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Defi nit ions 
 
 
 
 
 

The Texas Educat ion Agency pr ovides a def init ion of  ECSE as f ollows: 
 

 

Early Childhood Special Education  (ECSE) 

Eligible children  wit h disabili t ies, ages 3-21, are ent it led t o re ceive a 

f ree  and appropr iat e public educat ion (FAPE) under  t he In dividuals wit h 

Disabili t ies Act  (I DEA). 

I n Texas, school dist r ict  Pre school Progr ams f or  Children  wit h 

Disabili t ies (ECSE) provide special educat ion and re lat ed ser vices f or 

eligible children  wit h disabili t ies ages t hree  t hr ough f ive. 

ECSE re f ers  t o t he ser vices provided by t he school dist r ict , not  t o t he 

place where t hey are provided. Eligible children  may r eceive ECSE 

ser vices in var iet y sett ings such as pre-kinder gar t en, resour ce, and 

self -cont ained classrooms or in communit y sett ings such as Head St art 

and pre-school. 
 

 
 

ECSE Unit  
B.I .S.D. has cr eat ed t he òECSE Unitó as an inst ruct ional sett ing f or  

st udent s whose FAPE cannot  be provided pr imar ily in t he re gular 

sett ing.  St udent s based out  of  ECSE unit s require  inst ruct ion f ocused 

pr imar ily on lear ning f unct ional skill s and/or  pre-re quisit e skills t o 

academics. As st udent s begin t o learn and mat ure,  many will increase 

part icipat ion in t he general  educat ion sett ing. Our  goal is t o cont inually 

move st udent s int o mainst ream sett ings, least  re st r ict ive placement s. 
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Disabili t ies 
 
 
 
 

 

The child bet ween t he ages of  3 t hrough 21 must  meet  t he cr it er ia f or 

one or  more of  t he disabili t y cat egor ies list ed below t o be eligible f or 

special educat ion ser vices: 
 

Audit ory  I mpair ment  (f rom bir t h) 

Aut ism 

Deaf  Blindness (f rom bir t h) 
Emot ional Dist urba nce 

Int ellect ual Disabilit ies 

Mult iple Disabilit ies 

Non Cat egor ical Ear ly Childhood (ages 3 t o 5)  

Or t hopedic I mpair ment  Ot her  

Healt h I mpair ment  Specif ic 

Learning Disabilit y Speech or  

Language I mpair ment  Traumat ic 

Brain Inj ury  

Visual I mpair ed 
 

 
 
 
 

Non- cat egoric al Early  Child hood (NCEC): 
 

Under  t he In dividual wit h Disabili t ies Act  (I DEA), younger  st udents 

(ages 3-9) may be eligible f or  special educat ion and re lat ed ser vices 

under  a broader  disabili t y cat egory  called òDevelopment al Delay.ó 

St at es can choose what  t o call t his general  cat egory, how t hey def ine 

it , and what  age range it  applies. 
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I n Texas, t his cat egory  is called òNon-Cat egor ical Ear ly Childhood 

(NCEC)ó. I t  is f or  st udent s aged 3-5 who have general  delays in t heir 

physical, cognit ive, communicat ion, social, emot ional, or  adapt ive 

development ; and who, because of  t hese delays, need special educat ion 

and re lat ed ser vices. I n Texas, a child bet ween t he ages of  3-5 may be 

descr ibed as òNCECó if  he or  she has been diagnosed as having one of 

t he f ollowing: 
 

 
 
 

Å Int ellect ual Disabili ty ,  

Å Emot ional Dist urba nce,  

Å Specif ic Lear ning Disability ,  or  

Å Aut ism. 
 

 
 
 

A det er minat ion of  NCEC must  comply wit h cr it er ia set  f or t h in f ederal 

and st at e law as descr ibed in t he Non-cat egor ical Ear ly Childhood 

f ramework of  t he  Legal Fr amework  f or  t he Child-Cent ere d Pr ocess 

Educat ion Ser vice Cent er  Region 18. For  more inf ormat ion on eligibili t y, 

please visit   Texas Pro j ect  Fir st . 
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http://www.texasprojectfirst.org/DiagnosisVSDisability.html


Educat ional Placement  Opt ions f or  St udent s wit h Special 

Educat ion Disabili t ies,  Age 3 t o 5 ye ars  of age 
 

 
 
 
 

I n accordance wit h t he I DEA all st udent s in t he Brownsvill e 

In dependent  School Dist r ict  who qualif y f or  Special Educat ion are 

ser ved in t he least  res t r ict ive environment  wit h t heir  non-disabled 

peers. Placement  decisions are made on an individual case-by-case basis. 

St udent s who are  classif ied wit h special educat ion disabili t ies and/or 

ot her  st udent s whose needs warra nt  special pr ogramming may be 

educat ed in any combinat ion of  inst ruct ional placement s. These 

combinat ions may include: 
 
 

Å General  educat ion classes. 

o Academic support  provided by General  Ed. Teacher  and/or  

ECSE Unit  st af f  (inclusion). 

Å ECSE Unit  Classes 

o Foundat ional skills and pre-re quisit e academic skill s t aught  by 

Special Educat ion Teacher  and ECSE Unit  st aff . 
 

 
 
 
 

Academic 
support 

pro vided by 
classroom 
teacher.  

 

Academic 
support 

pro vided by 
ECSE  sel f 
cont ained 
unit  staff  

 

 
 
 
 
 

Å Any combinat ion of  th e above ment ioned (ECSE Unit  and 

General Ed. Classes) are  dic tat ed by Least  Rest ric t ive 

Enviro nment  f or  each indivi dual st udent . 
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Goal of t he ECSE Pr ogr am 
 

 
 

The pr imary  goal of B.I .S.D. ECSE unit  placement is  t o 

f acil it at e t he inclusion of  st udent s in t he gener al 

educat ion sett ing t o t he maximum ext ent possible. 

Å It  is r ecommended t hat  ECSE st udentõs lengt h of  day 

(half d ay / f ull day) mir ror t he gener al educat ion 

sett ing. 

Å Grade level should be det er mined in accor dance t o 

age for EE (3 year s), PK (4 year s), and Kinder (5  

year s). Grade level placement should fo llow PEI MS 

Guidelines. 

Å I t is recommended t hat  t her apy be given in t he 

gener al educat ion sett ing as deemed appropr iat e t o 

t he st udentõs I EP 
 

 
 

o It is t heref or e t he re sponsibility  f or all  involved t o justi f y t he 

amount  of  t ime t he st udent remains in t he ECSE unit s ett  
 
 
 
 

Think 
 

 
 
 

21  
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In clusion 

IS  

In clusion is 

NOT  

 
 

Children with  special needs having 

access t o t he general curricu lum with  

age-appropriate  peers. 
 

