DEPARTMENT OF EDUCATION

Staff Performance Evaluation Plan Submission Coversheet
SY 2020-21

CONTEXT: Indiana Code (IC) 20-28-11.5-8(d) requires each school corporation to submit its entire staff performance evaluation plan to
the Indiana Department of Education (IDOE) and requires IDOE to publish the plans on its website. This coversheet is meant to provide
a reference for IDOE staff and key stakeholders to view the statutory- and regulatory-required components of staff performance
evaluation plans for each school corporation.

Furthermore, in accordance with IC 20-28-11.5-8(d}, a school corporation must submit its staff performance evaluation plan to IDOE for
approval in order to qualify for any grant funding related to this chapter. Thus, it is essential that the reference page numbers included
below clearly demonstrate fulfillment of the statutory (IC 20-28-11.5) and regulatory (511 IAC 10-6) requirements.

INSTRUCTIONS:

Completion

[n the chart below, please type the page numbers in your staff performance evaluation document which clearly display compliance with
the requirements. If the plan contains multiple documents with duplicate page numbers, please refer to the documents by A, B, C, D,
etc. with the page number following. For example: A-23, B-5, etc. Please note, your plan may include many other sections not listed

below.

Submission
Once completed, please attach this coversheet to the staff perfformance evaluation plan document you wilf submit. The whole
document needs to be combined into one continuous PDF for submission. The 2020 submission due date is 9/15/2020.

School Corporation Rossville Consolidated School District
Name:

School Corporation 1180

Number:

Questions: Contact Rebecca Estes, Director of Leadership & Innovation, restes@dos.in.gov




Requirement

Statutory /
Regulatory Authority

Examples of Relevant Information

Reference
Page
Number(s)

0 Annual performance evaluations for each

IC 20-28-11.5-4(c)(1)

Pian and metrics to evaluate all cerfificated employees, including
{eachers, administrators, counselors, principals and superintendents

E1

_____cert_iﬁ;:ated empioyee
‘Rigo

Reference
. Statutory / .
Requirement Regulatory Authority Examples of Relevant Information Nurpnai?eer(s)
) Rigorous measures of effectiveness, IC 20-28-11.5-4(c)}(2) | e Observation rubrics - for af cerlificated staff - with detailed T1-11,
including observations and other descriptions of each level of performance for each domain and/or SP1-11.
performance indicators indicator AD1-9.D1-6
o Other measures used for evaluations {e.g., surveys) SE1 _16 ’
P1-12, C1-7,
S1-11
Rating Catego
Reference
. Statutory / .
Requirement Regulatory Authority Examples of Relevant Information Nuiabgei ©
1 A summative rating as one of the IC 20-28-11.5-4(c)}(3) | o Definition of performance categories SR 1,
following: highly effective, effective, 511 IAC 10-6-2(c) o Summative scoring process that yields placement info each TS 1,PS1,
improvement necessary, or ineffective performance category SM 1
00 A definition of negative impact for iC 20-28-11.5-4(c}{5) | e Definition of negative impact on student growth for all certificated N1
certificated staff 511 IAC 10-6-4(c) staff
0O A final summative rating modification if o Description of the process for modifying a final summative rating for
and when a teacher negatively affects negative growth
student growth
01 All evaluation components factored into IC 20-28-11.54{(c)(3) | » Summative scoring process that vields placement into each 181, P81,
the final summative rating performance category SM 1

o Weighting (broken down by percentage) of all evaluation
components

Reference

time in which improvement is expected

. Statutory / .
Requirement . Examples of Relevant Information Page
Regulatory Authority Number(s)
01 An explanation of evaluator's IC 20-28-11.54(c)}{4) | » Process and timeline for delivering feedback on evaluations EF 1
recommendations for improvement and the | 511 IAC 10-6-5 e Process for linking evaluation results with professional development

Questions: Contact Rebecca Estes, Director of Leadership & Innovation, restes@doe.in.zov



Reference

1C 20-28-11.54(M)(2)

explained to the governing body in a public meeting before the
evaluations are conducted

o Before explaining the plan to the governing body, the superintendent
of the school corporation shall discuss the plan with teachers or the

teachers’ representative, if there is one

, Statutory / .
Requirement Regulatory Authority Examples of Relevant Information Nu;abgg(s)
1 Evaluation Plan must be in writing and IC 20-28-11.5-4(f{1) o Process for ensuring the evaluation plan is in writing and will be FR 1-2
explained prior to evaluations are
conducted.

support in evaluation skills

511 IAC 10-6-3

Reference
. Statutory / .
Requirement . Examples of Relevant Information Page
Regulatory Authority Number(s)
O Only individuals who have received IC 20-28-11.5-1 » Description of ongoing evaluator training E2
training and support in evaluation skills may | [C 20-28-11.5-5(b) » Description of who will serve as evaluators
evaluate ceriificated employees IC 20-28-11.5- * Process for determining evaluators
8(@)}(1}(D)
o Teachers acting as evaluators {optionaf) IC 20-28-11.5-1(2) + Description of who will serve as evaluators E2
clearly demonstrate a record of effective IC 20-28-11.5-1(3) s Process for determining evaluators
teaching over several years, are approved 511 IAC 10-6-3
by the principal as qualified to evaluate
under the evaluation plan, and conduct staff
evaluations as a significant part of their
responsibilities
1 All evaluators receive training and 1C 20-28-11.5-5(b) Description of ongoing evaluator training E2

employee’s license renewal credits

Professional Growth Points will be incorporated into remediation

Reference
. Statutory / .

Requirement Regulatory Authority Examples of Relevant Information Nu:E:)geer(s}
O All evaluated employees receive IC 20-28-11.5-6(a) System for delivering summative evaluation results to employees FR 1-2
completed evaluation and documented
feedback within seven business days from
the completion of the evaluation.
1 Remediation plans assigned to teachers | IC 20-28-11.5-6(h) + Remediation plan creation and timeframe EF 1
rated as ineffective or improvement ¢ Process for linking evaluation results with professional development
necessary
1 Remediation plans include the use of IC 20-28-11.5-6(b) Description of how employee license renewal credits and/or EF 1

O Means by which feachers rated as
ineffective can request a private conference
| with the superintendent

IC 20-28-11.58(c)

Process for teachers rated as ineffective to request conference with
superintendent

Questions: Contact Rebecca Estes, Director of Leadership & Innovation, restes@doee

Jdn.gov




Requirement

Statutory /
Regulatory Authority

Examples of Relevant Information

Reference
Page
Number(s)

O The procedures established for avoiding
situations in which a student would be
instructed for two consecutive years by two
consecutive teachers rated as ineffective

iC 20-28-11.5-7(c)

Process for ensuring students do not receive instruction from
ineffective teachers two years in a row

NI 1-2
FR1

1 The procedures established to
communicate to parents when student
assignment to consecutive teachers rated
as ineffective is unavoidabie

IC 20-28-11.5-7(d)

Description of how parents will be informed of the situation

NI 1-2
FR1

Quastions: Contact Rebecca Estes, Director of Leadership & Innovation, restes@doe.in.gov




ROSSVILLE CONSOLIDATED SCHOOQL DISTRICT
Evaluation Plan

Annual Evaluations

Rossville Consolidated School District has established a school corporation policy that
defines staff evaluation program. The policy, Section 407 — Certified Staff Evaluation
requires that all certificated employees be evaluated annually. Specifically the policy states
the following;:

The purpose of a staff evaluation program is to:

L. Strive for the improvement of the total Corporation program.

2. Stress the importance of personal improvement on the part of individual
professional staff members so that each student may be provided a
quality education.

3. Ensure the continuous improvement of administrative and supervisory

services provided to professional staff members.

4, Establish a process of continuous and systematic professional staff
member evaluation,

In accordance with Indiana law, the staff evaluation program shall aim at the early
identification of specific areas in which the individual professional staff member needs help
so that appropriate staff members can provide the type of assistance needed. A supervisor
offering suggestions for improvement to a professional staff member shall not release that
professional staff member from the responsibility to improve. If a professional staff
member, after receiving a reasonable degree of assistance, fails to perform his/her assigned
responsibilities in a satisfactory manner, dismissal procedures may be invoked in
accordance with Indiana law, In such an instance, all relative evaluation documents may be
used in the proceedings.

Evaluations shall be conducted on an annual basis for each certificated employee in
the school corporation. An evaluation plan developed in accordance with Indiana law
including the insttument used and the schedule of observations will be followed in
implementing this policy and the state law. Information on the evaluation instrument and
associated procedures can be inspected at the Charles E. Whitlock Administration
Building, 1 Robert Egly Drive, Rossville, Indiana.

The policy was reviewed and validly adopted by the Board of Education on March 6, 2018,

E1l
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DOMAIN 1: PURPOSEFUL PLANNING {10.00%)
1.1 Utilize Assessment Data To Plan

At Levei 4, a teacher fulfifls the criteria for Teacher uses prior assessment data o
Level 3 and additionally incorporates formulate achievement goals, unit pians,
differentiated instructional strategies in AND lessen plans (1.1.E)

planning to reach every student at his/her
level of understanding (7.7.HE)

1.2 Set Ambitious And Measurable Achievement Goals

At Level 4, a teacher fulfills the criteria for Teacher develops an annual student
Level 3 and addiionally: (1.2.HE.1) achievement goal that: (1.2.£.1)
Ptans an ambitious annual student 15 aligned to content standards (7.2.£.2)

achievement goat (1.2 HE.2)

In¢ludes benchmarks to help monitor

learming and inform interventions throughout

the year (1.2.£.3)

Is measurable (1.2.E.4)

1.3 Develop Standards-Based Unit Plans And Assessments

At Level 4, a teacher fulfills the criteria for Based on achievement goals, teacher plans

Leve!l 3 and additionally: (1.3.HE.T) units by: (L.3.E.1)

Creates well-designed unit assessments that ~ Creating assessmerts before each unit
align with an end-of-year summative begins for backwards planning (7.3.£.2)
assessment (either state, district, or teacher

created) (1.3.HE.2)

Anticipates student reaction to content; Allocating an instructionally appropriate
allocation of ime per unit is flexible and/or amount of time for each unit (1.3.£.3)
reflects level of difficulty of each unit

(1.3HE.3)

Teacher uses prior assessment data to Teacher rarely or never uses prior
formulate achieverment goals, unit plans, OR  assessment data when planning (7.7.4)
lesson plans, but not all of the above

(1.1. INJ)

Teacher develops an annual student
achievement goal that: (7.2./N.7)

Is not aligned to content standards (7.2/M.2}  Teacher rarely or never develops
achievement goals for the class OR goals
are developed, but are extremely general
and not helpful for planning purposes
{1.2.1.2) 9

Does not include benchmarks to help monitor
learning and inform interventions throughout
the year (1.2.IN.3)

Based an achievement goals, teacher plans
units but: (1.3.IN.7}

Does not create assessments before each Teacher rarely or never plans units by

unit begins for backwards planning identifying content standards that students

(1.3.IN.2) will master in each unit OR there is ittle to no
?vide'zc):e that teacher plans units at all

Does not alfocate an instructionally
approfariate amourt of time for each unit
(1.3.IN.3}
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Identifying content standards that students
will master in each unit (7.3.£.4)

1.4 Create Objective-Driven Lesson Plans And Assessments

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally: (1.4.HE.1}

Plans for a variety of differentiated
instructional strategies, anticipating where
these will be needed to enhance instruction
{1.4.HE.2)

Incorporates a variety of informal
assessments/checks for understanding as
well as summative assessments where
necessary, and uses all assessments to
directly inform instruction (7.4.HE.3}

At Levei 4, a teacher fulfills the griteria for
Level 3 and additionally: (7.5.HE.7}

Uses daily checks for understanding for
additional data points (1.5.HE.Z}

Updates tracking systemn daily (1.5.HE.3)

Uses data analysis of student progress to

drive lesson planning for the foliowing day
(1.5.HE.4}

Based on unit plan, teacher plane daity
lessons by: (1.4.E.7)

Designing assignments that are meaningful
or relevant (1.4.E.2)

Desigring formative assessments that
measure progress towards mastery and
informed instruction {7.4.£.3)

identifying lesson objectives that are aligned
to state content standards (1.4.E.4)

Matching instructional strategies and
activities/agsignments to the lesson
objectives (7.4.£.5)

1.5 Track Student Data And Analyze Progress

Teacher uses an effective data tracking
system but: (1.5.E.7)

Analyzing student progress towards mastery
and planning future lessons/units accordingly

(1.5.E2)

Maintaining a grading system aligned to
student learning goals (1.5.E.3}

Recording student assessment/ progress
data (1.5.E4)

Based on unit plan, teacher plans daily
lessons but: (1.4.IN.1)

Does not design assignments that are
meaningful or relevant (1.4./N.2)

Does not plan formative assessments to
measure progress towards mastery or
informed instruction (7.4.IN.3)

Teacher uses an effective data tracking
system but: (7.5./N.7)

Does not use data to analyze student
progress towards mastery or to plan futire
lessonsfunits (1.5.IN.2)

Does not have grading system that
appropriately aligns with student learning
goals (1.5.IN.3)

Teacher rarely or never plans daily lessons
OR daily lessons are planned, but are thrown
together at the last minute, thus lacking
meaningful objectives, instructional
strategies, or assignments (7.4.1.2)

Teacher rarely or never uses a data tracking
system to record student
assessment/progress data and/or has no
discemnable grading system (1.5.L.2)
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DOMAIN 2: EFFECTIVE INSTRUCTION (75.00%)})

2.1 Develop Student Understanding And Mastery Of Lesson Objectives

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.1.HE.1)

Students can explain what they are learning
arxd why it is important, beyond repeating the
stated objective (2.7.HE.2)

Teacher effectively engages prior knowledge
of students in connecting to lesson. Students
demonstrate through work or comments that
they understand this connection (2.7.HE.3}

Lesson objective is specific, measurable,
and aligned to standards. It conveys what
students are learning and what they wili be
able to do by the end of the lessen (2.1.£.7)

Objective is written in a student-friendly
manner and/or explained to students in easy
to understand terms (2.1.£.2)

Importance of the objective is explained so
that students understand why they are
learning what they are learning (2.7.E.3)

Lesson builds on students’ prior knowledge
of key concepts and skills and makes this
connection evident to students (2.1.E.4)

Lesson is well-organized to move students
towards mastery of the objective (2.1.£.5)

Lesson objective conveys what students are
learning and what they will be able to do by
the end of the lesson, but may not be aligned
to standards or measurable (2.7.IN.1)

Objective is stated, but not in & student-

friendly manner that leads to understanding
(2.1.1N.2)

Teacher attempts explanation of importance

of ob}'ectéve. but students fail to understand
2.1.IN.3)

Lesson generally does riot build on prior
knowiedge of students or students fail to
make this connection (2.1./N.4}

Organization of the lesson may not always

be connected to mastery of the objective
(2.1.IN.5)

2.2 Demonstrate And Clearly Communicate Content Knowledge To Students

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.2.HE.7)

Teacher fully explains concepts in as direct
and efficient a manner as possible, while still
achieving student understanding (2.2.HE.Z}

Teacher effectively connects content to other
content areas, students’ experiences and
interests, or current events in order to make

content relevant and buitd interest
(22 HE.3)

Explanations spark student excitement and
interest in the content (2.2.HE.4)

Teacher demonstrates content knowledge
and delivers content that is factually corract
(E2.E.1)

Content is clear, concise and weil-organized
(2.2.E.2}

Teacher restates and rephrases instruction in
muitigle ways to increase understanding
(22E3

‘Teacher emphasizes key points or main
ideas in content (2.2.E.4)

Teacher delivers content that is factuaily
correct (2.2.IN.7)

Content occasionally lacks clarity and is not
as well-organized as it could be (2.2.IN.2)

Teacher may fail to restate or rephrase
instruction ir multiple ways to increase
understanding (2.2.IN.3)

Teacher does not adequately emphasize
main ideas, and students are sometimes
confused about key takeaways (2.2./N.4)

Lesson objective is missing more than one
component. k may not be clear about what
students are leamning or will be able to do by
the end of the lesson (2.1.41)

There may not be a clear connection
between the objective and lesson, or teacher

may fail to make this connection for students
(2.1.1.2)

Teacher may fail to discuss importance of
objective or there may not be a clear
understanding amongst students as to why
the objective is important (2.1.1.3)

There may be no effort to connect objective
1o prior knowtedge of students (2.7.1.4)

Lesson is disorganized and does not lead to
mastery of objective (2.7.1.5)

Teacher may deliver content that is factually
incorrect (2.2.1.1)

Explanations may be unclear or incoherent
and fail to build student understanding of key
concepts (2.2.1.2)

Teacher continues with planned Instruction,
even when it is obvious that students are not
understanding content (2.2.1.3)

Teacher does not emphasgize main ideas,
and students are often confused about
content (2.2.7.4)
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Students participate in each other’s leamning
of content through collaboration during the
lesson (2.2.HE.5}

Students ask higher-order questions and
make connections independently,
demonstrating that they understand the
content at a higher level (2.2.HE.B)

Teacher uses developmentally appropriate
language and explanations (22.£.5)

Teacher impiements relevant instructional
strategies learned via professional
development (2.2.£.56)

2.3 Engage Students In Academic Content

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.3.HE.T)

Teacher provides ways to engage with
content that significantly promotes student
mastery of the objective (23.HE.2)

Teacher provides differentiated ways of
engaging with content specific to individual
student needs (2.3.HE.3)

The lesson progresses at an appropriate
pace so that students are never disengaged,
and students who finish early have
something else meaningful to do (2.3.HE.4)

Teacher effectively integrates technology as
a tool to engage students in academic
content (2.3.HE.5)

2.4 Check For Understanding

For Leve! 4, much of the Levei 3 evidence is
observed during the year, as well as some of
the following: (24.HE.1)

3/4 or more of students are actively engaged
in cortent at all imes and not off-task
(23.£1)

Teacher provides multiple ways, as
appropriate, of engaging with content, all
aligned to the lesson objective (2.3.£.2)

Ways of engaging with content reflect
different learning modalities or intelligences
3.E.3)

Teacher adjusts lesson accordingly to
accormnmodate for student prerequisite skills
and knowledge so that all students are
engaged (2.3.5.4)

ELL and IEP students have the appropriate

accommodations to be engaged in content
(2.3.E.5)

Students work hard and are deeply active
rather than passive/receptive (See Notes
below for specific evidence of engagement)

(2.3.E.6)

Teacher checks for understanding at almost
all key moments (when checking is
necessary to inform instruction going
forward} (2.4.E£.1)

Explanations sometimes [ack
developmentally appropriate l[anguage
(2.2.IAF5) pRIGP

Teacher does not always implement new and
improved instructional strategies learned via
professional development (2.2.IN.6)

Fewer than 3/4 of students are engaged in
content and many are off-task (2.3.JA.7)

Teacher may provide multiple ways of
engaging students, but perhaps not aligned

to lesson objective or mastery of content
(2.3.IN.2}

Teacher may miss oppartunities to provide
ways of differentiating content for student
engagement (2.3./N.3)

Some students may not have the
prerequisite skills necessary to fully engage
in content and teacher's attempt fo modify
instruction for these students is fimited or ot
always effective (2.3.IN.4)

ELL and IEP students are sometimes given
appropriate accommodations to be engaged
in content (2.3./N.5)

Students may appear to actively listen, but
when it comes time for participation are
disinterested in engaging (2.3.IN.6)

Teacher sometimes checks for
understanding of content, but misses several
key moments (24IN.7)

Teacher fails to use developmentally
appropriate language (2.2.1.5)

Teacher does not implement new and
improved instructional strategies learned via
professional development (2.2.1.8)

Fewer than 1/2 of students are engaged in
content and many are off-task (23.L7)

Teacher may only provide one way of
engaging with content OR teacher may
provide multiple ways of engaging students
that are not aligned to the lesson objective or
mastery of content (2.3.L.2}

Teacher does not differentizie instruction to
target different leaming modafities (2.3..3)

Most students do not have the prerequisite
skills necessary to fully engage in content
and teacher makes no effort to adjust
instruction for these students (2.3.14)

ELL and IEP students are not provided with
the necessary accommodations to engage in
content {2.3.1.5}

Students do not actively listen and are
overtly disinterested in engaging (2.3.1.6)

Teacher rarely or never chacks for
understanding of content, or misses nearly
all key moments  (2.4.1.1)

page 4 of 11



gL

RISE 3.0 Teacher (v.2016)

Printed: August 27, 2020 at $8:02pm

Teacher checks for understanding at higher
levels by asking pertinent, scaffoiding
questions that push thinking; accepts only
high guality student responses (those that
reveal understanding or tack thereof}
(2.4.HEZ)

Teacher uses open-ended questions to
surface common misunderstandings and
assess student mastery of material ata
range of both lower and higher order thinking
(2.4.HE.3}

2.5 Modify Instruction As Needed

For Levet 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.5.HE.1)

‘Teacher anticipates student
misunderstandings and preemptively
addresses them (2.5.HE.2}

Teacher is able to modify instruction to
respond to misunderstandings without taking
away from the flow of the lesson or losing
engagement (2.5.HE.3)

Teacher uses a variety of methods to check
for understanding that are successful in
capturing an accurate “pulse” of the class's
understanding (24.E.2)

Teacher uses wait time effectively both after
posing a question and before helping
students think through & response  (2.4.E.3)

Teacher doesn’t allow students o “opt-out” of
checks for understanding and cycles back to
these students (2.4.E.4}

Teacher systematically assesses every
student's mastery of the objective(s) at the
end of each lesson through formal or
informal assessments (see note for
examples} (2.4.E5)

Teacher makes adjustments to instruction
based on checks for understanding that lead
to in¢reased understanding for most studernts
(25.E.1)

Teacher responds to misunderstandings with
effective scaffelding techniques (2.5.£.2)

Teacher doesn't give up, but continues to try
to address misunderstanding with different
techniques if the first fry is not successful
(2.5.E.3)

Teacher may use more than one type of
check for understanding, but is often
unsuccessful in capturing an accurate
“oulse” of the class's understanding
{92.4JN.2)

Teacher may not provide encugh wait time
after posing a question for students to think
and respond before helping with an answer
or moving forward with content  (2.4.IN.3)

Teacher sometimes aliows students to "opt-
out" of checks for understanding without
cycling back to these students (2.4.IN.4}

Teacher may occasionally assess student
mastery at the end of the lesson through
formal or informal assessmenis (24.IN.5)

Teacher may attempt to make adjustments to
instruction based on checks for
understanding, but these attempts may be
misguided and may not increase
understanding for all students (2.5./N.T)

Teacher may gprimarily respond to
misunderstandings by using teachet-driven
scaffolding techniques (for example, re-
explaining a concept}, when student-driven

tachniques could have been more effective
(2.5.IN.2)

Teacher may persist in using a particular
technigue for responding to &
misunderstanding, even when it is not
succeeding (2.5.IN.3)

2,6 Develop Higher Level Of Understanding Through Rigorous Instruction And Work

Teacher does not check for snderstanding,
or uses only one ineffective method
repetitively to do so, thus rarely capturing an
accurate “pulse” of the class’s understanding
{(2.4.1.2)

Teacher frequently moves on with content
before students have a chance to respond fo
questions or frequently gives students the
answer rather than helping them think
through the answer (24.1.3)

Teacher frequently allows students to "opt-
out" of checks for understanding without
cyciing back to these students (2.4.1.4)

Teacher rarely or never assesses for mastery
atihe end of the lesson  (24.1.5)

Teacher rarely or never attempts to adjust
Instruction based on checks for
understanding, and any attempts at doing so
frequently fail fo increase understanding for
students (2.5..1)

Teacher only responds 10 misunderstandings
by using teacher-driven scaffolding
techniques (2.5..2)

Teacher repeatedly uses the same technique
fo respond to misunderstandings, even when
it is not succeeding (2.5.1.3)
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For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.6.HE.T)

Lesson is accessible and challenging to all
students (2.6.HE.2)

Students are able to answer higher-level

uestions with meaningful responses
2.6.HE.3)

Students pose higher-level questions to the
teacher and to each other (2.6.HE.4)

Teacher highlights examples of recent
student work that meets high expectations;
Insists and motivates students to do it again
if not great (2.6.HE.5)

Teacher encourages students’ interest in
leamning by providing students with additional
opportunities 1o apply and bulld skills beyond
expected lesson slements (e.g. extra credit
or enrichment assignments) (2.6.ME.5)

2.7 Maximize Instructional Time

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.7.HE.T)

Routines, transitions, and procedures are
well-executed. Students know what they are
supposed to be doing and when without
prompting from the teacher (2.7.HE.2)

Students are aiways engaged in meaningiul
work while walting for the teacher {for
example, during attendance) (2.7.HE.3)

lL.esson is accessible and challenging to
almost ali students (2.6.E.7)

Teacher frequently deveiops higher-level
understanding through effective questioning
(26.E2)

Lesson pushes almost all students forward

due to differentiation of instruction based on

each student’s level of understanding
.6.E.3)

Students have opportunities to meaningfully
practice, apply, and demonstrate that they
are learning (2.6.E.4}

Teacher shows patience and helps students
to work hard toward mastering the objective
and to persist even when faced with difficult
tasks (2.6.£.5)

Students arrive on time and are aware of the
consequences of arriving late {unexcused)
(2.7.E.1)

Class starts on-time {2.7.E.2)

Routines, fransitions, and procedures are
weli- executed. Students know what they are
supposed to be doing and when with minimal
prompting from the teacher (2.7.£3)

Lesson Is not always accessible or
challenging for students (2.6./IN.7)}

Some questions used may not be effective in
developing higher-ievel understanding {too
complex or confusing) (2.6.N.2}

Lesson pushes some students forward, but
misses other students due to lack of
differentiation based on students’ ievel of
understanding (2.6.IN.3}

While students may have some opportunity
1o meaningfully practice and apply concepts,
instruction is more teacher directed than
appropriate (2.6.IN.4)

‘Teacher may encourage students to work
hard, but may not persist in efforts to have
students keep trying (2.6./N.5}

Some students consistently arrive late
(unexcused) for class without consequences
(2.7.IN.1)

Class may consistently start a few minutes
late (2.7.IN.2)

Routines, transitions, and procedures are in
place, but reguire significant teacher
direction or prompting to be followed

IN.3)

Lesson Is not aligned with developmental
level of students (may be too challenging or
too easy) (2.6.1.7)

Teacher may not use questioning as an
effective tool to increase understanding.
Students only show a surface understanding
of concepts {2.6.1.2}

Lesson rarely pushes any students forward.
Teacher does not differentiate instruction

based on students’ level of understanding
2613

Lesscn is almost always teacher directed.
Students have few opportunities to
meaningfully practice or apply concepts
(2.6.!.4)g

Teacher gives up on students easfly and
does not ehcourage them to persist through
difficult tasks (2.6.1.5)

Students may frequently arrive late
(unexcused} for class without consequences
(2.7..1)

Teacher may frequently start class late
(2.7.1.2)

There are few or no evident routines or
procedures in place. Students are unclear
about what they should be doing and reguire
significant direction from the teacher at all
fimes (2.7.1.3)
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Students share responsibility for operations
and routines and work weil together to
accomplish these tasks (2.7.HE4)

All students are on task and foliow
instructions of teacher without much
prompting (2 7.HE.5)

Disruptive behaviors and off task
conversations are rare; When they oceur,
they are always addressed without major
interruption to the lesson (2.7.HE.6)

Students are only ever not engaged in
meaningful work for brief pericds of time (for
example, during attendance) (2.7.£.4)

Teacher delegates time between parts of the
lesson appropriately so as best to lead
students) towards mastery of objective

Almost all students are on task and follow
instructions of teacher without much
prompting (2.7.E.6)

Disruptive behaviors and off task
conversations are rars; when they occur,
they are almost always addressed without
major interruption to the lesson (2.7.£.7)

2.8 Create Classroom Culture Of Respect And Collaboration

For Level 4, much of the Level 3 avidence is

observed during the year, as well as some of

the following: (2.8.HE.1)

Students are invested in the academic
success of their peers as evidenced by

unprompied collaboration and assistance
(2.8.HE.Z)

Students reinforce positive character and
behavior and discourage negative behavior
amongst themselves (2.8.HE.3)

Students are respectful of their teacher and
peers (2.8.E.1)

Students are given opportunities to
collaborate and support each other in the
learning process (2.8.£.2)

Teacher reinforces positive character and
behavior and uses consequences
appropriately to discourage negative
behavior (2.8.£.3)

Teacher has a good rapport with students,
and shows genuine interest in their thoughts
and opinions (2.8.E.4}

2.9 Set High Expectations For Academic Success

There is more than a brief period of time
when students are left without meaningful
work to keep them engaged (2.7./N.4)

Teacher may delegate lesson time
inagpropriately between parts of the lesson
(2.7.IN.5)

Significant prompting from the teacher is
necessary for students te follow instructions
and remain on task (2.7./N.6)

Disruptive behaviors and off task
conversations somatimes occur; they may
not be addressed in the most effective
manner and teacher may have to stop the

lesson frequertly to address the problem
(27.IN.7) Y

Students are generally respectiul of their
teacher and peers, but may occasionally act
out or need to be reminded of classroom
norms (2.8.IN.1}

Students are given opportunities to
coilaborate, but may not always be
supportive of each other or may need
significant assistance from the teacher to
work together (2.8./N.2)

Teacher may praise positive behavior OR
enforce consequences for negative behavior,
but not both (2.8./N.3)

Teacher may focus on the behavior of a few
students, while ignoring the behavior
(positive or negative) of others (2.8./M.4)

There are significant periods of time in which
students are not engaged in meaningful work
{2.7.14)

Teacher wastes significant time between
parts of the lesson due to classroom
management (2.7.1.5)

Even with significant prompting, students
frequently do not follow directions and are off
task (2.7.1.6}

Disruptive behaviors and off task
conversations are common and frequently
cause the teacher to have tc make
adjustments to the lesson (27.1L7)

Students are frequently disrespectiul of
teacher or peers, as evidenced by
discouraging remarks or disruptive behavior
2.8.11)

Students are not given many cpportunities to
collaborate, OR during these times do not
work well together, even with teacher
intervention (2.8.1.2)

Teacher rarely or never praises positive
behavior (2.8.1.3)

Teacher rarely or never addresses negative
behavior (2.8.1.4)
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For Level 4, much of the Level 3 evidence is
ohserved during the year, as well as some of
the foliowing: (2.8.HE.1)

Students participate in forming academic
goals for themselves and analyzing their
progress (2.89.HE.2)

Students demonstrate high academic
expactations for themselves (2.9.HE.3)

Student comments and actions demonstrate
that they are excited about their work and
understand why it is important (2.6.HE.4)

Teacher sets high expectations for students
of all levels (28.£.71)

Students are invested in their work and value
academic success as evidenced by their
effort and quality of their work (2.9.E.2)

