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WORLD LANGUAGES PROGRAM 
 
 

STATEMENT OF PURPOSE 
 
 
The knowledge of a foreign language is a universal tool that opens gateways to human 
understanding and presents a new approach to dealing with everyday realities of life.  
The study of a foreign language and of the culture for which it is the vehicle sensitizes 
students to the reality of cultural differences and similarities.  Thus, a full and rich 
experience in the learning of a foreign language develops understanding of and 
appreciation for people of differing cultures. 
 
We believe that the study of a foreign language plays an essential role in the intellectual 
development and total enrichment of the individual.  Furthermore, foreign language 
study contributes to the fulfillment of academic, vocational and/or personal goals.  
Consequently, students should be provided the means to pursue foreign language study 
to the extent that their interests and abilities permit. 
 
An effective world languages program recognizes individual differences in learning 
patterns and abilities and tailors courses to students with diverse needs and interests.  
Thus, we endeavor to provide a comprehensive and coordinated foreign language 
program that is a rewarding and satisfying experience for each learner. 
 
 
 
 
 
 
 
 
 
This curriculum guide was prepared by:   
 

James Huang, John P. Stevens HS/Edison HS 
 
 
Coordinated by:   
 

Virginia Santoro, Supervisor, World Languages 
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DEPARTMENTAL PHILOSOPHY 
 
 

1. The study of another language leads to communication.  Our goal is to teach 
 all students to communicate beyond their native languages in order to participate 
 effectively in this world.  Communication involves the interpretive, presentational 
 and interpersonal modes. 
 
2. The study of another languages leads to understanding other cultures.  Our 
 goal is to recognize what is common to all human experience and to accept that 
 which is different.  Students will have experiences with products and practices in 
 order to develop an understanding of the various perspectives of the cultures of 
 the target language. 
 
3. The study of another language leads to critical thinking skills.  Our goal is to 
 enhance the ability to analyze, to compare and contrast, to synthesize, to 
 improvise, and to examine cultures through a language and a perspective other  
 than one’s own. 
 
4. The study of another language leads to an interdisciplinary view of the 
 curriculum.  Our goal is to have every student begin language study as early as 
 possible in an interdisciplinary environment. 
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New Jersey Core Curriculum Content Standard 
for World Languages 

 
INTRODUCTION 

 
World Languages Education in the 21st Century 
 
New Jersey citizens are part of a dynamic, interconnected, and technologically driven 
global society centered on the creation and communication of knowledge and ideas 
across geographical, cultural, and linguistic borders. Individuals who effectively 
communicate in more than one language, with an appropriate understanding of cultural 
contexts, are globally literate and possess the attributes reflected in the mission and 
vision for world languages education that follow: 
 
Mission: The study of another language and culture enables individuals, whether 

functioning as citizens or workers, to communicate face-to-face and by virtual means in 
appropriate ways with people from diverse cultures.  
 
Vision: An education in world languages fosters a population that:  

 

 Communicates in more than one language with the levels of language proficiency 
that are required to function in a variety of occupations and careers in the 
contemporary workplace. 

 Exhibits attitudes, values, and skills that indicate a positive disposition and 
understanding of cultural differences and that enhance cross-cultural 
communication. 

 Values language learning as a global literacy as well as for its long-term worth in 
fostering personal, work-related, and/or financial success in our increasingly 
interconnected world.  

 
Intent and Spirit of the World Languages Standard 
 
The study of world languages is spiraling and recursive and aligned to appropriate 
proficiency targets that ultimately enable the attainment of proficiency at the Novice-
High level or above, which is a requirement for high school graduation. All students 
have regular, sequential instruction in one or more world languages beginning in 
preschool or kindergarten and continuing at least through the freshman year of high 
school. Further, N.J.A.C. 6A:8-5.1(b)4 directs districts to actively encourage all students 
who otherwise meet the current-year requirements for high school graduation to accrue, 
during each year of enrollment, five credits in world languages aimed at preparation for 
entrance into postsecondary programs or 21st-century careers. Opportunities to 
develop higher levels of proficiency should be based on personal and career interests 
and should be encouraged in Personalized Student Learning Plans.  
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The number of years spent studying a language and the frequency of instruction impact 
the level of proficiency acquired in the language. This principle has historically been 
supported by research in the United States and abroad. However, as part of a three-
year grant project (2005-08), the New Jersey Department of Education collected data 
from New Jersey schools that further support these research findings. Data from the 
federally funded project that assessed the language proficiency of 60,000 8th-grade 
students present compelling evidence for the need to develop programs that offer all 
students the opportunity to meet the state-designated proficiency level of Novice-High. 
The data show that programs offering a minimum of 540 hours of articulated instruction 
in classes that meet at least three times a week throughout the academic year produce 
a majority of students who can speak at the Novice-High proficiency level or higher. 
Consequently, the establishment and/or maintenance of quality, well articulated 
language programs at the elementary and middle-school levels, as required by New 
Jersey Administrative Code, is critical for building the capacity of high school students to 
achieve the Novice-High level of language proficiency required for graduation.  
 
Language Proficiency Levels 
 
Unlike other New Jersey Core Curriculum Content Standards areas, the world 
languages standard is benchmarked by proficiency levels, rather than grade levels. The 
development of these proficiency levels was informed by the American Council on the 
Teaching of Foreign Languages (ACTFL) Performance Guidelines for K-12 Learners 
(ACTFL, 1998), the ACTFL Proficiency Guidelines—Speaking (ACTFL, 1999), and the 
ACTFL Proficiency Guidelines—Writing (ACTFL, 2001). The levels are fully defined in 
the World Languages Performance Level Descriptors Table and are summarily reflected 
in the following proficiency statements:  
 

 Novice-Mid Level: Students communicate using memorized words and phrases to 

talk about familiar topics related to school, home, and the community. 

 Novice-High Level: Students communicate using words, lists, and simple 

sentences to ask and answer questions, to handle simple transactions related to 
everyday life, and to talk about subject matter studied in other classes. 

 Intermediate-Low Level: Students communicate using simple sentences to ask and 
answer questions, to handle simple transactions related to everyday life, and to talk 
about subject matter studied in other classes. 

 Intermediate-Mid Level: Students communicate using strings of sentences to ask 

and answer questions, to handle simple transactions related to everyday life, and to 
talk about subject matter studied in other classes. 

 Intermediate-High Level: Students communicate using connected sentences and 

paragraphs to handle complicated situations on a wide-range of topics. 

 Advanced-Low Level: Students communicate using paragraph-level discourse to 

handle complicated situations on a wide-range of topics. 
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Realistic Grade-Level Targets for Benchmarked Proficiency Levels 
 
Language learners can be expected to move through levels of proficiency at different 
rates. In addition, language learners may demonstrate differing proficiencies depending 
upon the communicative mode in which they are functioning (interpersonal, interpretive, 
or presentational). However, according to ACTFL, the proficiency levels generally align 
with grade-level achievement as follows: 
 

 Novice-Mid Level: Students beginning the study of a second language in preschool 

or kindergarten in a program that meets a minimum of three times a week for 30 
minutes should meet the cumulative progress indicators for the Novice-Mid level by 
the end of grade 2. 

 Novice-High Level: Students beginning the study of a second language in 

preschool or kindergarten in a program that meets a minimum of three times a week 
for 30 minutes, and continuing the study of that language in subsequent grades in a 
program that meets for the same amount of time, should meet the cumulative 
progress indicators for the Novice-High level by the end of grade 5. 

 Intermediate-Low Level: Students beginning the study of a second language in a 

program that meets a minimum of three times a week for 30 minutes during 
elementary school, and continuing the study of that language through middle school 
in a program that meets a minimum of five times a week for 40 minutes, should meet 
the cumulative progress indicators for the Intermediate-Low level by the end of 
grade 8. 

 Intermediate-Mid Level: Students beginning the study of a second language in a 

program that meets a minimum of three times a week for 30 minutes during 
elementary school and a minimum of five times a week for 40 minutes during middle 
school and high school, should meet the cumulative progress indicators for the 
Intermediate-Mid level by the end of grade 10. 

 Intermediate-High Level: Students beginning the study of a second language in a 

program that meets a minimum of three times a week for 30 minutes during 
elementary school and a minimum of five times a week for 40 minutes during middle 
school and high school, should meet the cumulative progress indicators for the 
Intermediate-High level by the end of grade 12. 

 Advanced-Low Level: Heritage students and students who have significant 

experiences with the language outside of the classroom should meet the cumulative 
progress indicators for the Advanced-Low level by the end of grade 12. 

 
A Note About Preschool Learners: Like other young learners, preschool students 
learn world languages with the goal of reaching the Novice-Mid level by second grade. 
However, the focus of language learning for preschool students may differ from the 
focus of language learning for students in grades K-2. To learn more about language 
learning at the preschool level, see the Preschool Teaching & Learning Standards. 
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ACTFL Anticipated Performance Outcomes 
 
The graphic that follows provides a visual representation of anticipated student 
performance outcomes (ACTFL, 1998). 
 

