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n October 16, 2019, we invited members of the community to
learn more about our global citizenship programming here at
ESD. The energy and stories from that night led to great questions
and our desire to share with a wider audience. In the pages that
follow, key members of ESD’s Global Citizenship Council will explain what
drives our development of offerings and provide substantive highlights of our
programs. Echoing the final stanza of ESD’s Manifesto in both structure and
intent, we begin with examples of how our teachers strive to bring the world
into their classrooms on a regular basis, using old-fashioned yet effective modes
of communication, innovative technology, and visitors to enhance powerful
lessons about the world, its people, and its cultures. Next, we present some of
our efforts to provide students with opportunities to work side by side with
local students from diverse backgrounds as they develop cultural competence
and empathy through real-world experiences. Our Spanish Learning Service
Program, in its fifth year, has spread to three local schools and serves over 40
ESD students thanks to Marcela Garcini’s initiative and Antonia Moran’s vital
support. We then revisit our ongoing efforts to bring global connections into
the classroom through our partnership with MainSprings and its school in
Tanzania. In its fourth year, this partnership has resulted in student-to-student
correspondence, science-based curricular collaboration, and global teacher
professional development on each school’s campus. While we strive to ensure
that all ESD students have access to global programming that develops their
awareness, knowledge, and skills, we also offer an array of options for each
ESD student to move physically beyond our immediate community. To this
end, we highlight Students Shoulder-to-Shoulder (SStS), which has become
part of our ESD fabric, serving both students and teachers with opportunities
throughout the United States and abroad. We end with a spotlight on one of
our own ESD alumna, Meg Fahrenbrook, whose personal journey has taken
her out of our classrooms to the halls of Wheaton College (IL), back to ESD
and through key experiences with SStS, to her own nonprofit serving the
medical needs of the people of Nepal.
We hope that you will be as inspired by these stories as we are and that you will
join us on Wednesday, April 15, for Global Night Revisited to hear from the
students themselves about their involvement in these programs and how global
programming at ESD transforms the way they see their place in the world.

We are preparing lives that will go out from the classroom,
Reach out to the community,
And stand out in the world.
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STAND O U T I N T H E WO RL D

C

onnection is key to the power of the programs delineated in
the following pages, as students partner with individuals and
communities down the street, across the country, and on the
other side of the world. By contributing to and participating in something
larger than the self, students are able to see themselves as significant parts
of a greater whole. Noteworthy, too, they are activating and flexing their
“empathy muscles” and in many cases cultivating compassion. Whether
students are installing water filters in Bolivia or witnessing firsthand that
the child they are tutoring in English didn’t have breakfast because there
was none in the pantry, they are learning about obstacles and experiences
faced by those with whom they are connecting; they are experiencing
another’s perspective more keenly. This is significant because perspectivetaking is key to developing empathy.1 Moreover, taking active steps to do

something good for others takes empathy to the next level: to compassion,
where the empathic state of feeling for others transforms to the urge to do
something to alleviate the suffering of others.
Because our brains are literally programmed to see “us versus them”
– an ancient survival instinct2 – it is important to provide students with
opportunities in which they can deliberately cultivate empathy and
compassion. In Behave, Robert Sapolsky’s tome about the biology of
morality, Sapolsky suggests that one way to do so is by helping students
see themselves in many categories of “us.” The programs outlined below
enable students to see those with whom they are engaging not as the
“other,” but rather as fellow members of our common humanity –
individuals living on the same planet with hopes and goals, needs and
talents, fears and passions.

IGNITING LIVES OF PURPOSE (AND COMPASSION)
BY ANTONIA MORAN, US ENGLISH TEACHER

LE A R NI NG WI T H HEA R T A N D M I N D —
A KE Y T O P U R P O S E A N D R ES I L I EN C E
ESD’s programs also enable students to
strengthen inherent connections within
themselves, as they link heart with mind. The
testimonials that follow reveal students’ deep
fulfillment, sense of purpose, and intrinsic
motivation to do more good. Research shows
that learning that fuses heart with brain,
emotion with logic, benefits the development
of the whole child. As students employ their
hearts and minds and look beyond the self to
help transform individuals and communities,
an inner transformation happens. By reaching
outward, the inner self often strengthens; a
sense of wholeness emerges.
Another huge bonus? Connecting with
others through contributive and compassionate
action has been correlated with decreased anxiety
and depression symptoms – and can improve
the brain’s executive functions! Research in the
field of Compassion Science (the neuroscience
of compassion) has been associating kind and
compassionate behavior with such benefits for
the past three decades. Based on the premise
that our survival instincts drive much of our
behavior, scientists from Stanford to Harvard to
UC Berkeley to Yale to Oxford have shown that
taking contributive and compassionate action
can soothe our primitive fears of insufficient
resources or social connections – instincts

prompted by our atavistic survival needs. By
helping others, we essentially tell our brains that
we not only have “enough” resources, but also
that we have a bigger support network to help
us live more securely in future times of need.3
Although we may no longer need to defend
ourselves from saber tooth tigers, there are many
ways students feel threat and disconnect from
others, from experiences on social media to the
competitive college admissions process. In short,
when our amygdalae (neurons in the limbic
system responsible for both our fear reaction
and processing of emotion) are on overload,
their impulses can cloud our brain’s executive
functions (the cognitive processes that enable
response inhibition, cognitive flexibility, and
working memory). Executive functions prompt
students, for example, to raise a hand rather
than blurt out an answer, problem solve, and
remember what material they learned the day
before.4 When threats are present, however,
the body wants to prioritize fighting, fleeing,
or freezing over these cognitive processes.
Taking kind, compassionate action can improve
executive functions by calming the amygdalae.5
To add a bit of urgency to the matter, stress seems
to decrease empathy; it also fosters aggression
because aggression relieves stress!6 The good
news is that we can not only calm the amygdalae
by taking compassionate action, but we can also
develop new patterns of thinking in so doing.

This is in part thanks to neuroplasticity, the
ability of the brain to “rewire” itself and change
over the course of a person’s life.7
Taking compassionate action can also
activate the vagus nerve, a long nerve connecting
and enabling communication between the
heart, gut, and brain. When activated, the vagus
nerve calms the fight-or-flight instincts of the
sympathetic nervous system and – amazingly–
activates the “rest and digest” (parasympathetic)
nervous system. The resulting calmer state
lowers blood pressure and heart rate, and we feel
safe enough to direct our energy and attention to
the brain’s executive functions.8
Such benefits felt by the body and mind are
also prompted by feel-good neurotransmitters
and hormones released upon doing good. The
pituitary gland releases oxytocin (the bonding
hormone often affiliated with mothers and their
newborns) after the person performs an act of
kindness or behaves in compassionate ways.
Serotonin has been implicated as well, thanks
to its role in the regulation of anxious and
melancholic states.9 Then there’s the dopamine,
the “rewards” hormone or neurotransmitter,
which is activated when one meets a goal (which
in this case could be a goal of helping others).10
Dopamine is also credited with the euphoric
feeling of the “helper’s high.” And while acting
in kind and compassionate ways lowers heart rate
and blood pressure, it also seems to strengthen

Goetz, Jennifer L and Emiliana Simon-Thomas, The Landscape of Compassion: Definitions and Scientific Approaches, 2017. 2Sapolsky, Robert, Behave, 2017, p 387-88. 3Porges, Stephen W., Vagal Pathways: Portals to Compassion
Medina, John, Attack of the Teenage Brain, 2018. 5Bartal, Inbal Ben-Ami, C. Sue Carter, and Eric Porges, The Roots of Compassion: An Evolutionary and Neurobiological Perspective, 2017. 6Sapolsky, Robert, Behave, 2017, p 131,
133. 7Medina, John, Attack of the Teenage Brain, 2018. 8Porges, Stephen W., Vagal Pathways: Portals to Compassion 9Goetz, Jennifer L and Emiliana Simon-Thomas, The Landscape of Compassion: Definitions and Scientific Approaches,
2017. 10Marsh, Jason, How to Train the Compassionate Brain, 2019. 11Mascaro, Jennifer, Charles L. Raison, and Lobsang Tenzin Negi, Cognitively Based Compassion Training: Gleaning Generalities from Specific Biological Effects,
2017. 12Mathers, Nigel, Compassion and the Science of Kindness: Harvard Davis Lecture, 2015. 13Christakis, Nicholas A. and James H. Fowler, Cooperative Behavior Cascades in Human Social Networks, 2010. 14Saturn, Sarina
Rodrigues, Two Factors that Fuel Compassion: The Oxytocin System and the Social Experience of Moral Elevation, 2017. 15Fryer, Bronwyn, The Rise of Compassionate Management (Finally), Harvard Business Review, 2013. 16https://www.
medicalcenter.virginia.edu/bewise/positive-practices-to-enhance-resilience-and-improve-interpersonal-communication-individual-techniques-1/positive-habits/empathy-and-compassion 17Medina, John, Brain Rules, 2008, p 112.
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Beyond Borders

the immune system.11
Studies have shown that even if doing
good for others does not begin as an
innate desire, doing so can become more
natural, requiring less and less effort. Being
compassionate and kind therefore seems to
be a self-reinforcing behavior, thanks in part
to the plasticity of the brain. In other words,
what might have begun as “encouraged” ends
up becoming authentic.12
And no, the good news doesn’t end there.
Taking kind and compassionate action has
the power to set off a ripple effect for both
recipient and witness, inspiring them both to
pay it forward!13 This phenomenon even has a
name: moral elevation. The more people act
with compassion and kindness, the more they
seem to want to, too.14
Increasingly, the power of compassion
and kindness is being recognized in the worlds
of business and health care. Businesses have
noted increases in their bottom line as well as
worker productivity and retention.15 In the
health care system, doctors who do their work
with a deliberately compassionate mindset
have lower burnout rates, and their patients
give them higher satisfaction scores.16 People
need connection to thrive.
Connecting students to the wider
community and empowering them to make
an impact beyond ESD’s campus clearly has
wider implications for their sense of self, sense
of purpose, and brain function. Experiences
like the ones presented in this article help
students put themselves and their learning in
the context of a larger story – a story where
they are learners and contributors, connecting
mind with heart. The notion that we are all
wired for story is supported by the concept
that emotional connection helps our memory
and information processing; upon noting
an emotionally charged event, the amygdala
releases dopamine (which plays a large role
in memory and information processing).17 So
many of the testimonials speak to students’
deep emotional fulfillment and connection to
their experiences and those with whom they
are working. It is when we let kids learn with
their hearts as well as their minds that they
deeply understand their place in the world
– and their ability to impact it with positive
significance.
We hope you will enjoy and be inspired
by the stories and experiences that follow.
There is much happening – and so much
more to come!

by Penelope North ‘21
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A T E S D, W E LE A D W I TH TH E R EL A TI ON S H I P S A N D LE AR NING RO O TE D
IN T H E CLA S S R O OM , ON TH E F I EL D , A N D I N C LU BS. THE SE CAMP U S
E X P E R I E NCE S P R OV I D E ON G OI N G I N TER A C TI ON S THAT DE V E LO P SKILLS
A N D K N O WLE DG E, I N C R EA S E A W A R EN ES S , A N D SP AR K INTE RE ST.

