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Teacher Evaluation Instrument Handbook

An Introduction

The Edison Teacher Evaluation tastent was developed by a committee of teachers and administrators who met
throughout the 2016H nmT A O0K22f &SI NJ (2 RS@OSt2LJ I GK2YS 3INRgyYE
Edison values in teacher performance. The NJDOE set certain requirdhmenth AchieveNJ for teacher

evaluation and specifies that the instrument used must:

A Include domains of professional practice that align to NJ Professional Standards for TE8aEkiersnce
or researchbased

A Minimum of four levels of performance

A Assess teacher practice within the classroom with specific concrete performance indicators

The committee completed its task and developed the instrument rubric and received approval from the NJDOE to
implement it for the 2018&; 2019 school year. The EadlisTeachers Evaluation Instrument was successfully
implemented in the 201%¢ 2018 school year.

This handbook has been created as a resource for teachers and administrators. It contains:

A Detailed description of the instrument rubric
A The evaluation preess for tenured and netenured teaching staff
A A Quick Start Guide for access to the evaluation components through the Genesis Employee Portal

The Appendix also includes an End of Year Teacher Reflection Form and the full Edison Teacher Evatigation Rub

Staff who wishes to learn more about NJDOE requirements for teacher evaluation should go to the NJDOE website
under AchieveNJH(ttp://www.state.nj.us/education/AchieveNJ)

Overview of Edison Teacher Evaluation Instrument

The Edison Teacher Evaluation Instrument was designed to apply to all teaelffingegardless of their length of
AaSNDAOSET 3ANIRS tS@St 2N O2yaSyd GFdAKG® LG YIF{1Sa dz
While Student Growth Objectives (SGOs) are factored in for all teachers and NJDOE calculated Student Growth
Percentile (mSGP) apply to teachers of certain grades and content, range as determined annually by the NJDOE.

The evaluation instrument rubric was designed to reflect the high expectations Edison has for teachers and
students. There were several gotlat were instrumental in the development of the specific wording for each
item within the rubric.


http://www.state.nj.us/education/AchieveNJ/
http://www.state.nj.us/education/AchieveNJ/
http://www.state.nj.us/education/AchieveNJ/

A What a teacher does every day in their classroom is what makes a difference in the lives of their students.
Therefore, there is an emphasis on classrdal8 NF 2 NY I yOS A 0GK ¢g2NRAy3I asSts$s

AGKE Ay it OflFaaNR2Y 20aSNBIFoftS FGUNROdzI Sa

A Teachers should be evaluated on practices that reflect what Edison values in its classrooms.

A The language must be clear, concise and unambiguous afidat consistent understanding among
administrators and teachers.

A There must be a clear distinction between indicators for performance levels (Ineffective, Partially
Effective, Effective and Highly Effective) so teachers and administrators know whbendone to move
to a higher level

A Highly effective should be achievable whether it is the first observation of the school year or in subsequent

observations.
A The process must be user friendly with software that is easily understood and navigated.

Teachers will be evaluated based on the framework below:

mmm Planning and Learning

ulLearner Development
oPlanning for Instruction

mmal The Learner and LearmgnEnvironment

olearning Differences
ulLearning Environment

mmm Content Knowledge

«Content Knowledge
wApplication of Content

Instructional Strategies

tAssessment
ainstructional Strategies

Professional Responsibilities and Teacher Leadershi

(Summative Only

uProfessional Learning
ul_eadership and Collaboration
oEthical Practice

Measuring Teacher Performance

The Five Domains

The Edison Teacher Evaluation Instrument is organized into five domains. These are:

1. Planning and Learning Teachers plan for successful ingttion and learning while remaining cognizant of
the many differences among students.



2. The Learner and Learning EnvironmenStudents work in an inclusive learning environment that
encourages positive rapport and collaboration enabling each learner to higletstandards.

3. Content Knowledge Students receive instruction that align to NJ Student Learning Standards that
engages them in critical thinking, creativity and collaborative problem solving opportunities.

4. Instructional Strategies, Teachers utilizenultiple methods of assessment to engage students, measure
their growth and develop a deep understanding of content requiring students to apply their knowledge.

5. Professional Responsibility and Teacher Leadershifhe teacher demonstrates a commitmenttteeir
own professional growth, collaborating with colleagues, peers and the school community. This Domain is
evaluated during the summative process and is reflective of the performance/activities from throughout
the school year.

Organization of Attribues
Attributes describe the specific skills/activities expected within each domain. These are:

DOMAIN 1- Planning and Learning

A Learner Development (NJ Standarc1p1-A. Plans lessons using knowledge of developmental
characteristics of studentgognitive, linguistic, social, emotional, and physical).

o D1-B. Designs and implements learning experiences for students to meet the intended
outcomes.

A Planning for Instruction (NJ Standardo7) D1-C. Aligns lesson within the appropriate
sequence of approved curriculune.  D1-D. Uses data to plan for differentiation based on
a0dzRSy i aQ foS|I B E.yDEsigyisSeSsars dsing research based instructional
strategies, resources and flexible groupings to support cognitive engagememieanlearning.

DOMAIN 2- The Learner and Learning Environment
A Learning Differences (NJ Standard 2)D2- A. Demonstrates respect for student diversity
within the learning environment.
o D2-B. Demonstrates knowledge of and is responsive to stiider? RA GSNES € S| Ny Ay
and/or levels of readiness.
o D2-C. Establishes high expectations for diverse student learners, their efforts, and quality of
work.
A Learning Environment (NJ Standara 3) D2-D. Establishes a classroom environment
which supports positive rapport and social interactions by communicating, reinforcing and
maintaining appropriate standards of student conduct.
o D2-E. Creates positive individual and/or collaborative learning environments to support student
learning anl acquisition of related 21st Century Skills.
o D2-F. Organizes and manages the learning environment to engage all learners.

DOMAIN 3 Content Knowledge
A Content Knowledge (NJ Standarcb4) D3-A. Content of lesson is aligned with NJ Studeatting
Standards and/or other appropriate content standards.
o D3-B. Uses current and content appropriate pedagagy. D3-C. Conveys content
accurately allowing students to learn, practice and master academic standards.
A Application of Content (Nie®dard 5)o D3-D. Content of lesson offers appropriate level of
challenge for all students to make real world connections.
o D3-E. Incorporates critical thinking, creativity and/or collaborative problem solving.



o D3-F. Digital and/or interactiveechnology is used to support the learning objective.

DOMAIN 4 Instructional Strategies

A Assessment (NJ Standardo6) D4- A. Utilizes multiple methods of assessments to guide instruation.
D4-B. Provides feedback to students. D4-C. Engags all learners in multiple ways of
demonstrating knowledge and skills as part of the assessment process.

A Instructional Strategies (NJ Standara8) D4-D. Implements strategies to develop literacy and/or
communication skills including academic vodaby

o D4-E. Engages students using higher level questioning techniques.

DOMAIN 5 Professional Responsibility and Teacher Leadership (Summative Only)

A Professional Learning(NJ Standard 9P5- A. Uses selissessment and problem solvingategies
to analyze and reflect on his/her practice to impact student learning.

o D5-B. Plans and engages in professional learning that is aligned with personal and/or
school/district goals.

A Leadership and Collaboration (NJ Standardb10) D5- C. Pronotes a positive school climate
by supporting the mission and vision of school and distict. D5-D. Engages with family and
community in a manner that is culturally responsive.

o D5-E. Collaborates with colleagues to support learner developmentaahigtvement.

A Ethical Practices (NJ Standardd1) D5-F. Acts in accordance with school and district
regulations and demonstrates moral and ethical behavior.

o D5¢G Is reliable and meets routine responsibilities consistently.

Indicators for Peformance

Performance Indicators or Levels describe what the practice in each attribute would look like in one lesson at each

of four levels of performance. While they vary by specific attribute, generally speaking the distinctions are as
follows:

Highly Effective Consistently defines high expectations for quality of work and effort, often provides exemplars
and rubrics which effectively support students to set high expectations for themselves.

Effective Consistently defines high expectations the quality of student work and the effort required to

produce it; often provides exemplars and rubrics.

Partially Effective May state high expectations for quality of work and effort, but provided few
exemplars/rubrics, and/or other supports to aldor student understanding of those expectations.

Ineffective: Does not establish high expectations around quality of work/effort and/or offers few supports for
students to produce quality work.

Domain 5, Professional Responsibility and Teacher lslaipe uses the same for levels of performance but the
Indicators refer to activities that occurred throughout the school year.



Domain and Attribute Details

The Edison Teacher Evaluation Instrument is directly tied to the NJ Professional &dnddieachers. The

information printed below describes the Performances, Essential Knowledge and Critical Dispositions for each
{GFYRIFENR YR FLIISIFNI AYy GKS bws5h9 R20dzySyid abSé WSNA
INTASC NJAC 6A:3@G (effective May 5, 2014

Domain 1. Planning and Learning

Learner Development (D1A and DEBNJ Standard 1)

The teacher understands how learners grow and develop, recognizing that patterns of learning and development
vary individually within and acreshe cognitive, linguistic, social, emotional, and physical areas, and designs and
implements developmentally appropriate and challenging learning experiences.

Performances:

A The teacher regularly assesses individual and group performance in orderigo desl modify instruction
G2 YSSG tSIFENYSNARQ ySSRa Ay SIFOK FNBIF 2F RS@St 2 LY
and scaffolds the next level of development.

A The teacher creates developmentally appropriate instruction that takes int OO2 dzy i A Y RA @A Rd
strengths, interests, and needs and that enables each learner to advance and accelerate his/her learning.

A The teacher collaborates with families, communities, colleagues, and other professionals to promote
learner growth andlevelopmentEssential Knowledge:

A The teacher understands how learning ocedrsw learners construct knowledge, acquire skills, and
develop disciplined thinking processesd knows how to use instructional strategies that promote
student learning.

A Thed SI OKSNJ dzy RSNE G| yRA
RSOSt2LIYSyil AyTFtdsSyoOSa
strengths and needs.

A The teacher identifies readiness fearning, and understands how development in any one area may
affect performance in others.

A The teacher understands the role and impact of language and culture in learning and knows how to
modify instruction to make language comprehensible and instonctelevant, accessible, and challenging.

Critical Dispositions

A ¢KS GSIFOKSNJI NBaLlSOGa tSIFENYSNEQ RAFFSNAY3I adNBy3i
FdzNI KSNJ S OK fSFENYySNDRDa RS@OSt2LISydo

A ¢KS GSIFOKSNI A& O2 Y Yrdnjtlis 8 bais® forageowtly; ahd thel imiNdsrisaypiions asi
opportunities for learning.

A ¢KS GSFOKSNI GIF1Sa NBaALRYaAAOATAGE FT2NJLINPY2GAY 3 f

A The teacher values the input and contributions of families, colleagues, and othespimfals in
dzy RSNARUGFYRAY3 YR &dzZLlJLR2NIAy3 SkOK fSFENYySNna RS@S

GKIFIG SFEFOK fSIFENYSNRna O23yaAl
f SENYAY3 YR (y26a K2g (2



Planning for Instruction (DAC, D1D and D1F- NJ Standard 7)

The teacher plans instruction that supports every student in meeting rigorous learning goals hygduaen
knowledge of content areas, curriculum, crafisciplinary skills, and pedagogy, as well as knowledge of learners
and the community contexPerformances

A

A

A

The teacher individually and collaboratively selects and creates learning experiencesthppespriate

for curriculum goals and content standards, and are relevant to learners.

¢KS GSIFIOKSNJ LI lya K2g G2 FOKAS@O®S SIOK adGdzRRSydQa
accommodations, resources, and materials to differentiate instouctor individuals and groups of

learners.

The teacher develops appropriate sequencing of learning experiences and provides multiple ways to
demonstrate knowledge and skill.

The teacher plans for instruction based on formative and summative assessntenpdar learner

knowledge, and learner interest.

The teacher plans collaboratively with professionals who have specialized expertise (e.g., special
educators, related service providers, language learning specialists, librarians, media specialisighto de
and jointly deliver as appropriate learning experiences to meet unique learning needs.

The teacher evaluates plans in relation to shartd longrange goals and systematically adjusts plans to
YSSi SIHOK aitdzRSydiQa fSINyAy3a ySSRa FyR SyKIyOS ¢

Essential Knowledge

A

A
A
A
A

o

o

ST SU I 8

The teacher understands content and content standards and how these are organized in the curriculum.
The teacher understands how integrating crasciplinary skills in instruction engages learners
purposefully in applying conteinowledge.