Visual Representation of Anticipated Performance Outcomes as described in the 
ACTFL Performance Guidelines for K-12 Learners 

 
 
Philosophy and Goals 
 

The New Jersey world languages standard and indicators reflect the philosophy and 
goals found in the national Standards for Foreign Language Learning in the 21st 
Century (National Standards in Foreign Language Education Project, 2006). They were 
developed by consulting standards in the United States and internationally, as well as 
by examining the latest research and best practices on second-language acquisition. 
The revised world languages standard is generic in nature, designed as a core subject, 
and is meant to be inclusive for all languages taught in New Jersey schools. With regard 
to the implementation of the world languages standard for particular languages or 
language groups: 
 

 American Sign Language (ASL): Students and teachers of American Sign 
Language (ASL) communicate thoughts and ideas through three-dimensional visual 
communication. They engage in all three modes of communication—interpersonal, 
interpretive, and presentational—by using combinations of hand-shapes, palm 
orientations, and movements of the hands, arms, and body. ASL differs from other 
spoken languages in that the vocal cords are not used for communication. 
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 Classical languages: The study of classical languages focuses primarily on the 

interpretive mode using historical contexts. Occasionally, some attention may be 
given to oral dimensions of classical languages, such as by asking students to make 
presentations in the language of study as a way of strengthening their language 
knowledge and use. 

 Heritage-languages: Heritage-language students may be (1) newly-arrived 

immigrants to the United States, (2) first-generation students whose home language 
is not English and who have been schooled primarily in the United States, or (3) 
second- or third- generation students who have learned some aspects of a heritage 
language at home. These students have varying abilities and proficiencies in their 
respective heritage languages; they often carry on fluent and idiomatic 
conversations (interpersonal mode), but require instruction that allows them to 
develop strengths in reading (interpretive mode) and in formal speaking and writing 
(presentational mode). These students are held to the same standards for world 
languages as their English-speaking peers, and they should be provided with 
opportunities for developing skills in their native languages that are both 
developmentally supportive and rigorous. Designing curriculum to maintain and 
further develop native-language skills ensures that the skills of these students do not 
erode over time as English becomes their dominant language. 

Revised Standard 
 

The world languages standard lays the foundation for creating local curricula and 
related assessments. Changes that led to the revised 2009 standard are as follows:  
 

 The communication and culture standards have been combined into one standard 
that continues to be organized by proficiency levels, but now also encompasses a 
broader spectrum of proficiency levels.  

 World languages content is both linguistic and cultural, and includes personal and 
social topics and concepts as well as ideas from other content areas. Both linguistic 
and cultural content statements have been added for each strand to provide a 
context for the cumulative progress indicators (CPIs) at each proficiency level.  

 Linguistic content varies and is dependent on the mode of language use. Proficiency 
does not occur at the same rate for all students in all skill areas. (See the results of 
the Foreign Language Assistance Program Grant Project, which are contained in the 
report, Policy, Assessment, and Professional Development: Results from a 
Statewide Study.) For example, a student may perform at the Novice-High level in 
reading and the Intermediate-Low level in speaking.  

 Cultural content recurs across the modes of communication because communication 
always occurs within a cultural context. The 21st-century themes identified in the 
Partnership for 21st Century Skills Framework are incorporated in many of these 
content statements. Students spiral through this content with increasing depth and 
sophistication as they attain higher levels of language proficiency. Therefore, the 
extent to which a theme is addressed at a given point in time depends on age- and 
developmental appropriateness as well as on proficiency level.  
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 Integration of technology within the CPIs necessitates its use as a tool in instruction 
and assessment.  

 
One World Languages Standard 
 
The reorganization of the previous world languages standards into one revised standard 
reflects the framework, graphically depicted below, that was developed for the 2004 
National Association of Educational Progress (NAEP) in foreign languages.  
 

 
 
The NAEP graphic illustrates that the overarching goal of language instruction is the 
development of students’ communicative skills (the central “C” of five Cs in the graphic 
is for “communication”). Students should be provided ample opportunities to engage in 
conversations, present information to a known audience, and interpret authentic 
materials in the language of study. In addition, to develop linguistic proficiency, a 
meaningful context for language use must be established. The four Cs in the outer ring 
of the graphic (cultures, connections, comparisons, and communities) provide this 
meaningful context for language learning. These contexts stress (1) the teaching of 
culture; (2) the study and reinforcement of content from other disciplines; (3) the 
comparison of target and native languages and cultures; and (4) opportunities to 
interact with native speakers of languages. As such, the four context Cs serve as the 
basis for instructional activities and are fully embedded within the world languages 
communication objectives.  
 

View two videos (#12 and #30) that illustrate the integration of the five Cs.   
 
Three Strands 
 
The revised world languages standard continues to include three strands, one for each 
of the three modes of communication: interpretive, interpersonal, and presentational (in 
the NAEP graphic, these are shown around the inner triangle). 
 
Strand A reflects the Interpretive Mode of communication, in which students 
demonstrate understanding of spoken and written communication within appropriate 
cultural contexts. Examples of this kind of “one-way” reading or listening include cultural 
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interpretations of printed texts, videos, online texts, movies, radio and television 
broadcasts, and speeches. Beyond the Novice level, “interpretation” differs from 
“comprehension” because it implies the ability to read or listen “between the lines” and 
“beyond the lines.” For more on the interpretive mode of communication: 
 

 Click Teaching Foreign Languages K-12 Workshop to view a video on the 
interpretive mode (scroll down to video #1).   

 Click Wisconsin Project: Modes of Communication.   
 
Strand B reflects the Interpersonal Mode of communication, in which students engage 

in direct oral and/or written communication with others. Examples of this “two-way” 
communication include conversing face-to-face, participating in online discussions or 
videoconferences, instant messaging and text messaging, and exchanging personal 
letters or e-mail messages. For more on the interpersonal mode of communication: 
 

 Click Teaching Foreign Languages K-12 Workshop to view a video on the 
interpersonal mode (scroll down to video #2.   

 Click Wisconsin Project: Modes of Communication. 
 
Strand C reflects the Presentational Mode of communication, in which students 
present, orally and/or in writing, information, concepts and ideas to an audience of 
listeners or readers with whom there is no immediate interaction. Examples of this “one-
to-many” mode of communication include a presentation to a group, posting an online 
video or webpage, creating and posting a podcast or videocast, and writing an article for 
a newspaper.   
 

 Click Teaching Foreign Languages K-12 Workshop to view a video on the 
presentational mode (scroll down to video #3) 

 Click Wisconsin Project: Modes of Communication. 
 
The Role of Grammar in the World Languages Class 
 
While knowledge of the grammar of a language (e.g., rules for syntax, tense, and other 
elements of usage) is not an explicit goal of the revised New Jersey World Languages 
standard, grammar plays a supporting role in allowing students to achieve the stated 
linguistic proficiency goals. Grammar is one tool that supports the attainment of the 
stated linguistic goals; others tools include knowledge of vocabulary, sociolinguistic 
knowledge, understanding of cultural appropriateness, and grasp of communication 
strategies.  
 
Students who are provided with ample opportunities to create meaning and use critical 
thinking skills in a language of study achieve linguistic proficiency. Research has 
established that all grammar learning must take place within a meaningful context, with 
the focus on producing structures to support communication.  
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Education in World Languages: Advocacy and Resources 
 

 Information regarding federal grants for implementing standards-based world 
languages programs may be found on the Foreign Language Assistance Program 
(FLAP) or the Joint National Committee for Languages (JNCL) websites. JNCL also 
provides advocacy materials. 

 The American Council on the Teaching of Foreign Languages (ACTFL) provides 
extensive research related to the ways that language learning benefits students by 
supporting academic achievement, cognitive development, and positive attitudes 
and beliefs about languages and cultures. 

 An Annotated Glossary With Resources, instructions for How To Select Culturally 
Authentic Materials Based On Proficiency Level, and a World Languages 
Performance-Level Descriptors Table were designed in connection with the World 
Languages standard to support implementation of world languages instruction.  

 The most comprehensive report compiled on the status of world languages 
education in New Jersey’s public schools (2005), A Report on the State of World 
Languages Implementation in New Jersey, is available on the New Jersey 
Department of Education World Languages homepage.  

 The state language organization—Foreign Language Educators of New Jersey 
(FLENJ)—offers links to a variety of language resources, professional development 
opportunities, and information about student and professional awards and 
scholarships. 
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WORLD LANGUAGES 
 
 

PROGRAM OBJECTIVES 
 

Descriptive Statement:  The ability to communicate is at the heart of knowing another 

language.  Communication can be characterized in many different ways.  The approach 
used within the New Jersey and national standards is to recognize three 
communicative modes that place primary emphasis on the context and purpose of the 
communication.  The three modes are: 
 

 The Interpretive Mode:  Students understand and interpret within the 

appropriate cultural context spoken and written communication.  Examples of 
"one-way" reading or listening include the cultural interpretation of texts, 
movies, radio and television broadcasts, and speeches.  Interpretation differs 
from comprehension because it implies the ability to read or listen "between 
the lines." 

 

 The Interpersonal Mode:  Students engage in direct oral and/or written 

communication.  Examples involving "two-way", interactive communication 
are conversing face-to-face, or exchanging personal letters or e-mail 
messages. 

 

 The Presentational Mode:  Students present, through oral and/or written 
communications, information, concepts, and ideas to an audience of listeners 
or readers with whom there is no immediate personal contact.  Examples of 
this "one-to-many" mode of communication are making a presentation to a 
group or writing an article for the school newspaper. 
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COURSE CONTENT OUTLINE 
 

Course Introduction 
 
 

 

WHY STUDY A FOREIGN LANGUAGE?  The attitude of the students and the 
atmosphere for learning created by the teacher contribute to a successful and enjoyable 
experience in language learning.  It is important for students to realize and appreciate 
the values of language study and their reasons for studying Chinese. 
 
