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PREFACE TO ACCELERATOR HONORS 

VISUAL ARTS PROGRAMS 

 

Visual Arts 1 (accelerated), Visual Arts 2 (Honors), Visual Arts 3 (Honors/AP) 

 

The Visual Arts programs will solicit quality points by having a portfolio evaluation at the conclusion of 
each marking period.  The portfolios share a basic, three-section structure, which requires the student to 
show a fundamental competence and range of understanding in visual concerns (and methods).  Each of 
the portfolios asks the student to demonstrate a depth of investigation and process of discovery through 
the concentration section (Section II).  In the breadth section (Section III), the student is asked to 
demonstrate a serious grounding in visual principles and material techniques.  The quality section 
(Section I) permits the student to select the works that best exhibit a synthesis of form, technique, and 
content.  All three sections are required and carry equal weight, but students are not necessarily expected 
to perform at the same level in each section to receive a qualifying grade for advanced level class.  The 
order in which the three sections are presented is in no way meant to suggest a curricular sequence.  See 
College Board Evaluation at: 
http://www.collegeboard.com/ap/studioart/rubrics00/index.html. 

 

The Visual Arts I (Accelerated) and Visual Arts II (Honors) classes will produce two to three works of art 
that demonstrate proficiency in a variety of concepts, media and approaches that are well resolved in 
concept and execution.  Artwork, as well as three to four homework assignments as the teacher deems 
appropriate, will be presented for portfolio review for each marking period. 
 

The Visual Arts III (Honors) class will produce two to three works of art that excel in concept, composition 
and execution.  Artwork, as well as three to four homework assignments as the teacher deems 
appropriate, will be presented for portfolio review for each marking period. 
 

Students will be evaluated on the total portfolio - the concept, the composition, and the technical skills 
demonstrated, and the realization of the student intentions.  These are found in very simple as well as 
elaborate works.  Major projects, homework, and different level classes will use the same rubric but the 
objectives will reflect the appropriate level work.   
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STATEMENT OF PURPOSE 

 
 

The purpose of the Visual Arts 2 Studio Art program is to serve as the progression from Visual Arts I 
moving toward AP Studio Art.  The visual arts program provides a rich and engaging curriculum that 
develops students’ abilities to think, reason, and understand the world and its cultures.  A comprehensive 
visual arts education encompasses such areas as the history of the arts, the honing of critical-analysis 
skills, the re-creation of classic as well as contemporary works of art, and the expression of students’ 
ideas and feelings through the creation of their own works.  It provides an opportunity to improve self-
concept and increase self-esteem through competency over methods, tools and materials.  Through the 
visual arts curriculum students should have opportunities to respond, perform, and create in the arts.  In 
addition, the visual arts program can also provide a vehicle by which associated disciplines are enhanced 
and supported.  The VA II Art course is designed for the highest achieving art student seeking to move on 
to AP Studio Art 

 
 

This curriculum guide was prepared by:  

Shelly Coletto, Edison High School & Alison Paolello, John P. Stevens High School 

Coordinated by: Robert Pispecky, Supervisor of Music and Visual Arts 
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Introduction 

The most precious resource teachers have is time.  Regardless of how much time a course is scheduled 

for, it is never enough to accomplish all that one would like.  Therefore, it is imperative that teachers 

utilize the time they have wisely in order to maximize the potential for all students to achieve the desired 

learning. 

 
High quality educational programs are characterized by clearly stated goals for student learning, teachers 

who are well-informed and skilled in enabling students to reach those goals, program designs that allow 

for continuous growth over the span of years of instruction, and ways of measuring whether students are 

achieving program goals.   

 
The Edison Township School District Curriculum Template 

The Edison Township School District has embraced the backward-design model as the foundation for all 

curriculum development for the educational program.  When reviewing curriculum documents and the 

Edison Township curriculum template, aspects of the backward-design model will be found in the stated 

enduring understandings/essential questions, unit assessments, and instructional activities.  

Familiarization with backward-design is critical to working effectively with Edison’s curriculum guides.  

Guiding Principles: What is Backward Design?  What is Understanding by Design? 

‘Backward design’ is an increasingly common approach to planning curriculum and instruction.  As its 

name implies, ‘backward design’ is based on defining clear goals, providing acceptable evidence of 

having achieved those goals, and then working ‘backward’ to identify what actions need to be taken that 

will ensure that the gap between the current status and the desired status is closed.   

 

Building on the concept of backward design, Grant Wiggins and Jay McTighe (2005) have developed a 

structured approach to planning programs, curriculum, and instructional units. Their model asks 

educators to state goals; identify deep understandings, pose essential questions, and specify clear 

evidence that goals, understandings, and core learning have been achieved. 
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Programs based on backward design use desired results to drive decisions. With this design, there are 

questions to consider, such as: What should students understand, know, and be able to do? What does it 

look like to meet those goals? What kind of program will result in the outcomes stated?   How will we 

know students have achieved that result?  What other kinds of evidence will tell us that we have a quality 

program? These questions apply regardless of whether they are goals in program planning or classroom 

instruction.  

 
The backward design process involves three interrelated stages for developing an entire curriculum or a 

single unit of instruction. The relationship from planning to curriculum design, development, and 

implementation hinges upon the integration of the following three stages.  

 
Stage I:  Identifying Desired Results:  Enduring understandings, essential questions, knowledge and skills 

need to be woven into curriculum publications, documents, standards, and scope and sequence 

materials.  Enduring understandings identify the “big ideas” that students will grapple with during the 

course of the unit.  Essential questions provide a unifying focus for the unit and students should be able 

to more deeply and fully answer these questions as they proceed through the unit.  Knowledge and skills 

are the “stuff” upon which the understandings are built.   

 
Stage II:  Determining Acceptable Evidence: Varied types of evidence are specified to ensure that 

students demonstrate attainment of desired results.  While discrete knowledge assessments (e.g.: 

multiple choice, fill-in-the-blank, short answer, etc…) will be utilized during an instructional unit, the overall 

unit assessment is performance-based and asks students to demonstrate that they have mastered the 

desired understandings.  These culminating (summative) assessments are authentic tasks that students 

would likely encounter in the real-world after they leave school.  They allow students to demonstrate all 

that they have learned and can do.  To demonstrate their understandings students can explain, interpret, 

apply, provide critical and insightful points of view, show empathy and/or evidence self-knowledge.  

Models of student performance and clearly defined criteria (i.e.: rubrics) are provided to all students in 

advance of starting work on the unit task.   
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Stage III:  Designing Learning Activities:  Instructional tasks, activities, and experiences are aligned with 

stages one and two so that the desired results are obtained based on the identified evidence or 

assessment tasks.  Instructional activities and strategies are considered only once stages one and two 

have been clearly explicated.  Therefore, congruence among all three stages can be ensured and 

teachers can make wise instructional choices.   

 

At the curricular level, these three stages are best realized as a fusion of research, best practices, shared 

and sustained inquiry, consensus building, and initiative that involves all stakeholders. In this design, 

administrators are instructional leaders who enable the alignment between the curriculum and other key 

initiatives in their district or schools. These leaders demonstrate a clear purpose and direction for the 

curriculum within their school or district by providing support for implementation, opportunities for revision 

through sustained and consistent professional development, initiating action research activities, and 

collecting and evaluating materials to ensure alignment with the desired results. Intrinsic to the success of 

curriculum is to show how it aligns with the overarching goals of the district, how the document relates to 

district, state, or national standards, what a high quality educational program looks like, and what 

excellent teaching and learning looks like. Within education, success of the educational program is 

realized through this blend of commitment and organizational direction. 
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COURSE OBJECTIVES  

1) To provide the students with a working atmosphere that will as closely as possible simulate job-

related or higher education expectations (1.1, 1.2, 1.3, 1.4, 1.5, 1.6) 

2)  To provide the student with a code of order and responsibility within the room (1.2) 

3)  To instruct students regarding the use of equipment, tools, materials safely within the room (1.2) 

4)  To instruct students in the mounting of exhibitions and displays (1.1, 1.2, 1.3, 1.6) 

5)  To require an  exhibition (1.1, 1.2, 1.3, 1.4, 1.6) 

6)  To assist the students in continuous revision of their portfolios (1.1, 1.2, 1.3, 1.4, 1.6) 

7)  To provide specific information on art related career opportunities (1.1) 

8)  To provide information on programs of art schools and institutions of higher learning (1.1, 1.2) 

9)  To familiarize students with a knowledge and understanding of art history  

10)  To enable students to identify work as to its historical context (1.5 

11)  To make the students aware of the effects of the culture on art and art (1.5) 

12)  To enable students to relate art history to their own work (1.5) 

13)  To provide information on specific art related careers and how to prepare for them; and specific       

requirements for entering those fields (1.1, 1.2, 1.3) 

14)  To insure that students can provide job descriptions for specific art related professions (1.1, 1.2) 

15)  To familiarize students with college catalogues and their use (1.1, 1.2) 

16)  To enable the student to evaluate their own work and the works of others (1.4) 

17)  To insure the student’s ability to converse in language appropriate to the technical and aesthetic 

aspects of art (1.1, 1.2, 1.3) 

18)  To develop an understanding of the psychological use of color (1.3) 

19)  To develop clay as a medium of fine art/commercial design (1.3, 1.6) 

20)  To develop familiarity with journals/magazines in areas of fine arts/commercial/industrial design 

(1.1, 1.3) 
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SUGGESTED EDUCATIONAL TIMETABLE 

SECTION 

TIME (approx.) 

