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Advanced Placement Program
History
The Advanced Placement® (AP®) is part of the College Board which “is a mission-driven not-for-profit organization that connects students to college success and opportunity.
Founded in 1900, the College Board was created to expand access to higher education. Today, the membership association is made up of over 6,000 of the world’s leading educational institutions and is dedicated to
promoting excellence and equity in education.
Each year, the College Board helps more than seven million students prepare for a successful transition to college through programs and services in college readiness and college success — including the SAT and the
Advanced Placement Program. The organization also serves the education community through research and
advocacy on behalf of students, educators and schools.” (www.collegeboard.org)

JMHS has been offering a variety of AP courses since the 1980’s to students in 11th and 12th grades.

Programs Overview
AP® courses are offered to students committed to rigorous academic work in courses that they have a higher
interest level for and for courses they wish to pursue college credit in. AP courses are designed to go deeper
than most advanced courses and work on skills that are needed at the collegiate level. Each AP course concludes with a college-level exam developed and scored by college and university faculty members as well as
experienced AP teachers. There are over 30 AP courses currently offered by College Board. Each school decides which ones it wishes to offer for their students. Currently at JMHS, there are 13 AP courses offered
across multiple subjects.

FCPS Mission Statement
Fredericksburg City Public Schools will provide a quality education that assures opportunity and equity for
each student. Our motto “Excellence in Education” embodies a commitment to empower students to develop
personal responsibility for meeting high academic standards and to become productive citizens in a global society.
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International Baccalaureate Program
History
The International Baccalaureate (IB) was founded in 1968 as an academic program to successfully help develop students’ intellectual, personal, emotional, and social skills. The IB wanted to give students the best opportunity to find success in today’s world, educational systems, and careers.
In 2014, Fredericksburg City Public Schools (FCPS) began the process of having select schools become IB
World Schools by applying for consideration to offer the Diploma Program (DP). In the spring of 2016, James
Monroe High School was fully authorized to offer the DP to the rising class of 2018. During that 2016-17
school year, FCPS obtained authorization to offer the Middle Years Program (MYP) for grades six thru ten.
Walker-Grant and James Monroe are authorized schools for the International Baccalaureate (IB) Middle Years
Program and recognized as IB World Schools. Starting in the 2017-18 school year, FCPS entered into the candidacy phase of authorization for the Primary Years Program (PYP) which covers grades K to 5 with the goal
of being fully authorized to operate the PYP starting in the 2019-20 school year.

Programs’ Overviews
Starting in the 6th grade, FCPS students will be educated under the MYP (Middle Years Program) of the IB.
The MYP is a challenging framework that encourages students to make practical connections between their
studies and the real world. The MYP is inclusive by design; students of all interests and academic abilities can
benefit from their participation. (www.ibo.org)
Upon applying and gaining acceptance, rising 11th grade students may elect to pursue the DP (Diploma Program). Students enrolled in the DP program are expected to continue into their 12th grade year. The program
aims to develop students who have excellent breadth and depth of knowledge—students who flourish physically, intellectually, emotionally, and ethically. (www.ibo.org)

IB Mission Statement
The International Baccalaureate® aims to develop inquiring, knowledgeable and caring young people who
help to create a better and more peaceful world through intercultural understanding and respect.
To this end the organization works with schools, governments and international organizations to develop challenging program of international education and rigorous assessments.
These program encourage students across the world to become active, compassionate and lifelong learners
who understand that other people, with their differences, can also be right.

FCPS Mission Statement
Fredericksburg City Public Schools will provide a quality education that assures opportunity and equity for
each student. Our motto “Excellence in Education” embodies a commitment to empower students to develop
personal responsibility for meeting high academic standards and to become productive citizens in a global society.
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JMHS Advanced Placement and IB Diploma Course Expectations and Requirements:
Students wishing to enroll in an Advanced Placement (AP) or IB Diploma (DP) course must adhere to the following requirements.
• Course pre-requisites

include an A or B average in a previous AP course, an A or B average in an advanced
course in the subject area of the AP/DP course, or an A in a regular level course in the subject area of the
AP/DP course. Recommendations from the subject teachers, appropriate SOL and/or other standardized
test scores, and a minimum GPA of 3.0.

•A

parent/guardian of students wishing to enroll in an AP/DP course must attend one mandatory informational meeting offered during the preceding school year in order for the student to be enrolled in an AP/DP
class.

• Students

are encouraged to take the College Board AP® exam and/or the IB DP assessments in order to complete the course and earn credit for the course. Currently, College Board charges a fee of $95.00 per exam
and the IB charges $119 per exam. Parents/students are responsible for paying all AP/IB exam fees.

• Students

understand that additional work outside of class is necessary for success in the class as well as to
achieve high scores on the AP exam/DP exams and potentially earn college credit. Students should expect
at least one hour of additional work/study per night per AP/DP class.

• After the

AP/DP exams in May, students are expected to continue attending classes and will continue the rest
of the school year with graded assignments.

• Students

and parents understand that taking multiple AP/DP courses will require careful and honest evaluation of their responsibilities, class schedules, and participation in school and non-school activities as part
of the personal process of choosing and taking AP/DP courses.

• Students

may only drop an AP/DP course without penalty prior to the first day of school. After school starts
and prior to the end of first quarter, any student who drops an AP/DP course will be placed in an available
level 3 (unweighted) course for that subject along with their current grade in the AP/DP course. If an
equivalent subject at level 3 is not available, then the student will receive a WF (withdraw failing) or WP
(withdraw passing) designation for the AP/DP course on their transcript and placed in a study hall (if
available). Only seniors who need to maintain student-athlete eligibility or graduation eligibility will be
allowed to take a class online (via Edgenuity) if a level 3 course is not available as a classroom course.
Students will not be permitted to withdraw from an AP/DP course after the first marking period.

• For

DP courses that are scheduled for two years, students can elect to not continue into year two after fully
completing year one. However, the IB will not be able to award a score that can be reported to colleges
since final assessments for each two year course occur at the end of year two.
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AP Course Descriptions
The following pages provide a brief summary of each AP course offered at JMHS and a general idea of how
much time and work is needed to prepare for each course offered. These entries are an approximation of time
and assignments outside of class work. The class syllabus will contain much more detailed information for
each course. Some students will need less time, and some will need more to do the same assignments depending on their individual academic skill level. It is assumed that an AP student, having done well in earlier courses, will have the skill level, interest, and commitment necessary to be successful in a college-level course
taught with a college-level textbook.

Science
Course

Readings

Study Hours

AP Biology

College-level introductory biology
textbook, various
scientific literature/
studies, supplemental statistical
readings, various
online videos (TED
talks, YouTube,
etc.)
Approximately 15
pages per week,
both textbook and
additional resources.
College-level introductory biology
textbook, various
scientific literature/
studies, , various
online videos (TED
talks, YouTube,
etc.), various current events from a
variety of writing
and/or online periodicals

Average of 45 – 60
minutes per night.

AP Chemistry

AP Environmental
Science

Tests, Essays and
Papers
1-2 major/timed
tests per quarter, 2
-3 timed quizzes
(multiple-choice
and/or freeresponse), Freeresponse questions

Major Projects

A minimum of 30
minutes up to a maximum of one hour per
class.

2-3 tests per quarter, multiple choice
(no calculator) and
short answer

Topical presentations and modeling throughout
the course.

Average of 45 - 60
minutes per night.

1-2 major/timed
tests per quarter, 2
-3 timed quizzes
(multiple-choice
and/or freeresponse), Freeresponse questions

1 major lab report,
1-2 research oriented projects per
unit of study (i.e.
population demographic project,
water conservation, biological
evidence of climate change, etc.
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9-12 major lab
reports per year

Summer Work: Science

AP Biology - Assignment #1 – Students read Finding your Inner Fish by Neil Shubin. Throughout the
book Shubin gives students a look into the life of a field research and traces our own evolutionary ancestor.
Students are asked to not only answer a series of questions based on their reading, but defend or refute carefully crafted statements using research discussed in the reading or that they find on their own. The assignment is
designed to expose students the difficulties of biological research, current research on our own evolutionary
history, and practice using research to defend a particular point of view.
Assignment #2 – Students choose a book from a provided list of recent books in the field of biology OR one that has been pre-approved by the teacher. At the conclusion of reading students are to create an
original piece of work that represents what they have read in a new and creative way. In the past I have received maps, models, artwork, posters, videos, etc. representing what students have read. The assignment is
designed to show students science requires a certain level of creativity at times, Although students often struggle without more concrete guidelines, this assignment always ends up being a crowd favorite.
AP Chemistry - Review of General Chemistry reading and homework packet. Read chapter 1 of textbook and complete questions 1-91, odd numbers only. Work on a memorization sheet. Work on exam prep
packet. Optional extra credit assignment is offered. Must email Dr. Strepka bu July 1st to set up Google Docs
to start getting feedback on work. All work due by the first day of school.
APES - Assignment #1 – Student create a photo-journal that includes pictures and descriptions of topics
that span the AP Environmental curriculum. It is designed to get students outside during the summer to investigate some of the topics we will be studying throughout the year. Students have the option to work with up to
two other students on the assignment.
Assignment #2 – Students read the fictional novel Ismael by Daniel Quinn and prepare write a two-page reaction paper. The book is philosophical in nature and is intended to help students begin to consider why we treat
the environment and our global resources as we do. It serves as a jumping off point for class discussions at the
start of the year.
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Social Studies
Course

Readings

Study Hours

AP US History

Weekly chapter
readings. These
usually consist of 1
-2 chapters (about
30-40 pages per
week). Reading is
due the first day of
the week that the
content will be
taught. Weeks
where there is no
assigned chapter
reading, students
will read a supplemental scholarly
article.

Average of 2-3
hours per week
to complete
chapter readings
and take notes.
This is the majority of homework.
An additional
hour is suggested
to study for essay
quizzes, along
with additional
time to study for
tests. This averages to 4-5 hours
per week depending on the
student.
1-1.5 hr/day

AP US Government

20-40 pages per
week

AP Psychology

Textbook and/or
supplemental
readings as assigned. Readings
required for each
class meeting.

AP Human
Geography

Textbook and/or
supplemental
readings as assigned. Readings
required for each
class meeting.

Tests, Essays and
Papers
There is an average of 1 essay quiz
on the previous
week’s reading
assignment the
first day of class
each week.
(5-6 quizzes per
quarter)
Tests/DBQs
(Document Based
Questions) occur
every 4-5 chapters
(one per historical
period). An average of 3 tests/
DBQs per quarter)
2-3 tests per quarter.
2 essays per quarter.
Frequent quizzes
on readings

1 hr/class
meeting to include theory,
vocabulary, reading questions,
evaluations of
relevant experiments and studies.
1 hr/class
meeting to include theory,
vocabulary, geography, reading
questions.
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Major Projects
Preceding the class is a Summer Reading/Writing/
Document Analysis Assignment .
There is one LAP (Learning
Activity Packet) per quarter.
This activity lasts 4 class periods and 2 full weekends. It
counts as 20% of the quarter
grade.