GOING OUT FROM
THE CLASSROOM
BY MARY HANSELL
US WORLD CULTURES TEACHER
AND RELIGIOUS AND HISTORICAL
STUDIES DEPARTMENT CHAIR

W

hile all of our teachers
look for opportunities to
bring the world to their
students, World Cultures is a course
that intentionally exposes students to a
wide range of cultures as part of our core
curriculum for ninth-graders. Over the
years, World Cultures teachers have used
mock trials, classroom simulations, and
online communication technology like
QuadBlogging, which enables students
from around the world to share ideas
and debate controversial topics. For
the past five years, Ms. Hansell’s classes
have participated in Out of Eden (OoE)
Learn, a program sponsored by National
Geographic and Project Zero at the
Harvard Graduate School of Education.
The project follows Paul Salopek, a
Pulitzer Prize-winning journalist, who is
retracing the steps of our early ancestors
from Ethiopia to Tierra del Fuego, a
journey of 21,000 miles. He is using
“slow journalism” to listen to and record
the stories of the people he meets, and
his photos and dispatches are posted on
the Out of Eden Learn website. Through
OoE Walk, students from around the
world are grouped into “walking parties”
and engage in Paul’s journey by sharing
reflections about their world as they learn
how they fit into a broader geographical
and historical context. Thus far over
20,000 students in 57 different countries
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have participated. The goal is
to ignite students’ interest in
the wider world and support
them to become more
informed, thoughtful, and
engaged global citizens. In this
closed digital environment,
ESD students have worked
through various Footsteps –
activities created by Harvard to help
the students interact with each other as
they comment on Paul’s experience and
reflect on their own local experiences –
over a period of several months.
These Footsteps involve activities
such as reading posts, tweets, and
Instagrams
from
@PaulSalopek;
drawing and sharing maps of their
neighborhoods; interviewing neighbors
about their life experiences; documenting
the everyday; and writing posts on other
student entries in a thoughtful manner.
Out of Eden Learn provides a Dialogue
Toolkit that helps students write posts
that are reflective, compassionate, and
appropriate for someone from another
culture.
Over the years, we have been
matched with students from Indonesia,
England, Australia, Spain, Germany,
China, and the United States to share
our own Neighborhood Walks as part
of an extended walking party. This
fall, ESD ninth-grade World Cultures
students were selected to participate in
a live Q&A video conference with Paul
Salopek and students from classrooms
around the world. In the scene above,
Paul gave an update on what he was
experiencing, and students got to ask
him questions.

JAN
AZER BAI

Every year, students end their Out of Eden
Learn experience by reflecting on their
journey. A recent ESD graduate, Ethan
Nghiem ‘19, offered the following reflections:
I learned to be creative so that my footsteps
would be unique and interesting.
I learned to be brave. I chose to embark on
a journey that could go on for many years.
I learned how to ask questions...to make
your questions more effective on other
people’s posts.
I learned how to use different techniques of
commenting to make them feel better such
as “It’s so interesting that ...”
I learned to interact with others. Interacting
with people all around the world was a fun
experience because I got the opportunity to
see the lives of other people on this planet.
The thing I will remember the most about
Out of Eden is interacting with all the
people because it was as though the whole
planet was united.

This year, Out of Eden Learn chose one of
freshman Cole Willis’ Footsteps, which
remains on OoE’s website as an example of
student contributions. While “Documenting
the Everyday” below, Cole combined original
artwork, which was also posted to OoE’s
Instagram, with his personal reflections on
both art and human interaction.

COLE WILLIS ‘23
So for this footstep, I decided to
show the process of art. There are
many artists in any community:
People who take art as an elective
or simply engage in art are artists.
You don’t have to be the best at art
to be an artist. Art comes in many
different shapes and forms. For this
footstep I started a piece of a woman
in blue and pink neon lights.
I drew this piece out beforehand
on 17”x21” paper. Since the art
process takes a long time, I decided
Cole’s work in progress.
to make a 25-second time-lapsed
video which was actually about 3045 minutes of me coloring. I used the
Prismacolor Premier 150 set and used shades
of pink, blue, and purple for the first step. Here
is the finished part of the first step and the
materials I used.
I think it’s weird how everyone’s daily
processes affect someone else. Maybe you go
to the grocery store and buy some fruit. There
is less fruit than there was before. Or if you
don’t turn on your blinker when you’re driving,
it affects the cars behind you. If you don’t do
your homework, it affects you and the teacher
because then you face a consequence that the
teacher gave from the reaction of incomplete
homework. Every action you make will change
or alter the way something once was. If you add
or take anything from the world, it affects it. I
think this concept is very important in modern
world society with national issues and problems
that people all over the world are trying to fix,
examples like pollution, human rights, gun
laws, global warming being caused because
of pollution of man-made gas destroying the
ozone layer. Any action, even in any routine,
has a reaction.

Every action you make
will change or alter the
way something once
was. If you add or take
anything from the
world, it affects it.

Cole used colored pencils to reference
a photograph, “Glam Rock: Pamela,”
by Richard Bernardin published in
Elle Canada, May 2012.

In addition to the activities World Cultures and
other teachers in the Religious and Historical
Studies Department create to make connections,
teachers in the Classical and Modern Language
Department are equally dedicated to diversity and
intercultural competence. As a fundamental part of
their commitment, these teachers teach language
skills within cultural and historical contexts and
look for opportunities for their students to use
their developing language skills in real-world
interactions. On the following page is an example
of how Joumana Arraj uses educational technology
and traditional correspondence in her Middle
School French classes to connect her students to the
world. In addition to her desire to strengthen her
students’ language skills, her commitment flows
from her own background and the synergy she
experiences within the department.
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LEARNING A LANGUAGE WAS THE JOY OF MY
LIFE GROWING UP AND CONTINUES TO
OPEN MY EYES TO A WORLD OF POSSIBILITIES.

BY JOUMANA ARRAJ,
MIDDLE SCHOOL
FRENCH TEACHER

Growing up in Lebanon, mainly French-speaking at the time, I had
the opportunity to start learning English at age 10, and to go to
Bournemouth, England, the summer I turned 14, to “perfect it.” There,
I met many students from all over the world, picked up a couple of
Spanish words too, and became pen pals with some.
Teaching French at ESD seemed to me a little bit of the same
adventure. ESD provides opportunities for teachers to expand their
horizons and attend several conferences with the help of the professional
development funds. In our turn, enriched by these experiences, we try
to help students open their minds to other cultures and to the world.
Having had the opportunity to attend language and global conferences,
I rediscovered the importance of the use of language in real-life situations.
The first experiment I conducted was opening a line of
communication with a South Korean school. I was using a program
on the IPad called Padlet and communicating through videos with a
school that taught French in South Korea. Due to the replacement of
the iPad by the Chromebook, the time difference between Dallas and
South Korea, as well as the teenage self-consciousness in school-related
social media projects, the program was short-lived.
At the same time, I heard about a Schoology project conducted
by Marcela Garcini and Leonardo Arango, Upper and Middle School
Spanish teachers. They had created Schoology groups and allowed their
classes to communicate through Schoology messages. Every Spanish
learner was paired up with one or two students from another Spanish
class, and they were communicating by asking and answering questions
about school, family life, interests, and other related subjects.
Laila Kharrat, Upper School French and Arabic teacher, and I
decided to replicate that Schoology class in our French program. We
created groups that we named Les Croissants, Les Baguettes, and Les
Pains au Chocolat (best-loved French viennoiseries), and asked the
students to communicate on a weekly basis on a set of topics with certain
guiding questions. Having Upper Schoolers and Middle Schoolers
communicate was exciting as the students seemed more motivated to
share what they have learned with their cross-divisional peers.
This year, wanting to extend the exercise beyond our walls, I reached
out to Isabelle Boccara, French teacher at the Saint John’s Episcopal
School, and we devised a program of French pen pals between our
eighth-grade classes. We created a series of prompts following the seasonal
themes and the curricular programs that we teach. This program that
started in September is still alive and well. Mrs. Boccara and I gather
the letters and send them via email to one another. In a sense, we are
aware and responsible for the content, the language, and the expressions
communicated. At this moment, I am collecting Christmas and holiday
cards to send to our French correspondents. What worked out very well
is that the students were able to meet on November 15 when the Saint
John’s Episcopal School eighth-graders were visiting ESD. “It was an
exciting experience to see into the lives of other students,” remarked one
student. The meeting was very short, just long enough to gather for a
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group photo. But if all goes as well as planned,
this year will be the first of many to come.
Last year, my colleague Laila Kharrat
connected her French classes online with a
school in Tours, France, called Lycée de Balzac.
She created groups in Schoology and provided
access to the students from France, partnering
students together and creating folders so they
could interact in an online exchange regarding
various topics. The students sent one another
French and English introductions of themselves,
descriptions of their schools, explanations of
their favorite foods, and depictions of their
favorite parts of town.

While these examples highlight
teachers bringing the world
into their classrooms through
traditional and technologically
innovative techniques, they only
begin to demonstrate the breadth
of such classroom examples and
the ingenuity of ESD teachers.
Many teachers even look for
opportunities to take students
out into the community so that
they can apply knowledge and
skills and develop competencies
in real-world contexts. One such
program that has been nurtured
by Marcela Garcini for the past six
years is ESD’s Spanish Learning
Service Program. Here Ms. Garcini
recounts the program’s purpose,
history, and successes.