I. Introduction of Classroom & Course Requirements 

2-5days 

II. Emphasis on Seeing Art/Elements and Principles of Design 

5-10 days 

III. History of Art 

15-20 days 

*The Art History Unit can be spread throughout the other units at teacher discretion 

V.Portfolio Preparation 

b. Placement in Art Institutions 

5-10 days 

a. Advanced drawing/painting techniques 

1. Still Life                                                                                                 15-20 Days 

2. Landscape                                                                                            15-20  days 

3. Figure                                                                                                    15-20days 

4. Portrait                                                                                                 15-20 days 

VI. Careers in Art/Independent Study 

35-40 days 

 

 

 

*Time spent on individual units may vary with each teacher 
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Unit 1:  Introduction to Room Tools and Equipment 

Standards: Targeted Standards: NJ Standard1.1 The Creative Process: All students will demonstrate an understanding of the elements and 
principles that govern the creation of works of art in dance, music, theatre, and visual art. 
Standard 1.2 History of the Arts and Culture: All students will understand the role, development, and influence of the arts throughout history 
and across cultures. 
Standard 1.3 Performing: All students will synthesize skills, media, methods, and technologies that are appropriate to creating, performing, 
and/or presenting works of art in dance, music, theatre, and visual art. 
Standard 1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts 
philosophies, judgment, and analysis to works of art in dance, music, theatre, and visual art. 
 
Unit Objectives/Conceptual Understandings: Students will understand that the use of tools and equipment in a studio atmosphere is an integral 
part of learning and creating art. 
Students will understand the Equipment, Tools and Room Rules in Visual Arts. 
Students will understand expectations for proper behavior and responsibilities in studio environment. 
Essential Questions:  How does the maintenance of a studio effect an artistic environment? 
 
Unit Assessment:  Individual/Group work evaluated by teacher observation and job responsibility criteria per student. 

 

 Core Content Objectives 
 

Instructional Actions 

Cumulative Progress 
Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment Check 
Points 

Identify the function and 
storage of materials as 
well as rules of room 
organization and clean-
up. 
 
Use appropriate 
terminology when 
working with tools and 
techniques. 
 
Demonstrate safe and 
acceptable standards of 
behavior. 

Proper art terminology. 
 
Understand the code of 
order and responsibility 
in the classroom with 
respect to the various 
materials. 
 
Understand safety and 
assignment of tools. 
 
How to maintain the 
studio appropriately. 

Use terminology for art tools. 
 
Maintain an orderly studio 
environment.   
 
Demonstrate the ability to 
appropriately use specific 
equipment safely and with respect 
for others in the classroom. 
 
Identify safety rules and work and 
clean-up stations. 

 

Research different material and 
tool functions and uses. 
 
Identify tools and areas of 
studio. 
 
Complete maintenance/job 
responsibility every class. 
 
Create a safe studio 
environment. 
 

Teacher Alternative 

 
 

Unit Assessment:   
 
Individual/Group work 
evaluated by teacher 
observation and job 
responsibility criteria 
per student. 
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Unit 1:  Introduction to Room Tools and Equipment (Con’t) 

Resources: Essential Materials, Supplementary Materials, Links to Best Practices 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Adjustment: 
Modifications, student difficulties, possible  
misunderstandings 

 Cultural Selection related to secular/ 
seasonal demand 

 Immersion for ESL students 

 IEP adjustments as needed per student 
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Unit 2:  Professional Presentation of Artwork 

Targeted Standards: NJ Standard1.1 The Creative Process: All students will demonstrate an understanding of the elements and 
principles that govern the creation of works of art in dance, music, theatre, and visual art. 
Standard 1.2 History of the Arts and Culture: All students will understand the role, development, and influence of the arts throughout 
history and across cultures. 
Standard 1.3 Performing: All students will synthesize skills, media, methods, and technologies that are appropriate to creating, 
performing, and/or presenting works of art in dance, music, theatre, and visual art. 
Standard 1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts 
philosophies, judgment, and analysis to works of art in dance, music, theatre, and visual art. 
 
Unit Objectives/Conceptual Understandings: Students will understand that there is a variety of different ways to present artwork. 
Students will understand Mounting, Matting, Group show, and Portfolio presentations. 
Students will understand mounting and matting techniques. 
Students will understand various kinds of mount and mat boards. 
 
Essential Questions:  What are the different ways to present artwork? 
 
Unit Assessment:  Individual/Group work evaluated by teacher observation and job responsibility criteria per student. 

 

 Core Content Objectives Instructional Actions 

Cumulative Progress 
Indicators 

Concepts 
What students will know 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment Check 
Points 

Identify the function of 
a work and how it 
relates to the history, 
aesthetics and culture 
of origin. 
 
Use appropriate 
terminology when 
working with tools and 
techniques. 
 
Demonstrate safe and 
proper use, care and 
storage of materials. 

The ability of the 
student to identify 
mounted piece 
compared to a matter 
piece. 
 
Cut a window (opening) 
in a piece of mat board 
the appropriate color 
and texture to frame. 
 
 

Use terminology for the different 
artwork presentations.  
 
Demonstrate the ability to 
appropriately use specific 
equipment safely and with 
respect for others in the 
classroom. 
 
Display work in the schools and 
the community. 

 

Show different examples of 
presentation. 
 
Provide students with 
instruction in mounting and 
matting techniques. 
 
Acquaint students with 
various kinds of mount and 
mat boards. 
 
Teacher Alternative 

 

Individual work  
 
Class participation 
through question 
and answer. 
 
Individual work for 
maintenance of 
studio. 
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Unit 2:  Professional Presentation of Artwork (Con’t) 

 Core Content Objectives Instructional Actions 

Cumulative Progress 
Indicators 

Concepts 
What students will know 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment Check 
Points 

 Rubber cement art work 
to appropriate color 
paper 1/4" larger on all 
four sides; then adhere 
to larger, stronger 
board, (such as mat 
board and mounting 
board)  
 
Safe use of tools, such 
as straight edge mat 
knife, dexter cutter or 
utility knife. 
 
 

   

Resources: Essential Materials, Supplementary Materials, Links to Best Practices 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Adjustment: 
Modifications, student difficulties, possible  
misunderstandings 

 Cultural Selection related to secular/ 
seasonal demand 

 Immersion for ESL students 

 IEP adjustments as needed per student 
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Unit 3:  Art History 

Targeted State Standards: Standard 1.2 History of the Arts and Culture: All students will understand the role, development, and 
influence of the arts throughout history and across cultures. 
 
Unit Objectives/Enduring Understandings: Students will understand that responding to art history allows them to make connections to 
many cultures and historical periods. 
 
Essential Questions: What is the relationship of art to the historical, environmental, technological, and political contexts of the culture and/or 
historical period in which it was created?  How has the function of art changed in society over time?  What is style?  What are the common 
stylistic features of different historical periods? 
 
Unit Assessment: (What is the authentic evidence that students have achieved the targeted standards/unit objectives?) 
Individual/Group visual artwork 

 

 Core Content 
 

Instructional Actions 

Cumulative 
Progress Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment Check 
Points 

1.2.12.A.1 
Determine how 
dance, music, 
theatre, and visual art 
have influenced 
world cultures 
throughout history. 
 
1.2.12.A.2 
Justify the impact of 
innovations in the 
arts (e.g., the 
availability of music 
online) on societal 
norms and habits of 
mind in various 
historical eras. 
 

How to recognize, 
classify, and identify 
works of art based on the 
artist, time period, style, 
and culture through artist 
research, critical analysis 
of art from a certain time 
period, and how your art 
reflects your personal 
cultural identity. 
 