Extensive summer assignment. 1 major project per
quarter

3 major unit tests
per quarter including essay components. 3-4 essays
per quarter.

Approximately one lab experiment or survey per quarter.
Additionally, several projects
per quarter.

2 major unit tests
per quarter including essay components. 3-4 essays
per quarter. Research paper.

Summer readings with associated written assignments.
Several major projects per
quarter (including several
geographic analyses of global,
national, and local patterns).

Summer Work: Social Studies

AP U.S. History - Students will complete a reading/writing/document-analysis assignment that reviews
European colonization material from WHII and covering Period 1 (Chapter 1-2) of the textbook.
AP U.S. Government - Extensive summer assignment designed as a packet with both assignments and
resources needed to complete. It involves reading Constitution & foundational documents with questions &
essay.
.
AP Psychology - None assigned. Not offered as a classroom-based course.

AP Human Geography - Readings & Geography practice. Geography practice: a list of toponyms to
learn and locate and assessed with a map quiz. Readings: typically due first day back to school to include several articles introducing students to underlying concepts of geography and content. Assessed with written responses to questions. Due by first day of school.

Fine Arts
Course

Readings

Study Hours

AP Art

3 art history and
studies per quarter.

3 hours per week of
Independent artworks and reading
done outside of
class.

Tests, Essays and
Papers
One paper per
quarter on art history or relating to
students’ work.

Major Projects
30 artworks minimum total in both
Concentration and
Breadth.

Summer Work: Fine Arts
AP Art - In general, as an artist, students should continue to explore and create within their artistic mediums items and pieces that will go towards their AP art portfolios. There are five required activities: 1.
sketchbooks, 2. photographs, 3. Gallery visits, 4. direct observations, and 5. four complete artworks.
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Math
Course

Readings

Study Hours

AP Calculus

5-10 pages weekly

1-1 ½ hrs nightly. 23 hours for quizzes
and 3-4 hours for
tests.

AP Statistics

Expect to read 30
minutes per class.

Minimum 1.5 hrs.
Per class meeting.

Tests, Essays and
Papers
There are 1 – 2
quizzes per chapter
(7 total chapters). 2
test per quarter
and 3-4 practice AP
tests in April.
Quizzes are given
after each chapter
discussion.
Tests are given 2 –
3 times a semester,
including benchmarks.

Major Projects
150 question Summer Assignment;
Create a lesson
project at the end
of the year
Students are given
3 – 5 projects each
year; 1 – 2 per semester.

Summer Work: Mathematics
AP Calculus - 150 math questions.
AP Statistics - Read from textbook and online supplemental material with related activities. Statistical
computations that require Algebra I review.
English
Course

Readings

Study Hours

AP Literature &
Composition

2-3 major works
per quarter; shorter
works throughout.
Students will use a
variety of text
sources that are
provided.

1-2 hours/day avg.
Includes vocabulary
and literary terms,
readings, and
writing. On the
longer side if an
essay is due and
reading a text.

Tests, Essays and
Papers
Minimum 3 major
grades per quarter;
frequent informal
and formal written
assignments; literary term vocab
quizzes

Major Projects
Summer reading
assignments; several major essays;
practice AP exams;
final literary analysis presentation
and paper

Summer Work: English
AP English - Students will read two novels and write a series of essays for the summer assignment.
The first novel and essays are due by July 9th, 2018 and the second novel and essays.
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World Languages
Course

Readings

Study Hours

Tests, Essays and
Papers
At least two quizzes
and tests per quarter; including vocabulary, grammar,
essays, emails, conversations, and
presentational
communication

Major Projects

AP French

Varies: textbooks,
books, news and
magazine articles,
websites

Approx. 1 hr./day

AP Latin

Nightly, re-reading
and preparing lines
of poetry or equivalent prose read
together in class,
roughly 25 lines a
night.

1 hour/night

Daily reading quizzes; weekly content/vocabulary
quizzes, at least 2-3
essays per quarter;
at least 2 tests per
quarter

2-3hrs per week to
review vocabulary

3 brief article reviews based on any
of the three main
concepts.

As our goal is to
read the AP Latin
syllabus and become proficient
Latin readers, each
day students participate in either large
or small group sight
reading and receive
a daily participation
grade.
No projects.

AP Spanish

Read and prepare
one news article
per week for voluntary speaking
group.

Summer reading
and additional assignments; research conducted
online in French for
presentations, both
oral and written;
active participation
in French during

Summer Work: World Languages
AP French - Summer reading of an assigned novel in French and writing assignments related to the
readings.
AP Latin - None assigned.
AP Spanish - Voluntary news articles for a speaking group that meets regularly through out the summer.

11

Fredericksburg City Public
Schools
International Baccalaureate
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IB Learner Profile
The aim of all IB programs is to develop internationally minded people who, recognize their common humanity and shared guardianship of the planet, help to create a better and more peaceful world. As IB learners, we
strive to be:

Inquirers We nurture our curiosity, developing skills inquiry and research and show independence in
learning. We learn with enthusiasm and sustain our love of learning throughout life.

Knowledgeable We develop and use conceptual understanding, exploring knowledge across a range of
disciplines. We engage with issues and ideas that have local and global significance.

Thinkers We use critical and creative thinking skills to analyze and take responsible action on complex
problems. We exercise initiative in making reasoned, ethical decisions.

Communicators We express ourselves confidently and creatively in more than one language and in
many ways. We collaborate effectively, listening carefully to the perspective of other individuals and groups.

Principled We act with integrity and honesty, with a strong sense of fairness and justice, and with respect
for the dignity and rights of people everywhere. We take responsibility for our actions and their consequences.

Open-minded We critically appreciate our own cultures and personal histories, as well as the values and
traditions of others. We seek and evaluate a range of points of view, and we are willing to grow from the experiences.

Caring We show empathy, compassion and respect. We have a commitment to service, and we act to make
a positive difference in the lives of others and in the world around us.

Risk-takers We approach uncertainty with forethought and determination; we work independently and
cooperatively to explore new ideas and innovative strategies. We are resourceful and resilient in the face of
challenges and change.

Balanced We understand the importance of balancing different aspects of our lives—intellectual, physical
and emotional—to achieve well-being for ourselves and others. We recognize our interdependence with other
people and with the world in which we live.

Reflective We thoughtfully consider the world and our own ideas and experience. We work to understand
our strengths and weaknesses in order to support our learning and personal development.
The IB learner profile represents ten attributes valued by IB world schools. We believe these attributes, and
others like them, can help people become responsible members of local, national, and global communities.
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Middle Years Program
(MYP)
Curriculum and Organization
The International Baccalaureate® (IB) Middle Years Program (MYP) comprises eight subject groups:
• Language acquisition
• Language and
• Individuals

literature

and societies

• Sciences
• Mathematics
• Arts
• Physical

and health education

• Design

The MYP requires at least 50 hours of teaching time for each subject group in each year of the program. In
years 4 and 5, students have the option to take courses from six to eight subject groups within certain limits, to
provide greater flexibility in meeting local requirements and individual student learning needs.
Each year, students in the MYP also engage in at least one collaboratively planned interdisciplinary unit that
involves at least two subject groups.
MYP students also complete a long-term project, where they decide what they want to learn about, identify
what they already know, discovering what they will need to know to complete the project, and create a proposal or criteria for completing it.

The Five Areas of Interaction: Organizing Elements of MYP
Teaching and Learning in Context
Students learn best when their learning experiences have context and are connected to their lives and their experiences of the world that they have experienced.
Using global contexts, MYP students develop an understanding of their common humanity and shared guardianship of the planet through developmentally appropriate explorations of:
• identities
• personal

and relationships

and cultural identity

• orientations

in space and time

• scientific and

technical innovations

• globalization

and sustainability

Conceptual Understanding
Concepts are big ideas that have relevance within specific disciplines and across subject areas. MYP students
use concepts as a vehicle to inquire into issues and ideas of personal, local, and global significance and examine knowledge holistically. The MYP prescribes sixteen key interdisciplinary concepts along with related concepts for each discipline.
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Approaches to Learning
A unifying thread throughout all MYP subject groups, approaches to learning (ATL) provide the foundation
for independent learning and encourage the application of their knowledge and skills in unfamiliar contexts.
Developing and applying these social, thinking, research, communication and self management skills helps
students learn how to learn.

Service as Action, Through Community Service
Action and service have always been shared values of the IB community. Students take action when they apply
what they are learning in the classroom and beyond. IB learners strive to be caring members of the community
who demonstrate a commitment to service—making a positive difference to the lives of others and to the environment. Service as action is an integral part of the program, especially in the MYP community project.

Inclusion and Learning Diversity in MYP
As part of the MYP curriculum, schools address differentiation within the written, taught and assessed curriculum. This is demonstrated in the unit planner and in the teaching environment, both of which are reviewed during program authorization and evaluation. The MYP allows schools to continue to meet state, provincial or
national legal requirements for students with access needs. Schools must develop an inclusion/special educational needs (SEN) policy that explains assessment access arrangements, classroom accommodations and curriculum modification that meet individual student learning needs.
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WGMS IB MYP
Course Sequence Grade 6-8
All Students will have one option from each of the subject groups as shown below. The various choices in each subject area are an
acknowledgment that students will need differentiation based on their needs and development in that area. However, for admissions
to the high school IB Diploma Program, students will have to take challenging courses as well as complete a Language B (World
Language) and Algebra I for high school credit in order to apply.

Offerings Grade 6 (MYP Year 1)

Offerings Grade 7 (MYP Year 2) cont’d

Language and Literature (English):

World Language:

English 6, Advanced English, or Honors English

French, Latin, or Spanish

Mathematics:

Arts:

Math 6 or Enriched Math 6

Art 7, Adv. Art 7, Digital Art 7, Gifted Visual Art,
Band I or II, Chorus I or II, Orchestra I or II, Gifted
Performing Arts, Intro. to Musical Keyboarding, or
Design-Multimedia Production

Individuals and Society (History):
US History 6
Science:
Earth Science 6

Offerings Grade 8 (MYP Year 3)

Physical Education and Health:

Language and Literature (English):

Health/PE 6

English 8, Adv. English, or Honors English

World Language:

Mathematics:

Carousel: French, Spanish, Latin, Design-one per
Quarter

Math 8, Algebra I, or Geometry

Visual Arts:
Art 6, Digital Art 6, or Gifted Visual Art
Performing Arts:

Individuals and Society (History):
World Geography
Science and Design:

Physical Science
Chorus I, Orchestra I, Band I, Gifted Performing Arts,
Physical Education and Health:
or Intro. to Musical Keyboarding
Health/PE 8

Offerings Grade 7 (MYP Year 2)

Arts:

Mathematics:

Art 8, Adv. Art 8, Digital Art 8, GT Art, Chorus I, II,
or III, Band I, II, or III, Orchestra I, II, or III, GT Performing Arts, Intro. to Musical Keyboarding, or Design-Multimedia Production

Math 7, Enriched Math 7, or Algebra I

World Language or Technology (2016-17 only):

Individuals and Society (History):

Option #1: French, Spanish, or Latin

Civics

Option #2: Tech Systems 8, Design-Multimedia Production

Language and Literature (English):
English 7, Adv. English, or Honors English

Science and Design:
Life Science
Physical Education and Health
Health/PE 7
Continued…
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MYP Community Service Project
Grades 6-8
As a school who offers years 1-5 of MYP, FCPS will ask students to prepare for their culminating personal
project, see page 19, by completing a community project in year 3 of the program. This long-term project will
focus on community and service action and will not be administered through a subject group class. Students
will gain strength is skills for this task in years 1 and 2 of the program. Then, students will be assigned a project supervisor by year 3 and may have the option to work alone or in small groups of up to 3 students to plan
and execute their year 3 community service project. Students are expected to spend 15 hours on the project in
meeting with a supervisor, independent work and reporting on the project. This component will be phased in
beginning with the 2016-17 year one 6th graders. For further explanation of the project, reference the ibo.org
MYP projects page.