 
 
 
 
 
 
 

Exte nsive collaborati on between general 

educat ion and special educat ion st aff . 
 
 
 
 
 
 
 
 

Special educat ion operati ng as a support 

system f or  general educat ion. 
 
 
 
 

Inclu ded in t he st udentõs daily schedule. 
 
 
 
 

Suff icient s upport  so t hat each t eacher 

and each st udent  f eels successf ul. 
 

 
 
 
 
 
 
 
 
 

Done in a planned t hought f ul, purposef ul 

way 

Putti ng st udents  into  general educat ion 

classrooms wit hout su pport.  
 

 
 
 
 
 
 
 
 
 

An aide f or every  special needs child. 
 

 
 
 
 
 
 
 
 
 

Ig nori ng t he unique educat ional needs 

of  any child. 
 
 
 
 

Having stu dent s show up in a general 

educat ion setti ng randomly 
 
 

Everyone lear ning t he same t hing, at  t he 

same t ime, in t he same way. 
 

 
 
 
 
 
 
 
 
 

Cutti ng back on special educat ion 

serv ices. 
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PPCD 9  

Ten Tips f or Special Educat or s 
 
 

Collaborat e, communicate  and promote t he partic ipati on of s t udents  wit h 

disabilit ies in t he inclusive cla ssroom 

1.  Visit  t he re gular  classr oom 
Measur e stu dent  pr ogr ess and par ti cipati on in t he gener al educati on classr oom. 

Your  lesson modifi cati ons, adaptati ons, and lear ning goals will be mor e meaningfu l. 

2.  Def ine r oles and expectat ions.  
Go to classr oom tea chers  and explain your  r ole and how you can help. Specify  what  

you will need to i ncr ease stu dent  par ti cipati on. Discuss discipline and behavior 

expectati ons. 

3.  Use t he exper t ise of  ot her s.  
Do not waste  ti me r esear ching conte nt a r eas.  Solicit the  classr oom tea cherõs 

par ti cipati on. Ask f or  t he syllabus, lear ning obj ecti ves, out come sta ndar ds, r ubr ics 

and any ot her  cont ent  inf or mat ion. 

4.  Develop a r appor t w it h ot her s.  
Talk with t eammates  and administ r at or s in per son. Encour age ot hers  to  voice 

concer ns, hopes, and f ear s. 

5.  Wat ch your language 
Teamwork ste ms f r om good communicati on.  Use peopleõs f ir st language.  Avoid 

acr onyms or  language specific  to y our  fie ld. 

6.  I nvite  stu dents  t o ARD meet ings.  
Stu dents who atte nd their  own meeti ngs under sta nd the ir  r ole and r esponsibilitie s. 

As stu dent s, f amily f r iends t eachers  and ot her  pr of essionals to  share t heir g oals 

and expectati ons with  t he stu dent.  

7.  Pr omote s t udent - t eacher re lat ionships.  
Br ag about  stu dent  st r engt hs. Tell classr oom tea cher s how st udents  can 

par ti cipate.  Never apologize f or  placing a stu dent  in a gener al class or  pr omise 

t hat  a stu dent  will ònot  be a bot her.ó 

8.  Use fr iends as natu r al suppor t s.  
Let  peer s walk t oget her  bet ween classes, pr ogr am communicati on devices and 

assist  at  lunch 

9. Super vise classroom aides. 

Give para-pr of essionals explicit  inst r ucti ons. Out line duties in  detai l. Always 

f ollow up and monit or  how t hings are going in t he classr oom. 

10.  Pr omote ac t ive, experi ent ial l ear ning 
Alt er nati ve met hods encour age acti ve learning f or  all stu dent s. Assist  classr oom 

tea cher s plan cooper ati ve lear ning groups, lear ning cente r s, and pr oj ect  based 

lessons. 
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Frequent ly Asked Questi ons:  
 
 

Who is u lti mate ly r esponsible f or  t he instru cti on and safety  of  t he stu dent s? The main 

r esponsibility  lies wit h the  super vising te acher , both  in and out  of  the  classr oom. Ther ef or e, it 

is ver y impor ta nt  t hat  t he super vising tea cher  t r ain and take  t he ti me dur ing t he day to  r eview 

the  daily r outi nes and r esponsibilities  with  t he par apr of essional. Time should be built i nto t he 

schedule on a daily basis f or  tea cher  t o r eview stu dent  success and fai lur e wit h the 

par apr of essionals who have wor ked with  st udent s. 
 

 

What  are  t he re sponsibilities  of t he par apr ofe ssional whose assignment  is a one- t o- one? 

The tea cher  should always deliver i nst r uct ion; however,  the  par apr of essional can pr ovide the 

stu dent  with  r e-tea ching and r einf or cement  of  the  skills taught.  See the  document  on use of 

one-t o-one par apr of essionals f or  mor e complete  list  of  dutie s. 
 

 

Who is in  charge  of  discipline? The tea cher  is in contr ol of  t he class. However,  the 

par apr of essional may help stu dents  stay  on ta sk by moving nearer to t hem or  quiet ly redire cti ng 

inappr opr iate  behavior . Par apr of essionals may assist  with point  or  check sheets  and may assist 

in deliver ing positi ve r einf or cement.  
 

 

How do par apr ofe ssionals interru pt  te achers  duri ng whole class instru cti on? Dur ing whole 

class inst r ucti on, t he classr oom t eacher  is t eaching and t he par apr of essional is in a suppor ti ve 

r ole. The par apr of essional can r aise his/ her  hand, ask a quest ion, or  ask quest ions f or  a stu dent 

if t he inst r ucti on is not  clear . I nt er r upti ons should be done in a way t hat  t hey do not  int er r upt 

the  f low of  inst r ucti on. 
 

 

Can a par apr ofe ssional re view the stu dentõs I EP? Yes, par apr ofe ssionals can r eview the 

stu dent  I EP along with the  super vising te acher . The super vising tea cher  must  r emind the 

par apr of essional t hat  any inf or mati on discussed will be st r ict ly confi dential  and r emain in t he 

classr oom. 
 

 

Who will communicate  with  pare nt s? The super vising tea cher  is r esponsible to ha ndle par ent 

concer ns. The re sponsibility  of  the  par apr ofe ssional is to dir ect  par ents  back to t he tea cher . 