A portion of the first class period would be well-spent in discussing the topic, “Why 
Study a Foreign Language?”  The following objectives should be included in the 
discussion: 
 
 
- To acquire the ability to communicate in another language 
- To gain insight into the nature of the language and how it functions 
- To understand and appreciate the cultural heritage and contemporary 

life/customs of the speakers of another language 
-        To overcome monolingual and monocultural provincialism 
- To acquire skills applicable to future academic studies (to fulfill college entrance 

requirements, graduate work, etc.) 
 
Students may also have personal reasons for studying a foreign language, e.g., a family 
member who speaks Chinese.  
 
Without a doubt, the importance of the Chinese speaking population has been 
increasing exponentially as the time goes on. As the most widely spoken language, it 
only makes sense that students nowadays should indulge in the Chinese language and 
culture. Whether it’s for the convenience of traveling or having an advantage as future 
business leaders, Chinese will probably be the most influential and beneficial language 
to learn in the upcoming generations. In addition, as the longest living civilization and 
culture, learning Chinese might just allow one to tap into the mystery of why it’s been 
around for thousands of years and still going strong! 
 
It is helpful to explain to students some of the special features of a beginning language 
course.  Learning a new language is like learning a new sport or learning to play a 
musical instrument.  The rules of the game or the musical notes are easy to 
comprehend, but considerable practice is required for mastery. A modern foreign 
language course is very different from any other subject in the school’s curriculum.  
 
Language is communication, but it also involves understanding of customs and life 
styles, interpersonal relationships, environmental factors and the influence of history 
and tradition.  All of these elements are part of language study.  It is advisable to explain 
how language is acquired and the time/effort learning a second language requires.  
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Unit Title: Transportation 
 

Targeted Standards: 7.1 World Languages: All students will be able to use a world language in addition to English to engage in meaningful conversation, to 
understand and interpret spoken and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of 
other cultures. Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and 
participate in home and global communities.                                                  
 
Unit Outcomes /Unit Objectives/ Conceptual Understandings: Students will be able to talk about several means of transportation, explain how to get from one 
place to another, describe a traffic route, and express themselves through modern means of communication such as email and cell phone text. 
 
Essential Questions: What are the means to travel and their pros and cons? How do you take each and get from one place to another? How do you express 
gratitude through an email? 
 
Unit Assessment: Listening/written assessment on transportation. Students will present a travel plan to a place of choice. They are also to write a thank you email 

for Thanksgiving. 

 

 Core Content  Instructional Actions 

Cumulative  
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will be 

able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

7.1.NH.A.1 - Recognize 
familiar words and phrases, 
understand the main idea, and 
infer the meaning of some 
highly contextualized, 
unfamiliar spoken or written 
words contained in culturally 
authentic materials using 
electronic information sources 
related to targeted themes. 
 
7.1.NH.A.2 - Demonstrate 
comprehension of a series of 
oral and written directions, 
commands, and requests 
through appropriate physical 
response. 
 
7.1.NH.A.3 - Recognize some 
common gestures and cultural 
practices associated with 
target culture(s). 

- Vocabulary associated with 
basic means of transportation 
 
Extended Honors: 
vocabulary associated with 
most means of 
transportation and different 
labels for China & Taiwan. 
 
- Vocabulary associated with 
modern communicating 
methods. 
 
- Vocabulary associated with 
terms describing traffic. 
 
- Vocabulary needed to 
describe a traveling route. 
 

- Difference between 還是 vs. 

或者. 

- Comment on different means 
of transportation. 
 
- Explain how to travel from one 
place to another through public 
transportation. 
 
- Write an email expressing 
mood and gratitude. 
 
- Tell a basic sequence of 
events/procedures. 

- Power point slides for Do Now’s 
and other warm up / practice 
activities. 
 
- Use of websites to practice 
character writing and vocabulary 
recognition, such as yellowbridge 
and trainchinese. (Extended 
Honors: higher goals and 
requirements for online 
practices/games) 
 
- CD listening practices. 
(Extended Honors: provide 
support in target language for 
T/F problems and questions in 
English.) 
 
- Q&A with DVD videos of textbook 
dialogues. 
 
- Students will get into groups to  

- Daily Do Now 
exercises. 
 
- Formative 
assessments 
everyday with 
classroom commands. 
 
- Teacher Q&A 
 
- Comprehension 
games. 
 
- Assessments 
identifying, translating 
and/or writing 
vocabulary for each 
set introduced. 
 
- Interpersonal 
speaking about related 
topics. 
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Unit Title: Transportation (cont.) 
 Core Content  Instructional Actions 

Cumulative  
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will be 

able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

7.1 NH.A.4 - Identify people, 
places, objects, and activities 
in daily life based on oral or 
written descriptions. 
 
7.1 NH.A.5 - Demonstrate 
comprehension of short 
conversations and brief written 
messages on familiar topics.       
 
7.1.NH.B.1 - Use digital tools 
to exchange basic information 
by recombining memorized 
words, phrases, and sentences 
on topics related to self and 
targeted themes. 
 
7.1.NH.B.2 - Give and follow a 
series of oral and written 
directions, commands, and 
requests for participating in 
age- and level- appropriate 
classroom and cultural 
activities. 
 
7.1.NH.B.3 - Imitate 
appropriate gestures, 
intonation, and common 
idiomatic expressions of the 
target culture(s)/language 
during daily interactions.. 
 
7.1 NH.B.4 - Ask and respond 
to questions, make requests, 
and express preferences in  

- Expressions for gratitude 
and embarrassment. 

 practice interpersonal listening & 
speaking. (Extended Honors: 
longer requirements) 
 
- Looking at public transportation 
maps and describe how to get 
from one point to another. 
(Extended Honors: individual 
work) 
 
- Character writing practices on lap 
boards. 
 
- Google chat about related topics 
given. 
 
- Vocabulary games. 
 
- Flashcard activities. 
 
- Interactive games. 
 
- Daily classroom commands used 
in class. 
 
- Describe verbally and in writing 
what means they took traveling 
during the summer. (Extended 
Honors: longer sentences and 
more requirements) 
 
- Extended Honors: sent Google 
voice text to instructor about 
topics given. 
 

- Grammar worksheets 
and workbook 
practices. 
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Unit Title: Transportation (cont.) 
 Core Content  Instructional Actions 

Cumulative  
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will be 

able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

various social situations. 
 
7.1 NH.B.5 - Converse on a 
variety of familiar topics and/or 
topics studied in other content 
areas.   
 
7.1.NH.C.1 - Recombine basic 
information at the word and 
sentence level related to self 
and targeted themes to create 
a multimedia-rich presentation 
to be shared virtually with a 
target language audience. 
 
7.1.NH.C.2 - Create and 
present brief messages, 
poems, rhymes, songs, short 
plays, or role-plays using 
familiar vocabulary orally or in 
writing. 
 
7.1 NM C.3 - Copy/write 
words, phrases, or simple 
guided texts on familiar topics. 
 
7.1 NM C.4 - Present 
information from age- and 
level-appropriate, culturally 
authentic materials orally or in 
writing.   
 
7.1 NH C.5 - Tell or write about 
cultural products associated 
with the target culture(s), and 
simulate common cultural 
practices.   

  - Extended Honors: Survey the 
class about favorite means of 
travel. 
 
- Extended Honors: students 
device a travel itinerary to 
places given. 
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Unit Title: Transportation (cont.) 
Resources: Essential Materials, Supplementary Materials, Links to Best Practices 
 

- Integrated Chinese Level 1, Part 1 textbook, workbook, and character book published by Cheng & Tsui 
- www.yellowbridge.com for vocabulary practice. 
- www.trainchinese.com for Chinese writing practices on smart devices. 

Instructional Adjustments: Modifications, 
student difficulties, possible 
misunderstandings 
 

- Shift focus from characters to 
pinyin for students with 
writing/recognition difficulties. 

- Concentrate on verbal responses 
more than written responses for 
assessments. 

- Show stroke order for new words 
aside from showing in character 
writing book. 

- Give more matching exercises and 
word banks for students with 
difficulties in writing characters. 

 
 
 
 
 

http://www.yellowbridge.com/
http://www.trainchinese.com/
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Unit Title: Weather 
Targeted Standards: 7.1 World Languages: All students will be able to use a world language in addition to English to engage in meaningful conversation, to 
understand and interpret spoken and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of 
other cultures. Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and 
participate in home and global communities.                                                  
 
Unit Outcomes /Unit Objectives/ Conceptual Understandings: Students will be able to employ basic terms for weather patterns and phenomena, describe 
simple weather changes, compare weather of two places, talk about activities during different weather conditions. 
 
Essential Questions: How do you describe weather? How’s weather different in parts of the world? What do you do for fun in different weather conditions?  
 
Unit Assessment: Listening/written assessment on transportation. Students will present a simple weather forecast and ask & respond to questions in relation. 

 

 Core Content  Instructional Actions 

Cumulative 
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will 

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

7.1.NH.A.1 - Recognize familiar 
words and phrases, understand 
the main idea, and infer the 
meaning of some highly 
contextualized, unfamiliar spoken 
or written words contained in 
culturally authentic materials using 
electronic information sources 
related to targeted themes. 
 
7.1.NH.A.2 - Demonstrate 
comprehension of a series of oral 
and written directions, commands, 
and requests through appropriate 
physical response. 
 
