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Keystone Academy Mission Statement
Keystone Academy is a new model of education in China. It blends distinctive traditions in Eastern,
Western, and International education, creating a new world school that is academically outstanding.
At Keystone, we embrace a world that is dynamic and everchanging. We learn from and we learn
for this enterprising, global community.
Our keystones are:
●
●
●

Bilingual immersion in Chinese and English;
Building character and community in a residential setting;
Promoting Chinese culture and identity in a world context.

Our students are hungry for opportunity, bold in their thinking, and creative in their instincts. They
are encouraged to become expansive in their dreaming, determined in their actions, collaborative in
their teamwork, and humble in their achievement. They learn to be stewards of the environment
and to be at ease with otherness.
Our teachers are passionate about learning, rigorous in their standards, and inspirational in their
methods. They are respectful listeners, attentive caregivers, interrogative thinkers, compassionate
mentors, and worldminded citizens.
Our graduates will possess the intellectual, cultural, and ecological fluency to navigate gracefully in
any university, any city, and any profession of their choosing. They will know how to apply their
emotional intelligence, character, and zest for learning to help develop and improve the
communities in which they live.
Our ambition is to share successes generously and to learn from failures bravely, to open our doors
to many, and to engage fully with the world of education, and the world at large, beyond our gates.
1. Statement of assessment philosophy
The most important aim of assessment at Keystone Academy is to encourage relevant and
enthusiastic student learning and to support curricular goals.
We believe this will be achieved through promoting effective classroom practice and appropriate
student learning, which address the factual, conceptual and skillsbased domains of learning, but
place a premium on the cultivation of cognitive skills, and on leading a student from foundational
knowledge, understanding and application to higherorder skills of analysis, synthesis, reflection,
evaluation, and critical thinking.
Assessment at Keystone Academy will be individual rather than comparative, will focus on the
individual learner, be varied in nature, and will present different types of learners with
opportunities to achieve the required goals. It will remain valid throughout and appropriately
challenging for every learner; and always characterized by use of feedback to inform and further
develop independent learning and progress.
The principles that guide our assessment philosophy are:
1.

The primary purpose of assessment and evaluation is to improve student learning.
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2.

Assessment and evaluation must match the curriculum expectations.

3.

Assessment for learning encourages students to selfdirected and active learner and occurs
at all stages of the learning process.

4.

Assessment involves diagnostic, formative and summative assessments.

5.

Strategies used should be varied in nature, administered over a period of time, and designed
for students to demonstrate the full range of their learning.

6.

Assessment and evaluation address both the process and product of student work.

7.

Learning expectations and criteria for assessment are communicated to students in
advance.

8.

Students are provided with examples and models to assist them in understanding how to
achieve excellence.

9.

Teachers provide students with ongoing, timely and descriptive feedback on their learning
to help them establish goals for improvement.

10.

Assessment and evaluation accommodations are made for students with special learning
needs.

11.

Students must be made aware of and held accountable for academic honesty.

12.

Penalties for late assignments must be applied fairly and consistently.

13.

Report card grades must be based on sufficient evidence of achievement.

14.

Teachers work collaboratively to develop curriculum, determine achievement levels and to
establish exemplars.

2. Links between the assessment philosophy and Keystone’s mission statement
Assessment represents a crucial part of Keystone Academy’s quest to be ‘academically outstanding’.
The assessment philosophy reflects the part played in this by effective classroom practice and a
focus on appropriate student learning – prime concerns of teachers who are ‘passionate about
learning, rigorous in their standards, and inspirational in their methods’. The ‘enthusiastic student
learning’ which results will help nurture the ‘zest for learning’ which we hope our students will
carry with them into the world and the different communities in which they will be a part.
Challenging and varied assessment is, meanwhile, a necessary element of a process of developing
graduates who will possess ‘intellectual, cultural and ecological fluency’ to succeed in a range of
contexts; while critical thinking skills lead to the ‘bold’ thinking which is similarly pivotal in helping
our graduates to successfully ‘embrace a world that is dynamic and everchanging’.
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Assessment will be varied and challenging, providing opportunities aplenty for students both to
‘share successes’ and ‘learn from failures’ as they engage fully with the school and with the world
beyond.

3. The purposes of assessment
Keystone believes that the first purpose of assessment is to support and develop student learning.
This aligns with the statements in Diploma Programme: From Principles into Practice that: ‘In the
Diploma Programme (DP), assessment is intended to support curricular goals and to encourage
appropriate student learning’ (78), and in MYP: From Principles into Practice that ‘Assessment in the
MYP aims to… support and encourage student learning by providing feedback on the learning
process’ (78).
Assessment at Keystone Academy serves the following purposes:
● Support and develop student learning;
● Provide feedback and evidence to inform students of levels of learning and their approaches
to learning, in order that they may adjust strategies and improve learning as needed;
● Track acquisition and development of understanding and skills;
● Communicate feedback which guides future planning and adjustment of teaching strategies
and helps inform, enhance and improve the teaching process;
● Provide feedback on prior knowledge, to inform planning, teaching, and learning;
● Provide feedback to teachers on students’ particular strengths and limitations, to inform
differentiation approaches;
● Promote positive student attitudes towards learning;
● Promote a deep understanding of subject content by supporting students in their inquiries
set in realworld contexts;
● Promote the development of critical and creative thinking skills;
● Reflect the internationalmindedness of the programme by allowing assessments to be set
in a variety of cultural and linguistic contexts;
● Celebrate, by both students and teachers, student achievement;
● Provide comprehensible learning data for use in communicating progress to parents and
students.
4. Indicators of effective assessment
Assessment is effective when it:
●
●
●
●
●
●
●
●
●
●

Aligns with curricular goals;
Is a continuous process;
Involves both formative and summative approaches;
Is based on objectives which have been made clear to the student beforehand;
Addresses process as well as product and content;
Uses evidence to draw fair and reliable conclusions about learning;
Is based on tasks which are valid in nature, and allow students to reach highest levels of
achievement in the learning being assessed;
Involves the use of a variety of tasks, as appropriate to the learning being assessed, and
corresponding to the different learning styles and multiple intelligences of students;
Provides reliable evidence of student performance, which can be used to inform planning
and teaching practices;
Encourages collaboration between teachers when designing assessment tasks;

5

●
●
●
●
●
●
●

Activates internal standardization of assessments by teachers;
Generates data that are analyzed to inform teaching and learning;
Includes opportunities for selfassessment and peer assessment for students;
Is timely and prompt; feedback indicates clearly where and how further progress may take
place;
Is inclusive and accommodates as needed (for instance through scaffolding, task
modification and so on) particular student needs;
Encourages open communication of ideas and perspectives;
Communicates meaningful reporting to parents about student progress.