Please donõt expect y our  par apr of essional to convey impor ta nt  inf or mat ion to par ent s, to handle 

concer ns, or  t o inf orm par ents  of  pr oblems. 
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ECSE Cri t ical Element s 
 

 
 
 
 

School: Teacher:  Date:  
 

 

 1.  Schedules 

Yes No Develop and post  daily schedules in a f or mat understandable by 

all st udents in t he classroom (wor ds, pictu res, P.E.C.S., 

Boardmaker, number s, combinat ion) t hat ident if y t imes and 

act ivit y block per iods. 
Yes No Sta f f  schedules (All sta f f  should wor k wit h all stu dents dur ing 

t he course of  t he week.) 
Yes No Evidence exist s t hat sc hedules are used daily 

 2.  I ndividual Work Syst ems 

Yes No Develop and use work syst ems f or each st udent t o encourage 

independent work  act ivit y.  All  act ivities should fo cus on a task 

analysis sequence wor king f r om lef t  to  ri ght t o tra in 

consiste nt ly across work cente r s and classrooms. 
Yes No Evidence exists  t hat time  is allott ed in t he daily schedule f or 

wor k systems t o be used. 
 3.  Communicat ion Syst ems 

Yes No Ensure t hat every  stu dent  has a way to  communicate basic 

desires  and needs (may include verbal, picture board, or 

assist ive te chnology device) . 
Yes No Large gr oup inst ruct ion is modif ied t o allow parti cipat ion of  each 

stu dent  using t he communicat ion system most appropr iate to  t he 

stu dent.  
 4.  Room Arr angement  

Yes No Classroom f urn it ure is arra nged in such a way t o clear ly def ine 

classroom inst r uct ional ar eas. 
Yes No Def ine areas ex ist  f or:  
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 Å Direct teac her  instruct ion f or individuals and small 

group 

Å Wor k/ Learn ing Centers f or i ndependent stu dent  

wor k 

Å Large Groups 
Yes No Materials  are labeled f or easy accessibility  at st udent  eye level. 
Yes No Classroom is neat ly ar r anged so t hat  stu dent can assume some 

responsibilit y f or  materia ls and to  allow f or  student 

independence. 
 5.  Classr oom /  Behavior  Management  Syst em:  

Yes No Rules and consequences are post ed using visual r epresentati on 

pair ed wit h wr itt en wor d 
Yes No Behavior management strateg ies are developmentally  age 

appropr iate.  

(Behavior Data Sheets)  
 6.  Lesson Plans 

Yes No Daily Lesson Plans exist  
Yes No Teachers should incor porate t he goals and objectiv es on t he 

IEPs int o lessons 
Yes No Teacher s and parapr of essionals must  incorporate te chnology 

whenever  possible into  t he lessons being taught. ( i.e. Smart  

Boards, Hatch  computers,   etc .) 
 7.  Data Collect ion f or Stu dent Progress Toward I EP 

Goals/ Obje ct ives:  

Yes No The tea cher ke eps data collect ion on t he st udent  pr ogress. 

Å Data Collect ion Sheets  

Å Anecdotal Note s/ Records 

Å IEPplus Objective  Wor ksheet  

Å Ot her  
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Not Somewhat Clearly 
Evident  Evident 

 

Center Development 

Preschool Program for Children with Disabilities 
Teacher: 

Campus: 

Date: 

District: 

 
 
 

Descr iptors Rating Scale 

Organization &  Structure Not Somewhat Clearly 
Evident Evident 

Ǐ  1.  Centers are clearly defined with shelving, 

physical and/or visual boundaries 

Ǐ  2.  Shelving is low enough to allow for a clear 

view of all centers from any location 

Ǐ  3.   Centers are named in terms that children 

might understand 

1 2 3 4 5 

 
1 2 3 4 5 

 
1 2 3 4 5 

Ǐ  4.   Centers provide for cozy and hard places 1 2 3 4 5 

Ǐ  5.   Centers include at least 4 of the following: 1 2 3 4 5 

Blocks 

Toys 

Library 

Art 

Sand/Water 

House 

Writing 

Music 

 

 

Materials 
 

Ǐ 6.  Literacy materials (reading and writing) 

are integrated throughout centers 

1 2 3 4 5 

Ǐ 7.  Variety of materials in each center 1 2 3 4 5 

Ǐ 8.  Multiples of high interest materials 1 2 3 4 5 

Ǐ 9.  Materials are open-ended 1 2 3 4 5 

Ǐ  10. Materials reflect children interest 1 2 3 4 5 

Ǐ  11. Materials reflect children cultures/families 1 2 3 4 5 

Ǐ  12. Materials are organized in containers 1 2 3 4 5 

Ǐ  13. Materials/shelves are clearly labeled 1 2 3 4 5 

Ǐ  14. Authentic materials are included 1 2 3 4 5 

Ǐ  15. Materials are changed to promote novelty 1 2 3 4 5 
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Å Visual Dir ect ions 

Å Clean Up Ar ea 

Å Easel 

Å Dr ying Ar ea 

Å Books and Arts  Caddy 

Å Paper  

Á  8.5 by 11 

Á  11 by 17 

Á  Butcher  Paper  

Á  Craft  Paper  

Á  Text ur ed Paper  

Á  Card  St ock 

Á  Tissue Paper  

Å Dr awing I nstr ument s 

Á  Mar kers  

Á  Crayons 

Á  Chalk 

Ar t Cent er  

Á  Paints  (Finger  & Br ush) 

Á  Colored Wat er  

Á  Sponge St amps 

Á  Rollers  

Å Examples of  Art  

Å Smocks 

Å Chenille St icks 

Å Clay 

Å Wicki St icks 

Å Hole Punchers  

Å Yarn 

Å Glue / Paste  / Tape 

Å Paper  Bags / Plat es 

Å Cups 

Å St encils 

Å Popsicle St icks 

Å Chip Can 

Å Marb les 

Å Str aws 



 

Toy Cent er  

Manipulat ives 
 
 
 
 

Å Books 

Å Lacing 

Å I nterl ocking beads / S hapes 

Å Stack ing Toy /  Blocks 

Å Tr anspor t at ion Toys 

Å Legos 

Å Balls 

Å Nuts and Bolts  

Å Mr. / Mr s. Pota t o Head 

Å Animals 

Å Peg Boar ds 

Å Ji g wit h Shapes 

Å Dalls / Dr essing 

Å Chain Links 

Å Puppets  

Å Sorti ng Toys 

Å Plastic  / Magnet ic Letters or Numbers  
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Senses Cent er  

Science /  Mat h Explorati ons 
 
 

Å Hand Lens 

Å Cott on Bolls 

Å Sponges 

Å Sand Paper  

Å Apples Oranges 

Å Lemons 

Å Salt  

Å Sugar 

Å Pickles 

Å Musical I nst r uments  

Å Books 

Å Tape Recorder and Tapes 

Å Language Mast er  

Å Camera 

Å Scale to  Weigh 

Å Balance 

Å Measur ing Tools 

Å Magnetic Numbers  

Å Shapes 
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ousekeeping 

Block Work shop 
 
 