The teacher understands learning theory, human development, cultural diversity, and individual
differences and how these impact ongoing planning.

The teacher understands the strengths and needs of individual learners and how to plan instthatics
responsive to these strengths and needs.

The teacher knows a range of evidermsed instructional strategies, resources, and technological tools,
including assistive technologies, and how to use them effectively to plan instruction that nieetsed

learning needs. (to align with NJ special education priorities)

The teacher knows when and how to adjust plans based on assessment information and learner
responses.

The teacher knows when and how to access resources and collaborate with otlsengpmrt student

learning (e.g., special educators, related service providers, language learner specialists, librarians, media
specialists, community organization€yitical Dispositions

¢KS (S OKSNJ NBaLISOGa f Sk Ny S NdEnftedidu@iiyNids Sifortnatidtioy 3 G K a
plan effective instruction.

The teacher values planning as a collegial activity that takes into consideration the input of learners,
colleagues, families, and the larger community.

The teacher takes professional ressibility to use shortand longterm planning as a means of assuring
student learning.

The teacher believes that plans must always be open to adjustment and revision based on learner needs
and changing circumstances.



Domain 2¢ The Learner and Leaing Environment

Learning Differences (B2, D2B and D2C¢ NJ Standard 2)

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive
learning environments that enable each learner to meet high daads.

Performances

A

A

¢KS G4SIFOKSNJ RSaAdyas FRIFILIaz yR RStAGSNAE AyailN
and needs and creates opportunities for students to demonstrate their learning in different ways.

The teacher makes appropreatnd timely provisions (e.g., pacing for individual rates of growth, task
demands, communication, assessment, and response modes) for individual students with particular

learning differences or needs.

¢KS G4SIFOKSNJ RSaAdya A paoikNdviddgd shd/experizncésdalofviRy learyfersttoS | N
accelerate as they demonstrate their understandings.

¢KS GSIFOKSNJONRyYy3Ia Ydzt GALIX S LISNRLISOGAO®SaE G2 GKS
personal, family, and community experienaesl cultural norms.

The teacher incorporates tools of language development into planning and instruction, including strategies
for making content accessible to English language learners and for evaluating and supporting their
development of English prafency.

The teacher accesses resources, supports, and specialized assistance and services to meet particular
learning differences or needs and participates in the design and implementation of the IEP, where
appropriate through curriculum planning andrdcular and instructional modifications, adaptations and
specialized strategies and techniques, including the use of assistive technology.

Essential Knowledge

A

ST SU SE 8

A

The teacher utilizes resources related to educational strategies for instruction and methtedeching to
accommodate individual differences and to employ positive behavioral intervention technigues for

students with autism and other developmental disabilities.

The teacher understands and identifies differences in approaches to learningedfiodhpance and knows

K2g (2 RSaA3aly AyadNHzGA2y (GKFd dzasSa Sk OK fSFNYSN
The teacher understands students with exceptional needs, including those associated with disabilities and
giftedness, and knows how to use strategies eggburces to address these needs.

The teacher knows about second language acquisition processes and knows how to incorporate
instructional strategies and resources to support language acquisition.

The teacher understands that learners bring assets fimniag based on their individual experiences,

abilities, talents, prior learning, and peer and social group interactions, as well as language, culture, family,
and community values.

The teacher knows how to access information about the values of divelsees and communities and

K2g (2 AYO2NLRNIGS fSINYSNEQ SELSNASYyOSaszr Odz G dzN

Critical Dispositions

A

A
A
A

The teacher believes that all learners can achieve at high levels and persists in helping each learner reach
his/her full potential.

The teacher respects learners as individuals with differing personal and family backgrounds and various
skills, abilities, perspectives, talents, and interests.

The teacher makes learners feel valued and helps them learn to vatireagher.

The teacher values diverse languages, dialects, and culimeseeks to integrate them into his/her
instructional practice to engage students in learning.



Learning Environments (BR, D2E and DZ¢ NJ Standard 3)

The teacher works whtothers to create environments that support individual and collaborative learning, and that
encourage positive social interaction, active engagement in learning, andnsgivation.

Performances

A The teacher collaborates with learners, families, anteagues to build a safe, positive learning climate of
openness, mutual respect, support, and inquiry.

A The teacher develops learning experiences that engage learners in collaborative aticesédfd learning
and that extend learner interaction with ideaand people locally and globally.

A The teacher collaborates with learners and colleagues to develop shared values and expectations for
respectful interactions, rigorous academic discussions, and individual and group responsibility for quality
work.

A The eacher manages the learning environment to actively and equitably engage learners by organizing,
Fff20FGAYy3aT YR O22NRAYIFGAY3T (GKS NBa2dzNDOSa 2F GA

A The teacher uses a variety of methods to engage learners in evaluatiteptining environment and
collaborates with learners to make appropriate adjustments.

A The teacher communicates verbally and nonverbally in ways that demonstrate respect for and
responsiveness to the cultural backgrounds and differing perspectives ledmeggo the learning
environment.

A The teacher promotes responsible learner use of interactive technologies to extend the possibilities for
learning locally and globally.

A The teacher intentionally builds learner capacity to collaborate in-fadace ad virtual environments
through applying effective interpersonal communication skills.

Essential Knowledge

A The teacher understands the relationship between motivation and engagement and knows how to design
learning experiences using strategies that él&arner sekdirection and ownership of learning.
The teacher knows how to help learners work productively and cooperatively with each other to achieve
learning goals.
The teacher knows how to collaborate with learners to establish and monitor eleroéatsafe and
productive learning environment including norms, expectations, routines, and organizational structures.
The teacher understands how learner diversity can affect communication and knows how to communicate
effectively in differing environmest
The teacher knows how to use technologies and how to guide learners to apply them in appropriate, safe,
and effective ways.
The teacher understands the relationship among harassment, intimidation, bullying, violence, and suicide
and knows how and wheto intervene.Critical Dispositions
The teacher is committed to working with learners, colleagues, families, and communities to establish
positive and supportive learning environments.
¢tKS GSIFOKSNJ @I fdzSa (GKS NERft S amifig ahd3dcdgdizBsNiEe impoftantdNE Y 2
of peer relationships in establishing a climate of learning.
The teacher is committed to supporting learners as they participate in decision making, engage in
exploration and invention, work collaboratively and indedently, and engage in purposeful learning.
The teacher seeks to foster respectful communication among all members of the learning community.

o o Po o o Do P Do P>
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Domain 3: Content Knowledge

Content Knowledge (D3, D3B, and D3C¢ NJ Standard 4)

The teacher understats the central concepts, tools of inquiry, and structures of the discipline(s) he or she
teaches, particularly as they relate to the Common Core Standards and the New Jersey Core Curriculum Content
Standards and creates learning experiences that make taggects of the discipline accessible and meaningful

for learners to assure mastery of the content.

Performances

A

ST S SEEE S

A

A

The teacher effectively uses multiple representations and explanations that capture key ideas in the
discipline, guide learners through ledrry 3 LIN2 INBaaAz2yas yR LINRY2GS St
content standards.

The teacher engages students in learning experiences in the discipline(s) that encourage learners to
understand, question, and analyze ideas from diverse perspectives sdthatrtaster the content.

The teacher engages learners in applying methods of inquiry and standards of evidence used in the
discipline.

The teacher stimulates learner reflection on prior content knowledge, links new concepts to familiar
concepts, andmake@2 yy SOl A2y a (2 € SIFNYSNBEQ SELSNASYyOSa®
The teacher recognizes learner misconceptions in a discipline that interfere with learning, and creates
experiences to build accurate conceptual understanding.

The teacher evaluates and modifies instructional researand curriculum materials for their
comprehensiveness, accuracy for representing particular concepts in the discipline, and appropriateness
for his/her learners.

The teacher uses supplementary resources and technologies effectively to ensure adyesmsibil

relevance for all learners.

The teacher creates opportunities for students to learn, practice, and master academic language in their
content.

The teacher accesses school and/or disthidt 8 SR NB a2 dzNDSa (2 SglFfda 68 (K

Essential Knowledge

A

A
A
A
A
A

The teacher understands major concepts, assumptions, debates, processes of inquiry, and ways of
knowing that are central to the discipline(s) s/he teaches.

The teacher understands common misconceptions in learning the disciplineoantb guide learners to
accurate conceptual understanding.

The teacher knows and uses the academic language of the discipline and knows how to make it accessible
to learners.

The teacher knows how to integrate culturally relevant content to build bnNg/ SNE Q o6 | O1 3 N2 dzy
knowledge.

The teacher has a deep knowledge of student content standards and learning progressions in the
discipline(s) s/he teaches.

The teacher understands that literacy skills and processes are applicable in all content aredgpsind he
students to develop the knowledge, skills and dispositions that enable them to construct meaning and
make sense of the world through reading, writing, listening, speaking and viewing.

The teacher understands the concepts inherent in numeracy to erstbhtents to represent physical

events, work with data, reason, communicate mathematically, and make connections within their
respective content areas in order to solve problems.

11



Critical Dispositions
A The teacher realizes that content knowledge is adixed body of facts but is complex, culturally situated,
and ever evolving. S/he keeps abreast of new ideas and understandings in the field.
A ¢KS GSFOKSNJ IFLILINBOAI GSa YdzZf GALIX S LISNELISOGAGSA oA
of these perspectives.

A The teacher recognizes the potential of bias in his/her representation of the discipline and seeks to
appropriately address problems of bias.

12
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A

¢KS GSIFOKSNI A& O2YYAUUSR (2 62N] (26 ndNRillsSI OK £ St
The teacher shows enthusiasm for the discipline(s) they teach and is committed to making connections to
everyday life.

Application of Content (D®, D3E and D& ¢ NJ Standard 5)

The teacher understands how to connect concepts and useridiff perspectives to engage learners in critical
thinking, creativity, and collaborative problem solving related to authentic local and global issues.
Performances

A

Do o o e

A

A

The teacher develops and implements projects that guide learners in analyzing the gitieplef an

issue or question using perspectives from varied disciplines and-disxgplinary skills (e.g., a water

quality study that draws upon biology and chemistry to look at factual information and social studies to
examine policy implications).

The teacher engages learners in applying content knowledge to real world problems through the lens of
interdisciplinary themes (e.qg., financial literacy, environmental literacy).

¢CKS GSIFOKSNI FFOATAGEFGSA  SI Ny S NEeontzit Barreng in @dedN NS y
contexts.

The teacher engages learners in questioning and challenging assumptions and approaches in order to
foster innovation and problem solving in local and global contexts.

¢KS GSIFOKSNJ RS@St 2 LJakild iSdistigfiram JnQint@dsyiplintmy doréxis hy2 Yy &
creating meaningful opportunities to employ a variety of forms of communication that address varied
audiences and purposes.

The teacher engages learners in generating and evaluating new ideas aidpproaches, seeking

inventive solutions to problems, and developing original work.

¢KS GSFOKSNJ FIFHOAtAGIGSA fSINYSNEQ FoAfAle (2 RSO
their understanding of local and global issues and create rapm@ioaches to solving problems.

The teacher develops and implements supports for learner literacy development across content areas.

Essential Knowledge

A

ST SN SE SO S

The teacher understands the ways of knowing in his/her discipline, how it relates to other dawgiplin
approaches to inquiry, and the strengths and limitations of each approach in addressing problems, issues,
and concerns.

The teacher understands how current interdisciplinary themes (e.g., civic literacy, health literacy, global
awareness) connect tde core subjects and knows how to weave those themes into meaningful learning
experiences.

The teacher understands the demands of accessing and managing information as well as how to evaluate
issues of ethics and quality related to information and its.use

The teacher understands how to use digital and interactive technologies for efficiently and effectively
achieving specific learning goals.

The teacher understands critical thinking processes and knows how to help learners develop high level
guestioningskills to promote their independent learning.

The teacher understands communication modes and skills as vehicles for learning (e.g., information
gathering and processing) across disciplines as well as vehicles for expressing learning.

The teacher undetands creative thinking processes and how to engage learners in producing original
work.

The teacher knows where and how to access resources to build global awareness and understanding, and
how to integrate them into the curriculum.