The classroom is a safe place to take on
challenges and risk failure {students do not
feel shy about asking questions or bad about
answering incorrectly) (Z.8.£.3)

Teacher celebrates and praises academic
work (2.9.E.4)

High quality work of all students is displayed
in the classroom (2.9.E£.5}

DOMAIN 3: TEACHER LEADERSHIP (15.00%)

3.1 Contribute To School Culture

At Level 4, a teacher fulfills the criteria for
Level 3 and addiionally may: (3.7.HE.1}

Seek out leadership roles (3.1.HE.Z)

Go above and beyond in dedicating time for

students and peers outside of class
(3.1.HE3}

3.2 Collaborate With Peers

At Level 4, a teacher fuffills the criteria for
Level 3 and additicnally may: (3.2.HE.1)

Teacherwill: (3.1.E.1}

Dedicate time efficiently, when needed, to
he[pigg students and peers outside of class
(3.1.E2)

Contribute ideas and expertise o further the
school’s mission and Initiatives (3.1.£.3)

Teacher will: (3.2.E.7)

Teacher may set high expectations for some,
but not others (2.9.IN.7)

Students are generally invested in their work,
but may occasionally spend time off task or
give up when work is challenging (2.9.IN.2)

Some students may be afraid to take on
challenges and risk failure (hesitant to ask for

help when needed or give up easll
{2.9.iN.3) g P v

Teacher may praise the academic work of
some, but not others (2.6.IN.4)

High quality work of a few, but not all
students, may be disptayed in the classroom
(2.9.IN.5}

Teacher does not: (3.1./IN.7)

Frequently dedicate time to help students
and peers efficiently outside of tlass
{3.1.IN.2}

Teacher does not: (3.2./N.7}

Teacher rarely or never sets high
expectations for students (29.1.7)

Students may demonstrate disinterest or lack
of investment in their work. For example,
students might be unfocused, off task, or
refuse to attempt assignments (2.9.1.2}

Students are generally afraid to take on
challenges and risk failure due to frequently
discouraging comments from the teacher or
peers (2.9.1.3)

Teacher rarely or never praises academic
work or good behavior (2.8..4)

High quality work is rarely or never displayed
in the classroom {(2.8.1.5}

Teacher rarely or never contributes ideas
aimed at improving school efforts. Teacher
dedicates little or no time outside of class
towards helping students and peers (3.7..2}
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Go apove and beyond in seeking out
opportunities to collaborate (3.2.HE.Z)

Coach Epeers through difficult situations
(3.2.HE.3)

Take on leadership roles within collaborative
groups such as Professional Learning
Communities (3.2.HE.4)

Ask for assistance, when needed, and

provide assistance to others in need
(B.2E2)

Seek out and participate in regular
opportunities to work with and leam from
others (3.2.E.3}

3.3 Seek Professional Skills And Knowledge

Al Level 4, a teacher fulfills the criteria for
Level 3 and additionally may: (3.3.HE.7)

Regularly share newly learned knowledge
and practices with others (3.3.HE.2)

Seek out opportunities to lead professional
development sessions (3.3.HE.3)

3.4 Advocate For Student Success

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally may: (3.4.HE.1)

Digplay commitment to the education of all
the students in the school (3.4.HE.Z)

Make changes and take risks to ensure
student success (3.4.HE.3)

Teacher will: (3.3.E.1}

Actively pursue opportunities to improve
knowledge and practice (3.3.E.2)

Seek out ways to implement new practices
inta instruction, where applicable (3.3.£.3)

Welcome constructive feedback to improve
practices (3.3.£.4)

Attend alt mandatory professional
development opportunities (3.3.£.5}

Teacher will: (8.4.E.7)

Advocate for students’ individualized needs
(34.£.2)

Display commitment to the education of all
his/her studerts (3.4.E.3)

Seek to provide other teachers with
assistance when needed (3.2/N.2)

Reguiarly seek out opportunities to work with
others (3.2.IN.3}

Teacher does not: (3.3./N.1)

Actively pursue optional professional
development opportunities (3.3.IN.2)

Seek out ways to implement new practices
into instruction (3.3.IN.3)

Accept constructive feedback well [3.5./N.4)

Teacher does not: {3.4./N.7}

Advocate for students’ needs (3.4.IN.2)

Teacher rarely or never participates in
apportunities to work with others. Teacher

works in isolation and is not 2 team player
{3.2.1.2)

Teacher rarely or never attends professional
development opporturtities. Teacher shows
fittte or no interest in niew ideas, programs, or
classes to improve teaching and leaming

(3.5.12)

Teacher rarely or never dispiays commitment
1o the education of his/her students. Teacher
accepts failure as par for the course and
does not advocate for students’ needs
(34.L2)
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Attempt to remedy obstacles around student
achievement {3.4.E.4)

3.5 Engage Families In Student Learning

At Levei 4, a teacher fulfills the criteria for Teacher will: (3.5.E.7) Teacher does not: (3.5./M.7)
Level 3 and additionally: (3.5.14E.1)

Strives to form relaionships in which parents  Proactively reach outfo parents ina variety ~ Proactively reach out to parents to engage
are given ample opportunity to participate in -~ of wags to engage them in student leamning them in student leaming (3.5.IN.2}
student leaming (3.5.HE.2) B5.E2)

Is available to address concems in a timely Respond promptly to contact from parents
and positive manner, when necessary, (3.5.£.3)

outside of required outreach evenis

(3.5.HE.3)

Engage in all forms of parent outreach
required by the school (3.5.E.4)

DOMAIN 4: CORE PROFESSIONALISM (Special Weighting)
4.1 Aitendance

Ingividual has not demonstrated a pattern of  Individual has demonstrated a pattern of
unexcused absences™ (4.7.M) unexcused absences (4. 7.DNM)
4.2 On Time Arrival

Individual has not demonstrated a pattern of  Individual demonstrates a pattern of
unexcused late arrivals (late arrivals thatare  unexcused late arivals (late arrivals that are

in violation of progedures set forth by local in violation of procedures set forth by local
school policy and by the relevant collective school policy and by the relevant collective
bargaining agreement) (4.2.M) bargaining agreement) (4.2.DNM)

4.3 Policies And Procedures

Teacher rarely or never reaches out to
parents and/or frequently does not respond

to contacts from parents (3.5.1.2)
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Individual demonstrates a pattern of following
state, corporation, and school policies and
procedures (e.g. procedures for submitting
discipline referrals, policies for appropriate
aftire, etc) (4.3.M)

4.4 Respect

Individual demonstrates a pattern of
interacting with students, colieagues,
parents/guardians, and community members
in a respectful manner (4.4.M)

individual demonstrates a pattern of failing to
follow state, corporation, and schoot policies
and procedures {e.g. proceduras for
submitting discipline referrals, policies for
appropriate attire, etc) (4.3.0NM)

Individual demonstrates a pattern of failing to
interact with students, colleagues,
parents/guardians, and community members
in a respectful manner (4.4.0NM)
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DOMAIN 1: Assessment, Data-Based Decision Making, and Accountability
1.1 Utilizes appropriate assessment and data collection methods

SLP Nearty Always fulfills criteria for an
effective teacher; plus (1.7.HET)

Applies evaluation data and findings to
intervention, instruction, programeming, and
services through written reports, intervention
plans, and mestings/conferences with
parents and/or school staff (1.7.HEZ)

SLP consistently uses assessment and data
coliection methods that are: {7.7.£.7)

Approgriate for the intended purpose:
{1.1.E£2)

Appropriate and individualized for the specific
student's cuttural, linguistic and disability
background (71.1.E.3)

Of sufficient variety for the intended purpose
(1.1.£4)

SLP intermittently uses assessment and data
collection methods that are: (7.7.IN.7)

Appropriate for the student, and
administered, scored, and interpreted
correctly (1.1.iN.2)

Administersd, scored, and interpreted
correctly (1.7./N.3}

But are lirnited in variety for the intended
purpose (1.7./N.4)

Limited in individualization for the specific
student(s) (1.7.IN.5)

SLP rarely uses assessment and data
collection methods that are: (7.1.L1)

Inappropriate for the purpose and/or shudent,
or {1.1.1.2)

Are administered, scored, or interpreted
incorrectly {71.1.L.3}

4.2 Conduct special education evaluations to inform eligibility, service, and programming decisions

SLP fulifills the criteria for Leve! 3 and
additionally:

Effectively communicates evaluation findings
to school staff through written reperts and
conferences (1.2.HE.T)

Utilizes evaluation findings ta inform accuraie
eligibility, placement, and service decisions
{1.2.HEZ)

SLP conducts evaluations that are:

Completed by compliance due dates
(1.2E17)

Compliant with minimum requirernents of
Article 7 (1.2.£.2)

Apprapriate for the student being evaluated
{1.2.E.3)

Informative for instructional andfor
programming purposes {1.2.5.4)

SLP conducts evaluations that are:

Completed by compliance dates (1.2/IN.7)

Compliant with minimurn requirements of
Article 7 (1.2IN.2)

Limited in appropriateness for the student
being evaluated and/or (1.2./N.3)

Limited in individualization for the specific
student(s) (7.2IN4)

SLP conducts evaluations that are:

Completed past the compliance due dates
(1.2.1.1)

Not compliant with Article 7 (1.2.1.2)

inappropriate for the student being evaluated
(1.21.3)
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Limited in providing instructionally relevant
information {7.2.IN.5)

1.3 Utilize technology as part of data-based decision making practices

SLP Nearly Always fulfills criteria for an
effective SLP; plus

Utilizes technological tools and programs in
innovative ways 1o meet the needs of
school(s) and/or enhance job performance
{1.3.HE. 1)

Provides mentoring and coaching to
colleagues regarding the use of technological
tools and programs (1.3.HE.2)

SLP consistently:

utilizes technology to meet the expectations
of role and responsibilites (1.3.£.7)

Example activiies include using
technological tools to collect assessment
data, when appropriate; score data,
summarize data, graph data and/or share
data findings with others (1.3.£.2)

1.4 Utilize Assessment Data to Plan

SLP Nearly Always fulfills criteria for an
effective teacher; plus

Incorporates differentiated instructionsl
strategies in planning to reach every student
at his/her level of understanding  (7.4.HE)

1.5 Create Objective-Driven Lesson Plans and Assessments

zdS

SLP congistently uses multiple assessment
data (PLOP)to formulzte achievement goals,
unit plans, and lessons plans aligned to the
goals (1.4.E7)

Teacher consistently develops

student IEP goals that are measurable,
aligned to content stendards, and include
henchmarking (1.4.E.2)

SLP intermittently:

Involved in continued professional growth
and [earning regarding the use of
technotogical tools and programs (7.3./N.7)

Knowiedge and skill with technologicai tools
and programs is insufficient to meet
expectations of role/school(s) (1.3./N.2)

SLF intermittendy uses multiple assessment
data (PLOP)to formulate achievement goals,
unit plans, and lessons plans aligned {o the
goals (1.4./N.7)

Teacher intermittently develops

student |[EP goals that are measurable,
zligned to content standards, and inciude
benchmarking (71.4.IN.2)

SLP rarely:

Lacks knowledge about the use of
technological tools and programs
(1.3.L1)

Lacks the skills need to use technelogical
tools and programs (7.3./.2)

Falls to engage in professional growth and
learning %o gain needed knowledge and skils
{1.3..3)

SLP rarely uses mulfiple assessment
data(PLOP) fo formulate achievement goals,
unit plans, and lessons plans aligned to the
job {1.4.1.7)

Teacher rarely develops student IEP goals
that are measurable, aligned to comtent
standards, and include benchmarking
(1.4.L.2)
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SLP Nearly Always s critena for an
effective teacher; plus

Plans for & variety of differentiated
instructional strategies, anticipating where
these will be needed to enhance
instruction across all settings (1.5.HE 1}

Incorporates a variety of informal
assessments/ichecks for understanding as
well 25 summative assessments where
necessary, and uses all assessments to
directly inform instruction across all settings
(1.5HE2)

SLP consistently plans daily lessons with
mezaningful objectives, Instructional
strategies, and assignments by matching
instructional strategies as well as meaningfl
and relevant activittes/assignments to the
lesson objectives across all seftings
{1.5.£1)

SLP consistently plans daily lessons with
meaningful objectives, instructicnal
strategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
instruction across all seftings (1.5.£.2)

SLP consistently plans daily lessons with
meaningful chjectives, instructional
strategies, and assignments by identifying
lesson objectives that are aligned to state
content standards across all settings
{1.5.£3)

1.6 Track Student Data and Analyze Progress

SLP Nearly Always fulfils criteria for an
effective teacher; plus

Uses daily checks for understanding for
additional data points (1.6.HE. 1)

updates tracking system daily (7.6.HE.Z)

uses data analysis of student progress to
drive lesson planning for the foilowing day
(1.6.HE.3)

SLP consistently uses an effective data
tracking system to recerding student
assessment/progress data (Progress
Menitoring) (7.6.2.7}

SLP consistently analyzes student progress
towards mastery and plans future
jessons/units accordingly (Progress
Monitoring} (1.6.£.2)

SLP consistently maintaing a grading system
aligned to student leaming goals (Progress
Monitoring) {7.6.E£.3)

£ DOMAIN 2: Effective Instruction
2.1 Develop student understanding and mastery of lesson objectives

SLP intermitertly plans dzily 1essons with
meaningful objectives, instructional
strategies, and assignments by matching
instructional strategies as well as meaningful
and relevant activities/assignments to the
lesson objectives across all setfings
{1.5.IN.7)

S1LP intermittently plans daily lessons with
meaningful objectives, instructional
strategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
instruction across all setfings (1.5.N.2)

SLP intermittently plans daily lessons with
meaningful cbjectives, instructional
strategies, and assignments by identifying
lesson ohiectives that are aligned to state
content standards across zll settings.
(1.5.IN.3)

SLP intermittently uses an effective data
tracking system to recording student
assessment/progress data (Progress
Monitoring) (1.6.IN.7)

S1.P inlermittently analyzes student progress
towards mastery and plans future
iessons/units accordingly (Progress
Monitaring) (7.6.IN.2)

SLP intermittenify maintains 2 greding
system aligned fo student learning
goals (Progress Monitoring) (7.6.N.3)

SLP rarely plans daily lessons with
meaningful objectives, instructional
strategies, and assignments by matching
instructional stategies as well as meaningful
and relevant activities/assignments o the
lesson objectives across all settings (1.5.1.7)

SLP rarely plans dzily lessons with
meaningful objectives, instructional
strategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
instruction acrgss 2l settings (7.5.1.2)

SLP rarely plans daily lessons with
meaningful objectives, instructional
strategies, and assignments by identifying
lesson objectives that are aligned fo siate
content standards across all seitings
{1.5.1.3)

SLP rarely uses an effective data tracking
system to recording student
assessment/progress data (Progress
Monitoring) (1.6.1.1)

SLP rarely analyzes student progress
towards mastery and plans fiture
lessons/units accordingly {Progress
Monitoring) (1.6.1.2)

SLP rarely mantains g grading system
aligned to student [earning goals (Progress
Maonitoring) (1.6.L3)
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SI.P Nearly Always fulfiils criteria for an
effective teacher; plus

Students can explain what they are learning
and why it is important, beyond repeating the
stated objective (2.7.HE)

Importance of the objective

is consistently explained so that students
understand why they are jearning what they
are learning in relation to the IEP goal(s)
(2.1.£1)

Lesson consistently builds on students’ prior
knowledge of key concepts and skills and
makes this connection evident to students
(21.E2)

The lesson objective consistertly is specific,
measurable, and aligned to standards. It
conveys what students are leaming and what
they will be able to do by the end of the
fesson (2.7.£3)

Consistently the objective is written i a2
student-friendly manner and/or explained to
students in easy-to-understand terms
(21.E4)

The lesson is consistently well-organized o
move students towards mastery of the
ohiective (2.1.E.5)

Importance of the objective
is intermittently explained sc that students

understand why they are learning what they

are learning in relation to the IEP goal(s)
{2.1.IN.1)

Lesson intermittently builds on students’ prior

knowledge of kay concepts and skilis and
mazkes this connection evident to students
{2.1.IN.2)

The lesson objective intermittently is spacific,

measurable, and aligned to standards. It

canveys what students are leaming and what

they will be able 1o de by the end of the
fesson (21.N.3)

Intermittently the objective is written in 2

student-friendly manner and/or expiained to

students in easy-to-understand terms
{2.1.IN.4)

The lesson is intermittently well-organized to

move students towards mastery of the
objective (2.7.IN.5)

2.2 Demonstrate and Clearly Communicate Content Knowiedge to Students

SLP Nearly Always fulfills criteria foran
effective teacher; plus

-SLP fully explains concepts In as direct and
efficient a manner as possible, while still
achieving student understanding (2.2.HE.1)

SLP effectively connects content to other
content areas, students’ experiences and
interests or current events in order to make
content relevant and build interest (22.HEZ2)

Expianations spark student exciternent and
interest in the content (2.24E.3)

SLP consistently restates and rephrases
instruction in multiple ways o increase
understanding (2.2.£.1)

SLP cansistently demonstrates content
knowledge and delivers content that is
factually comrect (2.2.£.2)

Content is consistently clear, concise and
well-organized (2Z2E.3)

SLP consistently implements refevant
nstruchonal strategies learned via
professional development (22.IN.7)

SLP intermittently demonstrates contert
knowledge and delivers content that is
factually comrect (2.2./N.2)

Content is intermittently clear, concise and
well-organized (2.2./N.3)

SLP rzrely restates and rephirases instruction
in muiple ways to increase understanding
(2211

SLP rarely demonsirates content knowtedge
and delivers content that is factually correct
(2.2.1.2}

Content is rarely clear, concise and well-
organized (2.2..3)
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-Students participate in each other's lzaming
of content through collaboration during the
lesson (Z2.HE.4)

SLP consistently emphasizes key points or
main ideas in content (2.2.£.4)

SLP consistently uses developmentally
appropriate language and explanations
{2.2E3)

SLP consistently implements relevant
instructional strategies leamed via
prefessional developrment (2.2.£.6)

2.3 Engage students in academic content

SLP Nearly Always fulfills criteria for an
effective teacher; plus

SLP provides ways to engage with content
that significartly promotes student mastery of
the objective (2.3.HE. T}

SLP provides differentiated ways of engaging
with content specific to individual student
needs (23.HE2)

The lesson progresses at an appropriate
pace so that students are never disengaged,
and students who finish early have
something else meaningful to do (2.3.HE.3)

SLP effectively integrates technology as a

tool to engage students in academic success
(2.3.HE4)

2.4 Check for Understanding

Consistently 3/4 or more of students are
actively engaged in content at all times and
not off-task (2.8.£.1)

SLP consistently provides muitiple ways, as
appropriate, of engaging with contert, all
aligned to the jesson objective (2.3.£.2)

Ways of engaging with
content consistently reflect different learning
madalifies or intelligences (2.3.£.3)

SLP consistently adjusts lesson accordingly
to accommodate for student prerequisite
skills and knowledge so that ail students are
engaged (23.£4)

ELL and IEP students consistently have the
appropriate accommodations to be engaged
in content (2.3.£.5)

Students cansistently work hard and are
deeply aciive rather than passive/receptive
(See Notes below for specific evidence of
engagement) (2.3.£.6)

SLP intermittently emphasizes key points or
main ideas in content (22/N.4}

SLP intermittently uses developmentally
appropriate language and explanations
(2.2.IN.5)

SLP intermittently implernents relevant
instructional strategies learned via
professional development (Z.2.IN.6)

Intermittently 3/4 or more of students are
actively engaged in conient at all imes zmd
not of-tkask (2.3.IN.7}

SLP intermittently provides rmultiple ways, as
appropriate, of engaging with content, all
aligned to the lesson objective (2.3./N.2)

Ways of engaging with
content intermittently reflect different learning
modalities or intelligences (2.3.IN.3)

SLP intermittently adjusts lesson accordingly
to accommodate for stadent prerequisite
skills and knowiedge so that all students are
engaged (2.3.N.4)

ELL and IEF students imtermittently have the
appropriate ascommodations 1o be engaged
in content (2.3.IN.5}

Students intermittently work hard and are
deeply active rather than passive/receptive
(See Noies below for speciiic evidence of
engagement) (2.3./N.6)

SLP rarely emnphasizes key points or mam
ideas in content (2.2..4)

SLP rarely uses developmentally approprizie
language and explanations (22.1.5)

SLP rarely implements relevant instructionat
strategies learned via professional
development (2.2.1.6)

Rarely are 3/4 or more of students actively
engaged in content and not ofitask (2.3.1.7)

SLP rarely provides multiple ways of
engaging with content aligned to the lesson
chbjective (2.3..2)

Ways of engaging with content rarely reflect
different learning modaliies orinteliigences
{2313

SLP rarely adjusts lesson accordingly to
accommodate for student prerequisite skills
and knowledge so that all students are
engaged (2.2.1.4)

ELL and IEP students rarely have the
appropriate accommodations o be engaged
incontent (23.L5}

Students rarely work hard or are deeply
active rather than passive/receptive (See
Notes below for specific evidence of
engagement) (2.3.L6)
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B1LP Nearly Always fulfills criteria for an
effective teacher; plus

SLP checks for understanding at higher
levels by asking pertinent, scaffolding
questions that push thinking; accepts only
high quality student responses (those that
reveal understanding or lack thereof)
(24.HET)

SLP uses open-ended questions to surface
cammon misunderstandings and assess
student mastery of material at a range of
both lower and higher-order thinking
(24.HE.2)

SLP consistently checks for understanding at
aimost 2l key moments (when checking is
necessary to inform instruction going
forward) (24.£1)

SLF consistently uses a variety of methods
10 check for understanding that are
successful in capturing an accurate “pulse” of
the class’s understanding (24.£.2)

SLP consistently uses wait time effectively
both after posing a question and before
helping students think through a response
{(24.E3)

SLP doesn't allow students to “opt-out” of
checks for understanding

and consistently cycles back to these
students (24.£.4)

SLP consistently assesses every student’s
mastery of the ohjective(s) at the end of each
Iesson through formal or informal
assassments {see note for examples)
(24.E5)

2.5 Modify Instruction as Needed

SLP Nearly Always fulfills criteria foran
effective teacher; plus

SLP anticipates student misunderstandings

znd preemptively addresses them (25.HE 1)

SLP is able ta modify instruction to respond
to misunderstandings without taking away
from the flow of the lesson or losing
engagement (2.5.HE.2)

SLP consistently makes adjustments to
instruction based on checks for
understanding that lead to intreased
understanding for most students (2.5.£.7)

SLFP consistently responds to
misunderstandings with effective scaffolding
techniques (2.5.E.2}

SLP intermittently checks for understanding
at almost all key moments (when checking is
necessary to inform instruction going
forward) (2.4.IN.7)

SLP intermittently uses a variety of methads
to check for understanding that are
successful in capturing an accurate “pulse” of
the class's understanding (2.4./N.2)

SLP intermiitently uses wait time effectively
both after posing & question and before
helping students think through a response
{2.4.IN.3)

SLP doesn't allow studenis to “opt-out” of
checks for understanding

and intermittently cycles back to these
students (2.4.IN.4)

SLP intermittently assesses every student's
mastery of the objective(s) at the end of each
lesson through formai or informai
assessments (see note for examples)
{2.4.IN.5)

SLP intermittently makes adjustments 1o
instruction based on checks for
understanding that lead to increased
understanding for most students (2.5./N.7)

SLP intermittently responds to
misunderstandings with effective scaffolding
techniques (2.5.IN.2)

SLP rarely checks for understanding at
alrnost all key moments {when checking is
necessary 1o inform instruction going
forward) (24.11)

SLP rarely uses z variety of methods to
check for understanding that are successiui
in capturing an accurate "pulse” of the classs
understanding (2.4.1.2)

SLP rarely uses wait ime effectively both
after posing a question and before helping
students think through 2 response (2.4.1.3)

SLP allows shidents 1o "optout™ of checks for
understanding and rarely cycles back to
these students {24./4)

SLP rarely assesses every student’s mastery
of the objective(s) at the end of each lesson
through formal or informal assessments (see
note for examples) (2.4.1.5)

SLP rarely makes adjustments to instruction
based on checks for understanding that iead
1o increased understanding for most students
(25.1.7)

SLP rarely responds to misunderstandings
with effective scaffolding techniques (2.5.L2)
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SLP doesn’t give up,

but consistently continues to try to address
misunderstanding with different techniques i
the first try is not successful (25.E£3)

SLP intermittently continues to try to address
misunderstanding with different techniques if
the first try is not successful (2.5./N.3}

2.6 Develop Higher Level of Understanding through Rigorous Instruction and Work

SLP Nearly Always fulfills criteria for an
effective teacher; plus

Lesson is accessible and chaillenging to all
students (Z6.HET)

Students are able to answer higher-level
questions with meaningful responses
{(2.6.HE.Z)

Students pose higher-level questions to the
teacher and to each other (2.6.HE.3)

SLP highlights examples of recent student
work that meets high expectations; insists
and mativates students te do it again if not
great (2.6.HE4)

SLP encourages students® interest in
learning by providing students with additional
opportunities to 2pply and build skills beyond
expected lesson elements (e.g. extra credit
or enrichment assignments) {26.HE.5)

Lesson is consistently accessible and
challenging to almost all students (2.6.E.1)

SLP consistently develops higher-level
understanding through effective questioning
(26.£2)

Students consistently have ¢pportunities to
meaningfully practice, apply, and
demonstrate that they are leaming (2.6.E.3)

Lesson censistently pushes almost 2l
students forward due to differentiation of
instruction based on each student’s leve of
understanding (2.6.E.4}

SLP consistently shows patience and helps
students to work hard toward mastering the
ohjective and to persist even when faced with
difficult tasks (2.6.E.5)

2.7 Maximize Instructional Time

SLP Nearly Always fulfills criteria for an
effective teacher; plus

Manages instructional resources so routines,
transitions, and procedures are weli-
execuied. Students know what they are
supposed to be doing and

when without prompting from the teacher
(27.HE.T)

Manages instructional resources so rouiines,
transitions, and procedures

are consistertly well-executed. Students
know what they are supposed fo be doing
and when with minimal prompting from the
teacher (27.E1)

Lesseon is imtermittently accessible and
challenging to almost all students (2.6./N.7}

SLP intermittently develops higherdevel
understanding through effective guestioning
{2.8IN.2}

Students intermittently have opportunities to
mezningfully practice, apply, and
demonstrate that they are learning (2.6.IM.3)

Lesson intermittently pushes almost all
students forward due to differentiation of
instruction based on each student’s level of
understanding (2.6./N.4)

SLP intermittently shows patience and helps
students to work hard toward mastering the
objective and to persist even when faced with
difficult tasks (2.6.IN.5)

Manages instructional resources so routines,
fransitions, and procedures

are intermittently well-executed. Students
know what they are suppoased 1o be doing
and when with minimal prompting from the
teacher (2.7./N.1)

SLP rarely continues 1o fry to address
misunderstanding with different techniques if
the first try is not successiul (25.43)

Lesson is rarely accessible and challenging
to almost all students (2.6.17}

SLP rarely develops higherlevel
understanding through effective questioning
{2.6.1.2)

Students rarely have opportunities to
mezaningiully practice, apply, and
demonstrate that they are leaming (2.6.1.3)

l.esson rarely pushes alrmost ail students
forward due 1o differentiation of instruction
based on each student's level of
understanding (2.6.1.4)

SLP rarely shows patience and helps
students ta work hard toward mastering the
abjective and to persist even when faced with
difficuit tasks [2.6.1.5)

Manages instructional resources so routines,
transifions, and procedurss are rarely weli-
executed. Students know what they are
supposed fo be doing and when with minimal
prempting from the teacher (2.7.1.7)
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Students are always engaged in meaningful
work while waiting for the teacher {for
example, during attendance} (27.HE.2)

Students share responsibility for operations
and routines and work weil together to
accomplish these tasks (27.7E3)

All students are on task and follow
instructions of teacher without prompting
(27.HE4)

Disruptive behaviors and ofi-task
conversations are rare; when they ocour, they
are always addressed without major
interruption to the lesson (2.7.HE.S)

2.8 Create Classroom Culture of Respect and Collaboration

SLP Nearly Always fulfills criteria for an
effective teacher; plus

Students are invested in the academic
success of their peers as evidenced by
unprempted collaboration and assistance
(2.8.HE)

Students are consistently engaged in
meaningful work except for brief periods of
time {for example, during attendance)
(27.£2)

SLP consistently delegates time between
parts of the lesson appropriately so as best
1o lead students towards mastery of objective
(27.£3}

Students are consistently on task and follow
instructions of teacher without much
prompting (2.7.E.4)

Disruptive behaviors and off task
conversations are rare; when they cccur, they
are consistently addressed without major
interruption to the fesson (27.£.5)

Students consistently arrive on time and are
aware of the consequences of arriving late
{unexcused) (2.7.£6)

Class consistenlly starts on-time (2.7.£.7}

Students are consistently respectful of their
teacher and peers (2.8.E7)

Students consistently are given oppoitunities
to collaborate and support 2ach other in the
learning process (2.8.£.2)

SLP consistently reinforces positive character
and behavior and uses consequences
appropriately to discourage negative
behavior (PBIS andfor BIP) (2.8.£.3)

Students are intermittently engaged in
meaningful work except for brief periods of
time (for exarmple, during attendance)
(2.7.IN.2)

SLP intermittently delegates time between
parts of the lesson agpropriately so as best
to lead students towards mastery of objective
(2.7.IN.3)

Students are intermittently on task and
following instructions of teacher without much
prompting (2.7.JN.4)

Disruptive behavicrs and off task
conversations are intermittently addressed
without major interruption {o the lesson
(2.7.IN.5)

Students intermittently armive on time and are
aware of the consequences of arriving late
{unexcused) (2.7.IN.6)

Class intermittently starts on-time (2.7.IN.7)

Students are intermittently respectiul of their
teacher and peers {2.8./N.7)

Students intermittently are given
opportunities to colizbcrate and support each
other in the leaming process (28.IN.2)

SLP intermittently reinforces positive
character and behavior and uses
consequences appropriately to discourage
negative behavior (PBIS and/or BIP)
(28.IN.3)

Students are rarely engaged in meaningful
waork except for brief periods of time {for
example, during atiendance) (27..2)

8LP rarely delegates fime between parts of
the iesson appropriately so as best to lead
students towards mastery of chjective
(27.L3)

Students are rarely on task and following
instructions of teacher without much
prompting (2.7.1.4}

Disruptive behaviors and off task
conversations are rarely addressed without
major imerruption te the lesson (2.7.1.5)

Students rarely arrive on time and are aware
of the consequences of arriving late
{unexcused) (2.7..6)

Class rarely staris on-tme (2.7.1.7}

Students are rarely respectful of their teacher
and peers (2.8.1.7)