How to assess, evaluate, 
and respond to 
characteristics of works of 
art through group 
critiques of famous 
artworks, their artwork, 
and written analysis of 
artworks. 

Identify characteristics of an 
artist’s style. 
 
Identify characteristics of an art 
movement. 
 
Identify characteristics of art 
from a specific context (location, 
time period). 
 
Analyze and critique an artist’s 
style and work. 
 
Create personal artwork inspired 
by an artist, movement, and/or 
culture. 
 
 

Research an artist or style 
and produce a related work 
of art. 
 
Students will choose an art 
movement and describe it 
guided by the elements and 
principles or design. Then 
create a work(s) of art 
inspired from it. 
 
Students will enhance their 
production experiences by 
using characteristics of 
various art styles and 
movements. 
 
Teacher alternative 

Individual visual         
artwork 
 
Class participation 
through question and 
answer 
 
Individual conference 
with teacher 
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Unit 3:  Art History (Con’t) 

Resources: Essential Materials, Supplementary Materials, Links to Best Practices 

Janson’s “A Basic History of Art” & “History of Art” Books. 
Art history power point presentations, Teacher alternatives 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Adjustment: 
Modifications, student difficulties, possible  
misunderstandings 

 Cultural Selection related to secular/ 
seasonal demand 

 Immersion for ESL students 

 IEP adjustments as needed per student 
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Unit 4:  Placement in Art Institutions 

Standards: Targeted Standards: NJ Standard1.1 The Creative Process: All students will demonstrate an understanding of the 
elements and principles that govern the creation of works of art in dance, music, theatre, and visual art. 
Standard 1.2 History of the Arts and Culture: All students will understand the role, development, and influence of the arts throughout 
history and across cultures. 
Standard 1.3 Performing: All students will synthesize skills, media, methods, and technologies that are appropriate to creating, 
performing, and/or presenting works of art in dance, music, theatre, and visual art. 
Standard 1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts 
philosophies, judgment, and analysis to works of art in dance, music, theatre, and visual art. 
 
Unit Objectives/Conceptual Understandings: Understanding the process involved in applying to various art institutions. 
 
Essential Questions:  Have you ever considered a career in the visual arts? What is the process involved in applying to art 
institutions? 
 
Unit Assessment:  Individual/Group work evaluated by teacher observation and job responsibility criteria per student. 

 

 Core Content Objectives 
 

Instructional Actions 

Cumulative Progress 
Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment 
Check Points 

1.2.12.A.1 
Determine how dance, 
music, theatre, and 
visual art have 
influenced world 
cultures throughout 
history. 
 
1.2.12.A.2 
Justify the impact of 
innovations in the arts 
(e.g., the availability of 
music online) on 
societal norms and 
habits of mind in 
various historical eras. 

To provide students with 
directions concerning 
college, art  
school, etc., selection 

 
To provide students with 
skills of interviewing and 
set-up of a sample  
Portfolio. 
 
To prepare and make 
students aware of the 
advance placement  
opportunities in art 
studio and art history. 
 

Students will become familiar 
with the process of applying to 
various art institutions. 
 
Students will become familiar 
with the general requirements for 
preparing a portfolio of work. 
 
Students will understand the 
steps necessary in order to 
apply to various art institutions.  

Lecture/demonstration on 
the correct ways of 
preparing for interviews,  
visits. 
 
Arrange visit from college 
admissions, review online 
applications. 
 
Review the steps usually 
taken during an interview at 
job or college. 
 
Review the things which 
might be best to have done 
in a portfolio. 

Individual visual         
artwork 
 

Class participation 
through question 
and answer 
 

Individual 
conference with 
teacher 
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Unit 4:  Placement in Art Institutions (Con’t) 

 Core Content Objectives 
 

Instructional Actions 

Cumulative Progress 
Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment 
Check Points 

 To encourage 
professionalism in 
presentation of their own 
work. 

 Recommend techniques that 
students might use to find a 
college, art school, etc. 
 
Teacher alternative 

 

Resources: Essential Materials, Supplementary Materials, Links to Best Practices 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Adjustment: 
Modifications, student difficulties, possible  
misunderstandings 

 Cultural Selection related to secular/ 
seasonal demand 

 Immersion for ESL students 

 IEP adjustments as needed per student 
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Unit 5:  Advanced Drawing/Color Techniques 

Standards: Targeted Standards: NJ Standard1.1 The Creative Process: All students will demonstrate an understanding of the 
elements and principles that govern the creation of works of art in dance, music, theatre, and visual art. 
Standard 1.2 History of the Arts and Culture: All students will understand the role, development, and influence of the arts throughout 
history and across cultures. 
Standard 1.3 Performing: All students will synthesize skills, media, methods, and technologies that are appropriate to creating, 
performing, and/or presenting works of art in dance, music, theatre, and visual art. 
Standard 1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts 
philosophies, judgment, and analysis to works of art in dance, music, theatre, and visual art. 
 

Unit Objectives/Conceptual Understandings: To prepare student portfolios with their most accomplished and 
comprehensive work.  
 
Essential Questions:  What are the qualities of a good portfolio? When you review your work what concepts do you need to focus 
on/ 
 

Unit Assessment: Individual/Group work evaluated by teacher observation and job responsibility criteria per student. 

 

 Core Content Objectives 
 

Instructional Actions 

Cumulative 
Progress Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment 
Check Points 

1.3.12.D.1 

Synthesize the 
elements of art and 
principles of design in 
an original portfolio of 
two- and three-
dimensional artworks 
that reflects personal 
style and a high 
degree of technical 
proficiency and 
expressivity. 
 

 

How to prepare portfolios 
with their most 
accomplished and 
comprehensive work. The 
art work should reflect 
requirements of the art 
schools and colleges that 
students have applied or 
will apply to. 
 

To expand advanced 
drawing skills and 
techniques. 

Students will be able to 
demonstrate Advanced Drawing 
and Color Techniques 

in creating 4 portfolio pieces 
 

1. Still life 

a. Pencils 

b. Chalk/pastel 
c. Pen and Ink/marker 
d. Water color e. Acrylic 

f. Oil pastels g. Mixed media 

2. Portrait 
a. Pencil b. Chalk/pastel 
b. Pen and Ink/marker 

Demonstration/lecture of the 
various types of drawing and 
color theories 
 

Visual presentations  
 

Drawing from posed figures 
and still life’s 
 

Landscape exploration using 
different time periods in art 
history as  
reference 
 

Individual visual         
artwork 
 
Class participation 
through question 
and answer 
 
Individual 
conference with 
teacher 
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Unit 5:  Advanced Drawing/Color Techniques (Con’) 

 Core Content Objectives 
 

Instructional Actions 

Cumulative 
Progress Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 

Interdisciplinary 
Connections 

Assessment 
Check Points 

1.3.12.D.2 

Produce an original 
body of artwork in one 
or more art mediums 
that demonstrates 
mastery of visual 
literacy, methods, 
techniques, and 
cultural 
understanding. 
 

1.3.12.D.3 

Organize an exhibit of 
personal works of 
visual art that convey 
a high level of 
understanding of how 
the expression of 
ideas relates to the art 
media, art mediums, 
and techniques used. 

 c. Water color 
d. Acrylic 

e. Oil pastels 

f. Mixed media 

3. Landscape 

a. Pencils 

b. Chalk/pastel 
c. Pen and Ink/marker 
d. Water color 
e. Acrylic f. Oil pastels 

f. Mixed media 
4. Figure 

a. Pencils b. Chalk/pastel 
b. Pen and Ink/marker 
c. Water color e. Acrylic 

d. Oil pastels g. Mixed media 

Self-portrait exploration 
using a variety of size, 
media and technique 
 

Teacher alternative 
 

 

Resources: Essential Materials, Supplementary Materials, Links to Best Practices 
 
 
 
 
 
 
 
 
 
 
 

Instructional Adjustment: 
Modifications, student difficulties, possible  
misunderstandings 

 Cultural Selection related to secular/ 
seasonal demand 

 Immersion for ESL students 

 IEP adjustments as needed per student 
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Unit 6:  Portfolio Preparation 

Standards: Targeted Standards: NJ Standard1.1 The Creative Process: All students will demonstrate an understanding of the 
elements and principles that govern the creation of works of art in dance, music, theatre, and visual art. 
Standard 1.2 History of the Arts and Culture: All students will understand the role, development, and influence of the arts throughout 
history and across cultures. 
Standard 1.3 Performing: All students will synthesize skills, media, methods, and technologies that are appropriate to creating, 
performing, and/or presenting works of art in dance, music, theatre, and visual art. 
Standard 1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts 
philosophies, judgment, and analysis to works of art in dance, music, theatre, and visual art. 
 