The community project will include 3 components: service as action, a process journal and the presentation.
1. Types of action include:
Direct service that involves people, the environment, or animals. For example-like tutoring or working
in a community garden.
Indirect service where the student does not see the recipients but their actions benefit the community or
environment like producing an educational material, improving a website or organizing a supply drive for a
community shelter.
Advocacy where students promote action on a issue of public importance such as making a resource to
prevent bullying or starting an awareness campaign to prevent teen suicide.
Research where students collect and analyze information to report on a topic to change policy or practice including conducting environmental surveys to protect an aspect of their community or analyzing the most
effective recycling practices with the community resources.
2. In the process students will identify a goal to address a need in the community, select the global context,
research and site sources, develop an action plan, consider ATL skills, document using a process journal, complete an academic honesty form, and practice and present to an audience. The projects will be measured on 4
assessment criteria:
Objective A: Investigating
Objective B: Planning
Objective C: Taking action

Objective D: Reflecting
3. The culmination must be an oral presentation by each student to an audience with 6-10 minutes for individuals and 10-14 minutes for groups of up to 3.
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JMHS IB MYP and Pre-DP TRACK
Course Sequence Grade 9-10
For 9th and 10th grades, all levels of classes at JMHS will reflect the MYP instructional principles and are
prescribed per MYP and VADOE requirements. The rising and incoming 9th grades who wish to pursue the
diploma program in 11th and 12th grade are expected to have taken the following courses in middle school:
Algebra I, World History and Geography, and at least one year of World Language (French, Spanish, or Latin) for high school credit. Courses noted below are the sequence for preparation to participate in the JMHS IB
Diploma Program. Those students who do not have the courses from middle school or a majority of the courses noted below by the end of 10th grade may still apply for the DP and will be reviewed for acceptance on a
case-by-case basis.

Offerings Grade 9 (MYP Year 4)

Offerings Grade 10 (MYP Year 5)

Language and Literature (English):

Language and Literature (English):

English 9

English 10

IB DP Track: Adv. English 9 or Honors English 9

IB DP Track: Adv. English 10 or Honors English 10

Mathematics:

Mathematics:

Foundations of Algebra, Algebra I, Algebra II, Algebra Functions, Geometry

Algebra I, Algebra II, Geometry, Trig/Analytic Geo.,

IB DP Track: Adv. Geometry or Adv. Algebra II

IB DP Track: Adv. Algebra II or Trigonometry
Individuals and Society (History):

Individuals and Society (History):

World History II and Adv. World History II

World History I and Adv. World History I

IB DP Track: Adv. or AP US Government

IB DP Track: Adv. World History II

Science:

Science:

Biology and Advanced Biology

Earth Science and Advanced Earth Science

IB DP Track: Advanced Chemistry

IB DP Track: Advanced Biology

Physical Education and Health:

Physical Education and Health:

Health/PE 10

Health/PE 9

World Language:

World Language:

French II or III, Latin II or III, Spanish II or III

French I, Latin I, Spanish I
IB DP Track: French II or III, Latin II or III, Spanish
II or III
Arts:

IB DP Track: French III/IV, Latin III/IV, Spanish III/
IV
Optional Electives: (year-long or semesters)
Design/CTE

Visual Arts or Performing Arts

Arts

Optional Electives: (year-long or semesters)

See Course of Studies for full list of electives offered

Design/CTE

Students in SOL designated courses will still complete the SOL exams. Please note that Virginia requires students to take the Economics and Personal Finance in order to receive their Virginia high school diploma.
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MYP Personal Project
Grades 9-10
IB and therefore FCPS will ask students to complete a personal project in year 5 of the program. This longterm project will demonstrate a consolidation of learning and ATL skills. Students will gain strength in skills
for this task in years 1-4 of the program. Then, students will be assigned a project supervisor by year 5 to aide
them in this independent project that is not administered through a subject group course. Students are expected to spend 25 hours on the project in meeting with a supervisor, independent learning and reporting on
the project. This project is registered for external moderation. For further explanation of the project, reference the ibo.org MYP projects page.
The personal project includes 3 components: focuses on a topic leading to an outcome, a process journal and a
report.
1. To extend MYP learning through individual choices in a wide variety of ways including recording and reflecting on their learning by;
Expanding on or pursuing an area of interest outside the 8 subjects of MYP such as teaching yourself
photography.
Communicating a new understanding to an audience of choice by perhaps writing an article on technology and the environment and submitting it to the local newspaper.
Demonstrating how in response to a new understanding they have made decisions to change their behavior like writing a persuasive essay on why early interventions and education in middle and high school prevent college dating violence, or creating a healthy eating habits meal plan.
2. In the process students will identify an achievable goal, select the global context, research and site sources,
produce a final product of original work such as art, a model, a plan, a campaign, an essay, film, etc., consider
ATL skills, document using a process journal, complete forms, and formulate a report. The projects will be
measured on 4 assessment criteria:
Objective A: Investigating
Objective B: Planning
Objective C: Taking action
Objective D: Reflecting

3. The culmination must be a written, electronic, oral or visual report of a specified length following the
above sections. The purpose is to inform an account of something observed, heard, done or investigated in
order to summarize the experiences and skills that the student documented in their process journal along
the way. This culminating report is in addition to the original work created during the project. FCPS must
register all students in MYP year 5 for external moderation of the personal project.
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The Diploma Program
DP Curriculum Model:
The International Baccalaureate® (IB) Diploma Program (DP) is made up of six subject groups and the DP
core, comprising theory of knowledge (TOK), creativity, activity, service (CAS) and the extended essay.
Through the DP core, students reflect on the nature of knowledge, complete independent research and undertake a project that often involves community service.
The six subject groups are: Studies in Language and literature (English), Language acquisition (World Languages), Individuals and societies (Social Studies), Sciences, Mathematics, and the Arts. Students choose from
the six subject groups. Students may opt to study an additional science, individuals and societies, or language
course, instead of a course in the arts.
Students will take some subjects at higher level (HL) and some at standard level (SL). HL and SL courses differ in scope (hours) but are measured according to the same grade descriptors, with students expected to
demonstrate a greater body of knowledge, understanding and skills at higher level. Each student takes at least
three (but not more than four) subjects at higher level, and the remaining at standard level. Standard level subjects take up to 150 teaching hours. Higher level comprises 240 teaching hours. (www.ibo.org)
Students will take external assessments (final exams) from the IB at the conclusion of their HL and SL courses. These assessments will be used along with the core requirements to determine whether or not the students
has achieved the necessary marks to be awarded the IB diploma in addition to their Virginia diplomas.
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The DP Core:
Theory of Knowledge
The Theory of Knowledge (TOK) course teaches the students better critical thinking and inquiry into the process by which they gain knowledge. TOK looks at the sources of knowledge and how individuals perceive and
process that knowledge. It is a core element of the program which all DP students have to take and which all
schools are required to provided at least 100 hours of class time. TOK and the other DP subjects should support each other in the sense that they reference each other and share some common goals.
The TOK course examines how we know what we claim to know. Students are encouraged to share ideas with
others and listen to and learn from what others think. This course allows students to take a break from the acquisition of new knowledge and instead focus on questions or issues of knowledge. Essentially, the student
learns to ask: What do I claim to know (about blank)? Am I justified in doing so (how)? TOK teachers will
help to make sure that this questioning does not remain abstract or theoretical by having students take into account their own interests, circumstances and outlooks. The work and discussions of TOK are designed to help
students discover and express their views on knowledge issues.
Aims
The aims of the TOK course are to:
•

Develop an understanding of the depth and variety of knowledge , and understanding of the benefit that
comes from reflecting upon it.

•

Develop awareness of how knowledge is constructed, examined, evaluated and renewed by societies and
individuals.

•

Encourage reflection by students on their experiences as learners, in all aspects of life, not just as students
or DP candidates. To make connections between academic subjects and between thoughts, feelings, and
actions.

•

Encourage an appreciation of the diversity of ways of thinking and ways of living with knowledge so as to
develop an awareness of personal and ideological assumptions of others and including their own.

•

Encourage understanding of the responsibilities coming from the relationship between knowledge, society,
and the individual.

Objectives
Students should be able to:
•

Analyze critically claims of knowledge, their underlying assumptions and their implications.

•

Generate questions, explanations, conjectures, hypotheses, alternative ideas and possible solutions in response to knowledge issues concerning areas of knowledge, ways of knowing and students’ own experiences as learners.

•

Demonstrate an understanding of different perspectives on knowledge issues.

•

Draw links and make comparisons between different approaches to knowledge issues that come from areas
of knowledge, ways of knowing, theoretical questions and cultural values.

•

Demonstrate an ability to give personal, self-aware response to a knowledge issue.

•

Formulate and communicate ideas clearly with regard for accuracy and academic honesty.
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The DP Core:
Creativity, Activity, and Service (CAS)
CAS is another one of the aspects of the center or heart of the DP as shown on the DP model wheel.. It is expected to take place alongside their academic studies throughout their time in the DP. This component’s three
strands are characterized as follows:
•

Creativity - arts and other experiences that involve creative thinking

•

Activity - physical exertion contributing to a healthy lifestyle, complementing academic work elsewhere in
the DP.

•

Service - an unpaid and voluntary exchange that has a learning benefit for the student.

CAS is designed to help students enhance their personal and interpersonal development through experiential
learning. It should provide a release or counter to the academic pressures of the other parts of the DP. CAS
should be challenging though, but also enjoyable as it is a personal journey by the student of self-discovery
and community connections. In order for this development to occur, CAS should involve real, purposeful activities with significant outcomes. It should have an element of personal challenge - tasks that extend the student and at the same time are achievable in nature. It should have thought consideration in its planning, review,
and reporting. Lastly, it should allow for reflection on the outcomes and the personal lessons learned by the
student.
To adequately and appropriately meet the CAS standards, several criteria need to be met. Students may not
replicate or repeat other parts of their MYP or DP work for a class. The activities and elements of CAS should
be spread out over an 18 month period of the student’s 11th and 12th grades. CAS is required for the rewarding of the DP diploma and may not be opted out of. Lastly, students must document their activities and provide
evidence of any learning outcomes they gained.
Aims
CAS affords the opportunity to develop multiple attributes of the IB learner profile. These aspects of the connections to the learner profile are reflected in these aims.
The CAS program aims to develop students who are:
•

reflective thinkers - they understand their own strengths and limitations, identify goals and devise method
for personal growth.

