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Our Mission
 Faribault Public Schools strives to empower, 
engage, and energize all students through its 
commitment to quality education and creating an 
effective learning environment. 



Read Well by Third Grade
➔ Reading well by third grade is one of many developmental milestones in a child’s 

educational experience. Minnesota Department of Education(MDA), requires 
districts to develop a local literacy plan to ensure that all students are reading well 
by no later than the end of third grade. The plan must include four specific areas: 
identification and reporting, parent notification and engagement, intervention, and 
staff development. 

➔ The literacy plan provides an overview of how the Faribault Public School District 
plans to work to improve the academic achievement of all students by identifying 
needs, implementing research-based intervention, engaging in ongoing study and 
self-reflection to improve the shared practice of teaching, and involving parents in a 
joint partnership to actively respond to the needs of our students. 



District Core Curriculum for Reading/Language Arts

The district uses Benchmark Literacy curriculum in a reading workshop model for its K-5 literacy block. 
● Instructional Approaches-Research based models infused into curriculum maps

○ Interactive Read Aloud-Whole group literacy instruction where students are focused on listening to and 
processing text

○ Shared Reading-Whole group or small group literacy instruction where students begin to take on some 
of the technical work of reading with high teacher support

○ Reading Mini-lessons- Students explore a specific concept that they have worked on in Interactive Read 
Aloud and Shared Reading and bridge that concept into their independent reading

○ Guided Reading- Students are placed in text with students at similar reading levels to explore and 
process texts with coaching 

○ Phonics Word Study- Inquiry based and hands-on application for students to discover and experience 
language and print 

○ Interventions ▪ Strategic – students slightly below grade level ▪ Intensive – students well below grade 
level

Our workshop model includes 150 minutes designated to the literacy framework.

Part 1:Identification and Reporting



Literacy block-Workshop Model 
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District Early Literacy Assessment Process

Our assessed curriculum is composed of a balanced 
assessment system designed to measure student learning of 
standards. Our balanced assessment system provides a 
variety of assessments and strategies to show evidence of 
student growth and achievement, and to engage students as 
active participants in their learning.



➔ Universal Screening
➔ Screening measures, by definition, are typically very brief assessments of a particular skill or ability that is 

highly predictive of a later outcome. Screening measures are designed to quickly sort students into one of 
two groups: 1) those who require intervention and 2) those who do not. To sort students into these two 
categories, a screening measure does not need to be very comprehensive, it merely needs to focus on a 
specific skill that is highly correlated with a broader measure of reading achievement and that results in a 
highly accurate sorting of students. All students in Kindergarten - 5th grade will be screened for overall 
reading performance three times each school year. The specific assessment used varies slightly by grade 
level. In Kindergarten and grade 1 universal screening assessment is a composite measure of component 
early literacy skills (four of the following each screening period: concepts of print, onset sounds, letter 
names, letter sounds, word segmenting, nonsense words, sight words, and oral reading fluency). 



Faribault Literacy Benchmarks
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➔           Use of K-5 Data
Data as a result of universal screening (3 x per year) from FastBridge is used to identify individual student’s 
strengths and challenges. This serves to provide appropriate support and targeted instruction for ALL students as well as to 
identify those students whose academic progress is not at expected rates. 
At the first level of data collection is universal screening. Decisions then are made to determine which students are at risk of 
not making adequate progress. Determinations are made to determine which students are at risk of not making adequate 
progress. Determinations are made regarding the existence and significance of any problem. Looking at this information, a 
school team may decide: if the delivery of the core curriculum should be altered, if more information is needed, or if 
supplemental instruction needs to be added. Data that is collected throughout MTSS practices will also inform the school 
whether or not a particular problem exists as a result of the classroom environment, intervention, curriculum or instruction.
 Data as a result of diagnostic assessment is used to determine what students can and cannot do in important 
academic and behavioral domains. Struggling students are identified by implementing a 2-stage screening process. The first 
stage, universal screening, is a comprehensive assessment for all students conducted 3 times throughout the school year. 
For students who score below the cut point on the universal screening, a second stage of screening is then conducted to 
more accurately predict which students are truly at risk for poor learning outcomes. This second stage involves additional, 
more in-depth testing or short-term progress monitoring to confirm a student’s at risk status. Targeted instruction and 
intervention can then be implemented to address student specific needs.
 Data as a result of progress monitoring is used to determine if academic or behavioral interventions are producing 
the desired effects. Progress monitoring data are used to determine when a student has or has not responded to instruction 
at any level of the system. Increasing the intensity of an intervention can be accomplished in a number of ways such as 
lengthening instructional time, increasing the frequency of instructional sessions, reducing the size of the instructional group, 
or adjusting the level of instruction. Also, intensity can be increased by providing intervention support from a teacher with 
more experience and skill in teaching students with learning or behavioral difficulties (e.g., a reading specialist, a PBIS 
specialist, or Special Education teacher). 



                                       Dyslexia
Early identification of struggling readers is one of five requirements described in Minnesota Statutes, 
section 120B.12. Minnesota’s reading intervention law requires that each district “annually report a 
summary of the district’s efforts to screen and identify students with dyslexia.” Establishing a singular 
screening process is the most cost-efficient and effective means of ensuring students get the 
evidence-based literacy instruction needed for all struggling readers to be on track for proficient 
performance. 

Scores from screening DO NOT identify which students have dyslexia. However, an effective screening 
process is a first step in identifying students who need further assessments.

In accordance with this statute, Faribault Public Schools will use universal screening data provided by 
FAST earlyReading assessments for all students in grades K-1 and FAST CBM-Reading for all students 
in grades 2-5 as a way to screen students for being at risk in reading development. This then will identify 
students who require additional diagnostic assessments in order to target specific reading difficulties. 
The results from the FAST assessments will assist teachers and intervention teams in determining which 
targeted, evidence-based interventions are appropriate for individual students. 



                  Convergence Insufficiency Disorder
At each elementary building, vision and hearing screening is done each year by the 
school nurse and trained volunteers. Parents are notified if further testing is suggested. 
Information about Convergence Insufficiency Disorder is shared with staff members so 
they are aware of the symptoms and what to look for in students. Signs and symptoms 
occur while students are reading or doing other close work, and may include:
● Eyestrain 
● Headaches 
● Difficulty reading 
● Words blur or seem to move on the page 
● Double vision 
● Difficulty concentrating 
● Squinting or closing one eye



● District-level and building-level instructional supports are 
focused on increasing teacher and administrator 
competencies to positively impact literacy development and 
proficiency for all students. The role of these teachers is to 
share best practices for literacy and ensure that quality core 
instruction and interventions for all students are happening 
daily in the classrooms. 

● Job-embedded professional development is utilized during 
district wide staff development days, as well as after school 
learning opportunities. 

●  Professional Learning Communities use a collaborative 
team approach to improving literacy instruction, meet at least 
bi-monthly to reflect on student progress, review data, and 
align instruction to learning targets. These opportunities are 
job-embedded, built into the regular school schedule. 

● Literacy coaches in each elementary building centered on 
coaching within the classroom using Evidence Based 
Practices.

● Classroom teachers have had the opportunity to have 
specific training in using Benchmark Curriculum and PRESS 
Intervention Systems to address the different levels of 
readers in their classrooms.

●  The Intervention teams in the elementary schools are 
focusing on the implementation of PRESS and given monthly 
staff development training. 

Professional 
Development