5. Types of assessment
a) Diagnostic assessment is the process of gathering evidence of student learning prior to
commencing instruction. This information is useful for planning instruction, and in particular for
individualizing program delivery. Diagnostic assessment is not used to determine student
achievement levels.
Diagnostic assessment is used for a number of purposes:
● Place new students into classes of different levels, such as the phases in MYP Language
Acquisition classes, Standard or Extended classes in years 4 and 5 of MYP Mathematics as
well as IB Diploma Maths HL or SL classes;
● Determine capability for some IB Diploma subjects, where this may be unknown (as with
new students) and courses requiring prior knowledge;
● Determine capability for Higher Level courses in the IB Diploma;
● Identify, through specialized testing, the existence of learning difficulties;
● Assess for prior learning, to inform unit planning and delivery within the context of the
constructivist model on which IB programmes are based;
● Identify, students’ learning styles, preferences, interests, misconceptions and so on

Types of diagnostic assessment instruments and strategies nclude the following:
❏ Measures of Academic Progress (MAP) assessment
❏ Standardized reading tests such as the PM benchmarks
❏ Teacherdesigned pretests of content knowledge, skills, conceptual understanding
(concept maps etc)

Formative and summative assessment
The use of formative and summative assessments is one of the six key pedagogical principles which
underpin all IB programmes (DP Principles into Practice, 66). In IB programmes, assessment is
ongoing, varied and integral to the curriculum. Assessment may be formal or informal, formative or
summative, internal or external; students benefit from assessing their own work and the work of
others. IB students demonstrate their learning through a variety of assessments and consolidations
of learning, culminating in the MYP with the personal project (MYP From Principles into Practice,
13) and the in the DP with external exams in each subject, the EE, CAS and TOK.
Assessment in the IB programmes sees formative and summative assessment as distinct processes
which ‘should interact and be mutually supportive’. The same assessment instrument may thus be
used both formatively and summatively, with ‘the difference lying in the way the outcomes of the
assessment are interpreted and applied (Black, 1993a; Wiliam and Black, 1996)’ (DP Principles into
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Practice, 66). Thus formal assessments which are used to contribute to the final qualification in the
Diploma Programme (DP), for instance, may also be used formatively during the course of study. In
the MYP, “internal summative and formative assessments are closely linked, and teachers must use
their knowledge of IB assessment expectations and practices to help students improve performance
through consistent, timely and meaningful feedback.” (MYP From Principles into Practice, 79)
b) Formative assessment
Formative assessment “encompasses all those activities undertaken by teachers, and/or by their
students, which provide information to be used as feedback to modify the teaching and learning
activities in which they are engaged.” (Black and Wiliam 1998: 7) Formative assessment is
therefore a tool or process that teachers can use to improve student learning; it is about assessment
for learning, rather than simply assessment of learning.” (DP Principles into Practice, 78)
The purposes of formative assessment within the school are to:
● Identify accurately the knowledge, skills and understanding that students should develop,
rather than accurately measuring the level of each student’s achievement;
● Provide detailed feedback, both for the students and to teachers, on the nature of students’
strengths and limitations, in order to guide future planning and help develop students’
capabilities;
● Help students develop into better judges of their own performance and better able to
develop strategies to improve.

Formative assessment practices:
● Students will receive frequent descriptive feedback on formative tasks;
● Students will receive feedback that aims to improve performance;
● Students will receive feedback that provides motivation for improvement;
● Teachers should refer to the statement of inquiry to ensure that concepts and context
inform the selection of learning experiences, formative assessment and teaching strategies;
●

Teachers may occasionally use formative assessments to support the determination of an
MYP level, though only when this works in the student’s favour.

● It is not a requirement to append marks or levels to every piece of work. Recent research
suggests that commentonly marking can play a significant part in helping learners
improve. (Research Findings, Black & Wiliam, 1998)
● It is extremely beneficial for the learner that formative comments are used to assess the
quality of work. These comments can be written or oral and should be constructive and
aimed at helping the student to improve the quality of his/her work. Areas of strength and
areas for development should be addressed. Awarding marks does not relieve the teacher of
the responsibility for continuing to annotate and add formative comments to work.
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There are many types of practices and instruments which may be used in formative assessment.
The following are some examples which may be used at Keystone Academy:
❏ Adapted summative assessments
❏ Teacher feedback
❏ Teacher supported selfevaluation
❏ Scaffolding, in order to set formative assessments that are at just the right level of
challenge for the student and to keep adjusting that level as the student progresses
❏ Detailed, taskspecific rubrics
❏ Student exemplars as models of achievement
❏ Peer evaluation (including within collaborative scenarios such as jigsaw and other
groupings)
❏ Exit cards
❏ Quizzes
❏ Graphic organizers, such as Venn diagrams
❏ Brainstorming and mindmapping activities
❏ Blogging
❏ Reflection activities
❏ Back channelling
❏ Cork board technology such as Padlet
❏ Visual thinking strategies
❏ Classroom observation
Formative assessments are used before, during and after the substance of a unit is taught and act as
stepping stones and solid preparation for the larger summative assessment and internal
assessments in the DP required by each subject.
c) Summative assessment
Summative assessment is “aimed at determining the level of achievement of a student generally at
the end of a course of study” (DP assessment: principles and practices, 11).
Internal (schoolbased) summative assessment is part of every MYP unit. Summative assessments
are designed to provide evidence for evaluating student achievement using required MYP
subjectgroup specific assessment criteria.
Summative assessment may also refer to final assessment within the IB Diploma Programme which
“directly contribut[es] to the final diploma qualification. Most of these assessments are externally
assessed and include examinations or work completed during the course and then sent to an
external examiner. Some formal summative assessments are internally assessed, requiring the
teacher to mark the work to the accepted IB standard. Their standard is then confirmed or
moderated by an external moderator.” (DP Principles into Practice, 79)
The purposes of summative assessment are to:
● Measure a learner’s knowledge, understanding and skills via criterionrelated performance
tasks carried out at the end of a period of learning;
● Ascertain the extent to which a student has achieved particular learning objectives;
● Indicate progress in the learning of a subject over time;
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● Provide measurements of learning which can be used at the end of a reporting period to
determine report grades;
● Generate information about student achievement, for course selection and level placement
purposes;
● Reinforce the teaching of the curricular goals of the programme;
● Provide data which may inform curriculum revision decisions;
● Provide information which may inform teacher professional growth needs and
opportunities.

