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Defi nitions

The Texas Education Agency provides a definition of ECSE as f ollows:

Early Childhood Special Education  (ECSE)

Eligible children wit h disabilities, ages 3-21, are entitled to receive a
free and appropriate public education (FAPE) under the In dividuals with
Disabilities Act (I DEA).

| n Texas, school district Preschool Programs f or Children with
Disabilities (ECSE) provide special education and related services f or
eligible children wit h disabilities ages three through five.

ECSErefers tothe services provided by the school district, not tothe
place where they are provided. Eligible children may receive ECSE
services in variety sett ings such as pre-kinder garten, resour ce, and
self -contained classrooms or in community sett ings such as Head St art
and pre-school.

ECSE Unit

B.I .S.D. hascreated the ECSEUnit6as aninstructional sett ing f or
students whose FAPE cannot be provided primarily in t he regular

sett ing. Students based out of ECSEunits require instruction f ocused
primarily on lear ning f unctional skill s and/or pre-requisite skillsto
academics. As students beginto learn and mat ure, many will increase
participationin the general education sett ing. Our goal is to continually
move students into mainst ream sett ings, least restrictive placements.
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Disabilities

The child between the ages of 3 through 21 must meet the criteriafor
one or more of the disability categories listed belowto be eligible for
special education services:

Auditory | mpair ment (f rom birth)

Autism
Deaf Blindness (f rom birth)
Emotional Disturbance
Int ellect ual Disabilities
Multiple Disabilities
Non Categorical Early Childhood (ages 3 to 5)
Orthopedic | mpair ment Ot her
Health | mpair ment Specific
Learning Disability Speech or
Language | mpair ment Traumatic
Brain Inj ury
Visual | mpair ed

Non- cat egoric al Early Childhood (NCEC):

Under the In dividual with Disabilities Act (I DEA), younger students
(ages 3-9) may be eligible f or special education and related services
under a broader disability category called dDevelopmental Delay.6
Stat es can choose what to call this general category, how they define
it, and what age range it applies.
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| n Texas, this category is called dNon-Cateqgorical Early Childhood
(NCEQ .4t isfor students aged 3-5 who have general delays in their

physical, cognitive, communication, social, emotional, or adaptive
development; and who, because of these delays, need special education
and related services. | n Texas, a child betweenthe ages of 3-5 may be
described as ONC E dfohe or she has been diagnosed as having one of

t he f ollowing:

A Int ellectual Disability,

A Emotional Disturbance,

A Specific Learning Disability , or
A Autism.

A determination of NCECmust comply with criteriaset forth in federal
and state law as described in the Non-cat egorical Early Childhood

f ramework of the Legal Framework for the Child-Centered Process
Education Service Center Region 18. For more information on eligibility,
please visit Texas Project First.
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http://fw.esc18.net/frameworkdisplayportlet/ESC18-FW-Summary.aspx?FID=140
http://fw.esc18.net/frameworkdisplayportlet/ESC18-FW-Summary.aspx?FID=140
http://fw.esc18.net/frameworkdisplayportlet/ESC18-FW-Summary.aspx?FID=140
http://www.texasprojectfirst.org/DiagnosisVSDisability.html

Educational Placement Options for Students with Special
Education Disabilities, Age 3 to 5ye ars of age

| n accordance with the | DEA all students in the Brownsville

In dependent School District who qualify for Special Education are
served inthe least restrictive environment with their non-disabled
peers. Pacement decisions are made on an individual case-by-case basis.
Students who are classified wit h special education disabilities and/or

ot her students whose needs warra nt special programming may be
educat ed in any combination of instructional placements. These
combinations may include:

A General education classes.
o Academic support provided by General Ed. Teacher and/or
ECSEUnit staff (inclusion).
A ECSEUnit Classes
o Foundational skills and pre-re quisit e academic skill s taught by
Special Education Teacher and ECSEUnit staff .

o)

‘) Academic
support |
pro vided by
ECSE self
contained
unit staff

74 -«

Academic

N
A Any combination of th e above mentioned (ECSE Unit and

General Ed. Classes) are dictat ed by Least Restrictive
Environment for each individual student.
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Goal of the ECSE Program

The primary goal of B.l .S.D. ECSEunit placementis to
facilitat e the inclusion of students in the general
educat ion sett ing to the maximum extent possible.

Alt is recommended that ECSE student & length of day
(halfd ay / full day) mirror the general education
sett ing.

AGrade level should be determined in accordance to
age for EE (3 years), PK (4 years), and Kinder (5
years). Grade level placement should fo llow PEI MS
Guidelines.

Al tis recommended that therapy be given in the
gener al educat ion sett ing as deemed appropriate to
the student& | EP

o It is theref ore the responsibility forall involved tojusti fyt he
amount of time the st udent remains in the ECSE unit s ett

Think

21
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In clusion
1S

In clusion is
NOT

- Children with special needs having
-access to the general curricu lum with
~age-appropriate peers.

“Exte nsive collaborati on between general
-education and special education st aff .

~Special education operati ng as a support
“system for general education.
“Inclu ded inthe stude n tdaily schedule.

~Suff icient s upport so that each teacher
“and each student feels successf ul.

Done in a planned t hought f ul, pur posef ul

Putti ng students into general education
classrooms wit hout su pport.

An aide for every special needs child.