13
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O

Critical Dispositiois
0 The teacher is constantly exploring how to use disciplinary knowledge as a lens to address local and global

issues.

The teacher values knowledge outside his/her own content area and how such knowledge enhances
student learning.

The teacher values fldde learning environments that encourage learner exploration, discovery, and
expression across content areas

Domain 4: Instructional Strategies
Assessment (DA, D4B and D4C¢ NJ Standard 6)

The teacher understands and uses multiple methods ofsssaent to engage learners in their own
ANRPGOKSE G2 Y2yAG2NI £ SFENYSNI LINPINBaaz FyR (2 3Idzi

Performances

A The teacher balances the use of formative and summative assessment as appropriate to support, verify,
and daument learning.

A The teacher designs assessments that match learning objectives with assessment methods and minimizes
sources of bias that can distort assessment results.

A The teacher works independently and collaboratively to examine test and otherrperfwe data to
dzy RSNRGFYR SFOK fSIFNYSNRAE LINRPINBaa FyR (G2 3IdzA RS

A The teacher engages learners in understanding and identifying quality work and provides them with
effective descriptive feedback to guide their progress toward that work.

A The teacheengages learners in multiple ways of demonstrating knowledge and skill as part of the
assessment process.

A The teacher models and structures processes that guide learners in examining their own thinking and
learning as well as the performance of others.

A ¢KS GSIFOKSNI STFSOUAPSte dzaSa YdzZ GALX S | yR | LILINE L.
learning needs and to develop differentiated learning experiences.

A The teacher prepares all learners for the demands of particular assessment $canthtnakes
appropriate accommodations in assessments or testing conditions, especially for learners with disabilities
and language learning needs.

A The teacher continually seeks appropriate ways to employ technology to support assessment practice
both to engage learners more fully and to assess and address learner needs.

Essential Knowledge

A The teacher understands the differences between formative and summative applications of assessment
and knows how and when to use each.

A The teacher understands therrge of types and multiple purposes of assessment and how to design,
adapt, or select appropriate assessments to address specific learning goals and individual differences, and
to minimize sources of bias.

A The teacher knows how to analyze assessment datantlerstand patterns and gaps in learning, to guide

planning and instruction, and to provide meaningful feedback to all learners.
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The teacher knows when and how to engage learners in analyzing their own assessment results and in
helping to set goals faheir own learning.

The teacher understands the positive impact of effective descriptive feedback for learners and knows a
variety of strategies for communicating this feedback.

The teacher knows when and how to evaluate and report learner progresssagtandards.

The teacher understands how to prepare learners for assessments and how to make accommodations in
assessments and testing conditions, especially for learners with disabilities and language learning needs.

T > > > O

Critical Dispositions

A The teacheis committed to engaging learners actively in assessment processes and to developing each
f SFNYSNRa OF LI OAle G2 NBGASS yR O2YYdzyAOF (S |62

A The teacher takes responsibility for aligning instruction and assessmentaittig goals.
The teacher is committed to providing timely and effective descriptive feedback to learners on their
progress.
The teacher is committed to using multiple types of assessment processes to support, verify, and
document learning.

A The teacheis committed to making accommodations in assessments and testing conditions, especially
for learners with disabilities and language learning needs.

A The teacher is committed to the ethical use of various assessments and assessment data to identify
learnerstrengths and needs to promote learner growth.

Instructional Strategies (D4, D4E¢ NJ Standard 8
The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep
understanding of content areas and thearmections, and to build skills to apply knowledge in meaningful ways.
Performances
A The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and
groups of learners.
A The teacher continuously monitors studdearning, engages learners in assessing their progress, and
adjusts instruction in response to student learning needs.
A The teacher collaborates with learners to design and implement relevant learning experiences, identify
their strengths, and access fagndnd community resources to develop their areas of interest.
A The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, coach, audience) in
relation to the content and purposes of instruction and the needs of learners.
A The teacher provides multiple models and representations of concepts and skills with opportunities for
learners to demonstrate their knowledge through a variety of products and performances.
A The teacher engages all learners in developing higher ordetiqnaw skills and metaognitive
processes.
A The teacher engages learners in using a range of learning skills and technology tools to access, interpret,
evaluate, and apply information.
A The teacher uses a variety of instructional strategies to suppdtarS ELJ- Y R £ S| Ny SNA Q o}
through speaking, listening, reading, writing, and other modes.
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The teacher asks questions to stimulate discussion that serves different purposes (e.g., probing for learner
understanding, helping learners articulate theleas and thinking processes, stimulating curiosity, and
helping learners to questionEssential Knowledge
A The teacher understands the cognitive processes associated with various kinds of learning (e.qg., critical
and creative thinking, problem framing@ problem solving, invention, memorization and recall) and how
these processes can be stimulated.
The teacher knows how to apply a range of developmentally, culturally, and linguistically appropriate
instructional strategies to achieve learning goals.
The teacher knows when and how to use appropriate strategies to differentiate instruction and engage all
learners in complex thinking and meaningful tasks.
The teacher understands how multiple forms of communication (oral, written, nonverbal, digitall)visu
convey ideas, foster sedfxpression, and build relationships.
The teacher knows how to use a wide variety of resources, including human and technological, to engage
students in learning.
The teacher understands how content and skill developmentieasupported by media and technology
and knows how to evaluate these resources for quality, accuracy, and effectiveness.
Critical Dispositions
A The teacher is committed to deepening awareness and understanding the strengths and needs of diverse
learners vihen planning and adjusting instruction.
The teacher values the variety of ways people communicate and encourages learners to develop and use
multiple forms of communication.
The teacher is committed to exploring how the use of new and emerging techeslogin support and
promote student learning.
A The teacher values flexibility and reciprocity in the teaching process as necessary for adapting instruction
to learner responses, ideas, and needs.

SIS S SEEE S

Domain 5: Professional Responsibility and Teacher Lestuip (Summative Only)

Professional Learning (BA, D5B ¢ NJ Standard 9)

The teacher engages in ongoing individual and collaborative professional learning designed to impact practice in
ways that lead to improved learning for each student, using evid@istudent achievement, action research

and best practice to expand a repertoire of skills, strategies, materials, assessments and ideas to increase student
learning.

Performances

A The teacher engages in ongoing learning opportunities to develop kdgeland skills in order to provide
all learners with engaging curriculum and learning experiences based on local and state standards.

A The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her
own needs and th needs of the learners, school, and system.

A Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., Systematic
observation, information about learners, research) to evaluate the outcomes of teaching and learning and
to adapt planning and practice.

A The teacher actively seeks professional, community, and technological resources, within and outside the
school, as supports for analysis, reflection, and problem solving.
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Essential Knowledge

A

A
A

The teacher understands anddws how to use a variety of sedsessment and problesolving

strategies to analyze and reflect on his/her practice and to plan for adaptations/adjustments.

The teacher knows how to use learner data to analyze practice and differentiate instructiodiagbo

The teacher knows how to build and implement a plan for professional growth directly aligned with
his/her needs as a growing professional using feedback from teacher evaluations and observations, data
on learner performance, and scheahd systen-wide priorities

Critical Dispositions

A

A

A

A

The teacher takes responsibility for student learning and uses ongoing analysis and reflection to improve
planning and practice.

The teacher is committed to deepening understanding of his/her own frameseaergte (e.g., culture,
gender, language, abilities, ways of knowing), the potential biases in these frames, and their impact on
expectations for and relationships with learners and their families.

The teacher sees him/herself as a learner, continuoustkiag opportunities to draw upon current
education policy and research as sources of analysis and reflection to improve practice.

The teacher understands the expectations of the profession including codes of ethiesgiarfal
standards of practice, anglevant law and policy.

17



Leadership and Collaboration (BS, D5D and D5E¢ NJ Standard 10)
The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to
collaborate with learners, familiesplleagues, other school professionals, and community members to ensure
learner growth, and to advance the profession.
Performances

A The teacher takes an active role on the instructional team, giving and receiving feedback on practice,
examining learnework, analyzing data from multiple sources, and sharing responsibility for decision
YI1TAYy3 YR | 002dzyiltoAftAite F2N SFOK addzRSyidiQa St
The teacher works with other school professionals to plan and jointly facilitate learning on how to meet
diverse neds of learners.
The teacher engages collaboratively in the school wide effort to build a shared vision and supportive
culture, identify common goals, and monitor and evaluate progress toward those goals.
The teacher works collaboratively with learnersiaheir families to establish mutual expectations and
ongoing communication to support learner development and achievement.
Working with school colleagues, the teacher builds ongoing connections with community resources to
enhance student learning and viddeing.
The teacher engages in professional learning, contributes to the knowledge and skill of others, and works
collaboratively to advance professional practice.
The teacher uses technological tools and a variety of communication strategies tookaildmd global
learning communities that engage learners, families, and colleagues.
The teacher uses and generates meaningful research on education issues and policies.
The teacher seeks appropriate opportunities to model effective practice for coksatmw lead
professional learning activities, and to serve in other leadership roles.
The teacher advocates meeting the needs of learners, to strengthen the learning environment, and to
enact system change.
The teacher takes on leadership roles at thiecgd, district, state, and/or national level and advocates for
learners, the school, the community, and the profession
Essential Knowledge

A The teacher understands schools as organizations within a historical, cultural, political, and social context

and knows how to work with others across the system to support learners.
A The teacher understands that alignment of family, school, and community spheres of influence enhances
student learning and that discontinuity in these spheres of influence interferesleatiing.
A The teacher knows how to work with other adults and has developed skills in collaborative interaction
A

o o oo Po  Io o Io o e

appropriate for both facdo-face and virtual contexts.
The teacher knows how to contribute to a common culture that supports high expetsdiio student
learning.
Critical Dispositions

A The teacher actively shares responsibility for shaping and supporting the mission of his/her school as one
of advocacy for learners and accountability for their success.

A ¢KS GSI OKSNJ NB ZsLibris, and @xpevtationa éhd ®ekdHtGvwoik Sollaboratively with
learners and families in setting and meeting challenging goals.

A The teacher takes initiative to grow and develop with colleagues through interactions that enhance
practice and support stught learning.

A The teacher takes responsibility for contributing to and advancing the profession.
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The teacher embraces the challenge of continuous improvement and change.

Ethical Practices (Db, D5G¢ NJ Standard 11)

Teachers shall act in accarmte with legal and ethical responsibilities and shall use integrity and fairness to
promote the success of all students

Performances

A

A
A

The teacher reflects on his/her personal biases and accesses resources to deepen his/her own
understanding of culturakthnic, gender, and learning differences to build stronger relationships and
create more relevant learning experiences.

The teacher advocates, models, and teaches safe, legal, and ethical use of information and technology
including appropriate documentein of sources and respect for others in the use of social media.

¢ KS GSIFOKSNJ LINR Y2 (i S abeihgdy aletrisitg the Mighéstilelzt & grofesdbnag S f €
judgment, and working cooperatively and productively with colleagues and parents\apra safe,

healthy, and emotionally protective learning environment.

The teacher maintains the confidentiality of information concerning students obtained in the proper
course of the educational process and dispense such information only when presoribieected by

federal and/or state statutes or accepted professional practice.

The teacher maintains professional relationships with students and colleagues.

The teacher provides access to various points of view without deliberate distortion of satgger. O

The teacher fosters and maintains a school environment which protects students

from sexually, physically, verbally, or emotionally harassing behavior by recognizing, understanding, and
conducting themselves in a sound and professionallyomsible manner.

Essential Knowledge

A

A

Do o Dedo Do

The teacher understands how personal identity, worldview, and prior experience affect perceptions and
expectations, and recognizes how they may bias behaviors and interactions with others.

The teacher understandsdada NBf I 6 SR G2 € SFNYSNBRQ NARIKG&A FyR @S
equity, appropriate education for learners with disabilities, confidentiality, privacy, appropriate treatment

of learners, reporting in situations related to possible chitdise, responding to harassment,

intimidation, bullying and suicide.

The teacher understands his/her professional responsibilities as reflected in constitutional provisions,
statutes, regulations, policies, and collecti@gtical Dispositions

Theteach®&ld NBO2 3y AT Sa GKIFG 'y SRdzOFG2NRa I OGA2ya NBTF
The teacher upholds the highest standards of professional conduct both as a practitioner in the classroom
as well as an employee vested with the public trust.

The teacher recognizes, respects and upholds the dignity and worth of students as individual human

beings, and therefore dealing with them justly and considerately.

