. The benefits of arts
education include:
e Enhance problem-solving skills, critical thinking skills, and learning in other subject areas
e Exposure students to a variety of cultures; develop empathy, tolerance, and openness in working
with others
e Prepare students for success in college and in the 21* century workforce through innovation,
creativity, and imagination
e Promote school culture, build a sense of community within the school, create ties to surrounding
communities and provide a fun and challenging learning environment
e Provide opportunities for development in creativity and expressive power, accountability,
collaboration, perception, self-confidence, performance/stage presence, improvisation, and

expressive outlet.

Visual Arts (Non-Core/Non College Preparatory)

Art 1 is a California Visual Arts Standards foundational visual arts course. This class introduces students
to the elements of art and principles of design, focusing on line, shape, color, form, space, balance, contrast,
pattern, emphasis, and unity. Students will explore a variety of materials such as pencil, colored pencil,
paint, watercolors, oil and chalk pastels, and ink. Students will learn how to apply the rules of perspective
in a work of art, learn about proportions of the face, and how to create interesting and successful
compositions. In addition to creating art, students read, write, and discuss art. Looking at a variety of
worldwide traditions, and criticism are important components of the class. Students will learn how to
describe and analyze works of art, as well as develop their own informed opinion about successful art.

Art 2 will be a continuing art course for students who desire to continue their artistic journey. Students will
have more flexibility to develop skills they have learned by challenging and challenging individual though t
and artistic expression. Art history and critiques will be important parts of the curriculum, and students
will continue to develop their abilities to read, write, and discourse about art.
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Performing Arts (Non-Core/Non College Preparatory)
In the Performing Arts students will,
e Comprehend how techniques and practices of dance, music, and visual art are used for creative
thought and artistic expression
e Execute basic production processes in the areas of dance, singing, stage direction, choreography,
and design
e Acquire knowledge of diverse historical and multi-cultural dimensions and traditions of dance, art,
and music
e Formulate assessments of quality, both, creatively and critically in works of dance, art, music, and

other related art forms.

Elementary and Middle School Dance (Non-Core/Non College Preparatory)
Students will continue self-expression through the medium of dance. The goal is
e To foster independent thinking and to provide students with a nurturing and challenging
educational environment through a rich diversity of dance disciplines, techniques, technologies,
and productions.
e To provide superior teaching and individualized mentoring; the classroom will focus on the studio,

the stage, and incorporating cross-curricular lessons and projects.

All students in every skill level, grades TK-8 will explore the traditional and non-traditional art forms. This
will be accomplished through opportunities to learn about the history and context of each style, genre-
specific terminology, technical skills, viewing and critiquing the aesthetics of dance, and creating and
performing works in each genre. All of these elements will culminate with opportunities for students to
perform in annual concerts, community events, competitions, and school events.

Physical Education (Non-Core/Non College Preparatory)
The health and physical fitness California Content Standards support nutrition and healthy choices that
improve the quality of life. Students demonstrate knowledge and understanding through the performance
of exercises, written examinations and observations by the instructor. The goal of Physical Education class
is to enhance knowledge in physical activity and fitness while helping each student understand the
importance of achieving a healthy lifestyle. Physical Education is divided into these three focus areas:
e Motor skills, movement patterns, and strategies needed to perform a variety of physical activities
e Physical fitness for health and performance, fitness concepts, principles and strategies.

e Psychological and sociological concepts, principles, and strategies

Middle School Physical Education will engage all students on a daily basis and promote staying active.
Awareness of good nutrition and overall good health that contributes to students’ health and wellness to
become productive members of society is essential to adopting a positive lifestyle. Along with regular
exercise routines, GHC will offer team sports like flag football, basketball, baseball, soccer and also try and
incorporate some non- traditional sports like ultimate frisbee, team handball and rugby. Students will be
provided with opportunities to improve their health-related physical fitness as well as understand advanced
concepts related to physical fitness and physical activity. This course will also provide a setting for
adolescents to learn appropriate social interaction, communication and leadership skills.
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COURSE OFFERINGS GRADES 9-12 PROGRAM

All courses are CORE/COLLEGE PREPARATORY unless noted (Non-Core/Non College Preparatory)
The core UC/CSU A-G standards-based curriculum has a College Board number and courses are approved
by the University of California Office of the President (UCOP) for all ninth through twelfth grades. Granada
has a clearly articulated highly effective curricular plan generating a current 96 percent graduation rate with
90 percent of graduates consistently attending 2-year or 4-year colleges and universities. A guaranteed
standards-based curriculum is one that provides for each essential subject area the specific content to be
known and understood and the specific skills to be acquired. The California State Board of Education and
State Superintendent of Instruction have adopted standards-based curricula for the subject areas of
language arts, mathematics, science, social studies, visual and performing arts, health, physical education
and world languages and cultures. Granada uses the California standards as the center of its academic
programming to meet accreditation standards as established by the governing board of the Western
Association of Schools and Colleges. Courses are offered in applied technical arts, English language
development, English language arts, physical education, mathematics, science, social science, special
education, visual and performing arts, and world/heritage languages. Students access the core curriculum
in their college preparatory or academic program classes.

CURRENT ACADEMIC PROGRAM DESCRIPTIONS

The Granada Guaranteed Curriculum (GGC) Academic Program is designed for students who want the
most flexibility in course selection. GGC provides access to all honors and AP courses. Within the GGC,
students have the opportunity to select an interest strand from the following: Math and Science, Humanities
and Arts, Business and Economics, and Social and Behavioral Sciences. The interest strands consist of a
series of required and elective courses.

The Global Human Initiative Program (GHI) is a clustered program. The focus of this program is on
philosophical, historical, and literary ideas on social justice. The team includes teachers from the arts,
sciences, and math. The GHI teaching staff is passionate about supporting community, growing empathy,
and working collaboratively to make people’s lives better. Teachers work on aligning skill instruction across
departments to help students engage in projects for social change.

The Humanitas/New Media Program (HU/NM) is a program with two cohorts in each grade level. The
focus of this program is a liberal arts curriculum that incorporates fine arts, digital media, and film
production in a project-based interdisciplinary, team-taught approach. Students interested in a strong
academic program that is supported by teamed teachers who provide a nurturing environment will enjoy
this program.

The iGranada Program (iGz) is a blended learning program that incorporates both online learning and
face-to-face instruction allowing for full flexibility of student programs and student support. The program
is designed with a unique and flexible collegiate-like schedule allowing access to the full high school
experience. Students engage in a variety of instructional strategies for success; project-based learning,
collaboration, seminar instruction and peer interaction.
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The iGranada Digital Arts and Sciences Program (iGD) is a blended learning program that incorporates
both online and face-to-face instruction designed for students interested in careers in digital arts and media
while accessing the comprehensive high school experience. Course sequences include coding, app building,
website design, vid