T

he first version of ESD’s current
Spanish Learning Service Program
started over five years ago with
a clear initial vision: to put our students’
Spanish language skills to work helping
others in our local community. We wanted
our students to see how their own academic

to create something sustainable and flexible
for the students, but at the same time, a fun
learning experience outside the classroom.
This is how Foster Elementary entered
our radar and our original skills-based
community work expanded into work that
would also forge lasting,
mutually transformative
relationships between
our students and local
children from diverse
backgrounds,
each
with needs, skills, and
stories of their own.
Fortunately, we soon
BY MARCELA GARCINI, UPPER SCHOOL SPANISH TEACHER
made regional and local
experiences here at ESD could open doors connections. We became a member of United
to new experiences, bridge gaps between to Learn, whose liaison in the school was
different cultures, and serve valuable ends. Debbie Wilson, an ESD parent. According
In 2014, we began working with North to its website, United to Learn is a North
Dallas Shared Ministries, located just a few Dallas “coalition of public elementary
minutes from our campus. The program schools, private institutions and engaged
was working perfectly until the Ebola scare community members who come together
caused us to ask difficult questions. Since to create meaningful learning opportunities
North Dallas Shared Ministries houses for every student to learn and lead.” With
refugees from several African countries, we this type of layered and coordinated
grew concerned for our students’ safety and collaboration, the long-term relationship
had to find another location.
between ESD and Foster Elementary had
As an alternative, I had the idea of a very promising start. That first year, 25
working with a very specific type of local ESD students participated in 12 bi-monthy
group: an educational organization in need early-morning trips to Foster.
of Spanish-speaking volunteers. I wanted
From the very beginning, it became

REACHING OUT TO THE
LOCAL COMMUNITY
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JESUS DE SANTIAGO ’20
I attended Foster Elementary from Pre-K to
5th grade. Back then, there was a traditional
path set up for most of us: graduate
Foster, go to Cary Middle School, and then
(hopefully) graduate from Thomas Jefferson
High School. As my time at Foster came
to an end, my future changed entirely. A
man came to my classroom one day and
called me by my name. “Jesus? Can we talk
for a second?” I barely knew English, but I
followed him into the hallway. He told me
his name was Mr. Mank, but I had never
met him before in my life. I could see in his
eyes he was there to help me. Mr. Mank said
he’d seen my grades, and he offered me
an alternative, introducing me to a whole
new world of education in private schools.
He later facilitated the opportunity for me
to attend a private middle school, and I
eventually ended up at ESD.
People such as Mr. Mank are the reason
why I volunteer at Foster Elementary. I am
forever grateful to God, my family, and him
for this drastic change in my life, and my
greatest hope is for others to get that chance
as well. I started volunteering at Foster three
years ago, and I thoroughly enjoy seeing
the smiles on children’s faces when other
people bring them hope and joy. I am well
aware not everyone can be fortunate enough
to obtain an education at a place like ESD,
but these kids need to know that what
seems impossible, it can happen. They must
never give up. My life would be so different
today if I had not accepted guidance from
someone who offered a chance of a lifetime.
My mission is that at least one of those kids,
just one, gets the opportunity to redraw their
future, change the statistics, and become a
leader of tomorrow.
In honor of Mr. Mank, who passed away in
May 2019, his wife will be attending Jesus’
graduation this spring.

22

THE CREST I WINTER 2020

www.esdallas.org

clear that bringing students together in a local
educational setting allowed ESD students
to contextualize their knowledge and skills.
But the broader, more meaningful goal also
emerged from the start: all of the students
benefited from their participation as they began
to connect with one another. Our students
were practicing their emerging Spanish as they
helped Foster students learn English. More
importantly, all students were developing
relationships, learning from and about their
neighbors, and gaining confidence in a realworld setting. Based on the trust that developed,
more advanced Spanish V students even
began to assist homeroom teachers once per
week, working with students who had trouble
learning a given subject or with those who
had just arrived in the United States with very
little familiarity with English. And that’s how
the magic began! The foundation of academic
skill-building had developed relationships and
confidence that forged bonds of trust, opening
more opportunities for everyone involved.
OUR SECOND YEAR WAS EVEN MORE SUCCESSFUL.

My Spanish V class was growing in numbers, and
every student enjoyed the experience and, most
importantly, the connection with the kids in
class. Midway through the year, after analyzing
the needs of both schools, we were invited to
become a major partner with a new initiative
named “The Conversational Club.” While
Spanish V students continued to assist teachers
in their classrooms during their Spanish V class
time, Spanish II students began to participate in
Conversation Club before school at 7:25 a.m.
Before long, roughly 30 ninth and tenthgrade ESD students were meeting with

approximately 20 Spanish-speaking fifth-grade
students and another five to 10 non-Spanishspeaking students from Foster Elementary.
Many of these students had no background in
English and had come recently from a range
of countries – including Mexico, Guatemala,
Honduras, and El Salvador, among others –
and cultures, including an array of regions
with their own dialects. Using a relaxed and
informal curriculum, Conversational Club
brought these 60 diverse students together to
enjoy each other’s company in conversation,
learning, songs, and games. And just in time,
Upper School English teacher Antonia Moran
began to support the growing program.
And this is when the journey really took off.
Twice a month, we visited Foster Elementary
in the mornings establishing, building, and
nurturing that special connection between
our students and other students who lived just
blocks from us. As the firsthand accounts from
our students attest, both groups of students had
plenty to share and much to teach one another.
Both groups benefited from practicing their
second language in a stress-free environment
with laughter and smiles while developing
bonds of trust and care.
Today, these two programs – our academic
learning assistants and our conversational
club – continue to run successfully at Foster
Elementary. Each of our roughly 30 ESD
students is partnered with a Foster student for
the entire school year. We learned that creating
this special bond over a longer period of time
was essential, and switching partners was not
helping them to develop that familiarity and
special relationship between the students.
Although all of the adult chaperones at Foster

and ESD play key roles in coordinating and supporting
the program, the students are the primary players in and
beneficiaries of the process. Without their authentic
enthusiasm and compassion for one another, trust
would not have developed, and the program would have
died long ago.
Instead, we have now expanded to Mi Escuelita
Preschool and Walnut Hill Elementary, which was
recently devastated by the tornado and moved to a nearby
location. Worried that we were becoming too large for
mornings at Foster Elementary, I met with Courtney
Phelps, ESD’s Director of Community Service; Foster
Elementary Principal Irma De La Guardia; and Debbie
Wilson, our United to Learn liaison, this summer
to ensure that we could continue to support a robust
schedule throughout the year at Foster while expanding
to these two new sites. We established a schedule for
both the Conversation Club’s before-school meetings
and the Spanish V students’ F period morning class
for the entire year, and we ensured that the Spanish V
students were partnered with specific teachers for the
entire year.
Confident that we could meet our primary program
and scheduling needs at Foster, we started to lay the
foundation at Mi Escuelita and Walnut Hill Elementary.
Conveniently located on Northwest Highway, Mi
Escuelita is part of the Head Start Program and partners
with the local Uplift Charter Schools. According to its
local website, Mi Escuelita provides essential services
to these children and our community: “Mi Escuelita
increases English language vocabulary to ensure that
children’s language skills are strong enough to transition
to English speaking kindergarten classrooms... using a
holistic three-pronged approach” centered on early
childhood education, parent involvement, and a parent
training component. We hope that in the years to come
ESD students will prove to be an invaluable “fourth
prong” that includes students serving students. We are
very excited about the possibilities at Mi Escuelita, and
Spanish IV students have already begun to work with
students from Pre-K and Spanish I classes. Our work at
Walnut Hill has also been incredibly rewarding, as ESD
students were able to assist classroom teachers with their
transition to their temporary location. Despite their
dislocation, we are confident that we can continue to
build a relationship with our neighbors at Walnut Hill
Elementary. We are even thinking of ways to get our
Chinese language students involved with their students
taking Chinese.
As we move forward, we will continue to assess each
of the programs at the three locations to ensure that all
of the students’ needs are being met and that we do not

CLEO NEUHOFF ’21
I have been volunteering at Foster
Elementary ever since freshman year, and
this opportunity has made such an impact
on my life. Through volunteering I have
been able to create lasting and influential
relationships with kids, and make a
positive difference in their lives. I’m not
only able to help them with their English,
but also, I have the opportunity to build
a meaningful relationship with that
community. I myself am not the best at
Spanish. Learning a second language was
never easy for me, and I have to recognize
that sometimes it is hard to communicate,
but once our conversational partner
realizes that I’m trying my best at
Spanish, they laugh and become less
scared to speak English. I used faces,
signs, and many techniques in order to
break the ice. I am always able to make
them feel more comfortable speaking
the language, and understanding that
it’s okay to make mistakes. Even though
I no longer take Spanish, I continue to
volunteer because I am able to feel the
direct impact I have on these groups. I
know that even if it is something small, I
am making a difference in this world.
Foster has been one of the most rewarding
parts of my high school experience for
me, because I am able to feel the direct
positive results of my actions and witness
the kids’ smiles grow bigger and bigger
each time we come. This opportunity Sra.
Garcini has created, not only the power of
positively benefiting my life, but also, it
taught me how important it is to connect
to my community. This initiative has
helped so many children at Foster, even
if they don’t become fluent in English by
the end of the year. They know they are
loved, and aren’t afraid to keep learning a
second language just like me.
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GENEVIEVE MINNIS ’21
The doors unlocked, and I walked in
nervously, wondering if my Spanish
was good enough? I really wanted
the kids to like me; I was assigned to
the Spanish class. All the kids filed into
the room, and my friends and I smiled
nervously at them. All the kids looked
up at us as if we were adults – it felt
strange to be looked at in that way. Even
though they are so much younger than
me, I was nervous they would laugh
at me and make fun of my Spanish.
However, the opposite happened. I
was assigned to a table with three kids,
and the teacher told them to each grab
a book that they wanted to read with
us. Each kid in my group grabbed a
long picture book, and asked me to
read. I told them that they would have
to be my teachers for the day; this idea
excited them. I think they were happy
to be seen as smart enough. As I read,
they corrected my pronunciation. At
first, it made me uncomfortable, but
after a while, it was fun to learn from
native speakers. They did not make fun
of me like I thought they would. These
kids were so sweet to me, and I could
tell they actually wanted to help me
get better at Spanish. Unfortunately, I
do not see the same kids every time I
go, so I cannot bond with the kids as
other groups do. I wish I saw the same
kids every day so that I could make
relationships with them, because I
know that they do enjoy seeing us, but
it is so rare that I get to see them each
time. Even though this is unfortunate,
it is still so much fun to play and learn
from the kids. I thought that I would
have to teach kids Spanish, and I
was worried that my Spanish would
be so bad and not understandable,
but I have realized after my time
volunteering that I have learned so
much from these kids, and they have
made such an impact on me.
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BIZ NEWSOM ’20

overextend ourselves. We also want to be sure that we meet the
needs and goals of these schools’ teachers, who assist us every
step of the way and provide us with high-quality lesson plans
for each visit. Given our growing student involvement, we are
also very excited that four other ESD teachers are interested
in supporting the program as chaperones and bus drivers, and
still others are considering ways to develop similar programs
in other schools for other subjects.
What started off as a small opportunity for a select
group of ESD students taking advanced Spanish language
classes has blossomed into a robust program serving a wider
range of Spanish language students in a broader assortment
of educational contexts with real-world significance and
urgency. As ESD students practice and strengthen their target
language skills, their confidence grows. As these same students
work in unfamiliar contexts with a range of diverse students,
their cultural awareness and competencies develop. And as
these students from both contexts become familiar with one
another, sharing their backgrounds, aspirations, and fears,
their trust and empathy emerge, strengthening the work they
continue together.