The teacher recognizes their obligation to the profession of teaching and not engaging conduct

contrary to sound professional practice and/or applicable statutes, regulations and policy.

The Evaluation Process
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Teacher Observation Guidelines for 202@021
Edison Teacher Evaluation Instrument Domains:
1.Domain 1: Planningral Learning
2.Domain 2: The Learner and Learning Environment
3. Domain 3: Content Knowledge
4.Domain 4: Instructional Strategies

5. Domain 5: Professional Responsibilities and Teacher LeadeT$lisg{omain will be completed as part
of the Summative EvaluaficONLY as it reflects teacher performance for the entire school year.)

Teacher Tracks Minimum Observations Multiple Observers
(at least 20 minutes each)
Non Tenured 3 observations Required
Tenured 2 long observations Recommended

Additionalnotes on observations:
A Announced vs. Unannounced: Within the minimum requirements, all teachers must have at least
unannounced and one announced observation with agwaference.

A The unannounced observation may occur in any cycle.-tBlared teackers present for less than 409
total school days in an academic year: A minimum of 2 observations are required.

A Postconferences: Postonferences between teachers and their supervisors are required following
observation. These conferences must alfdeeto-face for nontenured teachers and at least one my
be faceto-face for tenured teachers.

A Teachers on a state requirébrrective Action Plaare required to have one additional observation
and multiple observers.

As required by the NJDOH, al | RYA y X dza NI (102 NB A ORIIAENIA Vi ARyH ¢ 02 f a2 1
R2dzof SA02NBR 20 4&SNIDI (Oklgtiledpimary sbsRvdrRdeds dainpui itdthe & &aludtidh ¢
system following the co@bservation. The Principal in each buildingddaecord the ceobservation in the

Genesis Evaluation System. This information may be requested at the end of the year by the Chief Academic
Officer and/or Assistant Superintendent should the District need to provide evidence of satisfying the

requirement to the NJDOE.

G{ K2NJ¢ hoaSNBIFIdGA2ya a!{¢ 0S | YAYAYdzY 2F Hn YAydzi$S
Observations should be a full class period (37 {remote} to 46 minutes, varies by grade span). One observation
must be announced and reges a preconference. The remaining observations are unannounced. ALL

observations require a postonference. For this school year ALL observations will be LONG observations.

WalkThroughs;These are informal, neavaluative and should be 10 mingter less. Administrators and
Supervisors should provide brief feedback, verbal or via email/handwritten note, to teachers afterwards.

Observation Cycles

O9RA&2Y 20aSNBFdA2ya | NBE aOKSRdzZ SR Aiyo2iiagkeNES O& Of Sa 2
A Cycle 1: September 15 through November 30
A Cycle 2: December 1 through February 4
A Cycle 3: February 5 through March 26 (Non Tenured) through April 15 (Tenured)
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A Summative Evaluations must be completed by April 9, 2021 for Non Tenured Teachiag®taffpril
30, 2021 for Tenured Staff.

Pre-Observation Conference
A The announced observation must have a-Pieservation Conference.

Non Tenured Teachers (Yearg 4) - Observed once in each of the three cycles
A 3 Long Observations: Principdsistant Principal or Supervisor should see the teacher at least once.
A The administrator completing the summative must observe the teacher at least once during the year.
A Comments may be included in any section, butraguiredin any Attribute in wich the teacher is rated
aslIneffective or Partially Effective.

Tenured Teacherg Observed in TWO of the three cycles

O 2 Long Observations: One observation will be announced and the other will be unannounced. Comments
may be included in any section, but aegjuiredin any attribute in which the teacher is rated as
Ineffective or Partially Effective.

Long Term Sultisutes (LTS)

The NJDOE statékongterm substitutes under contract in the district who are currently working toward earning
tenure or may soon be working toward earning tenure in the district should be evaluated in the same way all
contractteachers & S @I f dzf 6 SR ARA AIKY B RAGINARA dEh ¢ S Ny G Sy dzN.
observe and evaluate our LTS in a manner similar to our tenure track teachers, we will exercise the following
flexibility.

A Full Year LTSs (hired by Sept 30, 202Dveorking through June 22, 2021) must have three observations
throughout the year. The first must be announced, long observatiany. or both of remaining two may
0S GaK2NIé | YAYAYdzY 2F wn YAydziSaod oadér$o [ ¢{ Yd:
receive a Final Summative rating for state reporting purposes, the LTS must also have the SGO
component score.

A 5to 9 months: LTS must have a minimum of two observations, the first announced and tbeg. |
contract goes through the end tiie school year, a summative must also be done.

A Upto 5 months: LTS will have 1 long observation PLUS Sumifititaie contract goes through June
30th

Post Observation Conferences

A A conference must be held following both long and short obg@ma. Teachers should be provided with
5 days to review the observation report prior to the conference (3 days in the case of supervisors who are
only in a school building 1 day per week)

A Conferences should be a conversation of what was observed, bethdsitive and areas in need of
improvement or in which growth can occur.

A Ratings are based on what the evaluator observes during the time they are in the classroom. While
teachers may upload documents which show practices that may not have been dilsesuaing a
particular lesson, evaluators are not required to make adjustments in their scoring. Evaluatpmsake
adjustments if in their judgment the documents support a different rating than the original score.
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A Both the teacher and the evaluator rsprovide an electronic signature acknowledging the review of the
observation report as outlined in the teacher contract.

A Should the teacher choose to file an addendum to their observation report, they must do so through the
Genesis Evaluation System lniiit 10 days following the postonference.

Summative Evaluations
Final/Summative Evaluations for N@enured teachers must be complete by ABriR021. Final/Summative
Evaluations for Tenured teachers are due April 30, 2021.

Determining Attribue Summative Rating

The administrator assigned to complete a summative evaluation should review all observation reports in
RSGSNYAYAY3I (GKS FAYFf NXrdAy3d F2NI SIOK 2F GKS 9RAazyYy
performance level selecteby the administrator should be consistent with the performance levels from the

classroom observation.

Summative Rating for Domain &Professional Responsibilities and Teacher Leadership

A Teachers are encouraged to upload documents throughout tiae.y@eachers can also provide input for
their rating by to submitting a brief reflection form, available in the Genesis Evaluation Employee Portal
regarding the attributes within this Domain.

A The administrator assigned the summative evaluation will cErdieacher submitted materials in
FRRAGAZY (2 GKSANI 246y 20aSNBFGA2ya 2F GKS G4SIFOKS
within Domain 5.

A The ratings in these areas MUST be part of the Summative Evaluation Conference.

Determining the Bacher Practice Score
The performance levels in each of the 29 Attributes in the Summative are converted as follows:
Ineffective = 1 Partially Effective = 2 Effective = 3 Highly Effective = 4

The Teacher Practice Score which becomes patteoSummative Rating is the AVERAGE of the 29 Attribute
scores.

Final Summative Rating as Reported to the NJDOE for #2021 School Year

All Teachers
Teacher Practice Score 85%
Sudent Growth Objective 15%

The NJDE has set the following classifications for teachers based on their Final Summative Rating:

O Ineffective 1.0¢1.84
0 Partially Effective 1.85¢2.64
0 Effective 2.65¢ 3.49
0O Highly Effective 3.5¢4.0
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Student Growth Objetives

CKS F2ff2gAy3 AYF2NNIGA2Yy 2y {GdzZRSYyd DNRBgGK hoa2SO0A
h@dSNWBASGE KA dzZLRFGSR p

What are Student Growth Objectives (SGOs)?
SGOs are measures of student learning included in the evaluatioligedchers, principals and assistant/vice
principals in New Jersey. Wdisigned SGOs provide the following benefits:
A For Students SGOs promote reflective and collaborative teaching practices, alignment and among
standards, instruction and assessmeand improvements in student learning.
A For TeachersSGOs provide a method by which teachers can improve their practice while clearly
demonstrating their effectiveness through student progress.
A For Principals/APs/VP#dministrators share in the SG&»ults of their teachers and can use the SGO
process to help ensure each student receives the best possible education within their school.

SGO RequirementSGOs
must be:
A Specific and measureable academic goals that are aligned to state academic ésandar
A Based on student growth and/or achievement using available student learningi@atBeveloped by a
teacher in consultation with his or her supervisor; dhd I LILWINRE OSSR o6& | S OKSNX
A Teachers must createvo SGOs.
SGOs accountforapar y 2F S@GSNE (S| OKS NDER023 teyNIDAEIE Snndlthcadithg 3 @
F2tf26Ay3 LISNOSYyGlF3aSa Ay RSOGSNXYAYAYy3I | S OKSNRa a&dz

Teachers set two SGOs

Teacher Practice Score 85%
SGO 15%
Summative Score 100%

NOTE If two SGOs are created the results are averaged {
determine the SGO used in the summative

Key Steps and Timeline for the SGO Process

In setting SGOs, teachers should take the following steps:

Prior to the School Year September: Choose or dezlop a quality assessment aligned to applicable standards
Septemberc October:5 SGSNYAY S aGdzRSyiaQ adlFrNIAy3 LRAyGa dzaay3
By October 30 With supervisor input and approval, set ambitious yet achievable student learning goals.

October¢ SGO Due DateTrack progress and refine instruction accordingly

By February12a | { S FR2dzadYSyida (2 {Dha 6AGK | RYAYAadNI (2 NE&
By District Set Due Date of May 14, 202Review results and scores with your supervisor.
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Important Pointsfor SGO Development as Recommended by the NJBQE
guality SGOs should be:
1. Aligned to standardg; Increasing the quality of assessments give is critical in producing high quality SGOs.
2. Grounded in datag To have the greatest impact on student achiews) SGOs must be grounded in data
and be driven by high expectations.
3. Driven by high expectations for studentsThe NJDOE has developed and SGO Quality Rating Rubric and
a series of SGO Training Videos designed to assist teachers and supervisogninglasd executing
high quality SGOs. These are available on the NJDOE website using the link at the bottom of this page.

Using Multiple Measures to Determine Student Starting Points
PaAYy3 Ydzf GALX S YSIada2NBa 27F wsbeitér tngedsyfaib@ set bat providds iséfdl  LI2 A
information to help drive instruction. Information that a teacher typically gathers from students at the beginning
of the year should be used to get a rough sense of their starting pbiftss includes Hiis not limited to current
grades and test scores, prior year grades and test scores and markers of future success such as homework
completion class patrticipation and academic independence, etc. Diagnostssggesments, when utilized,
provide maximunbenefit to teachers and students when they are used in conjunction with other measures and
in situations where they:

A Are used to evaluate a set of skills:

A Are high quality and vertically aligned; and

A Are normally used by the teacher for instructionafjposes.

Accurately Assessing Student Learning
Assessments used to track progress on SGOs can be drawn from a wide range of options, including those
developed locally by educators. In order to provide an accurate measure of what students have lefirned,
assessment tools, including portfolios and rubrics, should follow guidelines for sound assessment design. In brief,
assessments should:

A Align to standards taught during the SGO instructional period;

A Be equally accessible to all students regardldssxtra-curricular background knowledge, cultural

knowledge and personal characteristics; and
A Be administered and scored accurately and consistently.

For More Information:
Please visit the NJDOE website for additional resources regarding SGOs.

http://www.state.nj.us/education/AchieveNJ/teacher/objectives.shtml
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STUDENT GROWTH OBJECTIVE FORM

Name School Grade Course/Subject | Number of | Interval of Instruction
Students

Standards, Rational and Assessment Method

Name the content standards covered, state the rational for how these standards are critical for the next level of the

subject, other academic disciplines, and/or life/college/career. Name and briefly describe the format of the assess
method.

Sarting Points and Preparedness Groupings

State the type of information being used to determine starting points and summarize scores for each type by grouj
Modify the table as needed.

Preparedness Information #1 Information #2 Information #3
Group

Student Growth Objective
{GrdS aAayvyLie gKFG LISNOSyGlFr3IsS 2F addRRSyda Ay Sk OK LN
2F aidzRRSyida Ay SIFOK 3INRdAzZLI g At ftargets @flect dnfoiBousiahdNaEh@vableistoied
for these students. Use the table to provide more detail for each group. Modify the table as needed.