7.1 NH.A.4 - Identify people, 
places, objects, and activities in 
daily life based on oral or written 
descriptions. 
 
7.1 NH.A.5 - Demonstrate 
comprehension of short 
conversations and brief written  

- Vocabulary associated with 
basic weather patterns and 
phenomena. 
 
- Comparative sentences. 
 
- Seasons and seasonal 
activities. 
 
- Feelings and moods 
associated with different 
weather conditions. 

- Comment on different types of 
weather. 
 
- Compare and contrast weather 
of different locations. 
 
- Describe how they feel towards 
different weather conditions. 
 
- Talk about what they like to do 
in different weather/seasons. 

- Power point slides for Do 
Now’s and other warm up / 
practice activities. 
 
- Use of websites to practice 
character writing and vocabulary 
recognition, such as 
yellowbridge and trainchinese. 
(Extended Honors: higher 
goals and requirements for 
online practices/games) 
 
- CD listening practices. 
(Extended Honors: provide 
support in target language for 
T/F problems and questions in 
English.) 
 
- Interpretives with authentic 
weather forecasts. (Extended 
Honors: Answer questions in 
target language) 
 
- Q&A with  DVD videos of  

- Daily Do Now 
exercises. 
 
- Formative 
assessments 
everyday with 
classroom 
commands. 
 
- Teacher Q&A 
 
- 
Comprehension 
games. 
 
- Assessments 
identifying, 
translating 
and/or writing 
vocabulary for 
each set 
introduced. 
 
- Interpersonal  
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Unit Title: Weather  (cont.) 
 Core Content  Instructional Actions 

Cumulative 
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will 

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

messages on familiar topics.       
 
7.1.NH.B.1 - Use digital tools to 
exchange basic information by 
recombining memorized words, 
phrases, and sentences on topics 
related to self and targeted 
themes. 
 
7.1.NH.B.2 - Give and follow a 
series of oral and written 
directions, commands, and 
requests for participating in age- 
and level- appropriate classroom 
and cultural activities. 
 
7.1.NH.B.3 - Imitate appropriate 
gestures, intonation, and common 
idiomatic expressions of the target 
culture(s)/language during daily 
interactions. 
 
7.1 NH.B.4 - Ask and respond to 
questions, make requests, and 
express preferences in various 
social situations. 
 
7.1 NH.B.5 - Converse on a variety 
of familiar topics and/or topics 
studied in other content areas.   
 
7.1.NH.C.1 - Recombine basic 
information at the word and 
sentence level related to self and 
targeted themes to create a 
multimedia-rich presentation to be 
shared virtually with a target  

  textbook dialogues. 
 
- Students will get into groups to 
practice interpersonal listening & 
speaking. (Extended Honors: 
longer requirements) 
 
- Character writing practices on 
lap boards. 
 
- Google chat about related 
topics given. 
 
- Vocabulary games. 
 
- Flashcard activities. 
 
- Interactive games. 
 
- Daily classroom commands 
used in class. 
 
- Describe verbally and in writing 
what kind of activities they do in 
different seasons. (Extended 
Honors: longer sentences and 
more requirements) 
 
- Extended Honors: present a 
week-long weather forecast 
for a place of their choice and 
give travel/dress advice. 

speaking about 
related topics. 
 
- Grammar 
worksheets and 
workbook 
practices. 
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Unit Title: Weather (cont.) 
 Core Content  Instructional Actions 

Cumulative 
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will 

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

language audience. 
 
7.1.NH.C.2 - Create and present 
brief messages, poems, rhymes, 
songs, short plays, or role-plays 
using familiar vocabulary orally or 
in writing. 
 
7.1 NM C.3 - Copy/write words, 
phrases, or simple guided texts on 
familiar topics. 
 
7.1 NM C.4 - Present information 
from age- and level-appropriate, 
culturally authentic materials orally 
or in writing.   
 
7.1 NH C.5 - Tell or write about 
cultural products associated with 
the target culture(s), and simulate 
common cultural practices.   

    

Resources: Essential Materials, Supplementary Materials, Links to Best Practices 
- Integrated Chinese Level 1, Part 1 textbook, workbook, and character book published by Cheng & 

Tsui 
- www.yellowbridge.com for vocabulary practice. 
- www.trainchinese.com for Chinese writing practices on smart devices. 

Instructional Adjustments: Modifications, student 
difficulties, possible misunderstandings 
 

- Shift focus from characters to pinyin for 
students with writing/recognition difficulties. 

- Concentrate on verbal responses more than 
written responses for assessments. 

- Show stroke order for new words aside from 
showing in character writing book. 

- Give more matching exercises and word 
banks for students with difficulties in writing 
characters. 

 

 

 

 

http://www.yellowbridge.com/
http://www.trainchinese.com/
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Unit Title: Dining 
Targeted Standards: 7.1 World Languages: All students will be able to use a world language in addition to English to engage in meaningful conversation, to 
understand and interpret spoken and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of 
other cultures. Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and 
participate in home and global communities.                                                  
 
Unit Outcomes /Unit Objectives/ Conceptual Understandings: Students will be able to perform the whole dining process at a Chinese speaking restaurant. 
They will be able to ask for availability, order dishes, talk about dietary preferences and restrictions, ask for recommendations, rush orders, pay bills, and request 
receipt and change. 
 
Essential Questions: How do you dine at a Chinese restaurant? What are the etiquettes for dining? 
 
Unit Assessment: Listening/written assessment on transportation. Students will create a skit demonstrating dining etiquette and language use in a Chinese 
restaurant. Going on a food field trip and perform completely in Chinese. 

 

 

 Core Content  Instructional Actions 

Cumulative  
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will 

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

7.1.NH.A.1 - Recognize 
familiar words and phrases, 
understand the main idea, and 
infer the meaning of some 
highly contextualized, 
unfamiliar spoken or written 
words contained in culturally 
authentic materials using 
electronic information sources 
related to targeted themes. 
 
7.1.IL.A.2 - Demonstrate 
comprehension of oral and 
written instructions connected 
to daily activities through 
appropriate responses. 
 
7.1 NH.A.3 - Recognize some 
common gestures and cultural 
practices associated with 
target culture(s). 
 
7.1 NH.A.4 - Identify people, 

- Vocabulary associated with 
common food items. 
(Extended Honors: more 
food items and dishes 
found in both home & 
restaurants) 
 
- Vocabulary associated with 
labeling items and people in a 
restaurant. 
 
- Dining etiquette in a 
Chinese restaurant. 
 
- Vocabulary associated with 
the dining procedure in a 
restaurant. 

- Ask for seat availability in a 
restaurant. (Extended Honors: 
making reservations) 
 
- Asking for recommendations 
and ordering dishes. 
 
- Talk about dietary 
preferences. 
 
- Describe food items. 
 
- Understand proper dining 
etiquette. 
 
(Extended Honors: 
requesting bills and paying) 

- Power point slides for Do Now’s 
and other warm up / practice 
activities. 
 
- Use of websites to practice 
character writing and vocabulary 
recognition, such as yellowbridge 
and trainchinese. (Extended 
Honors: higher goals and 
requirements for online 
practices/games) 
 
- CD listening practices. (Extended 
Honors: provide support in target 
language for T/F problems and 
questions in English.) 
 
- Interpretives with clips from 
movies and TV shows. (Extended 
Honors: Answer questions in 
target language) 
 
- Q&A with  DVD videos of textbook  

- Daily Do Now 
exercises. 
 
- Formative 
assessments 
everyday with 
classroom commands. 
 
- Teacher Q&A 
 
- Comprehension 
games. 
 
- Assessments 
identifying, translating 
and/or writing 
vocabulary for each 
set introduced. 
 
- Interpersonal 
speaking about related 
topics. 
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Unit Title: Dining (cont.) 
 Core Content  Instructional Actions 

Cumulative  
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will 

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

places, objects, and activities 
in daily life based on oral or 
written descriptions. 
 
7.1 NH.A.5 - Demonstrate 
comprehension of short 
conversations and brief written 
messages on familiar topics.       
 
7.1.NH.B.1 - Use digital tools 
to exchange basic information 
by recombining memorized 
words, phrases, and sentences 
on topics related to self and 
targeted themes. 
 
7.1.NH.B.2 - Give and follow a 
series of oral and written 
directions, commands, and 
requests for participating in 
age- and level-appropriate 
classroom and cultural 
activities. 
 
7.1.NH.B.3 - Imitate 
appropriate gestures, 
intonation, and common 
idiomatic expressions of the 
target culture(s)/language 
during daily interactions. 
 
7.1 NH.B.4 - Ask and respond 
to questions, make requests, 
and express preferences in 
various social situations. 

  dialogues. 
 

- Students will get into groups to 
practice interpersonal listening & 
speaking. (Extended Honors: 
longer requirements) 
 

- Character writing practices on lap 
boards. 
 
- Google chat about related topics 
given. 
 
- Vocabulary games. 
 
- Flashcard activities. 
 
- Interactive games. 
 
- Daily classroom commands used 
in class. 
 
- Describe verbally their favorite 
Chinese dishes and its ingredients. 
(Extended Honors: longer 
sentences and more 
requirements) 
 
- Making Chinese food by following 
a cookbook. (Extended Honors: 
recipe given in Chinese) 
 
- Extended Honors: make a video 
of their Chinese restaurant 
experience. 

