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20 minutes
Overview
This warm-up activity is designed to help
students get to know one another and find
commonalities as well as diversity among their
experiences, setting the stage for deeper investigations and work as a group. It can be used as
an introduction to any of the workshops in this
unit, or as a stand-alone activity.
Essential Questions
Who am I? What experiences make me who I
am? What do I have in common with others?
What makes me unique?

H')#;9'<

Materials & Preparation
t This activity works best with groups of 7-20
people. Consider breaking into smaller
groups if you have more than about 20
participants.
t You will need one fewer chairs than participants, arranged in a circle.
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EXTRAS
Group Norms: Consider using this introductory activity to lead into discussion about and
establishment of group norms and cohesiveness. Check out Open Minds to Equality by
Nancy Schniedewind and Ellen Davidson, and
The Change Agency (www.thechangeagency.
org) for resources and facilitation tips.
Identity Exploration: Show these two youthmade short films, Something Other than
Other (www.mediathatmattersfest.org/films/
something_other_than_other/) and Slip of
the Tongue (www.mediathatmattersfest.org/
watch/6/slip_of_the_tongue) to stimulate
discussion about identity.
Visual Art: Check out the portraits painted
by the artist named Fly, and invite students
to create their own versions: http://flyspage.
com/peops.html
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45 - 60 minutes
Overview
In Mapping 101, students collaborate to create
an original map of important places in their own
lives. This workshop is designed to help students
become oriented to their own and others’ personally important places, and to think spatially
about the world around them. Mapping 101
also provides an opportunity for students to
work together on a low-stakes project and practice working in groups, setting a positive tone
for future collaborations.

H')#;9'<

Essential Questions
What places in the world are important to me
and why? How have these places shaped me?
Where have my classmates lived and visited?
What places hold importance for others and
why?
Materials & Preparation
t Paper, pens, and pencils for each student
t Collage materials such as colored paper
scraps, old magazines, markers, colored
pencils, glue, and scissors
t A basic world, city, or neighborhood map
that students can modify; alternatively,
consider drawing the basic contours of your
neighborhood, city, or the world on a piece
of butcher paper. The map should be at least
3 feet x 4 feet, tacked on the wall or spread
out on a table.
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EXTRAS
Small Scale: Students could also create their own individual or small group maps
rather than one large group map.
Visit: Take a field trip to some of the places documented on your group’s map. Collect artifacts at each place, make a collage, and write about the symbolism of your
finds. Interview people at each site.
Oral History: Read excerpts from I Might Get Somewhere: Oral Histories of Immigration and Migration, a compilation of stories gathered, recorded, and edited by
students at San Francisco’s Balboa High School and facilitated and published by
826 Valencia. Invite students to conduct their own oral history interviews with
family members, and then visually represent the journeys of their interviewees on
a creative map.
High-Tech: Facilitators could watch “How to Create a ‘My Map’ in Google Maps”
(www.youtube.com/watch?v=TftFnot5uXw) ahead of time, create a master map
for the group to use, and bookmark it. Invite students to add the places they brainstorm in step one of the group’s collaborative map, creating a digital version.
Write: Invite students to free-write about one or more of the places they listed. Is
it an urban place, a rural place, or somewhere in between? What is so important
about this place? How has it changed over time? In what ways is it connected through the flow of goods, money, information, people, or otherwise - to other
places?

L713%M/%J7'N%&'()%-'OO(713>

Participatory Maps: Look up some organizations that engage communities in
participatory mapping. Check out this example from the Congo Basin: www.
mappingforrights.org/participatory_mapping. In what ways might participatory
mapping be a positive activity for a community? What might be some limitations
or drawbacks?
Asset Maps: Add “community assets” such as skills, leadership, experience, and
more to your group’s map. Check out an example from Reconciliation Australia
at www.reconciliation.org.au/governance/getting-started-on-building-yourgovernance/3-2-mapping-your-community-for-governance.
Related Print Resources:
Seeing Like a State by James Scott
The Map as Art: Contemporary Artists Explore Cartography by Katharine Harmon
Equity Atlas by Coalition for a Livable Future, www.equityatlas.org
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4 - 5 hours (more if students add drawings or collage to each
event, or conduct historic research or interviews)
Overview
This workshop allows students to pool collective
knowledge and develop a personal and historical
context that details how and why their neighborhood or region came to be. Students become
familiar with the basic history of the area in which
they live, become oriented to some of the events
and trends that shaped current circumstances, and
communicate this history through both written
word and visual symbol.
Essential Questions
What are some events of importance in my own life?
How do my personal experiences fit in the context
of more publicly significant events? What else was
happening around me during key events of my
life? What happened before I was born that shaped
my own experiences? What historical events are
important to other people? What are some defining
moments or trends in my city, town, neighborhood,
or region? How did some of the good things about
my city come to be? What are the roots of some of
the challenges that my city or region faces?

H')#;9'<

Materials & Preparation
t 10 index cards (or small pieces of paper) for
each student, plus some extra
t Pens and pencils for each student
t Tape, tacks, or some other way to post index
cards around the room
t Colored pens, colored pencils, collage materials
(optional)
t Computer with Internet access (optional)
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EXTRAS
Define: Invite students to define and illustrate unfamiliar concepts that emerge
in this workshop such as segregation,
institutional racism, and redlining (see
glossary on pages 14-15 and essay on
pages 29-30.)
Neighborhood Change: Consider having
students read Dr. Karen Gibson’s synopsis
of racism, gentrification, and displacement in Portland, Oregon, for an example
of how present disparities are often
linked to past injustices: www.kingneighborhood.org
Go High-Tech! Create an online timeline
at one of several free websites. Some
include www.timetoast.com, www.xtimeline.com, and www.tiki-toki.com. Many
online programs allow users to upload
photos and videos to accompany events.
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1-2 hours
Overview
We often take the acoustic world around us for
granted, especially in densely populated areas
where a constant hum surrounds us. But what
are the individual sounds that merge into the
soundtrack of urban areas, for better or worse?
In this workshop, students have the opportunity to slow down and listen to the world around
them, collect sounds, upload them to create an
auditory collage, and reflect on the significance
of the soundscapes they hear on a daily basis.
Essential Questions
What sounds contribute to the character of our
neighborhoods? What are some of the sounds
that occur around me daily but that I often
don’t notice? What can we learn about a place
based on its soundscape?