Preparedness Group Number of Students in Each  Target Score on SGO Assment
(e.g. 1,2, 3) Group
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Scoring Plam State the projected scores for each group and what percentage/number of students will meet this |

at each attainment level. Modify the table as needed.
Preparedness Group Student Target Teacher SGO Score Based on Percent of Students achieving Target S
Score Exceptional (4) Full (3) Partial (2) Insufficient (1)

Approval of Student Growth Objective
Administrator approves scoring plan and assasnt used to measure student learning.

Teacher Signature Date Submitted

Evaluator Signature Date Submitted

Resuls of Student Growth Objectives
Summative results using weighted average as appropriate. Delete and add columns and rows as needed.

Preparedness Students at Teacher SGO | Weight (based on Weighted Score Taal Teacher
Group Target Score Score students per SGO Score
group)
Notes

Describe any changes made to SGO after initial approval, e.g. because of changes in student population, other un
circumstances, etc.

Review SGO at Annual Conference

Deg<ribe successes and challenges, lessons learned from SGO about teaching and student learning and steps to
SGOs for next year.

Teacher Signature Date

Evaluato Signature Date
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Example SGO Form and Completion Notes

-08 211 OAOAI 060 %@AI PI1 A
. Number of .
Name School Grade | Course/Subject Interval of Instruction
Students
Franklin Roosevelt| Hyde Park High 10 Us1 45 Early SeptembeiMay
15th

Standards, Rationale, and Assessment Method
Name the content standards covered, state the rationale for how these standards are critical for the next level of the
subject, other @ademic disciplines, and/or life/college/career. Name and briefly describe the format of the assessme

method.
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One of the recurring themes of the US1 course is the emergence of the modern welfare state officially ushered in durgw BeaN
era. In this SGO students will write a research paper tracing the growth of the federal government, drawing on aspects learned
throughout the year, making judgments as to its positive or negative influence on the United States of America.

In this SGOstudents will display their content knowledge, as well as their ability to develop adesigned argumentative short
research paper.

This SGO will assess the following common core social studies grades 9 and 10 standards:

9-10.1 Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as tie datg
origin of the information.

RH.910.2 Determine the central ideas or informatioof a primary or secondary source; provide an accurate summary of how key e
or ideas develop over the course of the text.

RH.910.3 Analyze in detail a series of events described in a text; determine whether earéets caused later ones or simply preceq
them.

RH.910.5 Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.
RH.310.6 Compare the point ofiew of two or more authors for how they treat the same or similar topics, including which details th
include and emphasize in their respective accounts.

RH.910.8 Assess the extent to which the reasoning and evidenaetext support the author's claims.

RH.310.9 Compare and contrast treatments of the same topic in several primary and secondary sources.

WHST.910.4: Produce clear and coherent writing in which the development, orgtiaizaand style are appropriate to task, purpose,
and audience.

WHST.910.7: Conduct short as well as more sustained research projects to answer a question (includiggresateéd question) or
solve a problem; narrow or broaden the inquiry when appiate; synthesize multiple sources on the subject, demonstrating
understanding of the subject under investigation.

WHST.910.8: Gather relevant information from multiple authoritative print and digital sources, using advanced searches effective
assesshe usefulness of each source in answering the research question; integrate information into the text selectively to nilaéntain
flow of ideas, avoiding plagiarism and following a standard format for citation.

WHST.910.9: Draw evidence from informatiohtexts to support analysis, reflection, and research.

In addition, this SGO will assess students understanding of the changing nature of the relationship between the fadeat,gbeer
states and the American people as the federal government leegdee ton more and more ownership of the welfare of the ordinary An
citizen. This concept is addressed in the following social studies core curriculum content standards.

6.1.12.D.4.c Analyze the debate about how to reunite the country, and detiearthe extent to which enacted Reconstruction policies|
achieved their goals.

6.1.12.D.4.eAnalyze the impact of the Civil War and the 14th Amendment on the development of the country and on the relations
between the national and state governments

6.1.12.A.5.aRelate industrial growth to the need for social and governmental reforms.

6.1.12.A.5.bAssess the impact of governmental efforts to regulate industrial and financial systems in order to provide economic
stability.

6.1.12.A.6.aEvaluate theeffectiveness of Progressive reforms in preventing unfair business practices and political corruption and i
promoting social justice.

6.1.12.A.8.aRelate government policies to the prosperity of the country during the 1920s, and determine the imphetsefpolicies on
business and the consumer.

6.1.12.A.10.cEvaluate the shortand longterm impact of the expanded role of government on economic policy, capitalism, and soc
6.1.12.C.10.aEvaluate the effectiveness of economic regulations armhdards established during this time period in combating the
Great Depression.

6.1.12.C.10.hCompare and contrast the economic ideologies of the two major political parties regarding the role of government d
the New Deal and today.

6.1.12.D.10.bCompare and contrast the leadership abilities of Franklin Delano Roosevelt and those of past and recent presidentg

Starting Points and Preparedness Groupings
State the type of information being used to determine starting points and summarize scores for each type by group.
Modify the table as needed.
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Starting points will be determined by the following items: First, a diagnostic assessment in the form of tiwg saihples.
The writing samples wer@ssignments given early in the school year measuring skills they were to acquire during their
grade ELA class. Secondly, the markers of future success used are attendance and homework completion cor

throughOctober 188 & ET Ai 1 Uh OOOAAT 6860 AEOAOEI Al UAAO %i ¢ci EOE
Information #1 Information #2 Information #3
RIS Diagnostic Assessment in | Markers of Future Success| & OA OE | A EnglishA A
Group L
the form of their writing grade
samples.
High Ji &m AT A A A1 6 points Ji Om
Middle 7889% 4-5 points 7889%
Low I £€ém 1-3 points I £€ém

Student Growth Objective

3O0A0OA OEiPIU xEAO DPAOAAT OACA 1T &£ OOOAAT 0O EI AAAE DO
ofstudd OO ET AAAE ¢cOi Ob xEI1l 1 AARAO OEA OAOCAO OAT OA8O
these students. Use the table to provide more detail for each group. Modify the table as needed.

Prepgzdnle283§5roup Number of Students in Each Grou Target Score on SGO Assessme
High 7 Ji Q
Middle 22 84-92
Low 16 7883

Scoring Plan

State the projected scores for each group and what percentage/number of students will meet this target at each
attainment level. Modify the table as needed.

Teacher SGO Score Based on Percent of Students Achieving Target
Preparedness | Student Target
Group Scoe Exceptional (4) Full (3) Partial (2) Insufficient (1)
High Ji Q Ji &M 80-89% 7079% i ¢ oM
Middle 84-92 Ji om 80-89% 70-79% I ¢ oM
Low 7883 Ji om 80-89% 70-79% I 8%

Approval of Student Growth Objective
Administrator approves scoring plan and assessment used to measure student learning.
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Teacher Signature Date Submitted

Evaluator Signhature Date Approved

Results of Student Growth Objective
Summarize results using weighted average as appropriate. Delete and add columns and rows as needed.

Preparedness Students atf Teacher SGO | Weight (based on Weighted Score Total Teacher
Group Target Sore Score students per group) g SGO Score
High 6 3 15 45 3.13
Middle 20 4 .49 1.96
Low 12 2 .36 72
Notes

Describe any changes made to SGO after initial approval, egalbse of changes in student population, other unforeseg
circumstances, etc.

Although no changes were made by the Februar{ d&adline, by tracking progress and refining instruction throughout,
was able to target some items that students particujairh the low preparedness group, were struggling with and adapt

OEAEO ET OOOOAOQCEIT AT A AOOAOOEI C 11 OEAOA OEEIT O OAE(

Review SGO at Annual Conference
Describe successes and challenges, lessons learned from SGO ebobing and student learning, and steps to improve
SGOs for next year.

4EA COAAOGAOGO OOAAAOO EOI I OEEO UAAOGBO 3'/ 1T AAOOOAA
assessment data showed many of my students having trouble graghmgoncepts of laws and their relationship to the
benefit of the social welfare of the people. In addition, from the first writing sample throughout much of the year this ¢
struggled with the causational relationship of some laws and events to offi&ESS.ELA ITERACY.RH-90.3. Because of
the data revealing this, | was able adjust my instruction and content analysis accordingly.

Teacher Signature Date

Evaluator Signature Date
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Professional Development Plans

All active teachers, defined as staff whose positions require possession of the instructional atic@dicservices
certificates, are required to have an individual professional development plan, as specified in the TEACHNJ Act
andN.J.A.C6A:915. Plans must be reviewed annually. In addition, all active teachers must complete, at

minimum, 20 professig I t RS@St 2 LIJYSy i K2dz2NBR | yydzZtfted | 26SOSNE |
necessitate more than the minimum requirement of 20 hours. Thé@@Qr annual requirement may be prated

as necessary for teachers with less than atiie assignment. PDPswill be entered by teachers and approved

by their Principal/Assistant Principal/Supervisor through the Genesis Employee Portal.

Creating the Individual Teacher PDP

The teacher and supervisor should work together to develop the PDP usihgthdersey Professional Standards
forTeachersb S WSNERS&@ Q& 5STAYVAIUAR ghd tReNew JbFeF Sandaklfof Profes§iofal S f 2
Learningo identify strengths and challenges and related professional learning goalstwvities, using multiple
sources of evidence to inform the plan. The PDP should include identified areas for improvement and growth,
specific professional learning activities to address these areas, timelines for completion, hours accrued, and
reviews ofprogress. The PDP must specify, at a minimum:

A 2yS I NBI RSNAGSR FNRBY GKS NBadzZ 6a 2F GKS GSI OK

A 2yS IINBIF FtftA3ySR (2 GKS GSIFIOKSNRa Nef S Fa O Y

one aea aligned with school or district improvement goals, as appropriate.

(Vp])

N
Y

(s}

Professional learning activities such as grant writing, mentoring -@¢m&ce or novice teacher, facilitating a
collaborative team, professional service on boards or committeeshtag@ course, making presentations, or
developing curriculum should be considered as part of the PDP when these activities align to PDP goals. As part of
the 20-hour requirement, teachers must also fulfill any requirements for professional developnipualadéed

elsewhere in statute or regulation (e.g., training on suicide prevention and dyslexia).

Step |. Areas ldentified for Development of Professional Practice

LRSYGATe Ay LINA2NARAGE 2NRSNJI I NBI & ¥ 2dstreRet@@nimativdy Sy i Iy
evaluation, work as part of a collaborative team, school/district priorities, and any other information/evidence
examined to inform this plan. Consider opportunities for the teacher to grow professionally by using his/her
strengths anébr by taking leadership roles, as appropriate. For each area, explain the rationale and related

sources of evidence for its inclusion.

Step Il. Professional Learning Goals and Activities

Determine specific professional learning goals to addresstkas identified for development in Section I. There
may be more than one learning goal identified per area; some learning goals may address multiple areas. Next,
describe one or more professional learning activities to address each goal. For eacfgleativity, consider
follow-up activities, as appropriate, that will help the teacher deepen learning and/or apply the learning to
practice (e.g., additional coaching, working with collaborative team). Next, estimate the number of hours the
teacher is egected to receive upon completing both the initial and follaw activities. Finally, indicate the

required completion date.
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Step Ill. District and School PDP Support

In the box, summarize the supports the school district and principal wiigedo enable the teacher to
implement this plan (N.J.A.C. 6A:9@(i) and 6A:93.5(e)).

Step IV. PDP Progress Summary

55Sa0NRO0S SOARSYOS 2F G(G(KS (SIFOKSNRA& LINRPINBaa 2y GKS
between theteach®lJ | YR & dzLJISNIIA 42N ¢KS & dzLISNBA&2NJ FyR Sk OK
toward attainment of the PDP goals during the school year and revise the professional learning goals and/or
FOGAGAGASAE AT 61 NNI y i Sogress @ lack 8f bragsegsOippeditems &f SvidénSeltadie S NI
PDP as necessary to document progress in addition to the information entered into this form.

S

Interim Review of PDP Progress

For each area identified for development of professional pracie8,i SNXYAyS I yR RSaONRoS
progress, as well as any revisions made to the PDP. In addition, enter the sources of evidence that were reviewed
and the date of each review.

Summative Review of PDP Progress (required)

For each area iderited for development of professional practice, indicate if PDP expectations were met or not
met as well as the sources of evidence that were reviewed. Finally, enter the summative review date. A new PDP
will need to be created for the next annual planningle.
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Individual Teacher Professional Development Plan (PDP) Template

I. Areas Identified for Development of Professional Practice

1

II. Professional Learning Goals aAdtivities

Area Professional Learning Goals Initial Activities Follow-up Activities (as Estimated| Completion
No. appropriate) Hours Date
1
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[ll. District and School PDP Support

District/School Administrator Support Activities

My signature below indicates that | have received a copy of this Professional Development Plan and that | undeasthedntributed to

its contents.