Students rarely are given opportunities to
collaborate and support each cther in the
lezrning process (2.8.1.2)

SLP rarely reinforees positive character and
behavior and rarely uses conseguences
appropriately fo discourage negative
behavior {PBIS and/or BIP) (2.8.1.3)
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SI.P consistently has a good rapport with
students, and shows genuing interest in their
thoughts and opinions (2.8.£.4)

2.9 Set High Expectations for Academic Success

SLP Nearly Always fulfills criteria for an
effective teacher; plus

Students participate In forming academic
goals for themselves and analyzing their
prograss (29.HET)

Students demnonstrate high academic
expectations for themselves (2.8.HE.2}

Student comments and actions demonsirate
that they are excited about thelr work and
understand why it is important (2.8.HE.3)

SLP consistentiy sets high expectations for
students of all levels (2.9.£.7)

Students are consistently invested in their
work and value academic success as
evidenced by thelr effort and quality of their
work (2.9.£2)

The classroom is consistently a safe place {o
take on challenges and tisk feilure (students
do not feel shy about asking questions or bad
about answering incorrectly) (28.E.3)

SLP consistently celebrates and praises
academic work (2.9.E.4)

High quality work of all students
is consistently displayed in the classroom
(2.9.E.5)

DOMAIN 3: SLP Leadership
3.1 Contribute to School Culture

SLP Nearly Always fuffills criteria for an
effective teacher; plus

Beek out leadership roles (3.7.HE.1)

Consistently confribute ideas and expertise
to further the school's mission and initiatives
{3.1.E.1)

SLFP intermittently has a good rapport with
students, and shows genuine interest in their
theughts and opinions (28./N.4)

Teacher intermittently sets high expectations
for students of all levels (2.9./N.7)

Students are intermittently invested in their
work and value academic success as
evidenced by their effort and quality of their
work (28.N.2)

The dassroom is intermittently a safe place
1o take on challenges and risk failure
{students do not feel shy about asking
questions or bad about answering
incorrectly) (2.9./IN.3}

SLP intermittently celebrates and praises
academic work (2.9.IN.4)

High quality work of students
is intermiftently displayed in the classroom
(2.9.IN.5}

Intermittently contribute ideas and expertise
to further the school's mission and inttiafives
(3.1.IN.7)

SLP rarely has a good rapport with students,
and shows genuine interest in their thoughts
and opinlons (2.8.1.4)

Teacher rarely sets high expectations for
students of ali levels (23.17)

Students are rarely invested in their work and
value academic success as evidenced by
their effort and quality of theirwork (2.9.1.2)

The classroom is rarely a safe place to take
on challenges and risk failure (students feel
shy about asking questions or bad about
answering incomrecty) (2.8.L3)

SLP rarely celebrates and praises academic
work (2.9.1.4)

High quality work of students
is wrely displayed in the classmom (2.8.1.5)

Rarely contribute ideas and expertise o
further the school's mission and inifiatives
(35.1.L.1)
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Go above and beyond i dedicating time for
studerts and peers outside of class
{3.1.HEZ)

Consistently dedicate time efficiently, when
needed, 1o helping students and peers
outside of class (3.1.E2)

3.2 Seek/Share Professional Skills and Knowledge

SLP Nearly Always fulfills criteria for an
effective teacher; plus

Regularly share newiy learned knowledge
and practices with others (3.2.HE.7)

Seek out opportunities to lead professional
development sessions (3.2HE2)

Go above and beyond in seeking out
opportunities to collaborate (3.2.HE.3)

Consistently pursue opportunities to improve
knowledge and practice (e.g. CPl, Jt. Srv
Trg.) (3.2.£7)

Congistently seek out ways to implement new
practices into instruction, where applicable
(32E2)

Consistently seek out and participate in
regular opportunities to work with and learn
from others. Ask for assistance, when
needed (3.2E3)

Consistently welcome constructive feedback
o improve practices (3254}

3.3 Advocate for Student Success

Teacher Nearly Always fuffills criteria for an
effective teacher; plus

Display commiiment to the education of all
the students in the school. Strive to form
refationships in which parents are given
ample opporiunity to participate in student
leaming (3.3.MHE.1)

Collaborate with colleagues to make changes
and take risks to ensure student success
{3.3HEZ)

Consistently display commitment to the
education of all his/her students by
communicating with peers across all setiings
per {EP (eg. Student at 2 Glance) (3.3.£.7)

Consistently attempt to remedy obstacles
around student achievernent across zll
settings (3.3.£.2)

Consistently advocate for student's
individualized needs across all seftings
(3.3£.3)

Consistently engage in ali forms of parent
outreach required by the school (3.3.E4)

Intermittently dedicate ime efficiently, when
needed, to helping students and peers
outside of class {3.7./N.3}

Intermittently pursue cpportunities {o improve
knowledge and practice (e.g. CPL Jt. Srv
Trg.) (3.2.IN.1)

intermittently seek out ways to implement
new practices into instruction, where
applicable (3.2IN.2)

Intermittently seek out and participate in
regular opportunities to work with and learn
from others. Ask for assistance, when
needed (3.2.IN.3)

intermittently welcome construciive feedback
o improve practices {3.2./N.4)

Intermittently display commitment io the
education of all his/her students by
communicating with peers across all settings
per IEP (eg. Student ata Glance) (3.3.UN.7)

Intermittently atternipt ta remedy obstacles
around student achievement across all
settings (3.3.IN.2)

Intermittently advocate for student’s
individualized needs across all settings
(3.3.IN.3)

Intermittently engage in forms of parent
outreach required by the school (3.3N.4}

Rarely pursue oppertunites to improve
knowledge and practice (e.g. CPI, J&. Srv
Trg.} {3.2.1.7}

Rarely seek out ways 10 implernent new
practices into instruction, where applicable
{3.2..2)

Rarely seek out and participate in regular
opportunities to work with and learn from

others. Ask Tor assistance, when needed

(3.2..3)

Rarely welcome constructive feedback to
improve practices (3.2.1.4)

Rarefy dispiay commitment to the education

-of all his/her students by communicating with

peers across all setfings per IEP (eg. Student
ata Glance} 3.3.L7)

Rarely attempt to remedy obstacles around
student achievement across &l settings
{3.3.12)

Rarely advocate for student’s individualized
needs (3.3.1.3)

Rerely engage in forms of parent outreach
required by the school (3.3.1.4)
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Consistently assures the IEP minutes of intermittently assures the IEP minutes of
service are met across all settings (Master service are met across alf settings (Master
Schedule) (3.3.£5) Schedule) (3.3.M.5)

DOMAIN 4: Core Professionalism
4.1 Attendance

Individual has not demenstizted 2 pattern of  Individual demonstrates a pattern of
unexcused absences* (4.7.M3) unexcused absences * (41.DNMS)

4.2 On-Time Arrival

{ndividual has not demonstrated a paftern of  Individual demonstrates a pattern of
unexcused late arrivals (late arrivals thatare  unexcused late arrivals (Iate amivals that are
in violation of procedures set forth by local in violation of procedures set forth by local
school policy and by the relevant collective school policy and by the relevant collective
bargaining agreement) {4.2.MS) bargaining agreement) (4.2 DNMS)

4.3 Policies and Procedures

Individual demonstrates a pattern of following  Individuat demonstrates z pattern of failing to

state, corporation, and school policies and follow state, corporation, and school policies

procedures (e.g. procedures for submitting and procedures {e.g. procedures for

discipline referrals, policies for approprizte submitting discipline referrals, policies for

attire, Article 7 compliance imefines, Special  appropriate attire, Asticle 7 compliance

Education rules and regulations) (£3.MS) timelines, Special Education rules and
regulations) (£.3.DNMS)

4.4 Respect
Individual demonstrates & pattern of individual demonstrates a pattern of failing to
interacting with students, coileagues, interact with students, colleagues,
parents/guardians, and community members  parents/guardians, and community mermbers
in a respectful manner (4.4.MS) in a respectul manner (4.4.DNMS)

Rarely assures the EP minutes of service
are met across all settings (Master Schedule)
(3.3.L.5)

page 11 of 11



==
[EEN

Indiana School Librarian Evaluation Rubric

Printed: August 18, 2017 at 7:38am

Domain 1: Purposeful Planning
1.1 Demonstrating Knowledge Of Literature And Current Trends In Library Practice And Information Technology

Drawing on extensive professional
resources, school libmrian demonsirates
rich understanding of literature and of
current trends in information technology.
{1.1.HET)

~ Librarian maintzins a network of
professional comtacts and resources to stay
current with trends (this includes reading
current journals, blogs, and using social
media) and shares with staff and students.
{1.1.HE.2}

School ibrarian  demonstrates thorough
knowledge of literature and of current frends
in practice and information technology.
(1.1.£1)

- Librarian maintains a professional network
to stay current with trends. This includes
reading current journals, blogs, and using
social media. (1.1.E.2}

School librarian demonstrates limited
knowledge of literature and current trends in
pracice and information technology.
(1.7.0N.7)

- Librarian reads journals to learn about
current trends.  {1.7.N.2)

School librarian demaonstrates fittfe or no
inowledge of litesature and  of current trends
in practice and information technology.
(1.1.L1)

1.2 Establishing And Successfully Implementing Goals For The School Library Program Appropriate To The Setting And The

Students Served

Schooi librarian's goals for the media
program are highly appropriate to the
situation in the school and to the age of the
students and have been developad
following consultations with students and
colleagues. (7.2HE.T)

-~The goal for the program is communicated
with appropriate stakeholders with regular
assessments to determine if goal is being

met. (1.2HEZ2)

School fibrarian’s goals for the media
program are clear and appropriate fo the
situation in the school and 1o the age of the
students. {1.2E7)

-The goal for the program is communicated
with appropriate stakeholders, (1.2.£.2)

School librarian’s goals for the media
program are rudimentary and are partially
suitable to the situation in the school and the
age of the students. {7.2.IN.7)

-The geal for the program is established but
not communicated with appropriate
stakeholders. (1.2.IN.2)

School librarian has no clear goals for the
mediz program or they are inappropriate ©
githerthe situation in the school or the age
of the students. (7.2.L7)

1.3 Demonstrating Knowledge Of Resources, Both Within And Beyond The School And District

School librarian shows evidence of
resources available for students and
teachers and actively seeks out new
resources from a wide range of sources to
enrich the school's program. (1.3.HE}

School librarian shows evidence of
resaurces available for students and
teachers in the school, in other schools in
the district, and in the larger community to
enrich the school's program. (1.3.E}

School librarian demonstrates basic
knowledge of resources available for
students and teachers in the school, in

other scheols in the district, and in the larger
commiunity to enrich the school's program.
{1.3.1N)

School librarian demonstrates lifle or no
knowledge of resources available for
students and teachers in the school, in

other schoals in the district, and in the larger
community to enrich the scheol’s program.
{1.3.0}
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School librarian’s evaluation plan is highly School fibrarian’s plan to evaluate the School librarian has & rudimentary plan to Scheol librarian has no plan to evaiuate the
sophisticated, with imaginative sources of program is organized around clear goals evaluate the lbrary program. (1.4N.1} pragram or resists suggestions that such an
evidence and a clear path toward improving  and the coliection of evidence 10 indicate the evalugtion is important. {1.4.L7}

the program on an ongoing basis. degree to which the goals have been met.

{1.4.ME.1} (1.4.E17)

- The librarian proactively responds to the
evidence of the evaluation. (L4HEZ)

1.5 Establishing A Culture For Investigation And Love Of Literature

In interactions with both students and In interactions with both  students and School fibrarian goes through the motions of  Schaol librarian conveys that the work of
colleagues, the school librarizn conveysthe  colleagues, the school librarian conveys the  performing the work of the  position, but szeking information and reading literature is
essentizl nature of seeking information.and  importance of seeking information and without any real commimentio it (7.5.IN) not worth the fime and energy required.
reading literature. (1.5.HE) reading literature. (7.5.5) {1.5.0}

1.6 Establishing And Maintaining Library Procedures

Library routines and procedures (for Library routines and procedures (for Library routines and procedures (for Library routines and procedures (for
example, circulation of materizls, collection  example, circulation of materials, collecton  exampte, circulation of materials, collection  example, circulation of materials, collection
development policy, challenged materials development policy, challenged materials development policy, challenged materials develcpment policy, challenged materiais
form, students working independent within  form, students working independent within form, students working independent within form, students working independent within

the liorary) are seamless in their operation.  the [ibrary} have been established and the library) have been established but the library) are either non- existent or
(1.6.HE} function smeothly. (1.6.E) function sporadically. (1.6./A) inefficient, resuliing in general confusion.
(1.6.)

1.7 Organize Physical Space To Enable Smooth Flow

School librarian makes highly effective use School fibrarian makes effective use of the School librarian’s efforts to make use ofthe  School librarian makes poor use of the

of the physical environment, resulting in physical enviranment, resuiting in good physical environment are uneven, resuling  physical environment, resuling in poor
clear signage, excellent traffic flow, and tr=ffic flow, clear signage, and adequate in occasional confusion by users. (1.7./N) traffic flow, confusing signage, inadequate
adequate space devoted fo work areas and space devoted to work areas and comnputer space devoted to work areas and computer
computer use. In addition, book displays are use. (1.7.E) use, and general confusion. (7.7.])

affractive and inviting. (1.7.HE)

= 1.8 Maintaining And Extending The Library Collection In Accordance With The Schools’ Needs And Within Budget
Limitations
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Scheo! librarian adheres 1o distict or
professional guidelines in selecting
materials for the collection. The collection is
periodicaily purged of outdated materials. A
virtual coltection is maintained and updated
frequently by the fibrarian is vibrant and
wellused. All processes are done in
consultation with teaching colleaguses or
patron needs in mind. (7.8.HE)

School librarian adheres to district or
professional guidefines in selecting
materials for the collection and periodically
purges the collection of cutdated materials.
Avirtual collection is maintained by the
librarian. This is done in some consultation
with teaching colleagues or palron needs in
mind. (7.8.E)

Scheol librarian is partially successful in
attempts to adhere to district or professional
guidelines in selecting materials and in
weeding the callection. A virtual presence
may not be maintained. This is done in
limited consultation with teaching colleagues
or with patron needs in mind. (7.8./A)

School librarian fails to adhere to district or
professional guidelines in selecting materials
forthe collection and does not periodically
purge the coliection of outdaied material.
There is no virtual presence. This is done
without consultation with teaching
colleagues or with patron ngedsin mind.

(1.8)

Domain 2: Effective Instruction
2.1 Creating An Environment Conducive To Learning

€1

Interactions amonyg the school librarian,
individua! students, and the classroom
teachers are highly respectful, reflecting

genuine warmith and caring and sensitivity to
students’ leaming needs, cultures and levels

of development (21.HE)

School librarian is highly effective at
demonstrating and clearly communicating
content knowiedge to students.

(22.HE.T)

Interactions between the school librarian,
students, and the classroom teachers, are
polite and respectful, reflecting general
warmth and caring, and are appropriate to
the leaming needs, cultural and
developmental difierences among students.
{2.1.E)

Interactions between the school librarian,
students, and the classroom teachers are
generally appropriate and free from conflict
but may be characterized by occasional
displays of insensitivity ar lack of
responsiveness to leaming needs, cultural
and developmental differences among
swudents. {2.7./N}

2.2 Demonstrate And Clearly Communicate Content Knowledge To Students

School fibrarian is effective at demonstrating School librarian needs improvement at

and clearly communicating content
inowledge to students. Librarian
demonstrates content knowledge and
defivers content that is factually correct.
(2.2.E.1)

demonstrating and cleady communicating
content knowledge fo students. Librarian
delivers content that is factually correct
(22.IN.1)

Interactions betweaen the schoeol librarian,
students, and the classroom feachers are
negative, inappropriate, or insensitive to
students’ learning needs, cultural and
developmental differences and are
characterized by sarcasm, put-downs or
confict. (2.1.)

School librarian is ineffective at
demonstrating and clearly communicating
content knowledge to students.  (2.2.1.7)
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ForLevel 4, all of the evidence listed under
Level 3 is present, as well as some of the
following: - Librarian fully explains concepts
in as directand efficient & manner as
possible, while still achieving student
understanding - Librarian effectively
connects content to other content areas,
students’ experiences and interests, or
current events in order to make content
relevant and build interest - Explanations
spark student excitement and interest in the
contert - Students participate in each
others’ learning of conent through
collaboration during the lesson - Students
ask higher-order questions and make
connections independently, demonstrating
that they understand the content at & higher
level (22 HEZ)}

- Content is clear, concise and well-
organized - Librarian restates and
rephrases instruction in multiple ways to
increase understending - Librarian
emphasizes key points or main ideas in
content ~ Librarian uses developmentally
appropriate language and explanations -
Librarian implements relevant instructionai
strategies leamed viz professional
development (2.2.E22)

2.3 Engage Students in Academic Content

Librarian is highly effective 2t engaging
students in academic content. (2.3.HE.1)

For Level 4, all of the evidence fisted under
Level 3 is present, as well as some of the
following: - Librarian provides ways to
engage with cantent that significantly
promates student mastery of the objective -
Librarian provides differentizted ways of
engaging with content specificto individual
student needs - The lesson progresses at
an appropriate pace so that students are
never disengaged, and students who finish
early have something else meaningful to do
- Librarian effectively integrates technology
25 a tool to engage students in academic
content (2.3.HEZ)

= 2.4 Check For Understanding

Librarian is effective at engaging students in
academic comtent.  (2.2.£.1)

-More than 3/4 of students are actively
engaged in content at all imes and not off-
task -librarizn provides multiple ways, as
approprizte, of engaging with content, all
aligned to the lesson objeciive - Librarian
sustains the attention of the class by
maintaining a dynamic presence - Ways of
engaging with content reflect different
iearning modalities or intelligences -
Librarian adjusts lesson accordingly to
accommodate for student prerequisite skills
and knowledge so that all students are
engaged - ELL and IEP students have the
appropriate accommodations to be
engaged in content - Students work hard
and are deeply active rather than
passive/receptive (See Notes below for
specific evidence of engagement) (2.3.£.2)

- Content occasionally lacks clarity and is
not as well organized asitcould be -
Librarian may fail to restate or rephrase
instrucfion in multiple ways to increase
understanding - Librarian does not
adequately emphasize main ideas, and
students are sometimes confused about key
takeaways - Explanations sometimes lack
developmentally appropriate l[anguage -
Librarian does not always Implement new
and improved instructional strategies
leamed via professional development
(2.2.IN.2}

Librarian needs improvement at engaging
students in academic content.  (23./A.7)

- Fewerthan 3/4 of students are engaged in
content and many are off-task - Librarian
may provide mulliple ways of engaging
students, but perhaps not aligned fo lesson
objective or mastery of confent - Librarian
may miss opportunities to provide ways of
differentiating content for student
engagement - Some students may not

have the prerequisite skills necessary to fully
engage in content and Libranian’s atfernpt to
modify instruction for these students is
limited or not aiways effective - Students
may appear to actively isten, but when it
comes fime for participation are
disinterssted in engaging {2.3.N.2}

-Librarian may deliver content thatis
factually incorrect - Explanations may be
unclear or incoherent and fail to build
student understanding of key concepts -
Librarian continues with planned instruction,
even when it is obvipus that students are
not understanding content - Libranan does
not emphasize main idess, and students
are often confused about content -
Librarian fails to use developmentally
appropriate language  (22.12)

Librarizn is ineffective at engaging studernts
in academiccontent. {23.L1)

- Fewer than 1/2 of students are engaged in
content and many are off-task - Librarian
may only provide one way of engaging with
content OR Librarian may provide muttiple
ways of engaging students that are not
alignad to the lesson objective or mastery of
content - Librarian does not differentiate
instruction to target difierent learning
medalfiies - Most students do not have the
prerequisite skills necessary to fully engage
tn content and Librarian makes no effort to
adjust instruction for these students -ELL
and IEP students are not provided with the
necessary accommodations 1o engage in
content  (23..2)
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School librarian is highly effective at
checking for understanding. (24.HET)

For Level 4, all of the evidence listed under
Level 3 is present, as well 2s some of the
following: ~ Librarian checks for
understanding at higher levels by asking
pertinent, scaffold questions that push
thinking; accepts only high guality student
responses {those that reveal understanding
oriack thereof) - Librarian uses open-ended
questions to surface common
misunderstandings and assess student
mastery of materia at a range of both lower
and higher- orderthinking (24.HE2)

School ibrarian is effective at checking for
understanding. (24.£.7)

- Librarian checks for understanding at
almost ali key moments (when checking is
necessary to inform instruction going
forward) and geis an accurate "pulse” of the
class's understanding - Librarian gains
enough information during checks for
understanding to modify the lessen and
respond accordingly - Librarian usesa
variety of methods to check for
understanding - Librarian uses wait ime
effectively both after posing & question and
before helping tudents think through a
response - Librarian doesnt aflow students
to "apt-cut” of checks for understanding and
cycles back to these students -~ Librarian
systematically assesses every student’s
mastery of the objective(s) at the end of each
lesson through formal or irformal
assessments (see note for examples)
(24.E2)

2.5 Modify Instruction As Needed

School librarizn is highly effective at
modifying instruction as needed. (25.HE 1)

For Level 4, 2l of the evidence listed under
Level 3 is present, as well 25 some of the
following: - Librarian anficipates student
misunderstandings and preemptively
addresses them -~ Librarian is able to modify
instruction to respond to  misunderstandings
without taking away from the flow of the
lesson or losing engagement  (2.5.AE.2)

School librarian is effective at modifying
instruction as needed. (25.E7)

- Librarian makes adjustments 1o instruciion
based on checks for understanding that lead
1o increased understanding for most students
- Librarian differentiates delivery of
instruction based on checks for
understanding and assessment data to meet
diverse student needs - Librarian responds
to misunderstandings with effective
scaffelding techniques - Librarian doesn't
give up, but continues to tryto address
misunderstanding with different techniques if
the first try is not successiul  (25.£2)

" 2 6 Maximize Instructional Time

School librarian needs mprovement at
checking for understanding. (24IN.T)

- Librarian sometimes checks for
understanding of content, but misses severz
key moments - Librarian mostly gets an
accurate "pulse” of the dass's
understanding, but may not gain enough
information to modify the lesson accordingly
- Librarjan may not use a variety of methods
to check for understanding when doing so
would be helpfl - Librarian may not provide
enough weit time afler posing a question for
students to think and respond before helping
with an answer or moving forward with
content - Librarian sometimes allows
students to *opt-out® of checks for
understanding without cycling back to these
students - Librarian may assess student
mastery atthe end of the lesson through
formal or informal assessments, but may
not use this information to drive subsequent
lesson planning (24N.2)

School librarian needs improvemernt at
madifying instruction as needed. (25.N.7}

- Librarian may attempt o make adjustments
based on checks for understanding, but
these atiempts may be misguided and may
not increase understanding for all studanis

- Librarian may primerily respond 1o
misunderstandings by using teacher-driven
scaffolding technigues (for example, re-
explaining a concept), when student-driven
technigues could have been more effective -
Librarian may persist in using a particular
technique for responding to a
misunderstanding, even when it is not
succeeding  (25.N.2}

School Kbrarian is ineffective at checking for
understanding. (2.4.L1)

- Librarian raraly or never checks for
understanding of content, or misses nearly
2l key moments - Librarian rarely or never
gets an accurate "pulse” of the dass's
understanding from checks and therefore
cannot gain enough information to modily
the lesson - Librarian frequently moves on
with content hefore students have a chance
to respond to questions or frequently gives
sfudents the answer rather than helping
them think through the answer - Librarian
frequently allows students to "opt-out”™ of
checks for understanding and does not cycle
back fo these students - Librarian rarely or
never assesses for mastery at the end of the
iesson  (24.12)

Schoet librarfan is inefiective at modifying
instruction as needed. (25.1L7)

- Librartan rarely or never attempts to adjust
instruction based an checks for
understanding, and any attempts at doing so
frequently fail to increase understanding for
students - Librarian only responds to
misunderstandings by using teacher-driven
scaffolding techniques - Librarian
repeatedly uses the same techniques to
respond to misunderstandings, even when it
is not succeeding (2.5.1.2}
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School librarian is highly effective at
maximizing instructional ime.  (2.6.HE. 1)

For Level 4, all of the evidence listed under
Level 3 is present, as well as the following:
- All students are on-task and follow
instructions of Librarizn without much
prompting (2.6.HE.2)

School fibrarian Is effective at maxdmizing
instructional iime. (26.£7)

- Roufines, transitions, and procedures are
well executed. - Almost all students are on-
task and follow instructions of librarian
without much prompting - Distuptive
behaviors and off-task conversations are
rare; when they ocour, they are almost
always addressed without major interruption
to the lesson  (2.6.E£.2)

School librarian needs improvement at
meximizing instructional time.  (2.6.IN.7)

- Roufines, transitions, and procedures are in
place. - Significant prompting from the
librarian is necessary for students to follow
instructions and remain on task - Disruptive
behaviors and off task conversations
sometimes occur; they may not be
addressed in the most effective mannerand
Librarian may have 1o stop the lesson
frequently to address the problem

(2.6./N.2)

2.7 Assisting Students In The Use Of Technology In The Media Center

Sehool librarian proactively initiates sessions  School fibrarizn institutes sessions to assist ~ School librarfan assists students and
to assist students and teachers inthe use of students and teachers in the use of

technology. (27.HE)

technology. {2.7.E)

teachers in the use of technolagy when
specificaily asked to do so. (2.7.IN)

2.8 Collaborating With Teachers In The Design Of Instructional Units And Lessons

School librarian initrates  collaboration with
classroom teachers in the design of
instructional lessons, locating addifional
resources fram sources outside of the
scheol. (2.8.HE)

School fibrarizn inffiates collaboration with
classroom teachers in the design of
instructional lessons. {2.5.E)

School librarian coflaborstes with ¢lassroom
teachers in the design of instructional
lessons. (2.8./N)

2.9 Engaging Students In Enjoying Literature And In Learning Muitiple Literacy Skills

Students are highly engaged in enjoying
literature and in leaming information.skilks
because of effective design of activities,
grouping strategies, and appropriate
materials. (2.9.HE)

™

” Domain 3: Leadership

Students are engaged in enjoving literature
and in learning information skills because of
effective design of aclivities, grouping
strategies, and sppropriate materials.

(2.9.E)

3.1 Contribute To School Culture

Only some students are engaged in enjoying
terature and in leaming information skills
because of uneven design of activities,
grouping strategies, or partizlly appropriate
raterials. (2.9.N}

School libranan is INelecive at Maximizig
instructional time.  {2.6..7)

- There are few or no evident routines or
procedures in place. - Even with significant
prompting, students frequently do not follow
directions and are ofitask - Disruptive
behaviors and off-task cormversations are
common and frequently cause the fibrarianto
have to rmake adjusiments to the lesson -
Classroom management is generally poor
and wastes instructional ime (2.6..2)

School librarian declines to assist students
and teachers in the use of technology:
(2.7.4)

School librarian declines to  collaborate with
classroom teachers in the design of
instructional lessons. {2.8.0)

Students are not engaged in enjoying
literature and in learning information skills
because of poor design of aciivities, poor
grouping strategies, or inappropriate
materials. (2.9.1)
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School librarian seeks out ieadership roles
within the school, aimed at improving schaool
effarts. Librarian goes above and beyond in
dedicating ime for students and peers
outside of class. (3.1.HE)

3.2 Coliaborate With Peers

Schooi fibrarian will go above and beyond in
seeking out opportunities to collaborate.
Librarian will coach peers through difficult
situations and take on leadership roles
within collaborative groups such as
Professional Leaming Communities.
{3.2HE)

School libranan contributes ideas and
expertise aimed at improving school efforts.
Librarizn dedicates time efficiently, when
needed, {o helping students and peers
outside of class. (3.1.5}

School librarian will seek out and participate
in regular opportunities to work with and
leamn from others, Librarian will ask for
assistance, when needed, and provide
assistance to others inneed. (3.2.5)

School brartan will rarely contribute ideas
and expertise gimed atimproving school
efforts. Librarian rarely dedicates time
outside of class to kelping students and
peers. (3.7.UN)

Schoeol librarian will participate in gccasional
apportunities to work with and fearn from

others and ask for assistance when needed.

Librarian will not seek to provide other
teachers with assistance when needed or
will not regularly seek out opportunities to
work with others. (3.2./N}

Schaot librarian never contributes ideas.
zimed at improving school efforts. Little or
no time outside of class is dedicated to
helping students and peers. (3.7.))

School librarizn rarely or never parficipates
in opportunities to work with others.
Librarian works in isolation and is not a team
player. (3.2.1)

3.3 Establishing, Evaluating, And Maintaining Library Procedures in Regards To Staffing, Student Or Parent Volunteers

Library assistants, students, or
parentycommunity volunteers work
independantly and contribute to the success
of the library. ~The librarian will proactively
evaluate precedures, (3.3.HE)

Library assistants, students, or
parent/community volunteers are clearas to
their roles. (3.3.5)

3.4 Advocate For Student Success

School librarian will display commitment to
the education of the students in the school,
not just kis/her own students. Librarizn will
make changes and take risks to ensure
student success and advocate for students’
individualized neads. {3.4.HE)

Schoot librarian will display commitment to
the education of hisfher students. Librarian
will attempt to remedy obstacles around
student achievement and will advocate for
students’ individualized needs. (3.4.E)

3.5 Preparing And Submitting Reports And Budgets

School librarian anticipates student and
teacher nesds when preparing requisitions
and budgets, follows established
procedures, and suggests improvements 1o
those procedures. inventories and reports
are submitted on ime. (3.5.HE)

School librarian honors student and teacher
requests (if appropriate) when preparing
requisifions and budgets and follows
established procedures. |nventories and
reports are submitted on time.  (3.5.E)

Library assistants, students, or
parentcommunily volunteers are partially
successful.  (2.3.IN)

School librarian will display commitment to
the education of hisfher students. School
libratian will not advecate for students’
needs. (3.4./N)

School librarian's efforts to prepare budgets
are partially successful, responding
sometimes to student and teacher requests
(if appropriate) and following procedures.
Inventories and reports are sometimes
submitted on tme. (3.5.1N)

library assistants, students, or
parent/community volunteers are confused
as totheirrole. (3.3.0)

School librarian rarely or never displays
commitment to the education of his/her
students. Librarian accepts fdlure as par for
the course and dees not advocste for
students’ needs. (3.4.0)

School librarian ignores stidentand teacher
requests (if approprizte) when preparing
requisifions and budgets or does not follow
established procedurss. Inventories and
reports are routinely tate (3.5.1)
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School librarian proactively reaches cutto
parents and estsblishes contacts with other
fibraries or businesses, coardinating efforts
for mutual benefit. {3.6.4E)

School librarian engages in odireach efioris
to parents and the larger community. (3.6.5)

Schodl librarian makes sporadic efforts to
engage in outreach to parents or the larger
community. (3.6.IN)

School librarian makes no effort to engage in
outreach 1o parents or the larger community.