H')#;9'<

Materials & Preparation
t Cell phones or other recording devices
t Computer with Internet access, connected
to speakers
t Paper, pens, and pencils for each student

+2196$@%G1$(?$1
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EXTRAS
Blog: Check out the Sounding Out! Blog for
more thoughts and resources related to sound:
http://soundstudiesblog.com/2012/07/18/
sounding-out-podcast-episode-7-celebrateworld-listening-day-with-the-world-listeningproject/.
Post: Invite students to add commentary,
poetry, or other words to their sound collages
and upload their creations to Puget Sound
Off’s youth-run online space: http://pugetsoundoff.org.
Respond Visually: Play several sounds collected in your neighborhood, one a time.
After each one, give students one minute
to respond with an intuitive drawing using
pencil, pen, marker, or crayon. Share, compare
responses, discuss.

G"682%C"H"1E
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Visual Art: Photograph the same scene several
times over the course of a day, or take a photo
of the same scene at the same time several
days in a row in order to capture change over
time. Create a soundscape to match the visual
sequence of change.
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30 - 45 minutes
Overview
This workshop will introduce students to the
concept of urbanization. A short film clip
that illustrates cities around the world and an
animation demonstrating population growth
throughout the last several hundred years
provides students with a foundation for learning about cities in greater detail in subsequent
workshops.

>)D"124$9

Essential Questions
What is urbanization? How is urbanization
linked to population growth? What are some
of the challenges - political, economic, social,
environmental, and otherwise - that come with
higher concentrations of people living in cities?
What are some of the positive changes that
have resulted from patterns of urbanization?

>)D"124$9

H')#;9'<

Materials & Preparation
t Paper, pens, and pencils for each student
t Computer with Internet access, hooked up
to a projector

,112#"%N$))@
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ONLINE RESOURCES
Check out these links to online research guides, glossaries, blogs, and other urban-themed resources:
Atlantic Cities www.theatlanticcities.com

Path to the Possible http://pathtothepossible.wordpress.

City Breaths http://citybreaths.com

com

City Fix http://thecityfix.com

Planetizen www.planetizen.com

City of the Future http://nea-polis.net

Polis Blog www.thepolisblog.org

City Parks Blog http://cityparksblog.org

Reclaiming Spaces www.reclaiming-spaces.org

City Project www.cityprojectca.org

RJ Koscielniak www.rjkoscielniak.com

Community Innovators Lab http://colabradio.mit.edu

Squatter City http://squattercity.blogspot.com

Cities and Citizenship http://citiesandcitizenship.

Surly Urbanism http://surlyurbanist.blogspot.com

blogspot.com

UC-Berkeley Glossary www.lib.berkeley.edu/ENVI/plan-

Design Observer http://designobserver.com

ning_basics.html

Encountering Urbanization http://encounteringur-

Urban Food www.urbanfood.org

banization.wordpress.com

Urbanophile www.urbanophile.com

Environmental and Food Justice http://ejfood.

Urban Pedagogy www.anothercupdevelopment.org

blogspot.com

Urbanter http://urbanter.posterous.com

L713%P/%L)="71Q"31'7

Everyday Structures www.everydaystructures.com
Greenfrastructure: Environment + Equity + Economy
http://greenfrastructure.org
Just Sustainabilities http://julianagyeman.com
NYC Glossary www.nyc.gov/html/dcp/html/zone/glossary.shtml
Open City Projects http://opencityprojects.com
G"682%C"H"1E
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60 - 90 minutes
Overview
The study of neighborhoods, communities,
cities, and regions is filled with words that may
be unfamiliar to students. This introductory
activity is designed to help students become
acquainted with some of the words and concepts they will encounter while exploring the
topics featured in this guide and embarking
on leadership projects in their own neighborhoods.
Essential Questions
What are some of the main concepts related
to the study of neighborhoods, communities,
cities, and regions?

H')#;9'<

Materials & Preparation
t Paper, pen, and pencils for each student
t Choose 20-25 words from the glossary
(page 14-15), and write them on the board.
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2-3 hours
Overview
Cities, suburbs, and rural areas all possess traits
that make them unique. After all, we are unlikely to find skyscrapers on mountainsides or
in the middle of uninhabited deserts. Despite
distinct differences,
fferences, urban, suburban, and
ff
rural areas share much in common and are
connected in ways that might not be obvious
at first. Through discussion, film, and collage,
students will explore some of the elements that
give areas their distinct flavors. Most important,
students will begin to think about direct and
indirect links and relationships that blur the
boundaries between these seemingly distinct
places.
Essential Questions
What makes an area urban, suburban, or rural?
What makes it challenging to define these
spatial concepts? What elements connect one
place to another? What are some of the ways
that people, goods, information, waste, and
resources flow between places?

H')#;9'<

Materials & Preparation
t Paper, pen, and pencils for each student
t Computer with Internet access, hooked up
to a projector
t Collage materials such as colored paper, old
magazines, pens, pencils, glue, scissors
t A book of Romaire Bearden’s artwork (or
search for images of his work online)

44
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EXTRAS
Read and Analyze: For the first time since the
rise of U.S. suburbs in the 1950s, suburban
demographics reflect those of the nation as a
whole. Read more about the shifting demographics of suburbs here: www.pbs.org/wnet/
need-to-know/culture/boomtown-the-greatsuburban-demographic-shift/6808/.

.?$)@D'9@A6%B(76

Read: Read this National Geographic article
about urban sprawl: http://environment.nationalgeographic.com/environment/habitats/
urban-sprawl/.
Read: Read William Cronon’s essay “The Trouble With Wilderness” (www.williamcronon.net/
writing/Trouble_with_Wilderness_Main.html)
and discuss the false dualisms that he highlights: Where do many popular ideas about
the “wilderness” come from? Where does the
natural end and the human-influenced begin?
What does Cronon say are some of the consequences of dichotomizing the natural and the
artificial, the wild and the urban?

L713%P/%L)="71Q"31'7

Read: Read David Harvey’s essay, “The Spatial Fix” to learn about uneven development
and the way that decisions made in one
place often affect
ffect life in other places: http://
ff
opus.kobv.de/ubp/volltexte/2008/2436/pdf/
gr2_01_Ess02.pdf.
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45 - 60 minutes
Overview
This workshop exposes students to a breadth of
urban issues from around the world and in their
own regions. Students will begin to understand
in greater depth that cities are tangled, dynamic places, connected to each other as well
as to non-urban areas in complex ways. After
all, urban studies and planning themes include
much more than just the built environment.
Appreciating that a multitude of social, cultural,
political, and economic factors influence and
are influenced by the urban form helps students think with more nuance about challenges facing the world - and potential solutions.
Essential Questions
What themes make up the study of urban areas? What are current hot button topics about
the city - both locally and afar? What topics
are important to our own neighborhoods and
communities?