Unit Objectives/Conceptual Understandings:  
 
Essential Questions:   How does my artwork demonstrate my highest level of accomplishment?   
 
Unit Assessment:  Individual/Group work evaluated by teacher observation and job responsibility criteria per student. 

 

 Core Content Objectives 
 

Instructional Actions 

Cumulative 
Progress Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment 
Check Points 

1.3.12.D.2 

Produce an or body of 
artwork in one or 
more original re art 
mediums that 
demonstrates mastery 
of visual literacy, 
methods, techniques, 
and cultural 
understanding. 
 

 

How to apply media, 
techniques, and processes 
in a safe and responsible 
manner. 
 

How to solve specific art 
problems by knowing how 
to effectively create a 
piece of artwork or 
critique an artwork using 
the elements and 
principles of design 

Build and improve their work 
through self-reflection, individual 
student critiques with the 
teacher, and group critiques with 
the teacher. 
 

Incorporate the elements of art 
and the principles of design into 
each work.    
 

Incorporate ideas and concepts 
from art history, alternative 
formats, and visual culture 
studies into their artwork. 
 

The use of various kinds of 
content, such as that derived 
from observation, an 
expressionistic viewpoint, 
imaginary or psychological 
imagery, social 
commentary, political 
statements, and other 
personal interests 
 

Arrangement of forms in a 
complex visual space 
 

 

Class participation 

through question and 

answer 

 

Individual art  work  

 

Studio Maintenance 
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Unit 6:  Portfolio Preparation (Con’t) 

 Core Content Objectives 
 

Instructional Actions 

Cumulative 
Progress Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment 
Check Points 

1.3.12.D.3 

Organize an exhibit of 
personal works of 
visual art that convey 
a high level of 
understanding of how 
the expression of 
ideas relates to the art 
media, art mediums, 
and techniques used.  
 

1.3.12.D.4 

Analyze the syntax 
and compositional 
and stylistic principles 
of two- and three-
dimensional artworks 
in multiple art media 
(including computer-
assisted artwork), and 
interpret themes and 
symbols suggested by 
the artworks. 
 

  The use of different 
approaches to represent 
form and space, such as 
rendered, gestural, painterly, 
expressionist, stylized, or 
abstract form 
 

The investigation of 
expressive mark-making 

 

Resources: Essential Materials, Supplementary Materials, Links to Best Practices 
 
 
 
 
 
 

Instructional Adjustment: 
Modifications, student difficulties, possible  
misunderstandings 

 Cultural Selection related to secular/ 
seasonal demand 

 Immersion for ESL students 

 IEP adjustments as needed per student 
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Unit 7:  Independent Study/Careers 

Targeted Standards: Standard1.1 The Creative Process: All students will demonstrate an understanding of the elements and 
principles that govern the creation of works of art in dance, music, theatre, and visual art. 
Standard 1.2 History of the Arts and Culture: All students will understand the role, development, and influence of the arts throughout 
history and across cultures. 
Standard 1.3 Performing: All students will synthesize skills, media, methods, and technologies that are appropriate to creating, 
performing, and/or presenting works of art in dance, music, theatre, and visual art. 
Standard 1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts 
philosophies, judgment, and analysis to works of art in dance, music, theatre, and visual art. 
 
Unit Objectives/Conceptual Understandings: 1. To acquaint students with the possible careers in art and how to prepare for them 2. To 
provide instruction in each profession and acquaint students with the job requirements 3. To insure that students can define a variety of art 
related careers 4. To inform students of the job market concerning art careers 5. To select an area of interest and research it.  
 
Essential Questions: How many career opportunities are there in the visual arts? 
 
Unit Assessment:  Individual/Group work evaluated by teacher observation and job responsibility criteria per student. 

 

 Core Content Objectives 
 

Instructional Actions 

Cumulative 
Progress Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment 
Check Points 

Demonstrate an 
understanding of 
different aesthetic 
philosophies through 
the evaluation and 
analysis of artistic 
styles, trends and 
movements. 
 
Understand the basic 
skills of the various 
roles of artists in 
design for selling. 
 

Research a variety visual 
art careers. 
 
Art therapy 3 Crafts- 
Ceramics, wood, jewelry, 
glass, weaving 
Craftsman, freelance, 
commission, self-
employed who makes 
and sells own work to 
galleries and shops. 
 
Museums 
 
Entertainment and the 
Media 

Properly identify a variety of 
careers in the visual arts. 
 
Develop specific educational and 
skill requirements associated 
with various careers.  For 
example, interior design, 
package design, fashion design, 
illustration, commercial artist, 
photographer, set designer, 
architect. 
 
Use the information gained to 
create a project based on one or 
several of the careers 
researched. 

Prepare self and a work area 
ready for working. 
 
Demonstration/lecture 
 
Student research 
The use of speakers from 
vocational and liberal arts 
schools and business firms. 
 
Selected reading 
assignments in Art Career 
books, Web searches, and 
in school catalogs. 

Individual visual 
artwork 
 
Class participation 
through question 
and answer 
 
Individual work for 
maintenance of 
studio. 
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Unit 7:  Independent Study/Careers (Con’t) 

 Core Content Objectives 
 

Instructional Actions 

Cumulative 
Progress Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment 
Check Points 

Identify and converse 
about the education 
and skills and training 
required for various 
careers in the visual 
arts including but not 
limited to. 
 
Interior design, 
package design, 
fashion design, 
illustration, 
commercial artist, 
advertising careers 
and photographer. 
 
Demonstrate safe and 
proper use, care and 
storage of materials. 

Film and television – art 
director, film animation. 
 
Environmental – interior 
design, architecture, 
community design, 
landscape design. 
 
Fashion apparel design 
 
Fashion designer- 
designs costumes for 
movie, stage and T.V. 
productions. 
 
Designer works for 
fashion house or self-
employed designing 
apparel for men, women 
and children. 
 
Fashion 
buyer/coordinator- selects 
clothes for department 
stores. 
 
Designer/illustrator-
illustrated designer’s 
concepts for presentation 
 
 

 Utilize tools and equipment 
for desired projects. 
 
Teacher alternative  
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Unit 7:  Independent Study/Careers (Con’t) 

 Core Content Objectives 
 

Instructional Actions 

Cumulative 
Progress Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment 
Check Points 

 Fiber – textile design –
weaving 
 
Weaver/designer provide 
work to galleries, 
specialty shops. 
 
Sales representative for 
fabric houses  
 
Consultant/buyer for 
stores, interior designers 
 
Graphic design 
 
Designer/art director- 
design graphics used for 
television, programming, 
advertising, story boards, 
cartoons, state sets. 
 
Graphic designer works 
for firm producing 
packaging or containers 
for products, store and 
window display, logos 
annual reports, etc. 
 
Illustration 
 
Industrial design 
 
Painting 
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Unit 7:  Independent Study/Careers (Con’t) 

 Core Content Objectives 
 

Instructional Actions 

Cumulative 
Progress Indicators 

Concepts 
What students will know. 

Skills 
What students will be able to do. 

Activities/Strategies 
Technology Implementation/ 
Interdisciplinary Connections 

Assessment 
Check Points 

 Photography 
 
Printmaking 
 
Printmaker 
 
Sculpture 

   

Resources: Essential Materials, Supplementary Materials, Links to Best Practices 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Adjustment: 
Modifications, student difficulties, possible  
misunderstandings 

 Cultural Selection related to secular/ 
seasonal demand 

 Immersion for ESL students 

 IEP adjustments as needed per student 
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Career Exploration 

 

A. Upon completion of the Visual Arts 2 program, students will: 

 

1. Develop career planning and workplace readiness skills. 

 

2. Appreciate the role the arts have played in word development through both  

 

3. Be able to identify various careers/professions in the art area. 

 

4. Understand the requirements, skills, and dedication necessary to have a  

 

5. Demonstrate self-management skills. 

 

6. Use technology, information, and other tools necessary to acquire a career  

 

B. Visual Arts 2 – lesson: 

 

1. Independent study 

 

2. Aesthetic and practical arts. 

 

3. Career in art. 

 

4. Students will pursue an in-depth study of a career of their choice 

 

C. Overview 

 

1. Educational requirements 

 

2. Job specifications/responsibilities 

 

3. Job opportunities within field 

 

4. Salary/growth potential 
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EVALUATION OF STUDENTS 

 

Methods of Evaluation  

A. Pupil self-evaluation  

B. Group evaluation  

1. teacher and class  

2. classmates/peers/portfolio assessment 

C. Teacher evaluation  

 