Summative assessment practices:
∙

Assessment practices and expectations are discussed with students at the beginning of
instruction.

•

Rubrics are distributed and discussed in advance of submission dates.

∙

To the extent needed or helpful, students are involved in the development of checklists,
rubrics and scoring guides.

•

To the extent possible, exemplars are made available to students.

•

Provide evidence of student understanding through authentic performance (not simply the
recall of factual knowledge).

∙

The determination of individual achievement levels will be related to criterionrelated
standards and to level descriptors specific to the subject.

∙

Levels in the MYP will be awarded based on the most consistent performance related to
expectations, with an eye to most recent performance.

∙

Group assignments should be structured in such a way that individual achievement and
accountability form the basis for level.

•

Teachers will be mindful of the number of major summative tasks in a grading period.

•

Teachers in the MYP are required to evaluate each of the subject criteria strand at least
twice in the year.

∙

Teachers will use their best professional judgment in determining MYP levels of
performance, taking into account the evidence and, where necessary, circumstances faced
by individual students.

•

It is essential that work is marked promptly, regularly and consistently according to agreed
and shared assessment criteria /outcomes.

•

Where more than one class follows the same course of study, standardization procedures
are used to ensure consistency across the department. These may include the use of
common tests and teachers exchanging student work for comparative marking. This will
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include the use of common exams where mark schemes are agreed upon in advance.
•

Reporting of student achievement occurs formally four times each year: two progress
reports in the middle of each term and two reports at the end of each term.

Types of summative assessment tasks:
❏
❏
❏
❏
❏
❏

Essays
Oral presentations
Tests
Projects
Performances
Portfolios

[NB: Examinations are assessment conditions, within which assessment tasks may be carried out. They
are not assessment tasks in themselves. Most tasks carried out within examination conditions are
likely to be summative, and contribute towards reporting grades].
Summative assessments are logically suited at the end of a given unit but may be appropriate at
other times as well. Summative assessments should also be used as required internal assessment
when and where appropriate.
d) Self and peer assessment equips students with the skills to look at their own work and the
work of their classmates, with a critical and objective eye. The main purpose of self and peer
assessment is to help students develop metacognitive skills.
Selfassessment practices:
● While it is important to involve students in the assessment process, evaluation for the
purposes of arriving at final grades is the teacher’s responsibility.
● Learning skills (ATL’s) are recorded and reported separately from the achievement of other
learning expectations, unless they have been specifically articulated in the learning
expectations of the course.

6. Teacher collaboration
Teacher collaboration in regard to assessment is valued at Keystone Academy in the opportunities
it provides in general for teachers to:
● Gain a wider, more informed understanding of our students and their strengths and needs;
● Acquire a wider overview of planning, teaching and learning, both within their own subject
areas, and elsewhere across the curriculum, to better ensure curriculum coherency and
consistency and identify possibilities for an interdisciplinary focus;
● Share ideas, practices, strategies and resources which contribute to the collective learning
mindset growth within the school;
● Ensure all aspects of the wider curricula in use within the school are being addressed;
● Ensure understanding of what the school’s ‘rigorous standards’ stated in its mission
statement actually look like in practice;
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● Ensure resources are obtained and in place as needed to facilitate the delivery of effective
teaching and learning;
● Develop professional understandings and relationships across the faculty.

Teacher collaboration at Keystone Academy will take the following forms, in relation to specific
assessment practices:
Why?
Determining entry points to
courses – HL / SL in DP;
mother tongue or language
acquisition course
placement; MYP language
acquisition phase
placement; standard or
extended mathematics
phase placement
Standardization  internal
moderation/ quality checks
to ensure that internally
marked coursework is at
the standard defined by the
IB and that students get a
true reflection of the marks
they will receive.

Who?
● Teachers within
subject departments
as relevant

When?
→ formally scheduled as required
when such entry decisions must be
made

● Teachers within
subject departments

Extended essay
standardization  internal
moderation / quality
checks to ensure common
understandings of the
assessment objectives and
criteria, and standard of
extended essays in relation
to these
Personal project
standardization  internal
moderation / quality
checks to ensure common
understandings of the
assessment objectives and
criteria, and standard of
personal projects in
relation to these; and to
determine final levels prior

● Extended essay
coordinator and
supervisors

→ within subject department
meetings, four times per year, as
scheduled and directed by the
programme coordinators
→ in cases of major summative
assessments in parallel classes
→ prior to DP internal assessment
being submitted for moderation
→ within the marking process of
school internal (including mock)
examinations
→ All new teachers to participate in
EE workshop which will include a
standardization exercise (Feb. Year
1)
→ standardization of completed
projects prior to submission for
moderation formally scheduled in
March of each academic year

● Personal project
coordinator and
supervisors

→ formally scheduled in the first
month of an academic year
→ standardization of completed
projects prior to submission for
moderation formally scheduled in
March of each academic year
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to submission for
moderation
Assessment task design

● Subject teachers
planning common
units
● Teachers within
subject departments

● Teachers from
different subject areas
working on summative
assessment of
interdisciplinary
learning. This includes
planning for the Group
4 project

Planning of teaching
strategies and learning
experiences designed to
lead up to successful
performance in summative
assessment tasks

● Subject teachers
planning common
assessments

● Teachers within
subject departments

● Teachers within a
programme

→ in the planning of units

→ within subject department
meetings, particularly when
critiquing major summative
assessments as a department
→ some planning for interdisciplinary
initiatives may take place
informally.
→ scope exists, however, for formal
scheduling of meetings to be
determined among teachers
concerned where they are able to
find common time.
→ alternatively, meeting time for
interdisciplinary planning may be
requested, to take place during
times indicated as general meeting
time on the weekly school schedule
→ planning for group 4 assessment
requires formally scheduled
meeting time, which will be
provided to the relevant teachers as
needed
→ between particular teachers of
parallel classes who are
responsible for culminating
summative assessment tasks. This
may be informal, or scheduled as
formallydesignated meeting time
→ within subject department
meetings, as this may be deemed a
necessary or helpful agenda item in
regular departmental meetings by
the department faculty and leader
at any point during the year
→ within programmewide meetings,
as determined by the relevant
programme coordinator, to share
examples, practices and strategies
from across the curriculum
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● All teachers

Sharing ideas specifically
on formative assessment,
and related research,
practices etc