H')#;9'<

Materials & Preparation
t Paper, pens, and pencils for each student
t At least one computer with Internet access

46

Wildfires and cities
Two strong forces colliding
Get some water quick!
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Property taxes
Pay for roads, schools, recycling.
Who wins? Loses? Decides?

L713%P/%L)="71Q"31'7

Planetizen-Inspired
Haiku Examples
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Traffic - cars, trucks, smog.
Exhaust. Can’t breath. Hot. Idling.
Can’t wait to arrive!
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1 - 5 hours, depending on whether students choose to add music
Overview
Music often gets to the heart of an issue more
quickly than other mediums, especially for
young people growing up in a media-rich world.
In this workshop, students explore songs from
several genres that center on urban and suburban themes, become familiar with topics they
might not have previously thought about, and
creatively convey some of their own experiences through music or spoken word poetry.

H')#;9'<

Essential Questions
What role do urban and suburban topics play in
music? How can music help address challenges
related to urbanization, either by bringing
awareness to a problem or by posing solutions?
Materials & Preparation
t Paper, pens, and pencils for each student
t Computer with Internet access and speakers
t Software program such as GarageBand
(optional)
t Recording devices such as video camera,
cellphone, or Flip camera (optional)
t Music-making devices such as a guitar,
turntables or mixers, piano, harmonica,
drumsticks, or other makeshift instruments
(optional)
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SONGS
Below is a list of some urban and suburbaninspired songs. Feel free to add your own and
students’ favorites to the list!

HART, Have Some Heart
by Elena, grade 12
Carlisle won’t work to save a stitch
He’s out to start digging a ditch
Armed with a shovel and a crew
He’ll do the work he wants to do
Peter will be the one to make a deal
Honolulu’s rail is about to become real.

Just four minutes from Ala Moana to downtown
Another four minutes to go the other way
around
Rapid transporation is the aim
Of the government’s expansion game
Bring the people into town from way out west
Expand the development, they know what’s
best.

Up in the mayor’s office they’re setting it right
The city council and people will put up a fight
They want the land, they want the site
We have the funding save for some
But it’s okay, the people will come!

Also watch this student-created music video,
“Too Lemonade,” at www.youtube.com/watch?v
=mZEgSL9JlLw&feature=vmdshb

But Iwi Kupuna lay beneath the ground
Simply waiting to be found
The bones of our ancestors, we say,
Deserve the respect not to be unearthed away
The protests will ensue, they will call
But it’s alright - just set up a protocol.

L713%P/%L)="71Q"31'7

Up in the mayor’s office they’re setting it right
The city council and people will put up a fight
They want the land, they want the site
We have the funding save for some
But it’s okay, the people will come!

And support in funding goes long
It’s all part of Obama’s grand plan
To save the country and help the man
And until his administration’s end
It’s on projects like this that he’ll spend.

“The Message” (Grandmaster Flash)
“Soweto Blues” (Miriam Makeba)
“Brooklyn” (Mos Def )
“Life in Marvelous Times” (Mos Def )
“Where I’m From” (Digable Planets)
“Borough Check” (Digable Planets)
“Say Shh” (Atmosphere)
“Good Morning New York” (Cage)
“Reminding Me” (Common)
“Sprawl II” (Arcade Fire)
“Nothing But Flowers” (Talking Heads)
“My City was Gone” (The Pretenders)
“Respiration” (Black Star, Mos Def, and Talib
Kweli)
“Cities” (Talking Heads)
“Big Yellow Taxi” (Joni Mitchell)
“Born in East L.A.” (Cheech and Chong)

Now finally, let me set myself straight,
After all, it’s not the rail I hate.
I like the idea, I recognize the need
But dear politicians, please take heed:
You expand the population west - they will go
Just beware of what could follow back east - woe.

Our Senator Daniel in DC says it’s strong
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60 - 90 minutes
Overview
This workshop introduces students to an array
of people who have influenced urban areas in
the U.S. and beyond. By researching and adopting the persona of influential leaders, students
will become familiar with some of the themes
and topics that arise in the exploration of urban
areas, including transportation, housing, safe
work conditions, water systems, food access,
waste management, air quality, living wage
employment, education, and governance.

H')#;9'<

Essential Questions
Who are some of the leaders, thinkers, planners, and activists that have helped shape
urban areas? What are some of the main topics,
challenges, and causes that concern them?
Which of these themes surface in your communities?
Materials & Preparation
t One copy of the Bingo card on the next
page for each student
t Pens and pencils for each student
t Computer with Internet access
t Write the list of Urban Influencers (on the
next page) on the board or overhead projector

/"?29%P'1"1"
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URBAN INFLUENCERS

K

This is a cursory list of some people
who have influenced life in and thinking about cities, both directly and
indirectly. Feel free to add others!

L713%S/%A9"<178%I()%-131$;

Jane Addams
Julian Agyeman
Elijah Anderson
Carl Anthony
Ella Baker
Majora Carter
Candy Chang
Cesar Chavez
Angela Davis
Mike Davis
Eugene Debs
WEB Dubois
Susan Fainstein
“Gang of Four”
Angela Glover Blackwell
Emma Goldman
Jane Jacobs
Van Jones
Norman Krumholz
Frederick Law Olmsted
Grace Lee Boggs
Jamie Lerner
Nelson Mandela
June Manning Thomas
Benjamin Marsh
Ian McHarg
Harvey Milk
Robert Moses
Lewis Mumford
Rosa Parks
Enrique Peñalosa
Laura Pulido
Ida B. Wells
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2 - 3 hours
Overview
Urban planners influence many aspects of life in
cities, especially in North America. In this workshop, students become familiar with the field of
urban planning through visual images, critical
reading and note-taking, and conversation with
classmates.