Ig nori ng t he unique educat ional needs
of any child.

Having student s show up in a general
education setti ng randomly

Everyone learning the same thing, at the .
same time, in the same way.

Cutti ng back on special education

way

services.
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Ten Tips for Special Educators

Collaborat e, communicate and promote the partic ipati on of s tudents with
disabilities in the inclusive cla ssroom

1. Visit the regular classroom
Measur e student progress and parti cipati on in t he gener al educati on classr oom.
Your lesson modifi cati ons, adaptati ons, and lear ning goals will be mor e meaningfu .

2. Define roles and expectat ions.
Goto classroomteachers and explain your role and how you can help. Specify what
you will need to i ncrease student parti cipati on. Discuss discipline and behavior
expectati ons.

3. Uset he expertise of others.
Do not waste ti me resear ching conte nt areas. Solicit the classroomteacherd s
parti cipation. Ask for the syllabus, lear ning obj ecti ves, outcome standards, rubrics
and any ot her content inf or mation.

4. Develop ar apportw ith others.
Talk with t eammates and administrators in per son. Encourage ot hers to voice
concerns, hopes, and fears.

5. Watch your language
Teamwork ste ms from good communicati on. Use people 6f & st language. Avoid
acronyms or language specific to y our fie Id.

6. |nvite students to ARD meetings.
Students who atte nd their own meeti ngs understand their role and responsibilitie s.
As students, family friends teachers and ot her prof essionals to share their goals
and expectati ons with the student.

7. Promote s tudent-teacher relationships.
Brag about student strengths. Tell classroom teachers how students can
parti cipate. Never apologize for placing a student in a general class or promise
that a student will cnot be a bother. 0

8. Use fr iends as natural supports.
Let peers walk together between classes, program communicati on devices and
assist at lunch

9. Supervise classroom aides.

Give par a-prof essionals explicit instructi ons. Outline duties in detail. Always
f ollow up and monit or how t hings are going in t he classr oom.

10. Promote ac tive, experiential | earning
Alt er nati ve met hods encour age acti ve learning f or all students. Assist classroom
teachers plan cooper ati ve lear ning groups, lear ning centers, and project based
lessons.
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Frequently Asked Questi ons:

Who is ultimate ly responsible for the instru ction and safety of the students? The main
responsibility lies with the supervising te acher, both in and out of the classroom. Therefore, it
is very important that the supervising teacher train and take the ti me during the day to review
the daily routi nes and responsibilities with the parapr of essional. Time should be builtintot he
schedule on a daily basis for teacher to review student success and fai lure with the

par apr of essionals who have wor ked with students.

What are the responsibilities of t he paraprofe ssional whose assignment is a one- to- one?
The teacher should always deliver i nstruction; however, the paraprof essional can provide the
student with re-teaching and reinf orcement of the skills taught. See the document on use of
one-t 0-one par apr of essionals f or mor e complete list of duties.

Who isin charge of discipline? The teacher isin contr ol of the class. However, the

par apr of essional may help students stay on task by moving nearer to themor quietly redire cti ng
inappr opr iate behavior. Paraprof essionals may assist with point or check sheets and may assist
in delivering positi ve r einf or cement.

How do paraprofe ssionals interru pt te achers during whole class instru ction? During whole
class instructi on, t he classroom teacher is teaching and t he par apr of essional is in a supporti ve
role. The par apr of essional can raise his/ her hand, ask a question, or ask questions for a student
if t he instructionis not clear. | nterrupti ons should be done in a way that they do not interrupt
the flow of instruction.

Can a parapr ofe ssional review the student®& | EP? Yes, par apr ofe ssionals can review the
student | EP along with the supervising te acher. The super vising teacher must remind the

par apr of essional t hat any inf or mati on discussed will be strictly confi dential and remaininthe
classr oom.

Who will communicate with parents? The supervising teacher is responsible to handle parent
concerns. The responsibility of the paraprofe ssional is to direct parents back tot he teacher.
Please dond t peety our par apr of essional to convey important inf or mationto parents, to handle
concerns, or to inform parents of problems.
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ECSE Critical Elements

School: Teacher: Date:
1. Schedules

[Ives [Ino Develop and post daily schedules in aformat understandable by
all st udents in the classroom (words, pictures, P.ECS.,
Boardmaker, numbers, combination) that identify times and
activity block periods.

[lves [INo | staff schedules (All sta ff should work with all students during
the course of the week.)

[Ives [INo | Evidence exists that sc hedules are used dai ly

2. | ndividual Work Systems

[Ives [No Develop and use work syst ems for each student to encourage
independent work activity. All activities should fo cus on a task
analysis sequence working from left to right totrain
consiste ntly across work cente rs and classrooms.

[Ives [INo Evidence exists that time is allott ed in the daily schedule f or
wor k systems to be used.

3. Communicat ion Systems

[Ives [No Ensure t hat every student has a way to communicate basic
desires and needs (may include verbal, picture board, or
assistive te chnology device) .

[Ives [No Large group instruction is modified to allow parti cipation of each
student using the communication system most appropriate to the
student.

4. Room Arr angement

Llves [ No | Qassroom furniture is arra nged in such a way to clearly define
classroom instructional areas.