•

willing to accept new challenges and new roles

•

aware of themselves as members of a community or communities with responsibilities towards each other
and the environment.

•

active participants in sustained, collaborative projects

•

balanced - they enjoy and find significance in a range of activities involving intellectual, physical, creative,
and emotional experiences.

Outcomes
Outcomes are different from objectives since there is no assessment or ratings on a graded scale. Instead, the
school looks to see if the students achieved the outcomes they intended or planned for. Therefore, the students’
CAS experience should be evidenced by the students having:
•

increased their awareness of their own strengths and areas for growth.

•

undertaken a new challenges

•

planned and initiated activities both as an individual and as a collaborative effort.

•

worked collaboratively with others

•

shown perseverance and commitment in their activities.
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Creativity, Activity, and Service (CAS) continued
•

engaged with issues of global importance.

•

considered the ethical implications of their actions.

•

developed new skills.

By focusing on these learning outcomes it is the quality of the CAS activity that becomes the most important
and not “counting hours” or just getting it done with. Use of the ManageBac.com program will help students
manage the documentation and reflection of the CAS as well as keep them in continuous contact with the
school’s CAS coordinator as needed.

Extended Essay (EE)
The extended essay is an in-depth study on a topic chosen from the list of approved DP subject areas. Typically, students select a topic related to one of their chosen subjects for the IB diploma. The goal of the EE is to
teach and practice high-level research and writing skills, intellectual/academic discovery and creativity. Students are given the chance to explore a topic of their own choice and not one prescribed by their teachers or
curriculum. Students are provided with an advisor (a teacher in the school). The end result of the EE is a writing that is formally presented, structured, with ideas and findings communicated in a reasoned and coherent
manner, appropriate to the chosen subject.
It is important to note that the EE is:
•

required for all DP students as part of their diploma criteria.

•

externally assessed and, along with the TOK and CAS requirements, must be passed in order to qualify for
the IB Diploma.

•

a piece of independent research on a topic chosen by the student in cooperation with a supervisor and advisor in the school.

•

chosen from the list of approved DP subjects which can be found in the Handbook of Procedures for the
Diploma Program or at the www.ibo.org website.

•

presented as a formal piece of scholarship containing no more than 4,000 words

•

the result of approximately 40 hours of work by the student (over a 1 year span).

•

conclude with a short interview, or viva voce, with the supervising teacher.

The EE can be linked with the IB learner profile through the process of researching and the independent learning nature of the EE. As students work on their EEs, they may encounter or need intellectual risk-taking, reflection, open-mindedness, balance and fairness among others. Students will also demonstrate their principles
by providing appropriate documentation and attribution of sources used in their work.
The EE also links to the theory of knowledge (TOK) course as the students must interpret and evaluate evidence they find in their research and use it to construct reasoned arguments in support of their thesis.
Aims
The aims of the EE are to give students the opportunity to:
•

pursue independent research on a chosen topic

•

develop research and communication skills

•

develop the skills of creative and critical thinking
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Extended Essay (EE) continued
•

engage in systematic process of research aligned with the subject

•

experience intellectual discovery

Objectives
While working and then completing the EE, students are expected to:
•

plan and pursue a research project with intellectual initiative and thoughtfulness.

•

formulate a precise research question.

•

gather and interpret material from sources appropriate to the research question.

•

structure a reasoned argument in response to the research question on the basis of the materials gathered.

•

present their extended essay in a format appropriate to the subject while acknowledging sources in one of
the established academic ways of citation.

•

use the terminology and language appropriate to the subject with skill and clear understanding.

•

apply analytical and evaluative skills appropriate to the subject, with an understanding of the implications
and the context of their research.
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JMHS IB Diploma Program
Course Sequence Grade 11-12
The Diploma Program (DP) requires academic pursuit in six subject areas along with the three core requirements of Theory of Knowledge (TOK), Creativity, Activity, and Service (CAS), and an Extended Essay (EE).
These courses may be taken at the Standard Level (SL) or the High Level (HL) depending of availability and
offerings. Some course are scheduled for the mandatory two years and a few others are scheduled for completion in one year. This allows students to fulfill the DP requirement of taking 3 HL courses and 3 SL courses.

Grade 11

Grade 12

IB English 11 HL

IB English 12 HL

IB French I SL/HL

IB French II SL/HL

IB Latin I SL/HL

IB Latin II SL/HL

IB Spanish I SL/HL

IB Spanish II SL/HL

IB History 11 HL

IB History 12 HL

IB Biology 11 SL

IB Biology 12 SL/HL
Or

Or

IB Chemistry 11 SL

IB Chemistry 12 SL/HL

IB Mathematics:
Applications & Interpretation SL

IB Mathematics:
Applications & Interpretation SL

IB Elective - select one (the Arts are 2 IB Elective - select one
year courses)
IB Visual Arts HL
IB Visual Arts HL
IB Theatre SL/HL
IB Theatre SL/HL
IB Music SL/HL
IB Psychology SL (one year)

IB Music SL/HL
IB Psychology SL (if not taken in 11th)

IB Sports Exercise and Health Science SL
IB Sports Exercise and Health Science (if not taken in 11th)
SL (one year)
IB Biology or Chemistry SL (2nd year)
IB Biology or Chemistry SL (2 years)
IB: Theory of Knowledge I

IB: Theory of Knowledge II
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IB DP Examinations
Grades 11 and 12
In both year one (juniors) and year two (seniors) of the DP, students will have to complete final, external assessments (graded by the IB) in their six subject areas. Examinations are typically scheduled for the last part
of April through mid-May. If students in year one (11th grade) take any one-year SL courses, they will be assessed at the end of that year. Year one student of the DP may take no more than 2 SL exams in year-one.

Subject Exams Explained
Group 1 - Language A

Examination Year

IB English 11 and 12 (Literature) - A two-year course taught only at the HL.

senior year

In junior year, students will take the English EOC Reading and Writing SOLs.
Group 2 - Language B
World Languages 11 and 12 - Two-year course SL in year one with HL

senior year

option in year 2. It is recommended, especially for the HL that students
have 5 years of language study before taking the exam. If a senior has
six years of study, they may opt for the HL exam.
Group 3 - Individuals and Societies

IB History 11 and 12 (HOA) - A two-year course taught only at the HL.

senior year

In junior year, students will take the US/VA History SOL.
Group 4 - Sciences
IB Biology and IB Chemistry 11 and 12 - Students must choose between

senior year

Biology and Chemistry. Both are two-year courses with the option of either
the SL or HL examination at the start of senior year. Students may also
take a science as their IB elective, but still as a two-year course.

Group 5 - Mathematics
IB Math Studies SL 11 - A one-year course offered only at the SL level.

junior or senior year

If students take as juniors, they are required to take the SL exam that year.
If a students opts to take their math course as a senior, they may only take
one IB exam as a junior.
IB Mathematics SL 11 and 12 - A two-year course taught only at the SL.

26

senior year

Group 6 - The Arts and Electives

Examination Year

IB Visual Arts 11 and 12

senior year

IB Theatre 11 and 12

senior year

IB Music 11 and 12

senior year

IB Psychology 11 or 12

junior or senior year

IB Sports Exercise and Health Science

junior or senior year

All arts courses are two-year courses offered as either SL or HL levels.
Psychology and Sports Science are actually Group 3 and 4 courses, but at JM as
electives for students not wishing to take a group 6 course to meet the
requirements of the IB Diploma. They are taught only at SL as a one-year

course. Juniors enrolled in the class will sit for the SL exam that year.
Remember that students may take an additional science as their IB
elective if they do not wish to take any of the above as their 6th class.
IB Core
Theory of Knowledge (TOK) 11 and 12 - TOK is a required two-year
course. There are two final assessments, one completed during the
student’s junior year and the other during their senior year.

Examination Planning
Students are required to take 3 HL and 3 SL exams for their IB Diploma requirements. A student may opt to
take 4 HL and 2 SL, but no more than 4 HL are allowed. It is also important to plan out a students exam schedule to best prepare or to avoid an excessive workload for their senior year. To assist with this planning, please
consider the following:
1. Exams are scheduled by the IB and dates are firm. IB provides a very limited offering of make-up or alternative exam dates.
2. During a student’s junior year, only up to 2 SL exams may be taken.
3. If no exams are taken junior year, then consider that the student will be preparing for 6 IB exam in May of
their final year.
4. IB English and IB History are mandatory HL courses.
5. Only Math Studies, Psychology, and Global Politics are offered as one year courses at the SL level.
Use the information below to plan out your workload, SL/HL numbers, and exam load.
Course/Exam