(3.6.0}

3.7 Participating in A Professional Community

Scheol ibraran makes a substantial
contribution to school and district events and
projects and assumes leadership with
colleagues. Librarian participates and
develops leadership roles in a wider
professional community that includes local,
state, or national events. (3.7.HE)

School librarian participates actively in
school and district events and projects and
maintains positive and productive
relationships with calleagues. Librarian will
participate in 2 wider professional
community that includes local, state, or
national contacts. (3.7.E)

School fibrarian’s relationships with
colleagues are cordial, and the fibrasian
participates in school and  district events
when specifically requested. (3.7./0)

School ibrarian’s relationships with
colleagues are negative or self-serving, and
the librarian aveids being invelved in school
and district events and projects. (3.7.J)

3.8 Seek Professional Skills And Knowledge

Schoo! librarian actively pursues School librarian actively pursues Schooi librarian’s participation in Schogl librarian does not participate in

professional development opportunities and
makes a substantial contribution to the:
profession through such activities as sharing
newly leamed knowledge and pracfices with
others and seeking out opportunities to lead
professional development sessions.
{3.8.HE)

oppertunifies to improve knowledge and
practice and seeks out ways fo implemennt
new practices where applicable.
Constructive feedback to improve practices
is welcomed. (3.8.5)

Domain 4: Core Professionalism

4.1 Attendance

Individuzl has not demonstrated a pattern of
unexcused absences, (4.1.0M)

= 4.2 On Time Arrival

Individual demonstiates a pattern of
unexcused absences. (4.7.DNM)

professional developrment activities is
limited to those that are mandatory. (3.8./N)

prafessional development activiies, and
shows {ittle or no interestin new ideas,
programs, or ¢lasses o improve teaching
and Jearning. (3.8.])
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Individual has not demonstrated a pattern of
unexcused late zrrivals (late amrivals that are
in violation of procedures set forth by local
school poficy and by the relevant collective
bargaining agreement). (4.2.0)

4.3 Policies And Procedures

Individual demonstrates a pattern of following
state, corporation, and school policies and
procedures (e.g. procedures for submitling
discipline referrals, policies for appropriate
atfire, efc.) (4.3.M)

4.4 Respect

Individual demonstrates a pattern of
interacting with students, colleagues,
parents/guardians, and community members
in a respectiul manner. (4.4M)

Individual demonstrates g pattern of
unexcused late arivals (late arrivals that are
in violation of procedures set forth by loczl
scheol policy and by the relevant collective
bargaining agreement). (4.2.DNM}

Individual demonstrates a pettern of failing to
foblow state, corporation, and scheol policies
and procedures (e.g. procedures for
submitting discipline referrals, policies for
appropriate attire, ete.) (43.ONM}

Individual demonstrates a pattern of failing to
interact with students, colleagues,
parents/guardians, and community members
in 4 respectful manner. (4.4.0NM)
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Domain 1: Professionalism
1.1 Implements a written philosophy statement outlining the principles and educational goals of the program.

Highly Effective  (1.7.HE} Effective (1.7.E) Improvement Necessary (1.1.IN)  Ineffective (7.7.0) NA (1.1

1.2 Cooperates with the staff and school administration in establishing, implementing and supporting school policies.
Highly Effective (1.2.HE) Effective (1.2.5) Improvement Necessary (71.2.JN) Ineffective (7.2.5) NA (1.2}
1.3 Acts impartially in the execution of basic policies, and the enforcement of the conference, county, and state high school
association rules and regulations; implements and maintains all health and sport medical requirements and regulations.
Highly Effective  {7.3.HE) Effective {1.3.5) Improvement Necessary  (7.3.N)  ineffective (1.3.) NA (1.3)
1.4 implements prudent legal procedures, - Maintains proper records; Verifies coaches' qualifications and certification as

necessary; Maintains a perpetual inventory of facility safety evaluations; Maintains a file of all athletic disciplinary actions;
inferprets rules and regulations regarding academic eligibility.

Highly Effective  {1.4.HE) Effective [1.4.E) improverment Necessary (7.4.N)  Ineffective (7.4 NA (1.4}
1.5 Develops and maintains a comprehensive athletic program which seeks the highest development of all participants, and
which respects the individual dignity of every athlete.

Highly Effective  (1.5.HE) Effective (1.5.5 improvement Necessary (1.5.IN)  Ineffective (7.5.0) NA (1.5)
1.6 Considers the well-being of the entire student body as fundamental in all decisions and actions.

=
o
= Mighly Effective (1.6.HE) Effective (1.6.E) Improvement Necessary (1.6./IN) Ineffective (1.5.]) NA (1.6}
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compliant with legal regulation of athletics. Insures the district is well informed and the athletic program is managed
according to legal regulations applicable to athletics.

Highly Effective  (1.7.HE} Effective (7.7.E) Improvement Necessary  {1.7.JN)  ineflecive (1.7.8 NA (1.7)
1.8 Organizes, directs and promotes an interscholastic athletic program that is an integral part of the total educational
programi.

Highly Effective  {7.8.HE)} Effective (1.8.5) Improvement Necessary (7.8.IN)  Ineffective (71.8.0) NA (7.8}

1.9 Fuifiils professional responsibilities with honesty and integrity.

Highly Effective {7.9.HE) Effective (7.9.5)} Improvement Necessary (7.9./N)  Ineffective (7.9} NA (1.9)
1.10 Upholds the honor of the profession in all relations with students, colleagues, coaches, administrators, and the general
public.

Highly Effective  (71.70.HE) Effective (1.70.5) improvement Necessary (1.70./IN) Ineflective (7.70.0) NA (1.10)
1.11 Improves the professional status and effectiveness of the position through participation in local, state and national in-
service programs and conferences.

Highly Effective  (1.77.HE} Effective (1.71.E) Improvement Necessary (171N} Ineffective  (7.71.0) NA (111}
1.12 Promotes high standards of ethics, sportsmanship and personal conduct by encouraging administration, coaches, staff,
student athletes and community to commit to these high standards.

Highly Effective  (1.12.HE) Effective (1.12.5) improvement Necessary (1.72.IN) Ineffective  (7.12.] NA (1.12)

Domain 2: Administrative Responsibilities
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Highly Effective (2 1.HE) Effective (2.1.5) improvement Necessary (2.1.IN) ineffective (2.1.) NA {21}
2.2 Assists the District and school administrator in securing competent personnel for the athletic staff. Assists, coordinates,
and participates as determined by the school administrator, in scheduling and conduct of all athletic staif interviews.

Highly Effective (2.2.HE) Effective (2.2E) Improvement Necessary (224N} Ineffective (2.2} NA (22)
2.3 Prepares and keeps a calendar of school athletic events. Communicates this calendar and a list of activities to all facets
of the board.

Highly Effective (2.3.HE) Effective (23.5) improvernent Necessary (2.3./N)  Ineffective (234} NA {2.3)
2.4 Facilitates schedules and coordinates with school and district administration for ail school athletic praclices, activities
and community usage.

Highly Effective (2.4HE) Effective (24.5) Improvement Necessary (24.JN)  Ineffective (2.4 NA (24}

2.5 Makes sure specific criteria are issued to students explaining the awards given for participation.

Highly Effective (2.5.HE} Effective (2.5.5) Improvement Necessary (250N}  Ineffective (2.5.0) NA (2.5)
2.6 Transmits all pertinent information for state association conferences to the principals, coaches, and district
administrators.

Highly Effective (26.HE) Effective (2.6.E) Improvement Necessary (2.6.JN) neffeciive {2.6.1) NA (2.6.)

2.7 Arranges school board approved transportation for athletic events.

>
o

o Highly Effective (2.7.HE) Effective (2.7.5) Improvement Necessary (27./N}  ineffective (27.0} NA (27)
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Highly Effeclive (2.8.HE) Effective (2.5.5) Improvemnent Necessary (2.8./N} Ineffective {28.1) NA (2.8)

2.9 Acts as a tournament manager for all county, conference, and state fournament playoff activities that are assigned to the
school district.

Highly Effectve (2.9.HE) Effective (2.5.F} Improvement Necessary (28.N) ineffective  (2.9.0) NA (2.8)
2.10 Provides a system to maintain permanent records for each sport, such as wins and losses, outstanding records,

letterpersons, etc.

Highly Effective (2. 70.HE) Effective (270.E} Improvemnent Necessary {270.0N)  Ineffective {2.70.0) NA (210}

2.11 Establishes procedures for the supervision and use of the training room.

Highly Effective (2.77.HE) Effective (2.71.E) Improvement Necessary (271.IN)  Ineffective (271.1) NA (2.11)

2.12 Plans, organizes and supervises all special programs with the cooperation of the booster club, coaches, school and
district administrators. - Coordinates award programs, fund raising, pep rallies, gymnasium assemblies, contest intermission
activities, special events, some community event activities.

Highly Effective (2.72.HE) Effective (212.5) improvement Necessary (2.12/N) Ineffective (2.712.1) NA (272}

2.13 Coordinates with district administrators, the repair and maintenance of varsity athletic fields, track and gymnasiums,
including physical education facilities.

Highly Effective (213.HE} Effective (2.13.5) Improvement Necessary (273N} Ineffective (2.13.)) NA {2.13)

2.14 Coordinates the organization and operation of the press boxes.

Highly Effective (2.14.HE) Effective (2.74.E) Improvermnent Necessary {2.14.JN)  Ineflective (2740} NA (2.14}
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Highly Effective (2.15.HE) Effective (2.75.5) improvement Necessary (215N}  Ineffective (275.)) NA (215)

2.16 Assists the district administrater in the preparation and distribution of complimentary passes for the school district.

Highiy Effective {2 76.HE} Effective (2.76.E) Improvement Necessary (2. 76./N)  Ineffective (2.76.]) NA (218}

2.17 Assists in the annual review of the athletic policy and staff handbook and makes it available to students and parents.

Highly Effective (2.77.HE] Effective (2.717.5) Improvement Necessary (2717./N)  Ineflective (2.77.0 NA (217)

2.18 Evaluates the program, always seeking ways to improve interscholastic athletics.

Highly Effective (2.78.HE) Effective {2.718.F) Improvement Necessary (2.78./N) Ineffective (2180} NA (2.18)

2.19 Prepares and obtains signed game contracts.

Highly Effective (2.19.HE} Effective (279.5) improvement Necessary (2.79./N) Ineffectve (2.78.0) NA {218)
2.20 Emphasizes to coaches the need for proper player appearance, athletic dress code. Manages use of electronic devices.
Enforces sportsmanship and language requirements.

Highly Effective (2.20.HE) Effective (2.20.E) Improvement Necessary {2.20./N)  Ineffective (2.20.0) NA (220)

2.21 Completes accurate financial records.

Highly Effective (2.27.HE) Effective (2271.E} Improvement Necessary (2.27.IN} Ineffective (2.21.)) NA (2.21)

& 2.22 Makes sure all programs receive equal consideration in determining the athletic budget preparation and distribution.
wn
Highly Effective (2.22.AE) Effective (2.22.E) Improvement Necessary (2.22/N)  Ineffective (2.22.0 NA (2.22)
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Highly Effective (223.HE) Effective (2.23.6) Improvement Necessary (223N  ineffective (2.23.) NA (2.23.)

2.24 Informs the school board about program directions, problems and achievements.

Highly Effective (Zé4.HE) Efiective (2.24.E) Improverent Necessary (2.24./N) Ineffective (2.24.)) NA (224)
2.25 Creates and updates written job descriptions for staff members involved with the sports program, clearly explaining
responsibilities.

Highly Effective (2.25.HE) Effective (2.25.5} Improvement Necessary (2.25./N)  Ineffective (2.25.)) NA (2.25)

2.26 Performs other duties as the principal and/or district administrator may direct.

Highly Effective  (2.26.HE) Effective (2.26.E) Improvement Necessary (226N} Ineffective (2.26.)) NA (2.26)

Domain 3: Sport Specific Duties
3.1 Attends as many contests, meets and events as possible (home and away).

Highly Effective (3.1.HE) Effective (3.1.5} Impravement Necessary (3.1./N) Ineffective (3.1.0 NA (3.7)

3.2 Examines all equipment and facilities before use.

Highly Effective (3.2HE) Effeciive (3.2.E) Improvernent Necessary (3.2/N) Ineffective {3.2.) NA (3.2)

3.3 Provides dressing rooms for visiting teams and game officials.

bt
g Highly Effective (3.3.HE} Effective (3.3.5) Improvement Necessary (3.3./N}  Ineffective (3.3.J) NA (3.3}
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Highly Effective (3.4.HE) Effective (3.4.E5) Improvernent Necessary (S.4./N\) Ineffective (3.4.J) NA {34}

3.5 Evaluates each athlete's grades at the end of each grading period.

Highly Effective (3.5.HE) Effective (3.5.E) Improvement Necessary (3.5.IN) Ineffective (3.5.1) NA (3.5)

3.6 Secures parent consent cards, physical cards and medical forms from all participants.

Highly Effective (3.6.HE) Effective (3.6.6) Improvement Necessary (3.6./N)  Ineffective (3.6.0) NA (36)

3.7 Informs all coaches of all conference and state rules and regulations.

Highly Effective {3.7.HE) Effective {3.7.E) Improvement Necessary (3.7.N)  Ineffective (3.7.1) NA (3.7.)
3.8 Prepares all reports to state and conference associations and all entry lists for tournaments and meets within the proper
time limits.

Highly Effective (3.8.HE) Effective (3.8.5) Improvement Necessary (3.8./N} ineffective (3.6.1} NA (3.8}

3.9 Supervises and observes coaching and maintains proper rapport with coaches.

Highty Effective (3.9.HE) Effective (3.9.5) improvement Necessery (3.94N)  Ineffective (3.9.4) NA (3.9)

3.10 Provides a system of evaluation and professional growth of coaches.

Highly Effective  (3.10.HE) Effective  (3.70.5) Improvement Necessary (3.70.IN)  Inefiective  (3.10.) NA (3.10)

>

©

< 3.11 Secures all needed personnel for the operation of the athletic program. - Including: game officials, announcers,
timekeepers, scorekeepers, ticket sellers, ticket takers, security guards, supervisors, custodians, concessions, support
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personhel-medical-coverage-

Highly Effective (3.717.HE) Effective (3.71.E Improvement Necessary (3.77.N)  ineffective (3.77.1) NA (311}

3.12 Develops the operational budget and financial procedures for each sport. - Includes: Directs the sale of tickets for all
athletic contests; collects all monies from athletic contests and deposits in appropriate accounts; prepares and issues all
vouchers for disbursement of funds from the athletic budget.

Highly Effective (3.72.HE) Effective (3.72.E) fmprovernent Necessary (3.12IN)}  Ineffective (3.12.1) NA (3.72)

3.13 Procures and maintains equipment. - Provides a system for the purchase, storage, repair, cleaning, distribution and
collection of athletic equipment in cooperation with the coaches; establishes procedures for proper use of materials,
supplies, and equipment.

Highly Effective (3.13.HE) Effective (3.73.E} improvement Necessary (373.JN) Ineffective (3.73.) NA (213)

3.14 Develops community relations. - Creates publicity for all interscholastic sports brochures, press releases and radio
airplay, etc. for all schools at athletic events; Supervises radio and television broadcasts; Assists or coordinates the use of
all facilities by groups outside the school; Arranges for emergency personnel and procedures for all home athletic events;
Sends reminders of upcoming evenis to schools, game officials and news media; Supervises and coordinates activities of
cheerleaders with the athletic program; Coordinates participation of school band with the athletic program.

Highly Effective (3.14.HE) Effective (3.74.E) Improvement Necessary (3.74./N}) Ineffective (3.74.)) NA {314)

Domain 4: Core Professionalism
4.1 Attendance

individual has not demonstrated a Individual demonstrates s pattern
pattern of unexcused absences. of unexcused absences.
o (41M (4.1.DNMj}
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42 On-Time-Arrival

Individual has not demonstrated a
pattern of unexcused late anivals
(late arrivals that are in violation of
procedures set forth by focal school
policy and by the relevant colleclive
bargzining agreement). (4.2.M}

177?ndividual demonstrates a
pattern of unexcused late arrivals
(late arrivals that are in violation of
procedures set forth by local school
policy and by the relevant coilective
hargaining agreement). (4.2.0NM)

4.3 Policies and Procedures

Individual demonstrates & paflern
of follewing state, corporation, and
school policies and procedures
{e.c. procedures for submitiing
discipline referrals, policies for
appropriate atfire, etc.). (4.3M)

4.4 Respect

individual demonstrates a pattemn
of interacting with students,
colleagues, parents/guardians, and

community members in a respectiul

manner. (44M)

Individual demonstrates a pattern
of failing to follow state,
corporation, and school policies
and procedures {e.g. procedures
for submitting discipline referrals,
policies for appropriate aftire, eic.).
(4.3.0NM)

Individuzl dernonstrates a pattern
of failing o interact with students,
colleagues, parents/guardians, and
community members in a respectful
manner. (4.4.DNM)
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Dean of Students Effectiveness Rubric
Printed: August 18, 2017 at 7:36am

Domain 1 — Academic and Behavioral Achievement
1.1 The Dean Utilizes Data to Monitor Student Achievement and Works Collaboratively With Stakeholders to Enhance
Student Success

» The Dean effectively utilizes data to monitor  » The Dean monitors student achievernent « The Dean monitors student achievement but  + The Dean does not monitor student

student achievement and works and sometimes utlizes the data to enhance  does not utilize the data to enhance student  achievement. (7.7.L7)
collzboratively with stakeholders to enhance  student success through collaboration. suceess. (1.71.IN.7)
student success. (1.1.HET) (1.1.E.7)

1.2 The Dean Demonstrates Knowledge of Current Trends in Student Development and Academic Achievement

- The Dean regularly engages in professional  « The Dean regularly engages in professionai = The Dean sporadically engages In = The Dean does not engage in professional
developrment (e.g., attends relevant development. (1.2.E.7} professional development. (1.2.IN.T) development. {1.217)

conferences, webinars, courses, in-services;

reads professional journals, ete.) and

incorporates new knowledge in daily work.

(1.2.HE.1)

1.3 The Dean Supports Students in Making Decisions, Setting Goals and Taking Appropriate Action to Achieve Goals

» The Dean encourages siudents in using & - The Dean generally encourages students in - The Dean occasionally encourages students -+ The Dean does not encourage students in

decision-making/problem solving model and  using & decision-making/problem solving in using 2 decision-making/problem salving using & decision-making/problerm solving

in developing effective coping skills for model and in developing effective coping model and in developing effective coping madel and in developing effective coping
dealing with problems.  (7.3.HE.1) sKills for dealing with problems.  (1.3.E7} skills for dealing with problems.  {1.3.IN.7) skills for dealing with problems.  (7.3.L7}
~'The Dean assists students in identifying +The Dean assists a few students in + The Dean rarely assists students in » The Dean does not assist studentsin
shortterm and Jong-term goals and in identifying short-term and long-term goals identifying short-term and long~term goals or  identifying short-term and long-term goals or
developing appropriate action plans. and in developing appropriate action plans, in developing apprepriate aclion plans. in developing appropriate action plaes.
(1.3.HEZ) (1.3.£2) (1.3.IN.2) (1.31.2)

1.4 The Dean Provides Services to All Students, Fostering a Clear Understanding of Diversity, Ethnicity, and Culture

lw)
Y
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Dean of Students Effectiveness Rubric
Printed: August 18, 2077 at 7:36am

*The Dean consistently provides servicesio = 1he Dean generally takes a multicuftural or - The Dean sometimes provides servicesto « The Dean never tzkes 2 multicultural or

students, fostering a dear understandingand  diverse perspective into consideration when  students from a multicuitural or diverse diverse perspective into consideration when
appreciation of diversity, ethnicity, and providing services to students. (7.4.£7) perspective and fosters a clear providing services to students. (7.4.1.7)
culture. (1.4HET) understanding of diversity, ethnicity, and

culture. (1.4.IN.T}

Domain 2 — Student Services & Assistance In the Operation of the School
2a.1 The Dean Demonstrates Knowledge of School and Corporation Policies

= The Dean consistently demonstrates = The Dean generally demonstrates = The Dean occasionally demonstrates + The Dean seldom demcnistrates knowledge
knowledge of school and corporation knowledge of school and corporation knowledge of school and corporation of school and corporation policies. (2a.7.1.7)
policies. (2a.1.HE.T) policies. (2a.7.E.1) policies. {2a.7.IN.7)

2a.2 The Dean Demonstrates Understanding of State Laws and Due Process Rules

» The Dean consistently demonstrates » The Dean generally demonstrates = The Dean occasionally demonstrates + The Dean seldom demonstrates
understanding of state laws and due process  understanding of state laws and due process understanding of state laws and due process  understanding of state laws and due process
rules. (Za.2.HE.1) rules. (22.2£7) rules. (2a.2.IN.7) rules. (2a.211)

2a.3 The Dean Consults With the Appropriate Administrator and Guidance Counselors on Student Discipline and Attendance
IssuesRules

* The Dean consistently consults with the « The Dean generally consults with the = The Dean cccasionaliy consuits with the « The Dean seldom consults with the
appropriate administrator and guidance appropriate administrator and guidance appropriste administrater and guidance appropriate administrator and guidance
counselors on student discipline and counselars on student discipline and counselors on student discipline and counselors on student discipline and
attendance issues. (2a.3.HE.T) aftendance issues, (2a.3.E17)} attendance issues. (2a.3./N.7} attendance issues. (2a.2.L1)

2a.4 The Dean ldentifies Clearly Stated Goals for Student Behavior and Attendance

« The Dean consistently ideniifies clearly - The Dean generally identifies clearly stated  « The Dean occasionally identifies clearly = The Dean seldom identifies clearly stated
stated goals for student behavior and goals for student hehavior and attendance. stated goals for student behavior and goals for student behavior and aftendance.
attendance. (2a.4.HET) (22.4.E1) attendance, (2a.4.IN.7) (22.44.1)

Lo
|38
2a.5 The Dean Communicates in a Timely Fashion to Referring Teacher
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= The Dean consistently communicates in & « The Dean generally communicates ina = The Dean occasionally communicates ina - The Dean seldom comraunicates in a timely
timely fashion to referring teacher. fimely fashion to referring teacher. timely fashion t¢ referring teacher, fashion to referring teacher.  (2a.5.1.7)
(2a.5.HE.1) (2a.5.£.1) {2a.5.IN.T)

2a.6 The Dean Utilizes Appropriate Consequences for Students

» The Dean consistently utilizes appropriate = The Dean generally utilizes appropriate = The Dean occasionally uliiizes appropriate  « The Dean seldorn utilizes appropriate
consequences for students. (2a.6.HET) consequences for students. {2a3.6.5.7) consequences for students. (2a.6./N.1} consequences for students. (22.6.0.7)

2a.7 The Dean Plans and implements Strategies for Meeting Individuzl Student Needs

» The Dean consistently plans and = The Dean generaily plans and implements  « The Dean oceasionally ptans and = The Dean seldom plans and implements
implements strategies for meeting individual  sbategies for mesting individual student implements strategies for meeting individual  strategies for meeting individual student
student needs. (2a.7.HE 1} needs. (22.7.E.1} student needs. (2a.7.IN.7) needs. (2a.7.L7)

2a.8 The Dean Assists in Maintaining Orderly Standards of Behavior on School Property

= The Dean consistently assists in maintaining « The Dean generally assists in maintaining = The Dean occasicnaliy assists in = The Dean seldom assists in maintaining
orderly standards of behavior on school orderly standards of behavior on school maintaining orderly standards of behavioron  orderly standards of behavier an school
property. (2a.8.HE.1) property. {2a8.E17) school property. (22.8.IN.7) property. (2a.8.1.7)

2b.1 The Dean Models Respectful Behavior Towards All and Creates the Climate and Expectation for Students To Do the
Same

« The Dean consistently modeis respectiul = The Dean generally madels respectful + The Dean occasionally models respectiul = The Dean seldom models respectfut
behavior towards 2l and creates the climate  behavier towards ali and creates the climate  behaviortowards all and creates the climate  behavior towards all and creates the climate
and expectation for students to do the same.  2nd expectation for sfudents to do the same.  and expectation for students to do the same.  and expectation for students to do the same.
(2b.1.HE.1) {2b.1.E.7} {2b.1.IN.1) (2b.1.L.1)

2b.2 The Dean Works With Administration to Assist in Facilitating the Smooth Day-to-Day Operation of the Building and
Student Activities

= The Dean consistently works with = The Dean generaily works with « The Dean occasionally works with = The Dean seldom works with administration
administration to assist in facilifating the admiristration to assist in facilitating the administration to assist in facilitating the to assist in facilitating the smooth day-to-day
smooth day-to-day operation of the building smooth day-to-day operatien of the building smooth day-to-day operation of the building operation of the building and student

and student activities. (26.2.HE 1) and shident activities. (2b.2.E.7} and student activities. (20.2.N.7} activities. (2h.217}
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« The Dean consistently strives for a learning = The Dean generzlly strives for a leaming - The Dean oecasionally strives fora learning - The Dean seldom strives for a learning
environment where students feel safe. environment where students fee! safe. environment where students feel safe. environment where students feel safe.
(2b.3.HE.1) (2b.3.E.1} (2b.3.IN.T) {20.3.1.1)

2b.4 The Dean Demonstrates Skill in Managing Procedures, Materials/Supplies, and Support Staff

- The Dean consistently demonstrates sidllin -~ The Dean generally demonstrates skill in = The Dean occasionally demonstrates skillin - - The Dean seldom demonstrates skill in
managing procedures, materials/supphes, managing procedures, materiats/supplies, managing procedures, materials/supplies, managing procedures, materials/supplies,
and support staff.  (2b.4.HE.7) and support staff.  (2b.4.E.7) and support staff. (2b4.IN.7T) and support staff.  (2b.4.L7)

2b.5 The Dean Demonstrates Skill in Defining Expectations, Monitoring and Responding to Student Behavior

» The Dean consistently demonstrates skillin -~ - The Dean generally demonstrates skilf in + The Dean pecasionally demonstrates skill in -+ The Dean seldom demoenstrates skill in
defining expectations, monitering and defining expectations, manitoring and defining expectations, monitaring and defining expectations, monitoring and
responding to student behavior. (26.5.HE.7) responding to student behavior. (25.5.£.7} responding to stfudent behavior. (2H.5.N.T)  responding to student behaviar. (2b.5.47)

2b.6 The Dean Keeps Current and Accurate Records

- The Dean consistently keeps current and = The Dean generally keeps current and « The Dean cccasionally keeps current and = The Dean seldom keeps cument and
accurate records. (2h.6.HE. 1) accurate records.  (2b.6.E.7) accurate records.  (2h.6.IN.T) accurate records. (Zb.6.L7)

Domain 3 — Leadership
3.1 The Dean Takes a Leader-ship Role as an Advocate Within Student Services, the School Setting, and the Community

« The Dean consistently provides effective - The Dean generally provides consistentand  » The Dean occasionally pravides leadership,  » The Dean seldom provides

leadership in the Positive Behavior Support efiective leadership in the Positive Behavior but may not foliow through appropriately or leadership—either formal or informal--in
pragram, schoel, and community in @ way Support program and in the school. (3.1.E£.7} may not demonstrate an effective leadership  Student Services, the school setfing, or the
that directly benefits students, families, style. (3.7.INT) community. (3.7.L7}

educaticnal personngl, and/or community
stakeholders. (3.1.HE 1}

jw)
® 3.9 The Dean Coliaborates with Teachers, Parents, and the Community to Advocate for the Success of All Students and
Increase Awareness of Studenis’ Needs
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= The Dean consistently demonstrates
effective communication skills and
collaboration with teachers, families, and
eommunity stake-holders from various
backgrounds.

- The Dean demonstrates the direct impact
these collaborative aclivities have on
students.