[Ives [ No | Define areas exist for:
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A Direct teac her instruct ion for individuals and small
group

A Work/ Learning Centers for i ndependent student
wor k

A Large Groups

[Ives [No Materials are labeled f or easy accessibility at st udent eye level.

[Ives [No Classroom is neatly arranged so t hat student can assume some
responsibility for materia Is and to allow f or student
independence.

5. Classroom / Behavior Management System:

[Ives [Ino Rules and consequences are posted using visual representati on
paired with writt en word

[Ives [No Behavior management strateg ies are developmentally age
appro priate.
(Behavior Data Sheets)

6. Lesson Plans

[Ives [INo | paily Lesson Plans exist

[lves LINo | Teachers should incor porate the goals and objectiv es on the
IEPs into lessons

[lves LINo | Teachers and par apr of essionals must incor por ate te chnology
whenever possible into the lessons being taught. (i.e. Smart
Boards, Hatch computers, etc.)

7. Data Collection for Stu dent Progress Toward | EP
Goals/ Obije ctives:

Llves [INo | The teacher ke eps data collection on the student progress.
A Data Collect ion Sheets

A Anecdotal Note s/ Records

A |IEPplus Objective Worksheet

A Other

PPMD 12




Teacher:
Campus:

District;

Center Development

Preschool Programfor Childrenwith Disabilities
Date:

I ———

Descriptors
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4. Centers providefor cozy and hard places
5. Centers includeat least 4 ofthefollowing:
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Materials

I 6. Literacy materials (realing and writing)
are integrated throughout centers
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I 7. Vaiety of materials in ead center

I 8. Multiples ofhigh interest meterials

I 9. Materials are open-ended

| 10. Materals reflect children interest

I 11. Materials reflect children culturesfamilies

| 12. Materids are organized in containers

| 13. Materias/shelves are cleaty labeled

| 14. Authentic materials are included

| 15. Materials are changed to promotenowelty
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Art Center

A Visual Directions
A Clean Up Area
A Easel
A Drying Area
A Books and Arts Caddy
A Paper

A 85 by 11
11by 17
Butcher Paper
Craft Pgoer
Textured Paper
Card Stock

A Tissue Pager
A Drawing | nstr ument s

A Markers

A Crayons

A Chalk

LD D> D> >

Pants (Finger & Brush)

Cdored Water

Sponge St amps
A Rdlers

A Examples of Art

A Smocks

A Chenille Sticks

A Cay

A Wicki Sticks

A Hole Punchers

A Yarn

A Glue/ Paste / Tape

A Paer Bags/ Plates

A Cus

A Stencils

A Popsicle Sticks

A Chip Can

A Marbles

A Str aws

> > >

PPM 14




Toy Center
Manipulatives

A Books

A Lacing

A | nterl ocking beads / S hapes
A Stacking Toy/ Blocks

A Transportation Toys

A Legos

A Balls

A Nuts and Bolts

A Mr./ Mrs. Potato Head

A Animals

A PegBoards

A Jig with Shapes

A Dalls/ Dressing

A Chain Links

A Puppets

A Sorti ng Toys @ i
A Plastic / Magnetic Letters or Numbers

ECSE15
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Senses Center
Science/ Math Explorati ons

A Hand Lens

A Cott on Bolls

A Sponges

A Sand Paper

A Apples Oranges

A Lemons

A Salt

A Sugar

A Pickles

A Musical | nstruments
A Books

A Tape Recorder and Tapes
A Language Mast er

A Camera

A Scale to Weigh

A Balance

A Measuring Tools :

A Magnetic Numbers j ) )

A Shapes e /.
w’ e

ECSE16
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Block Work shop

A Language: Listening/ S peaking / Sharing ideas / math
A Blocks

A Clock

A Tools / Tool Box
A Telephone

A Measuring Tools ,
A File Folders/ Pencils ¢
A Wooden Cars/ S treet Sig ns
A Doll House / Castle/ Barn
A Plastic Animals/ Puppets

A Computer wi th Printer

A Work Tables

A Books

A Print Awareness/ Writi ng/ Technology / Fine Mot or

Sand Water Center

A Measuring Cups / Spoons / S patul as
A Rice / Beans/ Sand

A Toys (all sizes and textures)

A Buckets / S hovels
A Containers all sizes
A Blocks / Legos

A Ziploc Bags

A | ce Cube Trays

A Books in a Bucket
A Umbr ella

A Beach Chair

ECSE17
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Dramatic Pay
Theatre
A Stove
A Refrigera tor
A Vacuum Cleaner
A Duster
A Register
A Magnetic Letters
A Sink
A Dishes

A Place settings / Placemats

A Play Food / Canned Goods

A Ute nsils, Plates, Cups, Measuring Cups
A Pots and Pans

A Cookie Cutters

A Play-dough

A Tables / Chairs
A Rdling Pin

A Hutch

A Phone

A Kitc hen Timer

A Broom/ Mop

A Kitc hen Towels / Sponges
A Dish Soap

A Play Window

A Mirror

A Cookbook

A Calendar

A Aprons

A Feather Boas

A Dress-up Cothes
A Pupets

A Hats




Writ ing Center

A Dry Erase Boards
A Chalkboards

A Crayons

A Markers

A Pencils

A Tongs

A Cott on Balls

A dothes Pins

A day

A Play-dough

A Magnetic Letters
A Cookie Sheets
A Diff erent Types of Pap
A Books

A Poems

A | nvitat ions

A Envelopes

A Tape Recorders

A Rubber St amps and | nks
A Paer dips

A I ndex Cards

| Wriing
7 Center

ECSE19
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Reading Center
Library