Level

Exam Year

English

HL

senior

Language B ______________

___

senior

History

HL

senior

Science__________________

___

senior

Math Studies

SL

junior/senior

Elective_________________

___

junior/senior
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IB General Regulations
MYP Regulations
FCPS has provided key articles from the IB’s General Regulations for disclosure to MYP participating students and their parents. These regulations cover a range of topics that will touch upon the different responsibilities of the school’s coordinator, students, and parents. For a copy of the full publication, please go to
www.ibo.org and search “General Regulations: Middle Years Program”.
Article 2:Roles and responsibilities of schools
2.3 Schools are responsible for informing candidates and legal guardians regarding the general characteristics of
the MYP and how the school implements the programme. Additionally, schools must inform candidates and legal guardians of the
assessment services offered by the IB Organization and any restrictions or prohibitions that apply to the MYP.
2.5 The IB Organization sets the curriculum framework and assessment requirements for each subject group in the
MYP as well as for the community project and the personal project. The IB Organization also defines the requirements leading to
the award of the IB MYP Certificates and the issue of MYP Record of Achievement or MYP Course Results and is the sole organization entitled to award these, where candidates have satisfied the assessment requreiments in accordance with these general regualtions and the administrative requirements detailed in the handbook. Schools must comply with the details, deadlines and procedures
stated in the handbook for the relevant examination session.
Article 3: Implementation of the programme
3.8 Except where provided otherwise in these general regulations or the handbook, students and their legal guardian(s) must use the school’s MYP coordinator as the intermediary for any communication with the IB Organization. If either a student or his/her legal guardian(s) has a question about the general characteristics of the MYP, its administration or how the school
implements it, they are advised to raise the matter with the school’s MYP coordinator.
Article 6: Property and copyright in materials produced by candidates
6.1 Candidates produce materials in a variety of forms that are submitted to the IB Organization as part of the
assessment requirements. These assessment materials (hereinafter “materials”) include all forms of written work, audio and visual
matierals, computer programs and data and, in certain cases, may contain images or voices of candidates.
Article 16:Candidates suspected of academic misconduct The IB Organization defines academic misconduct as behaviour
(whether deliberate or inadvertent) that results in, or may result in, the candidate or any other candidate gaining an unfair advantage in one or more components of assessment. Behaviour that may disadvantage another candidate is also regarded as academic misconduct. Academic misconduct is a breach of these regulations and includes, but is not restricted to, the following:
a. plagiarism—this is defined as the representation, intentionally or unintentionally, of the ideas, words or work of
another person without proper, clear and explicit acknowledgment
b. collusion—this is defined as supporting academic misconduct by another candidate, for example, allowing one’s
work to be copied or submitted for assessment by another
c. duplication of work—this is defined as the presentation of the same work for different assessment components
and/or DP core requirements
d. misconduct during an IB examination (for example, taking unauthorized material into an examination, behaveiour that disrupts the examination or distracts other candidates, or communicating with another candidate)
e. any other behaviour that gains an unfair advantage for a candidate or that affects the results of another candidate (for example, falsifying a CAS record, disclosure of information to and receipt of information from candidates
about the content of an examination paper within 24 hours after a written examination via any form of communication/media).
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IB General Regulations
MYP Regulations continued
Article 17:Investigating cases of suspected academic misconduct
17.1 If questions arise about the authenticity of a candidate’s for moderation, or in the personal project before
submission, the situation must be resolved within the school. If possible academic misconduct (for example, plagiarism, collusion)
is identified after a candidate’s work has been submitted to the IB Organization for moderation, the school’s MYP Coordinator must
inform IB Answers as soon as possible.
17.2 When a school, an examiner or the IB Organization establishes evidence to suspect academic misconduct by
a candidate, the school will be required to conduct an investigation and provide the IB Organization with statements and other relevant documentation concerning the case. If a school fails to support the investigation into possible academic misconduct, no grade
will be awarded to the candidate in the subject(s) concerned.
17.3 If the IB Organization notifies a school that a candidate is suspected of academic misconduct and that the IB
Organization has the intention of initiating an investigation, at the discretion of the head of school it is permissible for the candidate
to be withdrawn from the session or from the assessment(s) in which academic misconduct may have occurred. However, at the
discretion of the IB Organization the investigation into the suspected academic misconduct by the candidate may still proceed and a
decision be reached on whether to uphold or dismiss academic misconduct.
17.4 Candidates suspected of academic misconduct must be invited, through the school’s MYP coordinator, to
present a written statement that addresses the suspicion of academic misconduct. If a candidate declines to present a statement, the
investigation and decision on whether the candidate is in breach of regulations will still proceed.
17.5 If no grade is issued for an assessment (or completion of community service) that contributes to a candidate’s MYP Certificate, no certificate will be awarded to the candidate. The MYP Record of Achievement or, in the case of an onscreen examination, MYP Course Reusults will be awarded for other assessments in which no academic misconduct has occurred.
Except in cases of serious or repeat misconduct, the candidate will be permitted to register for future examination sessions.
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IB General Regulations
DP Regulations
FCPS has provided key articles from the IB’s General Regulations for disclosure to DP participating students
and their parents. These regulations cover a range of topics that will touch upon the different responsibilities of
the school’s coordinator, students, and parents. For a copy of the full publication, please go to www.ibo.org
and search “General Regulations: Diploma Program”.
Article 2:Roles and responsibilities of schools
2.3 Schools are responsible for informing candidates and legal guardians regarding the general characteristics of
the DP and how the school implements it. Additionally, schools must inform candidates and legal guardians of the assessment services offered by the IB Organization and any restrictions or prohibitions that apply to the DP.
2.5 The IB Organization sets the curriculum and assessment requirements leading to the award of the IB Diploma
or DP Course Results and is the sole organization entitled to award them. The IB Diploma or DP Course Results is awarded to candidates who have satisfied the assessment requirements in accordance with these general regulations and the administrative requirements detailed in the handbook. Schools must comply with the details, deadlines and procedures stated in the handbook for the relevant examination session.
2.6 Schools are responsible for ensuring that candidates comply with all assessment requirements for the DP. If
candidates do not comply with these requirements, then no grade will be awarded in the subject(s)/requirement(s) concerned.
2.7 To qualify for the award of the IB Diploma a candidate must follow the course of study and assessment for the
DP at a school authorized to offer the DP or via an IB Organization-approved online course provider. In addition to subject requirements, the IB Diploma has the further requirements (collectively known as the “core”) of an extended essay and theory of
knowledge, which are both assessed, as well as activities known as creativity, action, service (hereinafter “CAS”) that must be successfully completed.
2.8 A candidate will be awarded DP Course Results if they follow the course of study and assessment for the selected subject(s) and/or one or more core elements. Subjects of the DP normally include both internal and external assessment.
2.9 Schools are responsible for appointing a DP coordinator to manage the implementation of the DP in the
school who will be available during the written examinations in May/November and when results are issued to ensure that all candidates receive their results. Additionally, schools must ensure that an appropriate contact person, who may or may not be the coordinator, is available after results have been issued to candidates to request the enquiry upon results service on their behalf and/or register them for the forthcoming examination session, if appropriate.
2.10 Schools are responsible for the secure storage of IB Organization examination stationery and examination
papers for a forthcoming examination session. The school must immediately notify the IB Organization via IB Answers of any breach
in the procedure for the secure storage of such material. The school must provide the IB Organization with statements and other
relevant information concerning the breach and reasonably cooperate with the IB Organization in investigating and addressing such
a breach.
Article 3:Candidates and their legal guardian(s)
3.1 Except where provided otherwise in these general regulations or the handbook, candidates and their legal
guardian(s) must use the school’s DP coordinator as the intermediary for any communication with the IB Organization. If either
a candidate or his/her legal guardian(s) has a question about the general characteristics of the DP, its administration or how the
School implements it, they must raise the matter with the School’s DP coordinator.
3.2 Candidates, whether for the IB Diploma or DP Course Results, must complete all requirements within the twoyear period of the programme or within an extended period of study when a candidate retakes one or more subjects.
3.3 Candidates are required to act in a responsible and ethical manner throughout their participation in the DP,
as determined by the IB Organization at its sole discretion, which includes not engaging in academic misconduct (as defined in article 20), and must be in good standing at the school at the time of the examinations.
3.4 The IB Organization is entitled to refuse to mark or moderate assessment submissions if a candidate has acted
in an irresponsible or unethical manner in connection with that part of assessment for the DP, as determined by the IB Organization
at its sole discretion, including, but not limited to, engaging in academic misconduct, or if a candidate includes offensive or obscene
material that is unrelated to the content of the assessment. In such cases the Final Award Committee (defined in article 16) is entitled to award a mark of zero for the component or part(s) of the component that are not marked or moderated due to such irresponsible or unethical behaviour.
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IB General Regulations
DP Regulations continued
Article 8:Content and requirements of the IB Diploma
8.1 Candidates for the IB Diploma must satisfy assessment requirements in six subjects and the core. All higher
level subjects, the core and at least one standard level subject must be taught over the two years of the programme. Should circumstances require, up to two standard level subjects may be taught during the first year and assessed at the end of that first year as
anticipated subjects. It is also permissible, should circumstances require, to teach one standard level subject during the first year
and one standard level during the second year, with assessment requirements met at the end of each corresponding year. Language
ab initio and pilot subjects must always be taught throughout the two years of the programme.
8.2 The six subjects must be selected from six groups as described in the relevant handbook for the examination
session, with at least three and not more than four subjects being offered at higher level and the others at standard level. Recommended teaching time is 240 hours for higher level courses and 150 hours for standard level courses.
8.3 In addition to the six subjects, candidates for the IB Diploma must complete the following core requirements:
a. a course in theory of knowledge including the required assessment, for which the IB Organization rec
ommends at least 100 hours of teaching over the two-year period of the DP
b. CAS activities, for which the IB Organization recommends at least 150 hours for the required combinat
ion of activities
c. an extended essay in a subject available for this purpose to be submitted for assessment, for which
the IB Organization recommends approximately 50 hours of work by candidates.
8.4 A subject or subjects (or core requirement) taken by a candidate in addition to the six subjects for the IB Diploma cannot contribute to the award of an IB Diploma.
8.5 It is the school’s responsibility to ensure that each candidate submitting an extended essay is supervised by a
teacher at the school with appropriate qualifications and/or experience in the subject chosen by the candidate and is familiar with
the DP. The supervisor may not be a relative of the candidate nor a person who is not a teacher at the school.
8.6 An IB Diploma candidate must be registered for an extended essay in one of the DP subjects listed in the handbook as available for the relevant examination session. The extended essay does not have to be written in a subject that has been
selected as one of that candidate’s six diploma subjects, subject to the advice and approval of the school.