H')#;9'<

Essential Questions
What is urban planning? Why plan? What are
some of the possibilities and limitations of urban planning? What are some challenges that
planners face? What is equity planning? Why is
it important?
Materials & Preparation
t Copies or an online link to Birch and Silver’s
article, “100 Years of City Planning’s Enduring and Evolving Connections”
t Copies or an online link to Norman Krumholz’s essay, “A Retrospective View of Equity
Planning” (also see a summary of Krumholz’s ideas on the next page)
t Paper, pens, and pencils for each student
t At least one computer with Internet access,
hooked up to a projector
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EXTRAS
More urban planning articles and books, at a
variety of reading levels:
American Planning Association, “What is Planning?” www.planning.org/aboutplanning/
index.htm
Susan Fainsten, The Just City
Neil Brenner, Peter Marcuse, and Margit Mayer
(eds), Cities for People, Not for Profit
Amanda Erickson, “A Brief History of the Birth
of Urban Planning”
www.theatlanticcities.com/jobs-and-economy/2012/08/brief-history-birth-urban-planning/2365/
Bent Flyvbjerg, “The Dark Side of Planning”
Jane Jacobs, Death and Life of Great American
Cities
G"682%C"H"1E
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Ananya Roy, “Slumdog Cities: Rethinking
Subaltern Urbanism” and “Urban Informality:
The Production of Space and the Practice of
Planning”
Jason Corburn, Planning the Healthy City
Youth agendas on city plans: www.nlc.org/
find-city-solutions/iyef/capacity-buildingstructures/youth-master-planning/city-examples-of-youth-master-plans
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CRITICAL READING
Many city plans, from Austin to Denver, San Jose to
Cincinnati, use words such as “equity” and “sustainability” to aspire to lofty goals.
Challenge your students to critically examine a handful of city plans, thinking about how cities define
goals and measure outcomes. Here are some examples:
t
t
.)21%I''9<21E

t

Portland, OR: www.portlandonline.com/portlandplan/index.cfm?c=56527&
St. Louis, MO: www.stlouis-mo.gov/government/
departments/planning/documents/city-of-st-louis-sustainability-plan-draft-for-public-review.cfm
Kansas City, MO: www.kcmo.org/CKCMO/Depts/
CityPlanningandDevelopment/AdoptedPlans/
FOCUS/index.htm

Also check out Seattle’s Race and Social Justice Initiative (www.seattle.gov/rsji/). Though not part of a
comprehensive city plan, the initiative has impacted
the way that planners and other city officials go about
their work in Seattle.
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1 - 5 hours (depending on how much of the film you decide to
show)
Overview
The Big Apple. NYC. Gotham. The City. The City
that Never Sleeps. No matter what you call it,
New York City is the most densely populated
city in the United States and one of the most
populated metropolitan regions in the world.
In this workshop, students will watch a documentary that gives an in-depth look at New
York City and two of its most influential figures,
Robert Moses and Jane Jacobs. Moses and
Jacobs set two vastly differing tones for city
planning and civic engagement in New York,
and their legacies extend to cities around the
United States and even the world.
Essential Questions
How did the city of New York come to be?
Who are Robert Moses and Jane Jacobs? What
legacies—both good and bad—did they
leave behind, for New York City as well as cities
across the U.S.?

H')#;9'<

Materials & Preparation
t Copies of a vocabulary graphic organizer
for each student
t Pens and pencils for each student
t Computer with Internet access, hooked up
to a projector
t This workshop could stand alone, or serve
as an introduction to the next workshop,
NYC II: Jacobs and Moses Caricatures

60
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EXTRAS
Writing Extension: Have students write a 2-3
page persuasive essay in which they make an
argument and support it with evidence about
whether NYC is better or worse off as a result
of Moses’s influence. Students could do additional research online and in print sources to
provide specific evidence for their claim. The
New York Times article “Does NYC need another Moses-like figure?” tackles a similar question to the one posed above (www.nytimes.
com/2007/05/06/nyregion/thecity/06hist.
html?pagewanted=all).

.)21%I''9<21E

Water Infrastructure: Read all or part of Matt
Gandy’s book, Concrete and Clay: Reworking
Nature in New York City, to learn about the
history, infrastructure, and politics involved
in delivering water to residents of the biggest
city in the United States.
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4–5 hours
2 - 3 hours
Overview
Many consider Jane Jacobs and Robert Moses to be
two of the most central figures in New York’s urban
planning history. Cities across the United States
and even around the world have endeavored to
include some elements of New York City, emulating
many of the ideas described by Jacobs and Moses.
The collaborative art project in this workshop is
designed to help students get to know Jacobs and
Moses more intimately, and become familiar with
the vastly differing approaches they took to their
work.

H')#;9'<

Essential Questions
Who was Jane Jacobs? Who was Robert Moses?
What legacies did they leave on New York City, both
positive and negative? How did Moses and Jacobs
differ in their thinking about cities? With which do
you agree more, and why? What is potentially missing from each of their approaches? Who might be
excluded in Moses’ sand Jacobs’s respective visions
of the way a city should work?

62

Materials & Preparation
t At least two (possibly more - see step 1 of the
workshop description) sheets of butcher paper,
approximately 3 feet x 7 feet
t Several pencils, colored markers, and/or crayons
t Copies of Glaeser’s “What a City Needs” for each
student
t This workshop could stand alone, or serve as
a follow-up to the previous workshop, NYC I: A
Case study

EXTRAS
Write: Have students write short essays in
which they briefly describe the contributions
made by both Jacobs and Moses; then make a
case for which they believe has had the most
influence on U.S. cities.
Online: Check out this online oral history
project about Jane Jacobs: www.gvshp.org/_
gvshp/resources/doc/jacobs_transcript.pdf.
Read: This New York Times obituary of Jane
Jacobs includes many details about her life
and work: www.nytimes.com/2006/04/25/
books/25cnd-jacobs.html?pagewanted=all.
Listen: Listen to these NPR stories that feature
Jane Jacobs: “‘Wrestling With Moses: How
We Saw Our Cities Anew” (www.npr.org/templates/story/story.php?storyId=111706712),
and “Urban Visionary Jane Jacobs Dies”
(www.npr.org/templates/story/story.
php?storyId=5362409).

G"682%C"H"1E

Investigate: Set out to look for reflections of
Moses and Jacobs in your own city. Document
what you find in a photo essay.
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Debate: Consider holding a debate in which
three or more groups take on the perspectives of Jacobs, Moses, and one or more
citizen groups (such as business leaders, single
parents, a steelworkers’ union, or environmentalists). Pose a problem to the group that your
community currently faces, provide time for
each stakeholder group to discuss, and then
have the stakeholder groups debate from their
respective perspectives.