A Books! Books! Books!
A Cass-made books
A Child-made books
A Magazines

A Pillow/ Cushions
A Posters

A Pupets

A Prop boxes

A Prop bags

A Masks

A Play glasses

A Alphabets

A Stuff ed Animals
A Large Rug

ECSE20
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A Tables

A Desks

A Baskets

A Bookshelves

A Colored Masking Tape

A Carpets
A Patit ions Clear Physical boundaries defi ne classroom
A Easels spaces and visually tell a student:

A Filing Cabinets

A Location

A Design/ Layout

Physical St ructure

Physical structure is the way in which we set up and
organize the student& physical environment.

What is to occur in each area-

Where each area begins and ends-

How to get to a specific area by the most
direct route

/\_/\_/

Physical St ructure Components

A Classroom
A Playg ound

-

A Hallway

A dear vis ual and physical boundaries

A Minimize visual and auditory distra ctions

A Develop instruc tional, independent and rec/le isure
areas

A Organization

ECSE21
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Transition Markers
o Signalsthatit istimeto 0 kbeck your
schedul e 0
Leads to future independence
Powerf ul visual t ool
Can be simple (colored card)

Can be complex (reflect stu de n tiriiesest)

ECSE22
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Visual Schedules

Visual Schedules are importa nt because they:

A Help with sequential memory and organization of time

A Assist with language comprehension problems to
understa nd what is expected of them.

A Reduce the possible occurre nce of challenging behaviors,
by providing the structure for the student to organize
and predict daily and weekly events.

A darifythat activities happen wit hin a specific time
period.(ex. Understanding tha t brecak t i isro®mding but
aft e r orbtwne)pand also alert the student of any
changes that might occur.

A Assistt he student in tra nsitioning independently
between act ivities and envir onment by tell ing them where
they are to go next.

A I ncorporate social inte raction.

A Are based on 6To Do6 Doned@r 0 Fst/ Thend

A PROMOTE IN DEPENDENCE

llllllll Pul scap & hands
—

; . ‘ S hangs T nn:..:#l;:;:x ol wator

ey hands o toacd 2wy |

i Today’s Schedule

-

5 ~ o Il
8 SRERSE

00 Get Ready

Artives

~
B
o

(=]
o

Anna Arrives

Anna Leaves

Dinnertime

Dishes

TV show

Take Medicine

2 $
PEPEEELE
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Visual Structured Learning Activities
Work Systems

| ndividual Work Systems provide a systematic way to receive and
understa nd information.

Work Systems answer:

1. What work needsto be done?
Use containers to visually define the work items

2. How much work dol| needto do?
Help the student be more productive by letti ng him know how
much work he needs to do.

3. What should I do with my work when | én finished?
Establish arouti ne for finished work.

4. What should | do next?
Off er atrans itionto wha t 0 %t omtde schedule or inthe
r outi ne.

ECSE24




Social

Il Goals of Social Skills Training

I 1. Help students to establish a new set of
responses to social situations.

2. Teach students how to integrate their
behaviors with othersint he environment.

3. Enable t he students to generalize the social
skills outside of the classroom

4. Help the student to change their behavior
to fit the environment

Social Skill

Lesson Components
1. Object ive

2. Rational

3. Modeling

4. Rde Play

5. Rehearsal

6. Practicing
7. Coaching
8. Feedback
9.Generalizati on

Skills

Thoughts on Social Skills
1. Social Skills should be purp osef ully
infused into existing curr iculum in every
class of each day.

. Social Skills instr uctionis not an
abandonment of subject area BUT an
enhancement to learning.

. Social Skills are the interac tions that
shape human relat ionships and are the
foundation f or successf ul living.

. Social Skills should f ocus on each
student individual need.




Social Stories
www.thegraycenter. org
A social story is written acc ording to specific guidelines. These guidelines assist a parent
or prof essional in gathering needed informat ion and developing an eff ective social story.
The list of basic guidelines is as follows:

Communicate desired behaviors in a positive way.
Write at or slightly below a student® reading comprehension level.
Descri be who, what, w hen, where, and why.
OWVrite-inreali t yMention variation inroutine.
Consider using ovhd g uoessas titl es or subtitles.
Write from afirst person perspective, as though the student is describing an event.
Usetermsli k some t i naedsoowa | | odex. OArt is usually on Tuesda y at<2:00
00 oclk . &

NOo Ok LDdRE

Riding in a Bus EEERRERN Back to School
o During the week, | usually goto school. - e During summer vacation, my schedule has been differe nt than my usual

. . school schedule. Now that school is starting | will need to getused to
Sometimes | ride a bus to school : o
a school schedule again. This is okay.

0
0 Sometimes | ride in abusto go home from school Going back to school af ter summer vacation can be scary. | willgotoa
o0 Whenit istimetoride the bus, | usually walk tothe differe nt classroomand have a differe nt teacher than | did last year.
bus and goto aseat in the bus and sit down. Some of the students in my class may be diffe rent. Some of the
It isimportant tosit quietly onthe bus. The bus students may be the same. This is okay.

driver will be happy because it is quiet on the bus. My teacher will pr obably have new rules. | will try tolearnand obey
| canlook at the things out side t he window. th e new rules.