- Grammar worksheets 
and workbook 
practices 
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Unit Title: Dining (cont.) 
 Core Content  Instructional Actions 

Cumulative  
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will 

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

7.1 NH.B.5 - Converse on a 
variety of familiar topics and/or 
topics studied in other content 
areas.   
 
7.1.NH.C.1 - Recombine basic 
information at the word and 
sentence level related to self 
and targeted themes to create 
a multimedia-rich presentation 
to be shared virtually with a 
target language audience. 
 
7.1.NH.C.2 - Create and 
present brief messages, 
poems, rhymes, songs, short 
plays, or role-plays using 
familiar vocabulary orally or in 
writing. 
 
7.1 NM C.3 - Copy/write 
words, phrases, or simple 
guided texts on familiar topics. 
 
7.1 NM C.4 - Present 
information from age- and 
level-appropriate, culturally 
authentic materials orally or in 
writing.   
 
7.1 NH C.5 - Tell or write about 
cultural products associated 
with the target culture(s), and 
simulate common cultural 
practices 

  - Extended Honors: create a 
menu for their favorite foods. 
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Unit Title: Dining (cont.) 
Resources: Essential Materials, Supplementary Materials, Links to Best Practices 

- Integrated Chinese Level 1, Part 1 textbook, workbook, and character book published by 
Cheng & Tsui 

- www.yellowbridge.com for vocabulary practice. 
- www.trainchinese.com for Chinese writing practices on smart devices. 
- Assorted cookbooks. 

Instructional Adjustments: Modifications, student 
difficulties, possible misunderstandings 
 

- Shift focus from characters to pinyin for students with 
writing/recognition difficulties. 

- Concentrate on verbal responses more than written 
responses for assessments. 

- Show stroke order for new words aside from showing 
in character writing book. 

- Give more matching exercises and word banks for 
students with difficulties in writing characters. 

 
 

 

http://www.yellowbridge.com/
http://www.trainchinese.com/
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Unit Title: Asking Directions 
Targeted Standards: 7.1 World Languages: All students will be able to use a world language in addition to English to engage in meaningful conversation, to 
understand and interpret spoken and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of 
other cultures. Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and 
participate in home and global communities.                                                  
 
Unit Outcomes /Unit Objectives/ Conceptual Understandings: Students will be able to ask and give directions and use landmarks as location references. They 
will also be able to describe two places relative to each other in distance and location, as well as stating how and why they are heading somewhere. 
 
Essential Questions: Where are you going? Why are you going there? How do you get there? 
 
Unit Assessment: Listening/written assessment on transportation. Students will be assessed on the ability to follow and give directions to a specified location 

using an authentic map or Google maps. 

 

 Core Content  Instructional Actions 

Cumulative Progress 
Indicators  

Concept Objectives 
What students will know. 

Skill Objectives 
What students will be able to do. 

Activities/Strategies 
Technology Implementation 
/Interdisciplinary Connections 

Assessment 
Check Points 

7.1.NH.A.1 - Recognize 
familiar words and phrases, 
understand the main idea, and 
infer the meaning of some 
highly contextualized, 
unfamiliar spoken or written 
words contained in culturally 
authentic materials using 
electronic information sources 
related to targeted themes. 
 
7.1.IL.A.2 - Demonstrate 
comprehension of oral and 
written instructions connected 
to daily activities through 
appropriate responses. 
 
7.1 NH.A.3 - Recognize some 
common gestures and cultural 
practices associated with 
target culture(s). 
 
7.1 IL.A.4 - Use the target 
language to describe people,  

- Direction and location 
vocabulary. 
  
- Vocabulary associated with 
common landmarks in a city. 
 
- Resultative complements. 
 

- Dynamic particle 過. 

 
- Comparative sentence 
continued. 

- Asking and giving directions to a 
specific location on a map. 
(Extended Honors: will need to 
write out directions as well) 
 
- Use landmarks to tell relative 
locations. 
 
- Explain how to get from point A to 
point B on a map. 
 
- Tell the destination and purpose of 
heading somewhere. 

- Power point slides for Do 
Now’s and other warm up / 
practice activities. 
 
- Use of websites to practice 
character writing and 
vocabulary recognition, such as 
yellowbridge and trainchinese. 
(Extended Honors: higher 
goals and requirements for 
online practices/games) 
 
- CD listening practices. 
(Extended Honors: provide 
support in target language 
for T/F problems and 
questions in English.) 
 
- Interpretives with authentic 
city maps. (Extended Honors: 
Answer questions in target 
language) 
 
- Q&A with  DVD videos of  

- Daily Do Now 
exercises. 
 
- Formative 
assessments 
everyday with 
classroom 
commands. 
 
- Teacher Q&A 
 
- Comprehension 
games. 
 
- Assessments 
identifying, 
translating and/or 
writing vocabulary 
for each set 
introduced. 
 
- Interpersonal 
speaking about 
related topics. 
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Unit Title: Asking Directions (cont.) 
 Core Content  Instructional Actions 

Cumulative 
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will 

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

places, objects, and daily activities 
learned about through oral or written 
descriptions. 
 
7.1 NH.A.5 - Demonstrate 
comprehension of short conversations 
and brief written messages on familiar 
topics.       
 
7.1.IL.B.1 - Use digital tools to 
participate in short conversations and 
to exchange information related to 
targeted themes. 
 
7.1.NH.B.2 - Give and follow a series 
of oral and written directions, 
commands, and requests for 
participating in age- and level-
appropriate classroom and cultural 
activities. 
 
7.1.NH.B.3 - Imitate appropriate 
gestures, intonation, and common 
idiomatic expressions of the target 
culture(s)/language during daily 
interactions. 
 
7.1 NH.B.4 - Ask and respond to 
questions, make requests, and 
express preferences in various social 
situations. 
 
7.1 NH.B.5 - Converse on a variety of 
familiar topics and/or topics studied in 
other content areas.   
 
7.1.NH.C.1 - Recombine basic 

  textbook dialogues. 
 
- Students will get into groups 
to practice interpersonal 
listening & speaking. 
(Extended Honors: longer 
requirements) 
 
- Character writing practices on 
lap boards. 
 
- Google chat about related 
topics given. 
 
- Vocabulary games. 
 
- Flashcard activities. 
 
- Interactive games. 
 
- Daily classroom commands 
used in class. 
 
- Describe how to go to a place 
from home and/or school. 
(Extended Honors: longer 
sentences and more 
requirements) 
 
- Create a treasure map within 
the school building for peers to 
follow. (Extended Honors: 
longer sentences and more 
requirements) 
 
- Extended Honors: give an 
follow directions to each  

- Grammar 
worksheets and 
workbook 
practices. 
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Unit Title: Asking Directions (cont.) 
 Core Content  Instructional Actions 

Cumulative 
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will 

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

information at the word and 
sentence level related to self and 
targeted themes to create a 
multimedia-rich presentation to be 
shared virtually with a target 
language audience. 
 
7.1.NH.C.2 - Create and present 
brief messages, poems, rhymes, 
songs, short plays, or role-plays 
using familiar vocabulary orally or 
in writing. 
 
7.1 IL C.3 - Use language 
creatively to respond in writing to a 
variety of oral or visual prompts. 
 

7.1 NM C.4 - Present information 
from age- and level-appropriate, 
culturally authentic materials orally 
or in writing.   
 

7.1 NH C.5 - Tell or write about 
cultural products associated with 
the target culture(s), and simulate 
common cultural practices 

  others guidelines to secret 
locations given on a school 
map. 

 

Resources: Essential Materials, Supplementary Materials, Links to Best Practices 
- Integrated Chinese Level 1, Part 1 textbook, workbook, and character book published by 

Cheng & Tsui 
- www.yellowbridge.com for vocabulary practice. 
- www.trainchinese.com for Chinese writing practices on smart devices. 
- Assorted maps. 

Instructional Adjustments: Modifications, student 
difficulties, possible misunderstandings 
 

- Shift focus from characters to pinyin for students 
with writing/recognition difficulties. 

- Concentrate on verbal responses more than 
written responses for assessments. 

- Show stroke order for new words aside from 
showing in character writing book. 

- Give more matching exercises and word banks 
for students with difficulties in writing characters. 

 

http://www.yellowbridge.com/
http://www.trainchinese.com/
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Unit Title: Birthday Party 
Targeted Standards: 7.1 World Languages: All students will be able to use a world language in addition to English to engage in meaningful conversation, to 
understand and interpret spoken and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of 
other cultures. Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and 
participate in home and global communities.                                                  
 
Unit Outcomes /Unit Objectives/ Conceptual Understandings: Students will be able to invite someone to a get-together, suggest things to bring to a party and 
gifts to buy, offer someone a ride, describe a duration of time, understand the Chinese zodiac and birth years, and briefly talk about facial features. 
 
Essential Questions: What do you do when invited to a birthday party? What is your Chinese zodiac? Describe someone’s facial features. 
 
Unit Assessment: Listening/written assessment on transportation. Students will be assessed on interpersonal abilities through a skit themed with someone’s 

birthday party. 

 

 Core Content  Instructional Actions 

Cumulative  
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will  

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

7.1.NH.A.1 - Recognize 
familiar words and phrases, 
understand the main idea, and 
infer the meaning of some 
highly contextualized, 
unfamiliar spoken or written 
words contained in culturally 
authentic materials using 
electronic information sources 
related to targeted themes. 
 