(3.2.HE.T)

= The Dean generzily demonstrates effective
communication skills and collaboration with
teachers, families, and community
stakeholders from various backgrounds.
(3.2.£1)

= The Dean is inconsistent in communication
and community engagement, OR, to the
defrimnent of others, is effective with only a
very small papulation. (3.2./N.1)

- The Dean seldom Is an effective
communicator and is disengaged with
teachers, parents and community
stakehoiders. (3.2.11)

3.3 The Dean Demonstrates Ethical Conduct, Respects Student Confidentiality, and Foliows the Laws, Policies, and
Procedures, Which Govern, School Programs

« The Dean consistently demonstrates
professional conduct and infegrity, seeks
appropriate intervention services for
students, abides by ethical and legai codes,
and seeks consultation and supervision as
needed. (3.3.HE.T}

« The Dean gererally demonstrates
professional conduct and integrity; seeks
appropriate intervention services for
students, abides by ethical and legal codes,
and seeks consultation and supervision as
needed. (3.3.E7)

+ The Dean occasionally holds to the ethicat
but may fell short of the highest ethical
standards. The Dean's consistency in legal,
policy and procedural malters are
guestionable. (3.3.N.7}

= The Dean has breached confidentiality. The
Dean demonstrates disregard for laws,
poficies, and procedures in & manner that
could have harmed students, families, or the
educational mission of the school. {3.3.L7)

3.4 The Dean Provides Systems Support by Effectively Managing the Positive Behavior Support, as Well as Supporting Other
Educational Programs and Student Services. Note: This May Include Other School Duties Assigned by the Administration

» The Dean consistently serves 2s a cellegial
leader and positive role model providing
management activities supporting Student
Services, advocating for all shudents, and to
promoting sthical standards with students,
school personnel, parents, and community
agencies. (3.4.HE. 1}

+ The Dean generally provides management
activiies sup-porting Student Services and
inftiztives to advocate for all students, to
assist teachers with integration of Positive
Behavior Support into curriculum, and to
share ethically appropriate information about
students with school personnel, parents, and
comminily 2gencies. {3.4.£.1)

« The Dean provides same but not adequate
pragram management to the school
discipline program. The Dean is inconsistent
in supporting other educational or Student
Services programs. (3.4JNT)

3.5 The Dean Participates in Team or School Decision-Making Activities

» The Dean consistently participates in team
or school decision-migKing activities.
(3.5HET)

g
w

* The Dean generally participates in team or
school decision-making activites. (3.5.£7)

«» The Dean occasionally participates in team
or school decision-making activities.
(3.5.IN.7)

= The Dean does not support any program
management aciivities. The Dean is seldom
involved in providing support 1o ather
educational or student services programs.
{3.4.1.7)

= The Dean seldom participates in team or
school decision-making activities. (3.5.L1)
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« The Dean has not demonstrated 2 pattern of = The Dean demonstrates a pattern of

unexcused absences gr excessive
undocumented absenteeism.  (4.7.M.7)

4.2 On-Time Arrival

- The Dean has not demonstrated a pattern of

unexcused late amivals {late arrivals that are
in violation of procedures set forth by local
school policy and by the relevant collective
bargaining agreement). (4.2.M.7)

4.3 Policies and Procedures

« The Dean demonstrates a paftem of
following state, corporation, and school
policies and procedures {e.9. procedures for
submit-ting discipline referrals, policies or
appropriate attire, ete.). (£.3.M.7)

= The Dean naver fails to comply with Article 7

compliznce timelines andfor pelicies.
(4.3.M.2)

4.4 Respect

= The Dean demonstrates a pattern of
interacting with student, colleagues,
parents/guardians, and commurity members
in a respectful manner, (£4.0.7}

unexcused absences or excessive
undocumented absentesism. (4. 7.0NM.T)

= The Dean demonstrates a patiern of
unexcused late arrivals (late arrivals that are
in violation of procedures set forth by loecal
school policy and by the relevant collective
hargaining agreement). {4.20NM.7)

+» The Dean demenstrates 2 pattem of filing
1o follow state, corporation a2nd school
policies and procedures (e.g. procedures for
submitting discipline referrals, policies for
appropriate aitire, ete.). (4.3.ONM.T)

= The Dean consistently fails to comply with
Articie 7 compliance timelines and/or
policies. (4.3.DNM.2)

» The Dean demonstrates a pattern of failing
to interact with student, colleagues,
parents/guardians, and community members
in a respectful manner. (4.4.O0NM.7)
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Domain 1: PURPOSEFUL PLANNING
1.1 Utilize Assessment Data te Plan

Teacher Nearly Always fulfills criteria foran
effective teacher; plus

incorporates differentiated instructional
sirategies in planning to reach every student
at his/her level of understanding  (1.7.HE)

1.2 Create Objective-Driven Lesson Plans and Assessments

Teacher Nearly Always fulfills criteria foran
effective teacher; plus

Plans for a variety of differentiated
instructional strategies, anticipating where
these will be needed to enhance
instruction across all setfings (1.2.HE£.7)

Incorporates a variety of informal
assessments/checks for understanding as
well as summative assessments where
necessary, and uses all assessments to
directly inform instruction across all setfings.
{(1.2HEZ)

Teacher consistently uses multiple
assessment data (PLOP) to formulate
achigvement goals, unit plans, and lesson
plans aligned to the goals (71.7.E.7)

Teacher consistently develops

student IEP goals that are measurable,
aligned io content standards, and include
benchmarking (1.1.E£2)

Teacher consistently plans daily lessons with
meaningful objectives, instructional
stategies, and assignments by matching
instructional strategies as well as meaningful
and relevant activities/assignments to the
lesson objectives across all setlings
{(1.2.£.1)

Teacher consistently plans daily lessons with
meaningful objectives, instructional
strategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
instruction across all settings (1.2.£2)

Teacher consistently plans daily lessons with
meaningful objectives, instructional
strategies, and assignments by identifying
lesson abjectives that are aligned to state
content standards across all settings
(12.£3)

1.3 Track Student Data and Analyze Progress

Teacher intermittently uses multiple assessm
ent data (PLOP) to formulate achievement
goals, unit plens, and lesson plans aligned to
the goals (1.7.N.7)

Teacher intermittently develops

studerdt IEP goals that are measurable,
aligned to content standards, and include
benchmarking (7.1.IN.2)

Teacher intermittently plans daily lessons
with meaningful objectives, instructional
strategies, and assignments by matching
instructional strategies as well as meaningful
and refevant activities/assignments to the
lesson objectives across all settings
(1.2ZIN.1}

Teacher intermittently plans daily lessons
with meaningful objectives, instructional
strategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
nstruction across all setings (1.2./IN.2}

Teacher intermittently plans daily lessons
with meaningful objectives, instructional
strategies, and assignments by identifying
lesson objectives that are aligned fo state
content standards across all settings
{1.2IN.3)

Teacher rarely uses ruitiple assessment
data (PLOP) to formulate achievernent goals,
unit plans, and lesson plans aligned to the
job (1.1.L7)

Teacher rarely develops student IEP goals
that are measurable, aligned 1o content
standards, and include benchmarking
{1.1.1.2)

Teacher rarely plans daily lessons with
meaningful objectives, instructional
strategies, and assignmenis by matching
insfructional strategies as well as meaningful
and relevant activiies/assignments to the
lesson objectives across all settings (1.2.1.7)

Teacher rarely plans daily lessons with
meaningful objectives, insiructional
sirategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
instruction across all setfings (1.2.1.2)

Teacher rarely plans daily lessons with
meaningful objectives, instruclional
strategies, and assignments by identifying
lesson objectives that are aligned fo state
centent standards across alf settings
(1.2.1.3)
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Teacher Nearly Always Tulfilis criteria Tor an
effective teacher; plus

Uses daily checks for understanding for
additional data points  (1.3.HE.7)

updates tracking system daity (7.3.HEZ2)

uses data anzalysis of student progress to
drive lesson planning for the following day
(1L.3.HE.3)

Teacher consistently uses an effective data
tracking systern to recording student
assessment/orogress data {Progress
Monitoring) (1.3.£2)

Teacher consistently analyzes student
progress towards mastery and plans future
lessonsfunits accordingly (Progress
Monitoring} (1.3.23)

Teacher consistentiy maintains a grading
systern aligned to student learning
gozls {Progress Monitoring)  (1.3.E4)

Domain 2: EFFECTIVE INSTRUCTION
2.1 Develop student understanding and mastery of lesson objectives

Teacher Nearly Always fulfills criteria for an
effective teacher; plus

Students can explain what they are leaming
and why it Is imporfant, beyond repeating the
stated objectve (2.1.HET)

“feacher effectively engages prior knowiedge
of students i connecting to lesson. Students
demonstrate through work or comments that
they understand this connection (2.1.HE.2}

Importance of the objective

is consistently explained so that students
understand why they are leaming what they
are learning in relation o the [EP goal(s)
{2.1.£.1)

Lesson consistently builds on students” prior
knowledge of key concepts and skills and
makes this connection evident to students
(2.1.£2)

The lesson objective consistently is specific,
measurable, and aligned to standards. it
corveys what students are leaming and what
they will be zble to do by the end of the
lesson (Z1.£3)

Teacher intermittently uses an effeciive data
tracking system to recording student
assessment/progress datz (Progress
Mornitoring)  (1.3./N.2)

Teacher intermittently analyzes student
progress towards rmastery and plans future
lessonsfunits sccordingly (Progress
Monitoring)  (1.3.N.3)

Teacher ntermitiently maintains a grading
system aligned to student learning
goals (Progress Monitering}  (1.3.1N.4)

Importance of the objective

is intermittently expleined so that students
understand why they are learning what they
are leamning in relation to the IEP gozi(s).
{2.1.IN.1}

Lesson intermittently builds on students’ prior
knowledge of key concepts and skills and
makes this connection evident {o students
{2.1.IN.2)

The lesson objective intermittently is spedific,
measurable, and aligned to standards. It
conveys what students are learning and what
ey will be able to do by the end of the
lesson (2.1.IN.3)

Teacher rarely uses 2n eifective data fracking
system {o recording student
assessment/progress data (Progress
Monttoring)  (1.3..2)

Teacher rarely analyzes student progress
towards mastery and plans fulure
lessans/units accordingly (Progress
Monitoring) (1.3.1.3)

Teacher rarely maintzins a grading system
aligned to student leaming goals (Progress
Monitoring)  {1.3.L4}

Importance of the objeclive

is rarely explzained so that students
understand why they are leaming what they
are learning In relation o the IEP goal(s)
(2.1.L1)

Lesson rarely builds on students’ prior
krnowledge of key concepts and skills and
makes this cormection evident to students
(21..2)

The lesson sbjective is rarely specific,
measurable, and aligned to standards. it
does not convey what siudenis are learning
and what they will be able to do by the end of
thelesson (2.1.L.3)
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Consistently the objective iswiitten in a
student-riendly manner 2nd/or explained to
students in easy-to-understand terms
(2.1.E4)

The lesson is consistently well-organized to
move students towards mastery of the
chjective (271.£5)

Intermittently the objective 1s written in a
studert-friendly manner and/or explained to
students in easy-to-understand terms
{2.7.IN.4)

The lesson is intermittently well-organized to
move students towards mastery of the
objective (2 7.IN.S)

2.2 Demonstrate and Clearly Communicate Content Knowledge to Students

Teacher Nearly Always fulfills criteria foran
effective teacher; plus

Teacher fully explains concepts in as direct
and efficient a manner as possible, while still
achiaving student understanding (ZZHE.7}

Teacher effectively connects content 1o other
content areas, students’ experiences and
interests or current events in order to make
content relevant and build interest (2242}

Explanations spark student excitement and
interest in the content (2.2HE.3)

Students participate in each other’s learming
of content through collaboration during the
lesson (Z2HE4)

Teacher consistently restates and rephrases
instruction in muitiple ways to increase
understanding (22.£.7)

Teacher consistently demonstrates content
knowledge and defivers content that is
factually correct (2.2.£.2)

Content is consistently clear, concise and
well-organized (2.2£.3)

Teacher consistently emphasizes key points
or main ideas in content (22E£.4)

Teacher consistently uses developmentally
appropriste language and explanations
(2.2.E£.5)

Teacher consistently implements relevant
instructional strategies learmed via
prafessional deveiopment (2.2.£.6)

2.3 Engage students in academic content

“Teacher intermittently restates and rephrases
mstruction in multiple ways fo increase
understanding (22IN.7)

Teacher intermittently demonstrates content
knowledge and delivers content that is
factually correct {22/N.2)

Content is intermittently clear, concise and
well-organized (2.2.IN.3)

TJeacher intermittently emphasizes key points
or main ideas in cantent (22./IN.4)

Teacher intermittently uses developrmentally
appropriate language and explanations
{2.2.IN.5)

Teacher intermittently implements relevant
instructional strategies leamed via
professional devetopment (2.2.IN.6)

Rarely the objective is written in a student-
friendly manner and/or explained to students
in easy-to-understand terms  (2.17.1.4)

The lesson is rarely weli-organized to move
students towards mastery of the objective
(2.1.1.5)

Teacher rarely restates and rephrases
instruction in multiple ways 1o increase
undesstanding (2.247)

Teacher rarely demonstrates content
knowledge and delivers content that is
factually correct (2.2.1.2)

Contant is rarely clear, concise and well-
organized (2.2.1.3}

Teacher rarely emphasizes key points or
mgin ideas in content (2214}

Teacher rarely uses developrmentally
appropriate [snguzge and explanations
(2.2.1.5)

Teacher rarely implements relevant
inshructional sirategies leamed via
professional development (2.21,6)
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Teacher Nearly Always fuliills criteria foran
effective teacher; plus

Teacher provides ways o engage with
contant that significantly promotes student
mastery of the objective (23.HET)

Teacher provides differentiated ways of
engaging with contert specific to individual
student needs (2.3.HE2)

The lesson progresses at an appropriate
pace so that students are never disengaged,
and students who finish early have
something else meaningiul to do (2.3.HE.3)

Teacher effectively integrates technology as
a tool 1o engage students in academic
success (2.3.HE4)

2.4 Check for Understanding

Teacher Nearly Always fulfills criteria for an
effective teacher; plus

Teacher checks for understanding at higher
levels by asking pertinent, scaffolding
questions that push thinking; 2ccepts only
high quality student responses {those that
reveal understanding or lzck thereof)
{2.4.HE. 1}

“feacher uses open-ended questions to
surface coramon misunderstandings and

Cansistently 3/4 or more of students are

-actively engaged in content at alf times and

not off-task (2.3.E.1)

Tezacher consistently provides multipie ways,
zs appropriate, of engaging with content, 2l
aligned to the lesson objective (2.3.£.2)

Ways of engaging with
content consistently reflect different learning
moedaliies or intelligences (2.3.£3)

Teacher consistently adjusts lesson
accordingly to accomimodate for student
prerequisite skills and knowledge so that all
students are engaged (2.3.E.4)

ELL and IEP students consistently have the
appropriate accommodations 1o be engaged
in content (2.3.£.5)

Students consistently work hard and are
deeply aciive rather than passive/receptive
(See Notes below for specific evidence of
engagement) (2.3.£.6)

Teacher consistently checks for
understanding at aimost al! key moments
(when checking is necessary to inform
instruction going forward) (24.£.1)

Teacher consistently uses a variety of
metheds to check for understanding that zre

Intermittently 3/4 or more of students are
actively engaged in content at all imes and
nat offttask (2.3./N.7)

Tezcher Intermittently provides multiple ways,
&s appropriate, of engaging with cortent, all
aligned to the lesson objective (23./N.2)

Ways of engaging with
content intermittently reflect diiferent learning
modalities or intelligences (2.3.IN.3)

Teacher intermittently adjusts lesson
accordingly to accommodate for student
prerequisite skills and knowledge so that ali
students are engaged (2.3./N.4)

ELL and IEP students intermittently have the
appropriate accommodations 10 be engaged
in content (2.3.IN.5)

Students intermittently work hard and are
deeply active rather than passive/receptive
(See Notes below for specific evidence of
engagement) (2.3.J/N.6)

Teacher intermittentiy checks for
understarding at almost all key moments
{when checking is necessary to inform
instruction going forward) (2.4IN.1)

Teacher intermittently uses a variety of
methods to check for understanding thet are

Rarely are 3/4 or more of students actively
engaged in content and not offtask (2.3.17)

Teacher rarely provides mulitiple ways of
engaging with content aligned to the lesson
objective (2.3.1.2)

Ways of engaging with content rarely reflect
different learning modalities or imtelligences
{2.3.L.3)

Teacher rarely adjusts lesson accordingly to
accommeodate for student prerequisite skills
and knowledge so that all students are
engaged (2.3.1.4)

ELL and IEP students rarely have the
appropriate accormmodations ta be engaged
in content (2.3.1.5)

Students rarely work hard or are deeply
active rather than passive/receptive (See
Notes below for specific evidence of
engagement) (2.3..6)

Teacher rarely checks for understanding a
almost alt key moments (when checking is
necessary to inform instruction going
forward} (24.1.7)

Teacher rarely uses a variety of methods o
check for understanding that are successful

assess student mastery of material ai a
range of both lower and higher-order thinking
(Z4HEZ)

successful in capturing an aceurate “pulse” of
the class's understanding (24.£2}

successiul in capiuring an accurate “pulse” of
the class's understanding (2.4./N.2)

in capturing an accurats “pulse” of the class’s
understanding (2412}
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Teachers consistently uses wait time
effectively both iter posing a question and
pefore helping students think through a
response (2.4.£.3)

Teacher doesn’t allow students to “opt-out” of
checks for understanding

and consistently cycles back to these
studenis (24.E4)

Teacher consistently assesses every
student's mastery of the objective(s) at the
end of each lesson through formal or informal
assessments (see note for examples)
(2.4.E.5)

2.5 Modify Instruction as Needed

‘Teacher Nearly Always fulfills criteria for an
effective teacher; plus

Teacher anticipates student
misunderstandings and preemptively
addresses them (2.5.HE.1)

Teacher is able to modify instruction to
respond f0 misunderstandings without taking
away from the flow of the lesson or losing
engagement (2.5HE.2)

Teacher consistently makes adjustments 1o
instruction based on checks for
understanding that lead to increased
understanding for most students (2.5.£.7)

Teacher consistently responds to
misunderstandings with effective scaffolding
techniques (2.5.£2)

Teacher doesn't give up,

but consistently continues to try to address
misunderstanding with different technigues if
the first try is not successful (25E£.3}

Teachers intermittently uses wait time
effectively both after posing 2 question and
before helping students think through 2
response (24.IN.3)

Teacher doesn't allow students to “opt-ouf” of
checks for understanding

and intermittently cycles back to these
students {2.4./N.4)

Teacher intermittently assesses every
student's mastery of the objective(s) at the
end of each lesson through formai or informal
assessments (see note for exampies)
(24.1N.5)

Teacher intermittently makes adjustments to
instruction based on checks for
understanding that lead to increased
understanding for most students (2.5.IN.7)

Teacher intermittently responds to
misunderstandings with effective scaffolding
techniques (2.5./N.2)

Teacher intermittentiy continues to try to
address misunderstanding with different
techniques if the first try is not successful
(2.5.IN.3)

2.6 Develop Higher Level of Understanding through Rigorous Instruction and Work

Teacher Nearly Always fulfills criteria feran
effective teacher; plus

Lesson is accessible and chailenging to all
students (26.HE. 1T}

Lesson is consistently accessible and
challenging to almost all students (2.6.£.7}

Lesson is intermitiently accessible and
chellenging to almost all students (2.6./N.7}

Teachers rarely uses wait time effectively
both after posing 2 question and before
helping students think through a response
(24.L3)

Teacher allows students to “opt-out” of
chetks for understanding and rarely cycles
back to these students (2.4.14)

Teacher rarely assesses every student’s
raastery of the objective(s} at the end of each
lessan through formal or informal
assessments (see note for examples)
(2.4.1.5)

Teacher rarely makes adjustments to
instruction based on checks for
understanding that lead to increased
understanding for most students {2.5.1.7)

“Teacher rarely responds to
misunderstzndings with effective scaffolding
techniques {2.5.1.2)

Teacher rarely continues 1o ry to address
misunderstanding with different technigues if
the first try is not successful 2.5.1.3)

Lesson is rarely accessible and challenging
t0 almost all students (2.6.0.7)
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Students are able to answer higher-level
questions with meaningful responses
(26.HEZ)

Students pose higher-level questions to the
teacher and {o each other (286.HE.3}

Teacher highlights examples of recent
student work that meets high expectations;
insists and rmotivates students to de it again if
not grezt (2.6.HE4)

Teacher encourages students’ interestin
learning by providing students with additional
opportunities to apply and build skills beyond
expected lesson elements {e.g. extra credit
or enrichment assignments) (Z8.H£.5)

Teacher consistently develops higher-leval
understznding through effective questioning
(2.6.£.2)

Students consistently have opportunities to
meaningfully practice, apply, and
demonstrate that they are leaming (2.6.£.3)

Lesson consistently pushes almost 21l
students forward due to differentiation of
instruction based on each student's level of
understanding (2.6.£.4)

Teacher consistently shows patience and
helps students to work hard toward
mastering the objective and to persist even
when faced with difficult tasks (2.6.£.5)

2.7 Maximize Instructional Time

Teacher Nearly Always fulfilis criteria for an
effective teacher; plus

Manages instructional resources so routines,
trensitions, and procedures are weil-
executed. Students know what they are
supposed to be doing and

when without prompting from the teacher
(2.7.HE.1)

Students are always engaged in meaningful
work while waiting for the teacher (for
example, during atiendance) (27.HE.2)

Students share responsibility for operations
and routines and work well together to
accomplish these tasks (2.7.HE.3)

All students are on task and follow

o Instructions of teacher without prompting
m (27.HE4

o

Manzages instructional resources so routines,
transitions, and procedures

are consistently well-executed. Students
know what they are supposed to be doing
and when with minimal prompting from the
teacher (2.7.E.7)

Students are consistently engaged in
meaningful wosk except for brief perieds of
time (for example, during attendance)
(2.7.£2)

Teacher consistently deiegates fime between
parts of the lesson appropriately so as best
to lead students towards mastery of objective
(2.7.E£.3)

Siudents are consistently on task and foliow
instructions of teacher without much

prompting (27.E4)

Teacher intermittently develops higher-level
understanding through effective quesiioning
(26.I1N.2)

Students intermittently have opportunities to
meaningfully practice, apply, and
demonstrate that they are learning (2.6.IN.3}

Lesson intermittently pushes almaost all
students forward due to diferentiation of
instruction based on each student's level of
understanding (2.6./N.4)

Teacher intermittently shows patience and
helps students to work hard toward
mastering the objective and to persist even
when faced with difficult masks (2.6.IN.5)

Mzanages instrisciional resources so routines,
fransitions, and procedurss

are intermittentiy well-executed. Students
know what they are supposed to be doing
and when with minimal prompting from the
teacher (Z7.IN.T)

Students are intermittently engaged in
meaningful work except for brief periods of
time (for example, during altendance)
(2.7.IN.2)

Teacher intermittently delegates time
between parts of the [esson appropriately so
25 best to lead students towards mastery of
objecive (2.7./N.3)

Students are intermittently on task and
following instrucions of teacher without much
prompting (2.7./N.4)

Teacher rarely develops higherlevel
understanding through effective questioning
{2.6.L.2)

Students raraly have opportunities to
meaningfully practice, apply, and
demonstrate that they are leaming (2.6./.3)

! esson rarely pushes almost 2li students
forward due 1o differentiation of instruction
based on each student’s level of
understanding (2.6./.4)

Teacher rarely shows patienice and helps
students o work hard toward mastering the
objective and to persist even when faced with
difficult tasks (2.6.1.5)

Manages instructional rescurces so routines,
transitions, and procedures are rarely well-
executed. Students know what they are
supposed to be doing and when with minimal
prompting from the teacher (27.L7)

Students are rarely engaged in meaningful
work except for brief periods of time (for
example, duting attendance} (2.7..2)

Feacher rarely delegates fime between parts
of the lesson appropriataly so as best 1o lead
students towards mastery of objective
{2713

Students are rarely on task and following
instructions of teacher without much
prompting (27.1.4)
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Disruptive bekraviors and off-task
conversations are rare; when they occur, they
are always addressed withaut major
interruption to the lesson (27.HE.5}

2.8 Create Classroom Culture of Respect and Collaboration

Teacher Nearly Always fulfilis criteria for an
effective teacher; plus

Students are invested In the academic
success of their peers as evidencad by
unprompted collzboration and assistance
(2.8.HE)

Disruptive behaviors and off task
conversations are rare; when they oceour, they
are consistently addressed without major
imterruption to the lesson (27.£.5)

Students consistenily arrive on time and are
aware of the consequences of arriving late
(unexcused) (27.£6)

Ciass consistently starts on-ime (2.7.£.7}

Students are consistently respectful of their
teacher and peers (2.8.£.7)

Students consistently are given opportunities
1o collaborate and support each other in the
leamning process (Z.8.£2)

Teacher consistently reinforces positive
character and behavior and uses
conseguences appropriately to discourage
negative behavior (PBIS and/or BIP)
(2.8.£.3)

Teacher consistently has a good rapport with
students, and shows genuine interest in their
thoughts and opinions (2.8.E5.4)

2.9 Set High Expectations for Academic Success

Teacher Nearly Always fulfills criteria for an
effective teacher; plus

Students participate in forming academic

Teacher consistently sets high expectations
for students of all levels (2.8.E.7)

Disruptive behaviors and off task
conversations are intermittently addressed
without major interruption to the lesson
(2.7./M.5)

Students intermittently arrive on time and are
aware of the consequences of amriving late
{unexcused) (2.7.IN.6)

Ciass intermittently starts ondime (2.7.IN.7)

Stutients are intermittently respectful of their
teacher and peers (2.8./N.7)

Students intermittertly are given
opportunities to collaborate and support each
other in the leaming process (2.8./M.2)

Teacher intermittently reinforces positive
character and behavior and uses
consequences appropriately to discourage
negative behavior (PEIS and/or BIF)
(2.8.IN.3)

Teacher intermittently has a good rapport
with students, and shows genuine interest in
their thoughts and opinions (2.8./N.4)

Teacher intermittently sets high expectations
for students of all levels (29 /N.7)

Disruptive behaviors and off tagk
conversations are rarely addressed without
mzjor interruption o the lesson (2.7.1.5)

Studenits rargiy arrive en time and are aware
of the consequences of ariving late
(unexcused) (2.7.1.8)

Class rarely staris on-time (2.7.1.7)

Students are rarely respectful of their teacher
and peers (2.8.1.7)

Students rargly are given opportunities 1o
collaborate and support each other in the
leaming precess (2.8.1.2)

Teacher rarely reinforces posifive character
and behavior and rarely uses conseguences
appropriately to discourage negative
behavicr (PBIS and/or BIF) (2.8..3)

Teacher rarely has a2 good rapport with
students, and shows genuine interest in their
thoughts and opinions (2.8.1.4)

Teacher rarely sefs high expectations for
students of all levels (2.8.1.1)

= goals for themselves and analyzing their
~J progress (289.HE.1)
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Siudents demonsirate high academic
expectations for themselves (Z8.HE.Z)

Student comrnents and actions demonstrate
that they are excited about their work and
understand why it is important (2.9.HE.3)

Swdents are consistently invested in their
work and valle academic success as
evidenced by their effort and quality of their
work (2.9.£.2)

The classroom is consistently a safe place to
take on challenges and risk failure (students
do not feel shy about asking questions or bad
about answering incorrectly) (2.9.£.3}

Teacher consistently celebrates and praises
academic work (2.9.5.4)

High quality work of all students
is consisiently displayed in the classroom
(2.9.E.5)

Domain 3; TEACHER LEADERSHIP
3.1 Contribute to School Culture

Teacher Nearly Always fulfills criteria for an
effective teacher; plus

Seek out leadership roles (2. 1.HE. 1)
Go above and beyond in dedicating ime for

students and peers outside of class
(3.1.HE.2)

Consistenily contribute ideas and experiise
1o further the schoeol's mission and iniffatives
(3.1.E.7}

Consistently dedicate time efficiently, when
needed, to helping students and peers
outside of class (3.7.E.2)

3.2 Seek/Share Professional Skills and Knowiedge

Teacher Nearly Always fulfills criteria for an
effective teacher; plus

Regularly share newly leerned knowledge
and practices with athers (3.2.HE.7)

Seek out opporiunities to lead professional
developrment sessions (3.2.HE.Z}

Consistently pursue opportunities to improve
knowledge and practice (e.g. CPL, Jt. Srv
Trg.) (3.2.E.7)

Consistently seek out ways to implement new
practices into instruction, where applicable
{3.2E.2)

Students are intermittently invested in their
work and value academic success as
evidenced by their effort and quality of their
work (2.8.JN.2)

The classraom is intermittently a sefe place
to take on challenges and rigk failure
(students do not feel shy about asking
questions or bad about answering
incorrectly) (2.9./N.3)

Teacher intermittently celebrates and praises
academic work (2.9.IN.4)

High quality work of students
is infermiftently displayed in the classroom
{2.9.IN.5)

Intermitiently contribute ideas and expertise
1o further the school's mission and inifiatives
{3.1.IN.7)

Intermittenty dedicate ime efiiciently, when
needed, to helping students and peers
outside of class (3.7./N.2)

Intermittently pursue opportunities to improve
knowledge and pradctice (e.g. CPL, Ji. Srv
Tra) (32IN.1)

Intermitiently seek out ways fo implement
new practices into instruction, where
applicable (3.2.JN.2)

Students are rarely invested in their work and
value academic success as evidenced by
their effort and quality of their work (2.9.1.2}

The classroom is rarely 2 safe place to take
on chaltenges and risk failuse (students feel
shy about asking questions or bad about
answering incomrectly) (2.9.1.3)

Teacher rarely celebrates and praises
academic work (2.9./.4)

High quality work of students
is rarely displayed in the classroom {2.9..5

Rarely contribute ideas and experfise to
further the schools’ mission and initiatives
(3.1.L1)

Raraly dedicate time efficiently, when
needed, to helping students and peers
outside of class (3.7.1.2)

Rarely pursue opporiunities to improve
knowledge and practice (e.g. CPl, Jt. Srv
Trg.) {3.2.L7)

Rarely seek out ways to implement new
practices into instruction, where applicable
(3.212)
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Go above and beyond in seeking out
opportunities to collaborate (3.2HE3)

Cansistently seek out and particioate in
regular opportunities to work with and learn
from others. Ask for assistance, when
needed (3.2E3)

Consistently welcome construciive feedback
to improve practices (3.2.E4}

3.3 Advocasaie for Student Success

Teacher Nearly Always fulfills criteria for an
effective teacher; plus

Display commitment to the education of il
the students in the school. Strive to form
relationships in which parents are given
ample opportunity o participate in student
learning (3.3.HE.T)

Collaborate with colleagues to make changss
and take risks to ensure student success
(3.3.HE.Z)

Consistently display commitment to the
education of all his/her students by
communicating with peers across all settings
per IEP {eg. Student at a Glance). (3.3.£.7)

Consistently atternpt to remedy obstacles
around student achievernent across all
settings (3.3.£2)

Consistently advocate for student’s
individualized needs across all settings
(3.3.£3)

Consistently engage in all forms of parent
outreach required by the school (3.3.E4)

Consistently assures the IEP minutes of
service are met across 2ll seltings (Master
Schedule) (3.3.£5)

Domain 4;: CORE PROFESSIONALISM

4.1 Attendance

tn  Individual has not demonstrated a pattern of
unexcused absences™ (4.71.MS)

Individuz| demonstrates a pattern of
unexcused absences ™  (4.7.0NMS)

Intermittently seek out and participate In
reguiar opportunities to work with and learn
from others. Ask for assistance, when
needed (3.2IN.3)

Intermittently weicome constructive feedback
to improve practices (3.2.IN.4)

intermitiently dispiay commitment to the
education of all his/her students by
communicating with peers across all settings
per IEP (eg. Student ata Glance) (3.3.N.1)

Intermittenty attempt to remedy obstacles
around student achievement zcross all
settings (3.3.IN.2)

Intermittently advocate for student’s
individualized needs across all setfings
{3.2.IN.3)

intermittently engage in forms of parent
outreach required by the school {3.3.IN.4)

Intermittently assures the IEP minutes of
service are met across all sefings (Master
Schedule) {3.3.IN.5)

Rarely seek out and participate in regular
opporiunities towork with and leam from
others. Ask forassistance, when needed

{3.2.L.3)

Rarely weleome consiructive feedback fo
improve practices (3.2.1.4)

Rarely display commitment to the education
of all his/her students by communicating with
peers across all settings per [EP (eg. Student
atz Glance) (3.3.L1)

Rarely atternpt to remedy ohstacles around
student achievemnent across 2l settings
{3.3.L.2)

Rarely advecate for student’s individualized
needs {3.3.1.3)

Rarely engage in forms of parent oulreach
required by the school (3.3.1.4)

Rarely assures the IEP minutes of service

are met across all setfings {Master Schedule)
(3.3.L.5)
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42 On-Fme-Arrival

Individual has not demonsirated a pattern of  Individual demonstrates a pattern of
unexcused late arrivals (late amivals that are  unexcused late arrivals (late arrivais that are

in viclation of procedures set forth by local in violation of procedures set forth by iocal
school policy and by the relevant collective schoeol pobicy and by the relevant coilective
bargaining agreement) (£.2MS5) bargaining agreement) (4.2 DNMS)