I not only have
improved my speaking
skills this year, but I
have learned more about
patience and kindness.

The tutoring program that Spanish
V gets to participate in with Walnut
Hill Elementary School has been a
particularly special part of my senior
year. I remember hearing about the
program in my Honors Spanish II class
freshman year with Señora Garcini, and
I knew I wanted to continue Spanish
all the way through high school so I
could be a part of it. Twice a month, we
go to Walnut Hill Elementary School
to tutor kids in Spanish and build
relationships with the students and
teachers at the school. I not only have
improved my speaking skills this year,
but I have learned more about patience
and kindness through working with
the same kids and teacher each time
we return. The tornado that happened
in late October of 2019 greatly
impacted Walnut Hill, and our class was
devastated at the damage. Once they
moved into a temporary school, we were
so ready to go back and do whatever we
could to help the kids and teachers.
Although the first few weeks back were
spent organizing their supplies and
getting situated rather than tutoring in
Spanish, I am so glad we were able to
support Walnut Hill by doing whatever
they needed to get back on their feet.
One of my favorite memories of
my time at Walnut Hill was when
the seniors had a senior rally
day, so we were all dressed up in
costumes. When we walked in, the
kids laughed and asked us questions
about our costumes. It was so cool to
be able to communicate with them and
share more about ESD in Spanish. I look
forward to the days we go to Walnut Hill
because I have become so close with
some of the kids in the class I go to, and
I will be very sad when this year comes
to an end.

REACHING OUT TO THE
WORLD, AN ESD TRADITION
BY LINDSEY CULLINS, UPPER SCHOOL ENGLISH
TEACHER AND CURRICULUM SPECIALIST

G

lobal exchanges at ESD are nothing
new. In fact, in 2007, it was two
ESD alumni who together devised a
way to support students’ reading, writing, and
global awareness through such an exchange.
Alex Jarzemsky ’01, who was teaching English
in Japan at the time, reached out to Meg
Fahrenbrook ’01, who was teaching sixthgrade reading at ESD, to ask if students from
his alma mater could help his Japanese students
develop English proficiency by providing them
with an authentic audience. Jarzemsky and
Fahrenbrook’s students exchanged letters and
artifacts three times over the year. It was a
rich experience that students enjoyed, and it
fulfilled curricular and dispositional objectives
for participants on both sides of the exchange.
In 2008, fourth-grade students also
exchanged letters with students across the globe,
this time with students in Ghana. Through their
correspondence, they compared their schools
and culture as they researched the various
countries in Africa and created websites to share
their learning with their peers.
Similarly, in 2015, fifth- and sixthgrade science students participated in letter
and project exchanges using a for-profit
intermediary who connected ESD’s science
classes to classes in schools across the globe.

Again, students were able to share
their classroom knowledge and learn
about culture through video and letter
exchanges, to the delight of the Middle
School students. What has changed is ESD’s
approach to developing and sustaining global
exchanges, an approach that evolved as ESD
acquired institutional knowledge and wisdom
from the thoughtful reflections of pioneers and
visionaries along the way.
While class-to-class exchanges have always
proved successful on our campuses – kids love
them, and they more eagerly engage in their
content areas as a result – the school envisioned
a broader, more concerted program, one
that allowed for sustainable connections and
lasting relationships between students, faculty,
and staff. It was this desire for authentic and
sustained relationship-building that led to the
creation of a sister-school partnership between
ESD and Sreenidhi International School in
Hyderabad, India, in 2009.
Dr. Donna Hull, reflecting on the
partnership, explained that the opportunity
to connect with an international school was
presented by a parent to ESD’s administration
at the time. It seemed like a reasonable
connection. Hyderabad, she explained, was
“like the Silicon Valley of India,” a place of
learning and innovation, and as such, the
schools in the area were highly competitive;
this competitive environment presented both
opportunities and challenges for Sreenidhi, a
relatively new, up-and-coming private school.
After the decision was made for the two schools

to partner, both sides dove in headfirst. In the
fall of 2009, Sreenidhi sent both students and
faculty to Dallas for homestays and collaborative
exchanges with partner teachers. That summer,
ESD sent 11 students and five teachers to
India for a 12-day stay, during which students
attended classes with their sister-school peers,
visited homes, toured the surrounding cultural
sites by bus, and volunteered at village schools.
Students and teachers were able to experience
the warmth and generosity of their hosts, who
on their last night rented out a restaurant and
brought in henna artists and jewelry artisans to
make beautiful custom creations. Students were
able to see the way that their neighbors lived out
their values and shared those values with others.
It was this exchange experience that led ESD
student traveler Weston Barker ’11 to remark in
his travel journal that the experience of sitting
“cross-legged on the floor amidst ten children”
and reading together “culminated in the
forging of [his] strong belief that cross-cultural
connections are not only special but integral.”
ESD sent teachers to Sreenidhi twice
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during the summer, once with students, and
once without, and Sreenidhi sent students and
teachers twice, with students staying with ESD
families and faculty, including Dr. Hull and
Mr. and Mrs. Mrozek, ESD math and history
teachers, respectively.
While the sister-school partnership with
Sreenidhi was deeply meaningful for the teachers
and students involved, the school learned
some valuable lessons about developing and
maintaining a sustainable partnership: First, the
partnerships should fulfill curricular objectives
in the classroom. Second, the exchange should
be developed slowly over time, growing naturally
out of the classroom needs and opportunities
from both sides. Third, a sustainable partnership
must be able to weather changes in personnel
from both sides, a challenge that ultimately
led the Sreenidhi program to dissolve, as both
schools experienced administrative changes. On
the part of Sreenidhi in particular, this meant
a shift in priorities and decreased focus on
global exchange. Finally, coordination through
a stateside liaison, we learned, would better
enable accurate and responsive facilitation. For
these reasons, ESD sought a new partnership.
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THAT PARTNERSHIP CAME IN THE FORM OF primary school – named after his parents and
MAINSPRINGS. MainSprings, formerly called the the virtues they upheld – which then expanded

Janada L. Batchelor Foundation for Children
(JBFC), was the brainchild of Holland Hall
graduate Chris Gates. He created the nonprofit
while he was still in college, studying in New
York. When he was just 16 years old, his
grandmother, for whom the organization was
originally named, took him on a photo safari.
The trip came with strings attached, however.
He could only go if he agreed to spend part
of his time serving the local population.
Reluctantly, he agreed, but the experience
proved to be transformative. He fell in love
with Tanzania, and its people, and he wanted
to extend his service beyond his two-week trip.
While working with street boys, he saw that
while services existed to support orphaned boys,
there was little being done to support orphaned
or abandoned girls. This realization served as his
catalyst for action.
The organization’s first move was to build
a girls’ home – one that could provide safe
shelter, health care, food, and education to
abused and abandoned girls. This was followed
by the creation of a school, the Joseph and Mary

to include secondary grades and a sustainable
agricultural center. The school is an open
campus, a place where community members
stop for water and shelter from the heat as they
pass through with their cattle herds or make
their way to the shore of Lake Victoria to tend
to their fishing boats.
MainSprings operations have considerably
expanded to include providing health care to the
greater community; permaculture certification
and planning seminars to local farmer; food and
hospitality management job training to students
and staff; safe housing to vulnerable girls from all
over Tanzania; and quality, balanced education
to local students on two separate campuses.
Their model has been so successful that farmers
and developers from all over Africa come to
learn how they can bring back MainSprings’
sustainable permaculture practices to their own
towns, villages, and farms.
It was MainSprings’ flagship Kitongo
campus, Joseph and Mary, that ultimately
proved the ideal ESD partner. Not only are
students taught in English, but the organization

is interested in shared disciplinary learning as
well as cultural exchanges, and they were willing
to learn and grow together at a measured pace.
Furthermore, because the school is run by a
nonprofit organization whose CEO is the original
founder, the partnership is more insulated than
other potential partners from the shifting winds
that can sometimes come with changes at the
administrative level. No matter who might come
to the helm at the school level, we can at least be
assured of a consistency of vision and structure
coming from the top of the organization.
Given that MainSprings is based out of Tulsa,
Oklahoma, we also have that coveted stateside
liaison, one that can ensure more accurate
communication and can mitigate any potential
cultural misunderstandings that might arise along
the way.
MainSprings and its campuses have proven
to be valuable and committed partners. We
have partnered on exchanges with students in
first-grade design lab, Middle School World
Affairs Club, fifth- and sixth-grade science,
Upper School environmental science and
engineering, 12th-grade AP English, 10th-grade
honors English, and seventh- and eighth-grade
computer science.
In August of 2018, 10 faculty and staff
members traveled to Tanzania to learn, serve, and
work alongside our sister school’s teachers.
It was during this faculty trip that ESD
teachers Megan Barnes, Michael Cogliandro,
and Cassie Nutter helped create Joseph and
Mary’s robotics program, one that will now take
six students and their sponsor across the border
to Kenya to compete in an international LEGO
League competition. ESD seventh- and eighthgrade computer science students who participated
in the very same competition locally this fall
created video lessons to share
with Joseph and Mary’s
robotics sponsor, Mr. Samo,
and his team to provide tips
and tricks to better help them
prepare for competition.
A group of sleepy but
dedicated students have committed to weekly
7:00 a.m. Skype calls with Mr. Samo and his
team. Eighth-graders Slaton Strey, Patrick Adams,
Jack Appleton, and Shivani Swaminathan, who
participated in the LEGO League competition
this fall, and ninth-grader Neel Mallipeddi, who
participated in the competition last year, have

assembled to talk strategy, share presentations,
and give feedback to our sister-school friends.
One morning, Joseph and Mary’s team was
not able to make the call due to poor internet
connection, so the group anticipated their
questions and made an impromptu video
tutorial to send instead. By remaining flexible,
they were able to make the most of their time
and find other ways to offer support.
The interest in robotics and coding at Joseph
and Mary has provided new opportunities
for some of our youngest students to share
their learning with an international audience.
Mr. Samo had expressed a desire to expand
the computer science program to Joseph and
Mary’s younger grades and asked for suggestions
regarding which robotics equipment and
programming lessons might be appropriate

their challenges themselves!
The faculty trip to Tanzania also solidified
ESD’s interest in pursuing learning through
permaculture and aquaponics, the evidence of
which can be seen in various corners of the school
in the form of blue recycled barrels adorned with
fresh vegetation or at the water’s edge, where
permaculture club members are returning the
quarry to its natural state by reintroducing irises
and cattails.
MainSprings’ resident expert, Mr. Max,
taught the group the basic permaculture and
design principles that had allowed the campus
to more sustainably utilize resources to provide
sustenance, medicinal herbs, and even timber
for building bunks, bookcases, and benches.
It was clear to the travelers, after learning
and serving in the permaculture gardens, that

