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Section 1. District Overview (Q 1-16)
Grants Pass School District 7 is located in the Southern Oregon city of Grants Pass and boasts a mild
climate at a posted elevation of 935 feet. The school district encompasses 24.6 square miles and much
local activity happens in and around its feature attraction, the Rogue River. One can’t be in town long
before noticing the city’s famous sign, “It’s The Climate”. The school district is comprised of 6
elementary schools, 2 middle schools, a high school, and several alternative learning facilities. The
district demographics are distributed among several tables below. English Learners (EL) represent 1.8%
of the total student population.
Table 1. Student Ethnicity 2014-15 (Q 1, 2, 3)
Student Ethnicity
American Indian/ Alaskan Native
Asian/Pacific Islander
Black
Hispanic
White
Multiracial
Decline to respond
District 7 Total

Total Number
54
53
26
782
4558
357
13
5843

% of total
population
.9%
.9%
.4%
13.4%
78%
6.1%
.2%

Notes

Table 2. EL Distribution 2014-15 (Q 4, 5, 6, 13, 14, 15)
Distribution of students qualifying for EL services (all LEP); current, exited, and EL waiver currently enrolled in
GPSD7
#
% ELL
Data
Description
Notes
Students Population
Collected
EL Active/Waive/Monitor
EL District
144
100
5/5/15
% from Active/Waive/Monitor
EL Active
94
65%
5/5/15
Includes alt ed students
EL/Sped w/primary disability
20
14%
5/5/15
Specific Learning Disability
8
6%
5/5/15
Communication Disorder
7
5%
5/5/15
Other Health Impaired
2
1%
5/5/15
Autism Spectrum Disorder
1
<1%
5/5/15
Hearing Impaired
1
<1%
5/5/15
Emotionally Disturbed
1
<1%
5/5/15
EL/504
0
0
5/5/15
EL/TAG
0
0
5/5/15
Monitor years 1 and 2
36
25%
5/5/15
re-enter after 5 yrs. Mexico
Reenter ELD
1
<1%
5/5/15
Waive EL service
14
10%
5/5/15
Exited between 9/03-6/15
Former EL students
58
5/5/15
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Table 3. Monitor Students: Exited from EL Services 2012-2014 (Q 11, 12)
Grade
Monitor Year 1
1st
2nd
3rd
4th
5th
6th
7th
8th
9th
10th
11th
12th
Total

0
2
2
3
4
2
1
2
1
1
0
3
21

Table 4. (Q 4, 7)
Elementary School
Allen Dale Elementary
Highland Elementary
Lincoln Elementary
Parkside Elementary
Redwood Elementary
Riverside Elementary
North Middle School
South Middle School
Grants Pass High School

Monitor Year 2
0
0
0
0
2
6
4
0
0
2
1
0
15

School-wide Title 1A
Yes
Yes
Yes
Yes
Yes
Yes
No
No
No

EL Program
No
No
Yes
No
Yes
No
Yes
No
Yes

EL % total population
0.2%
0.5%
9.4%
1.0%
6.8%
0.4%
1.5%
0%
0.4%

Table 5. AMAO Summary: Annual Measurable Achievement Objectives (Q 8, 9, 10, 16)
School Year

LEP
Collection
Count

AMAO
#1

2004 – 2005

#

Not Met

2005 – 2006

113

2006 – 2007

AMAO #3

Overall AMAO
Designation

Met

Met

Not Met

Not Met

Met

Met

Not Met

123

Met

Met

Met

Met

2007 – 2008

120

Met

Not Met

Not Met

Not Met

2008 – 2009

128

Met
52.56%

Not Met
22.5%

Met

Not Met

AMAO 2A

AMAO 2B

4

Met
16.92%

Met
28.57%

Not Met
(middle school
math)

Not Met

2009 - 2010

141

Met
62.76%

2010 – 2011

135

Not Met
48.91%

Met
19.84%

Met
35.71%

Met

Not Met

2011-2012

127

Met
65.52%

Met
24.6%

Met
40%

Not Met

Not Met

2012-2013

119

Not Met
36.47%

Not Met
15.97%

Not Met
26.32%

Not Met

Not Met

2013-2014

128

Met
68.89%
N=65

Met
18.18%
N=20

Met
33.33%
N=6

Not Met

Not Met

Section 2: School District Information on Program Goals (OCR Step 1) (Q 17-25)
Educational Theory and Approach
Lincoln and Redwood Elementary Schools use pull-out instruction for English Language Development
(ELD) to support sheltered English instruction in regular classrooms. North Middle School and Grants
Pass High School schedule an ELD class as a regular elective class. (Q 17)
District 7 uses the Systematic English Language Development (SELD) and Constructing Meaning
Instructional units published by EL Achieve to ensure our EL students acquire English language
proficiency1(Dutro & Moran, 2003). These models correlate to the Oregon ELD Standards, incorporate
language functions and forms, and facilitate a focus on language fluency (Dutro & Moran, 2002).
The Sheltered Instruction Observation Protocol (SIOP) is a research-based observation instrument that
has been shown to be a valid and reliable measure of sheltered instruction (Guarino, Echevarria, Short,
Schick, Forbes, & Rueda, 2001). District 7 continues its efforts to support annual SIOP
training opportunities for instructional staff through the SOESD and in-district trainers. (Q 18)

Educational Goals
For the 2014-2015 school year, our goals for English language proficiency are: (Q19)
● AMAO #1: 48.5% of ELs demonstrating growth on ELPA based on individual growth target.
● AMAO #2A: 9.5% of LEP students will attain proficiency at the end of the school year which is
.5% increase over previous year.
● AMAO #2B: 28.0% of LEP students will attain proficiency at the end of the school year which is
1% increase from the previous year

1

(Dutro & Moran, 2003). The model uses first-language support as necessary (August & Hakuta, 1997; Cummins, 2000; Fillmore & Snow,
2000; Fitzgerald, Garcia, Jimenez, & Barrera,2000; Gersten & Baker, 2000; Goldenberg, 2001; Tharp, 1997; Dutro & Moran, 2002), and its
design is directly correlated to the new Oregon English Language Proficiency Standards. Throughout the year, students are taught lessons
which incorporate the grammatical forms and functions, with an emphasis on language fluency (Dutro & Moran, 2002).
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Progress toward this goal is measured by annual ELPA scores and students’ regular report cards that
summarize classroom performance. Additional assessments are the ADEPT, to in-program assessments
from Systematic ELD Instructional Units and Constructing Meaning. ELD Teachers have created a
formative assessment bank that will also support us in determining the effectiveness of our instruction.
(Q 21)
For the 2014-2015 school year, our district’s educational goals for core content knowledge are aligned
to state assessments as determined by the growth model for AMAO#3 (Q20). With this being a
transition year for state assessment it will be difficult for us to measure true student growth in
accordance with this accountability measure. Once we get student data for new state assessments we
will plan our 2015-16 goal accordingly. In the meantime it is our intent to use student grade reports for
academic areas to assess if students are meeting state standard targets.
Measures used to determine the effectiveness of core content knowledge will include outcomes from
universal screening data (elementary level), in-program assessments and/or common assessments
developed by teacher teams, student grades, and state assessment outcomes. (Q22)
Longitudinal data collection (Table 5) provides a summative representation of district progress towards
AMAO targets. Formative assessment data collection will occur throughout the instructional year.
Assessment tools based on SELD material were developed in 2012-13 and were implemented in the
2013-14 school year. (Q 23)
Long term educational goals for all students, including ELs, are listed in Board policy IA. It is both
reasonable and prudent to expect that ELs will be making progress toward these goals while
participating in the EL Program. (Q 24)
The district’s instructional program shall help students develop (Q 25):
1. A solid foundation in the skills of reading, writing, problem solving, listening, speaking, critical
thinking and communication across the disciplines;
2. Skills in self-directed learning, thinking, reasoning, retrieving information and working
effectively alone and in groups;
3. A high degree of mastery in mathematics and science, and use of current technology;
4. A background in social studies, foreign languages and the humanities to the end that they will
function successfully and tolerantly in a participatory democracy and a multicultural nation and
world;
5. A background in the visual, performing and literary arts as unique forms of communication,
expression and cultural knowledge;
6. The knowledge and skills that will provide the opportunities to succeed in the world of work
and as members of families;
7. The knowledge and skills to take responsibility for their decisions, to make appropriate choices,
and develop positive health habits and physical fitness.
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Section 3: Identification of Potential EL Students (OCR Steps 2 and 3) (#26-36)
PHLOTE students are identified through the district Home Language Survey during the registration
process. All newly enrolling students (since 2006-07) complete a Home Language Survey (HLS). (Q 26)
If any of the HLS questions indicate a language other than English, an EL coordinator is contacted by
the receiving school’s registrar upon receipt of the HLS. The EL Coordinator will begin the screening
process to determine eligibility for participation in the EL Program. (See flowchart below). (Q 27)
District 7 uses the same screening and identification procedures for all that may qualify for English
Language Development (ELD) services, including Native Americans. Screening procedures, parent
contact, and appropriate student placement will be completed within 30 days at the beginning of the
school year and within two weeks during the school year. The EL Program attempts to complete
screening within one day during the school year. Special student or family circumstances
(interpretation needs, mobility issues, etc.) are addressed by the EL Coordinator in collaboration with
other school personnel. This includes transition meetings for students entering public school with early
childhood service plans that address receptive/productive language issues. Specific programs of service
for these students are determined by a transition team that includes EL Program and SPED Programs
representation. (Q 28, 29, 30, 35)
The Grants Pass School District defines a student as EL and in need of ELD services using the following
“AND/OR” criteria below:
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 3 to 21 years old
 Is or going to
enroll in school
 Born outside the
U.S.