I will be in a differ ent grade th an last year. | will learn new things.

Riding in a bus can be alot of fun. I will probably have a new schedule, differe nt books and a differ ent
desk. This is okay.

I will try tolearn new things and have fun at school.

ECSE26
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Social Stories
Presenting a Social St ory

. When introducing a social story, sit to the side and slightly behind the student.
. Explain what t he story is about.

. Check for comprehension

. Use visual cues to establish review of the story.

. After master, the story may be re-writtento help the student generalize to other
setti ngs or situations.

Questions to Eva luate S ocial Stories

What st udent behavior was the story designed to address?
. What does the social story direct the student to do?
. How many directives were given?

. Was the direct ive positive (ex. It told the studentwhat TO do rather than what
NOT to do)?

. How many descriptive stat ements were used?

. Were suggestions made t oo change or rev ise?

ECSE27
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Power Card St rategy
Power Cards
The Power Card Strat egy is away to use a child® special
interestto motiv ate c hildren and youth. Since many
children with Asperger Sy ndrome and Autism te nd to have
highly developed special interests, this strategy is
especially beneficial for this population

Briefly the Power Card Strategy is a visual aid that

incor porat es the child& special interestto teach
appropriate social interact ions, including routi nes, behavior
expectations, the meaning of language and the hidden
curricul um. 1t is eff ective because it takes i nto account
the unique characteristics of children and youth with
Asperger Sy ndrome and Autism.

The Power card strat egy consists oft wo parts:

1. A brief scenario or c haracter sketch describing how the
hero solves a problem.

2. The Power Card which recaps how t he child can use the

same strategy to solve a similar problem.

A laminated POWER CARD
with the steps to play a game
like th e Power- Puff Girls was
For example, Nancy, a nine-year old girl with a diagnosis of Autism has a great also developed. This card
deal of diffi culty when she loses a game. This behavior was demonstrated in a § consisted of the three steps
variety of situations at school as well as at home. The f ollowing scenario was listed in the scenario and a
created f eaturing th e Power -Puff Girls, Nancy& special interest. picture of the Power- Puff
The Power- Puff Girls Play a Game Girls.
By Kath eri ne Keeling
The Power-Puff Girls like t o play games. Sometimes th ey win the

game. When th ey win games th e Power Puff Gir Is feel happy. They might
smile, give each other a high fi ve or say dyeah! But sometimes th ey lose th e
game. When t hey lose games th e Power-Puff Girls might not feel happy. They
might take a deep breath, say cgood jobdto their frie nd or say omaybe next
time. 6

The Power -Puff Girls want cevery one to have fun playing games. They want
you to remember t hese th ree th ings when playing games The Power - Puff way:
1. Games should be fun for e veryone.
2. If youwin a game; smile, give a high-fi ve, or say 0 ¥a! 6
If you lose a game you can: t ake a deep breath and say 0Good Jobét o your
igLd or say dMaybe Next Time.0




Strategies to Help Students Focus

The following materials may be used to help stu dents pay
att ention, calm down, or increase energy levels. It is
important to address sensory needs bef ore expecting
children tow ork or pay att ention. Having calm and

att entive s ensory systems will help promote optimal
learning in children.

A Medium Therapy/ Gymnastic Balls to sit on while
work ing or relaxing

A Relaxing, Meditative Music to promote calmness
(natural sounds, Yanni, et c é)

A Uplifiting, yetr elaxing music to promote
atte ntive ness (Enya, Riverdance)

A Large s ensory bins filled with ma caroni, r ice wat er,
sand, c ornstarch, et c.é(Children canfeel, pour
scoop,dig, etceée.)

A Eye- catc hing lamps/l ights (lava, disco, r ope lighti ng,
holiday lights, et cé )

A Batt ery or plug in massagers: many heat and tactile
variet ies available everywhere

A Play- dough, silly putty, gak, nontoxic shaving cream
painting, whip cream painting

A Slinkies, koosh balls, gak/spiat balls, et c é

A Smell explorat ion: aromatherapy oils and scented
lotions, spices

A Motor activities: climbing, swinging, pushing, pulling,
t hrowing, walking, jumping, rolling, crawl tunnels

A Bean bags in rel axat ion areas

A Tent/| ndividual areas (allows child to relax from
stressf ul situations)

A Weighed blankets and body socks

Created by Natasha M. Pedret
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Sensory Chart

htt p:// www. autisminspirat ion. com

Using a sensory Chart

Sometimes when off ered a varie ty of activity options, a child with an ASD will
become overwhelmed and will not be able to make a choice. Additionally children
with ASDs generally have a diff icult time try ing new things which results int heir
re peati ng the same activity over and over again. This seems especially common
with sensory activities. Using a sensory choice chartis afun wayto help a child
who struggl es wit h making choices to choose more easily and try some new sensory
activities.

Our Sample Sensory Choice Chart can be printed and used asis or changed to fit
your needs. The chart is divided into four cate gories: Heavy Work, Touch, Oral
and Calming. Under each category are six activities. When you want a child to use
the chart, have himor her roll a dice and complete the corre sponding activ ity
under t he first column. Repeat by rolling f or and completi ng one activity fr om
each column until four activities have been complet ed (or as many as you want t he
child do).