Pupil Evaluation Based Upon Individual Progress/Portfolio Assessment  

A. Classroom attendance and participation  

B. Performance on objective and subjective tests  

C. Completion of all required assignments  

D. Ability to produce work of significant quality rather than quantity  

E. Attitude of maturity toward all aspects of program  

F. Concern of personal safety and that of fellow students  

 

Minimum Grade (Passing) Requirements  

A. Pupil completion of all assigned work within due dates  

B. Pupil ability to create satisfactory as observed by instructor 

C. Pupil ability to be original rather than copy 

D. Pupil ability to develop some sense of craftsmanship in regard to the course of materials involved 

E. Pupil ability to use the elements of design  

F. Pupil ability to relate to the subject in an intellectual fashion and reflect that knowledge  

G. Pupil ability to evaluate their own work 

H. Pupil ability to develop contrast and make comparisons of work from the historic relationship as to age, 

mood, and style 

 

CRITERIA FOR PUPIL SELF-EVALUATION 

 

I. There should be evidence of individual growth in total personal development …..  

A. Individual uniqueness 

B. Ability for self-thought and initiative  

C. Ability to identify self in a piece of work 

D. Ability to concentrate upon total self-expression  

E. Ability to express moods and feelings through work  

F. Ability to work to one's total capacity  

G. Ability to self-evaluate 

H. Ability to receive and profit by constructive criticism  

I. Ability to attain personal satisfaction from art accomplishments  

 

II. There should be evidence of individual growth in social competence …..  

A. Ability to accept and understand one's uniqueness  

B. Ability to work with others and their ideas  

C. Ability to evaluate others in terms of their work 
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III. There should be evidence of individual growth creativity ….. 

A. Ability to experiment  

B. Interest in related aspects of art which involve personal value judgments  

C. Enjoyment of the learning process and results attained  

D. Ability to express ideas in two and three dimensional forms  

E. Ability to express ideas in reality and in the abstract 

F. Ability to create your own ideas in progression of increasing talent 

 

IV. There should be evidence of individual growth in aesthetic understanding and ability 

A. Ability to produce in an increasingly significant fashion 

B. Ability to observe design and value 

C. Desire to accept challenges and problems 

D. Ability to advance in processes and procedures  

E. Use of gained knowledge in practical application as a life style 

F. Ability to recognize and identify various periods in art history  

 

As "experience is the best teacher", proper evaluation exists only when one is able to observe and work 

closely with pupils in a variety of situations over a period of time. For full growth, pupils need creative art 

experiences; interesting situations that challenge the imagination; stimulating materials and tools with 

which to work; ample time; adequate space; sincere, understanding assistance; and cooperative people 

willing to work together. 
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SAFETY MEASURES 

Students must be instructed on the hazards of materials being used and the precautions  

to be taken to avoid any chance of injury to themselves or others.  

 

ALL MATERIALS PROPERLY LABELED  

 

Potential Hazards  

1. Volatile Substances  

2. Tools  

Type of Protection Needed  

1. Proper Ventilation and Exhaust  

 a. store in metal cabinet  

 b. fire extinguisher with proper agent  

 c. eye and body wash facility  

2. Use of Safety Glasses/Eye Protection  
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 Musical and non-musical forms of sound can affect 

meaning in choreography and improvisation. 

1.1.5.A.3 Determine how accompaniment (such as sound, spoken 

text, or silence) can affect choreography and 

improvisation. 

 Compositional works are distinguished by the use 

of various body movements and sources of 

initiation (i.e., central, peripheral, or transverse).  

1.1.5.A.4 Differentiate contrasting and complimentary shapes, 

shared weight centers, body parts, body patterning, 

balance, and range of motion in compositions and 

performances. 

Content Area Visual & Performing Arts 

Standard 1.1 The Creative Process: All students will demonstrate an understanding of the elements and principles that govern 

the creation of works of art in dance, music, theatre, and visual art. 

Strand A. Dance 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

2 

 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills 

in DANCE. 

Original choreography and improvisation of 

movement sequences begins with basic 

understanding of the elements of dance. 

1.1.2.A.1 

 

 

Identify the elements of dance in planned and improvised 

dance sequences.  

Original movement is generated through 

improvisational skills and techniques. 

1.1.2.A.2 

 

Use improvisation to discover new movement to fulfill the 

intent of the choreography.  

There are distinct differences between pedestrian 

movements and formal training in dance. 

1.1.2.A.3 

 

 

Demonstrate the difference between pantomime, 

pedestrian movement, abstract gesture, and dance 

movement.  

The coordination and isolation of different body 

parts is dependent on the dynamic alignment of the 

body while standing and moving. 

1.1.2.A.4 

 

Apply and adapt isolated and coordinated body part 

articulations, body alignment, balance, and body 

patterning.   

5 

 

NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in 

DANCE. 

Basic choreographed structures employ the 

elements of dance.  

 

1.1.5.A.1 Analyze both formal and expressive aspects of time, 

shape, space, and energy, and differentiate basic 

choreographic structures in various dance works. 

Movement is developed and generated through 

improvisation. Form and structure are important 

when interpreting original choreography.  

1.1.5.A.2 Analyze the use of improvisation that fulfills the intent of 

and develops choreography in both its form and structure. 
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8 

 

NOTE: By the end of grade 8, those students choosing DANCE as their required area of specialization demonstrate 

COMPETENCY in the following content knowledge and skills.  

Numerous formal choreographic structures can be 

used to develop the elements of dance in the 

creation of dance works. 

1.1.8.A.1 Interpret the choreographic structures of contrast and 

transition, the process of reordering and chance, and the 

structures of AB, ABA, canon, call and response, and 

narrative. 

Styles and techniques in dance are defined by the 

ways in which the elements of dance and 

choreographic principles are manipulated in the 

creation of dance compositions. 

1.1.8.A.2 Analyze dance techniques and styles to discern the 

compositional use of the elements of dance and 

choreographic principles relating to dynamics, as well as 

to discern spatial relationships. 

Dance employs various themes and arts media to 

engage the viewer, develop meaning, and 

communicate emotions.  

1.1.8.A.3 Examine how dance compositions are influenced by 

various social themes and arts media (e.g., dance for 

camera, interactive, telematics). 

The quality of integrated movement depends on 

body alignment and the synchronized use of major 

and minor muscle groups. Variety in body patterns, 

range of motion, application of the elements of 

dance, and skill level enhance dance compositions 

and performance.  

1.1.8.A.4 Integrate a variety of isolated and coordinated movements 

in dance compositions and performances, making use of 

all major muscle groups, proper body mechanics, body 

patterning, balance, and range of motion.  

12 

 

NOTE: By the end of grade 12, those students choosing DANCE as their required area of specialization demonstrate 

PROFICIENCY in the following content knowledge and skills. 

Creating master works in dance requires ability to 

comprehend, articulate, and manipulate time, 

space, and energy across and within a broad 

spectrum of choreographic structures and through 

the use of many choreographic devices. 

1.1.12.A.1 

 

Articulate understanding of choreographic structures or 

forms (e.g., palindrome, theme and variation, rondo, 

retrograde, inversion, narrative, and accumulation) in 

master works of dance. 

Acute kinesthetic awareness and mastery of 

composition are essential for creating and 

interpreting master works of art. 

1.1.12.A.2 

 

Categorize the elements, principles, and choreographic 

structures of dance masterworks. 

Interpretation of dance is heavily reliant on its 

context. 

1.1.12.A.3 

 

Analyze issues of gender, ethnicity, socio-economic 

status, politics, age, and physical conditioning in relation 

to dance performances. 

Artistry in dance performance is accomplished 

through complete integration of anatomical  

1.1.12.A.4 

 

Synthesize knowledge of anatomical principles related to 

body alignment, body patterning, balance, strength, and 
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principles and clear direction of intent and 

purpose. 

coordination in compositions and performances. 

Content Area Visual & Performing Arts 

Standard 1.1 The Creative Process: All students will demonstrate an understanding of the elements and principles that govern the 

creation of works of art in dance, music, theatre, and visual art. 

Strand B. Music 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

2 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in MUSIC.  

 Ear training and listening skill are prerequisites for 

musical literacy.  

1.1.2.B.1 

 

Explore the elements of music through verbal and written 

responses to diverse aural prompts and printed scores.  

The elements of music are foundational to basic 

music literacy.  

1.1.2.B.2 

 

Identify musical elements in response to diverse aural prompts, 

such as rhythm, timbre, dynamics, form, and melody. 

Music is often defined as organized sound that is 

dependent on predictable properties of tone and pitch. 

Musical notation captures tonality, dynamic range, 

and rhythm. 