OR

 Native, primary,
home language
not English

OR

 Native American
 Native Alaskan
 Resident of the
outlying areas

AND
 Environment- language other
than English has a significant
impact on English proficiency

*********************************OR********************************
 Migratory (migrant)
 Native language not English
 Come from an environment- another
language is dominant (not English)

AND
Difficulties in speaking, reading, writing, or understanding English are
sufficient to deny the student…
 The ability to meet state proficiency levels of understanding English
 The ability to be successful in English instruction classrooms
 The opportunity to participate fully in society

Screening for English Learner Eligibility
New student completes a Home Language Survey in registration documents

1st level screening: registration documents reviewed at registrar level

NO: NO EL screeningcontinue
enrollment/registration

1. Survey indicates a language
other than English (L2):
2. EL Coordinator interview
determines L2 meets
“and/or” criteria

YES- screen for EL
eligibility prior to
completing
registration or
enrollment

2nd level screening: EL staff (coordinator, teacher) review HLS, registration materials, student files

Registration documents are
incomplete/missing, need language
proficiency

Registration documents contain current
information or evidence to support
continuation of ELD services. Evidence
may include ELPA scores, transcripts,
other LEP data.

Determine the student’s English
language proficiency
(Woodcock/Muñoz Language
Survey)

WMLS results indicate English
language proficiency below
advanced level: YES, EL services
offered

Registration documents do not
show a history of ELD services
or that the student no longer
qualifies for services. Evidence
may include ELPA scores,
transcripts, other LEP data.

Parent contact regarding placement
options, school programs, etc. Screening
complete

WMLS results indicate English
language proficiency at advanced
level: NO EL services offered

Screening complete: enroll student in
appropriate classes or courses (ELD,
regular, other)

Notes:
*Parents are included in the screening
process and subsequent placement
decisions
*ALL screening records/notes kept on file
by EL Coordinator regardless of screening
results
*Parent Notification Letter sent to
eligible students/families

District 7 uses the Woodcock Muñoz Language Survey – Revised (WMLS-R) assess the English
proficiency of students who may qualify for the EL Program. The WMLS-R uses four subtests to
measure Cognitive Academic Language Proficiency (CALP); Picture Vocabulary, Verbal Analogies,
Letter-Word Recognition, and Dictation. District 7 uses the Broad English score for program
qualification. (Q 31)
Grade Levels
K-2
3-8
9-12

Meets Criteria for ELL Program
Broad RPI 94 or lower: administer WMLS-R
subtests 5-7 to determine placement
Broad RPI 84 or lower
Broad RPI 81 or lower

Does Not Meet Criteria
for ELL Program
Broad RPI 95 or higher
Broad RPI 85 or higher
Broad RPI 82 or higher

Other considerations for EL Program participation include student performance records,
parent/guardian interviews, teacher observation, previous ELPA scores and any other LEP evidence.
Additional evidence is considered as a whole and not weighted toward any one factor. The decision to
participate or not in the EL Program is a collaborative decision that includes parents, students, and
district personnel.
The WMLS-R is administered by trained personnel from, or in cooperation with, the EL Program.
Training is scheduled as necessary and is available through the SOESD or in-district. (Q 32)
Results of proficiency test data and placement recommendations are shared with parents/guardians
and students. Students who qualify for EL services receive a Title III Parent Notification letter in Spanish
and/or English within 30 days from the beginning of the school year or two weeks thereafter. Parents
select the preferred language for school/home communication when registering their student at
school. This information is collected by and available through registrars. Arrangements for
interpretation will be made for parents requiring notification in a language other than English or
Spanish. District 7 networks with regional school districts and the SOESD when this need arises. (Q 33,
36)
The letter includes the reason for identification, the language proficiency tool used to determine the
student’s proficiency level in English, and a brief discussion of EL Program elements. The letter also
notifies parents/guardians of their right to approve or waive their child receiving EL services. A sample
letter is included in the appendix of EL forms. (Q 35)
Teachers are notified regarding the English proficiency level of each EL student and program services
available to them for the current school year. (Q 33)
Woodcock-Muñoz test reports are kept electronically in the EL Program Share File. Hard copies are
stored in EL Program student files at the appropriate elementary or secondary program office. The
district database is designed to facilitate the collection and storage of student assessment data, both
state and WMLS-R. State test data is uploaded through district information services for current
students. Transfer student test data, if available, is entered into the database by EL Program personnel.
(Q 34)
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Section 4: Program of Service For English Learners (OCR Step 4) (Q37-42)
District Programs of Services (Q 37, 38, 41)
School

Grade
Level

Lincoln
Elementary School

K - 5th
grade

ELD Certified
teacher and
educational
assistant

Systematic ELD
(Olsen,
Jaramillo,
McCall-Perez, &
White, 1999)

Students are pulled for up to
thirty minutes daily for direct
instruction in ELD. ELD
scheduled outside of core and
special programs instruction.

K - 5th
grade

ELD Certified
teacher and
educational
assistant

Systematic ELD
(Olsen,
Jaramillo,
McCall-Perez, &
White, 1999)

Students are pulled for up to
thirty minutes daily for direct
instruction in ELD. ELD
scheduled outside of core and
special programs instruction.

North Middle
School

6th - 8th
grade

ELD Certified
teacher

Champion of
Ideas,
SELD,
Constructing
Meaning

ELD class period within master
schedule

North Middle
School

6th-8th
grade

ELD certified
teacher

Champion of
Ideas, SELD,
Constructing
Meaning

ELD class period within master
schedule (elective credit)

9th - 12th ELD certified
grade
teacher

Champion of
Ideas,
SELD,
Constructing
Meaning

ELD class period within master
schedule (elective credit)

(Students who qualify for
program and reside within
Lincoln, Highland, Parkside,
and Riverside Elementary
School boundaries)

Redwood
Elementary School
(Students who qualify for
program and reside within
Redwood, Allen Dale,
Parkside, and Riverside
Elementary School
boundaries)

Grants Pass High
School

Person
Responsible

Program
Source

Description

Core Content and Special Programs Participation (Q 39)
EL Students receive a full schedule of core content and participate fully in all elective course offerings.
At the elementary school, the principal, Title I Coordinator, ELD teacher, and classroom teacher work
to develop a schedule that minimizes conflict and affords opportunities for student learning. Students
participate in PE and Music programs including strings and band programs starting in 4th and 5th
grade.
For the middle and high school, students are afforded choices in their elective course offerings. All
students are required to participate in Career Academy at Grant Pass High School. Counselors review
class schedules with all students to ensure appropriate courses are in place.
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Professional Development Support (Q40)
From 2004 to 2012, 158 district administrators, teachers, and paraprofessionals have participated in
SIOP, Constructing Meaning, or SELD training for the specific purpose of supporting EL students. With
consideration for our small EL population (2.5% active EL), we are actively pursuing opportunities to
improve our program to best help EL students succeed. In district efforts to provide ongoing staff
development include site walk-throughs by selected staff and peer observation sessions for classroom
teachers. These are detailed in the District 7 EL Improvement Plan.
Time and Type of Service (Q 41)
Elementary students are grouped according to proficiency level or grade level within the schools’
master schedule. Scheduling is done to ensure students have access to all core content (LA, math,
science and social studies) as well as additional programs (Title I, music and PE). Students, who are
newcomers or are determined to need extra support, may receive additional services in the form of
additional SELD, reading intervention programs, or technology based support.
Secondary EL students in both middle and high school receive a regularly scheduled ELD class within
the school’s master schedule. Language development services outside of the ELD class can be
delivered during Extended Learning Time (ELT) at the middle school level and during rotating
intervention periods (CAVE, Office Hours) at the high school. The process for determining need for
additional intervention services at the middle school is determined by school wide grade level teams
during monthly meetings. The high school uses an on-demand teacher request system to provide
student intervention. This system is meant to provide teacher access to all students, including ELs, on a
weekly basis.
Deviations from District Plan (Q 42)
Students, who are determined to need additional services outside regularly scheduled EL instruction,
are identified at the site level by the school’s student intervention team. This is the Individual
Intervention Planning (IIP) at elementary and middle schools and Student Study Team (SST) at the high
school.