Cross-cultural
connections are
not only special
but integral

for such an audience. Michael Cogliandro had
been teaching his first-grade design students
basic programming principles using a simple
robot called the Cubetto. MainSprings was
able to acquire their own for Joseph and Mary
students, and a first-grade exchange emerged.
ESD first-graders shared how the robot worked
and demonstrated how to program the robot in a
video. Joseph and Mary primary students replied
with video of their very own, showcasing their
programming mastery. That’s when the real fun
began: Our first-graders then came up with a
series of challenges and obstacles to send to their
overseas friends – which they in turn discovered
were pretty tricky because they had to solve all of

teaching about permaculture and aquaponics
aligned perfectly with ESD’s programming goals,
particularly where global competency, outdoor
education, and environmental science intersect.
Laura Talbot snapped dozens of pictures and
took copious notes, remarking on the richness
of such an approach: Chemistry, physics,
water conservation, sedimentation, soil, and
plant cycles were all visibly embedded into the
permaculture system. A child at any age and any
grade could expand their understanding of the
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physical world, human-environment interactions,
and even entrepreneurship by connecting their
learning to permaculture.
Perhaps one of the most beautiful results of
igniting passion and engagement through the
Tanzanian travel experience was the synergy it
created when the team returned. After sharing
their experiences and future goals with faculty
at all divisions, the team discovered that several
teachers could help realize the visions. Dane
Larsen and Bobby Weiss, for example, both have
received licensing in permaculture design and
sustain permaculture gardens of their own, and
Dane Larsen now runs a permaculture club for
Upper School students. Both have shared their
recommendations and insights as different grades
and student groups have engaged in learning and
activities related to permaculture and aquaponics.
They even helped co-design a gardening
experience, along with Mr. Max, for fifth-grade
students during a learning rotation when teacher
colleagues from our sister school came to visit in
April of 2019.
Just as our teacher visit to Tanzania opened
up opportunities for deep and meaningful
connections between our two schools, having

six of our Tanzanian colleagues visit and teach
alongside our faculty here at ESD generated a host
of new shared understandings and opportunities.
Our guest teachers were able to participate in a
dissection lab with Lower School students, which
they discovered was something that could easily
be accomplished in their own science labs back
home. When working with Lower School math
classes and language arts classes, the teachers
were excited to both see and share pedagogical
approaches that benefit young learners, especially
when manipulatives and small-group instruction
were involved.
During their April visit, our sister-school
colleagues were also able to observe Middle School
arts classes, where, to their surprise, students
were creating three-dimensional totems that
reflected each individual student’s interests and
identities. They had expected to see all students
making the exact same art product. This led to
a great discussion about our arts programming
and projects and created a new opportunity for
connection that supported Joseph and Mary’s
goals for providing a well-rounded education to
its students. When teachers visited the school in
Kitongo, Joseph and Mary had begun a fledgling

THIS S P R I N G S E VE N TH - G R A D E A R T A N D
SC U LP T U R E S T U DE N TS W I L L P A R TI C I P A TE I N
A GL O B A L A R T E X C H A N G E W I TH OU R S I S TER
C AMP U S I N T A N Z AN I A .

BY BRENDA HATTER AND
ELIZABETH WILSON,
MIDDLE SCHOOL ART
TEACHERS

ESD participants will initiate the exchange by designing Artist Trading
Cards. Similar in scale to baseball cards, ATCs are traded and collected
around the world. Artist Trading Cards are visual narratives created
using a wide range of techniques. Seventh-grade students will experiment
with materials and imagery to design cards that reflect friendship and
community. These miniature masterpieces will be swapped as gifts to
inspire and encourage further art exploration between the two campuses.
The second exploration of the exchange will feature a collaborative
effort between student artists on canvas. ESD artists will paint 1/3 of a
canvas panel traversing subject matter and media. Students will document
the process and share ideas via video with our sister school. The canvas
will then travel across the globe for Tanzanian artists to complete the next
section exhibiting their distinct styles and interests. Finally, the canvas
will return to ESD for presentation. The goal of this global art alliance is
to foster cross-culture connectivity and expose students to different ideas,
subjects, techniques, and skills.
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art program and had asked our teachers to
prepare art lessons for their students as part of
their volunteer rotations. The experience made
all who participated even more grateful for the
talented arts teachers at our school who make
their instruction look so effortless. That visit had
alerted ESD of a potential need that our school
could meet, but the MainSprings faculty visit to
our campus is what sparked a desire for an art
collaboration.
This semester, Middle School art teachers
Brenda Hatter and Elizabeth Wilson partnered
on two project exchanges that are currently
underway. Their classes designed artist trading
cards (ATC) to send to Tanzania with the hope
of receiving one in return. “Similar in scale to
baseball cards, ATCs are traded and collected
around the world,” Hatter explained. Using
a wide range of techniques, “Seventh-grade
students will experiment with materials and
imagery to design cards that reflect friendship and
community.” She hopes that these “miniature
masterpieces” will inspire and encourage further
art exploration between the two campuses.
In addition to the artist trading cards, Hatter
and Wilson’s art classes also sent along 8”x8”

boards to begin a collaborative effort between student
artists on canvas. ESD art students began the
collaborative effort, completing either onethird or one-quarter of the canvas.
“The canvases will then travel across
the globe for Tanzanian artists
to complete a portion of the
S P OTL I G HT O N SE ME STE R
canvases, exhibiting their
A B R OA D P RO GR AM
distinct styles and interests,
Although ESD’s semesterbefore
sending
them
abroad program does not
back to ESD,” Hatter
reach every student, the eight
explained. The canvases
ESD students who study
that are divided into
abroad each year recount
thirds will be completed
invaluable experiences from
and displayed in the
Swiss Semester, TASIS, and
ESD John Eagle Art
other individualized programs
Gallery. The canvases
selected by the students.
that had been divided
The most common and
into fourths will be
appropriate time for these
sent back to Tanzania
experiences occurs during
once more for Joseph
the sophomore year. All
and Mary students to
of the programs have been
finish and display at their
approved by ESD to match
school. Hatter added,
our curriculum as much as
“Throughout the exchange,
possible, but the experiences
students will document the
are often unrivaled.
process and share ideas via video
with one another, exposing both
sides of the exchange to different
ideas, subjects, techniques, and skills.”
The canvases, therefore, represent a shared
appreciation for arts education and cross-cultural
collaboration.
The partnership between our two communities, as it has
now become, is one that has allowed for a return to nature, a push
toward innovation, and a celebration of artistic expression. It has
brought out the best in our students and staff, as it has challenged
us to be patient, responsive, curious, empathetic, and humble.
Whether our students are writing and Skyping in the
classroom, serving on projects with Students Shoulder-toShoulder (SStS), studying abroad with Swiss Semester, or
reading aloud with elementary students in Foster Elementary
School’s newcomer program, we seek to produce the same
effects across all of our global program offerings: a respect for
the ingenuity and understanding of others, an appreciation
for cultural values and perspectives, and a hunger for shared
learning that contributes to common dignity and humanity.
Our partnership with MainSprings and its school, Joseph and
Mary, is just one of the many ways that ESD fosters global
competencies that both enable and empower students
to meaningfully participate in world affairs.

JORDAN AIKMAN ‘20
My freshman year, I had heard
about some of the different
study abroad programs that ESD
offers and had some friends
who were abroad at the time. I
kept hearing such cool stories
from students as they returned
from Swiss Semester. I looked
further into what Swiss Semester
was all about, and ended up
applying. I didn’t find the
application process to be too
difficult, but it was all handwritten
(three essays) which I wasn’t used
to. Little did I know I’d soon be
hand-writing all of my essays,
as Swiss Semester prohibits any
use of technology (computers,
phones, etc.). But getting to be
away from technology in such a
beautiful part of the world was the
best part of my whole experience.
I made so many friends and we
were just so disconnected from
a typical high school routine in
the best way possible. One of my
roommates even ended up being
my best friend. I especially loved
how every week at SwissSemester
looked different and class was
always demanding. Transitioning
back to ESD also went fairly
smooth. I enjoyed art in Venice,
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geology in the Alps, and skiing
under the Matterhorn. I 100%
recommend Swiss Semester to
all rising sophomores because
everyone whom I’ve seen benefits
from being in such a physically
and academically challenging
environment. You will have to
change some classes around
because at Swiss, you take art
history and geology rather than
world history and chemistry. My
advisor was helpful throughout
the process. The only part of the
transition that was difficult for
me was that I really only wanted
to be back at Swiss Semester with
my roommates and best friends
skiing, hiking, and learning in
Zermatt. But I just remember
how fortunate I am to have had
the opportunity to be a part of
the Swiss Semester class of 2017
and be able to keep up with the
friendships that I have made.
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PINE RIDGE, SD

On the Pine Ridge Reservation in South
Dakota, this SStS course partners
with the Knife Chief Buffalo Nation
Society to help members of the Lakota
Nation preserve their traditions and
strive for economic self-sufficiency.

WEST VIRGINIA

DETROIT, MI

The SStS course in Detroit partners with three
grassroots organizations to revitalize the
Motor City by addressing food insecurity and
assisting the homeless.

The GCC is currently reviewing a
proposal to participate in a program
that brings health services to
residents in rural West Virginia.

ENGLAND

An average of two
ESD students
study at TASIS
each year.

DALLAS, TX

During the spring of 2019, seven
teachers from the Joseph and
Mary School in Tanzania visited
ESD for a week to work with our
teachers and students.

NEW ORLEANS, LA

TIJUANA,
MEXICO

Rising from the aftermath of Hurricane
Katrina, the SStS course in New Orleans
supports grassroots efforts to revitalize
neighborhoods and rehabilitate
surrounding wetlands.