>"/(.*7"D$#2E$25
60 minutes
Overview
In this workshop, students research a group
of leaders with substantial influence on urban
areas: local government. Students become
familiar with the organization of their local government; learn which bureaus provide which
types of services; and to what extent, how, and
to what end their local government includes
residents in its decision-making process.
Essential Questions
How is my local government organized, and
why is it organized that way? What does it do?
What are its responsibilities? What could my
local government do to improve its services?

H')#;9'<

Materials & Preparation
t Several issues of your local newspaper
(from within the last year), enough for one
for every two students
t Computer access for pairs of students
t Pens, pencils, and paper for each student

64

EXTRAS
Community Organizations: Look
up some nonprofit or community
organizations that address social
and environmental concerns in your
community, either in concert with
your local government or on their
own. What are some of the topics
addressed by nonprofit and community organizations? In what ways do
they seem to overlap, complement,
or compete with local government
bureaus? What are some possibilities
and limitations of nonprofit or community organizations? (For example,
pros might be that the organization
is flexible, mission-driven, or can
empower local residents; cons might
include that the organization is nondemocratic, may lack funding, or
lacks accountability.)

L713%S/%A9"<178%I()%-131$;

Resident Input: Research the following questions by attending public
meetings, talking with city officials,
and interviewing fellow residents.
Note how answers to these questions may be similar or differ, depending on who you ask: How does
your local government solicit input
from residents? Who tends to participate, and how/why? What happens
when residents have complaints?
How does your local government
communicate with residents? How
well does your local government
represent the concerns of its residents? What are some challenges
and successes?
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3 - 4 hours
Overview
Some argue that the pursuit of the American
Dream has actually caused many of the environmental and social challenges we face; others
maintain that the main tenets of the American
Dream have the power to help overcome disparities. Students will explore both sides of this
argument, and they will have the opportunity
to define their own version of the American
Dream while thinking about ways that the ambitions of some might impact those of others.

H')#;9'<

Essential Questions
How is the American Dream popularly defined?
How do you define the American Dream?
In your opinion, is it possible to pursue and
achieve the American Dream? What are the
most significant obstacles to achieving the
American Dream in your community? Is it possible (or desirable) to redefine the American
Dream? If so, why and how? If not, why not?
Materials & Preparation
t Paper, pens, and pencils for each student
t Copies of Hammer’s article “The Interpretation of Dreams: Aspirations and Opportunity in the Region” for each student (http://
pdx.edu/sites/www.pdx.edu.ims/files/
ims_mscape08windreams.pdf)
t Computer with Internet access, hooked up
to speakers or a projector
.)21%I''9<21E
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EXTRAS
Read and Discuss: Read and facilitate a discussion
about Peggy McIntosh’s essay “White Privilege: Unpacking the Invisible Knapsack” (http://ted.coe.wayne.edu/
ele3600/mcintosh.html). Laura Pulido’s article “Rethinking Environmental Racism: White Privilege and Urban
Development in Southern California” is also an excellent
resource.
Online: Check out these thought-provoking websites
related to the American Dream, citizenship, and human
rights:
t Center for the New American Dream, www.newdream.org
t Democracy Now!, www.democracynow.org
t Democracia Real YA!, www.democraciarealya.es
t Free Speech Radio News, http://fsrn.org
t Latina Lista, http://latinalista.com
t Z Communications, www.zcommunications.org
Film: Watch this short youth-made film about the American Dreams of young people living in New York: www.
tribecafilminstitute.org/youth/news/121656239.html
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Institutional racism is when organizational programs or policies work to the benefit of white people and to the detriment
of people of color, usually unintentionally. Until the Civil
Rights Movement, housing and employment policies in Seattle, like elsewhere in the U.S., were explicitly racist. We have
made progress in addressing individual discrimination, but
the effects of institutional racism still shape public policies
and create race-based inequity across our community.
-Seattle Race and Social Justice Initiative
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3 hours
Overview
These days, initiatives promoting “sustainability” and
“livability” are all the rage. Planners and policymakers
increasingly take environmental and lifestyle concerns
to heart when developing transportation systems,
buildings, and other infrastructure. But some people
argue that social and environmental inequities often
undergird popular “sustainable city” decisions and
policies. Using a short film, scavenger hunt, and guided
discussion, this workshop will help students explore
how sustainability- and livability-oriented policies and
practices can more effectively take the needs of all city
residents into account. Students will think about how
cities and regions can work to ensure that sustainability and livability efforts are more responsive to
those with the fewest resources while still considering
overarching resource constraints, and will learn about
some people already taking such steps.

H')#;9'<

Essential Questions
What is livability? What is sustainability? How are
these concepts defined and understood? How might
some initiatives promoting sustainability and livability
contradict themselves? How are the “3 Es” of sustainability (environment, economy, and equity) sometimes
at odds with one another? What are some of the
myriad ways that people envision sustainable and livable cities and regions? What influences this variety of
perspectives? How can cities pursue positive changes
that are good for the environment and people?
Materials & Preparation
t Pens, pencils, and paper for each student
t Computer with Internet access, hooked up to a
projector
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EXTRAS
Read: Julian Agyeman writes
about the nexus of environmental justice and sustainability.
Check out his article, “Toward Just
Sustainability in Urban Communities: Building Equity Rights with
Sustainable Solutions”: www.
nchh.org/Portals/0/Contents/Article0796.pdf.

[The] goal is the just city….It requires…both critique and vision. It
calls for sensitivity toward process
and discourse as well, but never
divorced from recognition of the
political-economic structure and
spatial form.
-Susan Fainstein

G"682%C"H"1E
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The rhetoric surrounding urban
sustainability is compelling but its
superficial simplicity hides a raft
of complexities and contradictions - vis-á-vis the role of economic
growth, intergenerational versus
intragenerational equity, [and] radical versus incremental change.
-S. Vallance, H.C. Perkins, J. Bowring, and J.E. Dixon
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3 - 4 hours
Overview
Everyone wants a slice of the pie in cities. But who
has the “right” to a given city? People who have
lived there a long time? Those who can pay to live in
certain neighborhoods? People with family ties to
an area? Members of indigenous groups that have
lived in a region for generations? In this workshop,
students explore the idea of the right to the city in
the context of fair housing.
Essential Questions
What does it mean to have the right to the city?
Who should have the right to the city? Who should
decide? Should shelter or housing be a right? How
might access (or lack of access) to housing relate to
the concept of the right to the city? What are some of
the policies and circumstances that influence access
to housing in U.S. cities? What changes, if any, should
be made to housing policies? What is gentrification
and what does it have to do with the right to the city
and housing? What circumstances lead to gentrification and displacement? How does neighborhood
change relate to ideas about access to housing and
the right to the city?