You can modify your chart for diff erent act ivities to better a ddress the needs of
a particular-child. Download a copy of the Blank Sensory Choice Chart a nd write
inthe activities that you want to use. You may also want to laminate your blank
chart sothat you can use avis-a-vis to write in diff erent act ivities. Another
optionis to use the sensory pictures and attach themwith Velcro to the blank
sensory choice chart. You can then have the child roll the dice for each column at
the beginning of the session and then place the pictur es on a Velcro strip to be

f ollowed as a pict ure sc hedule.
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http://www.autisminspiration.com/

The following are some addit ional sensory ideas not included in the sample chart
that you can useto create your own sensory choice chart.

Calming

1

SIEGIFNAIEN

Listento CDO er tape recording of music that is calming. Nature sound CDs
also work great for many children.

Read a book.

Gointo atent or other dark, quiet areafor 5 minutes.

Take several deep, relaxi ng breaths.

Go into a dark r oom and use light up toys.

Use weighted vest as needed. Weighted vest should be removed as soon as
child is calm.

. Use of pressure points to calm child.

Touch

1

AR

Oral
1

2.
3.
4.

Finger paint

Flour balloon fidget

Fill t he sink up with water and use water t oys.

Fill a bucket or bin with sand, rice or beans and play in it with hands or t oys.
Wrap in asoft blanket.

Try to keep afeather upinthe air by blowing on it.
Blow into a recorder or other mouth instrume nt.
Make silly sounds with your mout h.

Sing a song

Heavy Work

1. Lay a series of hula-hoops onthe floor. Have the child hop to each one.
2. Have the child play hop-scotc h.
3. The use of a mini-trampoline.

ECSE31
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Sensory Choice Chart

Heavy Work

Touch

Oral

Calming
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Sensory Choice Chart

Heavy Work

Take astretchy greenband and do the
following: (this can be done on atherapy
ball or while standing).

Stretchit inahorizontal line, avertical
line, a diagnol line, then over your head.
Put it behind your shoulders (not your
neck) and stretch your arms as far
forward as t hey will go. Putit under the
heel of y our foot and stretch your leg out
as straight as you can. Repeat with your
other leg.

Lie on your stomach on atherapy bail and
walk out on your hands as far as you can
go with out falling off the ball then walk
back. Repeat 5times

Using a mini-trampoline: Do 10 jumping
jacks, or jump 10 times and clap with each
jump.

Use a jump rope and jump 10 times.

Use t he hippity-hop:

To jump across the room and back.
Jump fromone end of the roomto the
oth er while going ar ound bowling pins.

Do the medicine ball pass. Start standing
close together. With each successful
catch and throw, each persontakes a
step backward. Go fromthe lightest ball
to the heaviest ball.

Touch

Take a wad of play-
dough and make it into
aball. Turnthe ball
into a bowl using your
thumb and fingers.
When finished, turn
the ball back into a wad
and put it inthe
container for next
time.

Take a f oam brush and
Qpaint dourself. Talk
about the body part
that you ar e gpaintingd.
Isit ontheleft or the
right? Isit bigor
small? etcé

Use lotion and massage
into the hands, arms,
and legs as toler at ed.
Use words like left
hand, right hand, back
and front.

Crawl throughthe
cater pillar tunnel and
do ageo-board activity
or apuzzle at the end.

Put objects in a bin of
beans or rice and have
the student find them.

Draw shapes, letters,
numbers, etcéin shaving
cream or have someone
draw shapes, letters,
and number s on your

Oral

Draw a Gsheep pend
with four sides
leaving an opening on
one side to represent
agate. Use straws
to move cott on balls
fromthe outside of
the &sheep pendto
the inside making
sure that the sheep
pass th rough the
open gate.

Use straws to blow
cott on balls from one
side of the roomto
the other.

Make a pict ure by
using a straw to move
dif ferent colored
pieces of paper into
place on a blank piece
of paper.

Blow bubbles

Blow on a pinwheel to
make it go ar ound.

back and identify
th em.

Calming
Lie onthe
floor and relax
while an adult
rolls a ball
over you to
provide
relaxing deep
pressure.

Sit onthe
floor and wok
on apuzzle

Crawl through
atunnel and
roll across the
roomin it.

Sit or lay down
while an adult
osquishesd your
arms and legs

Roll acr oss the
floor or a soft

mat in a body

sock.

Eat something
crunchy or

chewy.



" Stre

ch your

legs and your arms.
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Communicat ion Strategies

Communication ‘ leads to socialization ‘ leads to positive behavior

RECEPTIV E EXPRESSIV E
Communication Communication
A Schedules A Communication Boards
A Work Syste ms A Sign Language
A Visual Cues A Choice Boards

A Written Direction A Picture Ex change Communicat ion System
A Social Stories A Assistive Technology Devices

A Universal Sign for No
A First/ Then Board

Communication Forms

v —

Photos/Pictures
True Object Based
Icons

(TOBI) . :
ine Drawing

4

———

Voice Output
Communcation
Aides (VOCA)
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Comic Strip Conversations

>
< “
£
What are Comic Strip Conversations? How can Comic Strip Conversations be used?
| ndividuals with Auti sm Spect rum Disor der (ASD) A To convey impor tant inf or mation
have trouble inter preti ng social situati ons and A For problem-solving and conflict resoluti on

under standing speech as quickly as most social A To learn SO_C'aI skills
int er acti ons requir e A To follow simple classroomr ules