Section 5: Staffing and Resources (OCR Step 5) (#43-49)
EL Program Staff (Q 43):
The EL Program staff includes the Title III Director (aka- Curriculum Director), EL Coordinator(s), ELD
teachers, and EL Education Assistants. (Q 43)
School

Program

Number/Type of Staff

Lincoln Elementary

ELD pull-out class

1 ELD Teacher, 1 Instructional Assistant

Redwood Elementary

ELD pull-out class

1 ELD Teacher, 1 Instructional Assistant

North Middle School

ELD class period

1 ELD Teacher

Grants Pass High School

ELD class period

1 ELD Teacher
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English/Spanish interpretation services for conferences, formal/informal meetings, and other events
are provided by district staff. Language proficiency qualifications for providing these services are
determined using the Student Oral Language Observation Matrix (SOLOM). Both certified and classified
personnel assigned to the EL Program are expected to meet district bilingual requirements in English
and Spanish. District personnel that complete interpreter training through the SOESD are rated by the
Oral Proficiency Interview, computer (OPIc), a widely accepted tool associated with the American
Council on the Teaching of Foreign Languages (ACTFL).
ELD teachers are highly qualified per state guidelines. District hiring practices ensure that new
personnel are adequately trained and experienced in delivering ELD instruction. In addition to ESOL
endorsements, district ELD teachers have, or pursue, training and experience in SIOP, Constructing
Meaning (elementary and secondary respective of teaching assignments), Systematic ELD, and/or
GLAD. (Q44)
EL Education Assistants are expected to meet qualifications outlined in OAR 581-037-006 in addition to
demonstrating proficiency in English and Spanish (or other target language should the district EL
population necessitate that support). Fundamental tasks for EL Educational Assistants include guiding
student opportunities to practice, review, and apply prior learning. Assistants trained in interpreting
will also assist parent/teacher conferences and occasional office interpretation support. (Q 45)
The district EL Program supports ongoing training in language acquisition instruction to ensure that
instructional personnel are current with practices supporting the district model. Training that supports
EL Program instructional materials includes SIOP, Constructing Meaning and Systematic ELD. Staff
development needs are reviewed annually each spring in coordination with the SOESD.
Should the district not find adequately prepared instructional personnel, a professional growth plan to
train the best available candidate to meet minimum standards described above will be developed at
the direction of the Title III Director in collaboration with the Personnel Director. (Q 46)
EL Program Resources:
District 7’s EL Program uses Carousel of Ideas within the elementary curriculum and Champion of Ideas
within the secondary level curriculum. Support resources for language acquisition instruction are
developed from SIOP (Sheltered Instruction Observation Protocol), CM (Constructing Meaning), and
SELD (Systematic English Language Development). Formative assessment materials aligned to SELD
materials support monitoring of student progress. (Q 47)
Rubicon Atlas curriculum mapping software is the base for an instructional map that incorporates all of
these curriculum resources while providing a flexible format for making instructional adjustments.
Instructional adjustments for 2013-14 will be based on standards from CCSS and NGSS implementation
and their respective impact on the district EL Program. (Q 47)
The district has adequate resources to fully implement its program of services for EL students. When it
is determined through the EL team’s annual program review process that the district cannot
implement its EL Program without additional resources, the team will initiate a needs analysis to
identify program needs. Identified needs, including personnel or material, will be forwarded by the
team to the district director responsible for Title III/EL Program services. (Q 49)
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Resource Review:
The district EL team will conduct an annual program review to determine the adequacy,
appropriateness, and success of EL Program services. Questions to guide the program review include:
Adequacy:
● Are personnel resources adequate to continue providing instructional services?
● Are material resources adequate to continue the instructional services?
Appropriateness:
● Do current instructional strategies and resources align with instructional goals?
● Do curriculum resources support instruction designed to meet current ELD Standards?
Success:
● What program data indicates progress toward EL achievement in academic and language
proficiency goals?
● What program strengths or weaknesses are evident?
● What are potential causes of program strengths or weaknesses? (Q 48)

Section 6: Transition from English Language Development Program (OCR Step 6) (#5057)
EL Program students and EL students with a waiver for services are tested annually with the Oregon
English Language Proficiency Assessment (ELPA). Reclassification, or exit, from the program is
determined by ELPA composite scores. ELPA results are included in the district’s student portfolio
database along with other summative assessment data. All parents of qualifying students (Active and
waived) are notified annually of their student’s progress and opportunity for support by means of the
Parent Notification letter sent near the end of September. (Q 57)
The ELPA report currently includes a composite score and proficiency scores for these areas: reading,
writing, listening, speaking, comprehension, illocutionary, and grammatical.
ELPA results will be the primary determinant for whether an ELL student has sufficient English
proficiency to exit the district’s EL Program. A composite score at level 5 (Advanced) on the ELPA is the
standard that demonstrates a student has progressed to a point where EL services are no longer
needed. (Q 51)
Circumstances introduced by an IEP or other learning plan may require a portfolio of evidence to be
considered along with ELPA results. This would be in situations where exiting a student from EL
services is considered and that student has not scored a level 5 on the ELPA. Evidence collected for this
optional portfolio may include academic and/or anecdotal artifacts. There are no minimum criteria for
what evidence is included.
Reporting and Notification:
● Exited students are reported on the Spring LEP Collection as Category 1C.
● Parents/Guardians are notified in a language they can understand.
● If exited at the end of the school year, the exit date will be the last day of school.
● Exiting students enrolled at a school that is not a neighborhood school may return to their
neighborhood school after exiting because of open enrollment.
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● Families of exiting students enrolled at a school that is not their neighborhood school may
request an intra-district transfer in order to remain at the EL Program school. Requests follow
standard district protocols which apply to all District 7 students.
Promotion at ELPA Level 4
If a student scores Level 4 on the ELPA in two or more years consecutively, and a school-level team
believes that the student has gained sufficient proficiency in English to benefit from participation in the
regular education program without assistance from the EL Program, he/she may be promoted out of
the EL Program. (Q 51)
The school team will examine a portfolio of evidence that may support a decision to promote.
Information in the portfolio may include, but is not limited to, data from the following sources:
● Ongoing language proficiency assessments such as ELD classroom assignments, projects, and
quizzes.
● All available ELPA scores with subtest scores.
● Language proficiency samples in comprehension (reading, listening) and production (speaking,
writing)
● Content teacher feedback regarding student’s English proficiency indicating that student can
fully benefit from instruction in the regular classroom without EL support. (Teacher Survey
Rubric in appendix of forms).
The school level team will contribute findings to a summary report to recommend promotion or
retention. This report will be prepared by the EL Coordinator/Teacher responsible for the identified
student.
Parents/guardians will be included in the decision to promote or retain a student as recommended by
the school team. An EL Promotion Form to document a decision is in the Appendix of Forms.
Exit Procedures
An EL Coordinator/Teacher oversees the exit process for qualifying students as follows:
● Student qualifies for exit from the EL Program by scoring ELPA level 5 or recommendation by a
school team
● Students and parents are notified (in a language they understand) of the exit from EL services.
● Parent meetings- may be conducted in person or other method (phone, email, etc.) to allow for
full discussion of the student’s exit, future monitoring activities, and available instructional
supports.
● Complete EL Exit Form (Appendix of Forms) and update district database (EL Portfolio)
● EL Coordinator/Teacher maintains records, distributes documents (student cumulative files),
and disseminates student updates to school staff. (Q 52, 53)
Monitoring Students, Exited/Waived: EL Monitor Procedures (Q 54, 55, 56)
Purpose: monitor student performance
Frequency: the end of each grading period. Students will participate in 1-2 interviews for each
monitoring year.
Participants:
 Exited student: at a minimum, the monitor team will consist of the student, ELD Teacher
or Coordinator, and where possible, a teacher or counselor familiar with the student.
 Waiver student: at a minimum, the student’s ELPA scores are reviewed annually. (Q 57)
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Person Responsible: EL Coordinator/Teacher (Q 54)
Objectives:
● Celebrate successes. These can be Satisfactory or better elementary marks or A/B/C
grades at the secondary level.
● Review challenges. These can be Unsatisfactory or lesser elementary marks or D/F
grades at the secondary level.
● Determine strategies and skills used to facilitate success. This provides specific,
deliberate feedback to the student.
● Determine resources needed to improve performance. These may be specific strategies,
skills, or resources.
Flowchart outlines 2 year monitor process (Q 55)
Exited students are monitored for a minimum 2 years