H')#;9'<

Materials & Preparation
t Several copies of “What is Gentrification” (

t
t
t
t
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Paper, pens, and pencils for each student
Computer with Internet access, hooked up to a
projector
Scraps of colored paper, scissors, colored markers
Write the David Harvey quote (in the grey box
to the right)on the board or show them on an
overhead projector
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EXTRAS
Case Study: Watch this short film about Annette Steel, a woman who is losing her home
after she refinanced with a “bad mortgage,”
despite making regular mortgage payments for over 20 years: www.youtube.com/
watch?v=jUl4PdJhsJU. Discussion questions:
Who has (or should have) the right to the city in
this situation? Annette Steel? The bank? Someone else? What are some ways that cities could
help prevent situations like the one that led to
Annette Steel’s experience?
Online: Check out the Right to the City Alliance
at www.righttothecity.org.
Read: Learn about neighborhood change and
gentrification in one Portland, Oregon, neighborhood in an article called “Bleeding Albina,”
by Karen Gibson: www.kingneighborhood.
org/history/Bleeding%20Albina:%20A%20
History%20of%20Community%20Disinvestment,%201940-2000.pdf.

G"682%C"H"1E
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Read: For more advanced reading, consult David Harvey’s book Rebel Cities and Jason Hackworth’s The Neoliberal City.
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2 - 3 hours (or more, depending on extension activities in step 7)
Overview
Food is one resource that everyone needs for
survival. Some argue that as long as grocery stores
exist in each and every neighborhood, city leaders
can stop worrying about whether people are going
hungry or lack nutritious food. But what if some
residents cannot afford to purchase apples, tortillas,
carrots, milk, and more from a grocery store? In
this workshop, students will conduct an in-depth
examination of a document that serves as a call to
action for food justice for all residents of Oakland,
California.

H')#;9'<

Essential Questions
What is food justice? What are some people doing
in the city of Oakland to try to ensure greater access
to food for all residents? What is “just sustainability”?
Materials & Preparation
t Copies of Oakland Food Policy Council’s
akland Food System: A Plan for
Action” at www.oaklandfood.org/media/AA/
AD/oaklandfood-org/downloads/105491/
OFPC_2010_plan_for_action_FINAL.pdf.
t Paper, pens, and pencils for each student
t Computer with Internet access, hooked up to a
projector
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ONLINE RESOURCES
Explore some of these food justice organizations
and resources:
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Food First! www.foodfirst.org
Growing Food and Justice for All www.growingfoodandjustice.org
Cultivating Food Justice http://cultivatingfoodjustice.com/wordpress/
Growing Power www.growingpower.org
Food Justice www.justfood.org
Via Campesina http://viacampesina.org/fr/
Oakland Food Connection www.foodcommunityculture.org
People’s Grocery www.peoplesgrocery.org
City Slicker Farms www.cityslickerfarms.org
Phat Beets Produce www.phatbeetsproduce.
wordpress.com
Re-Vision Urban Farm www.vpi.org/Farm/
index.htm
The Food Project http://thefoodproject.org
The Garden, a film about urban community
gardening in LA www.blackvalleyfilms.com/
films/the-garden/
West Oakland food justice youth film http://
unitedrootsoakland.org/gallery/films-video/
short-films/food-justice-in-west-oakland/
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3 - 4 hours (or more, depending on extension activities in step 5)
Overview
In this workshop, students will look more closely at some
of the social equity and environmental justice challenges
people face in their own neighborhoods and communities through interviews with residents and local news
sources. They will synthesize their findings about one
local social or environmental equity topic and propose a
solution in a letter to their mayor or other local leader.

H')#;9'<

Essential Questions
What are some of the challenges that people living in
my neighborhood, community, city, and region face?
How did these challenges originate? How long have they
been around? Who is most impacted? Is anyone working
toward solutions to some of the social and environmental
equity challenges in my area? If so, what are they doing?
How did they get started? What obstacles do they face?
What other solutions might be possible? Who are the
most appropriate people to contact with concerns about
these issues? The mayor? City council members? Church
or school leaders? Fellow residents? What is the best way
to craft a message about this topic in order to attract attention from an elected official?
Materials & Preparation
t Paper, pens, and pencils for each student
t Computer(s) with Internet access
t Local newspapers (optional)
t This workshop is best used as a follow-up to “Sustainability and Livability 101?” (page 72 of this guide)
t Several envelopes
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90 minutes initially, plus several days to conduct interviews, compile and edit materials, and present
Overview
The people who make cities run do their work underground, on top of tall
structures, behind closed doors, sitting at desks, and in a labyrinth of movement
throughout the streets. The specifics often remain hidden from the rest of us,
even as this work impacts our lives in profound ways. Through a close reading of
interviews featured in Studs Terkel’s book Working, students will examine the dayto-day lives of receptionists, pharmacists, supermarket checkers, hospital aides,
carpenters, janitors, photographers, truck drivers, lawyers, and more. Students
will then have the opportunity to conduct their own interviews with people
working in an assortment of fields, learning about work experiences and the roles
that various people play in keeping the city humming - sometimes even at great
expense to the individual worker and his or her family. A student-created podcast or documentary film will record the often-overlooked perspectives of these
“everyday” urban actors.
Essential Questions
Who works behind the scenes to make cities run? What do their days look like?
What are the perks and frustrations? What kinds of working conditions do people experience? What hazards come along with some types of jobs? What are
some of the reasons that people might take on dangerous or “undesirable” work?
What is a living wage, who has access to it, and what are the circumstances that
dictate access to employment that pays a living wage?