4.3 Policies and Procedures

individual demonstrates a pattern of following  Individual demonstrates a pattern of failing to
state, corporation, and school policies and follow state, corporation, and school policies
procedures {e.g. procedures for submitting and procedures (e.g. pracedures for
discipline referrals, policies for appropriate submitting discipline referrals, policies for
atlire, Article 7 comphiance timelines, Special  appropriate attire, Article 7 compliance
Education rules and regulations) (4.3.M8) timelines, Special Education rules and

regulations) (4.3.0NMS)
4.4 Respect
Individual demonstrates a pattern of individual dermonstrates @ pattern of failing to
interacting with students, colleagues, interact with students, colleagues,
parentsfguardians, and community members  parents/guardians, and community members
in a respectfiy] manner (44MS) in a respectful manner (4.4.DNMS)
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Domain 1.1: Teacher Effectiveness - Human Capital Management

1.1.1 Hiring And Retention

At Level 4, 2 principal fulfills the criterfa for
Leve! 3 and additionally: (1.7.7.HE.T)

Monitoring the effecliveness of the systems
and approaches in place used to recruit and
hire teachers; (1.7.1.HE.2)

Demonstrating the ability to increase the
entirety or significant majority of teachers’
effectiveness as evidenced by gains in
student achiesvement and teacher evaluation
results; (1.7.1.HE.3)

Articulating, recruiting, and leveraging the
personal characteristics associated with the
schoof's stated vision (Le. diligent individuals
to it & rigorous school culfure). (7.7.1.HE.4)

1.1.2 Evaluation Of Teachers

At Level 4, a principal fulfills the criteria for
Level 3 and additionally: (7.7.2.HE.7)

Menfitoring the use of time and/or evaluaiicn
procedures to consistently improve the
evaluation process. (1.1.2HE2)

Principai recruits, hires, and supports
teachers by: (1.7.1.E.1)

Consistently using teachers’ displayed levels
of effectiveness as the primary factor in
recruiting, hiring, and assigning decisions;
(1.1.1.£.2)

Demonsirating abilty to increase most
teachers’ effectiveness as evidenced by
gains in student achievernent and growtfy;
(1.1.1.£3)

Aligning personnel decisions with the vision
and mission of the school. (1.7.7.5.4

Principal prioritizes and applies teacher
evaluations by: (1.1.2ZE.7)

Creaiing the ime and/or resaurces
necessary to ensure the accurate evaluation
of every teacher in the building; (1.7.2.£.2)

Using teacher evaluations to credibly
differentiate the performance of teachers as
evidenced by an alignment between teacher
evaluation results and building-level
performance; (1.7.2.E.3)

Principal recruits, hires, and supports
effective teachers by: (1.7.1.IN.1)

Qccasionally using teachers’ displayed levels
of effectiveness as the primary Tactor in
recruiting, hiring, and assigning decisions OR
using displayed levels of effeciiveness asa
secondary factor; (1.1.7.IN.2}

Demonstrating ability to increase some
teachers' effectiveness; (1.7.7./N.3)

Cecasionally applying the school's
visica/mission to HR decisions. (1.7.7./N.4)

?Principal prioritizes and applies teacher
evaluations by: (1.1.2.IN.7)

Creating insufficient time and/or resources
necessary to ensure the accurate evaluation
of every teacher in the building; {7.7.2./N.2)

Using teacher evaluations to partially
differentiate the performance of teacher;
(1.1.2IN.3)

Principal does not recruit, hire, or support
effective teachers who share the school's
visian/mission by: (1.1.7..1)

Rarely or never using teacher effectiveness
as a factor in recruiing, hiring, or assigning
decisions; (1.1.1.L2}

Rarely or never demonstrating the ability to
increase teachers’ effectiveness by moving
teachers aiong effectiveness ratings;
(1.1.1.1.3)

Rarely or never applying the school's
vision/mission 1o HR decisions. (1.7.7.L4)

Principal does not prioritize and apply
teacher evaluations by: (7.1.2.1.7}

Failing to create the fime and/or resources
necessary to ensure the accurate evaiuation
of every teacher in the building; (1.1.2.1.2)

Rarely or never using teacher evaluation to
differentiate the performance of teachers ;
(1.1.21.3)
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Following procaesses and procedures outlined
in the corporation evaluation plan for all staff
members. (1.7.2E.4)}

1.1.3 Professional Development

At Level 4, a principal fulfills the criteria for
Level 3 and additionally: (1.1.3.HE.7)

Frequently creating ieaming opportunities in
which highly effective teachers suppert their
peers; (1.1.3.HE.2)

Monitoring the impact of implemented
learning opportunities on student
achievement, (1.1.3.HE.3)

Efficiently and creatively orchestrating
professianal learning opportunities in order to
maximize fime and rescurces dedicated to
tearning opportunities. (7.7.3.HE4)

Principal orchestrates professicnal leaming
opportunities by: (1.7.3.£1)

Providing leamning opportunities to teachers
aligned to professional needs based on
student academic performance data and
teacher evaluation resuits; (7.7.3.£.2)

Providing learning opportunities in a variely
of farmats, such as instructional coaching,
workshops, team meetings, efc; (7.7.3.£.3)

Providing differentiated learning opportunities
to teachers based on evaluation results.
(1.1.3.E.4}

1.1.4 Leadership And Talent Development

At Level £, a principal fulfills the criteria for
Level 3 and additionally: (1.7.4.HE.1)

Encouraging and supporting teacher
leadership and progression on career
ladders; {1.1.4.HE.2}

Systematically providing oppertuniies for
emerging leaders to distinguish themselves
and giving them the autherity to complete the
task; (1.1.4.HE3)

Recognizing and celebrafing emerging
leaders. (1.1.4.HEA4)

Principal develops leadership and talent by:
{(1.14.E7)

Designing and implementing succession
plans (e.g. career ladders) leading to every
position in the school; (1.1.4.E.2}

Providing formal and informal oppartunities
to mentor emerging leaders; (1.7.4.E.3)

Promoting support and encouragement of
leadership 2nd growth as evidenced by the
creation of and assignment fo leadership
positions or [earning opportunities.
(1.1.4.6.4)

Following most processes and procedures
outlined in the corporation evaluation plan for
all st=ff members. (7.7.2IN.4}

Principal orchestrates aligned professional
learning opportunities tuned to staff needs
by: (1.1.3.IN.7)

Providing generalized leaming opportunities
aligned to the professional needs of some
teachers hased on student academic
performarnce data; (1.1.3.1N.2)

Providing learning opportunities with litde
variety of format; (7.7.3.IN.3)

Providing differentiated learning opportunities
o teachers in some measure based on
evaluation results. {1.7.3.IN.4)

Principal develops leadership and talent by:
(1.1.4.IN.T)

Designing and implementing succession
plans {e.g. career ladders) leading to some
positions in the schook; {1.1.4./N.2)

Providing formal and informal epportunities
o mentor some, but not all, emerging
leaders; {1.1.4.IN.3)

Providing moderate support and
encouragement of leadership and growth as
evidenced by assignment te existing
teadership positions without expanding
possible positions to accommodate emerging
and developing leaders. (1.7.4./N.4)

Faiing to follow alt processes and processes
autlined in the corporation evaluation plan for
staff members. (1.1.2.1.4)

Principal does not orchestrate aligned
professional learning opportunities tuned to
staff needs by: (1.7.3.1.7)

Providing generic or low-quality learning
oppartunities unrelated to or uninformed by
student academic performance data;
(1.1.3..2)

Providing no variety in format of learning
opportunites; (1.1.3..3)

Failing to provide professional learning
opportunities based on evaluation resuits.
{1.1.3.1.4)

Principal does not develop leadership and
talent by: (7.1.4.1.7}

Rarely or never designing and implementing
sticcession plans (e.g. career ladders feading
to positions in the schoal; (1.7.4.L2)

Rarely or never provides meniarship to
emerging leaders; (1.1.4.1.3)

Praviding no support and enceuragement of
leadership and growth; (7.7.4.L.4)
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1.1.5 Delegation

At Level 4, a principal fulfills the criteria for
Level 3 and additionally: (1.1.5.HE.7)

Encouraging and supporting staff members
to seek out responsibilities; (1.1.5.HE.2)

Monitoring and supporting staff in 2 fashion
that develops their abifity to manage tasks
and responsibilities. {7.1.5.HE.3}

1.1.6 Strategic Assignment

At Level 4, a principal fuffilis the criteria for
Level 3 and additonally: (7.7.6.HE.1)

Leveraging teacher effectiveness to further
generate student success by gssigning
teachers and staff 1o professional leaming
communities or other teams that compfiment
individual strengths and minimize
weaknesses. (1.1.6.HE.2)

Principal delegates tasks and responsibilities
approprately by: (1.1.5.6.1)

Principal delegates tasks and responsibiliies
appropriately by: (1.7.5.IM.7)

Seeking out and selecting staff members for
increased responsibility based on their
gualifications, performance, andfor
effectiveness; (1.1.5.£.2)

Qccasionally seeking out and selecting staif
members for increased responsibility based
on their quatifications, performance and/or
effectiveness; (1.7.5./N.2)

Monitoring the progress towards success of
those to whom delegations have been made;
(1.1.5.£3)

Manitoring completion of delegated tasks
and/or sesponsibilities, but not necessarily
progress towards completion; (1.7.5IN.3)

Providing support to staff members as
needed. (1.7.5.24)

Providing support, but not always as needed.
{1.1.5.IN.4)

Principal uses siaff placement to support
instruction by: (1.7.6.E.1)

Principat uses staff placement to support
instruction by: (7.7.6.IN.1)

Strategically assigning teachers and staff to
employment pesitions based on
qualifications, performance, and
demonstrated efectiveness (when possible)
in & way that supports school goals and
maximizes achievement for all students;
(1.1.6.£.2)

Systematically assigning teachers and staff
to employment positions based on several
factors without always holding student
academic needs as the first priority in
assignment when possible, {7.7.6.IN.2)

Strategically assigning support staff to
teachers and classes as necessary to
support student achievemnent, (7.1.6.£.3)

1.1.7 Addressing Teachers Who Are In Need Of Improvement Or Ineffective

Frequently assigns responsibﬁ-iﬁes without
allocating necessary authorty. (7.7.4.1.5}

Principal does not delegate tasks and
responsibiliies appropriately by: (1.7.5.1.7)

Rarely or never seeking out and selecting
staff members for increased responsibifity
based an their qualifications, performanee,
and/or effectiveness; (7.1.5..2)

Rarely or never monitoring completion of or
progress toward delegated task and/or
responsibility; (1.1.5.1.3)

Rarely or never providing support. (7.1.5./.4)

Principal does not use staff placement 1o
support instruction by: (7.7.6.1.1)

Assigning teachers and staff based to
errployrment positions purefy on
qualifications, such as license or education,
or other determiner not directly refated to
student learning or academic needs.
(1.1.6.L.2)

"o Atlevel 4, a principal fulfills the criteria for
W Level 3 and additionally: (7.7.7.HE.T)

Principal addresses teachers in need of
improvemenit or ineffective by: (1.1.7.£.7)

Principal addresses teachers in need of
improvement or ineffective by: (1.7.7./N. 1}

Principal does not address teachers in need
of improvement or ineffective by: (1.7.7.1.1)
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Tracking remediation pians in order to inform
future decisions zbout effectiveness of
certain supports; (1.7.7.HE2)

Staying in frequent communication with
teachers on remediafion plans to ensure
necessary support. (7.7.7.HE.3)

Developing remediation plans with teachers
rated as ineffective orin need of
impravement; (1.1.7.£.2)

Monitoring the success of remediation plans;
(1.1.7.£.3)

Foliowing statutory and contractual language
in counseling out or recommending for
dismissal ineffective teachers. (1.1.7.E.4)

Occasionally monitoring the success of
remediation plans; (1.1.7.IN.3}

QOccasionally foliowing statutory and
contractual kanguage in counseling out or
recommending for dismissal ineffective
teachers. (1.1.7.IN.4)

Domain 1.2: Teacher Effectiveness - instructional Leadership

1.2.1 Mission And Vision

At Level 4, a principal fulfills the criterfa for
Level 3 and addtionally: (1.2.1.HE.1)

Defining fong, medium, and shoriterm
appfication of the vision and/or mission;
{1.21.HE2)

Monitoring and measuring progress toward
the school's vision and/or mission;
(1.2.1.HE.3)

Cultivating complete commitment to and
ownership of the school’s vision and/or
mission fully within the school and that
spreads to other stakeholder groups;
{1.2.1.HE4)

Frequently revisiting and discussing the
vision and/or mission 1o ensure
appropriateness and rigor. (1.2.1.HE.5)

1.2.2 Classroom Observaiions

Principal supports 2 schoolwide instructional
vision and/for mission by: (1.2.7.E.7)

Creating a vision and/or mission based on
gpecific measurable, ambitious, rigoraus, and
fimely; instructional goal(s); (1.2.1.£.2)

Defining specific instructional and behavioral
actions linked to the scheol's vision and/or
mission; (1.2.1.£.3)

Cuitivating commitment to and cwnership of
the schools vision andfor mission within the
majority of the teachers and students, as
evidenced by the visior/mission being
communicated consistently and in a variety
of ways, such as in classrooms and
expressed in conversations with teachers
and students; (1.2.1.£.4)

Ensuring all key decisions are aligned to the
vision and/or mission. (1.2.1.£.5)

Principal supporis & school-wide instructional
vision and/or mission by: (1.2 1.IN.1)

Creating a vision and/or mission based ona
specific measurable, ambitious, rigorous, and
tirely: instructional goal(s); (7.2.7.IN.2)

Making significant key decisions without
alignment fo the vision andfor mission;
(1.2.1.IN.3)

Cultivating a level of commitment to and
ownership of the school's vision and/or
mission that encapsulates some, but not 2ll,
teachers and students. (7.2.7./N.4}

Occasionally, rarely or never developing
remediation plans with teachers rated as
ineffective or in need of improvement;
(1.1.7.1.2)

Rarely or never monitoring the success of
remediation plans; (7.1.7.1.3)

Rarely or never following statutory and
contractuzl language in counseling out or
recommending for dismissal ineflective
teachers. (1.7.7.1.4}

Principal does not support a schoolwide
instructional vision and/or mission by:
{1.21.1.1)

Failing to adopt 2 school-wide instructional
vision and/for mission; (7.2.1.1.2)

Defining a school-wide instructional vision
and/or mission that is not applied to
decisions; (7.2.1.1.3}

Implerneniting a school-wide instructional
vision without cultivating commitment o or
ownership of the vision and/or mission, as
evidenced by a lack of student and teacher
awareness. (1.21..4)
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At Level 4, 2 principal fulfills the criteria for
Level 3 and additionally: (7.2.2HE7)

Creating systems and schedules ensuring all
teachers are frequently observed, and these
observations are understood by the principal,
teachers, and students to be an absoiute
priority; {1.22.HE.2}

Monitoring the impact of feedback provided
to teachers. (1.2.2HE.3)

1.2.3 Teacher Collaboration

At Level 4, a principal fulfills the criteria for
Level 3 and additionally: (1.2.3.HE.1)

Monitoring coflaborative efforts to ensurz a
constant focus on student ieaming;
(1.23.HE.2)

Tracking best collaborative practices to solve
specific challenges; (1.23.HE.3)

Holding collaborating teams accountable for
their results. (7.2.3.HE.4}

Principal uses classroom observations fo
support student academic achievernent by:
(1.2.2.E.1)

Visiting all teachers frequently (announced
and unannounced) to cbserve instruction;
(1.22E2)

Frequently analyzing student performance
data with teachers to drive instruction and
evaluate instructional quality; (1.22.£.3)

Providing prompt and actionable feedback to
teachers aimed at improving student
outcomes based on observations and
student performance data. (1.2.2.E4)

Principal supports teacher collaboration by:
(1.2.3.E£1)

Establishing a culture of coliaboration with
student iearning and achievement at the
center as evidenced by systems such as
commot planning periods; (7.2.3.E.2)

Encouraging teamwork, reflection,
conversation, sharing, openness, and
collective problem soing; (7.23.E.3)

Aligning teacher collaboraiive efforts to the
school's vision/mission. (7.2.3.£.4)

Principal uses classroom observations to
support student academic achievement by:
(1.22IN.T}

Occasionally visiting teachers to chserve
instruction; (T.22.IN.2}

Octasionally analyzing student performance
data to drive instruction evaluate instructionzi
quality; (1.2.2.IN.3)

Providing inconsistent or ineffective feedback
to teachers and/or that is not aimed at
improving student outcomes, (7.2.2./IN.4}

Principal supports teacher collaboration by:
(1.2.3.]N.1)

Establishing 2 culture of coilaboration without
a clear or explicit focus on student [eaming
and achievernent; {1.2.3./N.2)

Supperting and encouraging teamwork and
colizboration in a limited number of ways;
{1.2.3.N.3)

Occasionally aligning teacher collaborative
efforts to instructional practices. (71.2.3./N.4}

Frincipal uses classroom observations o
support student aczdemic achievemnent by:
(1.2211)

Rarely or never visiting teachers o observe
instruction; (1.2.2.1.2)

Rarely or never analyzing student
performance data OR lacking abifity to derive
meaning from analysis of data; (1.2.2.1.3)

Rerely or never providing feedback to
teachers or consistentfly providing feedback
to teachers that is complately unrelated fo
student outcomes. (1.2.2.1.4)

Principal does not support teacher
coliaboration by: (7.2.3.1.1)

Failing to establish or supporta culture of
collaboration through not establishing
systerns such as common pianning periods;
{1.2.3.12)

Discouraging teamwork, openness, and
collective problem solving by failing to
provide staff with information perlzining to
prablems and/or ignoring feedback:
{1.2.3.1.3)

Rarely or never aligning teacher collaborative
efforis to instructional practices. (7.2.3./.4)

- Domain 1.3: Teacher Effectiveness - Leading Indicators of Student Learning
1 4.3.1 Planning And Developing Student Learning Objectives
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At Level 4, 3 principal fulfills the criteria for
Level 3 and additionally: (7.3.1.HE 1)

Litilizing S1L.Os as the basis of school-wide
goals, andfor the vision and mission;
(1.3.1.HEZ)

Communicating with community members,
parents, and ather stakeholders the purpose
and progress towards SLOs; (1.3.7.HE3)

Ensuring students are aware ¢f and ¢an
communicate the academic expectations
inherent in teacher SLOs; (7.3.7.HE4)

Empowering teachers, staff, and students to
participate in the monitoring of progress
towards SL.0s; (1.2 1.HES)

Revisiting the use and design of teacher and
schoci-wide tracking tools. (1.3.7.HE.6)

Principal supports the planning and
development of Student Leamning Objeclives
(SLOs) by: (1.3.1.E.7)

Crganizing and leading opportunities for
collaboration within departments and across
grades in developing SLOs; {(1.3.7.E2)

Collzborating with teachers to identify
standards or skills to be assessed;
(1.3.1.£3)

Collaborating with teachers to developiselect
assessments to evaluate overall student
progress; utilizing assessments that
accurately and reliably messure student
leaming; (1.3.1.E.4}

Systematically working with teachers to
monitor and revisit SLOs throughout year as
necessary; (1.3.7.£.5}

Utilizing a tracking tool to monitor school-
wide progress on SLOs; (1.3.1.£6}

Ensuring teachers utilize a racking tool to
show student progress towards SLOs.
(1.3.1.E7}

1.3.2 Rigorous Student Learning Objectives

At Level 4, a principal fulfills the criteria for
Level 3 and additionally: (1.3.2HE. 1}

Utilizing rigorous SLOs to define and lead a
schoof's culture and sense of urgency;
(1.3.2.HEZ)

Principal creates rigor in SLOs by: (1.3.2.£.7)

Ensuring teachers’ SLOs define desired
outcomes; (1.3.2£.2)

Principal supports the creation of Student
Leamning Objectives (SLOs) by: (1.3.7.IN.7)

Oroanizing, but only occasionally leading or
participating in opportunities for
collaboration, or develaping the systems and
processes necessary for collaboration to
oceur; (1.3.1.IN.2)

Occasionally coliaborating with teachers to
identify standards or skifls to be assessed;
(1.3.1.IN.3)

Focusing on teachers with existing common
assessments, but failing to help those who
need the most help in developing
assessments; {1.3.1./N4)

Working with teachers only occasionally
throughout the year to measure progress
towards goals; (1.3.7./N.5)

Occasionally ensuring most teachers utilize a
tracking tool to show student progress OR
tracking tools utilized do not measure
progress towards SLOs. (7.3.7.IN.6)

Principal creates rigor in SLOs by:
{(1.3.2IN.7}

Allowing teachers o set lower expectations
for the growth of some studernts than cihers,
and this is reflected in SLOs; (1.2.2JN.2)

Principal does net support the creation of
Student Learning Objectives by: (1.3.7.L1)

Faling to organize/provide opporiunities for
teacher collaboration; {1.3.7.1.2)

Faling to meet with teachers fo look &t
baseline data, select assessments, and set
SLDs; (1.3.1.1.3)

Net meeting with teachers throughout the
year to look af progress towards goals.
{1.3.1.48

Principal creates rigor in SLOs by: (1.3.2..1)

Allowing for outcomes to be benchmarked to
less than typical growth; (1.3.21.2)
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Establishing an on-going culture of looking at
data and progress towards SLOs involving all
staff members in the school regularly
meeting to talk about data and instructional
practice. (T.3.2HE 3}

1.3.3 instructional Time

At Level 4, a principal fulfills the criteria for
Level 3 and additicnally: (1.3.3.HE7)

Systermnatically moniters the use of
instructional time to create innovative
opportunities for increased and/or enhanced
instructional time. {1.3.3.4E.2)

Ensuring outcomes are benchmarked to high
expectations, such as international standards
and/or typical to high growth; {1.3.2.£.3)

Ensuring assessments used correspond to
the appropriate state content standards;
(1.3.2.E4)

Ensuring an analysis of previous year's
student performance is included in the
development of SLOs; (1.3.2£.5)

Ensuring SLOs are focused on demonstrable
gains in students’ mastery of academnic
standards as measured by achievement
andfor growth. (1.3.2E£.6)

Principal supports instructional fime by:
(1.3.3.E1)

Removing all scurces of distractions of
instructional time; (1.3.3.E.2)

Promoting the sanctity of instructional time;
(1.3.3.E.3)

Ensuring every minute of instructicnal time is
maxdimized in the service of student learning

and achievemnent, and free from distractions.
(1.3.3.E4)

Assessing baseline data that may not be
effectively used to assess students’ starting
points; (1.3.2IN.3)

Selecting and allowing for assessments that
may not be appropriately afigned 1o state
comtent standards. (1.2.2IN.4)

Principal supports instructional fims by:
{1.3.3.IN.1)

Removing major sources of distractions of
instructional ime; (7.2.2.IN.2)

Attempting to promote sanctity of
instructional time but is hindered by issues
such as school discipline, lack of high
expectations, efc; {7.3.3.IN.3}

Qccasionally allowing unnecessary non-
instructionzal events and activities fo interrupt
instructional time. (1.3.3.IN.4}

Faling to assess baseine knowledge of
students; {7.3.2.1.3)

Failing to select assessrments that are
appropriately aligned to content standards.
{1.3.21.4}

Principal does not support instructionat time
by (1.3.3.L7)

Failing to establish a culture in which
instructionai time is the priority, as evidenced
by discipline issues, attendance, interruptions
to the school day, etc; (1.3.3.1.2)

Rarely or never promoting the sanctity of
instructionai time; (1.3.3./.3}

Frequently allowing and/or encouraging
unnecessary non-instructional events and
achvities to interrupt instructional fime.
(1.3.3.14)

- Domain 2.1: Leadership Actions - Personal Behavior
™~ 2.1.1 Professionalism
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At Level 4, a pringipal futfills the criteria for
Level 3 and additionally: (2.7.1.HLT)

Arficulates and communicates appropriate
behavior to all stakeholders, including
parents and the community; (2.7, 7.HE2)

Creates mechanisms, systems, and/or
incentives o motivate students and
colieagues to display professionzl, ethical,
and respectful behavior at all times.
(21.1.HE3}

2.1.2 Time Management

At Level 4, 2 principal fulfills the criteria Jor
Level 3 and additionally: (2.1.2.HE1)

Monitoring progress toward established
yearly, morthly, weekly, and daily priorities
and ohjectives; {2 1.2.HE2)

Monitoring use of ime to identify areas that
are not effectively utilized. (2.1.2HE3)

Principal displays professionzalism by:
(2.1.1.£1)

Modzfing professionai, ethical, and respectful
behavior at all times: {2 1.1.£.2)

Expecting students and colleagues {0 display
professional, ethical, and respectful behavior
atall fimes. (21.1.£3)

Principal manages time effectively by:
{21.2.E.1)

Establishing yearly, monthly, weekly, and
daily priorities and objectives; (2.7.2.£.2}

Identifying and consistently prioritizing

gotivities with the highest-leverage on student

achigvement. (2.1.2.£.3)

2.1.3 Using Feedback To Improve Student Performance

At Level 4, & principal fulfils the eniteria for
Level 3 and additionally: {2 1.3.HE. T}

Developing and implementing systems and
mechanisms that generate feedback and
advice from students, teachers, parents,
community members, and other stakeholders
to improve student performance; (2.1.3.HE.2)

identifying the most efficient means through

Principal uses feedback to improve student
performance by: (2.1.3.£.7)

Actively soliciting feedback and help from all
key stakeholders; {2.1.3.£22)

Acting upon fzedback to shape sirategic

Principal supports professionalism by:
(2.1 7.IN.T)

Failing to model professionalism at all imes
but understanding of professional
expectations as evidenced by not acting
counter to these expectations; {2.7.7./N.2}

Qccasionally holding students and
colleagues to professional, ethical, and
respectful behavior expectations. (2 7.7.IN.3)

Principal manages time effectively by:
(21.2IN.7)

Establishing short-term and long-term
objectives that are net clearly aligned and
conniected by intermediate objectives;
(2.1.2IN.2}

Qccasionally prioritizes sctivifies unrefated to
student achievemnent. (2 7.2 IN.3}

Principal uses feedback to improve student
performance by: (2.1.3./N.7)

Accepts feedback from any stakeholder when
it is offered but does not actively seek out
such input; (2.7.3.IN.2)

Occasionally acting upen feedback to shape

Principal does not support professionalism
by (2.7.1.1.7)

Failing to model professionalism at ali times,
and occasionally modeling behaviors courmer
to professional expectations; (2.1.1.1.2)

Rarely or never holding students and
colleagues to professional, ethical, and
respectful behavior expectations. (2.1.7.1.3)

Principai manages tirme effectively by:
2.1.2..1)

Rarely or never estabfishing timely objectives
or prigrifies; (2.7.2.1.2)

Regularly prioritizing activities unrelated to
student achisvement. (2.7.2.L3)

Principal does net use feedback to improve
student performance by: (2.7.3.17)

Regularly avaiding or devaluing izedback;
(2.1.3..2)

Rarely or never applying feedback to shape

- which feedback can be generated;
o (21.3.HE3

priorities 1o be aligned to student
achievement. (2.1.3.£.3)

strategic priorities aligned to student
achisvemnent, (2.7.3./N.3)

priorities. {2.1.3..3)
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Establishing “feedback [oops” in which those
who provide feedback are kept informed of
actions taken hased on that feedback.
{2.7.3.HE 4)

2.1.4 Initiative And Persistence

At Level 4, a principal fuifills the criteris for
Level 3 and additionally: (2. 7.4HET)

Exceeding typical expectations to accomplish
ambitious goals; (2.1.4.HEZ)

Regularly ideniifying, communicating, and
addressing the school's most significant
obstacles to student achievement;

(21 4.HE3)

Engaging with key stakeholders 2t the district
and state level, and within the Jocal
community to create solutions to the schoal’s
most significant obstacles fo student
achievement. (2.7.4.HE.4}

Principal displays initiative and persistence
by: (2.1.4.£7)

Consistently achieving expected goals;
(2.7.4.£2)

Taking on voluntary responsibilities that
confribute to schoo! success; (2.7.4.£.3)

Taking risks to support students it achieving
results by identifying and frequently
attempting to remove the school’s most
significant obstadles to student achievement;
{2.1.4.£4)

Seeking out potential parinerships with
groups and organizations with the intent of
increasing student achievement. (2.7.4.£.5)

Principal displays inftiative and persistence
by: (2.1.4.IN.T)

Achieving most, but not all expected goals;
{27.4.IN.2)

Occasionally taking on additional, voluntary
responsibilities that contribute to schoot
success; (2.1.4.IN.3)

Occasionally taking risks to support students
in achieving results by atternpting to remove
the school's mast significant obstacles to
student achievement; (2 7.4.IN.4)

Infrequently seeking cut potential
partnerships with groups and organizations
with the intent of increasing student
achiavement. (2.1.4.IN.5)

Domain 2.2: Leadership Actions - Building Relationships

2.2.1 Culture Of Urgency

At Level 4, a principal fulfilis the criteria for
Level 3 and additionally: {2.2. L.HE.T)

Ensuring the culture of urgency is
sustainable by celebrating progress while

- mMmaintaining a focus on continued
o improvement, (2.2.7.HE.2)

Principal creates an organizational culture of
urgency by: (2.2.1.£.1)

Aligning the efforts of students, parents,
teachers, and other stakeholders to a shared
uniderstanding of academic-and behavioral
expectations; (2.2 71.£.2)

Principal creates an organizational culture of
urgency by; (2.2.1.IN.7)

Aligning major efforts of students and
teachers to the shared understanding of
academic and behavioral expectations, while
fafling to include other stakeholders;
(2.2.1IN.2)

Principal does not display inifiative and
persistence by: {2.1.4.11)

Rarely or never achieving expected goals;
(2.1.4.1.2)

Rarely ar never taking on additional,
voluntary responsibififies that contribute o
school success; (2.1.4.1.3)

Rarely or never taking risks to support
students in achieving results; (2.7.4.1.4)

Never sesking out potential partnerships.,
(2.1.4.1.5)

Principal does not create an organizational
cuiture of urgency by: (2.2.7.47)

Failing to align efforts of students and
teachers to a shared understanding of
academic and behavicr expectations;
(2.2.1.1.2)
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2.2.2 Communication

At Level 4, 2 principal fulfills the criteria for
Level 3 and additionally: (222 HE.T)

To the extent possible, messaging key
concepts in real ime; (222 HE.2)

Tracking the impact of interactions with
stzkeholders, revising approach and
axpanding scope of communications when
appropriate; (2.2.2.HE.3)

Monitoring the success of different
approaches to communicating to identify the
tnost appropriate channel of comrmunicating
in specific situations. (22 2.HE.4)

Leading a relentless pursuit of these
expectations. (227.£3)

Principal skillfully and clearly communicates
by (22.2E7)

Messaging key concepts, such as the
school’s goals, needs, plans, success, and
fallures; (22.2.£.2)