Å Language:  List ening / S peaking /  Shari ng ideas /  mat h 

Å Blocks 

Å Clock 

Å Tools / Tool Box 

Å Telephone 

Å Measur ing Tools 

Å File Folder s / Pencils 

Å Wooden Cars / S t reet Sig ns 

Å Doll House / Cast le / Barn 

Å Plastic Animals / Puppets  

Å Computer wi t h Pr inter  

Å Wor k Tables 

Å Books 

Å Print Awareness /  Writi ng /  Technology /  Fine Mot or  
 
 
 
 

Sand Wat er Cent er  
 
 

Å Measur ing Cups /  Spoons / S patul as 

Å Rice / Beans / Sand 

Å Toys (all sizes and textures)  

Å Buckets  / S hovels 

Å Contai ners all s izes 

Å Blocks / Legos 

Å Zi ploc Bags 

Å I ce Cube Tr ays 

Å Books in a Bucket  

Å Umbr ella 

Å Beach Chair  
 
 
 
 
 
 

H 
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Å St ove 

Å Ref rigera t or  

Å Vacuum Cleaner  

Å Duster  

Å Register  

Å Magnetic Letters  

Å Sink 

Å Dishes 

Dr amatic Play 

Theatre  

Å Place sett ings /  Placemats 

Å Play Food /  Canned Goods 

Å Ute nsils, Plates, Cups, Measur ing Cups 

Å Pots  and Pans 

Å Cookie Cutters  

Å Play-dough 

Å Tables / Chair s 

Å Rolling Pin 

Å Hutch  

Å Phone 

Å Kitc hen Timer  

Å Broom /  Mop 

Å Kitc hen Towels /  Sponges 

Å Dish Soap 

Å Play Wi ndow 

Å Mir r or  

Å Cookbook 

Å Calendar 

Å Aprons 

Å Feather  Boas 

Å Dress-up Clot hes 

Å Puppets  

Å Hats  
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er  

Writ ing Cent er  
 
 
 
 

Å Dry E r ase Boards 

Å Chalkboards 

Å Crayons 

Å Mark er s 

Å Pencils 

Å Tongs 

Å Cott on Balls 

Å Clot hes Pins 

Å Clay 

Å Play-dough 

Å Magnetic Letters  

Å Cookie Sheet s 

Å Diff erent Types of  Pap 

Å Books 

Å Poems 

Å I nvitat ions 

Å Envelopes 

Å Tape Recorder s 

Å Rubber St amps and I nks 

Å Paper Clips 

Å I ndex Cards 
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Reading Cent er  

Library  
 
 
 
 

Å Books! Books! Books! 

Å Class-made books 

Å Child-made books 

Å Magazines 

Å Pillow / Cushions 

Å Posters  

Å Puppets  

Å Prop boxes 

Å Pr op bags 

Å Masks 

Å Play glasses 

Å Alphabets  

Å Stu ff ed Animals 

Å Lar ge Rug 
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Physical St ructu re 
 
 

Physical st r uctu re is t he way in which we set  up and 

organize t he s t udentõs physical envir onment.  
 
 

Å Tables 

Å Desks 

Å Baskets  

Å Bookshelves 

Å Color ed Masking Tape 

Å Carpets  

Å Par tit ions 

Å Easels 

Å Fil ing Cabinets  

 

 
 
 
 
 
 
 
 
 
 
 

Clear  Physical boundar ies defi ne classr oom 

spaces and visually t ell a stu dent:  

What  is t o occur  in each ar ea- 

Where  each ar ea begins and ends- 

How t o get  to  a specific  ar ea by the  most 

dir ect  r oute  
 

 
 
 

Physical St ructu re Components  
 
 

Å Locat ion 

Á Classroom 

Á Playground 

Á Hallway 

Á Cubby 

Á Etc.  
 
 

Å Design / Layout  

Á Clear vis ual and physical boundaries  

Á Minimize visual and audit or y distra ct ions 

Á Develop instruc t ional, independent and rec/le isure 

areas 

Á Or ganizat ion 
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Tra nsit ion Mar kers  
o Signals t hat it  is t ime t o òcheck your 

scheduleó 

o Leads t o f uture  independence 

o Powerf ul visual t ool 

o Can be simple (colored  car d) 

o Can be complex ( r ef lect stu dentõs interest)  
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Visual Schedules 
 
 

Visual Schedules are importa nt  because t hey:  

Å Help with  sequent ial memor y and or ganizat ion of  time  

Å Assist wi t h language comprehension pr oblems to  

understa nd what is expect ed of  t hem. 

Å Reduce t he possible occurre nce of  challenging behavior s, 

by providing t he structure f or t he stu dent t o or ganize 

and pr edict  daily and weekly events.  

Å Clari f y t hat  act ivities happen wit hin a specif ic t ime 

per iod.(ex. Understa nding t hat òbreak timeó is coming but 

after òwor k t imeó), and also alert t he stu dent  of  any 

changes t hat  might occur.  

Å Assist t he st udent  in tra nsit ioning independently  

between act ivities  and envir onment  by tell ing t hem where  

t hey are  to  go next.  

Å I ncorpor ate  social inte r act ion. 

Å Are based on òTo Doó / òDoneó or  òFirst / Thenó 

Å PROMOT E IN DEPENDENCE 
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Visual St r uct ured Lear ning Act ivit ies 
 
 

Work  Syst ems 
 
 

I ndividual Wor k Syst ems provide a s yst ematic  way to  re ceive a nd 

understa nd inf ormat ion.  
 
 

Wor k Syst ems answer :  
 
 

1.  What  wor k needs to be done? 

Use cont ainer s t o visually def ine t he wor k it ems 
 
 

2.  How much work  do I need to do? 

Help t he st udent  be more  product ive by letti ng him know how 

much work  he needs to  do. 
 
 

3.  What  should I do with my work when I õm f inished? 

Establish a r outi ne f or f inished work.  
 
 

4.  What  should I  do next?  

Off er a trans it ion to  whatõs next on t he schedule or  in t he 

r outi ne. 
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Social Ski lls 
 
 
 
 

Goals of  Social Skills Tra ining 
1.  Help stu dent s to  establish a new set of 

r esponses t o social situat ions. 

2. Teach st udents  how to  int egrate t heir  

behaviors with  ot hers in t he envir onment.  

3. Enable t he st udents to  generalize t he social 

skills outs ide of  t he classroom 

4. Help t he st udent t o change t heir behavior 

to  f it t he envir onment  
 
 
 
 
 
 

 

Social Skill 

Lesson Components  
1. Object ive 6.  Pract icing 

2. Rat ional 7.  Coaching 

3. Modeling 8.  Feedback 

4. Role Play 9.Generalizati on 

5. Rehear sal 

 
 

Thought s on Social Skills 
1.  Social Skills should be purposef ully 

inf used int o exist ing curr iculum in ever y 

class of  each day. 