Teacher Signature:

Date:

Supervisor Signature:

Title:

Date:
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I\V. PDP Progress Summary
Interim Review of PDP Progress (optional)

1
2
3

My signature below indicateshat | have reviewed the information recorded in tHaterim Review of PDP Progreaad that | understand its contents:

{GFFF aSYoSNDRa { ATyl GdNBY RNV R R R R RV R R UV TR U URRUNURTTRU

Summative Review of PP Progress (required)

My signature below indicates that | have reviewed the information reded in theSummative Review of PDP Progres®l that | understand its
contents:

{GFFF aSYoSNR& {A3Iyl ddNBY U UL R AR R R R R R R VR URURE
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Evaluation Events Timeline for 20¢ 2021

September 4 14

September b

October
TBD
Novembe 30
Decemberl
February 4
Februaryb
March26
April9

April 14

April 30

USING THE GENESIS STAFF PORTAL QUICKSTART

Proces®verview

Teacher evaluations will be completed through the new Genesis Employee Portal. The general process for

Teacher PD on Evaluation Instrument and Genesis Employee |

Observations for Cycle 1 begin

PDPs must be submitted and approved in Genesis
SGOs must be finalized with Principal/Supervisor

Last Day of Cycle 1 Observation Window
Observations for Cycle 2 begin

Last Day of Cycle 2 Observation Window
Observations for Cycle 3 begin

Cycle 3 for NONENURED teachers ends

Summative Evaluations for NOGNENURED teachers due
Cycle 3 for TENURED teachers ends

Summative Evaluations for TENURED teachers due

GUIDE

evaluations will be as follows:

A Principals assign observations for their teachers within the three Observation Cycles
A All teachers have @enesis Employee Portal accowidtich is separate from the student information

accounthy OS t233SR 2y (2 GKSANI 9YLX 2&SS
Cycles in which they will be observed and the administrator assigned bervation.

t 2NIOF £ 2
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Prior to the announced observation, teachers receive an email scheduling thedtBezvation
Conference. The conference date and time is also be viewable on the Employee Panel
Administrators make the completed rubric viewable to thedieer and schedule the postbservation
conference. Teachers receive an email with the date and time.

Teachers have the ability to upload supporting documents to a Document Log within Genesis.
Following the postonference teachers sign electronicallydaielease it and then administrators do the
same.

Teachers have the ability to add a written addendum to the observation for the required contractual
number of days (10).

ST S5 SR S

Setting up your Employee Portal
There are some basic steps you need to takadocess the Employee Portal.
1. Use the link or type the following in your browser
https://portal.edison.k12.nj.us/schoolfi/
2. Log in using the same credensialou use for your Student Genesis Access.
a. User Name; Your email address
b. The Password you use for the email account
c. First step you must take is t8etup Your Signature
d. You can change your preference for your starting screen after setting up your signature PIN. Click

on the following link for instructions on koto do that. Choose Your Starting Screen

3. YOU WILL NOT BE ABLE TO CHANGE YOUR EMPLOYEE PORTAL PASSWORD. YOU MUST
USE THE ONE USED FOR YOUR EMAIL ACCOUNT

Setting Up Your Signature

A If you do not see the screen below, select the "Security" tab at the upper right of your screen. Before
working with the rest of the systempu must set up your signature.

A Once you are on the Security screen, find the "Signature Setup" area in the center of the screen:

hty

Preferences
Default Screen:

e To get to this screen, click
onébe “Security” tab.

assword for pdefelice@demo.com
ord was last changed on 9/2/2015 at 2:42PM
Your password was changed 0 days ago,

S Before working with the
et el DN OO - rest of the system, you

\ must set up your J

signature.

rt phone; you will need to download an OTP Authenticator App. (Usually a free app)
gle Authenticator for iPhone and Android Phones and Microsoft Authenticator for Windows Phones.

Find the "Signature Setup" area in the center of the screen and follow the directions. Moving your cursor with
your keypad, sign your first and last names as best you can. You can erase a signature by selecting the Erase
odzid2y YR (GKSy &dFNIL F3AFAYy® 2 KSYy @2dz FAYAAK gAGK
{ A3yl (dzNB ¢
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Signature Setup
{8\ A signature has not been setup yet. Using your cursor (or your finger if
Sign the box below and then enter a secret pin to use when signing forms. you have a touch sensitive

screen), enter your signature.

Click Erase to erase the
*signature Pin: signature and try again.

7 Create Signature

Youwillusethepinyzr a St SO0 (2 & aAiSEYECT ARNINBIGIYDY dANRENEVBER. THE
DISTRICT DOES NOT HAVE ACCESS TO YOUR PIN IF YOU FORGET WHAT IT IS.

Employee Panel
After accessing your Employee Portal, you will be able to see all activity relatedrtewauations by first
selecting the My Evaluations Tab, and then the Observation Tab

My Evaluations  Professional Development

Calendar = Observation NJSMART
TSAQYS, KRISTEN (Teacher) (Tenured)
School Year: « 2016-17 2017-18 v |

Your Employee Panel shows the status of your observations, including the observer assigned to you and Cycle in
which you are scheduled to be observed. The scrrthange as the year progresses and Conferences are
scheduled and observations completed.
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Observation: Observation 1 - Announced

Observation Cycle 1 Observations
Observers:

1: % Deluca, Margaret

Pre-Conference: Observation: Post-Conference: | Embedded Document Log:
Required, face-to-face | Required Required, face-to-face Documentation Log:

Face-To-Face: 8/15/2017 12:00PM | There are 0 attached to this observation.

Pre-Conference Form: [ View Documents

[ ) view Rubric |
e Post-Conference Form:

Signed by TSAOYS, KRISTEN on 8/15/2017 1:07PM

Tk

Signed by Observer on 8/15/2017 1:06PM

Mool

[ Response Comments |
Responses can be edited on or before 8/25/2017

_Observation: Observation 2 - Unann'ced

Observation Cycle 3 Observations (Tenured)
Observers:
5 74 Deluca, Margaret

Observation: | Post-Conference: Embedded D Log:
Required Required, face-to-face | Documentation Log:
Scheduled: 8/15/2017 9:00AM There are 0 attached to this observation.

| 4 View Documents
Post-Conference Form:

) View Rubric

© You may enter response comments before signing the observation.

: Response Comments

This observation is ready to be signed.
7 Sign Observation... |

Observation: Summative

Summative (End of Year) Summative Evaluations (Tenured)

Observers:

1:% Deluca, Margaret

Observation: Post-Conference:
Required Required, face-to-face
) View Rubric Post-Conference Form:

© You may enter response comments before signing the observation.
: Response Comments

This observation is ready to be signed
7 Sign Observation

Uploading Documents to the Document Log

You can upload documents you wish to share with your evaluator at any time throughout the year. Starting
fromyolNJ 9YLJX 28SS tIySt>x aavyLie asStsSoOd GdKS axASg 520d
under each observation. Once there, you simply attach the file.

Pre-Observation Conferences

hyS 2F @2dz2NJ SOl tdz2 G§A2y A ¢ A-Obsenmton Cohfgfen@ediol SiRérverrmayR  N.X
schedule the conference through their Genesis account and you will receive an email specifying the date and
time AND both will appear in under the P@anference column for that observation. Your observer may as

you to confirm your availabilitby a return email. Simply use your Edison email to do so. If there is a reason

you cannot make that date and time, for example you will be attending a PD Workshop, please email your
observer as soon as possible so tleay reschedule a time with you.
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Observations
Announced; Like the PreéObservation Conference, you will receive an email with the date and time of your
observation and it will also appear on your Employee Panel. If you know in advance that you lélimot
school on that day, advise your observer by a return email so that an alternate date can be selected.

Unannounced, You will not receive an email notice nor will a date appear on your Employee Panel. Your
Observer will arrive in your class tonohuct the observation.

Post Observation Conferences

You will receive an email notice of the date and time and these will appear on your Employee Panel. As with

your PreConference, your observer may ask you to confirm the meeting date and time by extail.

Observation Report
The observer will release the Observation Report and the Rubric to you according to contractual terms prior
to the Post Observation Conference. Working from your Employee Panel, you may select View Rubric OR
View Observabn Short FormThe Rubric:

DOMAIN 1 - Planning and Learning

If you select the Rubric, it will appear as above. The highlighted cells indicate the Performance Level selected

Learning Development
Planning for Instruction

Ineffective(1) Partially Effective(2) Effective(3) Highly Effective(4)
D1-A Does not demonstrate Demonstrates some Demonstrates an Demonstrates an
Plans lessons using knowledge of the knowledge of the accurate knowledge of accurate knowledge of
knowledge of developmental developmental the typical the typical

developmental
characteristics of
students (cognitive,
linguistic, social,
emotional, and physical).

characteristics of
students in planning.

characteristics of
students in planning.

developmental
characteristics of
students in planning.

developmental
characteristics of
students, as well as
exceptions to the
general patterns in

Note 1. planning.
D1-B Designs and implements | Designs and implements | Designs and implements | Designs and implements
Designs and implements | learning experiences differentiated learning differentiated learning differentiated,

learning experiences for

students to meet the

intended outcomes.
Note 1.

which do not allow most
students to progress
toward meeting the
intended outcomes.

experiences which
enable some, but not all,
students to progress
toward meeting intended
outcomes.

experiences which

enable all students to
rogress toward meeting

intended outcomes.

challenging and/or
expanded learning
experiences2 which
enable all students to
meet or exceed intended
outcomes.

D1-C

Aligns lesson within the
appropriate sequence
of approved curriculum.

Content of lesson plans
is not appropriately
sequenced.

Content of lesson plans
is within the curriculum
sequence but lacks clear
connection to prior or
future learning.

Content of lesson plans
is within the curriculum
sequence and clearly
connects prior and future
learning.

Content of lesson plans
is within the curriculum
sequence, clearly
connects prior and future
learning as well as
challenges students to
extend their learning to
make cross-disciplinary
connections and/or real
world applications.

by the Observer. The Short Form for the same report appears below.
The Short Form

OBSERVATION REPORT T SHORT FORM 1 PLEASE REVIEW RUBRIC FOR DETAILS

Standard Attribute Performance
Level

'e D1- A. Plans lessons using knowledge of developmental characteri{ Highly Effective

- £ g Learner " s . . .

z :D £ Development of students (cognitive, linguistic, social, emotrand physical).

< £ E D1-B. Designs and implements learning experiences for students | Effective

S £ (NJ Standard 1 .

o3 meet the intended outcomes.

| Planning for D1- C. Aligns lesson within the appropriate sequenceppfaved Highly Effective
Instruction curriculum
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(NJ Standard 7)

Electronic Signature

20K @2dz FYR GKS 20aSNIWSNJ gAft arady dzaay3ad &2dz2NJ St SO
and you will be prompted to provide your signature PIN.

Observation: Post-Conference: Embedded Document Log:
Required Required, face-to-face Documentation Log:
Scheduled: 8/15/2017 9:00AM There are 0 attached to this observation.

| # View Documents |

Post-Conference Form:

| .ﬁ‘view Rubric |

O vou may enter response comments before signing the observation.

| [T Response Comments |

This observation is ready to be signed.
| # Sign Observation... |

After providng your Signature Pin, both your signature and that of the observer will appear as below.

Pre-Conference: Observation: Post-Conference: Embedded Document Log:
Required, face-to-face | Required Required, face-to-face Documentation Log:

Face-To-Face: 8/15/2017 12:00PM There are 0 attached to this cbservation.

Pre-Conference Form: [ 4 View Documents |

[ ) view Rubric |
S Post-Conference Form:
Signed by TSAQYS, KRISTEN on 8/15/2017 1:07PM

Signed by Observer on 8/15/2017 1:06PM

[ I3 Response Comments |

Responses can be edited on or before 8/25/2017

Response Comments

You may add Response Comments before or after you provide your signature. Click on the button and a text
box will appear. Your commenisll be viewable to the observer.
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Summative Observations

Your Summative Evaluation will follow the same Genesis protocol as your classroom observations. The main
difference is that your observer will be completib@MAIN 5 Professional Responsibilitand Teacher

Leadership.This Domain reflects your practices/behaviors for the school year. You should upload documents
that support your activities related to these attributes throughout the school year. Your observer will
complete the rubric, shari¢ with you and schedule a Conference just as was done for your classroom
observation. It will be released for signature when it is finalized.