A Comic Strip Conversation is a conver sation A To communicate per specti ves, fee lings and ideas

between two or mor e people using simple

illustrati ons in a comic strip format. They show Elements of Comic Strip Conversations-

children how to behave in a socially accept able A A descripti on of the event that caused t he problem
manner and conf ormto social standards. The A Feelings and th oughts of everyone involved

effe cti veness can be enhanced by incor porati ng a A A solution to t he problem and ideas on how to avoid it in
childé favorite cartoon character (ex. Sponge Bob, t he future

Superman, etc.) into the illustration. A Reinf orcement

A Appropriate symbols (sti ck fig ur es, smiley faces,
t hought bubbles)

A Colors used to express fee lings (gr een-happy, blue-sad,
black-angry)

Other H elpful Hints -

The mor e involved the child is in creating his or her own comic strip conver sati on- the mor e helpful it will be in
futu re situati ons. Make a book of comic strip frames, and aft er leading the child th rough sever al examples, have
them create the conversations and soluti ons on the ir own. Keepthe conver sati ons and use them as a guide and
reinf orcement if t he same, or similar, social situati on occur s again.




HI

PATRICK
I

Example of a Comic Str ip Conversation

Dond talk
so loud,

Jimmy reacts inappropria t ely when people in his environment use a loud voice. His
favorite showon TV is Sponge Bob Square Pants. This comic strip conversation was
created to provide himwith th e appropriate response of cOuch that hurts my ears.
Dond talk soloud, okay?6instead of Jimmy hitt ing t he loud person in his enviro nment.




oLOWO6 TECH
Dry erase boards
Clipboards

3-ring binders
Photo albums
Manilafile folders
Laminated phot ogr aphs
Highlight tape, etc.
Specialized Pencils
Specialized Pates
Specialized Cups
Specialized Spoons

ASSTI STIV E TECHNOLOGY

For students in ECSEit canbe used to i ncrease or
impr ove:

Over all under standing of the ir e nvironment

Expr essive communicati on skills

Social int eracti on skills

Atte nti on sills

Moti vati on skills

Or ganizati on skills

Academic skills

Self - help skills

Do Do Do Do Do Do Po o Do Do D

OHI GH 0 TECH

A Video cameras
A Computers and adaptive har dware
A Complex voice output devices
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TOOLBOX
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| ntere st Survey to Promote Communicati on

~Teacher: Date :
~Student: Campus:
- Parent: Distri ct: I

- Please list as many dif fere nt ite ms or ex perie nces th at you feel ref lect your child $highe st
“intere st and prefer ences.

1. My child®most Tavoritet oys are:

Z2. My child ® most Tavorite actlvities are:

3. My child ® most Tavorite characters are:

4. My child ®most Tavoritet ood are:

5. My child enjoys watching the Tollowing shows or videos:

6. When left alone, my child will freque ntly:

7. My child will gesture for these things:

8. My child enjoys going to the following places:
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State R esources Links

The first link takes you directly to the TEA website with all the P/ Early Childhood Guidelines.

The second link takes you to the main infant and t oddler page, and the third link to t he institute
for early learning which is linked to TEA.

The last link has the special ed. Needs includedéé

htt p://tea.texa s.gov/i ndex2.aspx?id=2147495508

htt p://ea rlylearningtexas.orq

htt p://ea rlylear ningt exas.org/ite lg-training.aspx (trainings online sit e)

htt p:// www.childr enslear ninginstitute. or o/ Librar y/Publicati ons/T X-Pre-K-
Guidelines/ default.ht ml

Cl RCLE o Pre-kinder
OWL- Kinder

Preschool Least Restrictive Environments/Settin gs Education Service Center Region 20 document

In accordance with the Individuals with Disabilities Education Act of 2004, schools are responsible for providing students who
are receiving special education services the opportunity to participate in school through the least restrictive environment. The
Individuals with Disabilities Education Act requires that students with disabilities have access to the general curriculum, be
involved in the general curriculum, and progress in the general curriculum. As districts begin the process of providing
preschool children with access to the general curriculum, some may struggle with steps for initiation and implementation.
The purpose of this document is to provide an overview of a variety of options for including preschool children. It includes a
brief description of each environment, the steps to implementation and additional considerations that might need to be
discussed. It is not intended to be a finite list; just a jumping off point to assist decision-makers as they work to develop

quality inclusive programs for young children
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http://tea.texas.gov/index2.aspx?id=2147495508
http://earlylearningtexas.org/
http://earlylearningtexas.org/itelg-training.aspx
http://www.childrenslearninginstitute.org/Library/Publications/TX-Pre-K-Guidelines/default.html
http://www.childrenslearninginstitute.org/Library/Publications/TX-Pre-K-Guidelines/default.html
http://portal.esc20.net/portal/page/portal/esc20public/SpecialEducation/ppcdportal/ppcdlre