8.7 Extended essays in group 2 are intended for language acquisition learners. Candidates are not permitted to
submit a group 2 extended essay in their group 1 language(s).
8.8 Retake candidates (as defined in 11.4) wishing to improve the grade for their extended essay may submit either
a revised or a new extended essay. If a higher grade is not obtained the grade from the original essay will stand. A new extended
essay can be registered in the same or in a different DP subject.
Article 13:Award of the IB Diploma
13.1 All assessment components for each of the six subjects and the additional Diploma requirements must be completed in order to qualify for the award of the IB Diploma, except under the conditions stipulated in articles 18 and 19 of these regulations.
13.2 The IB Diploma will be awarded to a candidate provided all the following requirements have been met.
a. CAS requirements have been met.
b. The candidate’s total points are 24 or more.
c. There is no “N” awarded for theory of knowledge, the extended essay or for a contributing subject.
d. There is no grade E awarded for theory of knowledge and/or the extended essay.
e. There is no grade 1 awarded in a subject/level.
f. There are no more than two grade 2s awarded (HL or SL).
g. There are no more than three grade 3s or below awarded (HL or SL).
h. The candidate has gained 12 points or more on HL subjects (for candidates who register for four HL
subjects, the three highest grades count).
i. The candidate has gained 9 points or more on SL subjects (candidates who register for two SL subjects
must gain at least 5 points at SL).
j. The candidate has not received a penalty for academic misconduct from the Final Award Committee.
13.3 A maximum of three examination sessions is allowed in which to satisfy the requirements for the award of the
IB Diploma. The examination sessions need not be consecutive.
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IB General Regulations
DP Regulations continued
Article 17:Candidates with assessment access requirements
17.1 A learning support requirement(s) is any permanent or temporary requirement(s) that could put a candidate
at a disadvantage and prevent him or her from being able to demonstrate their skills and knowledge adequately or as may otherwise
be defined by law.
17.2 The IB Organization is able to offer minimal guidance on the teaching of candidates with learning support
requirements. However, it is the responsibility of the school to identify and meet the individual needs of candidates enrolled in the
school.
17.3 A learning support requirement(s) often necessitates assessment access arrangements. The IB Organization is
able to authorize inclusive assessment arrangements for a candidate with assessment access requirements.
17.4 If a candidate needs inclusive assessment arrangements, the DP coordinator must make such arrangements
and, where appropriate, request authorization for inclusive assessment arrangements from the IB Organization according to procedures stated in the handbook.
17.5 If the inclusive assessment arrangements authorized by the IB Organization are considered inappropriate for
a candidate by a school, a candidate or the candidate’s legal guardian(s), the DP coordinator may request a re-evaluation of the
candidate’s needs to decide whether the authorized arrangements are appropriate. A first re-evaluation of the arrangements will be
undertaken by the IB Organization staff who authorized the arrangements. If the first re-evaluation does not then meet with agreement from the school, a second re-evaluation will be undertaken jointly by persons with appropriate qualifications, one an IB Organization employee not involved in the original decision and one who is not an employee of the IB Organization. No further reevaluations are possible after the second re-evaluation. The IB Organization must receive any re-evaluation request from the DP
coordinator within one month of the coordinator having received initial confirmation of the authorized inclusive assessment arrangements or the result of the first re-evaluation request, as appropriate.
17.6 If a candidate is granted inclusive assessment arrangements (and these are properly implemented by the
school), candidates and/or their legal guardian(s) are not entitled to claim that they are affected by adverse circumstances in the
event that assessment results following such arrangements are not at levels desired and/or anticipated by candidates. The authorization of inclusive assessment arrangements is the sole accommodation by the IB Organization for candidates with learning support
requirements.
Article 20:Candidates suspected of academic misconduct The IB Organization defines academic misconduct as behaviour
(whether deliberate or inadvertent) that results in, or may result in, the candidate or any other candidate gaining an unfair advantage in one or more components of assessment. Behaviour that may disadvantage another candidate is also regarded as academic misconduct. Academic misconduct is a breach of these regulations and includes, but is not restricted to, the following:
a. plagiarism—this is defined as the representation, intentionally or unintentionally, of the ideas, words or work of
another person without proper, clear and explicit acknowledgment
b. collusion—this is defined as supporting academic misconduct by another candidate, for example, allowing one’s
work to be copied or submitted for assessment by another
c. duplication of work—this is defined as the presentation of the same work for different assessment components
and/or DP core requirements
d. misconduct during an IB examination (for example, taking unauthorized material into an examination, behaveiour that disrupts the examination or distracts other candidates, or communicating with another candidate)
e. any other behaviour that gains an unfair advantage for a candidate or that affects the results of another candidate (for example, falsifying a CAS record, disclosure of information to and receipt of information from candidates
about the content of an examination paper within 24 hours after a written examination via any form of communication/media).
Article 21:Investigating cases of suspected academic misconduct
21.1 If questions arise about the authenticity of a candidate’s work before submission for assessment, the situation
must be resolved within the school. If possible academic misconduct (for example, plagiarism, collusion) is identified after a candidate’s work has been submitted to the IB Organization for assessment, the school’s DP coordinator must inform the IB Organization
as soon as possible. For work that is internally assessed, “submission” refers to the deadline by which teachers’ marks must be submitted to the IB Organization. For work that is externally assessed, other than the scripts from the written examinations,
“submission” refers to the candidate signing the declaration of authenticity for their work.
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IB General Regulations
DP Regulations continued
Article 21:Investigating cases of suspected academic misconduct
21.2 When a school, an examiner or the IB Organization establishes evidence to suspect academic misconduct by a
candidate, the school will be required to conduct an investigation and provide the IB Organization with statements and other relevant documentation concerning the case. If a school fails to support the investigation into possible academic misconduct, no grade
will be awarded to the candidate in the subject(s) concerned.
21.3 If the IB Organization notifies a school that a candidate is suspected of academic misconduct and that the IB
Organization has the intention of initiating an investigation, at the discretion of the head of school it is permissible for the candidate
to be withdrawn from the session or from the subject(s) in which academic misconduct may have occurred. However, at the discretion of the IB Organization the investigation into the suspected academic misconduct by the candidate may still proceed and a decision be reached on whether to uphold or dismiss academic misconduct. If a candidate is withdrawn from a subject no mark for that
subject may contribute to the award of a grade in a future examination session.
21.4 Candidates suspected of academic misconduct must be invited, through the school’s DP coordinator, to present a written statement that addresses the suspicion of academic misconduct. If a candidate declines to present a statement, the investigation and decision on whether the candidate is in breach of regulations will still proceed.
21.5 The majority of cases of suspected academic misconduct will be presented to a sub-committee of the Final
Award Committee. The sub-committee will normally comprise IB Organization staff, school representatives, and chief/deputy chief
examiners, but any group or combination of these persons may make decisions on cases subject to the approval of the Final Award
Committee. The subcommittee will be chaired by the chair or vice-chair of the Final Award Committee, or a chief examiner nominated by the vice-chair.
21.6 Decisions of the sub-committee are made on behalf of and under the supervision of the Final Award Committee. After reviewing all statements and evidence collected during the investigation, the sub-committee will decide whether to dismiss
the suspicion of academic misconduct, uphold it, or ask for further investigations to be made. If the sub-committee is unable to reach
a decision then the case will be referred to the Final Award Committee.
21.7 If the sub-committee decides that a case of academic misconduct has been established, a penalty will be applied in the subject(s) concerned. The penalty will, in the judgment of the sub-committee, be commensurate with the severity of the
misconduct. If a case of academic misconduct is considered by the Final Award Committee to be very serious, the Final Award Committee may decide not to issue a grade for a candidate in the subject(s) concerned and additionally prohibit the candidate from being
registered in any future examination sessions.
21.8 If no grade is issued for a subject that contributes to a candidate’s IB Diploma, no IB Diploma will be awarded to the candidate. DP Course Results will be awarded for other subjects in which no academic misconduct has occurred. Except in
cases of serious or repeat misconduct, the candidate will be permitted to register for future examination sessions, which may include
the session that follows six months later, if the relevant registration deadlines are met. In the case of an IB Diploma Candidate, if the
session in which the academic misconduct has been established is the candidate’s third examination session towards achieving the
award of the IB Diploma, no further IB examination sessions will be permitted.
21.9 If the candidate has already been found in breach of regulations in any previous session, this will normally
lead to disqualification from participation in any future examination session.
21.10 If there is substantive evidence, the IB Organization is entitled to conduct an investigation into academic
misconduct after a candidate’s results have been issued. If academic misconduct is subsequently established by the Final Award
Committee, or its sub-committee, the candidate’s grade for the subject(s) concerned may be withdrawn from the candidate which
will also result in the withdrawal of their IB Diploma where applicable.
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FREDERICKSBURG CITY PUBLIC SCHOOLS
INTERNATIONAL BACCALAUREATE ASSESSMENT POLICY
Statement of Assessment Philosophy:
In the Fredericksburg City Public Schools (FCPS) International Baccalaureate (IB) program schools of James Monroe High School and
Walker-Grant Middle School, assessment is a process of supporting curricular goals and encouraging appropriate student learning
through the gathering of information in multiple formats and methodology. Assessments are used to structure student learning
through analysis of assessment data and to encourage further student success in their learning. Assessments and subsequent data
are used to reflect learning outcomes through grading and reporting.
Assessments can be tools for the demonstration of understanding of concepts, ideas, skills, and critical thinking ability by students.
These assessments can be used by teachers and students to develop effective teaching strategies and learning skills, respectively.
Assessments should be analyzed to allow teachers to identify students’ strengths and weaknesses. Assessment feedback should be
timely and focused on student outcomes.
Assessments should be understood and accessible to parents and guardians. Parents and guardians should be able to see the
strengths and areas of improvement as well.
Formative and Summative Assessment:
FCPS and the IB program both recommend the usage of formative and summative assessments to determine student growth and
achievement. Summative assessment is defined as assessment directly contributing to the final diploma qualification in the Diploma Program and to evaluate student learning at the end of major units in the MYP model. Whereas, formative assessments are
diagnostic or evaluative in nature and are used to assess a student’s understanding of the material throughout the unit. Equity in
assessment is afforded through fair, meaningful, and consistent opportunities for students to demonstrate their mastery of concepts and skills. Assessments are checked for validity, reliability, and comprehensiveness and include psychometric, essay, and performance tasks across the curriculum.
A wide range of formative and summative assessments includes: Student self-evaluation supported by the teacher, systemic use of
detailed assessment descriptors, and peer evaluation mediated by the teacher.
A. Grading/Marking
JMHS and WGMS grading scales are used along with IB assessment criteria as specified in each of the program specific
subject guides. Both are given to students at the beginning of each course and are applied to chosen formative tasks.
Formative results are analyzed and assist in shaping summative assessments. Students complete a sufficient variety of
assessment items in order to maximize their opportunity to demonstrate what they know and can do. The quality of assessments items completed is consistently measured against clearly established standards.
B.