● Subject teachers
planning common
assessments

→ this may be an activity which takes
place during wholeschool
professional growth time, among
teachers in all sections of the school
→ this may take the form of class
visits / observations between
teachers
→ between particular teachers of
parallel classes who are
responsible for culminating
summative assessment tasks. This
may be informal, or scheduled as
formallydesignated meeting time

● Teachers within
subject departments

→ within subject department
meetings, as this may be deemed a
necessary or helpful agenda item in
regular departmental meetings by
the department faculty and leader
at any point during the year

● Teachers within a
programme

→ within programmewide meetings,
as determined by the relevant
programme coordinator, to share
examples, practices and strategies
from across the curriculum

● All teachers

→ during faculty meeting time
designated for this purpose
→ this may be an activity which takes
place during wholeschool
professional growth time, among
teachers in all sections of the school

Monitoring Approaches to
Learning progression and
development

● Advisors

→ during faculty meeting time
designated for this purpose
→ during advisory meeting time

● Teachers within
subject departments

→ within subject department
meetings, as needed

● Teachers within a
programme

→ within programmewide meetings,
as determined by the relevant
programme coordinator, to
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develop, revise etc the ATL
overview
→ during faculty meeting time
designated for this purpose
7. Grading practices
Keystone Academy’s grading practices are strictly adhered to by all teachers. Although each
programme (IPC, MYP, IB) has its own requirements, they all share the similar grading practices.
The following outlines protocols for teachers to follow in the case of late submission, missed exams
and supporting students with identified learning needs.
Late Submission
It is important that all students continue to develop ownership and responsibility for their
education. In order to encourage and develop selfmanagement skills, support will be provided to
assist students with completing assessments on time. In addition, consequences will be identified
for students who submit assessments late or who fail to submit an assessment.
i. To encourage and promote successful achievement for all students, teachers will:
•

Communicate in advance key dates for completing assessments;

∙

Plan for major assessments to be completed in stages, so that students are less likely to be
faced with an “allornothing” situation at the last minute;

•

Encourage and model timemanagement skills and techniques;

ii. To demonstrate responsible attitudes and develop selfmanagement skills, students will:
•

Communicate with teachers when there are extenuating circumstances that prevent them
from meeting a deadline;

•

Seek assistance from teachers and counselor to develop alternative strategies to manage
deadlines and prioritize tasks;

•

Strive to be principled and positive when faced with challenges that he/she may not be able
to overcome alone;

•

Maintain an honest and respectful attitude when communicating with teachers;

iii. To encourage student responsibility and the development of selfmanagement skills, all
teachers will:
•

Take into consideration legitimate reasons for missed deadlines;

∙

Assist the student with the completion of the assessment by requiring them to attend the
next scheduled revision session(s) or additional sessions purposely planned to address
the late submission;
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∙

Provide alternate assessments where, in the teacher’s professional judgment, it is
reasonable and appropriate to do so;

∙

Discuss and agree on a revised submission date and, if necessary or warranted, deduct
marks up to and including the full value of the assessment for failure to meet the revised
deadline.*

∙

Communicate with the student’s parents/guardian, advisor and dorm parent and share
information on any decisions made in relation to a revised deadline, alternative
assessment or consequences associated with a late submission;

∙

Communicate with the student’s advisor, grade level leader and dorm parent to deal
positively with repeat cases of late submissions.

∙

Record an appropriate achievement level on the report card in the Approaches to Learning
(ATL) section.

*Although deducting the full value of an assessment is rare, teachers will make this decision based
on the circumstances of each student. For IB Diploma Programme Internal Assessment tasks,
which need to be forwarded externally for examination or moderation, extensions are not usually
possible.
Missed Test/Exam
Students who are absent for a test will be given an alternate test on their first day back in the
respective course. A doctor’s note will be required to validate the absence. If a student does not
submit a doctor’s note or submits a parent letter only the teacher will followup with a parent to
inquire about the absence. Students absent for an exam will be given a zero. The only exceptions are
at the discretion of the department leader of that subject.. Illness must be documented by a doctor’s
note submitted no later than three days after the exam. For IB Diploma Programme exams we
follow the IB exam attendance protocol. Practices Related to Supporting Students with Attendance
on Test Days:
● Teachers are required to share with students the requirement that a doctor’s note be
submitted to verify an absence on the day of a test.
● Teachers are required to check the appropriate calendar for each grade group to avoid
scheduling tests on days when two tests are already listed.
● Teachers are required to post the date of their tests in the appropriate grade group
calendar.

Students with Identified Learning Needs
Students with identified learning needs will receive support and accommodations based on their
individual student profile and guided by the recommendations in the student’s psychoeducational
assessment. Accommodations are only allowed where a student has identified learning needs and
where supporting documentation is provided.
Parents are advised to consult with the SEN Counselor before seeking such documentation or
proceeding with a psychoeducational assessment in order to ensure that the presentation of
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information in the written report meets the requirements of the school and, for students in IB1 and
IB2, the guidelines established by IBO.
A. Grading in the International Primary Curriculum (IPC)
B. Grading in the Middle Years Programme (MYP)
At Keystone Academy, all students will participate in the IB MYP Programme in Grades 6 – 10. A key
feature of the MYP is the emphasis on criterionrelated assessment of performance. This means
that students are not graded “on a curve” or compared to other students’ performance; learning is
measured in relation to established, published standards that apply equally to each student.
MYP assessment criteria across subject groups can be summarized as follows. (MYP From Principles
into Practice, 80). Students can earn a possible level of 8 in each criterion.
Teachers have a responsibility to document assessment data on all their students. During the
course of MYP units, teachers will need to record assessment data using appropriate technology to
support the determination of an achievement level. Teachers will need to take all the data into
account when determining a summative achievement level for a student in each criterion.
Summative assessment data must be recorded as an achievement level as described within a
criterion.
Internal assessment
Some examples of summative assessment tasks used across different subject areas are as follows.
The MYP subjectgroup guides provide more information on assessment tasks and their
applicability to certain criteria.
• Compositions—musical, physical, artistic
• Creation of solutions or products in response to problems
• Essays
• Examinations
• Questionnaires
• Investigations
• Research
• Performances
• Presentations—verbal (oral or written), graphic (through various media)
Once assessment tasks are designed, the following tools can be used to collect evidence of student
achievement in each unit. They can be used to document learning. For more information see page
90 of the MYP From Principles into Practice document. Keystone Academy uses the gradebook on
Managebac as well.
❏ Anecdotal records
❏ Continuums
❏ Examples
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❏ Checklists