Imteracting with a variety of stakeholders,
including students, families, community
groups, central office, teacher associations,
etc; (2.2.2.E2.3}

Utilizing 2 variety of means and approaches
of communicating, such &3 face-to-face
conversations, newsletters, websites, ete.
(222E4)

2.2.3 Forging Consensus For Change And improvement

At Level 4, a principal fulfills the criteria for
Level 3 and additionally: (22.3.HE7)

Guides others through change and
addresses resistance to that changs;
(2.2.3.HEZ)

Monitors the sucecess of strategies and

revises based on strengths and weaknesses;

(2.2.3.HE.3)

Creates cultural changes that reflect and
support building 2 sonsensus for change.
(223.HE4)

Principal creates a consensus for change
and improvement by: (223.£7)

Using effective strategies to work toward a
consensus for change and improvement;
(223 E2)

Systematically managing and monitoring
change processes; (22.3.£.3)

Securing cooperzation from key stakeholders
in planning and implementing change and
driving improvement. (22.3.E.4)

Occasionally leading a pursutt of these
expectations. {2.2.7./N.3)

Principal skillfully and clearly communicates
by: (2.2.2./N.1}

Messaging most, but not al, key concepts;
{2.22IN.2)

Interacting with & variety of stakehoiders but
not vet reaching all invested groups and
orgenizations; (2.2.2./N.3)

Utilizing a fimited number of means and
approaches to communigation. (2.2.2/N.4)

Principal creates @ cansensus for changs
and improvement by: (2.2.3./M.1)

dentifying areas where agreement is
necessary and has not yet begun to
impiement strategies to achieve that
agreement; (Z.2.3.IN.2)

Managing change and improvement
processes without building systems and
allies necessary to support the process;
(2.2.3.IN.3)

Asking for feedback but not yet successful in
securing cooperation in defivering input from
ali stakeholders. (2.2.3./N.4}

Failing to ently the etiorts of stadents and
teachers, thus unable to align these efforts.
(2.2.7.13)

Principal does not skilifully and dearly
communicate by: (2.2.2.17}

Rarely or never messaging key concepts;
(2.22.1.2)

Interacting with a [imited number of
stakeholders and failing to reach several key
groups and organizations; (2.221.3)

Mot utilizing a variety of means ar
approaches to communication OR
ineffectively ulilizing several means of
eommunication. (2.2.2.14)

Principal does not create a consensus for
change and improvement by: {22 3.1.7)

Failing fo identify areas in which agreement
and/or consensus is necessary; (2.2.3.1.2)

Rarely or never managing or developing &
process for change and/for improvement;
{22.3.L3}

Rarely or never seeking out feedback ar
securing cooperation — making uniateral,
arbitrary decisions. (2.2.3.14)
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At Level 4, a principal fulfills the criteria for
Level 3 and additionally: (2.3.1.HE.7)

Incorporating comrmunity members and other
partner groups into the establishment and
support of high academic and behavior
expectations; (2.3.1.HE.2)

Benchmarking expectations ta the
performance of the siate’s highest performing
schools; (23.1.HE3)

Creating systems and approaches to monitor
the level of academic and behavior
expectztions; (2.3.1.HE.4)

Encouraging a culture in which students are
able to clearly articulate their diverse
personal gcademic gozis. (2.3.1.HE.J)

2.3.2 Academic Rigor

At Level 4, a principal fulfills the criterfa for
Level 3 and additionally: (2.3.2.HE.7)

Creating systerns to monitor the progress
towards rigorous academic goals, ensuring
wins are ceiebrated when goals are metand
new goals reflect achievements. (2.3.2.HE.2)

asorsiard
Vherdldloial

Principal creates and supports high
academic and behavior expectations by:
(2.3.1.E1)

Empowering teachers and staff to set high
and demanding academic and behavior
expectations for every student; (23.7.E.2)

Empowering students to set high and
demanding expectafions for themselves;
(2.3.1.E.3}

Ensuring that students are consistently
iearning, respectiul, and on task; (23.7.E.4)

Setiing clear expectations for student
zcademics and behavior and establishing
consistent practices across classrooms;
(2.3.1.£.5

Ensuring the use of practices with proven
effectiveness in creating success for all
students, including those with diverse
characteristics and needs. {2.3.1.£.6}

Principal establishes academic rigor by:
(23.2E£1)

Creating ambitious academic goals and
priorities that are accepted as fixed and
immovable. (2.3.2.£2)

Principal creates and suppoerts high
academic and behavioral expectations by:
(2.3.1.IN.1}

Setling clear expectations for student
academics and behavior but occasionally
failing to hold students to these expectations;
(2.3.1.IN.2)

Setting expeciations but failing to empower
studerts and/or teachers to set high
expectations for student academic and
behavior. (2.3.1.IN.3)

Principal establishes academic rigor by:
{2.3.2IN.T)

Creating academic goals that are nearing the
rigor required to meet the school’s academic
goals: (23.2./N.2)

Creating academic goals but occasionally
deviates from these goals in the face of
adversity. (2.3.2IN.3)

Principal does not create or support high
academic and behavior expectations by:
(23.1.L1)

Accepting poor academic performance

and/er student behavior; (2.3.7.1.2)

Failing to set high expectetions or sets
unrealistic or unattainable goals. (2.3.1.1.3)

Principal has not established academic rigor
by: (2.3.2.1.1}

Failing to create academic goals or priorities
OR has created academic goals and
priorities that are not ambitious; (2.3.2.1.2)

Consistently sets and abandons ambitious
academic gods. (2.3.2..3)
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2.3.3 Data Usage In-Teams

At Level 4, a principal fulfills the criteria for
Level 3 and additionally: (23.3.HE. 1)

Data used as basis of decision making is
transparent and communicated to ali
stakeholders; (2.3.3.HE.Z)

Monitaring the use of datz in formulating
action plans to identify areas where
addifional data is nesded. (2.3.3.HE3)

Principal utifizes data by: (2.3.3.£.1)

Orchestrating frequent and timely team
collaboration for data analysis; (2.3.3.£.2)

Developing and supperting others in
formuiating action plans for immedizte
implementation that are based on data
analysis. ? (2.3.3.£.3)

Principal utiizes data by: (2.3.3.IN.7)

Occasionally supporting and/or orchestrating
team collaboration for data analysis:
(2.3.2.IN.2)

Cecasionally developing and supporting
others in formulating action plans for
impiementation that are based on data
analysis. (2.3.3.IN.3}

Frincipal does not utilize data by: (2.3.3.1.1}

Rarely or never organizing efforts to analyze
data; (2.3.3.1.2)

Rarely or never applying data analysis to
develop action plans. (23.3.1.3)
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Domain 1: Academic Achievement

1.1 The School Counselor Utilizes Data To Monitor Student Achievement And Works Coliaboratively With Stakeholders To
Enhance Student Success.

The school counselor effeciively utilizes data  The school counseler monitors student The school counselor monitors student The schoof counselor does not monitor
to monitor student achievement and works achievement and sometimes utilizes the data  achievement but does not utilize the datato  academic achievement. (1.1.J}
colizboratively with stakeholders to enhance  to enhance student success through enhance student success. (7.7.JN}

student success, (L1.HE) coflaboration.  (1.7.E}

1.2 The School Counselor Bemonsirates Knowledge Of Current Trends In Student Development And Academic Achievement.

The sehool caunselor regularly engages in The school counselor reguiarly engages in The school counselor sporadically engages  The schoel counselor does notengage in

professional development (e.g., attends professional development.  (7.2.5) in professional development. (71.2./N) professional development. (71.2.]}
relevant conferences, webinars, courses, in- )

services, reads professional journals, etc.)
and incorporates new knowledge in herhis
daily work. (1.2.HE)

1.3 The School Counselor Supports All Students In Making Decisions, Setting Goals And Taking Appropriate Action To
Achieve Goals.

The school counselor encourages all ‘The school counselor generally encourages  The school counselor rarely encourages The schoo! counselor does not encourage
students in using a decision-making/problem  students in using a decision-making/problem  students in usinga decision-making/problemn  students in using a decision-making/prablem
solving model and in developing effective solving moedel and in developing effective soiving model and in developing effective solving medel and in developing effective
coping skills for dealing with problems. The  coping skills for dealing with problems. The  coping skills for dealing with problems. The  coping skills for dealing with problems. The
counsalor assists all students in ideniifying counselor assists some studenis in counseler rarely assists students in counselor does not assist students in
short-term and long-term goals and in identifying short-term and long-term goals identifying short-term and long-term geals or  identifying shortterm and long-term goals or
developing appropriate action plans. and in developing appropriate action pians. in developing appropriate action plans. in developing appropriate action plans.
(1.3.HE) {1.3.E) {1.3.N) (1.3.)

1.4 The School Counselor Engages All Students In Problem Solving, Critical Thinking, And Other Activities.

@)
j
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The school counselor consistently provides
opportunities and support for all students to
engage in problern selving and in
investigating and analyzing concepts and
questions. (1.4.HE)

The schoof counselar regularly provides
opporiunities and support for students to
engage in problem solving and in
nvestigating and analyzing concepts and
guestions. (1.4.E)

The school counselor rarely provides
opportunities and suppert for students to
engage in problem solving and in
mvestigating and analyzing concepts and
questions.  (7.4.IN}

The school counselor does nat provide
opportunities and support for sfudents to
engage in problem solving and in
investigating and analyzing caoncepts and
quesfions. (1.4.0}

1.5 The School Counselor Utilizes And Sequences Guidance Activities And Materials To Impact All Students’ Academic

Achievement.

Guidance activities and materials are
appropriate for students, designed to make
content and concepts refevant, and engage
all students in appropriate decision making.
Activities are logically sequenced within
individual lessons. (1.5.HE)}

1.6 The School Counselor Supports All Students In Developmentally Appropriate Academic Preparation Essential For A Wide

Guidance activities and materials are
generally appropriate for students, designed
{0 make content and concepts relevart, and
engage most students in appropriate
decision making. The majority of activities
are logically sequenced within individual
lessons. (1.5.E)

Variety Of Post Secondary Options.

“The school counselfor consistently guides all
students in estabfishing challenging
acadernic goals and understanding

assessment results. The counselor assists all

students in applying knowiedge of aptitudes

and interasts to goal setfing and identification

of postsecandary options consisient with
studemnts’ interests and abiliies. (1.6.HE)

The school counselor generally quides
students in establishing chailenging
academic goals and understanding
assessment results. The counselor assists
some students in applying knowletge of
aptitudes and interests to goal setting and
identification of postsecondary options
consistent with students’ interests and
gbilifies. (1.6.E}

Domain 2: Student Assistance Services

2.1 The School Counselor Assists All Students In Acquiring The Attitudes, Knowledge And interpersonal Skills To Help Them

Understand And Respect Self And Others.

Guidance activities and materials are
partially appropriate for siudents and engage
some students in appropiiate decision
making. Some activities are logically
sequenced within individual lessons.

{1.5.IN)

The school counselor rarely guides students
in establishing challenging academic goals
and understanding assessment results. The
counselor rarely assists students in applying
knowledge of aptitudes and interests to goal
setting and identification of postsecondary
options consistent with students’ interests
and abilities. (1.6.IN)

Guidance activities and materials are not
appropriate for students and do not engage
students in appropriate decision making.
Activities zre not logically sequenced within
individual lessons.  (7.5.1)

‘The school eounselor does not support
students in academic preparation essential
for a wide variety of post-secondary options.
(1.6.)
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“The school counselor consistently
encourages students to acquire the attitudes,
knowledge or interpersonal skills so that they
can understand and respect self and others
and effectively models appropriate behaviors.
(2.1.HE}

The school counselor often encourages
students to acquire the atiiudes, knowledge
or interpersonal skifls so that they can
understand and respect self and others and
models appropriate behaviors. {21.5)

The school counselor rarely encourages
students to acquire the attitudes, knowledge
or interpersonal skills so that they can
understand and respect self and others and
rarely models appropriate behaviors.
(2.1.IN)

The school counselor does not encourage
students o acquire the attitudes, knowledge
or mterpersonal skills so that they can
understand and respect self and others and
does not model appropriate behaviors.
(2.1.0)

2.2 The School Counselor Facilitates All Students’ Understanding Of Safety And Survival Skills And implements Prevention
Programming To Support Students’ Healthy Physical, Social, Emotional, And Academic Development Including Stakeholder

Collaboration.

The school eounselor consistently explains
the students’ right to 2 safe and secure
school environment; helps students to
differentiate situations that require peer
support; provides adult assistance and
professional help; assists students to identify
resources; and implements prevention
programming for students or skakeholders.
{22.HE}

The sthool counselor often explains the
students’ right to a safe and secure school
erwironment; helps studerts te differentiate
siuations that require peer support; provides
adult assistance and professional help;
assists students to identify school and
community resources; and implements any
prevention programming far students.

(2.2.5)

The school counselor rarely explaias the
students’ right to a safe and secure school
environment, heips students to differentiate
situations that require peer support, 2dult
assistance and professional help, assists
students to identify schoo! and community
resources, or implements any prevention
programming for students. (ZZ2.UN)

The school counselor does nat explain the
students’ right to a safe and secure school
environment. help students to differentiate
situations that require peer support, adult
assistance and professional help, help
students to identify schoo! and cornmunity
resources, or implement any prevention
pragramming for students. (22,1}

2.3 The School Counselor Provides Individual Counseling, Group Counseling, Classroom Guidance, Consultation, Crisis

Intervention, And Referrals.

‘The school counselor consistertly addrasses
the diverse needs of studenis by providing
individual counseling, group counseling,
classroom guidance, consultstion, crisis
intervention, and referrals as appropriate.
{2.3.HE)

The school counselor often addresses the
diverse needs of students by praviding
individual counseling, group counsefing,
classroom guidance, consuitation, crisis
intervention, and referrals as appropriate.
(23.5)

The school counselor rarely addresses the
diverse needs of students by providing
individual counseling, group counseling,
classroom guidance, consultation, crisis
intervention, and referrals as appropriate.
{2.3.IN)

The school counselor does not pravide
individual counseiing, group counseling,
tlessroom guidance, consultation, crisis
intervertion, or referrals.  (2.3.0)

2.4 The School Counselor Provides Services To All Students, Fostering A Clear Undersianding Of Diversity, Ethnicity, And

Culture.

The school counselor consistently provides
services to all students, fostering s clear
understanding and appreciation of diversity,
ethnicity, and culture. (2.4.HE)

The schooi counselor takes a multicultural or
diverse perspective into consideration when
providing services to students. (2.4.5)

The school counselor sometimes provides
services fo students from 2 muiticulttural or
diverse perspactive and fosters a clear
understanding of diversity, ethnicity, and
culture. (2.4.IN)

The school coumselor never takes a
raulicultural or diverse perspective into
consideration when providing services to
stdents. (2.4.4}
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3.1 The School Counselor Facilitates A Comprehensive Career Program That Is Age Appropriate And Aligned With Local,

State, And National Standards.

The schoal counselor facilitates age- The schoo! counselor facilitates age- The school counselar rarely facilitates age- The school counselor does not facilitate age-
appropriate career development, aligned with  appropriate career development, aligned with  appropriate career development, 2ligned with  appropriste career development. (3.1.1)
locsl, state, and nationzl standards, utilizing local, state, and national stendards. Outside  [oczl, stete, and nationa standards.

outsile rescurces (Le. family, community, resources are occasionally used. (3.1.5) (3.1.IN)

work force), to expand career knowledge and

expariences,. (3.1.HE)

3.2 The School Counselor Facilitates All Students’ Understanding Of The Relationship Between Academics, Personal
Qualities, Education And Training, And The World Of Work.

O
=Y

The school counselor helps all students
understand the relationship between
educational achievement and career
suceess, explains how work can help
students achieve personal success and
satisfaction, and demonstrates knowledge of
students’ background, skills, and interests.
Data include age-appropriate assessments,
increasing awareness of interests, abilities,
aptitude, and values. The counselor uses
this knowledge to meet students’ needs and
assist in career development, promoting
[ifefany learning and employability skills.
(3.2.HE)

The school counselor helps all students
understand the relationship between

educational achievement and career success

and explains how work can help students
zchieve personal success and satisfaetion.
The counselor promotes lifelong leaming and
employability skills. Some data is utiized.
(3.2.E}

The schaol counselor rarely helps students
understand the relationship between

educationzl achievement and career success

and rarely explain how work can help
students achieve personal success and
satisfaction. The counselor rarely promotes
lifelong iearning and ernployability skills.
Data is rarely ulilized. (3.24N)

‘The school counselor does not help students
understand the relationship between
educational achievement and career success
and dees not explain how work ¢an help
students achieve personal success and
satisfaction. The counseler does not
promote lifelong leaming and employakility
skils. Datais natused. (3.2.)

2.3 The School Counselor Supports All Students In The Application Of Strategies To Achieve Future Success And

Satisfaction.

The counselor consistently helps students
apply decision-making skills to career
awareness, career planning, course selection
and career transitions. Students are
encouraged to use multiple research and
informational resources to cbiain career
information. (3.3.HE)

3.4 The School Counselor Collaboratively Analyzes Data, Utilizes Research Based Interventions And Develops Programming

The counselor helps students apply decision-
making skills to career awareness, career
planning, course selection and caresr
transitions. Students are encouraged to use
multiple research and informational
resources to obtain career information.

(3.3.5)

The counselor rarely helps students apply
decision-making skills to career awareness,
career planning, course selection or career
transitions. Students are rarely encouraged
to use research and Informational resources
to obtain career informafion.  (3.3./N}

The counselor does not hielp students apply
detision-making skilis to career awarensss,
career planning, course selection or career

transitions. Students are not encouraged to
use research and informational resources 1o
abtain career information. (3.3.[}
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Readiness.

The school counselor consistently The school counselor often collaborates to The school counselor rarely collaborates to The school counselor does not analyze data,
collaborates to analyze data, utilize research-  analyze data, ulilize research-based analyze data, utilize research-based utiize research-based interventions or
based interventions and develop interventions and develop programming to interventions and develop programming o develop pregramming fo assist students in
programming to assist students in acquiring assist students in acquiring the atiitudes, assist students in acquiring the attitudes, acquiring the atfitudes, knowledge, and skills
the aftitudes, knowiedge, and skills knowledge, and skills necessary for lifeiong knowledge, and skills necessary for lifeleng necessary for lifelong leaming and career
necessary for [ifelong learning and career learning and career readiness. (3.4.E5) learning and career readiness. (3.4./N) regdiness. (3.4.0

readiness. (3.4.HE)

Domain 4: Professional Leadership
4.1 The School Counselor Establishes Professional Goals And Pursues Opportunities To Grow Professionaliy.

The counselor's professional goals are Professional goals are developed, and the Professional goals are sometimes Professional goals are not established. The
evidenced in improved personal, school counselor often pursues applicable established. The school counselor school counselor does not pursue
professional, and pregram development. opporiunities to acquire knowledge and infrequertly or indiscriminately pursues oppartunities to acquire new knowledge and
{S)he is an active member of one or more enhance skills and participates in the opportunities 10 acquire new knowledge and  skills and rarely participates in the
professional organizations or networks. professional community. {4.7.5) skills and rarely participates in the professional community. (4.7.f)

(4.1.HE) professional community. (4.7./N)

4.2 The School Counselor Takes A Leadership Role As An Advocate Within The Counseling Depariment, The School Setting,
And The Community.

The school counselor provides consistent The schoal counselor provides consistent The schoaol counselor inconsistently provides  The school counselor provides no

and effective leadership n the school and effective leadership in the school leadership, but may not follow through teadership—either formal or informal—in the
counseling program, the school, and the counseling program and the school. (4.2E)  appropriztely or may not demonstrate an counseling department, the school setting, or
community in a way that directly benefits effective leadership style. (4.2./1N} the community. (42.0)

students, families, educational personnel,
and/or community stakeholders. (4.2.HE)

4.3 The School Counselor Collaborates With Teachers, Parents, And The Communify To Advocate For The Success Of All
Students And Increase Awareness Of Students’ Needs.
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The school counselor demonstrates effective
communication skills and collaboration with
teachers, femilies, 2nd community
stakeholders from a variety of backgrounds.
The school counselor demonstrates 3 direct
impact of these collzbarative activities on
students. (£.3.HE)

The school counselor demanstrates effective

communication skills and colizhboration with
teachers, families, and community
stakeholders from a variety of backgrounds.
(4.3.58)

The schoal counselor is inconsistent in
cammunication and community engagement,
OR is effective with only a very small
population 1o the detriment of others.

(#.3.IN)

The sChool counseler 1s an inefiective
communicater and is disengaged with
teachers, the parents and community
stakeholders. (4.3.))

4.4 The School Counselor Adheres To Ethical Standards Of The Counseling Profession, Respects Student Confidentiality,
And Follows The Laws, Policies, And Procedures, Which Govern School Programs.

The schoot counselor always demonstrates
professional conduct and integrity; seeks
appropriate intervention services or student
cansuitation, and/or (clinical) supervision;
abides by ethical and legal codes and seeks
consultation and supervision as needed.
(4.4.HE}

“The school counselor yypically demonstrates
professional conduct and integrity; seeks
appropriate intervention services for student
consuliation, andfor {clinical) supervision;
abides by efhical and legal codes and seeks
consultation and supervision as needed.
{4.4.E}

The school counselor typically holds to the
ethical code of the American School
Counselor Assotiation but may fall short of
the highest ethical standards. The
counselor’s consistency in law, policy and
procedure is questionable. {(4.4./N)

The school counseior has breached
confidentiality. The counselor demonstrates
disregard for laws, policies, and procedures
in 2 manner that could have led to harm to
students, families, or the educational mission
of the school. (4.4.1)

4.5 The School Counselor Plans, Organizes And Delivers An Effective Comprehensive School Counseling Program (Within
The Resources Of The School And Corporation).

The school counseling program is
comprehensive in addressing the academic,
career, and personal/social development of
all students. The school counselor
demonstraies student outcome data that are
directly attributable to the school counseling
program. {4.5.HE)

The school counseling program consistently
builds the academic, career, and
personalisocial development of most

students in the school, supporting 2t least
some of this with student outcome data.

(4.5.E)

‘The school counseling program serves some
students and lacks data to support
effectiveness. The school counselor is not
demonstrating initiative to improve the scheol
counseling pregram.  {4.5./N}

‘The school counssling program is ineffective
and the school counselor has demanstrated
no attempts to make improvement to the
delivery systems, increase the students
served, or evaluate areas of particular
strength or weakness. (4.5.))

4.6 The School Counselor Provides Systems Support By Effectively Managing The School Counseling Program, As Well As
Supporting Other Educaticnal Programs And Student Services.

)
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The school counselor serves as a collegial
leader and positive role mode! fo provide
management activities that supportthe
counseling program, advocate for all
students, and pramote ethical standards with
students, school personnel, parents, and
community agencies. (4.6.HE)

The school counselor provides managemesnt
activities that support the program’s
quidance, counseling, and advocacy
initiatives in 2 way that advocates for all
students; assists teachers with the
integration of guidance activities into the
curriculum; and shares ethiczily appropriate
inforrnation about students with schoo)
personnel, parents, and community
agencies. (4.6.E)

The school counselor provides some, but not
adequate, program management 1o the
school eounseling program. The school
courselor is inconsistent in supperting other
educational ar student services programs.

(4.6.IN)

The school counselor does not support the
school counseling program with any program
management activities. The school counseior
is not involved—or is minimally involved—in
providing support to other educational or
student services programming through
partmerships. (4.6.0)
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Indicator:

- Highly Effective (4) .

T T Efective 3y

" |7 Tmprovement Necessary @2 |

Ineffective (‘1)

}..D Human Capital Manacrer 'I'he supermten dent uses ﬂxe role of human capxtal manacer to drive mprovements o bﬁhg Imder
effectiveness and student achievement.

11 The supevintendent The seperintendent consistently The s&penntendent consistently | The superintendent cccasionally The supcnnwndent Tarely
effectively recruits, considers an zdministrator’s considers an administrator’s considers an administrator’s considers an
hires, assigns, and effectiveness as the primary factor effectiveness as the primary effectiveness as the primary factor | administrator’s
retatns school leaders. when recriiting, hiving, 2ssigning, or factor when recruiting, hiring, when recruiting, hiring, assigning, | effectiveness when

retaining the leader and monitors the assigning, or retaining the or retaining the leader. recruiting, hiring,
effectiveress of the personnel process leader. assigning, or retaining the
utilized throughout the school The superintendent occasionally leader.
coIporation. The superintendent consistently | considers school or corporation

considers school or corporation | goals when making personnel The superintendent does
The superintendent consistently goals when making persornel decisions. not consider school or
sonsiders school or corporation goals decisions. corporation goals when
when making personnel decisions. making personnel

decisions.

12 The superintendent The superintendent has developed & Some effort has been made 1o The superintendent is awars of the | Professional development
ereates a professional system of job-embedded professional differentiare and embed differentiated needs of is typically “omne size fits
development system for | development that differentiates raining | professional development to administrators, but professional all” and there is litfle or
school leaders based on | znd implementation based on meet the needs of individnal Gevelopment is only embedded m | no evidence of recognition
proficiencies and needs. | individual administrator needs. administrators. meetngs at this time, rather than of individual administrator

incorporating the use of needs.
The superintendent uses data from collaborafion, study teams, ete.
performance evaluations 1o 25588
proficiencies and identify priority
needs to support and retain effective
administrators.

13 The superintendent The superintendent has identified and | The superintendent has The superintendent has provided | There is no evidence of
identifies and mentors mentored multiple administrators or identified and mentored at least | some training to an emerging effort to develop any
emerging leaders to instructional personnel who have one emerging leader to assurse | school leader or administrator, lezdership skills in others.
assume key leadership assumed administrative positions leadership responsibility in an who has the potential to
responsibilities. and/or administrative responsibilities. instructional leadership role or | independently assume & Persons under the

at an administrative level, with | leadership role. superinrendent’s direction

positive results. are unable or nnwilling t6
assume added
responsibilities.

ISBAJTAPSS —June 2012
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. 14 The supermtendent

Emponees thmnghorxt the corpomtmn

Thm is a clear pattern of The supmzrrendcnr sometlmes The: supermten.dcm do@c
provides evidence of are empowered in formal and informal | delegated decisions, with delegates, but also mammtains not afford subordinates the
delegation and trustin Ways. anthority to match. decislon-making anthority that OppOrMnity or support to
subordinate leaders. responsibility atevery levelin | could be delegated to others. develop orto exercise

Instructional personnel participate in the school corporation. independent judgment.

the facilitation of meetings and

exercise leedership in committees and | The relationship of anthority

task forees; other employees, including | and responsibility and

noncertified, exercise appropriate delegation of anthorify is clear

athority and assnme leadership roles in personnel

where appropriate. documents, such as evaluations,
and also in the daily conduct of

The climate of trest 2nd delegation in meetings and corporation

the school corporation contributes business.

directly to the identification and

empowerment of the next generation of

leadership.

1.5 The superintendent The soperintendent uses a variety of The superintendent provides The superintendent adheres to the | Formal feedbask to the
provides formal and creative wiys to provide positive and formal feedback to the corporation’s personnsl policies in | administrative team is
informeal feedback to corrective feedback to the administrative team that is providing formal feedback to the | nonspecific.
the administrative team | administrative team, consistent with the administrative team, although the
with the exclusive corporation’s personnel feedback is just beginning to Informal feedback to the
purpose of improving The entire corporation reflects the policies, end provides informal | provide details that improve administrative team is rare,
individozi and superintendent’s focus on accurate, fzedback to reinforce cOTpOoTaHOoR performance. nonspecific, and not
organizational timely, and specific recognition, effective/highty effective constructive.
performance. performance and highlight the

The superintendent balances individual | strengths of the administrative
recognition with team and corporation~ | team.

wide recognition.

Corrective and positive feedback i3

linked to corporation goals and both

the stperintendent and administrative

team can oite exampies of where

feedback Is wsed to improve ndividual

and corporation performance.

Zs
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E'Z_:i_:H_'[ﬂ’th Effactive )

SR ffective (3)

i }‘_mprovement Necessary 2}

effective (1)

-2 0 Instructional Leadershlp - The superintendent amtely focuses on effective teaching and learning, possesses a deep and comprehenszve
: understandmg of best instrnctional practices, and continuously promotes activities that contribute to the academic success of all students.

2.1 The superintendent The superintendent czn specifically The superinendent uses The saperintendent is aware of The superimtendent is
demonstrates the use of | document examples of decisions in multiple data sources, including | state, corporation, and school unzware of or indifferent
student achieversent teaching, assignment, curriculum, state, corporation, school, and tesults and has discussed those to the data.
data to make assessmert, and intervention thathave | classroom assessments, and bas | results with staff, but has not
instructional leadership | been made on the basis of data at feast three years of dara. linked specific decisions to the
decisions. znalysis. data.

The superintendent
The superintendent has coached school | systematically examines data at
administrators 1o improve their data the subseale level to find
analysis skilis. swengths and challenges.
The superintendent empowers
teaching and administrative
staff'to determine priorities
from data.
Data insights are regularly the
subject of faculty meetings md
professional development
sessions.

22 The superintendent A consistent record of improved The superintendent reaches the | Some evidence of improvement Indifferent to the datz, the
demonstrates evidence student achjevement exists on multiple | targeted performance goals for | exists, but there is insofficient superintendent blames
of student improvement | indicators of student smccess. student achievement. evidence of changes In leadership, | students, families, and
through student teaching, and curricnlum that will { external characteristics.
achievement results. Student success occurs not only onthe | The average of the student create the improvements

overall averages, but in each group of | population improves, as does necessary to achieve student The superintendent does

historieally disadvantaged students. the achievement of each group | performance goals. not believe that student
of students that has previously achievement can fmprove.

Explicit use of previous data indicates | been identified as needing

that the superintendent has focused on | improvement. The superintendent has not

Improving performance. In areas of taken decisive action to

previous snecess, the superintendent change time, teacher

aggressively identifies new challenges, assignment, curriculum,

moving proficient performance to the leadership practices, or

exemplary level. other variables in order to

improve student

Where new challenges emerge. the achievement,

seperintendent highlishts the need,

ereates effective mterventions, and

reports improved results.

ISBA/TAPSS —Tune 2012
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The superintendent
actively solicits and nses
feedback and help from
all key stakeholders in
order to drive student
achievement.

. The superintendent bas 2 very open

IRy ):

and support seclkdng attitude towards
all stakeholders in the school
corporation In regards to matters
related to the improvement n student
acitievement.

The superintendent regularly surveys
staff and other school commmity
groups in this area regarding their
views.

SR HecvE I
The superintendent frequently
seeks input from various
stakeholders in matters rejated

1o the improvement in student
achievement.

Tke superintendent rarely seeks
and solicits feedback in matters
related to the improvement in
student achievement.