2. Social Skills  instr uct ion is not  an 

abandonment of  subject area BUT an 

enhancement  to  learn ing. 

3. Social Skills  are t he interac t ions t hat 

shape human relat ionships and are t he 

f oundat ion f or successf ul l iving. 

4. Social Skills  should f ocus on each 

stu dent individual need. 
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Social St or ies 

www.thegraycent er.org  

A social st or y is written acc ording t o specif ic guidelines. These guidelines assist a  parent 

or prof essional in gatheri ng needed inf ormat ion and developing an eff ect ive social st ory. 

The l ist  of basic guidelines is as f ollows: 

1. Communicate  desir ed behaviors in  a posit ive way. 

2. Write at or  slight ly below a st udentõs reading comprehension level. 

3. Descri be who, what, w hen, where, and why. 

4. òWr ite -in r ealityó: Ment ion var iat ion in r out ine. 

5. Consider  using òwhó questions as titl es or subtitles.  

6. Write f r om a f ir st  per son perspect ive, as t hough t he stu dent is  descr ibing an event.  

7. Use te r ms like òsometimesó and òusuallyó. For ex. òArt  is usually on Tuesdayõs at 2:00 

oõclock.ó 
 
 

Ridi ng in a Bus 
o Dur ing t he week, I  usually  go t o school. 

o Sometimes I  r ide a bus t o school 

o Sometimes I  r ide in a bus t o go home f r om school 

o When it is t ime t o r ide t he bus, I  usually walk t o t he 

bus and go t o a seat in t he bus and sit  down. 

o I t is impor t ant  t o sit quietl y on t he bus. The bus 

dr iver  will  be happy because it is quiet  on t he bus. 

o I  can look at t he t hings out side t he window. 

o Riding in a bus can be a lot of  f un. 

Back to  School 
o Duri ng summer  vacat ion, my schedule has been differe nt  tha n my usual 

school schedule. Now t hat  school is sta r t ing I  will need t o get u sed t o 

a school schedule again. This is okay. 

o Going back t o school af t er  summer  vacat ion can be scary.  I  will go t o a 

differe nt  classr oom and have a differe nt  t eacher  t han I  did  last  year . 

o Some of th e st udent s in my class may be diffe r ent . Some of th e 

st udent s may be th e same. This is okay. 

o I  will be in a differ ent  gr ade th an last  year . I  will learn new th ings. 

My t eacher  will pr obably have new rules. I  will t ry  t o lear n and obey 

th e new ru les. 

o I  will probably have a new schedule, differe nt  books and a differ ent 

desk. This is okay. 

o I  will t ry  t o lear n new t hings and have fun  at school. 
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Social St or ies 

Pr esenti ng a Social St ory 
 
 

1. When int roducing a social st ory, sit t o t he side and slightly behind t he st udent.  
 

2. Explain what t he st ory is about.  
 

3. Check f or compr ehension 
 

4. Use visual cues to  establish review  of  t he st ory.  
 

5. Af ter master,  t he st ory  may be re -written to  help t he stu dent gene ralize to  ot her 

setti ngs or s it uat ions. 
 
 

Quest ions to Eva luate S ocial St or ies 
 
 

1. What st udent behavior was t he st ory designed t o address? 
 

2. What does t he social st ory direct t he stu dent t o do? 
 

3. How many direc t ives were given? 
 

4. Was t he direct ive positive  (ex. It  t old t he stu dent w hat TO do rat her t han what  

NOT to  do)? 
 
 

5. How many descr iptive stat ements were used? 
 

6. Were suggest ions made t oo change or rev ise? 
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Power Car d St r at egy 

Power Car ds 

The Power Card Strat egy is a way to  use a childõs special 

interest to  motiv ate c hildren and yout h. Since many 

children wit h Asperger Sy ndrome and Autism  te nd t o have 

highly developed special interests, t his st r ategy  is 

especially benef icial f or t his populat ion 
 

Br ief ly t he Power Card St r at egy is a visual aid t hat 

incor porat es t he childõs special inte rest to  t each 

appropr iate  social interact ions, including routi nes, behavior 

expecta t ions, t he meaning of  language and t he hidden 

curricul um.  It  is eff ect ive because it takes i nt o account 

t he unique charact eristics  of  childr en and yout h wit h 

Asperger Sy ndrome and Aut ism. 
 

The Power card strat egy consists  of t wo par ts:  

1.  A brief  scenar io or c haracter  sket ch descri bing how t he 

hero solves a problem. 

2. The Power Card which r ecaps how t he child can use t he 

same strategy t o solve a similar  problem. 
 

 
 

 
 
 

For  example, Nancy, a nine-year  old girl  wit h a diagnosis of  Aut ism has a great 

deal of diffi cult y when she loses a game. This behavior was demonst r at ed in a 

varie t y of sit uat ions at  school as well as at  home. The f ollowing scenario  was 

creat ed f eat uri ng th e Power -Puff  Gir ls, Nancyõs special i nt erest . 

The Power - Puff  Gir ls Play a Game 

By Kath eri ne Keeling 

The Power -Puff  Gir ls like t o play games. Somet imes th ey win th e 

A laminat ed POWER CARD 

wit h th e st eps t o p lay a game 

like th e Power - Puff  Gir ls was 

also developed.  This card 

consist ed of th e th ree  st eps 

list ed in th e scenario  and a 

pict ure  of th e Power - Puff 

Gir ls.  

game. When th ey win games th e Power  Puff Gir ls feel  happy. They might 

smile, give each oth er  a high fi ve or  say òyeah!ó But  somet imes th ey lose th e 

game. When t hey lose games th e Power -Puff  Gir ls might  not feel  happy. They 

might  ta ke a deep breath , say ògood j obó t o th eir  frie nd or  say òmaybe next 

t ime.ó 

 
The Power -Puff  Gir ls want  òevery one t o have fun  playing games. They want 

you t o r emember  t hese th r ee th ings when playing games The Power -Puff  way: 

1. Games should be fun  f or e very one. 

2. If  you win a game; smile, give a high- fi ve, or  say òYea!ó 

3. If  you lose a game you can: t ake a deep breat h and say òGood J obó t o your  

Sensory I fdri nadsor  say òMaybe Next  Time.ó 
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St ra t egies t o Help St udent s Focus 
 
 

The f ollowing mat er ials m ay be used t o help stu dent s pay 

att ent ion, calm  down, or  incre ase energy levels.  It  is 

impor ta nt t o address sensory needs bef or e expect ing 

childr en to w ork  or  pay att ent ion.  Having ca lm and 

att entive s ensory s yst ems will  help promote opt imal 

lear ning in children.  
 