Two signatures will be required for your Summative Report. You and your observer will enter your electroni
signature. Additionally, your observer will print out a ONE PAGE summary including the performance levels
for each of the 29 Attributes. Both teacher and observer will manually sign this form. A copy should be made
for your own record. The originalifvbe sent to Human Resources to be included as part of your Personnel
File.

Genesis O+fLine Help

You can access the Genesisl@me Help screen by selecting the blue question mark icon in the upper right
hand corner, to the right of the Security tab

Once there you will find a menu of topics on the left side of the screen from which you can select. A word of
/1Y ¢Lhb &aK2dA R &2dz dzaS (GKAAX®DSySaAira KIFa RSaA3IYSR
access. There are referegs in the Help area for processes or forms which Edison has chosen not to use, for
example PreConference Forms. You may speak with your supervisor or building administrator should you
have questions about using the Genesis system. If they do not kmmanswer, they will try to get it for you.

This system is new to all of us, so there will be a learning curve.
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APPENDIX

Public Schools of Edison Township
Year End Teacher Reflection
2020-2021

Teacher Name:

Please clearly ancbnciselyreflect upon the following items. The information you provide will aid in the
preparation of your final performance report. Return to the administrator who is writing your final evaluation.
NOTE: Summative Evations for nontenured staff must be complete by April 14, 2020 and for tenured staff by
April 30, 2020. Administrators begin work on these at least one month in advance. Early return of forms will be
greatly appreciated.

1. How do you reflect upon yapractice and engage in professional learning in this school year?
(Domain 5, Dg A, B)

2. How have you demonstrated leadership and collaboration in this school year? (Domak1;, D5
D, E)

3. How did you fulfill your PD#r the school year? (Reflect on both the school goal and your
individual goal)

Please upload any documents you wish your Principal/Assistant Principal/Supervisor to consider in support of
your above statements.
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PUBLIC SCHQS OF EDISON TOWNSHIP
TEACHER EVALUATION INSTRUMENT

DOMAIN 1 - Planning and Learning

Learner Development (NJ Standard 1)

The teacher understands how learners grow and develop, recognizing that patterns of learning and development varyyindttidueadd across the

cognitive, linguistic, social, emotional, and physias¢as, and designs and implements developmentally appropriate and challenging learning

experiences

Attributes

NA

Ineffective

Partially Effective

Effective

Highly Effective

D1-A

Plans lessons
using knowledge
of
developmental
characteristicof
students
(cognitive,
linguistic, social,
emotional, and
physical).

Does not demonstrate
knowledge of the
developmental
characteristics of students i
planning.

Demonstrates some
knowledge of the
developmental
characteristics of students
planning.

Demonstrates an accurate
knowledge of the typical
developmental
characteristics of students
planning.

Demonstrates an accurate
knowledge of the typical
developmental
characteristics of students,
as well as exceptions to the
general patterns iplanning.

D1-B

Designs and
implements
learning
experiences for
students to meet
the intended

outcomes.

Designs and implements
learning experiences which
do not allow most students
progress toward meeting th
intended outcomes.

Designs and imgiments
differentiated learning
experiences which enable
some, but not all, students
progress toward meeting
intended outcomes.

Designs and implements
differentiated learning

experiences which enable :
students to progress towarg
meeting intended oubmes.

Designs and implements
differentiated, challenging
and/or expanded learning
experienceswhich enable
all students to meet or
exceed intended outcomes

Edison Teacher Evaluation Instrument2020-21
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PUBLIC SCHOOLS OF EDISON TOWNSHIP
TEACHER EVALUATION INSTRUMENT

Planning for Instruction (NJ Standard 7)
The teacher plans instruction that suppat®ry student in meeting rigorous learning goals by drawing upon knowledge of content areas, curricult
crossdisciplinary skills, and pedagogy, as well as knowledge of learners and the community. context

Attribute NA Ineffective Partially Effective Effective Highly Effective
D1-C Content of lesson plans is | Content of lesson plans is | Content of lesson plans is | Content of lesson plans is
Aligns not appropriately sequencel within the curriculum within the curriculum within the curriculum
lesson within sequence but lacks clear | sequence and clearly sequence, clearly connects
the ) connecton to prior or future| connects prior and future | prior and future learning as
appropriate learning. learning. well as chiienges students
sequence of to extend their learning to
approved o
curriculum. make crpsshsmphnary

connections and/or real

world applications.
D1-D Uses Uses general curriculum | Uses relevant, whole class| Uses multiple sources of | Uses multiple sources of
dat& to plan goals to plan instruction an( data to plan instruction with relevant data to plan relevant data to develop
for learning tasks without limited attention to individug targeted, purposeful plans which allow for
differentiatiorf consideration of data. students. instruction that advances th students to identify their
based on learning ofall students. own learning needs.

student s
learning needs.
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D1-E

Designs lessons
using research
based
instructional
strategies,
resourcey and
flexible
groupings to
support
cognitive
engagement and

new learning.

Selects or desigmesources
and/or groupings which do
not cognitively engage
students and/or does not
support new learning.

Selects or designs resourcg
and/or groupings with limite
cognitive student
engagementrad/or minimal
support of new learning.

Selects or designs resourcg
and/or flexible groupings
which cognitively engage a
students and/or clearly
supports new learning.

Selects or designs resource
and/or flexible groupings
which cognitively engage
stucents in real world,
global and/or career
connections that
supports/extends new
learning.

Domain 1: Comments

Domain 1: Recommendations

DOMAIN 2 - The Learner and Learning Environment
Learning Differences (NJ Standard 2)

The teacher uses uadstanding of individual differences and diverse cultures and communities to ensure inclusive learning environmentsetieatchn

learner to meet high standards

Attribute

| NA |

Ineffective

Partially Effective

Effective

Highly Effective
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D2-A
Demonstrates
respect for
student diversity
within the
learning
environment.

Does not establish a learnir
environment which is
respectf ul
cultural, social and/or
developmental differences
and/or the teacher does no|
address disrespeatf
behavior.

0]

Establishes a learning
environment in which
disrespectful behavior and
studentsodo cu
and/ or developmental
differences is inconsistently
addressed.

Maintains a learning
environment which is
consistently respectful of al
studens 6 cul tur
and/or developmental
differences.

Acknowledges and

i ncorporates
cultural, social and/or
developmental diversity to
enrich learning
opportunities.

D2-B
Demonstrates
knowledge of anc
IS responsive to
students
learring needs,

Does not vary or modify
i nstruction
diverse learning needs,
styles and/or levels of
readiness.

Varies or modifies

instruction to meet diverse
learning needs, styles and
readiness afomestudents.

Varies or modifies
instruction to meet diverse
learning needs, styles and/
readiness odll students.

Varies or modifies
instruction to meet diverse
learning needs, styles and/
readiness of all students as
wel | as util
input to advance their own

styled and/or learning.

levels of

readiness.

D2-C Does not establish high May state high expectation{ Consistently defines high | Consistently defines high

Establishes high
expectations for
diverse student
learners, their
efforts, and

quality of work.

expectations around quality,
of work/effort and/or offers
few supports for students t(
produce quality work.

for quality of work and
effort, but provides few
exemplars/rubrics, and/or
other supports to allow for
student understanding of

those expectations.

expectations for the quality
of student work and the
effort required to produce it
often provides exemplars
and rubrics.

expectations for quality of
work and effort, often
provides exemplars and
rubrics which effectively
support students to set high
expectatns for themselves

Learning Environments (NJ Standard 3)
The teacher creates environments that support individual and collaborative learning, and that encourage positive saci@rnsative
engagement in learning, and seibtivation

Attribute

| NA |

Ineffective

Partially Effective

Effective

Highly Effective
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D2-D
Establishes a
classroom
environment
which supports
positive rapport
and social
interactions by
communicating,
reinforcing and
maintaining
appropriate
standards of
studentconduct.

Does not establish a positiy
rapport and/or does not
communicate appropriate
standards of student
conduct.

Inconsistently attempts to
establish a positive rapport]
and respectful interactions
which negatively impacts
student conduct.

Establshes a positive
rapport within the classroor
environment based on
consistent encouragement
respectful interactions and
maintains appropriate
standards of student
conduct.

Establishes a rapport withir
the classroom environment
in which interactions a&r

consistently respectful and
students positively engage
one another in social and/g
academic pursuits.

D2-E

Creates positive
individual and/or
collaborative
learning
environment$to
support student

Does not provide
opportunity for effective
individual and/or
collaborative learning to
support acquisition of
related 21st Century Skills.

Provides limited
opportunities for effective
individual and/or
collaborative learning to
support acquisition of
related 21st Century Skills.

Provides teacher deloped
opportunities for effective
individual and/or
collaborative learning to
support acquisition of
related 21st Century Skills.

Allows students the
opportunity to determine
their own method of
individual and/or
collaborative learning to
support acquision of
related 21st Century Skilts

learning and
acquisition  of
related 21st
Century Skills®
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D2 - F Organizes
and manages the

learning
environment’ to
engage all
learners.

Does not organize/manage
the learning environment tg
meet student Brning needs
and/or minimal student
engagement is evident.

Attempts to organize and/o
manage the learning
environment to
accommodate student
learning needs and/or som
student engagement is
evident.

Organizes/manages the
learning environment to
accommodte all student
learning needs and most
students are engaged in
challenging content.

Organizes/manages the
learning environment to
accommodate all student
learning needs and studen
are engaged in challenging
content.

*Developed to maximize each learner 6 s

potenti al .

Domain 2: Comments

Domain 2: Recommendations
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DOMAIN 3 - CONTENT KNOWLEDGE

Content Knowledge (NJ Standard 4)
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he cneshepeaéicularly as they relate to the
NJ Student Learning Standards (Common Core Standards) and the New Jersey Core Curriculum Content Standards and cneatepédeemees
that make these aspects of the discipline accessible and meaningfutrierdda assure mastery of the content.

lesson is aligned
with NJ Student
Learning
Standards and/or
other appropriate
content standards

address the NJ Student
Learning Standards and/or
other appropriate content
standards.

Standards and/or other
appropriate content
standards, but not effective
implemented.

Learning Standards and/or
other appropriate content
standards and makes
connections to the real
world.

Attributes NA Ineffective Partially Effective Effective Highly Effective
D3-A Lesson contat is Lesson content is aligned | Lesson content is directly | Lesson content is directly
Content! of misaligned or does not with NJ Student Learning | aligned with NJ Student aligned with NJ Student

Learning Standards and/or
other appropriate content
standards, and makes
connections to the real
world, as well as anticipate
misconceptions, ambiguitie
or challenges and consider
multiple ways to address
them.

D3-B

Uses current and
content
appropriate
pedagoglr.

Does not utilize or apply
current and/or effective

pedagogy.

Limited use of current
and/or effective pedagogy
which creates minimally
effective, relevant or
engaging learning
experiences.

Uses current and/or
effective pedagogy which
creates effective, relevant
and engaging learning
experiences.

Takes risks in applying
current pedagogy to create
innovative learning
experiences which are
effective, relevant and
engaging.
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D3-C

Conveys conteht
accurately
allowing students
to learn, practice
and master
academic
standards.

Does no effectively convey
concepts, themes, learning
standards, academic
language and content and/s
makes multiple content
errors.

Conveys concepts, themes
or learning standards that
allow for limited student
comprehension of academi
language and content dnd
makes minor content errors

Accurately conveys
concepts, themes or learnir
standards that allow for
thorough student
comprehension of academi
language and content.

Accurately conveys
concepts, themes or learnir
standards that allow for
thorough atdent
comprehension of academi
language and content
through real world learning
experiences.

Application of Content (NJ Standard 5)
The teacher understands how to connect concepts and use differing perspectives to engage learners in knitgsadribativity, and collaborative
problem solving related to authentic local and global issues.

Attributes

NA

Ineffective

Partially Effective

Effective

Highly Effective)

D3-D

Content of lesson
offers appropriate
level of challenge
for all students to
make real world
connections.

Lesson does not
appropriately challenge
students or connect to real
world.