7.1.IL.A.2 - Demonstrate 
comprehension of oral and 
written instructions connected 
to daily activities through 
appropriate responses. 
 
7.1 NH.A.3 - Recognize some 
common gestures and cultural 
practices associated with 
target culture(s). 
 
7.1 IL.A.4 - Use the target  

- Fruits. (Extended Honors: 
more vocabulary of fruits) 
  
- Facial features. 
 
- Attributives 
 
- Chinese zodiac animals 
 
- Vocabulary associated with 
going to a birthday party 

- Ask someone to a party. 
 
- Talk about what to bring to a 
birthday party 
 
- Describe briefly someone’s 
facial features. 
 
- Discuss their birth years and 
Chinese zodiac signs. 
(Extended Honors: know how 
to write out the animals) 
 
- Specify a duration of time of 
an event/activity. 

- Power point slides for Do Now’s 
and other warm up / practice 
activities. 
 
- Use of websites to practice 
character writing and vocabulary 
recognition, such as yellowbridge 
and trainchinese. (Extended 
Honors: higher goals and 
requirements for online 
practices/games) 
 
- CD listening practices. (Extended 
Honors: provide support in target 
language for T/F problems and 
questions in English.) 
 
- Interpretives with authentic 
TV/movie clips. (Extended Honors: 
Answer questions in target 
language) 
 
- Q&A with  DVD videos of textbook  

- Daily Do Now 
exercises. 
 
- Formative 
assessments 
everyday with 
classroom 
commands. 
 
- Teacher Q&A 
 
- Comprehension 
games. 
 
- Assessments 
identifying, translating 
and/or writing 
vocabulary for each 
set introduced. 
 
- Interpersonal 
speaking about 
related topics. 
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Unit Title: Birthday Party (cont.) 
 Core Content  Instructional Actions 

Cumulative  
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will  

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

language to describe people, 
places, objects, and daily 
activities learned about 
through oral or written 
descriptions. 
 
7.1 NH.A.5 - Demonstrate 
comprehension of short 
conversations and brief written 
messages on familiar topics.       
 
7.1.IL.B.1 - Use digital tools to 
participate in short 
conversations and to exchange 
information related to targeted 
themes. 
 
7.1.NH.B.2 - Give and follow a 
series of oral and written 
directions, commands, and 
requests for participating in 
age- and level-appropriate 
classroom and cultural 
activities. 
 
7.1.NH.B.3 - Imitate 
appropriate gestures, 
intonation, and common 
idiomatic expressions of the 
target culture(s)/language 
during daily interactions. 
 
7.1 NH.B.4 - Ask and respond 
to questions, make requests, 
and express preferences in 
various social situations. 
  

  dialogues. 
 
- Students will get into groups to 
practice interpersonal listening & 
speaking. (Extended Honors: 
longer requirements) 
 
- Character writing practices on lap 
boards. 
 
- Google chat about related topics 
given. 
 
- Vocabulary games. 
 
- Flashcard activities. 
 
- Interactive games. 
 
- Daily classroom commands used 
in class. 
 
- Extended Honors: plan a class 
party using the target language. 
 
- Extended Honors: create a story 
book regarding the Chinese 
zodiac animals. 
 
- Extended Honors: be able to 
label creative facial pictures 
made up by regular students. 

 

- Grammar 
worksheets and 
workbook practices. 
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Unit Title: Birthday Party (cont.) 
 Core Content  Instructional Actions 

Cumulative  
Progress Indicators 

Concept Objectives 
What students will know. 

Skill Objectives 
What students will  

be able to do. 

Activities/Strategies 
Technology Implementation 

/Interdisciplinary Connections 

Assessment 
Check Points 

7.1 NH.B.5 - Converse on a 
variety of familiar topics and/or 
topics studied in other content 
areas.   
 
7.1.NH.C.1 - Recombine basic 
information at the word and 
sentence level related to self 
and targeted themes to create 
a multimedia-rich presentation 
to be shared virtually with a 
target language audience. 
 
7.1.NH.C.2 - Create and 
present brief messages, 
poems, rhymes, songs, short 
plays, or role-plays using 
familiar vocabulary orally or in 
writing. 
 
7.1 IL C.3 - Use language 
creatively to respond in writing 
to a variety of oral or visual 
prompts. 
 
7.1 NM C.4 - Present 
information from age- and 
level-appropriate, culturally 
authentic materials orally or in 
writing.   
 
7.1 NH C.5 - Tell or write about 
cultural products associated 
with the target culture(s), and 
simulate common cultural 
practices.   
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Unit Title: Birthday Party (cont.) 
Resources: Essential Materials, Supplementary Materials, Links to Best Practices 

- Integrated Chinese Level 1, Part 1 textbook, workbook, and character book published by 
Cheng & Tsui 

- www.yellowbridge.com for vocabulary practice. 
- www.trainchinese.com for Chinese writing practices on smart devices. 

Instructional Adjustments: Modifications, student 
difficulties, possible misunderstandings 
 

- Shift focus from characters to pinyin for students 
with writing/recognition difficulties. 

- Concentrate on verbal responses more than 
written responses for assessments. 

- Show stroke order for new words aside from 
showing in character writing book. 

- Give more matching exercises and word banks 
for students with difficulties in writing characters. 

 
 
 
 
 

http://www.yellowbridge.com/
http://www.trainchinese.com/
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WORLD LANGUAGES SPANISH PROGRAM SEQUENCE 
 
 

High School Honors Program                            High School Accelerated Program 
 
 

        Spanish 1 (Accelerated) 
 
 
 
 
                       Spanish 8 A/B (From 504)   Spanish 2  (Accelerated) 
 
 
Spanish 8 (518 – 5x/week program) 
 
 
 
Spanish 3 (Honors) Spanish 8 A/B (508)   Spanish 3 (Accelerated) 
 
 
Spanish 4 (Honors)      Spanish 4 (Accelerated) 
 
 
Spanish 5 (Honors)      Spanish 5 (Accelerated) 
 
 
Spanish AP (Honors)     Spanish 6 (Accelerated) 
 
 
 

WORLD LANGUAGES LATIN PROGRAM SEQUENCE 
 

 
Four-Year Latin Program 
 
 

Latin 1 (Accelerated or Honors) 
 
 
Latin 2 (Accelerated or Honors) 
 
 
Latin 3 (Accelerated or Honors) 
 
 
Latin 4 (Accelerated or Honors) 
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High School French Honors Program         High School Accelerated French Program 

 
                   
French 8 (538 – 5x/week program)                                         French 1 (Accelerated) 
 

 
 
French 2 (Honors)  French 8 A/B (528)    French 2 (Accelerated) 
 
 
French 3 (Honors)       French 3 (Accelerated) 
 

 

French 4 (Honors)       French 4 (Accelerated) 
 
 
French AP (Honors)       French 5 (Accelerated) 
 

 
 
 

 
WORLD LANGUAGES HINDI PROGRAM SEQUENCE 

 
 
Four-Year Hindi Program 
 
 

Hindi 1 (Accelerated or Honors) 
 
 
Hindi 2 (Accelerated or Honors) 
 
 
Hindi 3 (Accelerated or Honors) 
 
 
Hindi 4 (Accelerated or Honors) 
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PROGRAM COMPONENTS FOR Chinese I 
 
 

 

Basic Text Series:  
 
Chinese Made Easy 1. by Yamin Ma & Xinying Li 

 

Intergrated Chinese Level 1, Part 1 textbook, workbook, and character book published by Cheng 

& Tsui 
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LESSON PLANNING 

 
To enable students to achieve the objectives for each course, the teacher is obliged to 
complete the prescribed course content.  
 
Written Plans: A written lesson plan gives direction and organization to the lesson. It is a 
systematic and logical outline of the procedures/activities related to the introduction, drill, 
application and/or review of the material selected for study. It must include a daily objective. 
The objective must state what the students are to learn and how the instructor will know 
that they have learned it. Example: The students will demonstrate (SWD) the ability to 
speak in the future by stating five things they will do this summer.  
 
1 . Preparation of Lessons  
 
 a. Read and become thoroughly familiar with the information contained in 
  the introductory section of the teachers' editions.  
 
 b. Read and study the content of the entire unit.  Consult also the appropriate 
  pages of the curriculum guide for suggested techniques and activities.  
 
 c. Block out the entire lesson over the designated time period. This tentative 
  outline will provide a framework for the development of daily plans.  
 
 d. Course objectives are stated in terms of proficiency levels. Plan daily  
  activities that focus on the learners. How will they be involved actively in 
  the lesson.  
 
 e. Each day's lessons generally should include a variety of activities, e.g., 
  vocabulary, structure(s), reading, etc. Timing and pacing of activities are 
  important. An activity that extends too long becomes dull. Provide a  
  logical transition between activities.  
  
 f. The lesson usually should represent a blend of new work and review  
  material.  
 

2. Structures  
 
 a. Try an inductive approach when introducing regular and simple concepts: 
  (1) oral presentation of examples; (2) oral practice; (3) generalization or 
  rule - derived from students.  
 
 b. Reinforce the concept through reading of text drills and completion of  
  appropriate written exercises.  
 
 c. A deductive approach is recommended for the presentation of patterns 
  that cannot be discovered through analogy.  
 