H')#;9'<

Materials & Preparation
t Pens, pencils, and paper for each student
t Copies of several interviews from Studs Terkel’s book, Working (available at
most libraries). Choose a variety of occupations with which students might
not be familiar.
t Computer with Internet access, hooked up to speakers
t Recording device (audio recorder, computer microphone, cell phone, video
recorder, or other device)
t Invite people with a broad variety of occupations to a one-hour “career fair,”
during which students ask questions about their work. (Alternatively, students could identify interviewees and conduct interviews for homework. This
option might be necessary in order to include people working in occupations
with less flexible schedules.)
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EXTRAS
Puppetry: Puppets are not just for young
children! Have students use recycled materials to make a puppet that represents a worker
in a particular field. Invite students to craft
stories that illuminate the hidden world of
their chosen occupations. Perform for a group
of younger students, or set up a public performance. Check out Spiral Q Puppet Theater for
inspiration: http://spiralq.org/.
Research: Check out the PolicyLink Center for
Infrastructure Equity’s Jobs and the Economy
page: www.policylink.org/site/c.lkIXLbMNJrE/
b.5136651/k.572/Developing_a_Workforce_
For_the_New_Economy.htm. Also, seek out
resources to investigate living wage ordinances, right to work states, and other concepts
related to household economics and economic
development.
Community Organization: Find out how Verde
is helping low-income people gain job skills,
earn money, and contribute to green urban
infrastructure: www.verdenw.org

L713%V/%L)="7%,53');

Film: Watch this film to find out about challenges that day laborers face: www.mediathatmattersfest.org/watch/10/day_job
Ought not there be an increment, earned
though not yet received, from one’s daily
work - an acknowledgement of man’s being?
–Studs Terkel
.)21%I''9<21E
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90 minutes
Overview
Not all urban planners and influencers work in
downtown buildings and meeting rooms. In
fact, some of the most powerful movements
often begin with ordinary people - even young
people. In this workshop, students learn about
some individuals who have recognized challenges facing their communities and taken initiative
to make positive changes in creative ways, on
their own and with other community members.
Essential Questions
What are some examples of social and environmental injustice, and what are ordinary people
doing about these challenges? What are the
possibilities and limitations of local action?

H')#;9'<

Materials & Preparation
t Paper, pens, and pencils for each student
t Computer with Internet access, hooked up
to a projector
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EXTRAS
Read and Listen: Look up environmental and
social justice activist Majora Carter and learn about
her visionary work in the South Bronx: www.majoracartergroup.com and www.ted.com/speakers/
majora_carter.html.
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Public Health: Find out more about the intersection between social and environmental justice and
determinants of health:
t Read Jason Corbun’s Toward the Healthy City:
People, Places, and the Politics of Urban Planning
t Watch Unnatural Causes, a documentary about
intersection of racial and socio-economic
inequalities in health
t Check out “Place Matters,” a lesson plan about
neighborhood determinants of health: www.
unnaturalcauses.org/assets/uploads/file/
Place_Matters_Lessons.pdf
t Look up some ideas about the intersection
of health and race or socio-economic status,
examined through photos and statistics: www.
unnaturalcauses.org/interactivities_08.php

ONLINE RESOURCES
Explore these transit justice organizations and resources:
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Transit for America http://t4america.org/who-we-are/
Transit for America policy brief http://t4america.org/policybriefs/t4_policybrief_equity.pdf
OPAL - Environmental Justice Oregon www.opalpdx.org
Urban Habitat “Moving the Movement”: http://urbanhabitat.org/moving
The Labor/Community Strategy Center Bus Riders Union www.thestrategycenter.
org/project/bus-riders-union
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CRITICAL READING EXTRA
The public participation example featured in the essay here
ultimately resulted in an outcome that satisfied many more
people than the initial plan put forth. But not all participatory processes necessarily result in “better” outcomes,
automatically. Theoretical debates continue to swirl about
participatory planning and its possibilities and limitations.
Critics explain that, though participatory processes may
allow more people to share their perspectives, there is no
guarantee of more just outcomes - especially when various
groups that are impacted possess deeply differing amounts
of power.
Vanessa Watson describes some of the tensions about the
possbiilties and limits of participatory planning processes in
“Conflicting Rationalities: Implications for Planning Theory
and Ethics”:
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Planning theories which attempt to recognize social
difference and multiculturalism represent an important
advance. But in [some situations], the clash of rationalities, or the differences in world-view between the various
parties involved, is so great that it is difficult to believe
that any amount of discussion or conflict resolution could
overcome the divide and achieve consensus: differences
go far beyond speech-level misunderstandings or an unwillingness to see the others’ point of view. It is also difficult to imagine...what institutional arrangments, or what
systems of governance, might cope with such schisms...
Final recommendations [often] center on better communication, mediation, more consultation and adherence to
the principles of democratic government...While these are
certainly ideals worth striving for, they nonetheless ignore
the very real material base of conflicts.17
Critics of participatory planning are careful to point out
that it should not necessarily be dispensed with. Rather,
it cannot be seen as an aproblematic panacea; it requires
very careful and thoughtful implementation, accompanied by cose attention to outcomes.
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4 hours to several days
Overview
By now, students have likely been exposed to a wide variety of challenges that people living
in and around urban areas face. Not all, but many of these challenges revolve around questions of social and environmental justice: Who has access to resources such as transportation, education, clean air, nutritious food, and more? And who decides the process by which
some people have more or less opportunity to access these resources? In this workshop,
students explore various individuals and groups that have found creative ways to respond to
neighborhood or city challenges, and will help students practice research and communication skills and learn about innovative approaches. This workshop is somewhat open-ended,
allowing for you and your students to approach the project with flexibility and creativity.
It works especially well as a follow-up to the previous workshop in this unit, “Take a Stand.”
Ultimately, students will create a photo-journalism slideshow or display, or some other visual
product that documents the experience of one or a few people tackling obstacles in their
communities in unexpected ways.
Essential Questions
What are some challenges people face in urban areas, especially concerning social and environmental justice issues? How are some people responding to these challenges? Who are
some of the leaders in my community who are working for positive change? What inspires
them? What roadblocks do they come up against? In what ways is change-making an inherently complex process? What tensions exist between changes that can be made by people
at the local level and larger, systemic obstacles to change?