Lesson minimally
challenges students and
may not connect to real
world.

Lesson challenges student
supports critical thinking,
andconnects to real world.

Lesson includes
crossdisciplinary
connections that challenge
students in real world,
global and/or career
connections that extends
new learning and/or results
in original student
product*.

D3-E
Incorporates
critical thinking,
creativity and/or
collaborative
problem solving.

Does not provide
opportunities for students t(
engage in critical thinking,
creativity and/or
collaborative problem

solving.

Provides opportunities for
students to engage in critic
thinking, creativiy and/or
collaborative problem
solving with limited succesg

Provides opportunities for
students to engage in critic
thinking, creativity and/or
collaborative problem
solving aligned with 21st
Century Skill$.

Provides opportunities for
students to irtiate and lead
critical thinking, creativity
and/or collaborative
problem solving aligned
with 21st Century Skilfs.
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D3-F

Digital and/or
interactive
technology? is
used to support
the learning
objective.

Does not use digital and/or
interactive €chnology to
support learning objective
although appropriate
technology is available.

Uses digital and/or
interactive technology, but
does not effectively suppor
learning objective.

Uses digital and/or
interactive technology
effectively to support
learring objective.

Guides students to
independently navigate
technological resources in
order to take responsibility
for their own learning base
on their needs.*

*Devel oped

t o

maxi mi ze each

|l earner 6s

potential.

Domain 3: Comments

Domain 3: Recommendations

DOMAIN 4 - INSTRUCTIONAL STRATEGIES

Assessment (NJ Standard 6)
The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitogteasnenprto guide

t he t eachersa@ecisienmdking.ear ner 6
Attributes NA Ineffective Partially Effective Effective Highly Effective
D4-A Does not refer to or utilize | Recognizes importance of | Uses assessments at critici Uses multiple forms of
Utilizes multiple assessment data to guide | assessment data, but does| points in the lesson to guid( assessment to modify and
methods of instructional practie. not effectively incorporate i instruction. differentiate ingtuction for
assessmenitsto into instructional practice. individual learners in order

guide instruction.

to meet their specific needs

D4-B
Provides
feedback to
students.

Provides no feedback or
feedback lacks specificity
and/or is inaccurate.

Provides feedback to
students that is inconsisten
in timeliness, frequency
and/or relevance.

Provides individualized,
descriptive feedback that is
timely, frequent, and
relevant.

Guides students in
selfmonitoring and
analyzing their own
assessment results and
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setting personalized learnir|
goals.*

D4 - C Engages
all learners in
multiple ways
of
demonstrating
knowledge and
skills as part of
the assessment
process.

Does not engage learners i
multiple ways of
demonstrating knowledge
and skills as part of the
assessment process.

Engages learners in multip
assssments demonstrating
knowledge and skills.

Incorporates differentiation
to engage learners in
multiple assessments
demonstrating knowledge
and skills.

Allows for students to
choose, propose, and/or
design assessments
demonstrating knowledge
and skills*

*Devel oped

t o

maxi mi ze each

Instructional Strategies (NJ Standard 8)
The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep undexstatetibhgrafas and their

comections, and to build skills to apply knowledge in meaningful ways

|l earner 6s

potential.

Attributes NA Ineffective Partially Effective Effective Highly Effective
D4-D Presents instruction that is | Presents instruction with | Presents instruction that | Presents instruction which
Implements skill based with no some opportunities for clearly integrates literacy | allows for rigorous,

strategies to
develop literacy
and/or
communication
skills including
academic
vocahlulary.

opportunity for students to
develop literacy and/or
communication skills
including academic
vocabulary.

students to develop literacy
skills and/oracademic
vocabulary.

strategie® with explicit
instruction in academic
vocabulary.

individual and/or
collaborative
assignments/projects,
building uponliteracy skills
and academic vocabulary.
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D4-E
Engages students
using higher level
questionind®
techniques.

Incorporates questions that
are largely lower level in
nature and do not invite a
thoughtful response or
further discussion.

Incorporates gestions that
are a combination of highet
and lower level questions.

are primarily higher level in

Incorporates questions that

nature and engage student
in deeper thinking and
further discussion.

Incorporates questions that
are higher level and
challenge students to think
and demonstrate reasoning
through the formulation of
their own questions to
advance their
understanding.*

*Devel oped to

maxi mi ze each

|l earner 6s

potenti al

Domain 4: Comments

Domain 4: Recommendations
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DOMAIN 5 - PROFESSIONAL RESPONSIBILITY AND TEACHER LEADERSHIP (SUMMATIVE
EVALUATION ONLY)

Professional Learning (NJ Standard 9)
The teacher engages in ongoing individual and collaborative professional lefrdegigned to impact practice in ways that lead to improved
learning for each student, using evidence of student achievement, action research and best practice to expand a regiigpgeaiégies,

materials, assessments and ideas to increase student learning.

Attributes NA Ineffective Partially Effe ctive Effective Highly Effective
D5- A Uses Does not reflect on or Self-evaluates and reflects | Seltevaluates and reflects | Uses ongoing selfevaluatio
selfassessment analyze his/her practice an( on practice and impact on | on individual practice and | and reflection to initiate
and problem the impact on student student learning, but makes impact on student learning, professional dialogue with

solving strategies
to analyze and
reflect on his/her

learning.

limited efforts to improve
individual practice.

identifies areas for
improvement, and take
action to improve.

colleagues to improve
collective practices to
address learning, school ar

practice to professional practice.
impact student

learning.

D5-B Engages in professional Engages in professional Engages activg in Takes a lead in and/or

Plans and engage
in professional
learning’ that is
aligned with
personal and/or
school/district
goals.

learning but does not
implement any changes to
improve instruction.

learning but makes limited
changes to improve
instruction.

professional learning and
seeks out opportunities
within and beyond the
school to strengthen skills
and apply new learning to
practice to improve
instruction.

initiates opportunities for
professional learning with
colleaguesd improve
instruction.

Leadership and Collaboration (NJ Standard 10)
The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to colldbdeataers, families,
colleagues, other school gessionals, and community members to ensure learner growth, and to advance the profession.
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Attributes NA Ineffective Partially Effective Effective Highly Effective
D5-C Does not contribute to a Makes minimal Contributes to developing | Leads efforts within and/or
Promotes a positive school climate and| contributions to schoekide | and sustaining a pdsie outside the school to
positive school district mission. efforts to develop positive | school climate and district | improve and strengthen the
climate by school climate and/or mission. school climate and district
supporting the district mission. mission.
mission and
vision ofschool
and district.

D5 - D Does not communicate with Communicates with Communicates frequently | Shares and models positive
Engages with families about student families about student and proactively with effective communication
family and academic or behavioral academic or behavioral families about learning strategies with colleagues t
community. performance. performance through expectations and student | develop relationships with
required reports and acalemic or behavioral families and engages them
conferences only. performance; and developg in opportnities to support
positive relationships with |t hei r chi | do
families to promote student
success.
D5-E Makes no effort to Collaborates inconsistently| Collaborates with Initiates collaboration with

Collaborates
with colleagues
to support
learner
development an(
achievement.

collaborate with colleagues
to share information and/or
best practices to support
high expectationfor
student learning.

with colleagues and shares
limited information and/or
best practices to meet
minimal requirements of
teaching practices.

colleagues and regularly
shares information and/or
best practice to support
high expectations for
student learning.

colleagues and consistently
shares information and/or
best practices to support
high expectations for
student learning.

Ethical Practice (NJ Standard 11)
Teaches shall act in accordance with legal and ethical responsibilities and shall use integrity and fairness to promote thefsatsasgents
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Attributes NA Ineffective Partially Effective Effective Highly Effective
D5- F Acts in Disregards school and Typically acts in Models moral and ethical | Models moral and ethical
accordance district regulations/ethical | accordance with school ar practices to provide a safg practices as well as works
with codes of conduct and/or | district regulation®thical | and healthy learning cooperatively and productively
school and professional standards. | codes of conduct and/or | environment. with colleagues angdarents to
district professional standards. provide a safe and healthy
regulations and learning environment.
demonstrates
moral and
ethical behavior|
D5-G Frequently misses or is lal Occasionally misses or is | Consistently dilfills Consistently fulfills all

Is reliable and

meets routine

responsibilities
consistently.

to assignments/duties,
makes errors in records,
and/or misses paperwork
deadlines; and/or équently
ignores (or abuses)
contracted start and end
times.

late to assignments/duties
completes work late and/g
makes errors in records
and/or may occasionally
ignore (or abuse)
contracted start and end
times.

professional
responsibilities, punctual t
assignments/duties,
submission of paperwork
and/or rarely ignores (or
abuses) contracted start a
end times.

professional responsibilities to
highest standard and is lookeg
upan as a role model for this
attribute.

Domain 5: Comments

Domain 5: Recommendations

Overall Comments:

Overall Recommendations:
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FOOTNOTES

=

Designs May not be applicable to specialized programs where teacher has limitedlexibility in lesson design.

2 Expanded learning experiencesRefers to student work that goes beyond the teacher prepared and/or assigned work that allows students to
develop mastery of the intended outcomes. These can include, but are not limtedtboudent choice to take thei
student creating original work/presentations based on their own research, and may take the topic beyond what theograidell@vetequires.

3 Data: Refers to measures of student performafuwendividual students or for groups of students. Examples may include: standardized
assessments (state mandated such as PARCC, or diagnostics such as SRé&tlgy,ilocal assessments (school developed such as writing
prompts, end of unit tests, quentyy grades) and/or teacher created assessments/anecdotal notes which include both formative and summative
measures.

4 Differentiation : The way in which a teacher anticipates and responds to a variety of students' needs in the classroom. To meeaestadents' n
teacherdglifferentiate by modifying the content (what is being taught), the process (how it is taught), or the product (how students demonstrate
their learning).

5 Instructional resources Includes, but are not limited to available: textbooks, bosilkgsplementary reading and information resources,
periodicals, newspapers, charts, programs, online and electronic resources and subscription databases, and anyiotiad ra@ssitmces
specific for the content or specialty area.

6 Diversity: Including,but not limited to race, ethnicity, gender, sexual orientation, socioeconomic status, age, physical abilities, intellectual
abilities, religious beliefs, political beliefs, or other ideologies.

’ Learning styles Includes visual, auditory, kinesthetic, aadtile.

8 Collaborative learning environment Can be face to face or digital.

9 21st Century Skills (taken from P21 Partnership for 21st Century Learning)

0 Learning and Innovation Skills for an increasingly complex life and work environment, includiatvyeand Innovation; Critical
Thinking and Problem Solving; Communication; Collaboration.

0 Information, Media and Technology Skilslevelopment of functional and critical thinking skills such as Information Literacy,
Media Literacy and ICT (Informatig Communication and Technology) Literacy.

0 Life and Career Skills development of thinking skills, content knowledge and social and emotional competencies including
Flexibility and Adaptability; Initiative and SeDirection; Social and CrosSultural kills; Productivity and Accountability and Leadership
and Responsibility.

10| earning Environment: The or gani zati on, all ocation, and coordination of in
attention.

11 Content: Discipline-specific knowledge, skills and deep understandings as described by relevant state and national professional standards.

12 pedagogy The method and practice of teaching, especially as an academic subject or theoretical concept.
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13 |nteractive technology. Canvas, Godg Classroom, district approved applications, Promethean board, iPad, Chromebook, Macbtjok, etc.
Methods of assessmentFormative assessment is a part of the instructional process, used by teachers and students during instruction that prc
feedback o0 adj ust ongoing teaching and | earning to i mprove snientsdent ¢
are used to evaluate student learning at the end of an instructional period. Summative assessment helps to deterextentdiveha
instructional and learning goals have been met.

15] iteracy strategies To convey meaning and understand meaning in a variety of text forms (e.g., print, media, music, art, movement). Literacy

strategies include communicating through langu@gading/writing, listening/speaking); using the academic vocabulary of the discipline;

interpreting meaning within the discipline; and communicating through the discipline. Research shows that teacher otefiatiore
disciplinespecific literacgtrategies results in student learning.

18 Higher-level questions promote critical thinking skills because these types of questions expect students to apply, analyze, synt

evaluate information instead of simply recalling fe

17professional Learning Resources include, but not limited to colleagues, webinarss@eléted/outside of district), book club, staff development

department, district PDI, NJEA, educational workshops, Professional Learning Community.
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