The superintendent is
perceived by stakeholders
a5 being top-dowm oriented
in 211 decisions related to
the improvement in student
achievement.

ISBA/TAPSS - June 2012
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¢ Indicator: | ‘Highly Effective (4) {0 . Efféctive (33 s+ | Improvement Necessary (2). Tneffective (1
3.0 Personal Behavmr 'Ihe snpenntendent models personal behavmrs that set the tone for all student and adult relahonsh;ps in the schooi
_corporation.

31 The superintendent The superintendent is an exemplary Qun a regular basis the Occasionaily the superintendent | The suptznn.tendent does not
models professional, model of appropriate professional superintendent has dispiaved has not responded to school display and use common
ethical, and respectfil behavior to all and enconragesa appropriate and professional community members with courtesy regularly and
bebavior at all times asd | positive and professional response responses to members of the accepiable levels of respectiul professional
expeets the same from all members of the school school comumunity. professionalism. responses when dealing
behavior frem others. community. with members of the school

community.

32 The soperintendent Personal organization allows the The use of organizational Projects are managed using lists | Project management is
organizes time and superintendent to consider development tools is evident by | of milestones and deadlives, bt | haphazard or absent,
projects for effective innovations and be available to supportng decumentation, are infrequently updated.
leadership. ¢ngage in leadership activities and provided by the superintendent. There is litfle or no

collaborate with people at ali levels. The impact of changes is rarely evidenece of lists of
Project/task accomplishments documented. milestones and deadlines.

The superintendent applies project are publicly celebrated and

management 1o systems thinldng project challenges are open for

throughowut the organization. input from a wide variety of

ISBA/TAPSS — June 2012
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J Highly Effective (4)

=i Effectlve (3}

TmprovenientNecessary (2)

Theffective (1)

- achieve transformative results.

4 0 Bmldmcr Relanonshxps —The supermtendent bmids relztmnshlps to ensnre that a]l Ley stakehoiders work eﬁectxveiy thh mch ather to

9s

41 The superintendent There Is clear evidence of parent- The superintendent assnmes The superintendent accasionally | The supcnntendcnt doesnor
demonstrates effective centered and community-centered ieadership roles in important participates in local organizations | identify groups and potential
communication with communication, mcluding opea Iocal orgapizations (e.g., but does not assame a leadership | parters within the
parents and commaunify. | forums, ocus groups, surveys. serving on boards of directors. | role in firthering community,

personzl visits, and effective use of chairing important committees | communications.
technology. or task forees, leading new The superintendent fails to
community inftiatives). Inftiative for communication ensure thar all parentzi and
Survey data snggests that parents and meore regularly cormes from commmmmity involvement
community members feel empowered | The superintendent actively outside enfities and not from the activities honor the cultures
and supportive of educational and effectively develops superintendent. and tradrions of the local
objectives. commumity trust in the schopl community.
corporation through individual
The superintendent uses relationships | parent contact, speaking The superintendent fails to
and school/community parmerships engagements, town hall interact with parents and
10 affect commumity-wide change that | meetings, public fornms. commumity groups that have
improves both the commumity and media outlets, events, and a critical role In developing
work of the school corporation. other approaches. support for the school
corporation.
The superintendent manages an ever | The superintendant seeks out
breadening portfolio of partnerships and creates new opportunities
and collaborations thar support and for meaningfill partnerships or
help to advance the strategic plan of | collaborative endezvors.
the: schoo] corporation.

42 The superintendent The superintendent uses effective The superintendent uses The superintendent occasionally | The superintendent fails to
forges consensus for strategies to achieve a consensis for | effective smategies to work jdentifies areas where consensus | forge consensus for change,
change and improvement | change and improvement. toward a consensus for change | is necessary.
throughout the school and improvement. Fails to idemify areas in
corporation. Guides others through change and Has identified arsas in which which agreemant and/or

addresses resistance to that change. Directs change and consensts is nesded but has yer CONSENSUS is necessary.
improvement processes by 1o implement a process for

Systemically monitors, implements identifying and secoring the change and/or improvement. Rarely or never directs or

and sustains the snccess of strategies | systems and alliss necessary to develops 2 process for

for change. supportt the process. Asks for feedback ffom change and/or improvement.

stakeholders but is not yet.

Secures cooperation from key | successful in securing Rarely or never seeks
stakeholders in planning and cooperation. feedback or secures
implementing change and cooperation and makes
driving improvement. unilateral decisions.

ISBAAAPSS — June 2012
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43 The supenntendent The superintendert consistently The supertozendent employs a | The supetigtendent employs a The superintendent does not
anderstands the role of employs a variety of strategies to noo-confrontational approach | Jimited mumber of strategies 1o respond 1o conflictin a
the superintendent in zeselve conflicts and forge consensus | to resolve conflicts and forge resolve conflicts and forge solution-oriented and/or
engaging the public in within the school corporation consensus within the school consensus within the school respectfirl inanner and
controversial issaes. community in a constuctive and corporation community in a corporation community with attemopts at consensus

respectfil manner. constructive and respectfol varying degrees of suecess. building aromnd aritical
Inammer. decisions are insuccessful.
The superintendent consistently
encourages open dialogue, considers | The superintendent frequently
diverse points of view, and empowers | encourages open dislogue,
and sepports adoministrators in considers diverse points of
utilizing these conflict resolution view, and often empowers and
strategies. supports administrators in
utilizing these conflict
resolution strategies.

4.4 The snperintendent keeps | The superintendent communicates The superintendent The superintendent The superintendent has little
the school board with all school members routinely, communicates with all school | comrommicatas with selected communication with the
informed on issues, using a variety of mechanisms, such board members pedodically. school board members when scbool board ountside of
needs, and the overall as weekly notes, up-dates, and needed. meetings.
operations of the school telephone calls.
corporation.

4.5 The superintendent The superiniendent has created an The soperimtendent seeks input | The superintendent seeks input The superintendent rarely
encourages open enviromment where input feedback and feedback from aT] school and feedback from only 2 few seeks mput from the school
communication and and fror all school bozrd members is | board members ona frequent | school boaré members and board and tends to make
dialogne with schoel both sought and ¢ncovraged. basis. usually to gamer sapport for nnilateral decisions.
board members. decisions made by tha

The supermtendent engages in open superintendent.
discussion with the schocl beard on 2
consistent basis.

46 The superintendent The superintendent creates an agenda | The superintendent creates an | The superintendent creates an The superintendent creates
provides the school board | that prioritizes items related to agenda that routinely focuses egenda that occasionally includes | an agenda that focuses only
with a writien agenda student achievement and provides on student achievement fssues | ftams related o stadent on operational matters and
and background material | complete and thorough background and provides enough achievement and provides limited | provides insufficient
before each board materzal so that the board can make background meterial to 2llow | backeround material. background material.
meeting. an informed decision. the board to make an informed

decision.
7
~4
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G “Tndicator i  Highly Effective (4): . | i  Improvenrent Necessary, (2).

-:.0 Cultnre of Achzevement The. supenntendent develops a corporat:on—mde cultnre of achlevement ahgned to. the schooi corporatlon’s o

“vision of success for every stndent. '

51 The superintendent The superintendent leads and mvolves The superintendent guides the E'he supermtendent requests that | The sup“rmtendent does
empowers building the administrative team in a administrative team in an the administrative team utilize not work with the
leaders to set high and comprehensive annusl analysis of anmual analysis of school and data sources to analyze adminisirative team to
demanding academic school and corporation performance, corporation performance. cerporation and school strengthe | gather and utilize data
and behavior and weaknesses. souress to anzlyze
expectations for every Multiple data sources are utilized to Data sources are utilized to corporation and schosl
student and ensures that | analyze corporafion and schools' analyze the corporation and Goals are established that may strengths and weaknesses.
students are consistently | strepgths and weaknesses and a schools' strengths and not ke focused or measurzble.
learning. collaborative process is used to weaknesses and 2 collaborative Limited data is available

develop focused and results-oriented process is used to develop General expectations are and 2 lack of goal-serting is
goals. measurable goals. established and imited resources | evident throughout the
and ocoasional corporation.
Clear expectations are established amd | Clear expectations are supports are provided to support
administrators and eduncators are established and administrators | the disaggregation of dataand o | The superintendent does
provided differentiated resources and | and educators are provided assist in identifying and meeting | not establish clear
support to disaggregate data and to differentiated resources and each student's academie, social, expectations or provide the
assist in identifying and meeting each | support1o disaggregate data emotional, and behavioral needs. | necessary support for the
student’s acadernie, social, emotional, | and to assist in Identifying and disaggregation of data and
and behavioral needs. meeting each student's to assist in identifying and
acadernic, sotial, emotionai, meeting each stodent's
and behavioral needs. academic, social,
emotional, and behavioral
needs,

332 The superintendent The superintendent regnlarly reports The superintendent has The superintendent has The employees af the
establishes rigorous on the progress of rigorous academic presented goals for board occasionally made some school corporation and the
academic goals and goals and corporation 2cademic approval that clearly articulate | reference 1o academic goals and school community are
priorities that are priorities that have been established the academic fgor amd school improvement priorities, unaware of the school
systematically by the superintendent and approved by | academic priorities of the put there are no established corporation academic goals
monitored for the school board corporations program. written goals or formats for and priorities and there is
continuous academic rigor or improvement no apparent znd definitive
improvement. The monitoring of goals and regular Approved goals are shared and | approved by the board. academic direction

revising and updating of such plans is | available for the entire established by the
an ongoing process conducted by the | community. superintendent
superintendent and the board.

ISBA/MAPSS —June 2012
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33 The superintendent The superintendent establishes clear The superintendent establishes | The superintendent establishes The superintendent does
ensures that all stndents | expectations and provides resources clear expectations and general expectations and 1ot set expectations and
have full and equitable | that enable administrators and teachers | provides resources that enable | resources are limited to students | resources are not allocated
aceess o edueational to identify each student’s academic, administrators and teachersto | who are strugghing academically | onfhe basis of any
programs, curricula, socizl, emotional, and behavioral identify a majority of students’ | or behaviorally. identified ne=ds of
and available sopports. | needs. academis, social, emotional, stidents.

and behavioral needs.

5.4 The superintendent The superintendent sets clear The Superintendent sefs clear The superimtendent sets general The superintendent does
goides building-level expectations and provides resources to | expectations and provides expectations and provides not set expectations or
staff to build productive | support administrators to consistently | support for administrators to octasional support for provide support for
and respectful and regularly engage a1 families in regularly engage families in administrators to engage families | administrators 1o tegularly
relationships with supporting their children’s learning at | supporting their children’s in supporting their children’s communicate with families
parents/guardians and school and home. leaming at school and homs. leaming 2t school and home. 011 'ways to support their
engage them i their children’s learning at
children’s learning. school znd home.
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6.0 Orgamzatonal, Operatlonal and Resource Manavement The superintendent leverages oroamzauonal ogeranona] and r&sonrce =

management skills to support school corporation improvement and achieve desired educahonal outcomes.’

6.1 The superintendent Decision making 15 neither by The pattern of decision-making | Seme decisions are based on Data is rarefy used for
employs factual basis for consensns nor by leadership reflects 2 clear reliznce on state | data, but others are the result of decisions.
decisions, including mandate, but is consistently based on | and corporation smdeant perscnal preference and tradition.
specific reference to the data. achievement data as well as on The predeminant decision.
internal and external data curriculum, instrociion, and making methodolegy is
on student achievement Data is reflected in 211 decisions, leadership practices dara. mandated ffom the
and pbjective data on ranging from course and classroom superintendent or based on
curriculum, teaching assignments to the discontivuance of what is popular.
practices, and leadership | programs.
practices.

The superintendent can cite specific
examples of practices that have been
changed, discontineed, and/or
initlated based on data analysis.

A variety of data sourees, including
qualitative and quantitarive, are
used.

Data sowrces inchude state,
corporation, school, and classroom
assessments.

Inferences from data ave shared
widely cutside the school
commurity to identify and replicate
the most effective pracrices.

62 The superintendent The superintendent creates new The superintendent personally | The superintendent has mastered | The superintendent has
demonsirates personal opportunities for technological uses email, word processing, some, but not all, software limited literacy with
proficiency in technology | leamning and empowers the spreadsheets, presentation required for proficient technology.
implementation and administrative team 10 use new software, and other software performance.
vtilization. technology initiatives. such as student data There is Hrtle or no evidence

management Systemms, The superintendent takes the of the superintendent taking
The superintendent serves as a initiative to learn new technology | a personal mitiative to leam
model for technelogy The superintendent utilizes but rarely becomes proficient in new technology.
implementation. technology within hisher daily | its use.

respousibilities.

01 s
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6.3 The superintendent The superintendent ensures there are | The superintendent ensures The superintendent has The superintendent has
oversees the use of procedures in place to address the there are procedures in place to | procedures in place to address the | [imited or no procedures in
practices for the safe, safety of students and staff in the address the safety of stedenrs safety of students and staff in the | place to address the safety
efficient, and effective event of a disaster. acd staffin the event ofa event of a disaster. of students and staffin the
eperation of the schoel disaster, event of a disaster.
corporation’s physical Staff members have a working The superintendent attempts to
plant, equipment, and Enowledge of procedures. Periedic review of these provide a safe and efficient The superintendent pays
aoxiliary services (e.g.. procedures is in place. operation of the corporation’s little or no attention to the
food services, student The superintendent ensures staffis physical plant, equipment, and oversight of the safe and
trangportation). properly frained and competent to The superintendent provides amdliary services. =fficient operation of the

carry out their duties with respectto | opporimities for staff training corporation.
the corperstion’s physical plant, in order to carry out their dufies
equipment, and auxiiary services, with respect to the
corporation’s physical plant,
MonfHoring steps are in place to equipment, and auxiliary
measire operation efficiencies. services.

6.4 The saperintendent The superintendent regnlarly saves The soperintendent leverages The superintendent lacks The superintendent has little
provides responsible fiscal | f13cal resources for the corporation knowledge of the budpeting proficiency In using budget 1o proficiency m sound
stewardship. and rezllocates those resongees to process, categories, and focus respurees on strategic budgetary practices.

help the corporation achieve its fanding sources to maximize priorities.
strategic priorities. all available dollars to achieve
strategie priorities.
Results indicate the positive intpact '
of reallocated resources in achieving
strategic pricrities.
The superintendent has established
processes to increase fiscal
TBEQUILES, 8.2, grants, donations,
and community resources.

6.8 The superintendent The superintendent demonstrates an | The superintendent The superintendent is not The superintendent is
demonstrates compliance | tmderstanding of the legal standards | demonstrates an awareness of | respectinl of legz] standards wnaware of the legal
with legal requirements. and board policy requirements ofthe | the legal standards and board znd/er board policy standards and board policy

corporation, and consistently adheres | policy requirements of the Teguirements. fequirements,
to those standards and requirements. : school corporation and adheras

to those standards and

Tequirements.
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Sumimative Ratings

Each teacher will receive a rating at the end of the school year in one of four performance levels:

Highly Lffective: A highly effective teacher consistently exceeds expectations. This is a
teacher who has demonstrated excellence, as determined by a trained evaluator, in locally
selected competencies reasonably believed to be highly correlated with positive student
learning outcomes. The highly effective teacher’s students, in aggregate, have generally
exceeded expectations for academic growth and achievement based on guidelines
suggested by the Indiana Department of Education.

Effective: An effective teacher consistently meets expectations. This is a teacher who
has consistently met expectations, as determined by a trained evaluator, in locally
selected competencies reasonably believed to be highly correlated with positive student
leatning outcomes. The effective teacher’s students, in aggregate, have generally
achieved an acceptable rate of academic growth and achievement based on guidelines
suggested by the Indiana Department of Education.

Improvement Necessary: A teacher who is rated as improvement necessary requires a
change in performance before he/she meets expectations. This is a teacher who a trained
evaluator has determined to require improvement in locally selected competencies
reasonably believed to be highly correlated with positive student learning outcomes. In
aggregate, the students of a teacher rated improvement necessary have generally achieved
a below acceptable rate of academic growth and achievement based on guidelines
suggested by the Indiana Department of Education.

Ineffective: An ineffective teacher consistently fails to meet expectations. This is a
teacher who has failed to meet expectations, as determined by a trained evaluator, in
locally selected competencies reasonably believed to be highly correlated with positive
student learning outcomes. The ineffective teacher’s students, in aggregate, have
generally achieved unacceptable levels of academic growth and achievement based on
guidelines suggested by the Indiana Department of Education.

The same performance level ratings will be used for each certificated employee in the school
corporation.,
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SUMMATIVE TEACHER EVALUATION SCORING

Development of the Metrics and Summative Scoring

The RISE model was used as the foundation for the development of the summative teacher
evaluation scoring, The text in most cases is verbatim. The major change comes with the
weighting of measures and the components utilized to make the final determination of scoring.

Review of Components

Teachers will utilize the Teacher Effectiveness Rubric without additional components for their
summative teacher evaluation score.

Componen{ = . | Raw Score . - Weight . | Weighted Score ..

Teacher Effectiveness Rubric. 3.5 X 100% =35

Once the weight are applied appropriately, and evaluator will have a final decimal number. The
final weighted score is then translated into a rating on the following scale.

lIneffective IImprovement Necessary Effectiv - e
1.0 1.75 2.5 3.5 4.0
Points Points Points Points Points

The score of 3.5 maps a rating as “Highly Effective.” Primary evaluators should meet with
teachers in a summative conference to discuss all the information collected in addition to the
final rating, A summative evaluation form to help guide this conversation may be provided to
the teacher. The summative conference may occur by the end of the school year or prior to the
beginning of the fall semester of the new school year.
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PRINCIPAL METRICS AND SUMMATIVE SCORING

Development of the Metrics and Summative Scoring

The RISE model was used as the foundation for the development of the principal metrics and
summative scoring. The text in most cases is verbatim, The major change comes with the
weighting of measures and the components utilized to make the final determination of scoring.

Review of Components

Each principal’s summative evaluation score will Principal’s Effectiveness Rubric without
additional components for their summative principal’s evaluation score.

Summative Principal's Evaluation Score

P

Component .= | Raw Score . | Weight . - .. | Weighted Score .
Principal’s Effectiveness Rubric | 3.5 X 100% =35

Once the weight are applied appropriately, and evaluator will have a final decimal number. The
final weighted score is then translated into a rating on the following scale.

3.5
| Ineffective | Improvement Necessary - | Effective. | Highly Effec
1.0 1.75 2.5 3.5 4.0
Points Points Points Points Points

The score of 3.5 maps a rating as “Highly Effective.” Primary evaluators should meet with
principal in a summative conference to discuss all the information collected in addition to the
final rating. A summative evaluation form to help guide this conversation may be provided to
the teacher. The summative conference may occur by the end of the school year or prior to the
beginning of the fall semester of the new school year.

PS 1



SUPERINTENDENT’S METRICS AND SUMMATIVE SCORING

Development of the Metrics and Summative Scoring

The ISBA/IAPSS Superintendent Evaluation Metrics was used as the foundation for the
development of the superintendent’s metrics and summative scoring, The text in most cases is
verbatim, The major change comes with the weighting of measures and the components utilized
to make the final determination of scoring.

Review of Components

The Superintendent’s summative evaluation score will be based on the following components
and measures:

Weighting of Measures
The weights of each measure are provided
in the pie chart below.

Superintendent’s Evaluation Rubric (70%):

This score is obtained from the evaluation
rating from the Superintendent’s Evaluation
Rubric, The process for determining this is
outlined in the rubric itself, Its weight is
70% of the superintendent’s comprehensive
rating,

Ineffective (IN).-

Superintendent’s Goals/Objective:

This is an opportunity for superintendent to focus on individual goals/objectives mutually
identified by the superintendent and the board that address local needs, focus on specific areas of
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district administration, or that emphasize areas of personal growth and performance. It is
weighted at 30% of the superintendent’s comprehensive rating in this example.

The guidelines for Superintendent’s Goals/Objectives are as follows:
Must be collaborative set by the superintendent and the Board
Must be measurable

Must represent a minimum of two goals

May be corporation or school-based

Can be reflective of personal growth or achievement

1.
2.
3,
4
5.

The alignment for goal achievement, rating category, and points is as follows:

Exceeds both goals Highly Effective (HE) 4
Meets both goals, may exceed one Effective (E) 3
Meets only one goal Improvement Necessary (1) 2
Meets neither goal Ineffective 1

Computing the Score:

For summative scoring, once all three raw scores are determined, each score should be multiplied
by its corresponding weight. Once each measure’s score is calculated, both scores are added
together to create a final Comprehensive Effectiveness Rating, The chart below provides a
layout for calculating the final rating.

3 0.70 .
4 0.30 1.2
Comprehensive 33
Effectiveness Rating '

Category Ratings

Once the evaluator calculates the Comprehensive Effectiveness Rating, the rating should
correlate with one of the four rating categories as seen below. The rating category received by
the principal should be used for human resource decisions,

Ineffective - Improvement

1.0 3.5 4.0
Points Points Points Points Points

Note: Bordetrline points always round up.

The score of 3.3 maps to a rating of “Effective”. The evaluators should meet with superintendent
in a summative conference to discuss all the information collected in addition to the final rating.
The summative conference may occur at the end of the school year in the spring, or when staff
return in the fall depending on the availability of data for the individual employee.

SM 2



NEGATIVE IMPACT

Teachers in grades 4-8 who receive an Indiana Growth Model (IGM) rating that falls within
the definition by the IDO as a negative impact cannot receive a final summative evaluation
result of effective or highly effective.

Local Definition of Negative Impact on Student Growth: For teachers who do not have
IGM determined by the State, evaluators must determine if an individual teacher had
negative impact on the students he/she taught. No teacher shall receive an effective or
highly effective rating if it is determined that the teacher had negative impact on student
performance. Negative impact on student learning shall be defined as a significant number
of students across a teacher’s classes failing to demonstrate student learning or mastery of
standards established by the state. Data utilized to determine student mastery will include,
but not limited to classroom/local assessments and/or student performance on state testing.
The evaluator shall meet with each teacher at the start of the academic school year to
collaborative set student-centered learning goals and discuss what data will be utilized to
measure academic impact on student performance. If it is determined by the primary
evaluator that a teacher had a negative impact on student performance and the summative
score of the teacher’s evaluation calculates higher than a 2.50 based upon other components
of the evaluation, the teacher’s final summative evaluation score shall be lowered to a 2.49
and an improvement necessary rating shall be assessed. If a teacher’s score is already in the
improvement necessary ot ineffective range, the score shall remain as calculated.

A copy of the completed evaluation, including any documentation related to the evaluation,
must be provided to the teacher within seven (7) days of the summative evaluation
conference.

Performance ratings for each employee will be recorded and archived on the summary
evaluation form provided in Standard for Success. Results reported to the IDOE according
to requested formats/timelines on the DOE-EE,

Summative ratings will be discussed in the EOY conference (subject to data which is not yet
received) and finalized when all data is complete. Each employee receives notice via email
whenever Standard for Success evaluations are summarized, or the primary evaluator will
contact the employee and schedule a follow-up meeting with his/her primary evaluator,

It a certificated employee receives a rating of ineffective or improvement necessary, the
evaluator and the certificated employee shall develop a remediation plan of not more than
ninety (90) school days in length at the start of the next school year to correct the
deficiencies noted in the certificated employee’s evaluation using localiy-developed forms
to document the plan and progress monitoring. The plan will include options for
professional development including, but not limited to: district workshops, observing
effective teachers, web-based and printed resources, selected sample video clips, help from
an instructional coach to co-plan/co-teach, and additional formative observations with
coaching. The primary evaluator may prescribe specific professional development activities
to be approved for PGP’s or continuing education for license renewal for the ineffective or
improvement necessary employee, specifically and prescriptively addressing professional
growth needs,
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The primary evaluator may, at his/her discretion, establish a performance plan of at least 90
days in length for any employee who ends the year with a score less than “Effective” on the
rubric alone. The rubric represents a critical part of performance impacting student
learning; thus, Rossville Consolidated School District’s local plan recommends immediate
work to remedy deficiencies in this critical area for the core mission of teaching and
learning. The performance plan is created based upon identified areas needing improvement
based upon the data collected during the year; includes checkpoints and a plan for either
ending the plan or continuing it as needed during the next evaluation cycle. In order to be
rated successful on the plan, the employee, must typically demonstrate some level of
independent/consistency with the skills requested during the latter part of the plan’s
timeline,

A teacher who receives a summative rating of “ineffective” may file a request in writing for
a private conference with the superintendent or the superintendent’s designee not later than
seven (7) days after receiving notice that the teacher received a rating of ineffective, The
teacher is entitled to a private conference with the superintendent or superintendent’s
designee,

The Superintendent will prepare a report for each building principal listing any employee
rated as “ineffective.” Building principals will utilize care in scheduling/class assignment
process to avoid assigning any student to an ineffective teacher for a second consecutive
year. If it is not possible to avoid such an assignment, parents will be notified by letter of
this unavoidable assignment.
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Evaluation Feedback

Pre-conferences: Pre-Conferences are not mandatory, but are scheduled by request of teacher
or evaluator. Any mandatory pieces of information that the evaluator would like to see during
the observation (lesson plans, gradebook, etc.}, must be requested of the {eacher prior to the
extended observation.

Post-Conferences: Post-Conferences are mandatory and must occur within five school days of
the extended observation. During this time, the teacher must be presented with written and
oral feedback from the evaluator,

Process for Tying Evaluation Results to Professional Development

An important part of developing professionally is the ability to self-reflect on performance.
The professional development plan is a tool for teachers to assess their own performance and
set development goals. In this sense, a professional development plan supports teachers who
strive to improve performance, and can be particularly helpful for new teachers. Although
every teacher is encouraged to set goals around his/her performance, only teachers who score
an "Ineffective" or -"Improvement Necessary" on their summative evaluation the previous
year are required to have a professional development plan monitored by an evaluator. This
may also serve as the remediation plan specified in Public Law 90.

Teachers needing a professional development plan work with an administrator to set goals at
the beginning of the academic year. These goals are monitored and revised as necessary.
Progress towards; goals is formally discussed during the mid-year conference, at which
point the evaluator and teacher discuss the teacher's performance thus far and adjust
individual goals as necessary. Professional development goals should be directly tied to
areas of improvement within the Teacher Effectiveness Rubric. Teachers with professional
development plans are required to use license renewal credits for professional development
activities.

Teachers in their first few years are encouraged to complete a professional development plan
with the support of their primary evaluator. These teachers will benefit from carly and
frequent feedback on their performance. Evaluators should adjust timing of observations and
conferences to ensure these teachers receive the support they need. This helps to support
growth and also to set clear expectations on the instructional culture of the building and
school leadership.

Similar steps will be followed for all certificated personnel.
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MINIMUM NUMBER OF EVALUATIONS

Evaluators will conduct a minimum of one (1) short observation and one (1) long observation as part of
the formative evaluations. These observations shall take place at reasonable intervals to ensure that

teachers have the opportunity to demonstrate growth prior to a summative evaluation.

Certificated employees will receive notification of short observations within two business days of the
observation. Employees will receive notification of long observation within five business days of the

observation. Evaluators will meet with employees within five days of the long evaluation.

FEEDBACK AND REMEDIATION PLANS

All cettificated employees will receive a written completed evaluation within seven (7)
business days of when all aspects of the evaluation have been complete,

Performance ratings for each employee will be recorded and archived on the summary evaluation
form provided in Standard for Success. Results reported to the IDOE according to requested
formats/timelines on the DOE-EE.

Summative ratings will be discussed in the End of Year (EQY) conference (subject to data which
is not yet received) and finalized when all data is complete. Each employee receives notice via
email whenever Standard for Success evaluations are summarized, or the primary evaluator will
contact the employee and schedule a follow-up meeting with his/her primary evaluator.

If a certificated employee receives a rating of ineffective or improvement necessary, the
evaluator and the certificated employee shall develop a remediation plan of not more than ninety
(90) school days in length at the start of the next school year to correct the deficiencies noted in
the certificated employee’s evaluation using locally-developed forms to document the plan and
progress monitoring. The plan will include options for professional development including, but
not limited to: district workshops, observing effective teachers, web-based and printed resources,
selected sample video clips, help from an instructional coach to co-plan/co-teach, and additional
formative observations with coaching. The primary evaluator may prescribe specific
professional development activities to be approved for PGP’s or continuing education for license
renewal for the ineffective or improvement necessary employee, specifically and prescriptively
addressing professional growth needs.

The primary evaluator may, at his/her discretion, establish a performance plan of at least 90 days
in length for any employee who ends the year with a score less than “Effective” on the rubric
alone. The rubric represents a critical part of performance impacting student learning; thus,
Rossville Consolidated School District’s local plan recommends immediate work to remedy
deficiencies in this critical area for the core mission of teaching and learning. The performance
plan is created based upon identified areas needing improvement based upon the data collected
during the year; includes checkpoints and a plan for either ending the plan or continuing it as
needed during the next evaluation cycle. In order to be rated successful on the plan, the
employee, must typically demonstrate some level of independent/consistency with the skills
requested during the latter part of the plan’s timeline,
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A teacher who receives a summative rating of “ineffective” may file a request in writing for a
private conference with the superintendent or the superintendent’s designee not later than seven
(7) days after receiving notice that the teacher received a rating of ineffective. The teacher is
entitled to a private conference with the superintendent or superintendent’s designee.

INSTRUCTION DELIVERED BY TEACHERS RATED INEFFECTIVE

No student will receive instruction for two years in a row from teachers rated ineffective
unless such a situation is unavoidable.

Parents of students who receive instruction for two years in a row from teachers rated ineffective
will receive a letter explaining why this condition is unavoidable. "This letter will be sent no later
than 30 days prior to the beginning of school.

EVALUATION PLAN DISCUSSION

The evaluation plan will be explained before evaluations are conducted to the governing body in a public
meeting no later than the Board's first regularly scheduled meeting in September of the new school year.
Prior to this review with the governing board the plan shall be discussed with the teachers or teachers'
representative.
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Certificated Employee Evaluators

Only employees designated as administrators shall conduct evaluations of certificated employees.

Those administrators shall be certificated administrative personnel, The positons approved to
conduct evaluations are the Superintendent, Principal, and Dean of Students. The evaluators will
be selected based on their expertise and ability to fulfill the duties as an evaluator, The final
responsibility for the evaluation will rest with the building principal.

Evaluator Training

Evaluators will have participated in training on the school corporation evaluation process using
the RISE model as the foundation. The corporation will utilize the expertise of Wabash Valley
Educational Service Center to conduct the initial training. Annuval ongoing training will be
conducted for all evaluators as needed.

Annual Performance Plan Review

The district will conduct an annual performance plan review of the evaluation process and
implement improvements as necessary, The district plans to utilize the District's School
Improvement Committee which is made up of parents, teachers, administrators, and a school
board member. This committee will also discuss the percentages that are used as components in
employee evaluations.
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