Recording and Reporting
Interims reports are issued twice at JMHS and once at WGMS during each nine-week period. Report cards are issued at
the end of each nine-week period. Parent/teacher conferences are scheduled at least twice a year. As needed, teachers
contact and consult with parents on an individual basis. Parents may also monitor their children’s progress through the
online system.

C.

Homework
Homework tasks are designed to provide optimal practice of a range of cognitive skills identified in course outlines. Regular review of homework promotes positive results in formative and summative assessments. Peer assessments and class
discussions are constructive instruments in homework review.
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Links Between IB Policies and Other IB Related Documents:
The FCPS assessment policy adheres to the expectation of academic honesty, the language policy, and special education needs. As
such, we address a number of philosophical and practical issues including optimizing student success, building a balanced curriculum, providing concurrency of learning, and ensuring schedules which support the core.
Roles and Responsibilities:
Administrators, counselors, and coordinators
It is the responsibility of administrators, counselors, and coordinators to:
A. Communicate with students and parents the expectations of the program.
B. Provide supporting information about the nature of subject assessments to parents and students.
C. Provide a calendar of assessment due dates and the exam schedule for the JMHS Diploma Programme (DP).
D. Monitor teacher-designed instruction, pacing and assessment to ensure it is in line with IB and FCPS curriculum outcomes.
E. Monitor the workload in each grade level to ensure that students have ample notification and time to excel.
F. Monitor and provide instruction for purposes of revision of internal and external assessments.
G. Collect data from each teacher as to how students are progressing and assist teachers in interpreting that data to inform
instruction.
H. Provide guidance in the selection of course alternatives as well as level, high level (HL) or standard level (SL) in the JMHS
DP, as will meet student program needs.
Teachers
It is the responsibility of the teachers to:
A. Be fully informed and communicate to stakeholders course curriculum changes, assessment procedures, etc. as outlined
by IB in each subject area.
B. Access information on the IB Online Curriculum Center (OCC) site and check it on a regular basis to ensure assessment
procedures are followed.
C. Include many diverse methods of instruction, to support student learning.
D. Value the most accurate demonstration of student performance achieved by the conclusion of the course rather than an
average of grades over the span of the course.
E. Be aware of the Academic Honesty Policy to ensure assessments are valid.
F. Work collaboratively with colleagues for teaching subjects that have multiple instructors to ensure standardization of assessments.
G. Assess language development in their particular course.
H. Adhere to the collaboratively produced timeline of all assessments, examinations, etc.
Students
It is the responsibility of the students to:
A. Complete all formative assignments and summative tasks.
B. Adhere to the Academic Honesty Policy and create original works.
C. Complete all homework as assigned by subject teachers.
D. Attend class regularly to receive the benefit of instruction and practice by following the established FCPS attendance policies.
E. For DP, understand course requirements and IA and EA requirements and seek clarification when necessary.
F. Follow their intervention plan in accordance with the IB philosophy as applicable. Intervention plans are used when the
above responsibilities are not met by the student.
Training of IB Teachers
All IB teachers attend specialized IB workshops to receive training in the teaching and assessing of IB courses. IB teachers will consult subject guidelines and use the IB OCC to share best practices with other IB teachers. Teachers of common IB subjects work
together and collaborate on internal assessments.
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FREDERICKSBURG CITY PUBLIC SCHOOLS
INTERNATIONAL BACCALAUREATE ACADEMIC HONESTY POLICY
Statement of Academic Honesty Philosophy:
In the Fredericksburg City Public Schools (FCPS) International Baccalaureate (IB) program schools of James Monroe High School and
Walker-Grant Middle School, academic honesty is an important part of the learning environment. JMHS and WGMS expects both
staff, students, and parents to demonstrate a high standard of moral and academic integrity at all times.
Moral integrity is defined by the International Baccalaureate as striving to be principled, acting with integrity and honesty, with a
strong sense of fairness, justice and respect for the dignity of the individual, groups and communities.
Academic integrity is defined as acting with honesty and integrity and taking responsibility for one’s own actions. JMHS and WGMS
will demonstrate to students proper methods for proper academic referencing and respecting the ideas of others in order to fulfill
the attributes of the learner profile
Academic Misconduct
Academic misconduct occurs when students give or take unfair advantage and is defined as any action or behavior that results in a
grade/mark that is not reflective of their actual level of academic performance.
Academic misconduct can be:
A. Plagiarism--defined as trying to pass the work, words, or ideas of someone else as your own.
B. Collusion--enabling or facilitating cheating or other academic dishonesty by another student, either by permitting one's
work to be duplicated, by actually completing another student's work, or by not reporting observed cheating or dishonesty
C. Cheating. Cheating is here defined as giving or receiving any additional aid on an assignment or assessment, whether
written or oral, either by cell phone, cheat sheet, or in person, that is not sanctioned or intended by the instructor.
D. Duplication of work, defined as using previously written work done by the same student or someone else and attempting
to present such materials as work newly and originally produced for a specific, current assignment.
F. Falsification--intentionally misrepresenting information, including deliberately fabricating data, research, academic papers, or citations (from OWL at Purdue).
Roles and Responsibilities:
Students
It is the responsibility of the students to take responsibility for their own actions and the consequences that accompany them by:
A. Reviewing and understanding the FCPS IB Academic Honesty policy and the principles and practices outlined therein.
B. Ensuring that all work submitted for assessment is authentic and that the work or ideas of others is fully and correctly
acknowledged (3.4). Such acknowledgement must follow guidelines as specified by the instructor.
C. Reference in the text all material reproduced directly (i.e. copied) from any printed and electronic media. This includes all
phrases, sentences, paragraphs, graphs, charts, images or any other information.
D. Follow all formal examination rules and procedures.
E. Conduct all school-related activities in an ethical manner.
Teachers
It is the responsibility of the teachers to:
A. Teach proper research skills.
B. Support and act on the FCPS IB Academic Honesty Policy.
C. Provide candidates with advice on good academic practice (IB 3.3).
D. Provide instruction and support in research skills.
E. Be available to offer advice to students who need further assistance.
F. Give specific requirements as well as written examples of proper citation of a variety of sources in the subject areas (4.13).
Note that OWL at Purdue is an excellent resource for both citation format and details on adhering to academic honesty.
G. Structure assignments to encourage the development of students’ own ideas through problem solving, comparison, precise hypothesis, and analysis (4.18).
H. Provide a formative assessment structure for investigative reports that includes a planning phase and the investigation
and evaluation of resources and reflects the requirement that students’ work be authentic.
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Administrators, counselors, and coordinators
It is the responsibility of administrators, counselors, and coordinators to:
A. Create a school culture that maintains the processes and procedures encompassed in the FCPS IB Academic Honesty Policy.
B. Communicate the expectations of the Academic Honesty Policy to staff, students, and parents.
C. When academic misconduct occurs, enforce and carry out the established outcomes as published in the FCPS, JMHS, and
WGMS codes of conduct.
Procedures and Consequences when dealing with academic misconduct:
Any case of academic misconduct will be dealt with in a consistent manner that ensures equity. Occurrences will be addressed in a
timely manner and will promote ethical behavior for lifelong learning.
Steps in MYP and DP student misconduct cases:
A. Suspected misconduct can be identified by the instructor or a member of the James Monroe or Walker-Grant faculty or
observed by fellow students and brought to the attention of the appropriate IB coordinator who will then determine if
further action is necessary.
B. Initial misconduct review by tribunal composed of a teacher, and administrator, a guidance counselor, and the IB coordinator.
C. Student conference with teacher regarding review.
D. Submit misconduct report/form with details of misconduct event to administration. A misconduct file is started for that
student.
E. Parent contacted by school official and the tribunal meets to
F. Course of action/corrective measures:
a. 1st offense on written assessment: conference with teacher and student to clarify the problem and an opportunity
for the student to correct the work and resubmit it for 50% credit. On in class quizzes and formal tests an automatic zero is assigned. In either case, a misconduct file is begun for the student and that student's name is submitted to the National Honor Society (NHS), if a member.
b. 2nd offense and subsequent in-class offenses results in an automatic zero on the assignment, placement on academic probation by the IB Program Administrator, and a meeting with the student's parent and the Academic
Honesty Tribunal.
c. Additional violations: automatic zero on assignment and potential expulsion from the IB program.
d. Students with prior offenses will have their misconduct file used as a factor in consideration for the DP and, if
subsequently accepted, will begin the DP program on probation.
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FREDERICKSBURG CITY PUBLIC SCHOOLS
INTERNATIONAL BACCALAUREATE LANGUAGE POLICY
Statement of Language Learning Philosophy:
In the Fredericksburg City Public Schools (FCPS) International Baccalaureate (IB) programme schools of James Monroe High School
and Walker-Grant Middle School, it is recognized that language is an important component to learning, as it is a primary means of
communication. Language acquisition is a life-long process. Schools are a vital component of the process. Therefore, all teachers at
JMHS and WGMS are language teachers. Language education goes beyond learning to speak, read, write, and listen in one’s native
language. It includes developing these proficiencies in a language other than the mother tongue.
Since JMHS and WGMS are American public schools, the language of instruction and the greater culture of the schools is English.
As JMHS and WGMS recognizes the global community, their students are encouraged to seek proficiency in a language other than
English. Currently, one Classical Language and two World Languages are offered. These are Latin, French, and Spanish.
JMHS and WGMS embrace diversity, including those of different ethnic and cultural backgrounds. The faculty and staff of JMHS and
WGMS strive to recognize the language needs of all students and work to serve those needs both in and out of classroom. JMHS
and WGMS recognizes the importance of developing one's native language to maintain one’s cultural identity. Therefore, JMHS and
WGMS will try its best to offer instruction in mother-tongue to IB students seeking to explore their native language.

Aims of Language Development:
At JMHS and WGMS, language is developed and supported by:
A.
B.
C.
D.
E.
F.

Enabling students to learn and use language in an effective, appropriate, accurate, and confident manner.
Developing student proficiency in oral and written communication.
Enabling students to develop and use language skills in various contexts and purposes.
Promoting the appreciation, understanding, and analysis of literature.
Encouraging students to explore language as a way to understand the different perspectives of people from different
backgrounds and cultures.
Providing opportunities for enjoyment, creation, and intellectual stimulation through knowledge of language and literature.