1.1.2.B.3 

 

Identify and categorize sound sources by common traits (e.g., 

scales, rhythmic patterns, and/or other musical elements), and 

identify rhythmic notation up to eighth notes and rests. 

Musical instruments have unique qualities of tonality 

and resonance. Conventional instruments are divided 

into musical families according to shared properties.  

1.1.2.B.4 

 

Categorize families of instruments and identify their associated 

musical properties.  

5 

 

NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in MUSIC.  

Reading basic music notation contributes to musical 

fluency and literacy. Musical intelligence is related to 

ear training and listening skill, and temporal spatial 

reasoning ability is connected to listening skill.  

1.1.5.B.1 

 

Identify the elements of music in response to aural prompts and 

printed music notational systems.  

The elements of music are building blocks denoting 

meter, rhythmic concepts, tonality, intervals, chords, 

and melodic and harmonic progressions, all of which 

contribute to musical literacy.  

1.1.5.B.2 

 

Demonstrate the basic concepts of meter, rhythm, tonality, 

intervals, chords, and melodic and harmonic progressions, and 

differentiate basic structures. 

8 

 

NOTE: By the end of grade 8, those students choosing MUSIC as their required area of specialization demonstrate COMPETENCY in 

the following content knowledge and skills. 

Common, recognizable musical forms often have 1.1.8.B.1 Analyze the application of the elements of music in diverse 
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characteristics related to specific cultural traditions. Western and non-Western musical works from different historical 

eras using active listening and by reading and interpreting 

written scores.  

Compositional techniques used in different styles and 

genres of music vary according to prescribed sets of 

rules.   

1.1.8.B.2 Compare and contrast the use of structural forms and the 

manipulation of the elements of music in diverse styles and 

genres of musical compositions.  

12 

 

NOTE: By the end of grade 12, those students choosing MUSIC as their required area of specialization demonstrate PROFICIENCY in 

the following content knowledge and skills. 

Understanding nuanced stylistic differences among 

various genres of music is a component of musical 

fluency. Meter, rhythm, tonality, and harmonics are 

determining factors in the categorization of musical 

genres.  

1.1.12.B.1 Examine how aspects of meter, rhythm, tonality, intervals, 

chords, and harmonic progressions are organized and 

manipulated to establish unity and variety in genres of musical 

compositions. 

Musical proficiency is characterized by the ability to 

sight-read advanced notation. Musical fluency is also 

characterized by the ability to classify and replicate 

the stylistic differences in music of varying traditions. 

1.1.12.B.2 Synthesize knowledge of the elements of music in the 

deconstruction and performance of complex musical scores from 

diverse cultural contexts. 
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Content Area Visual & Performing Arts 

Standard 1.1 The Creative Process: All students will demonstrate an understanding of the elements and principles that govern the 

creation of works of art in dance, music, theatre, and visual art. 

Strand C. Theatre 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

2 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in 

THEATRE. 

The elements of theatre are recognizable in theatrical 

performances. 

1.1.2.C.1 

 

Identify basic elements of theatre and describe their use in a 

variety of theatrical performances. 

Theatre artists use precise vocabulary when staging a 

play. 

 

1.1.2.C.2 

 

Express stage directions, areas of the stage, basic stage 

movements, and parts of a script using correct theatre terms 

(e.g., setting, costumes, plot, theme, etc.). 

Creative drama and storytelling use voice, movement, 

and facial expression to communicate emotions. 

Creating characters is an act of intention in which 

actors play themselves in an imaginary set of 

circumstances. 

1.1.2.C.3 

 

Distinguish between characters, actors, and the self by 

demonstrating respect for personal space, creative movement, 

and pantomime skills while interacting with others in creative 

drama and storytelling.  

The technical theatrical elements and theatre 

architecture are inherent in theatrical design and 

production. 

1.1.2.C.4 

 

Describe the use of the technical theatrical elements by 

examining examples of theatrical design in productions. 

5 

 

NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in THEATRE. 

The well-made play uses a specific, identifiable 

narrative structure (e.g., inciting incident, climax, 

dénouement, etc.). 

1.1.5.C.1 Evaluate the characteristics of a well-made play in a variety of 

scripts and performances.  

The actor’s physicality and vocal techniques have a 

direct relationship to character development.  

1.1.5.C.2 Interpret the relationship between the actor’s physical and vocal 

choices and an audience’s perception of character development 

by identifying examples of vocal variety, stage business, 

concentration, and focus.  

Time, place, mood, and theme are enhanced through 

use of the technical theatrical elements. 

1.1.5.C.3 Analyze the use of technical theatrical elements to identify how 

time, place, mood, and theme are created. 

 Sensory recall is a technique actors commonly 

employ to heighten the believability of a character. 

1.1.5.C.4 Explain the function of sensory recall and apply it to character 

development.  
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8 

 

NOTE: By the end of grade 8, those students choosing THEATRE as their required area of specialization demonstrate COMPETENCY 

in the following content knowledge and skills. 

Distinct pieces of dramatic literature and theatrical 

trends reflect cultural traditions and periods in history. 

1.1.8.C.1 Analyze the structural components of plays and performances 

from a variety of Western and non-Western theatrical traditions 

and from different historical eras. 

Actors exercise their voices and bodies through a wide 

variety of techniques to expand the range and the 

clarity of the characters they develop. 

1.1.8.C.2 Determine the effectiveness of various methods of vocal, 

physical, relaxation, and acting techniques used in actor 

training. 

Emotion and meaning are often communicated through 

modulations of vocal rate, pitch, and volume.  

1.1.8.C.3 Differentiate among vocal rate, pitch, and volume, and explain 

how they affect articulation, meaning, and character. 

A team of artists, technicians, and managers who 

collaborate to achieve a common goal uses a broad 

range of skills to create theatrical performances. 

1.1.8.C.4 Define the areas of responsibility (e.g., actor, director, 

producer, scenic, lighting, costume, stagehand, etc.) and 

necessary job skills of the front and back-of-house members of 

a theatre company.  

12 

 

NOTE: By the end of grade 12, those students choosing THEATRE as their required area of specialization demonstrate PROFICIENCY 

in the following content knowledge and skills. 

Theatre and the arts play a significant role in human 

history and culture. 

 

1.1.12.C.1 Analyze examples of theatre’s influence on history and history’s 

influence on theatre in Western and non-Western theatre 

traditions.  

Characters have physical, emotional, and social 

dimensions that can be communicated through the 

application of acting techniques. 

 

1.1.12.C.2 Formulate a process of script analysis to identify how the 

physical, emotional, and social dimensions of a character are 

communicated through the application of acting techniques. 

Theatre production is an art, but it is also a science 

requiring knowledge of safety procedures, materials, 

technology, and construction techniques. 

1.1.12.C.3 Apply the basic physical and chemical properties (e.g., light, 

electricity, color, paint, scenic construction, costumes, makeup, 

and audio components) inherent in technical theatre to safely 

implement theatre design.  



VISUAL ARTS 2    APPENDIX F  
    

Content Area Visual & Performing Arts 

Standard 1.1 The Creative Process: All students will demonstrate an understanding of the elements and principles that govern the 

creation of works of art in dance, music, theatre, and visual art. 

Strand D. Visual Art 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

2 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in VISUAL 

ART. 

The basic elements of art and principles of design 

govern art creation and composition. 

1.1.2.D.1 

 

 

Identify the basic elements of art and principles of design in 

diverse types of artwork.  

Recognizing the elements of art and principles of 

design in artworks of known and emerging artists, as 

well as peers, is an initial step toward visual literacy. 

1.1.2.D.2 

 

Identify elements of art and principles of design in specific 

works of art and explain how they are used. 

5 

 

NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in VISUAL 

ART. 

Understanding the function and purpose of the 

elements of art and principles of design assists with 

forming an appreciation of how art and design enhance 

functionality and improve quality of living.  

1.1.5.D.1 

 

Identify elements of art and principles of design that are evident 

in everyday life. 

The elements of art and principles of design are 

universal.  

1.1.5.D.2 

 

Compare and contrast works of art in various mediums that use 

the same art elements and principles of design. 

8 

 

NOTE: By the end of grade 8, those students choosing VISUAL ART as their required area of specialization demonstrate 

COMPETENCY in the following content knowledge and skills. 

Art is a universal language. Visual communication 

through art crosses cultural and language barriers 

throughout time.  

1.1.8. D.1 Describe the intellectual and emotional significance conveyed 

by the application of the elements of art and principles of 

design in different historical eras and cultures. 

The study of masterworks of art from diverse cultures 

and different historical eras assists in understanding 

specific cultures. 