YES: continue monitor schedule, activities

Is language an issue?
YES:
Proficiency
assessment
qualifies for
ELL Program

Reclassify
EL &
provide
support
services

NO: Proficiency
assessment /student
interview doesn’t qualify
for EL Program

NO: determine cause & possible actions

Interventions: team
choices, decisions

Behavior: counseling group, peer
mentor, extra-curricular
Academic: reading support, peer tutor,
after school program
Other: In-class plus ELD at elementary,
ELT (Extended Learning Time) at
middle secondary level, CAVE/Office
Hours at high school (intervention
periods)

Academic: reading
support, peer tutor,
after school program

Academic Support:
Students identified as not succeeding in core content classes are included in school specific
interventions. These could be additional Title I reading and math at elementary, ELT (Extended
Learning Time) at middle schools, and CAVE and/or Office Hours at high school. (Q56)
Former EL students: The district will initiate a process to identify all former ELs for the purpose of long
term monitoring that supports students graduating high school in either their four or five year cohort.
A query will be added to the “GP OnTrack” data collection tool to identify former EL students. Being a
former EL will be considered an at-risk factor for graduation.
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Section 7: Equal Access to Other School District Programs (OCR Step 7) (#58-63)
Student Intervention Referrals:
District 7 recognizes that differences exist between language acquisition challenges and learning
disabilities. English Learners (EL) have equal access to Special Education services, including standard
referral procedures, as supported by Board Policy JB Equal Educational Opportunity.
Any EL student being considered for additional academic needs will have English Language Proficiency
included in the data collection process from pre-referral through the IEP. An EL Coordinator/Teacher is
included in the team considering an EL for Special Education services. (Q 59)
At the elementary level, the district uses the Response to Intervention (RTI) model for all of our
students who are struggling academically. The Educational Behavior and Instruction Support (EBIS)
team addresses student learning concerns. Results from team meetings are often interventions and
specific goals designed to ensure student success within a certain period of time. (Q 60)
At the secondary level, Student Study Teams (SST) follow district guidelines when considering referrals
for intervention and/or Special Education. Results from team meetings are often interventions and
specific goals designed to ensure student success within a certain period of time. (Q 60)
Steps, Assessments, Timelines, Person(s) Responsible: (Q 58)
Teacher (or referring staff) responsibilities
● Pre-referral form, initiate and complete
● Collect work samples, identify patterns
● Submit to school coordinator (ex. Principal, counselor)
Counselor/Psychologist/Designee responsibilities
● Review information/data
● Collect student reports (grades, progress, attendance, other)
● Interviews (if pertinent) with relevant persons
Team Coordinator responsibilities
● Coordinate meetings
● Discuss concerns, data, potential interventions and implementation
● Determine timeline to revisit, monitor, adjust interventions (if implemented)
● Referral to Special Education screening per district/school procedures
Talented and Gifted (Board Policy IGBB-AR) (Q 61)
Steps, Assessments, Timelines, Person(s) Responsible:
● Students may be referred by school staff, parents, peers, or any other community member.
● Students must achieve 97th percentile on academic math, academic reading, or intelligence (IG)
test.
● Multiple pieces of support are always required. No single test is enough to qualify.
● Anecdotal records are used as supporting evidence.
● More than one piece of evidence is needed to qualify in areas of math or reading.
● Students may also qualify on potential academic math, potential academic reading, or potential
intelligence (IG).
● Timelines and other steps determined by the district Curriculum Director (Q 61)
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Tests used include Coloured Primary Ravens IG Test (Non-verbal), Kaufman-TEA (reading and math),
Kaufman K-BIT (Intelligence test), Otis-Lennon (IG test), OSAT. The district also honors several other
assessment tools such as the Stanford Binet, Woodcock Johnson, and WISC.
Access: Core Instructional Program
All students, including EL Program students, have equal access to the core instructional program as
supported by Board Policy JB (Equal Educational Opportunity). (Q 62)
Title 1-A Services for ELs
All district elementary schools have school wide Title 1-A programs. Elementary schools with EL
Programs provide equal access to Title 1-A services for qualifying English Learners. Eligible students are
identified by triangulating data from DIBELS, STAR reading/math, and teacher observation plus other
assessments as applicable. (Q 63)

Section 8: Parent and Community Involvement (#64-68)
Procedure
Parent notification of
student placement in EL
Program (Q 64)
AMAO letter updated,
sent to participating EL
families
(Q 65)
Notification to
parents/families of
available programs,
services (Q 66)
Parent/family
communication in
languages other than
English (Q 67)
Determine specific
documents for
translation (Q 67)
Disseminate Title III
information to local
private schools (Q 68)

Timeline

Person Responsible

Initial- within 30 days from beginning of school year, 2
weeks during school year
Continuing- within 30 days from beginning of school
year
Letter mailed prior to the end of October following
receipt of state dissemination of AMAO data

Title III Director
EL Coordinator/Teacher

Existing- per program schedule, by school/home
communication (newsletters, websites, mailings,
other)
New- prior to program launch, school/home
communication (same)
Scheduled notifications follow school calendars
(progress reports, conferences, activities, events,
other).

Principal
Program coordinator

Site based for school specific activities (conferences,
family nights, newsletters, handbooks). District wide
(EL Program description, student services,
registration/participation forms)
Per required notification schedule

Principal
Title III Director

Title III Director
EL Coordinator/Teacher

Title III Director
Principal
EL Coordinator/Teacher

Title III Director

District 7 maintains trained staff interpreters for requested English/Spanish interpretation/translation
tasks. Standard interpretation services include parent/teacher meetings or conferences, school
communication events, and other tasks. Providing similar services for other languages involves locating
an interpreter through local networks. These networks include regional school districts and the SOESD.
If no credentialed interpreters are available or known, the district will provide a designated service
using the best available bilingual source.
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District 7 continues to expand the quantity of Spanish translated documents used for registration,
transportation, student handbooks, and other items as demand and capacity grow. Spanish translated
items are updated alongside English versions.

Section 9. Program Evaluation, Review and Improvement
The review team will minimally consist of the Title III Director, EL Coordinator(s) and ELD teachers. In
order to evaluate our district EL Program the following are actions we complete:

Data is collected and analyzed from multiple sources; OAKS, ELPA, AYP and State Report
Cards, in-classroom assessments, observation, and surveys given to staff, students, and
parents.
o Elementary assessments used to monitor language proficiency include ADEPT, and
Gapfinder.
o Secondary assessments used to monitor language proficiency included the WestEd
Persuasion unit essay tasks, E.L. Achieve writing tasks for the instructional units Pursuing
the American Dream and Determining an Identity.

The District Title III Team compares EL achievement data with prior years’ EL achievement
data to determine trends and target goals. At that time, the District Improvement Team
evaluates instructional strategies and makes recommendations for which strategies to
continue or eliminate from use.

All results are reported to the school board.
(Q 69) Description of the district’s program evaluation process of the implementation of the district’s
EL Plan
 (frequency, timeliness) The district EL Review Team conducts an annual EL Plan evaluation near
the receipt of state ELPA reports. This is typically toward the end of May, early June. As of May
13, 2015, 107 of 108 eligible students have scores reported. The one score not reported was
from a waiver student at GPHS who finished the ELPA in April. The team also holds a
preliminary meeting in September to formalize instructional plans, program activities, and
revise SMART goals. Though the EL Review Team concludes the EL Plan is appropriate to
identify and serve eligible ELs in our district, our review process timeline limits our ability to
fully monitor and manage the EL Plan during the school year. This concern is noted in the table
below.
 The review consists primarily of student performance data, ELD teaching and learning
processes, observations/recommendations, and preliminary planning for the subsequent
academic year. The data review process in recent years has been summative overall. More
weight has been placed on state ELPA performance than on student language proficiency
growth as measured by classroom assessment tools. The Review Team believes that modifying
the review timeline will improve our evaluation of student performance and allow for
corrective action where necessary.
 Items reviewed: student database, instructional materials, EL Plan, ADEPT scores, ELPA reports,
OAKS assessments. The student database is being modified for the 2015-16 school year to
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better facilitate monitoring of former EL students as they progress toward high school
graduation. Previously, exited EL students were monitored for two years through the database.
Now, they will be monitored until they complete high school.
Survey data: none collected 2014-15. The team will target the fall 2015 to design survey data to
be collected during the year.