MYP assessment criteria

Achievement levels
Each criterion is divided into various achievement levels (numerical values) that appear in bands,
and each band contains general, qualitative value statements called level descriptors. The levels 1
and 2 appear as the first band, levels 3 and 4 as the second band, and so on. Level 0 is available for
work that is not described by the band descriptor for levels 1 and 2. All criteria have four bands and
a maximum of eight achievement levels. All MYP subject groups have four assessment criteria
divided into four bands, each of which represents two levels of achievement. MYP criteria are
equally weighted. The level descriptors for each band describe a range of student performance in
the various strands of each objective. At the lowest levels, student achievement in each of the
strands will be minimal. As the numerical levels increase, the level descriptors describe greater
achievement levels in each of the strands. (MYP From Principles into Practice, 82)
Determining achievement levels
At the end of a period of learning, teachers must make judgments on their students’ achievement
levels in each subjectgroup criterion. To determine these achievement levels, teachers must gather
sufficient evidence of achievement from a range of learning experiences and assessments. Teachers
need to ensure that this evidence comes from the performance of the student over the duration of
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the units taught.
A carefully constructed assessment task on an individual unit may provide evidence of achievement
in all strands of a criterion or criteria.
When applying the assessment criteria to student performance, the teacher should determine
whether the first descriptor describes the performance. If the student work exceeds the
expectations of the first descriptor, the teacher should determine whether it is described by the
second descriptor. This should continue until the teacher arrives at a descriptor that does not
describe the student work; the work will then be described by the previous descriptor. In certain
cases, it may appear that the student has not fulfilled all of the descriptors in a lower band but has
fulfilled some in a higher band. In those cases, teachers must use their professional judgment in
determining the descriptor that best fits the student’s performance. ((MYP From Principles into
Practice, 83)
Reasonable Adjustments
Students with learning support requirements may require reasonable adjustments to access the
MYP curriculum framework, including internal and external assessments. A reasonable adjustment
is an action taken to remove or decrease a disadvantage faced by students with learning support
requirements. A reasonable adjustment could be unique to a specific student and may include
changes in the presentation of the test or method of response. Where reasonable adjustments
involve changes to specific aspects or specific criteria of the assessment, the overall learning
outcome must remain the same. (MYP From Principles into Practice, 84)
Modification of the Curriculum
Students with more challenging learning support requirements may require modifications to
subjectgroup objectives/assessment criteria or assessment criteria descriptors. If students
participate in the programme with modifications to the required MYP curriculum framework, the IB
is not able to validate grades or award the MYP certificate. (MYP From Principles into Practice, 84)
MYP General Grade Descriptors
To arrive at a criterion levels total for each student, teachers add together the student’s final
achievement levels in all criteria of the subject group. Keystone uses the MYP 1–7 scale and the
grade boundary guidelines table that follows to determine final grades in each year of the MYP. The
table provides a means of converting the criterion levels total into a grade based on a scale of 1–7.
(MYP From Principles into Practice, 93 )
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External Assessment: Personal Project
All MYP students in schools with the fifth year of the programme demonstrate consolidation of their
learning through completion of a personal project. The majority of work for the personal project
should be conducted during the fifth (final) year of the programme. The official validation of
personal project grades is mandatory, and requires a process of external moderation of teachers’
internal assessment. Moderation offers students an external, international recognition of their
achievement in the personal project, creates a reliable international standard of achievement, and
helps to inform teaching and learning throughout the programme. Schools are required to register
all MYP year 5 students for personal project moderation. (MYP From Principles into Practice, 95 )
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C. Grading in the Diploma Programme (DP)
The Diploma Programme, in common with other IB programmes, uses criterionrelated assessment,
allowing teachers and students to gauge performance against a series of descriptors of achievement
at a series of levels. Students are not measured against each other.
Student learning in the Diploma Programme is planned and assessed against the assessment
objectives and criteria provided in the relevant guides for individual DP subjects, along with Theory
of Knowledge (TOK) and the Extended Essay.
Both internally and externallyassessed components are used to assess student performance over
the two years of the programme; with culminating written examinations at the end.
IB Diploma assessment practices at Keystone
● Keystone uses the assessment criteria mandated by the IB, and published within the subject
guides.
● Summative assessment tasks used to determine final report grades will be based on the
relevant IBmandated criteria with each subject area, and for Theory of Knowledge.
● IB Diploma assessment involves a variety of tasks, both written and oral, formative and
summative, across the different subject areas. Assessment throughout the programme will
similarly reflect that variety, to provide students with ample practice in the knowledge,
skills, and understandings they will need to demonstrate in the final assessments leading to
the awarding of subject grades at the end of each course.

Some examples of tasks used across different subject areas are as follows:
❏ Essays
❏ Investigations
❏ Experiments
❏ Oral tasks – debates, presentation, commentaries
❏ Performances
❏ Openended problemsolving
❏ Group work
● The use of formative assessment, as defined and illustrated earlier in this policy, forms an
integral part of assessment practices in the IB Diploma, and is used with frequency to
provide feedback on learning to students, teachers, and parents, and to inform future
teaching and learning approaches.
● The assessment objectives and criteria outlined in each subject guide, along with those for
TOK and the extended essay, are intended for use in final assessments. These will be used to
frame assessment throughout the course, to provide students with practice in meeting their
demands, with support being given as needed along the way as students develop proficiency
in this over time. Such support may take the form of modifying criteria, providing more
substantial feedback in the early stages of a course, using tasks of less complexity to begin
with, and building to greater complexity as a course progresses, and so on.
● Summative assessments used in determining report grades will be based on the published
criteria for a subject.
● Summative assessments which will be used in determining report grades, and the particular
learning objectives being assessed in such tasks, will be made clear to students beforehand.
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● Where more than one parallel subject group exists, standardization of assessment levels will
be carried out by the teachers concerned.
● Major assessment deadlines, including all of those relating to assessments which will
contribute to a student’s final marks in a subject (or TOK and the extended essay), are
collated on a timeline which is published to all students, parents, and teachers at the start of
an academic year.
● Internal examinations will be used at the end of Year 1 of the Diploma course, and in the
course of Year 2, which model the final examinations students will take at the end of the
Diploma.