 

Å Medium Ther apy / Gymnastic  Balls to  sit  on while 

work ing or r elaxing 

Å Relax ing, Medita t ive Music t o promote ca lmness 

(natur al sounds, Yanni, etcé) 

Å Uplif it ing, yet r elaxing music t o promote 

atte ntive ness (Enya, Riverdance) 

Å Large s ensory bins f illed w ith ma car oni, r ice wat er ,  

sand, c or nst arc h, etcé. . (Children can f eel, pour 

scoop, dig, etcé.) 

Å Eye- catc hing lamps/l ights  (lava, disco, r ope lighti ng, 

holiday li ghts, et cé) 

Å Batt er y or  plug in massager s:  many heat  and t act ile 

variet ies available everywhere 

Å Play- dough,  silly  putt y,  gak,  nont oxic shaving cre am 

paint ing,  whip cr eam paint ing 

Å Slinkies,  koosh balls,  gak/s piat balls,  etcé 

Å Smell explorat ion:  aromat her apy oils and scented 

lot ions, spices 

Å Mot or  act ivit ies:  climbing, swinging, pushing, pulling, 

t hr owing, walking, jumping, r olli ng, crawl tu nnels 

Å Bean bags in rel axat ion ar eas 

Å Tent/ I ndividual ar eas (allows child to  r elax f r om 

st r essf ul sit uat ions) 

Å Weighed blankets  and body socks 
 
 

Creat ed by Nat asha M.  Pedret  
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Sensory Char t  
 
 

htt p: // www. aut isminspirat ion. com 
 
 

Using a  sensory Char t  
 
 

Somet imes when off ered a varie t y of  act ivity  opt ions, a child with  an ASD will 

become overwhelmed and will not be able to  make a choice. Addit ionally children 

with  ASDs generally have a diff icult  time try ing new t hings which results  in t heir 

repeati ng t he same act ivit y over and over again. This seems especially common 

with  sensory act ivities.  Using a sensory choice chart is  a f un way to  help a child 

who struggl es wit h making choices t o choose more easily and try  some new sensory 

act ivit ies. 
 
 

Our Sample Sensory Choice Chart  can be pri nted  and used as is or changed to  f it 

your needs. The chart is divided int o f our  cate gories:  Heavy Work, Touch, Or al 

and Calming. Under each  category are six act ivit ies. When you want a child to  use 

t he chart,  have him or  her r oll a dice and complete t he corre sponding activ ity 

under t he f irst column. Repeat by roll ing f or and completi ng one act ivity  fr om 

each column unt il f our act ivit ies have been complet ed (or as many as you want t he 

child do). 
 
 

You can modif y your c hart f or diff erent act ivit ies t o better a ddr ess t he needs of 

a part icular -child. Download a copy of  t he Blank Sensory Choice Chart a nd write  

in t he act ivit ies t hat y ou want t o use. You may also want to  laminate  your blank 

chart so t hat you can use a vis-à-vis to  write  in diff erent act ivit ies. Anot her 

opt ion is t o use t he sensory  pictures  and at t ach t hem with  Velcro  t o t he blank 

sensory choice chart.  You can t hen have t he child  r oll t he dice f or each column at 

t he beginning of  t he session and t hen place t he pictur es on a Velcro  str ip to  be 

f ollowed as a pict ure sc hedule. 
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The f ollowing are some addit ional sensory ideas not  included in t he sample chart 

t hat you can use t o create  your own sensory choice chart.  
 
 

Calming 

1. Listen to  CDõs or  ta pe re cording of  music t hat  is calming. Nature sound CDs 

also wor k gr eat fo r many childr en. 

2. Read a book. 

3. Go into  a te nt  or ot her dark, quiet  area f or 5 m inutes.  

4. Take several  deep, relaxi ng breat hs. 

5. Go into  a dark r oom and use light  up t oys. 

6. Use weighted  vest  as needed. Weighted  vest  should be removed as soon as 

child is calm. 

7. Use of  pressure  points t o calm child. 
 
 

Touch 

1. Finger paint  

2. Flour balloon f idget  

3. Fill t he sink up wit h water  and use water t oys. 

4. Fill a bucket  or bin with  sand, r ice or  beans and play in it with  hands or t oys. 

5. Wr ap in a sof t blanket.  
 
 

Or al 

1. Try t o keep a f eat her up in t he air  by blowing on it.  

2. Blow into  a recor der or  ot her  mouth  instrume nt.  

3. Make silly  sounds with  your  mout h. 

4. Sing a song 
 
 

Heavy Wor k 

1. Lay a ser ies of  hula-hoops on t he f loor.  Have t he child hop t o each one. 

2. Have t he child  play hop-scotc h. 

3. The use of  a mini-t r ampoline. 
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t  

Sensory Choice Chart  
Copyr ight  2006  by Aust ism I nspir ati on.  A ll r ight s r eserved 

Heavy Wor k Touch Or al Calming 

1 
 
 
 
 
 
 
 
 

 
2 

 
 
 
 
 
 
 
 

 
3 

 

 
 
 
 
 
 
 
 
 

4 
 
 
 
 
 
 
 
 

5 
 
 
 
 
 
 
 
 

6 
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Sensory Choice Chart  

Heavy Wor k Touch Or al Calming 

1 Take a st r et chy gr een band and do the 

f ollowing: (t his can be done on a t her apy 

ball or  while st anding). 

St r et ch it  in a hor izont al line, a ver t ical 

line, a diagnol line, t hen over  your  head. 

Put it  behind your  shoulder s (not  your 

neck) and st r et ch your  ar ms as f ar 

f or war d as t hey will go. Put it  under  the 

heel of y our  f oot  and st r et ch your  leg out 

as st r aight  as you can. Repeat  with  your 

oth er  leg. 

Take a wad of play- 

dough and make it  into 

a ball . Tur n the  ball 

into  a bowl using your 

thu mb and f inger s. 

When f inished, t ur n 

the  ball back into  a wad 

and put  it  in t he 

cont ainer  f or next 

t ime. 

Dr aw a òsheep penó 

with  f our  sides 

leaving an opening on 

one side to  r epr esent 

a gat e. Use st r aws 

to  move cott on balls 

f r om the  out side of 

the  òsheep penó to 

the  inside making 

sur e t hat  t he sheep 

pass th r ough the  

open gat e. 

Lie on t he 

f loor  and r elax 

while an adult 

r olls a ball  

over  you to 

pr ovide 

r elaxing deep 

pr essur e. 