Concern
EL Plan monitoring
frequency during
school year

Survey data from
students, staff and
parents not available
for 2014-15

Corrective action
Establish regular
schedule to review
instruction,
proficiency data, and
monitor EL Plan
effectiveness
Identify appropriate
survey tools for each
focus group and
schedule to complete
surveys

Person responsible
Title III Director, ELD
Teachers

Title III Director, ELD
staff

Timeline
Add mid-year ELD
Team meetings to
include both
elementary and
secondary grading
periods
Develop surveys in
September/October
2015. Distribute
surveys in April/May
2016

Area of revision
Section 9, EL Plan

Section 9, EL Plan

(Q 70) Evaluation of our district’s identification process. Section 3 was updated in 2014 to clarify
criteria for EL eligibility and avoid potential misidentification. Screening activities during the year were
sufficient to warrant no changes for the 2014-15 school year. A review of the district Home Language
Survey resulted in guidance for school registrars and EL Coordinators to reduce risk of misidentifying a
student as EL by focusing on student language use responses (HLS questions 1-3) on the HLS before
investigating other language use in the home (HLS question 4). This update is the flowchart located on
page 8 of this document.
Out of six HLS forms received following Kinder Round Up in May, five students indicated a
language other than English in HLS questions 1-3. One student was screened and qualified for ELD
services. The remaining five students will be assessed at the beginning of the school year. Five students
at a local Head Start facility indicated a language other than English on HLS questions 1-3. All five were
screened in April and qualified for ELD services.
(Q 71) Evaluation of the student initial identification assessment process. Section 3 was updated in
2014. The update is the flowchart guidance to determine who might be considered EL. No changes
have been needed during the 2014-15 school year.
School registrars now forward all HLS forms that indicate a language other than English to the
appropriate EL Coordinator (one of two in the district). HLS forms are primarily forwarded by courier
from schools where an ELD Coordinator is not located. Otherwise, forms are hand delivered or
occasionally content is forwarded by email. We note that screening consistency will improve when the
HLS is forwarded (copy or original) in addition to notification by email.
Concern
Summative data
from HLS forms
isn’t readily
available

Corrective action
Design data
collection format to
support evaluation
of initial
identification
procedures

Person responsible
ELD Teachers,
school registrars

Timeline
September 2015

Area of revision
Section 3, EL Plan
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(Q 72) Evaluation of placement in EL Program services to all students with identified language needs.
The district continues to see consistent numbers of students whose parents waive EL services for a
variety of reasons. The majority are at elementary schools, reflecting the distribution of ELs K-12. Each
year we focus on how best to extend EL services to waiver students. The table below shows the
enrolled students for 2015-16; both those participating and those waiving EL services. Four schools
provide ELD instruction, Lincoln Elementary, Redwood Elementary, North Middle School and Grants
Pass High School. This accounts for 6 of the 15 students waiving services. Grade level is given for waiver
students only. The other 9 elementary students mostly cite staying at their neighborhood school as the
reason for waiving services. Four of 5 secondary students waiving EL services have an IEP on file. Three
of these have other circumstances that complicate full participation in school.
The EL Review Team understands that full participation in EL services by eligible students is unlikely
given the limitations for providing ELD instruction outside of EL Program schools. We recognize that
participation in the EL Programs at Lincoln and Redwood elementary schools represents 98% of eligible
students at these two schools. This suggests that where available, EL participation is very positive. Our
concern, and challenge, is how to increase EL Program participation considering a small EL population.
School
Allen Dale Elementary
Highland Elementary
Lincoln Elementary
Parkside Elementary
Redwood Elementary
Riverside Elementary
North Middle School
South Middle School
Grants Pass High School
Total

Grade
5
4
3
2
3
K-5
3
5
6
7
6-8
10

students waived ELD
1
2
1
2
2
0
1
1
1
2
0
2
15

students in ELD
NA
NA
31

EL eligible students
1
2
32

NA

4

29

29

NA

2

6

10 (1 promoted)

0
5
72

3
7
90

(Q 73) Evaluation of adequate staff and materials that is consistent with district’s EL Program of
service. Program staff added Systematic ELD units at elementary and CM Instructional units at
secondary to ELD instruction. Each year to ensure classroom teachers are prepared to meet the needs
of EL students we review our professional development needs and targeted trainings. For 2014-15 the
following trainings occurred.
 Summer SIOP 2014- 3 staff
 Using Instructional Routines to Support Conceptual Understanding and Academic Routines,
September 2014- 1 staff
 Constructing Meaning, Secondary training, February 2015- 3 staff
 Winter SIOP 2015- 5 staff
ELD staff distribution is detailed in the table below. The elementary ELD teacher serves participating ELs at
Lincoln and Redwood elementary schools with support from a dedicated ELD assistant at each school. The
secondary ELD teacher serves participating ELs through a regular ELD class at North Middle and Grants Pass
High. Noted earlier, 9 students at non-ELD Program schools have waived ELD services.
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District School
Allen Dale Elementary
Highland Elementary
Lincoln Elementary
Parkside Elementary
Redwood Elementary
Riverside Elementary
North Middle School
South Middle School
Grants Pass High School
Total

ELD Program
No
No
Yes
No
Yes
No
Yes
No
Yes

ELD Teacher

ELD
paraprofessional

Number of
students

.5 FTE

6.75 hours

31

.5 FTE

6.75 hours

29

.2 FTE
.2 FTE
1.4 FTE

9

13.5 hours

4 (+2 alternative)
73 (+2)

(Q 74). Evaluation of district exiting/reclassification process for students transitioning from the EL
Program.
Exit criteria are based on annual state ELPA scores. We had been encouraged from a Title III audit three
years ago to consider exiting students with an ELPA history of multiple level 4 scores. Several students
with four or more sequential level four scores were exited in 2014, none in 2015. Students exiting the
program are exited in June each year. Last year (2015) we had 15 students exit and an additional 5 th
grader promoted.
(Section 6 updated text) Monitoring Students, Exited/Waived: EL Monitor Procedures (Q 54, 55, 56)
Purpose: monitor student performance
Frequency: the end of each grading period. Students will participate in 1-2 interviews for each
monitoring year.
Participants:
 Exited student: at a minimum, the monitor team will consist of the student, ELD Teacher
or Coordinator, and where possible, a teacher or counselor familiar with the student.
 Waiver student: at a minimum, the student’s ELPA scores are reviewed annually. (Q 57)
Person Responsible: EL Coordinator/Teacher (Q 54)
Objectives:
● Celebrate successes. These can be Satisfactory or better elementary marks or A/B/C
grades at the secondary level.
● Review challenges. These can be Unsatisfactory or lesser elementary marks or D/F
grades at the secondary level.
● Determine strategies and skills used to facilitate success. This provides specific,
deliberate feedback to the student.
● Determine resources needed to improve performance. These may be specific strategies,
skills, or resources.
Academic Support:
Students identified as not succeeding in core content classes are included in school specific
interventions. These could be additional Title I reading and math at elementary, ELT (Extended
Learning Time) at middle schools, and CAVE and/or Office Hours at high school. (Q56)

22

(Q 75). Evaluation of the district’s monitoring practices for students who have transitioned from the
ELL Program. Monitor procedure language is updated to recognize the importance of academic
success for students who have been identified as EL at any time during their K-12 career. These
students have exited EL services and are past the two year monitor period. (Section 6 updated text)
The table below shows students in Monitor years 1 and 2 for 2015-16. We are in the process of
modifying the EL student database to allow queries for all former ELs (FEL). Accurate data for Monitor
Years 3 and 4 will be collected from EL student records September 2015. The challenge for the district
is to redesign monitor collection procedures to follow FELs from EL Program exit through graduation.
Table 3, Section 1 of this EL Plan shows a similar total for the two-year exit cohort 2012-2014.
Grade
2nd
3rd
4th
5th
6th
7th
8th
9th
10th
11th
12th
Total