The Language Profile of JMHS and WGMS:
Native English speakers comprise 90% of students at JMHS and WGMS. Non-native English speakers comprise roughly 10%. Currently, there are 95 students identified as English Language Learners (ELLs). English language proficiency ranges from "entering" to
"reaching". Eleven languages other than English are listed as students' mother tongue in the Home Language Survey.
Language Acquisition at JMHS, WGMS, and FCPS (Fredericksburg City Public Schools):
In Language A, students learn to develop coherent and persuasive oral presentations. These presentations are often based on text
analysis. Students study and analyze a variety of media to apply in the presentation of oral arguments. Students are required to
expand their vocabulary in order to become proficient researchers. Students develop mastery in writing, particularly in the composition of persuasive and expository works.
Because James Monroe High School is a community of diverse student learners, with a student body that is approximately 40%
African American, 40% Caucasian, 15% Hispanic, and 5% other, we seek to embrace language acquisition as an integral part of
learning and predisposition to cultural understanding.
The English Department at James Monroe High School offers English courses at each grade level to enable students to fulfill the
requirements for either a standard or advanced diploma. In addition, Honors English is offered in grades 6-10 as well as AP in grade
12. The Honor Courses are specifically designed to challenge students to advance more quickly and explore complex material that
will deeply involve their use of language. The English Department stresses emphasis on writing across the curriculum and an integration of language skills through the various departmental offerings.
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The English Department is also aware of the growing population of English Language Learners and is committed to increasing the
offerings of its department to include courses that will assist these learners in their language acquisitions skills at many levels, including multi-cultural programs such as the language fair and the African American Read-In Chain.
Because of the approach to language acquisition, students are actively engaged in reading, writing, speaking, and listening content
and as such, focus on the writing process to become refined communicators who will transition readily to the IB Program.
Students in FCPS are first exposed to Classical or World Languages at WGMS, specifically in eighth grade. If students begin Spanish,
French, or Latin language acquisition at this time, they are able to take up to five courses in the target language by senior year. High
school students are given the opportunity to begin language acquisition in any grade, 9-12.
Students enrolled in a world language move through six phases of acquisition during the first three courses of study. They begin to
develop novice language proficiency in all language domains. In the first course, students in Spanish and French are expected to
use their beginning language proficiency to engage in simple conversations, construct simple narrative writings, deliver presentations, and express basic survival needs in the foreign language. Students enrolled in Latin acquire the basic concepts of grammar
and vocabulary. Additionally, there is a focus on translating from Latin to English and vice versa.
In the second course, students further their study of French, Spanish, or Latin while learning complex grammatical concepts. Vocabulary and grammar are introduced through contexts to provide meaningful and purposeful opportunities to use the
acquired language skills. The third course of language study requires the students to become more fluent in the target language. At
this level, students are expected to speak and understand functional Spanish and French. Students learning Latin are expected to
read functional Latin.
In the fourth and fifth courses of Spanish and French, classes are based on the three core topics and two of the optional topics that
comprise Language B. Emphasis is placed on advanced reading and listening comprehension, and speaking and writing skills that
demonstrate increased fluency. Spanish and French classes are conducted in the target language exclusively. In the fourth and fifth
courses of Latin, classes are based on ancient literature which the students read, analyze, and interpret in order to better understand the ancient world from a contemporary viewpoint. Emphasis is placed on reading fluency so that the students can translate
and understand ancient texts and demonstrate a knowledge of the historical and cultural contexts of the ancient world.
Mother-Tongue Instruction:
English is the language of instruction in Virginia and at JMHS and WGMS. All teachers at JMHS and WGMS are fluent in the language of instruction. Both JMHS and WGMS maintain a English as a Second Language (ESL) program. ELLs use a shelteredinstruction model in which students receive one-on-one instruction from a highly-qualified ESL teacher. The ESL teacher ensures
students are developing English proficiency in all four language domains. These include, speaking, reading, writing, and listening.
Currently, JMHS and WGMS have two highly-qualified ESL teachers who, in addition to providing sheltered-instruction, provide
support to mainstream teachers through collaborative efforts and professional development. ESL students take the annual English
Proficiency Assessment, ACCESS. Once the ESL student has met the criteria to "exit" the ESL program, the student is placed in mainstreamed courses and monitored for two years as prescribed by Title III regulations.
Language Instruction and Support:
Language content is presented through a division-wide instructional model that applies to all academic disciplines. The planning
segment of instruction comprises use of a curriculum framework, reference of the appropriate academic standards and the intended outcomes of the lesson. The beginning of the lesson involves an anticipatory review of content and presentation of the lesson
objectives. The middle of the model involves presentation of the content, guided practice and a check for understanding; all are
delivered through research-based instructional methods. The conclusion of the lesson entails independent practices and closure
that summarizes the intended outcome of the lesson.
Roles of the Teacher: The teacher develops a course outline and content aligned to the IB requirements for the course.
The courses that form the program are vertically articulated to ensure that students are prepared for each successive course. Using the IB pedagogy, the teacher serves as a facilitator for student-centered learning. The teacher develops assessments that align
with the IB requirements and uses IB rubrics for their grading.
Roles of the Staff: The staff supports the requirements of the IB courses. The technology needed to meet course requirements are maintained in working order. Teaching and research materials are available for all students. Pre-requisite requirements
for each successive course within the program are enforced to support student success.
Roles of the Administration: The administration ensures that information pertaining to the IB program is easily accessible
to all students and parents. The administration supports the enforcement of pre-requisites for courses. The resources necessary to
provide the materials and technology are available. Teachers receive on and off-site training on a regular basis.
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FREDERICKSBURG CITY PUBLIC SCHOOLS
INTERNATIONAL BACCALAUREATE INCLUSIVE EDUCATION POLICY
Statement of Inclusion Philosophy:
In the Fredericksburg City Public Schools (FCPS) International Baccalaureate (IB) programme schools of James Monroe High School
and Walker-Grant Middle School, they are committed to provide a free and appropriate education to all students, and the opportunity to achieve academic success and optimal potential for academic achievement. Using the State of Virginia's policy and legislation as its framework, JMHS and WGMS follows the steps of identification, evaluation, determination of eligibility, development of
an Individualized Education Program with appropriate services. Students receiving special education services includes those with
emotional disorders, intellectual disabilities, learning disabilities, and other health impairments. Therefore students with special
needs can participate in the IB program receiving the accommodations as outlined in their Individual Education Plans.
Student Services:
At JMHS and WGMS, classes in academic areas are provided for students with special needs. These classes provide, depending on
the student’s individual education plan, the following services: remediation, tutorial support, differentiated instruction, and life
skills training. Services are provided through
• direct classroom instruction in a resource setting
• instruction in the resource setting and in the general education setting
• instruction in the collaborative setting
• remedial/tutorial assistance through consultation
Roles and Responsibilities:
The School
It is the responsibility of the school to:
A. Provide students information on services continuing upon entrance to the IB program and to assist students with decisions related to applying to the Diploma Program.
B. School counseling as well as specialist and the special education/504 coordinators will provided the IB Coordinators
and IB teachers with all IEP's and 504 documentation.
C. Special Education case managers, and/or school counselors will provide updates and host meetings for updates in
IEP's and 504 plans. The IB coordinator will be invited to these meetings.
D. IB coordinator will communicate with the IB in a timely manner requests for student accommodations in assessment
types and circumstances.
Teachers
It is the responsibility of the teachers to:
A. The IB teacher will implement accommodations, will provide updates on student progress and attend IEP/504
meetings as requested.
B. The IB teacher and case manager will understand the nature and needs of his/her students and will keep a copy of the
students 504 plan or IEP, and will abide by the documentation.
C. The IB teacher will provide differentiated instruction and follow the accommodations put in place by the IEP or 504
team and documented by the students IEP/504 Plan.
D. The IB teacher will maintain confidentially when providing these services.
Students
It is the responsibility of the students to:
A. IB students will be proactive in seeking assistance from teachers and case managers to meet individual learning
needs.
B. IB students and parents will communicate needs and concerns to school personnel.
C. Families will provide documentation to school officials for IEPs and 504 plans so that documentation can be provided
to IBO for accommodation requests.
Procedures for Review and Revisions of IB Inclusion Policy:
The policy and procedures of IB inclusive policy will be reviewed as often as the IB program is reviewed. Modifications will
created as needed for the improvement of the inclusive policy.
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IB Diploma Program Withdrawal Policy
Upon being granted acceptance into the IB Diploma Program, students are also making a commitment to a
long-term goal. Therefore, the JMHS add/drop policy for all non-IB Diploma Program courses will not apply
to this IB program. The following information outlines the withdrawal policy of the program in regards to
leaving or quitting the program.
•
•
•
•
•

The JM add/drop policy and published dates of add/drop DO NOT apply to Diploma candidates.
DP candidates who wish to transfer out of the program, must do so prior to the first day of school in the
academic year following their initial acceptance.
Once school starts on its official first day, students will no longer be able to transfer at will out of the DP.
DP candidates will not be able to transfer out at will in the summer between their Year 1 and Year 2 of the
program.
Candidates seeking to transfer out of the Diploma Program must take the following steps:
1. Must request a meeting in writing to the DP coordinator (Mr. James Snyder).
2. Will meet and discuss alternative courses of action other than transferring out.
3. Will have their request reviewed by the DP coordinator and the Academic Review
Committee.
4. Final decision to allow a candidate to transfer out will be with the DP coordinator.
5. Should a transfer be granted, the candidate will only be removed from the TOK course
and the requirements of CAS and the Extended Essay will be dropped. The candidate
will remain enrolled in their other DP courses until the end of the school year at which
time them may elect to register for non-DP classes if they are not currently in their senior year.
6. Any candidate wishing to be dropped entirely from the Diploma Program and all or any
one DP course, can only do so during the first quarter. After being granted a transfer
out, will be subject to the AP/IB Drop Policy outlined in the AP/IB Handbook on page
5.
7. Transfers granted between year one and two of the program will be subject to the same
outcomes explained on page 5 of the Handbook.
8. Any violation of the Academic Honesty Policy or minimum GPA requirements will factor into consideration for a request to transfer out.

Prior to any formal discussions of withdrawal, it will be the responsibility of the DP coordinator to provide
assistance and resources to any students identified as needing or seeking help and assurances. It is also the responsibility of the students to understand this role of the coordinator and to seek out this help prior to any requests for withdrawal.

41

Maintaining Good Standing
in JMHS IB Diploma Program
The DP program at JMHS requires that students accepted into it remain in good standing while in the program.
Good standing will be defined as
• Maintaining a 2.0 “C” average or better
• Maintaining an attendance that does not qualify for attendance failure of any classes
• Following all FCPS and JMHS Code of Conduct policies as well as the FCPS IB Academic Honesty Policy
Maintaining Minimum Grade Point Average Requirement
Each student accepted in the program is expected to maintain a GPA of 2.0 while participating in the program.
During the 11th grade (year 1) or 12th grade (year 2), any student who falls below a GPA of 2.0 will receive
counseling and access to tutoring. At the end of 11th grade (year 1), any student with a GPA below a 2.0 will
be placed on Academic Probation. At the start of 12th grade (year 2) a student on Academic Probation has one
term to meet the minimum GPA requirement or face removal from the program.
Any student who continues to not meet the minimum GPA requirement after being placed on Academic Probation will be scheduled for Academic Review. The Review Committee will recommend transfer from the program.
Maintaining Attendance Requirement
Each student in the DP program is expected to follow the JMHS attendance policy. When a student amasses
too many tardies that result in detention the first time, a note will be made in their file. After 3 such detention
referrals, the student will have a review with the DP coordinator. When a student amasses 3 unexcused absences, a note will be made in their file. When a student amasses 6 or more unexcused absences, the student will
have a review with the DP coordinator. Should a student miss more than 8 days and thus attendance fail a
class, IB or otherwise, the student will be reviewed by the Review Committee with possible recommendation
for transfer from the program.
Upholding the Code of Conduct Requirement
Students will receive and review both the JMHS/FCPS Code of Conduct as well as the FCPS IB Handbook.
Students will acknowledge the receipt and review of these materials by signature. Students will be expected to
follow those standards at all times while they represent JMHS and FCPS. Failure to repeatedly do so may result in dismissal from the IB Diploma Program.
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Advanced Placement Courses & International Baccalaureate Diploma Program
Commitment and Acknowledgment Agreement
1. We understand that a student must meet all of the requirements necessary for either registering for an AP and DP course or for
the full IB Diploma Program.
2. We understand that if a student wishes to drop an AP course or a DP course, they may only do so prior to the first day of school.
After the first day of school and prior to the end of first quarter, students who wish to drop either an AP or DP course will be subject to the procedures outlined in the AP/IB Handbook requiring them to be placed in a level 3 course or marked as WP or WF for
the course if a level 3 course is not available. (page 5 of Handbook)
3. We understand that if a student is enrolled in the full Diploma Program and wishes to drop from the program, it will only be considered after following the procedures outlined in the AP/IB Handbook on page 42.
4. We understand that all AP and IB examination fees for AP and DP courses for JMHS students are paid by the students themselves. It is also understood that if a student drops (or transfers from JMHS) an IB DP course that they will pay back to FCSP the
registration fee, or changes an IB course (for example, moves a course from SL to HL) after the November 15th deadline for registration, the student must pay the appropriate late fees.
5. We understand that if a student chooses not to complete the internal assessments (IA) and/or not to sit for the IB external examination (EA), then they forfeit any paid fees. We also understand that IAs in the Diploma classes are tied to class grades and failure to complete them can result in a “0” grade being awarded for the assignment.
6. We understand that a student who elects to take the final AP/DP examinations must sit for the examinations unless he or she is
seriously ill or there is a death in the family; in the case of illness the student must have a signed doctor’s note. If the student is
able to take over 50% of an IB examination (including internal assessments and other papers), they will receive full credit for the
final exam in the class. If a diploma candidate is not able to take over 50% of the exam, they may choose to sit for the exam in November of that year; course candidates must wait until the following May. AP students may be able to take the exam on an alternate date.
7. We are aware that the document, “General Regulations for the Diploma Program,” is posted in part in the AP/IB Handbook and
in its entirety at www.ibo.org. We understand it is our responsibility to become familiar with its contents.
8. We understand that students are expected to complete all internal and external assessments for all IB DP courses.
___________________________________________________________________________________________________________
I have read and understand both the requirements and commitments to either the AP courses or IB Diploma Program and I affirm
that I will abide by them.
Student Name (print)____________________________________________
Student Signature ______________________________________________Date ___________________
I have read and understand both the requirements and commitments to either the AP courses or IB Diploma Program and I affirm
that I will abide by them.
_______________________________________________
Parent/Guardian Signature

_____________________________
Date
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