 

 

2 Lie on your  st omach on a t her apy bail and 

walk out  on your  hands as f ar as you can 

go with out  f all ing off  the  ball t hen walk 

back. Repeat  5 t imes 

Take a f oam br ush and 

òpaintó your self.  Talk 

about  the  body par t 

th at  you ar e òpaint ingó. 

I s it  on t he left  or  the  

r ight?  I s it big or 

small?  et cé 

Use st r aws to  blow 

cott on balls f r om one 

side of  t he r oom to 

the  ot her . 

Sit  on t he 

f loor  and wok 

on a puzzle 

 

3 Using a mini-t r ampoline: Do 10 j umping 

jacks, or  j ump 10 t imes and clap with  each 

j ump. 

Use lot ion and massage 

into  t he hands, ar ms, 

and legs as t oler at ed. 

Use wor ds like lef t 

hand, r ight  hand, back 

and f r ont.  

Make a pict ur e by 

using a st r aw to  move 

dif f er ent  color ed 

pieces of  paper  into 

place on a blank piece 

of  paper . 

Cr awl th r ough 

a t unnel and 

r oll acr oss the  

r oom in it.  

 

4 Use a j ump r ope and j ump 10 t imes. Cr awl th r ough t he 

cat er pillar  tu nnel and 

do a geo-boar d act ivity 

or  a puzzle at  t he end. 

Blow bubbles Sit  or  lay down 

while an adult  

òsquishesó your  

ar ms and legs 

 

5 Use t he hippit y-hop: 
To j ump acr oss t he r oom and back. 
J ump f r om one end of  t he r oom to  the 

oth er  while going ar ound bowling pins. 

Put obje cts  in a bin of  

beans or  r ice and have 

the  stu dent  f ind t hem. 

Blow on a pinwheel to  

make it  go ar ound. 

Roll acr oss the  

f loor  or  a soft 

mat  in a body 

sock. 

 

6 Do the  medicine ball pass. St ar t  st anding 

close t oget her . With  each successful  

cat ch and th r ow, each per son t akes a 

st ep backwar d. Go f r om the  light est  ball 

to  the  heaviest  ball . 

Dr aw shapes, let t er s, 

number s, et céin shaving 

cr eam or  have someone 

dr aw shapes, let t er s, 

and number s on your  

back and ident ify  

th em. 

Eat  someth ing 

cr unchy or  

chewy. 



 

St r et ch your  legs and your ar ms. 
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Communicat ion St r ateg ies 
 

 
 

Communicat ion leads t o socializat ion leads t o posit ive behavior  
 
 
 
 
 

RECEPTIV E 

Communicat ion 
Å Schedules 

Å Wor k Syste ms 

Å Visual Cues 

Å Written Direc t ion 

Å Social St or ies 

Å Universal Sign f or  No 

Å Fir st / Then Board  

EXPRESSIV E 

Communicat ion 
Å Communicat ion Boards 

Å Sign Language 

Å Choice Boar ds 

Å Picture Ex change Communicat ion System 

Å Assistive  Technology Devices 

 
 
 
 
 
 

Types of  Communicat ion For ms 
 
 
 

Photos/Pictures 

True Object Based 
Icons 

(TOBI) 

 
 
Objects/Miniatures Words 

Line Drawings 

Voice Output 

Communication 

Aides (VOCA) 
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Comic St rip  Conversat ions 
 
 
 
 
 

What  are  Comic St r ip Conver sat ions? 
I ndividuals with  Auti sm Spect r um Disor der  (ASD) 

have t r ouble int er pr eti ng social situati ons and 

under sta nding speech as quickly as most  social 

int er acti ons requir e. 

A Comic St r ip Conver sati on is a conver sat ion 

bet ween t wo or  mor e people using simple 

illust r ati ons in a comic st r ip f or mat.  They show 

childr en how to behave in a socially accept able 

manner  and conf or m t o social sta ndar ds. The 

effe cti veness can be enhanced by incor porati ng a 

childõs fa vor ite  car t oon char acter (ex. Sponge Bob, 

Super man, et c.) into t he illust r ati on. 

How can Comic St r ip Conver sat ions be used? 
Å To convey impor ta nt  inf or mat ion 

Å For  pr oblem-solving and conf lict  r esoluti on 

Å To lear n social skills 

Å To f ollow simple classr oom r ules 

Å To communicate  per specti ves, fee lings and ideas 
 
 

Elements of Comic Strip Conversa t ions-  
Å A descr ipti on of  the  event that  caused t he pr oblem 

Å Feelings and th oughts  of  ever yone involved 

Å A soluti on to t he pr oblem and ideas on how to a void it in  

t he future  

Å Reinf or cement  

Å Appr opr iate  symbols (sti ck fig ur es, smiley fa ces, 

t hought  bubbles) 

Å Color s used t o expre ss fee lings (gr een-happy, blue-sad, 

black-angr y) 
 
 

 

Ot her H elpf ul Hints -  
The mor e involved t he child is in cr eati ng his or  her  own comic st r ip conver sati on- t he mor e helpful  it will be in 

futu r e situati ons. Make a book of  comic st r ip f r ames, and aft er  leading the  child th r ough sever al examples, have 

them  create  the  conver sat ions and soluti ons on the ir own. Keep the  conver sati ons and use them  as a guide and 

r einf or cement  if t he same, or  similar,  social situati on occur s again. 
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Example of  a Comic Str ip Conver sat ion 
 
 

 

HI 

PATRICK 

!!  

 
 
 
 
 
Ouch, that 

hurts my 

ears 

Donôt talk 

so loud, 

okay? 

 
 
 
 
 

Iôm sorry 

Patrick. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

J immy r eact s inappropria t ely when people in his envir onment  use a loud voice. His 
f avori t e show on TV is Sponge Bob Square Pants. This comic st rip  conversat ion was 
cr eat ed t o provide him wit h th e appropria t e r esponse of  òOuch t hat  hur t s my ears. 
Donõt t alk so loud, okay?ó inst ead of  J immy hitt ing t he loud person in his enviro nment . 
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AT  
 
 

ASSTI STIV E TECHNOLOGY 
For stu dents  in ECSE it can be used to i ncrease or 

impr ove: 

Over all under sta nding of  the ir e nvir onment  

Expr essive communicati on skills 

Social int er acti on skills 

Atte nti on sills 

Moti vati on skills 

Or ganizati on skills 

Academic skills 

Self - help skills 

 
 
 

òLOWó TECH 
Å Dr y er ase boards 

Å Clipboar ds 

Å 3-r ing binder s 

Å Photo  albums 

Å Manila f ile f olders  

Å Laminated  phot ogr aphs 

Å Highlight  ta pe, et c. 