Monitor Year 1
4
1
2
2
1
3
0
1
1
0
0
15

Monitor Year 2
0
2
3
3
4
2
1
2
1
1
1
20

Monitor Year 3*

Monitor Year 4*

15

The Review Team discovered that our monitoring procedures do not provide comprehensive data that
can be adequately disseminated to relevant teaching staff and supervisors. This mean we can’t
accurately evaluate FEL (former English Learner) students’ academic progress and provide consistent
interventions for the purpose of supporting FEL students through graduation. Corrective actions are
noted here.
Concern
Systematic collection
of usable monitoring
data for students in
monitor years 1
through graduation

Team contribution to
academic monitoring
of former ELs (FEL)

Instructional staff
awareness of at-risk
behaviors and
academic
performance of FELs

Corrective action
Design data
collection form to
note date,
participants,
academic
performance,
recommendations.
Schedule/include
classroom teachers,
content teacher
representative,
counselor in
monitoring activity
Provide actionable
data and training to
teaching staff and
admin regarding FELs

Person responsible
Title III Director, ELD
Teachers

Timeline
October 2015 (design
form)
Grading periods
during school year
(minimum 2)

Area of revision
Section 6, EL Plan

Principals, ELD
Teachers,
classroom/content
teachers, counselors
(secondary)

Grading periods
during school year
(minimum 2)

Section 6, EL Plan

Title III Director,
Principals, ELD
Teachers

October 2015 (prior
to Fall Conferences)

Section 6, EL Plan
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We are beginning to focus on expanding monitoring procedures for all former ELs beyond the previous
two years. Coordinating a long term monitoring effort with individual schools will be needed. This
initiative will be guided by the Title III Director and building principals, beginning in 2015-16.
(Q 76) Description of the district’s rate of ELs acquiring English language skills. Is the pace consistent
with the district’s ELL Program goals or expectations? As measured by ELPA, district progress is
inconsistent year to year. The Review Team can make reasonable observations regarding program
effectiveness using our longitudinal ELPA data. The table below shows district ELPA results following
the separation of AMAO 2 into A and B categories. Though our overall designation for six years is Not
Met, the Review Team understands that AMAO 3 drives this designation. We expect recent EL Program
efforts to be associated with positive longitudinal results when looking at language proficiency growth
alone. However, it is not clear the degree of impact on student proficiency from EL Program efforts and
those of separate instructional initiatives at both elementary and secondary levels. We note positive
results in students growing as measured by AMAOs 1, 2a and 2b. The table below is set for the release
of 2014-15 ELPA data. For the years 2010-2014 we note:
AMAO 1: 3 of 5 years Met.
AMAO 2a: 4 of 5 years Met.
AMAO 2b: 4 of 5 years Met.
AMAO 3: 0 of 5 years Met.
LEP
Collection
Count

AMAO
#1

AMAO 2A

AMAO 2B

AMAO #3

Overall AMAO
Designation

2009 - 2010

141

Met
62.76%

Met
16.92%

Met
28.57%

Not Met
(middle school
math)

Not Met

2010 – 2011

135

Not Met
48.91%

Met
19.84%

Met
35.71%

Met

Not Met

2011-2012

127

Met
65.52%

Met
24.6%

Met
40%

Not Met

Not Met

2012-2013

119

Not Met
36.47%

Not Met
15.97%

Not Met
26.32%

Not Met

Not Met

2013-2014

128

Met
68.89%
N=65

Met
18.18%
N=20

Met
33.33%
N=6

Not Met

Not Met

School Year

2014-2015

2015-2016

89 (Active,
Waived 99-2015)

Concern
Instructional
initiatives within the
EL Program and
regular education
settings aren’t
coordinated

Corrective action
Provide a venue for
sharing initiatives
between EL Program
and regular education
staff

Person responsible
Principals, ELD
Teachers,

Timeline
End of school year
2016

Area of revision
Section 1 & 2, EL Plan
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EL Program goals for
language acquisition
have been historically
the same as state
ELPA targets. We
recognize the need to
identify specific goals
for our EL student
performance

Review/compare EL
ELPA (or ELPA 21)
data within the
district population, by
grade level, to
identify potential
issues and/or goals

Title III Director,
Principals, ELD
Teachers,
classroom/content
teachers

Data collection for
October 2015 review
June 2016 preliminary
observations from
district collected data

Section 1 & 2, EL Plan

(Q 77) Description of the district’s rate of language development progress compatible with the
district’s objective for academic (core content) progress. Summative ELPA data (table above) indicates
that the district has a significant separation between language proficiency progress and academic
progress, as measured by state assessments; OAKS and, expectantly, Smarter Balanced. Our annual
trends have been to either meet, or be close to meeting established targets for AMAOs 1 and 2. We
also note a declining EL population in recent years. The underlying reasons are unknown but the
Review Team is aware of the trend. Note the Active/Waived population for the beginning of 2015-16
compared to the LEP Count for 2009-10; 89 to 141.
Concern
Declining EL
population in district
EL performance on
state assessments,
progress toward
graduation

Corrective action
Identify/clarify
student status; FEL,
withdraw, other
Review/compare EL,
FEL subgroup
academic progress to
district progress

Person responsible
Title III Director, ELD
Teachers, registrars

Timeline
End of school year
2016

Area of revision
Section 1 & 2, EL Plan

Title III Director,
Principals, ELD
Teachers,
classroom/content
teachers,

Data collection SepDec for mid-year
review, January 2016

Section 9, Q77

(Q 78) Description of how the ELs are performing in English language skills compared to the district’s
goals and standards. Common EL performance data is limited to available ELPA scores. Elementary
and secondary language proficiency data (formative) are adequate to the respective instructional levels
but have not been used to establish performance goals. As noted in question 76, district goals have
been historically tied to state growth targets. The Review Team notes the limitation our reliance on
ELPA scores presents. Our concern and corrective action is below.
Concern
District goals don’t
include targets
outside of those
established by the
state
Incomplete
implementation of
E.L. Achieve based
formative
assessments for both
elementary and
secondary levels

Corrective action
Establish specific
grade level or school
goals from review of
district performance
data
Coordinate regular
use of common
language function
assessment tools and
sharing of results

Person responsible
EL Review Team

Timeline
Preliminary goal(s) set
by November,
following release of
state ELPA results

Area of revision
Section 1 & 2, EL Plan

ELD Teachers

Minimum 2 X year,
once per semester
(approximately)

Section 1 & 2, EL Plan
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Educational Goals
For the 2014-2015 school year, our goals for English language proficiency are: (Q19)
● AMAO #1: 48.5% of ELs demonstrating growth on ELPA based on individual growth target.
● AMAO #2A: 9.5% of LEP students will attain proficiency at the end of the school year which is
.5% increase over previous year.
● AMAO #2B: 28.0% of LEP students will attain proficiency at the end of the school year which is
1% increase from the previous year
Progress toward this goal is measured by annual ELPA scores and students’ regular report cards that
summarize classroom performance. Additional assessments are the ADEPT, to in-program assessments
from Systematic ELD Instructional Units and Constructing Meaning. EL Teachers have created a
formative assessment bank that will also support us in determining the effectiveness of our instruction.
(Q 21)
(Q 79) Description of how the district’s ELs are progressing in English language skills so they will be
able to successfully handle regular coursework. An overview of ELPA performance by grade shows
that 2015 scores present specific analysis problems due to the number of students participating at
each grade band. With such small participation numbers, drawing program conclusions will need to
consider any unique circumstances. Example, the three incomplete secondary tests represent (1)
leaving the country without notice, (2) failing to attend school and (3) refusing to participate. Our best
opportunity for reviewing a cohort is found in grades 1-4. Student numbers are still small but enough
to mitigate outliers as noted in the secondary student example.
Grade
1
2
3
4
5
6
7
8
9
11

Total
22
18
15
16
1
9
1
3
6
1

Concern
More than ½ of 1st
and 2nd grade
students show no
change in level for
2014-15

ELPA 5
4
1
3
2
1
3
0
1
1
0

Improve 1 level
6
4
4
8
2
2
0
0
2
0

Corrective action
Review ancillary data
from ADEPT and
DIBELS to compare
with ELPA results

No Change
12
13
8
6
5
4
0
0
2
1

Person responsible
ELD Teachers,
classroom teachers

Other (ex. No score, expired test)
0
0
0
0
0
0
1 (first test opportunity)
1 (expired)
1 (expired)

Timeline
Sep-Oct (by end of
first grading period)