Internal examinations
The school’s own internal examinations take place at the end of Year 1 of the DP, with mock
examinations taking place in January of Year 2. These are designed to give students practice in
preparing for and taking the examinations they will sit at the end of their subject courses, and to
reflect on and adapt as necessary study and revision techniques. Those at the end of Year 1 will
cover only the learning of the course up to that point. The Year 2 mock examinations will provide
students with practice in sitting full past papers for each subject.
Both sets of examinations will contribute to the relevant semester grades. The mock examinations
in Year 2 will be followed up by parentstudentteacher conferences, in which mock examination
performance, and approaches to the remainder of a course up to the final examinations, can be
discussed and planned as might best support individual students.
IB DP final assessments: internal assessment (IA)
Internal assessment forms a part of each subject’s requirements in the DP. These assessments will
count towards a student’s final grade in a subject. They may take the form of oral assessments, labs,
portfolios and so on. Details of the internal assessments used in each subject course, and of the
percentage of the final subject grade which they account for, are given in the Keystone Academy: IB
Diploma Programme Handbook.
Once carried out by students, internal assessments are marked by teachers within school according
to strict guidelines issued by the IB. A sample of the student work is then submitted to moderators
who ensure the assessment has been carried out correctly, check the level of marking, and
standardize this across all schools. This is achieved by making adjustments as may be needed, in
accordance with the evidence of the marking in the sample, to the final levels awarded for the task
to all of the students in the school’s cohort.
These final internal assessments take place at different points during the two years of the DP. They
are indicated on the assessment deadline document issued to all students, parents, and teachers at
the start of the DP, and will be made clear to students by individual subject teachers.
IB DP final assessments: external assessment
External assessment refers to those assessments which students complete, and which are then sent
away to be marked by external examiners. There are two types of external assessment:
externallyassessed coursework, and final examinations.
IB DP final assessments: externallyassessed coursework
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In a number of Diploma courses students must complete coursework over an extended period,
under teacher supervision which is in strict compliance with guidelines and regulations issued on
this by the IB. Once final coursework has been submitted, both students and teachers must
authenticate the work as the students’ own, before it is sent off to external examiners to mark.
Several subjects include externallyassessed coursework as part of their course requirements, such
as the written assignment which is a mandatory component of Group 1 mothertongue language
courses. Meanwhile final assessment of Theory of Knowledge (TOK) includes an
externallyassessed essay, while the Extended Essay on which students work for much of the
course under teacher supervision as per IB guidelines also falls into the category of
externallyassessed coursework.
IB DP final assessments: final examinations
Most external assessment is carried out via the examinations held in May at the end of the second
year of DP courses. The examination schedule is set in advance by the IB, and cannot be altered
except in very specific circumstances, as outlined in IB rules and regulations pertaining to the
conduct of examinations, and where explicitly authorized by the IB. Students and parents will be
issued beforehand with copies of the IB’s official notice of conduct for formal examinations, while
substantial information on this is also contained in the General Regulations: Diploma Programme
document issued to all parents at the start of the DP.
8. Recording and reporting
Semester reports: Students receive a detailed report at the end of each semester. This
communicates the content, concepts and skills of each course and contains a personalized narrative
on the student’s current progress and suggestions for further progress. In the MYP, achievement
levels are awarded for each course. The advisor also writes a lengthy narrative describing the
student’s successes and challenges in all aspects of their school life.
Progress reports: Halfway through each semester, students receive a midsemester progress
report. The report is purely qualitative and teachers communicate areas of strength and growth for
each student in each subject.
Parentteacher conferences: Following the first progress report, these conferences allow for a
discussion of goals and strategies for future progress of each student in all of their courses. In year
2 of the DP, the second conference will take place following the mock examinations.
Studentled conferences: Following the second progress report, students share a portfolio of work
with their parents. Students select artifacts from each subject and reflect on their learning. This
process encourages metacognitive skills and ownership of learning.
School written communication: Academic student concerns may be communicated to parents in
the first instance by email from the subject teacher or advisor.
In the IPC, parents should be informed in situations such as:
In the MYP, parents should be informed in situations such as:
● A student is consistently missing deadlines and failing to hand in assignments;
● Achievement levels are not improving after the first semester;
● Grade 9 and 10 students are not meeting the MYP Promotion Policy
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In the IBDP, parents should be informed in situations such as:
● A student appears to be on course to achieve a report grade below 4 in a subject course (or
below 3 in the first semester of Year 1 of the Diploma programme);
● A student misses a mandatory element of an Internal Assessment process (for instance is
absent from an interactive oral as part of the Language A: Literature Written Assignment
process, or fails to submit a draft by a deadline);
● Progress in Creativity, Activity and Service (CAS), Theory of Knowledge (ToK) or Extended
Essay (EE) is a concern.

Schoolrequested meeting: Individual members of the Keystone teaching faculty may request a
meeting with parents to discuss concerns relating to a student’s performance and progress in a
course, or in other academic requirements such as service, personal project, CAS and/or the EE.
Parent request: Parents may make an appointment to speak with a teacher about their son /
daughter’s progress in a particular course. Appointments can be made through the division
receptionist.
General points about reporting in the DP:
● The assessment objectives and criteria outlined in each subject guide, along with those for
TOK and the extended essay, will form the basis for summative assessment tasks
throughout the course which will be used to determine report grades. Summative
assessments used for this purpose will be based on the published criteria for a subject, and
will be made known in advance to students.
● Teachers will assess students a sufficient number of times during a reporting period to
provide meaningful feedback for reports, whether these are in the form of report cards,
progress reports, or verbal reports at parentteacher conferences.
● Assessments completed in class, for homework, or as tests and examinations, may all form a
part of the summative evidence used in determining report grades.
● Evidence of learning which may be used in recording and reporting processes may be taken
assessment of a range tasks such as:
❏
❏
❏
❏
❏
❏
❏
❏
❏
❏
❏
❏

Written tests
Essays
Projects
Journals
Experiments
Investigations
Oral and / or visual presentations
Solutions to problems
Compositions
Displays and exhibitions
Fieldwork
Calculations

❏ Teachers are required to keep records of summative assessment grades and levels in a
systematic and transparent manner, which can be used with students, parents and the
school’s academic leadership, and will allow for demonstration of how final grades have
been arrived at.
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❏ Students, parents, advisors, and the DP coordinator will be advised promptly of any
concerns arising in a student’s performance and progress in a DP course.