1.1.8. D.2 Compare and contrast various masterworks of art from diverse 

cultures, and identify elements of the works that relate to 

specific cultural heritages.  

12 

 

NOTE: By the end of grade 12, those students choosing VISUAL ART as their required area of specialization demonstrate 

PROFICIENCY in the following content knowledge and skills. 

Common themes exist in artwork from a variety of 1.1.12.D.1 Distinguish innovative applications of the elements of art and 
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cultures across time and are communicated through 

metaphor, symbolism, and allegory. 

principles of design in visual artworks from diverse cultural 

perspectives and identify specific cross-cultural themes.  

Stimuli for the creation of artworks can come from 

many places, including other arts disciplines.  

1.1.12.D.2 Translate literary, musical, theatrical, and dance compositions 

by using them as stimulus/inspiration for corresponding visual 

artworks. 

Content Area Visual & Performing Arts 

Standard 1.2: History of the Arts and Culture: All students will understand the role, development, and influence of the arts throughout 

history and across cultures. 

Strand A. History of the Arts and Culture 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

2 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in 

DANCE, MUSIC, THEATRE, and VISUAL ART. 

Dance, music, theatre, and visual artwork from diverse 

cultures and historical eras have distinct characteristics 

and common themes that are revealed by contextual 

clues within the works of art.  

1.2.2.A.1 Identify characteristic theme-based works of dance, music, 

theatre, and visual art, such as artworks based on the themes 

of family and community, from various historical periods and 

world cultures. 

The function and purpose of art-making across cultures 

is a reflection of societal values and beliefs.  

1.2.2.A.2 Identify how artists and specific works of dance, music, theatre, 

and visual art reflect, and are affected by, past and present 

cultures. 

5 

 

NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in DANCE, 

MUSIC, THEATRE, and VISUAL ART. 

Art and culture reflect and affect each other.  1.2.5.A.1 Recognize works of dance, music, theatre, and visual art as a 

reflection of societal values and beliefs. 

Characteristic approaches to content, form, style, and 

design define art genres.  

1.2.5.A.2 Relate common artistic elements that define distinctive art 

genres in dance, music, theatre, and visual art.  

Sometimes the contributions of an individual artist can 

influence a generation of artists and signal the 

beginning of a new art genre. 

1.2.5.A.3 Determine the impact of significant contributions of individual 

artists in dance, music, theatre, and visual art from diverse 

cultures throughout history. 

8 

 

NOTE: By the end of grade 8, all students demonstrate COMPETENCY in the following content knowledge and skills for their required 

area of specialization in DANCE, MUSIC, THEATRE, or VISUAL ART. 

Technological changes have and will continue to 

substantially influence the development and nature of 

1.2.8.A.1 Map historical innovations in dance, music, theatre, and visual 

art that were caused by the creation of new technologies.  
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the arts. 

Tracing the histories of dance, music, theatre, and 

visual art in world cultures provides insight into the lives 

of people and their values. 

1.2.8.A.2 Differentiate past and contemporary works of dance, music, 

theatre, and visual art that represent important ideas, issues, 

and events that are chronicled in the histories of diverse 

cultures. 

The arts reflect cultural morays and personal aesthetics 

throughout the ages.  

1.2.8.A.3 Analyze the social, historical, and political impact of artists on 

culture and the impact of culture on the arts. 

12 

 

NOTE: By the end of grade 12, all students demonstrate PROFICIENCY in the following content knowledge and skills for their required 

area of specialization in DANCE, MUSIC, THEATRE, or VISUAL ART. 

Cultural and historical events impact art-making as well 

as how audiences respond to works of art. 

1.2.12.A.1 Determine how dance, music, theatre, and visual art have 

influenced world cultures throughout history. 

Access to the arts has a positive influence on the 

quality of an individual’s lifelong learning, personal 

expression, and contributions to community and global 

citizenship.  

1.2.12.A.2 Justify the impact of innovations in the arts (e.g., the availability 

of music online) on societal norms and habits of mind in various 

historical eras.  
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Content Area Visual & Performing Arts 

Standard 1.3 Performance: All students will synthesize those skills, media, methods, and technologies appropriate to creating, 

performing, and/or presenting works of art in dance, music, theatre, and visual art. 

Strand A. Dance 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

P 

 

NOTE: For those preschool programs that offer appropriate time and frequency of instruction, all students attain foundational skills that 

later lead to BASIC LITERACY in DANCE. 

Creative movement/dance is a means of self-

expression. 

1.3.P.A.1 Move the body in a variety of ways, with and without music. 

1.3.P.A.2 Respond to changes in tempo and a variety of musical rhythms 

through body movement. 

1.3.P.A.3 Participate in simple sequences of movements. 

1.3.P.A.4 Define and maintain personal space, concentration, and focus 

during creative movement/dance performances. 

1.3.P.A.5 

 

Participate in or observe a variety of dance and movement 

activities accompanied by music and/or props from different 

cultures and genres. 

2 

 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in 

DANCE. 

The elements of dance are time, space, and energy. 

Improvisational structures facilitate movement 

invention. Musical or non-musical accompaniment is a 

choice. Dance can communicate meaning around a 

variety of themes.  

1.3.2.A.1 Create and perform planned and improvised movement 

sequences using the elements of dance, with and without 

musical accompaniment, to communicate meaning around a 

variety of themes.  

The creation of an original dance composition often 

begins with improvisation. Movement sequences 

change when applying the elements of dance. 

1.3.2.A.2 Create and perform planned and improvised movement 

sequences, alone and in small groups, with variations in tempo, 

meter, rhythm, spatial level (i.e., low, middle, and high), and 

spatial pathway. 

The integrity of choreographed sequences is 

maintained by personal and group spatial relationships. 

Dance movement skills also require concentration and 

the intentional direction of focus during performance.  

1.3.2.A.3 Define and maintain personal space, concentrate, and 

appropriately direct focus while performing movement skills. 

Locomotor and non-locomotor movements may 

contribute equally to the thematic content of solo and 

ensemble dances.  

1.3.2.A.4 Create and perform original movement sequences alone and 

with a partner using locomotor and non-locomotor movements 

at various levels in space.  
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5 

 

NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in DANCE. 

Fundamental movement structures include a defined 

beginning, middle, and ending. Planned choreographic 

and improvised movement sequences manipulate time, 

space, and energy. Kinesthetic transference of rhythm 

comes from auditory and visual stimuli.  

1.3.5.A.1 Perform planned and improvised sequences with a distinct 

beginning, middle, and end that manipulate time, space, and 

energy, and accurately transfer rhythmic patterns from the 

auditory to the kinesthetic. 

The creation of an original dance composition is often 

reliant on improvisation as a choreographic tool. The 

essence/character of a movement sequence is also 

transformed when performed at varying spatial levels 

(i.e., low, middle, and high), at different tempos, along 

different spatial pathways, or with different movement 

qualities. 

1.3.5.A.2 Use improvisation as a tool to create and perform movement 

sequences incorporating various spatial levels (i.e., low, 

middle, and high), tempos, and spatial pathways. 

Works of art, props, and other creative stimuli can be 

used to inform the thematic content of dances. 

1.3.5.A.3 Create and perform dances alone and in small groups that 

communicate meaning on a variety of themes, using props or 

artwork as creative stimuli. 

Dance requires a fundamental understanding of body 

alignment and applied kinesthetic principles. Age-

appropriate conditioning of the body enhances 

flexibility, balance, strength, focus, concentration, and 

performance technique. 

1.3.5.A.4 Demonstrate developmentally appropriate kinesthetic 

awareness of basic anatomical principles, using flexibility, 

balance, strength, focus, concentration, and coordination.  

Various dance styles, traditions, and techniques 

adhere to basic principles of alignment, balance, focus, 

and initiation of movement. 

1.3.5.A.5 Perform basic sequences of movement from different styles or 

traditions accurately, demonstrating proper alignment, balance, 

initiation of movement, and direction of focus. 

8 

 

NOTE: By the end of grade 8, those students choosing DANCE as their required area of specialization demonstrate COMPETENCY in 

the following content knowledge and skills. 

Movement dynamics and qualities emphasize time, 

space, and energy. Movement affinities and effort 

actions impact dynamic tension and spatial 

relationships. 

1.3.8.A.1 Incorporate a broad range of dynamics and movement qualities 

in planned and improvised solo and group works by 

manipulating aspects of time, space, and energy. 

Dance may be used as a symbolic language to 

communicate universal themes and varied points of 

view about social, political, or historical issues in given 

eras.  