Area of revision
Section 1 & 2, EL Plan

(Q 80) Description of how the monitored ELs continue to demonstrate English language skills that
enable them to successfully handle regular course work. As we review student academic
performance through grades and/or progress reports, we see mixed outcomes for individual students.
Our monitor procedures are adequate with regard to following student progress and identifying areas
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of concern and appropriate interventions, if needed. At elementary EL Program schools, no monitored
students were referred to site EBIS teams for academic concerns related to language proficiency during
the 2014-15 school year. The Review Team realizes that our monitor procedures are now incomplete
because the district is unable to effectively evaluate and/or compare student progress in regular
coursework over time.
Concern
Monitor interview
data isn’t collected in
a form that facilitates
evaluation of regular
classroom
performance

Corrective action
Adapt the current
monitor procedures
to a record keeping
format that is useful
for data collection an
transferable to a
computer file

Person responsible
Title III Director, ELD
staff

Timeline
October 2015 (design
form)
January 2016
(implement data
collection)

Area of revision
Section 6, EL Plan

(Q 81) Description of how the former (not monitored, nor current) ELs continue to demonstrate
English language skills that enable them to successfully handle coursework. In the fall of 2015, GPSD
is implementing the GP OnTrack system which has assisted us in better identifying this group of
students and what their academic needs may be. We are still working to use this data and information
more effectively as we desire to have 100% of our former ELs being successful in their regular
coursework. We have yet to achieve this goal.
The district did not have a comprehensive tool for gathering data regarding Former EL students in
2014-15. The Review Team recommendation is for the district to initiate a process to identify all former
ELs for the purpose of long term monitoring that supports students graduating high school in either
their four or five year cohort. The solution to this problem is to add a query to the “GP OnTrack” data
collection tool to identify former EL students and include them in current monitoring practices. Being a
former EL will be considered an at-risk factor for graduation. This recognition is intended to raise
awareness with instructional and support staff of the importance of high school graduation for our
former EL students.
(Q 82) Description of how the EL students, who are currently receiving English language development
services, are progressing academically relative to program goals or expectations for core knowledge.
Although we see growth for our students receiving EL services in their core knowledge, we are not
satisfied with the outcomes for students. We have targeted follow up trainings with core content
teachers to help them use the skills they’ve learned about in various trainings. It is our goal to have
content teachers better equipped to support the academic needs of the EL learners in their
classrooms.
Concern
The district does not
have subgroup data
available to
accurately determine
academic
performance over
time through regular
content coursework
(grades, report cards)

Corrective action
Identify/design a tool
for collecting student
grade reports and
facilitating analysis of
the data collected.

Person responsible
Title III Director,
Principals

Timeline
October 2015: finalize
design/tool
January 2016:
evaluate mid-year
data
June 2016: evaluate
end of year data

Area of revision
Section 2, EL Plan
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(Q 83) Description of how the EL and monitored EL students are doing, over time, as compared to the
academic performance of all other students. Table 4 shows a distribution of two-year monitor status
ELs. The Review Team concludes the district data collection processes don’t allow for the collection
and analysis of subgroup data needed to adequately address this type of longitudinal inquiry. This
challenge is most likely exacerbated by our small EL population, especially at secondary levels.
Table 4. (Q 4, 7)
Elementary School
Allen Dale Elementary
Highland Elementary
Lincoln Elementary
Parkside Elementary

School-wide Title 1A
Yes
Yes
Yes
Yes

EL Program
No
No
Yes
No

EL % total population
0.2%
0.5%
9.4%
1.0%

Redwood Elementary
Riverside Elementary

Yes
Yes

Yes
No

6.8%
0.4%

North Middle School

No

Yes

1.5%

South Middle School

No

No

0%

Grants Pass High School

No

Yes

0.4%

Concern
The district has
subgroup data
available from
longitudinal state
assessment data, but
it is not utilized in an
effective manner.

Corrective action
To better evaluate
district state
performance data in
reading & literature,
mathematics, writing,
and science, the
district will
identify/design a tool
for reporting on
EL/FEL subgroups’
performance on state
assessments

Person responsible
Title III Director,
Principals, ELD
Teachers

Timeline
October 2015: finalize
design/tool
January 2016:
evaluate mid-year
data
June 2016: evaluate
end of year data

Area of revision
Section 2, EL Plan

(Q 84) Description of the measures being used to assess the overall performance of EL students in
meeting the goals the district has established for its EL Program. The district has historically relied on
AMAO data, as reported through ELPA and OAKS state assessments to measure EL student
performance. This is currently found in Section 1, Table 5. (Shown below). District goals for the EL
Program have been focused on language proficiency, i.e., reaching ELPA level 5 and exiting the EL
Program. District results show that language proficiency growth, as measured by AMAOs 1, 2a and 2b
is positive over time. Through 2a and 2b, the district met growth targets 7 of 10 years. AMAO 1 targets
were met 6 of 10 years. The Review Team believes the EL Program is moving in the right direction,
instructionally, due to these summative results. AMAO 3 data show the district meeting performance
targets 5 of 10 years. It is unclear what district activities/programs have contributed to these results
and with changing state assessments this past year, we need to be cautious in determining what
interventions and initiatives will best support our ELs.
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Concern
The district shows
mixed AMAO results
over time that have
led consistently to an
overall designation of
Not Met

Corrective action
Align instructional
interventions for ELs
and general
population students
with a focus on
addressing the
skills/knowledge
needed to prepare
them for meeting
performance
standards as
measured by state
assessments

Person responsible
Title III Director,
Principals, Test
coordinators, ELD
Teachers, classroom
teachers

Timeline
October 2015: initial
coordination of site
personnel
January 2016: data
collection of identified
interventions

Area of revision
Section 2, EL Plan

Table 5. AMAO Summary: Annual Measurable Achievement Objectives (Q 8, 9, 10, 16)
LEP
AMAO
Overall AMAO
School Year Collectio
AMAO 2A AMAO 2B
AMAO #3
#1
Designation
n Count
2004 – 2005

#

Not Met

Met

Met

Not Met

2005 – 2006

113

Not Met

Met

Met

Not Met

2006 – 2007

123

Met

Met

Met

Met

2007 – 2008

120

Met

Not Met

Not Met

Not Met

2008 – 2009

128

Met
52.56%

Not Met
22.5%

Met

Not Met

2009 - 2010

141

Met
62.76%

Met
16.92%

Met
28.57%

Not Met
(middle school
math)