Final IB Diploma grades
Students registered for final IB Diploma assessment will receive a grade ranging from 7 (the
maximum) to 1 (the lowest) for each subject taken. Theory of Knowledge (TOK) and the Extended
Essay are also awarded individual grades, and students can achieve a maximum of three points
collectively from performance in these. A student’s final Diploma score is determined by adding up
all of the 1 – 7 grades for the six subjects required for the Diploma, along with the points achieved
for TOK and the Extended Essay, to give a final points total out of 45. Students must gain at least 24
points, meet certain minimum levels of performance within their subjects, and fulfill other
qualifying conditions (including successful completion of TOK, the Extended Essay, and Creativity,
Activity and Service (CAS)*) in order to be awarded the full IB Diploma. The DP Coordinator will
explain specific failing conditions in detail to the students as a whole.
*Unlike for TOK and the Extended Essay, the other two elements of the Diploma Core, points are not
awarded for CAS, and this does not contribute to the final overall Diploma points score a student
achieves. However, participation in CAS is a mandatory component of the programme, and
achievement of CAS learning outcomes must be documented and authenticated in order for a Diploma
to be awarded.
9. Roles and responsibilities for implementing, evaluating and reviewing the assessment
policy
The assessment policy and its implementation within and across departments is monitored and
evaluated by leadership team, department leaders, grade level leaders and IB coordinators. It is the
responsibility of administrators to empower department leaders to review, monitor and evaluate
all aspects of the assessment policy within the context of whole school development planning.
The policy is reviewed on an annual basis, taking into account the curriculum review cycle for
individual programmes and subjects, and in time for an updated policy to be included in school
documentation such as handbooks for the following academic year.
Specific roles and responsibilities within the process of implementing, evaluating and reviewing
the policy are as follows:

Implementing the assessment policy
Role
Responsibilities
Head of school
● The Head of School has ultimate responsibility for ensuring the processes
and practices of the assessment policy are implemented across the school.
Division Heads
● Liaise with programme coordinators to ensure an up to date awareness of
(Heads of
the status of assessment practices, potential concerns, and so on.
Primary,
● Provide support as needed for coordinators to ensure implementation of
Middle and
assessment processes and practices as needed. This may involve, for
High School)
instance, considering recommendations for workshop participation
(inschool or external), ensuring standardization processes are carried out
within subject departments as may have been requested by coordinators
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Assistant
Division Heads
and
Coordinators
(IPC, MYP, DP)

Department
Leaders

Grade Level
Leader

Subject
Teachers

and speaking with individual teachers regarding assessment practices
where necessary.
● Ensure all faculty members have access to this assessment policy and are
aware of the requirement to familiarize themselves with the content.
● Ensure understanding of assessment principles and practices among faculty
teaching in the programme.
● Provide meeting leadership, professional growth activities, workshop
recommendations etc, as may be needed to achieve that.
● Provide support as needed for subject leaders in implementing the various
elements of the policy fully and with understanding within subject areas.
● Present the policy or aspects of it to other stakeholder groups, such as the
Board of Trustees and parents, to build awareness and understanding of
assessment processes within the school.
● Ensure assessment processes and practices are aligned across subject areas
and programmes.
● Ensure understanding of assessment processes and practices among faculty
within the department, including that teachers have read the ‘Assessment’
sections in MYP and DP: From Principles into Practice, and their subject
guide(s).
● Ensure consistency in application of those.
● Make arrangements for monitoring that, through, for instance, classroom
observations among departmental members, sampling assessment task
design, marking and feedback at intervals.
● Schedule time as may be needed in departmental meetings to address
assessment queries and concerns.
● Schedule time in departmental meetings to explore aspects of the
assessment policy.
● Ensure standardization procedures are carried out correctly and efficiently
at the end of each unit in each grade.
● Ensure teachers use the assessment / standardization resources contained
within the Teacher Support Material (TSM) on the Online Curriculum Centre
(OCC).
● Apply the principles of the assessment policy with a special focus on
student teaching and learning.
● Support students and parents in their understanding of assessment at
Keystone Academy.
● Collaborate with the subject teachers when students have difficulties and
challenges.
● Communicate with parents and dorm parents in cases where the students
are violating the academic integrity policy.
● Read the assessment policy and ensuring understanding of the
requirements for assessment outlined within it.
● Compile and maintain individual pupil records; to report to pupils, parents
and staff on pupil progress and liaise with the relevant department leader,,
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grade level leader and SEN counsellor regarding individual pupil concerns
or support.
● Fulfill assessment processes and practices in accordance with the
requirements outlined in the policy, and in other documentation such as
MYP: From Principles into Practice (2014), and / or DP: From Principles
into Practice (2015). These include:
o Providing timely and meaningful feedback, to students, but also as
may be needed to faculty colleagues, school administration, and
parents.
o Fulfilling obligations relating to recording and reporting practices.
o Using assessment data to inform as needed further course /
curriculum planning, and teaching approaches
o Using assessment data to inform differentiation strategies, and if
needed for referral of students with suspected learning needs.
● Access other assessment resources, as may be helpful to the teacher in itself,
or when requested by a subject leader or programme coordinator, or by a
workshop leader in preparation for workshop participation.
● Grade and assess student work in accordance with policy and practice in a
positive, accurate, meaningful and formative manner.
● Participate fully and properly in standardization exercises as requested
within a subject, or for TOK, the extended essay, or the personal project, for
instance.
● Conform with all requirements relating to IB Diploma final assessments,
both internal and external.
● Participate in observation and evaluation of assessment planning, task
design, grading and feedback practices, and pedagogical approaches to
preparing students for summative assessment tasks.
● Provide assessment data as may be needed for wider review of curricular
and assessment practices, and / or pedagogical methodology.
Students

Parents

● Complete assessment tasks on time and to the best of their abilities and
with full compliance with academic integrity expectations.
● Participate fully and constructively in self and peer assessment activities.
● Consider feedback on work carefully and act on this in order to develop and
improve knowledge, understanding and skills.
● Provide support as may be relevant at home for students to engage
meaningfully in assessment tasks.
● Become familiar with the academic integrity policy and reinforce that with
students.
● Understand and support with students the role of assessment in promoting
student learning, rather than as a ‘stand alone’ indicator.
● Present concerns over a student’s achievement or performance to relevant
member(s) of faculty within the school.
● Engage with the school by responding to concerns communicated by the
school over a student’s assessment performance, and progress in learning.
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● Work with a student to understand expectations and requirements for an
assessment task (including deadlines), and encouraging the student to meet
those.