Partnering with Madres y Families
Deportadas en Accion and other local
nonprofits, this SStS course educates its
participants on the rich multicultural history
of the border region as they support various
services for migrants at the border.

OAXACA, MEXICO

The GCC is currently reviewing a
proposal to participate in a Spanish
immersion program that brings
health-related services to residents of
Oaxaca, Mexico. We are excited about
this program because it will be
available to Middle School students.

GUATEMALA

The GCC is currently
reviewing a proposal
to participate in a
Spanish immersion
program that helps
bring health services
to local residents near
Xela, Guatemala.

PERU

The SStS course in Peru partners
with the Llama Pack Project to teach
environmental education and
provide maintenance at a local
school in Urubamba.

NICARAGUA
A SStS course
location that no
longer exists.

BOLIVIA

The SStS course in Bolivia partners with the Rio Beni
Health Foundation to support mobile clinics and
build clean-water filters for the local people around
Rurrenabaque, the gateway into the Bolivian
Amazon region.

STANDING OUT IN THE WORLD:
A SNAPSHOT OF THE PAST FIVE YEARS AND A LOOK AHEAD AT NEW POSSIBILITIES
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TIBET TIBET

Focusing more
Focusing
on learning
more on learning
service, thisservice,
SStS course
this SStS
partners
course partners
with the Tibetan
with the
Village
Tibetan
Project
Village
to Project to
improve understanding
improve understanding
of the
of the
Tibetan nomadic
Tibetanway
nomadic
of life,way of life,
preserve the
preserve
rich cultural
the rich
heritage,
cultural heritage,
and promote
andsustainable
promote sustainable
development
development
in Tibet. in Tibet.

SWITZERLAND
SWITZERLAND

An averageAnofaverage
three ESD
students
of three
ESD students
enjoy Swiss
Semester
year. each year.
enjoy
Swiss each
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STANDING OUT IN
THE WORLD
RACHEL MORROW’S FOUR-YEAR JOURNEY (‘20)
We were invited to join the Lakota in their traditional healing ceremony, the
Inipi, a sweat lodge. At first, I was nervous, not knowing what was going
to happen inside the Inipi. My instructors taught me to be open minded
and trusting. They, too, had never been in the Inipi but encouraged us to
ask questions. The Inipi was blazing hot and filled with darkness. Inside,
the Lakota sang prayers and asked us to close our eyes and pray for
something or someone. Although their praying was different than my faith
tradition, I followed their lead and had a truly uplifting experience, finding
connections between their lives and mine. I also have learned so much
through the friendships I have made on my trips.
In Peru, I became close with a girl from Westlake. We were both very
unprepared to trek through the mountains of Peru, not used to the
altitude. We said we were “back of the pack” buddies, as we always were
in the back of the hike, struggling, but having the best time talking to
each other. Every night in Peru, we would sit in the cabin and talk for
hours about our lives. My Peru group still keeps in touch. The experience
of living without a phone in rural areas bonded the group. One particular
experience in Peru really changed me. Here I was, hiking once again in the
back of the group, when one of the local children came up, took my hand,
and held my hand all the way to the bottom of the mountain. Although
we did not speak the same language, we connected. The boy understood
that I was out of my comfort zone and helped me by giving me comfort
by holding my hand. Overall, I’m so glad I have had the opportunity to
experience four trips with SStS. I hope to continue my involvement with
them as I get older. It has changed me as a person and shaped me into a
better ethical leader. I’ve learned that the world, although very different,
has so many more similarities than differences.
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n an increasingly interconnected world, the demand
for global leadership skills has never been higher.
Recognizable competency in matters political,
geographic, economic, and cultural, combined with
ethical principles that undergird such understandings,
results in a uniquely positioned individual equipped to
lead others in facing the challenges of the 21st century.
Providing an opportunity for students to learn principles
of ethical leadership from inspiring nonprofit leaders
in the United States and across the globe is at the heart
of the Students Shoulder-to-Shoulder experience. The
Episcopal School of Dallas, in close partnership with the
Students Shoulder-to-Shoulder organization, strives to
BY BRYAN CUPP,
connect students with meaningful service experiences and
UPPER SCHOOL
relationships that are impactful both for the community
HISTORY TEACHER
and the individual student.
The purpose and mission of Students Shoulder-to-Shoulder is to
engender ethical leadership skills and principles through a learning
and collaborative experience that is guided by humble action. Trusted
nonprofit partners in 11 far-ranging locations immerse students in grades
8-12 in locally supported community development projects that address
real need and bring about sustainable change. For the student, the result is
a truly transformative experience.

Participants in Students Shoulder-to-Shoulder are not on
vacation. In less than desirable circumstances, participants
are quickly assimilated into local culture, working in
teams to improve the living conditions of the local
population. In addition, personal relationships
between participants, residents, and staff are
created, forming bonds that will last a lifetime.
– BOB BANDONI, EXECUTIVE DIRECTOR OF STUDENTS SHOULDER-TO-SHOULDER

A greater global awareness and a deeper
understanding of what “learning service”
means is then transferred into lesson plans,
lectures and discussions, and activities
beyond the classroom. To date, ESD has
had five members of its faculty, spread
across all three school levels, participate as
course instructors for Students Shoulderto-Shoulder (SStS).
Importantly, all Students Shoulderto-Shoulder programs are more than
just trips, they are courses. The approach
taken by Students Shoulder-to-Shoulder
incorporates both a case study component
and a field study component. Students are
required to complete a course tailored to
the specific program and location they have
selected. The online coursework fosters a
higher level of contextual understanding
of the region, country, and community in
which the student will serve. The courses
are comprised of a Five Lens Curriculum
that encompasses the political, economic,
geographic, cultural, and ethical dynamics
of the communities and respective issues
and challenges they face. During the
coursework students are introduced to the
NGO leadership team and the mission of
the NGO, and learn in greater detail the
nature of the fieldwork they will soon be
engaged in. The case study component
begins the student’s leadership journey by
framing the need, the contribution of the
NGO, and the potential impact that can
be made.
Principles of ethical leadership,
however, must be more than simply
learned and reflected upon: They must
be actualized. The field study component
of the SStS program consists of the incountry immersion itself. It is in the
doing that truly authentic student growth,
development, and impact occurs. Students
are fully immersed in the community
and among those in need. Vital to this
process is collaboration with local partners.
As an organization, Students Shoulderto-Shoulder “works with, not for, the
community.” To successfully complete the
field study, the student begins by observing.

I learned the importance and
significance of teamwork and
collaboration with every block
we set as a team.
SELAM MEKBEB-GILLETT ‘20

Observation is coupled with questioning
those within the community and those
actively engaged in addressing the needs of
the community. This brings about in the
student a better understanding of complex
social and economic dynamics. The level of
understanding is then deepened through
reflection. The student is required to take
time throughout his or her field study to
reflect verbally and in writing the daily
impressions, observations, and experiences
gleaned. Lastly, the student shares his or
her new understanding with others. This
often entails presentations or discussions
of their experience upon returning to the
classroom, school, and community. Make
no mistake: The field study experience can
be physically and mentally arduous. But
it is such disorienting dilemmas that yield
authentic purpose and transformative
education. This is best expressed by Dr.
Karambu Ringera, founder of the Kenyan
NGO International Peace Initiatives, who
said, “Do not come to help. Come to learn,
unlearn, and grow. Come to unravel the
magic of understanding how our lives are
linked across borders and waters.”

The blistering sun expunged my energy as we wobbled through
the Amazon jungle, pushing a wheelbarrow filled with the water
filter my group and I had to install in Modesto’s hut. We came to
a reluctant stop when I arrived at a halfway-constructed shelter,
similar to the ones we had passed on the way to Modesto’s. This
is where I came to make a difference in someone’s life and learn
through service.
Oftentimes when students like myself go on service trips
around the world, we bring the perspective of the world that
has been taught to us through someone else’s lens. I have
learned pretty much all my life to look at the world through
an American perspective. Yet, as I embarked on my second
international service trip with Students Shoulder-to-Shoulder,
I also embraced the importance of changing my American
perspective to a global perspective. As my team and I were
installing those water filters, I learned by doing the service.
My job in Bolivia was not to fix the water crisis in Modesto’s
home and leave; my job was understanding that the problem is
bigger than myself and international service trips are a way for
me to gain a deeper understanding of ethical leadership. Ethical
leadership means taking into account the community, the
culture, and the political and economic viewpoints of where you
are serving and making sure you are abiding by those values. In
Tibet, we helped our global community through encouraging
proper waste management by building an eco waste disposal
structure (to burn their trash) and a recycling structure.
I have had the honor of embarking on these breathtaking
journeys with Shoulder-to-Shoulder. Through these excursions,
I learned so many profound lessons on teamwork, collaboration,
and embracing different cultures. We learned the value of
appreciating the little things in life with every smile we saw on
the locals’ faces. I learned the importance and significance of
teamwork and collaboration with every block we set as a team.
I learned the power of hard work and determination with every
carving on the walls of the monasteries. This trip has helped me
grow not only as a student but as a leader. I grew not only as an
individual but with my group that I now call my family. Because
of Shoulder-to-Shoulder, I know I have the potential to make a
difference in the world and that serving for the public good has
no bounds. Thank you, SStS, for making a positive difference in
my life.
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MICHAEL BAGLEY ‘21
Throughout my high school career, one of the
most positive and impactful organizations
that I have been blessed to be a member of
is Students Shoulder-to-Shoulder. My work
with SStS began in the summer between
my 8th grade and freshman year during
my trip to the Indian Reservation in Pine
Ridge, South Dakota. Pine Ridge is one of
the poorest counties in the United States,
struggling with high rates of poverty and
alcoholism, but it is also a place of hope.
Working with local leaders and learning
about Lakota culture began to open my eyes
to the world outside of my Dallas bubble.

was the most influential three weeks of my
life, taking the things I had learned in Pine
Ridge and pushing them to new extremes.
Peru opened my eyes to hardship and loss
but also hope, joy, and an appreciation for
the blessings I had back home.