Å Specialized Pencils 

Å Specialized  Plates  

Å Specialized Cups 

Å Specialized Spoons 

 
 
 
 
 
 
 

òMI Dó TECH 
 
 
 
 
 

òHI GHó TECH 
 
 

Å Video camer as 

Å Comput er s and adapt ive har dware 

Å Complex voice out put  devices 

Å Tape r ecor der / CD player  

Å Timers  

Å Language Master  

Å Over head pr oj ect or  

Å Calculat or  

Å Simple out put  device 
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TOOLBOX 
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I ntere st  Survey to  Pr omote  Communicati on 
 
 

Teacher :    Date :    

 
 

Stu dent :    Campus:    

 
 

Pare nt :    Distri ct :    

Please list  as many dif fere nt  ite ms or ex perie nces th at  you feel  ref lect  your childõs highe st  

intere st  and prefer ences.  
 
 

1.  My childõs most  f avorite t oys are:  
 
 
 
 
 

2.  My childõs most  f avorite acti vities are:  
 
 
 
 
 

3.  My childõs most  f avorite char acters ar e:  
 
 
 
 
 

4.  My childõs most  f avorite f ood are:  
 
 
 
 
 

5.  My child enj oys wat ching t he f ollowing shows or  videos:  
 

 
 
 

6.  When left  alone,  my child will freque nt ly:  
 
 
 
 
 

7.  My child will gesture  f or  t hese t hings:  
 

 
 
 

8.  My child enj oys going to  t he f ollowing places:  
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State R esources Links 

The f ir st  link t akes you dir ect ly to the  TEA website  with a ll the  P /  Ear ly Childhood Guidelines. 

The second link ta kes you to the  main infa nt a nd t oddler  page, and the  th ir d link to t he institute  

f or  ear ly lear ning which is linked to  TEA. 
 

 

The last  link has the  special ed. Needs includedéé 
 
 

 
htt p://tea.texa s.gov/i ndex2.aspx?id=2147495508  

 
 

htt p://ea r lylear ningt exas.or g 
 
 

htt p://ea r lylear ningt exas.or g/ite lg-t r aining.aspx (t r ainings online sit e) 
 
 

htt p:// www.childr enslear ninginstitute. or g/ Libr ar y/Publicati ons/T X-Pr e-K- 

Guidelines/ defau lt.ht ml 
 
 

CI RCLE ð Pr e-kinder  

OWL- Kinder  
 

Preschool Least Restrictive Environments/Settings Education Service Center Region 20 document 
 

In accordance with the In dividuals with Disabilit ies Education Act of 2004, schools are responsible for providing students who 

are receiving special education services the opportunity to  participate in school through the least restrictive environment. The 

Individuals with Disabilities Education Act requires that students with disabilit ies have access to t he general curriculum, be 

involved in the general curriculum, and progress in the general curriculum. As districts begin the process of providing 

preschool children with access to the general curriculum, some may struggle with steps for initiation and implementation. 

The purpose of this document is to provide an overview of a variety of options for including preschool children. It  includes a 

brief description of each environment, the  steps to implementation and additional considerations that might need to be 

discussed. It  is not intended to be a finite li st;  just a jumping off point to assist decision-makers as they work to develop 

quality inclusive programs for young children 
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http://tea.texas.gov/index2.aspx?id=2147495508
http://earlylearningtexas.org/
http://earlylearningtexas.org/itelg-training.aspx
http://www.childrenslearninginstitute.org/Library/Publications/TX-Pre-K-Guidelines/default.html
http://www.childrenslearninginstitute.org/Library/Publications/TX-Pre-K-Guidelines/default.html
http://portal.esc20.net/portal/page/portal/esc20public/SpecialEducation/ppcdportal/ppcdlre


 

 

 
 
 

Guiding Pr inciples for ECSE: 
 

 

The mission of the Pre-school 

Program for Children with 

Disabil ities is to promote an 

understanding of the importance 

of intervention during the most 

critical developmental years of a 

childôs life while providing for 

their communicative, academic 

cognitive and social success in 

the least restrictive setting. 

By providing services and 

supports, programs will move 

children closer to age-expected 

functioning by looking at 

integrated behaviors or skil ls that 

WEBSI TES 
 
 

Best Practices 
http://bestpractices.gsu.edu/ 

 
http://www.prekindergartenpre 

pares.com/educators.php 

 
http://csefel.vanderbil t.edu/ 

 
http://www4.esc13.net/ec/ECSE

/ 

 
 
 
 

Links 
http://csefel.vanderbilt.edu/reso 
urces/strategies.html 

 
http://www.esc20.net/default.as 

px?name=ci_se.ECSE.Resourc 

es 

 
https://www.region10.org/presc 

hool-

services/information/ECSE- 

preschool-program-for- 

children-with-disabiliti es/ 

 
http://www.esc1.net/Page/853 

allow the child to achieve 

functional outcomes across 

domains and situations by 

addressing: 

Å Positive social-emotional 

skills 

Å Acquisition and use of 

knowledge and skills 

Å Use of appropriate 

behaviors to meet their 

needs 

ECSE MANUAL  HYPERLINKS 
http://www.bisd.us/curriculum/02_elementary/Early%20Childhood 
/PreK%20Website%20Documents/PK%20Scope%20and%20Seque 

nce%202013-2014.pdf 

 
http://www.bisd.us/curriculum/Old%20Files/Downloads/Framewor 

ks/Elementary/Math%20Curriculum%20Frameworks%202003- 

04/FW%20PK%20Scope%20and%20Sequence%20&%20Alignme 

nt%20Charts.pdf 
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ECSE 41 
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Do Not Enter 

{} -- 
 

Imight see a sign like this: 

 
 
 
 
 
 
 
 
;{:;:: -;: -.:::: -·-.:..::....:..=... 

:     OONOT   : 

II   ENTER    !. 
'·.'-.:::··: ·=----=:..--=- ; 

 

 
 

 
 

;'   OONOT 

;;    ENTER 
',.._t.   _ =:;.j) 

 

This sign means don't go in. 

!}--  
 

Imight see this sign on a door or a gate. 

{ }--     
 

If Isee this sign, Iwill not go inside. 
 
 

 
 

There may be something dangerous inside. 
 
 

          

                _
.
.

..._ 
 

It is important to read and think about signs. 
 
 

Survtva;Signs 

Autism & POD: Safety  Copyright C 2002 LinguiSystems.Inc. 
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fj' 

Running in the Hall 
 
 

 
 

Iwalk in the hallway at school. 

Other people walk in the hallway too. 

Iwill try not to run in the hallway. 

Imight fall or bump someone. 
 

 
 
 

'I' tTh1 
Falling might hurt me. 

 
 

 
 

I will try to walk in the hallway. 
 
 

Schoo! 

·Autism & POD: Safety  Copyright C> 2002 LinguiSystems,Inc. 
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