3.  Exercises:  
 
 It is not necessary to assign all exercises; select those  that best meet the needs of 
 the students.  
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4.  Personalization  
 
 a. Vary questions and drills in the text in order to personalize the content.  
 
 b. Provide oral and written application activities similar to those described in 
  the curriculum guide. Once the mechanics have been mastered, realistic 
  stimuli enable students to apply the vocabulary and/or concepts required. 
  Provide students with learning experiences that go beyond the mechanical 
  stage.  
 
5. Pictures - Transparencies  
 
 a. Compile a collection of visuals for each lesson. Visual cues are an  
  invaluable aid to stimulate conversation and provide a common point of 
  reference.  
 
 b. Refer to and use captioned photographs that appear in each lesson.   
  Students should be able to provide brief descriptions or answer related 
  questions.  
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TECHNOLOGY 

 
An integral part of the program is to incorporate the use of the internet. This may be achieved in one of 
several ways: research in the Media Center, in the classroom or at home.  
 
Topics to be considered are:  
 
- map study  
- the influence of the Chinese language and culture on the United States and the world  
- famous men and women of history 
-  foods  
- sports  
- music  
- residences  
- education 
- shopping  
- attitudes toward time  
- greetings and farewells  
- historical  
 
 
Procedure  
 
Presentation of information may be given as collages, oral presentations, posters, mobiles, dioramas, 
or other such visuals.  
 
This can be a group, partner, or individual activity.  
 
 
 
 
 
 



Mandarin 3/3H                         APPENDIX F                                              41 

 

a.  

PUBLIC SCHOOLS OF EDISON TOWNSHIP 
DIVISION OF CURRICULUM AND INSTRUCTION 

 
 

2014-15 GROUPING PROCEDURES FOR WORLD LANGUAGES:  GRADES 6 - 12 
 

Honors French/Spanish Sequence 
 
 

1. French/Spanish 6 - Enrollment in the sixth-grade world languages program is required of 

all grade 6 students.  Students who continue their study of Spanish from the elementary 
school are enrolled in Spanish 506.  Students who begin the study of Spanish in the 
middle school are enrolled in Spanish 503.  French is a new language offering, so all 
students begin this language in French 526.  The language chosen for study in grade 6, 
shall be the language studied in grades 7 & 8. 

 
2. French/Spanish 7 - Enrollment in the seventh-grade world languages program is 

required of all students who completed French/Spanish 6. 
 

3. French/Spanish 8 - Enrollment in the eighth-grade world languages program is required 

of students who completed French/Spanish 7.  Students recommended for grade 8 
Language Arts H or -1 will be enrolled in the French/Spanish everyday program.  
Students recommended for grade 8 Language Arts-2 will be enrolled in the 
French/Spanish alternate day program. 

 
4. French 2 Honors – Eighth-grade students in the 5x/week program who are consistently 

maintaining A’s and B’s who give indication of being able to maintain that level of 
achievement should be scheduled for French 2H.  Generally, these students should show 
above average proficiency in all language skills:  listening, speaking, reading and writing.  
They should be able to function in the target language in the classroom and should have 
teacher recommendation.  Students not recommended for French 2H should be placed in 
French 2-1 class. 

 
5. Spanish 3 Honors – Eighth-grade students in 5x/week program who are consistently 

maintaining A’s and B’s who give indication of being able to maintain that level of 
achievement should be scheduled for Spanish 3H.  Generally, these students should 
show above average proficiency in all language skills:  listening, speaking, reading and 
writing.  They should be able to function in the target language in the classroom and 
should have teacher recommendation.  Students not recommended for Spanish 3H 
should be placed in a Spanish 3-1 class. 

 
6. French 3 Honors - 

 
a) It is expected that most students now enrolled in French 2H will proceed directly to 

French 3 (Honors).  The criteria delineated below serve as guidelines for the 
placement of students in French 3H classes. 

 

 Maintain grades in French 2H of A or B. 

 Ability to grasp and retain structural concepts. 
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 Above average proficiency in all language skills:  listening, speaking, reading 
and writing. 

 Ability to function in the language, i.e., accustomed to using the language in the 
classroom. 

 Generally favorable attitude toward language learning – demonstrated through 
interest in development of communication skills, preparation and completion of 
assignments, regular attendance, self-motivation, etc. 

 
b) French 2H students who do not meet the above criteria should be recommended 

for placement in a French 3-1 class.   
 
 
7. Spanish 4 Honors 
 

a) It is expected that most students now enrolled in Spanish 3H will proceed directly 
to Spanish 4 (Honors).  The criteria delineated below serve as guidelines for the 
placement of students in Spanish 4H classes. 

 

 Maintain grades in Spanish 3H of A or B. 

 Ability to grasp and retain structural concepts 

 Above average proficiency in all language skills:  listening, speaking, reading 
and writing 

 Ability to function in the language, i.e., accustomed to using the language in the 
classroom 

 Generally favorable attitude toward language learning – demonstrated through 
interest in development of communication skills, preparation and completion of 
assignments, regular attendance, self-motivation, etc. 

 
b) Spanish 3H students who do not meet the above criteria should be recommended 

for placement in a Spanish 4-1 class. 
 
8. French 4 Honors - Upon completion of French 3H, it is expected that most students now 

enrolled in French 3H will proceed directly to French 4 (Honors).  The criteria delineated 
below serve as guidelines for the placement of students in French 4H classes. 

 
 a) French 4 – Honors:  Guidelines for placement in 4-Honors are listed below. 
 

 Projected end-of-year grade of B in French 3H or A in 3-1 and teacher 
recommendation 

 Above-average proficiency in all language skills:  listening, speaking, reading 
and writing 

 Ability to perform successfully in a diversified, in-depth academic program. 

 Self-motivation and interest in language study 
 
9. Spanish 5 Honors - Upon completion of Spanish 4H, it is expected that most students 

now enrolled in Spanish 4H will proceed directly to Spanish 5 (Honors).  The criteria 
delineated below serve as guidelines for the placement of students in Spanish 5H 
classes. 

 



Mandarin 3/3H                         APPENDIX F                                              43 

 

 a) Spanish 5 - Honors:  Guidelines for placement in 5-Honors are listed below. 
 

 Projected end-of-year grade of B in Spanish 4H or A in 4-1 and teacher 
recommendation 

 Above-average proficiency in all language skills:  listening, speaking, reading 
and writing 

 Ability to perform successfully in a diversified, in-depth academic program 

 Self-motivation and interest in language study 
 
 
 

b) Spanish 5-1 (Accelerated);  Students recommended for 5-1 should meet the  
following criteria. 
 

 Projected end-of-year grade of C in Spanish 4H or B/C in Spanish 4-1  

 Average proficiency in all language skills:  listening, speaking, reading and 
writing 

 Ability to perform in the language within the framework of a less intensified 
program than the honors program 

 Interest in improvement of basic language skills 
 
10. French AP Honors:  This college level course is designed for linguistically advanced 

students.  Although not required, students are encouraged to take the advanced 
placement examination in May.  Students recommended for 5/AP should meet the criteria 
described below. 

 

 Projected end-of-year grade of A or B in French 4-Honors.  Exceptional 

students from French 4-1 and 5-1 may also be enrolled with recommendation of 
AP teacher.  

 Students enrolled in the AP program must demonstrate excellent proficiency in 
all language skills:  listening, speaking, reading and writing 

 Since the Spanish AP program follows the literature syllabus, students who 
enroll must also have the potential ability to : 
o analyze and interpret literary works 
o compare and contrast different authors, works and periods 
o identify figures of speech, symbolism, meter or rhyme schemes 
o evaluate literary works 
o high degree of self motivations; able to work independently 

 
11. Spanish AP Honors:  This college level course is designed for linguistically advanced 

students.  Although not required, students are encouraged to take the advanced 
placement examination in May.  Students recommended for 5/AP should meet the criteria 
described below. 

 

 Projected end-of-year grade of A or B in Spanish 5-Honors.  Exceptional 

students from Spanish 5-1 and 6-1 may also be enrolled with recommendation 
of AP teacher. 

 Students enrolled in the AP program must demonstrate excellent proficiency in 
all language skills:  listening, speaking, reading and writing 
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 Since the Spanish AP program follows the literature syllabus, students who 
enroll must also have the potential ability to: 
o analyze and interpret literary works 
o compare and contrast different authors, works and periods 
o identify figures of speech, symbolism, meter or rhyme schemes 
o evaluate literary works 
o high degree of self motivation; able to work independently 

 
12. French 5-1 (Accelerated):  Students who have completed a fourth year French program 

with a grade of C or better but who are not recommended for the AP course may elect 
French 5-1. 

 
13. Spanish 6-1 (Accelerated):  Students who have completed a fifth year Spanish program 

with a grade of C or better but who are not recommended for the AP course may elect 
Spanish 6-1. 

 
 

 
Honors Latin/Hindi Sequence 

 
Students can elect to study Latin or Hindi at the Honors level in the high school.  Determination 
for Honors credit is developed through a contract that the students and parents/guardians sign at 
the beginning of each academic year.  The contract specifies the additional academic 
requirements that the student agrees to meet in order to receive Honors credit. 
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Four-Year Sequence 

 
1. French/Spanish/Latin/Hindi 1 (Accelerated) 

Students who are native Spanish speakers wishing to enroll in a Spanish course in the 
high school must prepare a writing sample which the high school teachers will evaluate. 
They will recommend placement.  The supervisor will coordinate the evaluation. 