H')#;9'<

Materials & Preparation
t Spend some time researching nonprofit organizations, faith-based projects, neighborhood groups, school-based initiatives, and more in your area so you can help direct
students to local people working for change. Projects can be large or small! Don’t forget
to look for change-makers in unexpected and informal places.
t Pens, pencils, and paper for each student
t Cameras or other recording devices (optional)
t Various documentation materials (optional; see workshop step 3 for details)
.)21%I''9<21E
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EXTRAS
Everyday Superheroes: Check out these
human superheroes dancing and protesting for change in Chile: www.telegraph.
co.uk/news/worldnews/southamerica/
chile/8647035/Chile-superheroes-dancefor-education-reform.html, and do this
awesome superhero art activity: www.sfmoma.org/explore/educators/teacher_resources/openstudio_lesson_franceschini.
Activists: Learn about several activists in
a project called “Americans Who Tell the
Truth:” www.americanswhotellthetruth.
org/.
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4-5 hours (or more)
Overview
This workshop is designed to culminate several
weeks or months of study of urban areas and
the people, policies, built environment, economies, and day-to-day actions that shape them.
In this workshop, students adopt the persona
of leaders representing their communities at a
summit. The goal is to leave the summit with
a manifesto that makes a visionary statement
about social equity and environmental justice
issues in the area where students live.
Essential Questions
What do the terms equity, justice, fairness, and
opportunity mean? What are some examples
and antitheses? What seems to work well in
our own cities regarding justice? What does
not work so well? Should decision-makers and
leaders in our community be required to work
towards social and environmental justice? Why
or why not?
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Materials & Preparation
t Preview several of the short films listed on
the next page, and choose a few to show
to your group. Try to select one or two films
that feature experiences that will be familiar to your students, as well as some that
may be foreign.
t Pens, pencils, and paper for each student
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SHORT FILMS
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The right to housing in Chinatown, San Francisco http://
healthequity.sfsu.edu/doc/title/pingyuen.html
Safety and freedom from violence in Richmond, California http://healthequity.sfsu.edu/doc/title/rip.html
Life in one African American neighborhood in New Orleans after Hurricane Katrina www.mediathatmattersfest.
org/watch/8/a_loud_color
Policies that some say encourage a “school to prison
pipeline” www.mediathatmattersfest.org/films/book_em_
undereducated_overincarcerated
Environmental justice in West Oakland, California http://
unitedrootsoakland.org/gallery/films-video/short-films/
environmental-justice-in-west-oakland/
Growing old as an LGBT-identified person http://healthequity.sfsu.edu/doc/title/old-age.html
Pollution and its disproportionate affects on people of
color http://healthequity.sfsu.edu/doc/title/backyard.html
Economic justice and healthy working conditions for
truck drivers http://healthequity.sfsu.edu/doc/title/race-to.
html
Healthy food in school cafeterias http://healthequity.sfsu.
edu/doc/title/lunch.html
Community garden helping neighborhoods http://healthequity.sfsu.edu/doc/title/verde.html
Working against gentrification and displacement in San
Francisco’s Bay View-Hunters Point neighborhood http://
healthequity.sfsu.edu/doc/title/a-view.html
Exploration of challenges faced by LGBTQ Latino immigrants http://healthequity.sfsu.edu/doc/title/yo-soy.html
Food justice in West Oakland www.mediathatmattersfest.
org/films/food_justice_a_growing_movement
Accessing health care without insurance: www.mediathatmattersfest.org/watch/10/denied
Experiencing homelessness www.mediathatmattersfest.
org/watch/10/no_one_bothered
A town disappears to make way for a dam www.mediathatmattersfest.org/watch/10/the_last_town
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REFLECTIONS AND ADVICE
By Emily York, Policy Coordinator in City of Portland Commissioner Nick Fish’s
Office
PLACE: What advice do you have for adult leaders to get students connected
on a project with local governments?
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EY: Government staff are often stretched thin and may be hesitant to incorporate youth involvement if it appears to require a considerable time
commitment. It’s great when an adult leader is prepared with a few project
proposals and can clearly outline each partner’s role and expected outcomes. While coming to the conversation with an initial proposal is helpful,
it’s equally important to be flexible in your approach. Ultimately, everyone
wants to land on a project that best meets the needs of the public agency
and community they serve. Explain to your potential government partner
that the youth want to develop a final product that is useful and relevant.
You could even point to example projects where a youth perspective was
incorporated and value added. Clarify that they are not being asked to lead
the youth, but to serve as a resource. Accordingly, set realistic expectations
with the youth. Develop clear project outcomes that they can successfully
achieve. Make sure they understand that the project will be submitted as
a set of recommendations and that it’s possible that their ideas will not be
implemented due to budget or logistical constraints.
PLACE: How do local governments and communities benefit by having
young people work on projects?
EY: A government agency may not have the capacity to include targeted
outreach to youth in their project scope. Partnering with a structured youth
program provides an established avenue for reaching youth and helps the
agency expand it’s breadth of public input. The youth involvement can
also be showcased within the final product and serve as a model for future
projects. In exchange for the extra time that a public agency may have
provided, consider sharing photos, graphics and testimonials that document
the youth’s involvement. Providing your partner with a small collection of
visuals and sound bites that can be used in a final report/presentation goes a
long way in telling the story and making the case for further youth engagement.
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STUDENT TESTIMONIAL
By Tucker Gordon
I decided to participate in PLACE during my sophomore year of high school for very simple reasons: I needed something to do in the
summer and I had always loved SimCity. However, my experience proved to be much more transformative than I had ever anticipated.
Our group was tasked with creating a public space for the Hollywood district, and we were provided with two potential locations (parking lots), a few instructions, and full creativity. We worked systematically, beginning with case studies of other public spaces around
Portland, which demonstrated the aspects of each that either contributed or detracted from benefits to nearby residents. We noted how
the building materials, implied boundaries, and simplicity added to the positive atmospheres of Pioneer Courthouse Square and Jameson Square. We also observed the implications of O’Bryant Square’s many trees, complicated paths, and public restrooms. All of these
notations allowed us to channel the most positive aspects of public spaces into our final proposals.
Next, we split into smaller groups and surveyed Hollywood residents at different times and locations. While forcing us to approach
strangers and face constant rejection, the surveys helped us immensely in identifying factors that our proposals had to include, namely
green space and bicycle parking. The surveying also forced every student in PLACE to step outside our comfort zones, and initiate conversations with people that we did not know, and who may not want to speak with us. In doing so, I believe we experienced a unique
lesson in humility, and overcame many fears and discomforts. We also made sure that our plan was something that the community
wanted.
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When it came time to design our public spaces, the general concepts came courtesy of group discussion, but a few individuals were
responsible for generating a full three-dimensional model of the proposal in Google SketchUp. For me, this was the best part because it
allowed us to be creative, while also helping to improve part of the city.
Upon finishing the models, we packaged them up with the rest of our
proposal and presented it to the Hollywood Neighborhood Association. As
a presenter, I witnessed any apprehensions or concerns that neighborhood
officials had over our project vanish when they observed the thoughtfulness and professionalism with which we carried ourselves in our work.
While the future of our public space is still up in the air, the idea that, as a
high school student, I might have contributed to a part of my home city is
one that will stay with me for my entire life. PLACE enabled me to use my
creativity for the good of my city, and for that I am thankful.
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