Working with people who had so little but
loved what they did and worked hard so
that their children might have a better life
was inspiring and has had a major impact on
the way I go about my daily life; now I take
a second when I begin to feel overwhelmed
by schoolwork and practice and friends to
appreciate the things and opportunities that
The next summer, I went abroad with I have. My trips with Shoulder-to-Shoulder
Shoulder-to-Shoulder to Peru. For three have not only given me some of the best
weeks, our group worked with the Llama memories and friends I could ever ask for,
Pack Project in the High Andean village of but have shaped the person I am today. This
Quishurani, helping build everything from summer, I will be traveling to Panama, and
greenhouses to llama pens. My time in Peru I can’t wait!
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DR. DONNA HULL

UPPER SCHOOL SCIENCE TEACHER

U

nderlying the Students Shoulder-toShoulder organization, as the name
implies, is a deep belief in the importance
of proximity and authenticity. It is proximity, living
and working “shoulder to shoulder,” that yields
true compassion. The case study, with its Five Lens
Curriculum, provides a contextual proximity. This
contextual proximity, in turn, engenders a level of
knowledge and insight that fosters empathy and
compassion. Even more so, the physical proximity
embodied in the field study results in a number of
relationships that further deepen that compassion.
Authenticity is equally important: Meaningful service
brings about authentic purpose. Purpose, values, and
ethical leadership are inextricably connected. To again
quote Dr. Karambu Ringera: “In the race between the
lion and the deer, the deer nearly always wins, because
the deer is racing for life, while the lion is racing for
food... .thus, purpose is more important than need.”
Stated more succinctly, purpose is when heart and
soul connect with your head. In the end, Students
Shoulder-to-Shoulder provides students an authentic
learning experience and a humble approach to service
that culminates in an educational opportunity that is
unabashedly transformative.

In the summer of 2018, having stepped back into the classroom from
administration, Dr. Donna Hull decided to apply to be a course director with
SStS. “I had been exposed to Shoulder-to-Shoulder for so many years. As
an administrator, I had a bird’s-eye view, sending students on these trips
and watching them return as truly thoughtful global thinkers. As a parent, I
sent both of my own sons on domestic SStS trips and saw how the program
made them rethink some of their own views. I decided to apply to become
a course leader for the New Orleans SStS trip and see the program from the
inside. I didn’t quite appreciate then how much it would challenge even
me, a veteran of student trips! This was hard work – and important work. The
kids were awesome in their willingness to dig in and get dirty, both literally
and figuratively. And as their trip leaders and role models, we worked side
by side with them.” Dr. Hull, her fellow course directors, and their students
worked with the organization Common Ground Relief, planting bullrush
(a relative of the cattail) in the swamps south and east of New Orleans as
part of a long-term swamp restoration and shoreline stabilization project.
With their home base in the 9th Ward of New Orleans, they also learned
about the impacts of Hurricane Katrina on New Orleans in general, and in
particular on the more impoverished neighborhoods.

T EA CH E R PA R TICIP ATION
This meaningful educational and personal growth
opportunity extends to the course instructors who
participate in Students Shoulder-to-Shoulder as well.
Teachers at partnering schools such as ESD can
apply to become a course instructor for the various
SStS courses. Instructors develop leadership through
the process of guiding the students through the Five
Lens Curriculum that structures the case study. The
course instructor is responsible for helping students
develop a deeper knowledge and understanding of the
contextual factors characterizing both the community
and the broader global dynamics affecting, and affected
by, the community they intend to serve. By traveling
and working day to day alongside the students and
community members, the instructor moves beyond
the initial proximity through learning “about” to
learning “within” the community. The benefits from
such an invaluable experience extend beyond the
individual teacher and into the classroom.

/esdallas

I

@EpiscopalDallas

I

@episcopalschoolofdallas

35

MARCELA GARCINI

UPPER SCHOOL SPANISH TEACHER

Life provides many opportunities for
anyone to reflect on our own journeys.
In 2019, I had the opportunity to
become an instructor for Shoulder to
Shoulder. I was able to support their
efforts helping with the first course
offered for San Diego / Tijuana. This
particular location was special for me,
because I was born in México. For me
helping México was really important.
Not only was the interview process
demanding, but the course had some
incredible opportunities to interact
with students before my trip. I was
able to receive training beforehand
and understand the goals and mission
of the course. The San Diego / Tijuana
trip offered me an opportunity to
understand the journey of immigrants
without judging or questioning their
reasons or motives. During my visit,
I visited many refugee centers. For
two days, I was able to help serve at
“el desayunador”— a place where the
homeless and refugees come to have

breakfast, at least children can eat
once per day. I was extremely touched
by the fact that I worked so hard for 7
hours, with no stop, thinking that one
smile can change the day of anyone
sitting there. I prayed at every table,
and people were very responsive. I
was happy because my efforts were
making someone else’s day better.
Walking the border, talking to people,
and listening to their stories made
me cry every single day, but at the
same time, I had the opportunity to
understand how blessed I am. The
children in my group were fantastic,
they wrote in their journals on a
daily basis, we shared our feelings
and emotions, and we created an
incredible circle of kindness and
compassion. I came back to the United
States, ready to work extra hard for
people in need and, of course, pray
for those who we can’t reach, for
those who are only looking
for a better future.

For more information about this program and possible scholarship
opportunities, please contact Bryan Cupp at cuppb@esdallas.org
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AMBER STAUTZENBERGER
LOWER SCHOOL ART TEACHER

I traveled to Nicaragua in 2016, as an instructor for
Students Shoulder-to-Shoulder. Their mission is to
“inspire and support generations of ethical leaders.”
With that being said, we traveled to the island of
Ometepe with a group of high school students from
around the world to volunteer with the Ometepe
Bilingual School. Our goal was to learn how they
manage environmental waste, including building
a fourth-grade classroom using ecobricks. Their
ecobricks are made by densely packing plastic bottles
with more plastic, and our group helped use them as
sustainable building blocks. The high school students
we traveled with helped build a classroom from
the bottom up, taught English classes, along with
other subjects, and learned about SStS’s Five Lens
Curriculum. These lenses consist of the culture, ethics,
politics, economics, and geography of Nicaragua.
Through this three-week opportunity, we built
relationships with locals of all ages, learned about
their community, saw the way their politics and
economy affect their lives and educations, explored
their island’s natural gifts, watched the vibrantly
painted sky as the sun set beyond the lake, and
became more enlightened with each experience. As
an educator, I was able to learn and grow by watching
our own students evolve into global citizens.

MEG FAHRENBROOK ’01

ASSISTANT HEAD OF MIDDLE SCHOOL

My connection with SStS goes back to January of 2012,
when the then-Directors of Global Education and
Community Service, Eleanor Arnold and Christi Morrow,
popped into my office to talk with me about an
organization called Students Shoulder-to-Shoulder (SStS).
At that point in 2012, two ESD students had gone on
courses, and ESD was considering becoming a partner
school with SStS. To give me an opportunity to get to know
the organization, their values, and their programming,
they approached me with the suggestion of applying to
be a course instructor so that I could check out what SStS
was all about. I spent time looking through SStS’s website
and became intrigued with their mission to inspire the
next generation of ethical leaders. I applied to be a course
instructor, and I facilitated my first Shoulder-to-Shoulder
course to Nepal that summer (2012).
That month in Nepal for me was the beginning of an
eight-year partnership with Shoulder-to-Shoulder. The
training and experiences I gained as a course instructor
expanded my roles as an educator and as a leader in ways
that continue to impact the work that I do. While I have coled courses to Cambodia and Detroit as well as to Nepal,
the relationships I built with the staff of The Small World
in my four summer courses to Nepal deeply impacted
me and my family. And my involvement with the work
in Nepal has expanded beyond the summer trips with
students to what my husband and I now do, which is plan
and run medical clinics and educational programming in
the remote Solukhumbu district of Nepal in partnership
with The Small World, all of which started with ESD’s
connection to Shoulder-to-Shoulder.
Our further involvement with The Small World came
about in the spring of 2015. That March, my husband
Michael and I decided to spend our spring break in
Nepal, where Michael could meet the leaders and staff of
The Small World, people who had become dear friends to
me in my time leading trips. On the second day of our 10
day trek, we stopped at a tea house for lunch. While we
were eating, we met a young couple on their way to the
district hospital in Phaplu. They had been hiking for six
days with their sick child, and they had another day and
a half to go to make it to the hospital. After meeting that
family and hearing about their experiences, my husband
turned to me and said, “Meg, our church does medical
work in Honduras every year – we can do medical work
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here. We can bring a medical clinic to the people of Nepal.”
Less than a month later, Nepal was hit by a 7.8-magnitude
earthquake, followed by a series of aftershocks and
a second earthquake that left nearly 9,000 people
dead, over 20,000 people injured, and over 600,000
buildings, schools, homes, and historic sites in and around
Kathmandu destroyed. The day after the initial earthquake,
our friends from The Small World began posting updates
on social media about how they were actively helping
in the disaster relief efforts by handing out rice, lentils,
bottled water, and tarps for shelters. It was in the aftermath
of those earthquakes that Michael and I felt compelled to
do something more active in the work of The Small World.
A core value of ours, which was nurtured during my
time as a student at ESD, is living a life of purpose, the idea
that I have a responsibility to bring goodness to the world
around me. Because of our friendships with those in Nepal,
we were uniquely positioned to do something tangible
and sustainable to help. We felt it was our responsibility to
connect the resources we have access to with our friends in
Nepal, who are on the ground already working to provide
development to rural communities. And so, about a month
after the disaster, we sent an email to Karma and Sonam
about the idea of running a medical clinic in partnership
with them in the remote Solukhumbu district. That email
was the beginning of an incredibly inspiring and humbling
journey these last four years as we have partnered with
The Small World, our church, and several other medically
focused nonprofits to provide medical care and health
education to remote villages that very few NGOs work in
because of how difficult it is to get there (travel options
include a more than 40-hour jeep ride, or a 45-minute
flight and five-day trek, or a 45-minute helicopter ride.)
SO W H E R E A R E W E N OW , F OU R Y EA R S A F TER
THE 2 0 1 5 E A R T H Q UA K E? We have led two trips
with about 20 team members from the United States and
40 from Nepal who collaborate to run the program while
in-country, which include the following priorities:
• High-level diagnostic screenings (cataract, pulmonary,

digestive, and hearing). As a result of our clinic in
October of last year, we were able to get the 40 cataract
patients to a free cataract clinic. We send the other
identified patients to experts in Kathmandu with all
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expenses paid.
• Child wellness checks for area schoolchildren to

gather baseline health information about the
community that we will track over time to see the
long-term impact of our work.
• Health and hygiene education for the children.
• Leadership training for village leaders, teachers,

and student leaders.
An important element to us is sustainability and
ensuring that we are doing work that lasts beyond
when we are there in person. We have partnered
with several other medically focused NGOs to
establish medical facilities that fall under the
purview of the Nepal Ministry of Health, which
means once the facility is built, the government
manages the salaries, equipment, supplies, and
pharmaceuticals. To date, we have funded two
birthing centers (each of which will save the lives
of 300 babies annually), a surgical center, and are
currently building a hospital in an area that will
provide health care to over 100,000 people. The
next step we have taken is to establish a separate
nonprofit, Expeditions of Hope, which will enable
us to expand our fundraising efforts and allow us to
work more freely with other organizations. We are

at the beginning of the next chapter of our journey,
and we are excited to see what unfolds as we explore
all that Expeditions of Hope can do.
The founder and director of Students Shoulderto-Shoulder, Bob Bandoni, talks about “the
paralysis of enormity,” the idea that the problems
facing our world are completely overwhelming
to the point that it can paralyze us with fear and
inaction. SStS uses this phrase to “conceptualize
the overwhelming feeling that is natural when
looking at pressing issues from the 30,000-ft view.”
Their Five Lens approach is “meant to provide the
framework for clarifying complexity and providing
clarity for a path forward.” It is finding that path
forward that is difficult, but it is our responsibility
to ask ourselves, especially when faced by the
challenges in our world, where can I help? What can
I do to move forward? What actions can I take?
As I look back over the past four years, I am
more and more thankful for the connections I have
made to Students Shoulder-to-Shoulder and The
Small World through ESD, and I am thankful for
the learning service mindset that I gained from my
time as an ESD student. Those core values that were
instilled in me as a student at ESD continue to shape
and guide the decisions I make today as I strive to
live a life of purpose.