 
2. French/Spanish/Latin/Hindi 2 (Accelerated) - Students who successfully complete the 

first-year program will be recommended by their teachers for a second year of study.  
These students should have a grade of C or better in French/Spanish/Latin 1.  Students 
who show unsatisfactory progress in the first-year course should be recommended to 
repeat the course or discontinue world languages study.  

 
3. French/Spanish/Latin/Hindi 3 (Accelerated) - To the extent that their interests and 

abilities permit, second-year students should be encouraged to enroll in the third-year 
course.  Generally students enrolling in a third year program should meet the following 
criteria: 

 
 Projected end-of-year grade of C or better in World Languages 2 

 Ability to grasp and master structural concepts 

 Ability to read with comprehension 

 Generally favorable attitude toward language learning demonstrated 
through interest in development of oral and written skills, preparation and 
completion of assignments, regular attendance, self-motivation 

 
4. French/Spanish/Latin/Hindi 4 (Accelerated) - To the extent that their interests and 

abilities permit, third-year students should be encouraged to enroll in the fourth-year 
course.  Generally students enrolling in a fourth year program should meet the following 
criteria: 

 

 Projected end-of-year grade of C or better in World Languages Level 3 

 Ability to grasp and master structural concepts 

 Ability to read with comprehension  

 Generally favorable attitude toward language learning demonstrated 
through interest in development of oral and written skills, preparation and 
completion of assignments, regular attendance, self-motivation 

 
 
Recommendations are subject to review and approval by the principal or his/her designee. 
 
 
        Virginia Santoro 
        World Languages Supervisor 
 
APPROVED: _____________________ 
  Director of Curriculum 
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Written Activities 
 

1. Students write several sentences to describe a classmate.  These brief 
 paragraphs may then be read in class.  
 
2. Students describe a picture or photograph depicting a famous person.  
 
3.  Students write a personalized application of a dialog.  
 
4. Students prepare their own visuals or use magazine pictures illustrating 
 comparison of adjectives.  Students write descriptive sentences related to the 
 visual.  
 
5. Based on information contained in the reading, students assume the role of a  person 
 and describe her/his activities.  
 
6. The class, with teacher direction, develops a paragraph of interest activities.  
 Sentences are put in proper sequence to form a logical paragraph.  This activity 
 serves as a model for a paragraph to be written by each student.  
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ENRICHMENT ACTIVITIES 
 

Students who demonstrate exceptional linguistic ability should be encouraged to pursue 
activities beyond those of the classroom. Activities recommended for academically talented 
students include independent reading, research or a special project. Some specific 
suggestions are listed below.  
 
  1. Pursue research on a place, event, person or topic of interest . 
 
  2. Reading selections from an authentic, age appropriate text 
 
  3.  Design a word game or puzzle.  
 
  4.  Prepare a culture capsule and present it to the class.  
 
 5. Write an original story or dialog accompanied by illustrations. .  
 
 6. Collaborate with another student to prepare and dramatize a skit or to prepare 
 and present a debate.  
 
 7.  Keep a personal diary.  
 
 8.  Design a greeting ad. 
 
 9.  Prepare categories and items for adaptations of TV game shows, e.g.,  
 Jeopardy.  
 
10.  Draw pictures, a series of pictures or cartoons based on reading selections.  
 
11.  Read selections from previous text.
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APPENDIX H: 
 

METHODOLOGY FOR INNOVATIVE 
INSTRUCTION IN K-12 

WORLD LANGUAGE PROGRAMS 
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Figure 26 
 

GOUIN SERIES 
 

A strategy in which students learn to use short sentences or phrases to describe a logical 
sequence of actions that take place in a specific context that is familiar to the student.  
 

HOW DO YOU USE IT? WHAT ARE THE BENEFITS? 
 
The teacher orally describes a particular 
set of logical steps or a daily routine using 
action verbs in the same tense.  
Pantomime accompanies the oral 
description of the action as they repeat the 
teacher’s description of the action.  
Eventually, the teacher can request original 
sequences from the students, based on 
their own daily experiences. 
 

 

 engages students’ interest and active 
participation 

 gives an authentic experience of using 
the target language 

 develops listening and oral 
comprehension as a continuum within 
authentic situations 

 facilitates the natural emergence and 
development of oral communication in 
the target language. 

 
 

Figure 27 
 

DIALOGUE JOURNALS 
 

A strategy in which students use journals as a way to hold private conversations in the 
target language with the teacher. Dialogue journals are vehicles for sharing ideas and 
received feedback in the target language. This dialogue can be conducted bye-mail where it 
is available.  
 

HOW DO YOU USE IT? WHAT ARE THE BENEFITS? 
 
Students write on topics on a regular basis, 
and the teacher responds with oral or written 
advice, comments, and observation in 
conversation.  In the early stage of learning 
a language, students can begin by adding a 
few words and combining them with 
pictures. 
 

 

 develops communication and writing 
skills 

 creates a positive relationship between 
the teacher and the student 

 increases student interest and 
participation  

 allows the student to direct his or her 
own learning 

 provides opportunities to use the target 
language 

 
 
Adapted from the Florida Curriculum Framework, 1996  
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Figure 29 (continued) 
 

TPR STORYTELLING 
 

Offer it to students on your right.  
Offer that student a big bird.  
Grab a coyote and put it on that student's head.  
Etc.  
 

After practice with short commands, a sample scenario, which students act out while the 
teacher narrates, might look like this:  
 

There is tiny bird.  (“Student bird” takes a bow and says “tweet tweet”.)  There is a big 
coyote.  (“Student coyote” takes a bow and “howls.”)  The big coyote had four sandwiches.  
The tiny bird wants to eat the sandwiches, so the coyote offers the bird two sandwiches.  
Yum!  

 
 
 

The mini-story and illustrations corresponding to the above vocabulary words are as follows:  
 

There is a big coyote.  There is also a tiny bird.  The coyote sees the bird.  The coyote 
wants to eat the bird.  The coyote grabs the bird.  Oh no!  But the bird offers the coyote a 
peanut butter sandwich.  What a relief?  
 

The teacher uses a variety of techniques to increase exposure to the story and to help the 
students start telling it: 

  

1. She pauses in the story to allow students to fill in words or act out gestures.  
2. She makes mistakes and lets the students correct her.  
3. She asks short-answer and open-ended questions.  
 (Is the coyote long or little? Who does the coyote grab? What is the coyote's  
 name? Where does he live?)  
 

Adapted from Foreign Language Notes Vol. 39, NO.2 (Spring, 1997)  
 

 

Step Two: Students Produce and Practice Vocabulary Words  
 

Once students have internalized vocabulary words through TPR practice and scenarios, 
the class divides into student pairs to practice the words. One student in the pair reads the 
word and the other gives the corresponding gestures, then vice versa. Next, one student 
does the gesture and the other says the corresponding word.  
 

Step Three:  Teacher Presents a Mini-Story that Students Then Retell and Revise  
 

Using student actors, puppets, or pictures from the text, the teacher then narrates a mini-
story containing the targeted vocabulary words.  
 



Mandarin 3/3H        APPENDIX H 51 

 

Figure 30 
 
 
 

INTERVIEWS 
 

A strategy for gathering information and reporting 
 

HOW DO YOU USE IT? WHAT ARE THE BENEFITS? 
 

Students prepare a set of questions and a 
format for the interview.  After conducting 
the interview, students present their findings 
to the class. 
 

 

 fosters connections between ideas 

 develops the ability to interpret answers 

 develops organizational and planning 
skills 

 develops problem-solving skills 

 provides opportunities to use the target 
language 

  
 

Figure 31 
 

CLOZE 

 
A open-ended strategy in which a selected word or phrase is eliminated from a written or 
oral sentence or paragraph.  
 
HOW DO YOU USE IT? WHAT ARE THE BENEFITS? 
 
The teacher eliminates a word or phrase 
from the sentence.  Students complete the 
sentence with a word that “makes sense.”  
The teacher may select random words or a 
specific part of speech.  This can be 
expanded to the more difficult task of finding 
a word that makes sense when only the 
initial letter of the word is provided. 
 

 

 provides opportunities for creativity 

 develops the use of precise vocabulary 

 focuses on the use of precise and correct 
communication 

 increase comprehension skills 

 provides opportunities to use the target 
language 

 
 
Adapted from the Florida Curriculum Framework, 1996  
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Total Physical Response Storytelling: 
 

Total Physical Response (TPR) occurs when students react physically to commands in the target 
language.  This allows students to acquire vocabulary consistent with The Natural Approach.  It also 
allows for a silent period where comprehension is established before the student is expected to speak.  
Students link their actions with the words so that they internalize vocabulary using movement as well as 
thought.  
 
For example: "Point to the apply."  "Put the apple on your head."  
 
Language learned through TPR alone may become passive.  TPR Storytelling was  developed by Blaine 
Ray in the 1980's and 1990's to expand into narration and description.  After the target story is mastered, 
students go on to add humor and originality by creating their own versions.  
 
The steps to teaching a mini-story are:  
 
  1. Present one word at a time through TPR movement, models or pictures.  
  2. Practice the words and actions in groups with words visible.  
  3. Practice with eyes closed.  
  4. Present a mini-story.  
  5. Volunteers act out the story for the class.  
  6. Ask simple questions about the story: yes/no, either/or, fill-in, open-ended  
  7. Students tell the story to a partner.  
  8. Pairs volunteer to act out for the class.  
  9. Brainstorm variations for the story.  
10. Pairs, groups devise a new story or students create one for homework.  
 
 