Evaluating and reviewing the assessment policy
Role
Responsibilities
Division Heads
● Ensure the assessment policy committee meets on schedule on an annual
(Heads of
basis, and fulfills its role of reviewing the policy and executing any changes
Primary,
or revisions deemed necessary.
Middle and
● Evaluate recommendations by the assessment policy committee, and
High School)
providing feedback on, or ratification of, those
● Present the final updated policy to the Head of School for final ratification
● Ensure that an updated policy is shared promptly with various groups
within the school community, particularly colleagues on the school
leadership team, the governing body, and parents
Assistant
● Organize programmewide opportunities for teachers to provide feedback
Division Heads
on the policy, and possible revisions which might be needed or considered
and
● Collate and synthesize feedback on the policy for consideration by the
Coordinators
assessment policy review committee
(IPC, MYP, DP)
● Keep updated with changes in programme requirements relating to
assessment, and relaying this accurately and in a timely manner to the
assessment policy review committee
● Relay recommendations from authorization / evaluation visit processes
● As key members of the assessment review committee, provide
programmebased input and feedback to deliberations by the committee
● Ensure the updated policy replaces older versions in key documents and on
the website, and is presented promptly to faculty within the respective
programmes
Department
● Provide feedback from departments relating to the policy to programme
Leaders
coordinators
Grade Level
● Provide feedback from grade level subject teachers relating to the policy to
Leaders
programme coordinators
Subject
● Provide relevant feedback relating to the policy within departments to
Teachers
department leaders
Parents
● Provide feedback on aspects of the policy and practices, via parent coffee
mornings or other information sessions
● Place on the assessment policy review committee may be made available to
parents in order for feedback to be given on aspects of the policy and
practices
Assessment
● Meeting as needed on an annual basis to consider the existing policy,
policy
feedback obtained on this, and any changes in programme requirements
committee
● Researching other assessment policies for information / ideas which may
be relevant to Keystone’s assessment policy
● Making recommendations for revisions to the policy, as the above
considerations may indicate or require
● Producing a final policy for each academic year
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● Acting on any further recommendations from Division Heads and /or the
Head of School

10. Training new teachers
Keystone Academy will ensure, when new teachers join the school, that the following points are
covered in the course of training in assessment practices:
1. All new teachers will be required to read the following documents:
● Assessment policy
● Assessment section of MYP: From Principles into Practice (2014)
● Assessment section of DP: From Principles into Practice (2015)
● Assessment information contained in subject guides for MYP and DP
2. The following items will be specifically scheduled in departmental meeting time at the beginning
of an academic year:
● Discussion on assessment queries and issues arising from reading of the documentation.
● Discussion of the subject criteria, and interpretation of these for practical application
Any further explanation of and discussion on, other aspects of assessment as may be needed. Some
examples might include:
▪ Any further explanation of final DP assessments which will contribute to final
DP grades
▪ Examples of types of summative assessments used in different units in
particular grade levels
▪ New teachers’ prior experiences in assessment, and similarities / differences
with practices in the MYP and / or DP
3. A standardization exercise will be carried out for MYP and / or DP, early in each academic year,
to involve all new teachers who will be teaching in each programme.
4. Programme coordinators will provide further assessment support and information on an ‘as
needs’ basis for teachers new to the programme(s). This may take the form of individual
conversations, group discussions, workshops for new teachers, and so on.
11. Communicating the policy
The school communicates its assessment philosophy, policy and practices to the community in a
variety of ways:
●
●
●
●
●
●

Orientation programmes given for students, teachers, and parents
Parent information sessions, such as the school’s regular ‘Coffee morning’ events
Parentstudent conferences which form a part of the school’s reporting processes
School publications, such as the faculty handbook, and student handbook
on the school’s website
Ensuring that all such publications, including this policy itself, are available in both English
and Mandarin

12a. Links between the assessment policy and the school language policy
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Keystone’s school language policy references assessment in the following ways:
● Assessment of students new to the school makes use of diagnostic assessment for placement
purposes into language acquisition classes in both English (the predominant language
acquisition course at the school) and Chinese. This testing takes the form of both the
Measures of Academic Progress (MAP) instrument, and formal and informal assessments
within the school over the initial few weeks.
● The need to ensure that prior knowledge is assessed, and that this is used to inform
curriculum and assessment processes in a manner which will maximize student access and
success for students who may not be proficient in the language of instruction
● The need to ensure that prior knowledge is assessed so that students’ skills and knowledge
in all their languages are explicitly valued and recognized as resources for exploring new
ways of thinking and knowing; as per the ‘affirming identity’ part of “the language and
learning cycle of good practice”.
● The use made of ongoing formative and summative assessment to facilitate where necessary
any curricular adjustments which may be needed to support continuing progress for
students who may not be proficient in the language of instruction.
● The use made of ongoing formative and summative assessment to ensure needs for support
inside or outside the classroom are identified and addressed.
● The provision of scaffolding and support as needed for summative assessments, such as use
of dictionary, further task explanation, or more explicit scaffolding of tasks.

12b. Links between the assessment policy and the school admissions policy
As the admissions policy outlines, a student who gains entry to Keystone will be:
● prepared to handle a rigorous academic program that embodies high expectations.
● likely to find success in the Academy’s bilingual, residential, universitypreparatory
program.

Assessment thus forms a part of the admissions process, as the means by which students who may
be successful in the particular environment of Keystone can be identified. As the admissions policy
states, such assessment takes various forms, including ‘a review of official school records,
standardized assessments, and other evaluative procedures.’
Further details on the school website, may be found at
http://www.keystoneacademy.cn/page.cfm?p=512
12c. Links between the assessment policy and the school academic integrity policy
The school’s Academic Integrity policy defines ‘Academic Integrity’ in the following way:
“To act with Academic Integrity is to produce schoolwork that is authentically your own, while also
acknowledging the contributions and ideas of others.” (1)
This is clearly a prime consideration in relation to assessment, which relies for accuracy and
meaning on work assessed being an accurate representation of the learning of the particular
student(s) being evaluated. Meanwhile failure to adhere to high standards in this regard throughout
the grade levels could invite attitudes potentially culminating in serious undermining of future
opportunities for students.
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Keystone Academy thus undertakes, as stated in the academic honesty policy, to ensure that
‘students understand clearly the importance of academic honesty, and are equipped with the tools
necessary to produce academic work of high caliber’. To that end the policy:
● outlines clear expectations of the various school stakeholders in relation to academic
honesty,
● provides information on types of academic malpractice and their consequences,
● offers advice on engaging with challenges connected with assessment, and the pressure to
achieve highly in this. Students are exhorted in particular to ‘communicate openly and
honestly with their teachers when they do not feel prepared for assessments or are unable
to meet deadlines.’

As with all of the Keystone Academy policies, the Academic Integrity policy can be accessed from
the school website at http://www.keystoneacademy.cn/page.cfm?p=590, and all school
stakeholders are asked to familiarize themselves thoroughly with its content.
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