UNIFYING ESD THROUGH
SUSTAINABILITY
BY ERIC BOBERG, PH.D. ACADEMIC DEAN

T

hinking globally often leads to deeper
reflections about self and community.
As ESD students and teachers learn
more about the world, we inevitably learn more
about ourselves. As we continue to strengthen
our ties with our sister school in Tanzania,
we discover more and more about their
commitment to the full needs of every child.
Their students not only study lessons about
science, math, art, and history that can lead
to advanced degrees and life-changing careers,
they also acquire vocational skills for more
immediate employment in industries such as
hospitality. More importantly, they practice
sustainability as they raise the food they eat and
care for the land that provides for them. While
ESD has a long history of learning and caring
about the environment, our recent exchanges
with our partners in Tanzania and the new
synergy we have with all three divisions on one
campus have spurred us to re-examine ourselves
and redouble our efforts here at ESD.
Lower School’s arrival at ESD’s Merrell
Road Campus serves as the catalyst to help
turn our annual research, discussions, and
debate into action. As Lower School teachers
imagined themselves on a new campus and in
a new building, each with inspiring resources
and opportunities, they began to develop
curriculum, activities, and learning outcomes
that matched their new environment. Several
Lower School teachers who had journeyed to
Tanzania in 2018 and continue to work with
teachers and students in Tanzania worked
with the second-grade team on curriculum
related to the theme “Compassion for our
World.” As Lower School Design Coordinator
Michael Cogliandro explains, “The goal was
to expose students to the current state of the

environment and then learn what could be
done to improve it. To kick off the project, we
placed a large amount of trash in the secondgrade neighborhood while they were in chapel.
The students were stunned when they returned.
While sitting among the trash, they watched a
presentation about trash and where it all ends
up. After watching the video, they sorted the
trash into what is recyclable and what is not.
On the next I & E day, every second-grade class
made their own piece of recycled paper out of
refuse from the classroom recycle bins.
“It was a huge mess, and a HUGE success!
After the paper dried, every student made an art
piece out of it. Second grade also took a field
trip to the City of Dallas recycling facility and
got to see firsthand what happens to the items
they place in recycle bins both at school and at
home. Another aspect was creating a sustainable
system in their classrooms. To do this, each
class worked together to make a functional
aquaponics system. They went through the
design process and studied what would make a
good habitat for fish and plants and how we can
use fish waste as fertilizer for plants. Currently,
second-grade has four systems, one per class,
growing lettuce, basil, chard, and arugula.
Second-graders will continue their work on
studying how to keep our environment in the
best shape possible.”
Lower School science teacher Laura Talbot,
who was vital to the second-grade project and
who also traveled to Tanzania in 2018, has

DANE LARSEN

UPPER SCHOOL SCULPTURE TEACHER

The Permaculture Club was founded by

Christopher Hess and Miki Nisbet, and is
sponsored by Mr. Larsen, Upper School
Sculpture Instructor. Inspired by our
sister-school in Tanzania, the club is
dedicated to disseminating information
about permaculture and implementing
small improvements on campus using
permacultural practices and techniques.
Permaculture is a sustainable design
philosophy originated by David Holmgren
and Bill Mollison in Australia during the
1970s. It has practitioners and educators
in the practice worldwide, and even here at
ESD: Mr. Larsen received his Permaculture
Design Certificate with the help of a faculty
grant several years ago, and Mr. Weiss has
been implementing permaculture on his
property in Nacogdoches for years. This
year, the club has begun some wetland
restoration in the quarry, introducing
several wetland species, and will build
small check dams to address minor erosion
at the southeast quadrant of the quarry.
Meetings are most Mondays and occasional
Wednesdays or Fridays at the ESD Quarry
during Flex.
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LAUREN WEBER ’21

The Climate Change Awareness Club,
sponsored by Ashlyn Hudson, was founded
last year as an organization intended to
create meaningful discussions regarding the
gravity of the climate crisis. Co-presidents
Gardiner Vose and Lauren Weber believe that
considering the lack of action being taken
around the world, it is particularly important
that young people continue to fight for
reforms right now. Although it seems like this
fight may be futile at times, the club serves
as a reminder that this issue is unavoidable,
and we must continue to voice its importance.
Currently, we are working on meeting
with other student-led clubs in Mexico and
Washington to discuss taking action in our
communities. We also plan to help build
and support the composting and aquaponics
programs that are underway this spring.
We want to help in any way we can.
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recently started a first-grade project in the
ESD butterfly garden as she and her students
ask, how can we make our school a better
habitat for insects and animals? In addition to
studying the monarch butterfly, habitats, and
life cycles of small animals, her students are
excited about making the butterfly garden a
better habitat. Their work entails clearing out
debris and removing trash, repositioning pavers
and weeding to help define the beds, spreading
mulch on the trail and in the beds, and planting
milkweed to attract butterflies in the spring.
Along the way, students are learning
valuable knowledge and skills. One skill that
will prove important in all of science as they
grow older is their ability to make detailed,
objective observations in order to evaluate their
habitat and mark its improvement over time.
As they continue their work into the spring,
they also plan to make bird feeders and bird
boxes in the Design Lab. What is really exciting
is the number of people already involved in this
project: the first-grade teachers and enrichment
teachers are heavily engaged, and Eddie Eason
and Davis Felder with Outdoor Ed have joined
the kids in the field.
Early on, these interdisciplinary, handson learning experiences in the Lower School

began to ignite a sense of purpose in others throughout the
school. A small group of students and teachers constructed
four similar aquaponics systems and placed them in the
Study Commons, the West Wing, the Cook Building,
and Biology Lab to stir inquiry and interest as these indoor
units served as Tilapia nurseries over the winter. Students,
teachers, alumni, grandparents, and visitors began to notice,
and as the students’ interests grew, they began to think of
ways to expand their growing knowledge and skills and
connect them to similar interests around campus. Currently,
Gabe Kozielec ’22, Kai Robinson ’22, Jack Massey ’23,
Christopher Hess ’21, Lauren Weber ’21, and Ned Dockery
’20 are designing and starting to build an 800-square-foot
aquaponics garden adjacent to a new 24-foot composting
unit just south of the ESD Quarry next to the existing
hydroshed, gardens, and chicken coop that Middle School
students and Ellen Neill support. While this core group
of students is leading these efforts, several Upper School
clubs with over 30 students are supporting these projects
as well. Once these gardens and bins are constructed, they
will support learning service opportunities in and across all
three divisions for years to come.
THES E CO NNE CT I O N S H A V E A L R EA D Y L ED TO
UNEX P E CT E D O P P OR TU N I TI ES . Recently, Upper

School English teacher and English Department Chair
Tolly Salz shared her growing awareness of aquaponics
with her friend and Council Member Cara Mendelsohn,
who serves on the Housing & Homelessness Solutions
Committee and who shared ESD’s growing interests in
sustainability with her colleague Council Member Omar
Narvaez, chair of the Environment & Sustainability
Committee. While aquaponics seems an obvious topic
of interest for the latter committee, aquaponics can also
provide food and productive work for the homeless. On
Friday, February 7, council members Mendelsohn and
Narvaez not only toured ESD to see how we are using
aquaponics as learning opportunities, but they also visited
their “bosses” – ESD third-graders who are working on an
interdisciplinary project to imagine the future of Dallas.
As our students learn about the needs that face Dallas and
think of possible solutions, they will recognize many of
those same needs in our immediate community and on
our campus, and they will be able to design, develop, and
support solutions of their own this spring and well into
the future.
While ESD students have long been concerned about
their role in their communities and their place in the world,
recent connections with our sister-school in Tanzania
and the new energy and enthusiasm that Lower School
students and faculty bring to the campus have ignited a
greater sense of purpose supported by collaborative action.

BLAIR BATSON ‘21

Environmental Awareness Club, co-sponsored by Max Auge and Greg Randall

Twenty percent of the material that goes to landfills is food. Forty percent of food in the United
States goes uneaten. Americans waste 150,000 tons of food each day. Why should ESD compost?
So we can make a difference. So we can become a part of the solution, rather than the problem.
If ESD begins composting now, we can foster a passion for the environment in students that
they can take with them beyond ESD and continue to make a difference. While composting is
not the only possible environmental initiative in the school, it is a start. From here, we can work
to promote a more widespread green culture within the school. ESD’s mission statement claims
it is “igniting a life of purpose through the development of an educated conscience.” With more
and more research accumulating each day on the threat of climate change, a passion for the
environment is inherent in a “life of purpose,” and knowledge of how we can work to mitigate
climate change’s catastrophic effects is essential to an “educated conscience.” By the end of
the year, through a joint effort involving SAGE, Academic Dean Dr. Boberg, Environmental
Awareness Club sponsors Mr. Randall and Mr. Auge, and dedicated students, we hope to begin
enforcing a comprehensive composting program throughout Lower, Middle, and Upper School.
To begin, we will most likely work on composting SAGE’s raw food waste and then go from there,
figuring out how we can also incorporate students’ food waste. With ESD now officially one
campus — one community — we have the resources to unite and implement effective change.
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