WEBSI TES

Best Practices Links

http://bestpractices.qsi.edu/ http://csefd.vanderilt.edu/reso
urces/stategies.html

http://www.prekindergartenpre
pares.com/educatorsphp http://www .esc?20.ret/default.as

px?name=d_se.ECSEResouc
http://csefel.vanderbilt.edu/ es

http://www4 .escl3net/lec/ECSE | https://wwwregion10.ag/presc
L hoot
sewvices/information/ECSE
preschoolprogram-for-
children-with-disabiliti es/

http://www escl.net/Page/853

ECSE MANUAL HYPERLINKS
http://www.bisd.uszurriculum/02_elementary/Ear y%20Childhood
[PreK %2 0W ebsite %2 0D ocuments/PK %2 0Scope%20and%20Seque

nce%020132014. wif

http://www.bisd.uszurriculum/OIld%20Fil es/DownladsfFramewor
ks/Elementary/M ath%20Curriculum%20Frameworks%202003
04/FW%20PK %20Scope%20and%20Sequence%20& %20Alignme
nt%20Charts.pdf



http://bestpractices.gsu.edu/
http://www.prekindergartenprepares.com/educators.php
http://www.prekindergartenprepares.com/educators.php
http://www.prekindergartenprepares.com/educators.php
http://csefel.vanderbilt.edu/
http://www4.esc13.net/ec/ppcd/
http://www4.esc13.net/ec/ppcd/
http://csefel.vanderbilt.edu/resources/strategies.html
http://csefel.vanderbilt.edu/resources/strategies.html
http://csefel.vanderbilt.edu/resources/strategies.html
http://www.esc20.net/default.aspx?name=ci_se.PPCD.Resources
http://www.esc20.net/default.aspx?name=ci_se.PPCD.Resources
http://www.esc20.net/default.aspx?name=ci_se.PPCD.Resources
http://www.esc20.net/default.aspx?name=ci_se.PPCD.Resources
http://www.esc20.net/default.aspx?name=ci_se.PPCD.Resources
https://www.region10.org/preschool-services/information/ppcd-preschool-program-for-children-with-disabilities/
https://www.region10.org/preschool-services/information/ppcd-preschool-program-for-children-with-disabilities/
https://www.region10.org/preschool-services/information/ppcd-preschool-program-for-children-with-disabilities/
https://www.region10.org/preschool-services/information/ppcd-preschool-program-for-children-with-disabilities/
https://www.region10.org/preschool-services/information/ppcd-preschool-program-for-children-with-disabilities/
https://www.region10.org/preschool-services/information/ppcd-preschool-program-for-children-with-disabilities/
http://www.esc1.net/Page/853
http://www.bisd.us/curriculum/02_elementary/Early%20Childhood/PreK%20Website%20Documents/PK%20Scope%20and%20Sequence%202013-2014.pdf
http://www.bisd.us/curriculum/02_elementary/Early%20Childhood/PreK%20Website%20Documents/PK%20Scope%20and%20Sequence%202013-2014.pdf
http://www.bisd.us/curriculum/02_elementary/Early%20Childhood/PreK%20Website%20Documents/PK%20Scope%20and%20Sequence%202013-2014.pdf
http://www.bisd.us/curriculum/02_elementary/Early%20Childhood/PreK%20Website%20Documents/PK%20Scope%20and%20Sequence%202013-2014.pdf
http://www.bisd.us/curriculum/Old%20Files/Downloads/Frameworks/Elementary/Math%20Curriculum%20Frameworks%202003-04/FW%20PK%20Scope%20and%20Sequence%20%26%20Alignment%20Charts.pdf
http://www.bisd.us/curriculum/Old%20Files/Downloads/Frameworks/Elementary/Math%20Curriculum%20Frameworks%202003-04/FW%20PK%20Scope%20and%20Sequence%20%26%20Alignment%20Charts.pdf
http://www.bisd.us/curriculum/Old%20Files/Downloads/Frameworks/Elementary/Math%20Curriculum%20Frameworks%202003-04/FW%20PK%20Scope%20and%20Sequence%20%26%20Alignment%20Charts.pdf
http://www.bisd.us/curriculum/Old%20Files/Downloads/Frameworks/Elementary/Math%20Curriculum%20Frameworks%202003-04/FW%20PK%20Scope%20and%20Sequence%20%26%20Alignment%20Charts.pdf
http://www.bisd.us/curriculum/Old%20Files/Downloads/Frameworks/Elementary/Math%20Curriculum%20Frameworks%202003-04/FW%20PK%20Scope%20and%20Sequence%20%26%20Alignment%20Charts.pdf
http://www.bisd.us/curriculum/Old%20Files/Downloads/Frameworks/Elementary/Math%20Curriculum%20Frameworks%202003-04/FW%20PK%20Scope%20and%20Sequence%20%26%20Alignment%20Charts.pdf
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Additional Resources
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Do Not Enter

1

OONOT

Imight see a sign like this: l_l e

This sign means don't go in.

1}

I might see this sign on a door or a gate.

(-1 ¥

If Esee this sign, Bwill not go inside.

3

There may be something dangerous inside.

e A

It is important to read and think about signs.

Survtva; Signs

Autism & POD: Safety Copyright C2002 LinguiSystems.Inc.




Running in the Hall

e

Iwalk in the hallway at school.

Other people walk in the hallway too.

Iwill try not to run in the hallway.

I might fall or bump someone.

.

Falling might hurt me.

I will try to walk in the hallway.

Schoo!
-Autism & POD: Safety

Copyright C>2002 LinguiSystems,Inc.