Not Met

2010 – 2011

135

Not Met
48.91%

Met
19.84%

Met
35.71%

Met

Not Met

2011-2012

127

Met
65.52%

Met
24.6%

Met
40%

Not Met

Not Met

2012-2013

119

Not Met
36.47%

Not Met
15.97%

Not Met
26.32%

Not Met

Not Met

2013-2014

128

Met
68.89%
N=65

Met
18.18%
N=20

Met
33.33%
N=6

Not Met

Not Met
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(Q 85) Description of any identified concerns based on this evaluation. The district EL Review Team
has noted multiple concerns (Q69, 71, 75, 76, 77, 78, 79, 80, 82, 83, 84), most of them requiring a
restructuring of how we collect, store, and disseminate a variety of data. Additionally, we are
concerned with outcomes for our students in their core content classes, specifically math and language
arts. This particular concern is likely connected to historical AMAO 3 outcomes but cannot be
confirmed at this time. Another noted item to address is specific data collection mechanisms and
monitoring of former EL students’ progress through high school graduation. Timelines listed in this
section of the EL Plan note identifying specific interventions, intentions, and tools by the end of
October. We realize that our multiple objectives may not be fully developed by the end of the 2015-16
school year but it is essential that we determine how our EL Program will be moving forward early in
the year (October) by developing better tools for program evaluation purposes.
The Review Team recognizes a shift in our EL Program must include a concerted effort to extend
support for our ELs, beyond simply attaining English proficiency to gaining the academic competence
and confidence necessary to graduate high school.
(Q 86) Describe how district will address concerns. We are trying to better partner with the classroom
teachers as they target the specific needs of each individual student. We have attempted specific,
targeted professional development at both the elementary and middle school. We will continue with
these efforts. The district has already implemented a timeline to utilize the GP OnTrack data collection
tool to support efforts for monitoring former ELs academic progress. By specifically articulating our
concerns, the Review Team believes that coordinating EL Program improvement efforts with site
administrators and instructional staff will lead to better services and, ultimately, greater success for
our ELs.
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Appendix of EL Forms
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September 1, 2015
Dear Parents or Guardians:
This letter is to notify you that your child, _NAME_________ is enrolled in grade GRADE_at _SCHOOL_ School and that
he/she is eligible to participate in District 7’s English Learner Program (EL). Your child:
is currently participating in the EL Program.
has declined to participate in the EL Program.
Your child was identified for EL services for one or more of the following reasons:
Scores on English proficiency test.
Continuation of EL services.
Review of academic records.
To measure your child’s English proficiency, we use the Oregon English Language Proficiency Assessment (ELPA) and/or
Woodcock/Muñoz Language Survey (WMLS). The ELPA is taken yearly each spring and a score of Level 5 (Advanced) is
recommended to consider a transition from the EL Program. Your child recently scored at a level (LEVEL). The WMLS can
be done any time and is used to support appropriate placement for new students to GPSD 7, usually kinder and transfer
students. The score below qualifies for EL Program participation. Your child recently scored (SCORE) on the test.
District 7’s English Learner (EL) Program is based on the Oregon English Language Development (ELD) Standards and takes
into account the individual needs of each student. EL students receive direct service from EL Program personnel to help
them improve their English skills. Our goals are to help students achieve competence and confidence in English through the
four language modes of reading, listening, speaking, and writing. Students are also expected to meet grade-level academic
achievement standards for grade promotion and graduation. Our expectation is that every child will graduate from high
school. In 2014, our graduation rate was 80% for English Learner students. To help achieve these goals, the EL Program
provides English language learners with direct services, consults with mainstream classroom teachers, monitors the
progress of EL students in school, and works collaboratively with other district programs. Together, we strive to attain a
graduation rate for EL students equal to the general population.
We expect that your son or daughter will participate in the EL Program until they demonstrate advanced English proficiency
through the ELPA, or a team of staff and parents determine this extra support is no longer needed. We will look at students’
grades, their state assessment results, and teachers’ evaluations when we consider exiting students from the program. How
long does it take to reach the advanced proficiency level? This depends on many factors including: age, first language
literacy, attendance, and motivation. In general, most students can reach the advanced proficiency level in four to seven
years.
As parents, you have the right to choose if your child will participate in the EL Program or to terminate EL services at any
time. Please feel free to call us at the numbers below if you have questions about your child’s school program.
Sincerely,

Michael McKinney
EL Coordinator
474-5710 ext 122

Jorge Padilla
Elementary EL Teacher
474-5770
474-5775
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El 1 de septiembre, 2015
Estimados Padres de Familia:
Esta carta es para informarles que su hijo/a, (NAME), está inscrito/a en el grado (GRADE) en (SCHOOL). Califica
para recibir servicios del programa de Inglés Como Segundo Idioma (Programa de EL). Su hijo/a
está participando en el Programa de EL.
ha negado participar en el Programa de EL.
Su hijo/a fue identificado/a para recibir estos servicios por las siguientes razones:
Resultados del examen de inglés
Continuación de servicios.
Repaso de datos académicos.
Para medir la capacidad en inglés de su hijo, usamos el examen de inglés de Oregón (ELPA) y/o el examen de idiomas
Woodcock Muñoz (WMLS). El ELPA se administra cada primavera y un resultado del nivel 5 (avanzado) es recomendable
para considerar la transición del programa. Su hijo/a calificó al nivel (LEVEL) . El (WMLS) puede ser dado en cualquier
tiempo y utilizado en cuanto a la colocación apropiada de un principiante del distrito escolar de Grants Pass, usualmente para
los estudiantes de kínder y los que se han trasladado al distrito. La puntuación por debajo califica para participar en el
programa. Su hijo/a calificó (SCORE) en el examen.
El Programa de EL del distrito escolar de Grants Pass #7 está basado en los estándares de Oregón del desarrollo del idioma
del inglés (ELD) y toma en cuenta las necesidades de cada estudiante. El estudiante de EL recibe directa instrucción del
personal del Programa de EL para mejorar las destrezas del inglés. Nuestras metas son de ayudar a los estudiantes alcanzar
aptitud y confianza en el inglés en las cuatro áreas del lenguaje: leer, escuchar, hablar y escribir. Nuestra expectativa es que
cada estudiante se gradue de la preparatoria. En el año 2014, el porcentaje de graducación de los estudiantes que estuvieron
en nuestro programa de inglés cómo segunda lengua era 80%. Es la expectativa que el estudiante cumpla con los estándares
de su nivel de grado y de los exámenes estatales, para promoción de grado y graduación. Para ayudar alcanzar estas metas, el
Programa de EL le provee al estudiante ayuda por medio de servicios directos, consultas con los maestros, sigue el progreso
del estudiante de EL en la escuela y trabaja en colaboración con otros programas el distrito. Juntos, luchamos para que los
estudiantes de EL logren una taza de graduación equivalente a la de la población estudiantil en general.

La expectativa es que su hijo/a sea parte del Programa de EL hasta alcanzar el nivel de dominio avanzado en el inglés
determinado por el ELPA o que el equipo de maestros y padres determinen que la ayuda adicional no sea necesaria. Las
calificaciones, los resultados de los exámenes estatales y las opiniones de los maestros del estudiante se toman en cuenta
antes de llegar a una decisión de sacar al estudiante del Programa. ¿Cuánto se toma para alcanzar el nivel avanzado? Muchos
factores son considerados, incluso: edad, la capacidad del estudiante de manejar su primer idioma y la asistencia y la
motivación del estudiante. Por lo general, para dominar el idioma inglés requiere cuatro a siete años de estudio.
Como padres de familia, ustedes tienen el derecho de decidir que su hijo no participe en el Programa de EL o sacarlo del
programa cuando ustedes lo deseen. Si desean más información, no duden en llamar a los números siguientes.
Atentamente,

Michael McKinney
Coordinador del Programa EL
474-5710 ext 122

Jorge Padilla
Maestro de EL en la Primaria
474-5770, 474-5775
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Date
Dear Parents:
Last year, the state of Oregon had three targets for our English Language Learner Program:
1. That 47% of all students eligible for language support services go up a level or more in their English
proficiency on the state ELPA test, which is given each year.
2. That 9% of students who participated in an EL program and 27% of EL students who attended U.S.
schools for five years or more, were fluent in English to the extent that they can exit the EL program.
3. That EL students in the program will also progress satisfactorily on state tests in reading and math.
The reason why you are receiving this letter is because the state of Oregon requires that we notify you
about the results of these state requirements. There is no need to respond.
Our EL students in District # 7 did not meet all of these targets during the 2013-14 school year. They
reached 68.89% on target #1, 18.8% and 33.3% on the two respective parts of target #2. Although EL
students did not meet the state’s target for #3, District 7 staff recognize their positive achievements
and will work to ensure student success in the coming year.
District # 7 continues to provide training opportunities for teachers to help ELs. Each year, many of our
teachers learn different strategies and methods on how to effectively teach our students. This training
will help teachers support our EL students more efficiently so students can meet these three targets.
This current year we will be focusing on improving learning opportunities for students through
additional staff professional development activities.
We appreciate the support you have given your children to help them achieve these targets. Your
support and encouragement are key to the success of your student here at school. School success is
achieved when your son / daughter completes assignments and works hard. Success at home is the
result of encouragement, time to practice and a place to work without much distraction.
Sincerely,

Michael McKinney
ELL Coordinator

Jorge Padilla
ELL Teacher
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ELL STUDENT EXIT FORM
Student Name:

Student ID #:

Grade:

School:

Date of Birth:

Home Language:

LEP Status:

Years in US Schools program:

Oregon English Language Proficiency Assessment (ELPA) Scores
ELPA
Test Year

Composite
Scaled
Score

Composite
Level

Reading
Level

Writing
Level

Listening
Level

Speaking
Level

Comprehension
Level

2013
2014
2015
Regular exit from ELL program based on ELPA composite score of 5 which is:
● the culmination of progress demonstrated over a legitimate period of time
● ora body of evidence was collected and approved
OR
Student was retained in the ELL program the previous year (ELPA 5) and
Student’s ELD teacher believes that the student is proficient in English and able to benefit from instruction in English in
the regular education program without ELL support.
The school team concludes that the student is proficient in English and able to benefit from instruction in English in the
regular education program without ELL support. (examples: multiple ELPA 4 scores, literacy work samples, test

scores)
Student’s parents agree that the student is proficient in English and able to benefit from instruction in English in the
regular education program.

_________________________________________
Signature of Parent

________________________
Date

_________________________________________
Signature of ELL Coordinator

________________________
Date

_________________________________________
Signature of Content Teacher (Designee)

________________________
Date

Student ELL Exit/Promotion Form updated 2015
Original- CUM file

Copy- ELL File

Copy- Mailed to parents
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