1.3.8.A.2 Choreograph and perform cohesive dance works that reflect 

social, historical, and/or political themes. 
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Foundational understanding of anatomical and 

kinesthetic principles is a contributing factor to dance 

artistry. Artistry in dance requires rhythmic acuity. 

1.3.8.A.3 Choreograph and perform movement sequences that 

demonstrate artistic application of anatomical and kinesthetic 

principles as well as rhythmic acuity. 

Technology and media arts are often catalysts for 

creating original choreographic compositions. 

1.3.8.A.4 Use media arts and technology in the creation and 

performance of short, original choreographic compositions.  

12 

 

NOTE: By the end of grade 12, those students choosing DANCE as their required area of specialization demonstrate PROFICIENCY in 

the following content knowledge and skills. 

Creating highly integrated improvisational movement 

sequences develops personal style for solo and 

ensemble work. Characteristics of style vary broadly 

across dance genres.  

1.3.12.A.1 Integrate and recombine movement vocabulary drawn from a 

variety of dance genres, using improvisation as a 

choreographic tool to create solo and ensemble compositions.  

Aesthetic quality results from conceptual coherence 

and from understanding and application of the principle 

unity of form and content.  

1.3.12.A.2 Create theme-based solo and ensemble dances that have unity 

of form and content, conceptual coherence, and aesthetic unity. 

Dance artistry is achieved through refined technique, 

musicality, clarity of choreographic intent, stylistic 

nuance, and application of proper body mechanics. 

1.3.12.A.3 Demonstrate dance artistry with technical proficiency, 

musicality, stylistic nuance, clarity of choreographic intent, and 

efficiency of movement through the application of proper body 

mechanics.  

Dance production is collaborative and requires 

choreographic, technological, design, and performance 

skill.  

1.3.12.A.4 Collaborate in the design and production of dances that use 

choreographic structures and incorporate various media and/or 

technologies.  
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Content Area Visual & Performing Arts 

Standard 1.3 Performance: All students will synthesize those skills, media, methods, and technologies appropriate to creating, 

performing, and/or presenting works of art in dance, music, theatre, and visual art. 

Strand B. Music 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

P 

 

NOTE: For those preschool programs that offer appropriate time and frequency of instruction, all students attain foundational skills that 

later lead to BASIC LITERACY in MUSIC. 

Creating and performing music provides a means of 

self-expression for very young learners. 

1.3.P.B.1 

 

Sing a variety of songs with expression, independently and with 

others.  

 

 

1.3.P.B.2 

 

Use a variety of musical instruments to create music, alone 

and/or with others, using different beats, tempos, dynamics, 

and interpretations. 

 

 

1.3.P.B.3 

 

Clap or sing songs with repetitive phrases and rhythmic 

patterns.  

 

 

1.3.P.B.4 

 

Listen to, imitate, and improvise sounds, patterns, or songs. 

2 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in MUSIC. 

The ability to read music notation correlates with 

musical fluency and literacy. Notation systems are 

complex symbolic languages that indicate pitch, 

rhythm, dynamics, and tempo.  

1.3.2.B.1 

 

Clap, sing, or play on pitch from basic notation in the treble clef, 

with consideration of pitch, rhythm, dynamics, and tempo. 

 

Proper vocal production/vocal placement requires an 

understanding of basic anatomy and the physical 

properties of sound.  

1.3.2.B.2 

 

Demonstrate developmentally appropriate vocal 

production/vocal placement and breathing technique. 

 

Playing techniques for Orff instruments develop 

foundational skills used for hand percussion and 

melodic percussion instruments.  

1.3.2.B.3 

 

Demonstrate correct playing techniques for Orff instruments or 

equivalent homemade instruments.  

Proper breathing technique and correct posture 

improve the timbre of the voice and protect the voice 

when singing.  

1.3.2.B.4 

 

Vocalize the home tone of familiar and unfamiliar songs, and 

demonstrate appropriate posture and breathing technique while 

performing songs, rounds, or canons in unison and with a 

partner.  

Improvisation is a foundational skill for music 1.3.2.B.5 Improvise short tonal and rhythmic patterns over ostinatos, and 
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composition.  

 

 modify melodic or rhythmic patterns using selected notes 

and/or scales to create expressive ideas.  

Prescribed forms and rules govern music composition, 

rhythmic accompaniment, and the harmonizing of 

parts.  

1.3.2.B.6 

 

Sing or play simple melodies or rhythmic accompaniments in 

AB and ABA forms independently and in groups, and sight-read 

rhythmic and music notation up to and including eighth notes 

and rests in a major scale. 

Basic conducting patterns and gestures provide cues 

about how and when to execute changes in dynamics, 

timbre, and timing.  

1.3.2.B.7 

 

Blend unison and harmonic parts and vocal or instrumental 

timbres while matching dynamic levels in response to a 

conductor’s cues.  

5 

 

NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in MUSIC. 

Complex scores may include compound meters and 

the grand staff. 

1.3.5.B.1 

 

 

Sing or play music from complex notation, using notation 

systems in treble and bass clef, mixed meter, and compound 

meter. 

Proper vocal production and vocal placement improve 

vocal quality. Harmonizing requires singing ability and 

active listening skills. Individual voice ranges change 

with time.  

1.3.5.B.2 

 

Sing melodic and harmonizing parts, independently and in 

groups, adjusting to the range and timbre of the developing 

voice. 

 Music composition is governed by prescribed rules and 

forms that apply to both improvised and scored music.  

1.3.5.B.3 

 

Improvise and score simple melodies over given harmonic 

structures using traditional instruments and/or computer 

programs. 

Decoding musical scores requires understanding of 

notation systems, the elements of music, and basic 

compositional concepts.  

1.3.5.B.4 

 

Decode how the elements of music are used to achieve unity 

and variety, tension and release, and balance in musical 

compositions. 

8 

 

NOTE: By the end of grade 8, those students choosing MUSIC as their required area of specialization demonstrate COMPETENCY in 

the following content knowledge and skills. 

Western, non-Western, and avant-garde notation 

systems have distinctly different characteristics.  

   

1.3.8.B.1 

 

Perform instrumental or vocal compositions using complex 

standard and non-standard Western, non-Western, and avant-

garde notation. 

Stylistic considerations vary across genres, cultures, 

and historical eras.  

 

1.3.8.B.2 

 

Perform independently and in groups with expressive qualities 

appropriately aligned with the stylistic characteristics of the 

genre. 

Understanding of discipline-specific arts terminology 

(e.g., crescendo, diminuendo, pianissimo, forte, etc.) is 

a component of music literacy.  

1.3.8.B.3 

 

Apply theoretical understanding of expressive and dynamic 

music terminology to the performance of written scores in the 

grand staff.  
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Improvisation is a compositional skill that is dependent 

on understanding the elements of music as well as 

stylistic nuances of historical eras and genres of music.  

1.3.8.B.4 

 

Improvise music in a selected genre or style, using the 

elements of music that are consistent with basic playing and/or 

singing techniques in that genre or style.  

12 

 

NOTE: By the end of grade 12, those students choosing MUSIC as their required area of specialization demonstrate PROFICIENCY in 

the following content knowledge and skills. 

Technical accuracy, musicality, and stylistic 

considerations vary according to genre, culture, and 

historical era.  

1.3.12.B.1 

 

Analyze compositions from different world cultures and genres 

with respect to technique, musicality, and stylistic nuance, 

and/or perform excerpts with technical accuracy, appropriate 

musicality, and the relevant stylistic nuance. 

The ability to read and interpret music impacts musical 

fluency.  

1.3.12.B.2 

 

Analyze how the elements of music are manipulated in original 

or prepared musical scores.  

Understanding of how to manipulate the elements of 

music is a contributing factor to musical artistry.  

1.3.12.B.3 

 

Improvise works through the conscious manipulation of the 

elements of music, using a variety of traditional and 

nontraditional sound sources, including electronic sound-

generating equipment and music generation programs. 

Basic vocal and instrumental arranging skills require 

theoretical understanding of music composition.  

1.3.12.B.4 Arrange simple pieces for voice or instrument using a variety of 

traditional and nontraditional sound sources or electronic 

media, and/or analyze prepared scores using music 

composition software.  
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Content Area Visual & Performing Arts 

Standard 1.3 Performance: All students will synthesize those skills, media, methods, and technologies appropriate to creating, 

performing, and/or presenting works of art in dance, music, theatre, and visual art. 

Strand C. Theatre 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

P 

 

NOTE: For those preschool programs that offer appropriate time and frequency of instruction, all students attain foundational skills that 

later lead to BASIC LITERACY in THEATRE. 

Dramatic play provides a means of self-expression for 

very young learners. 

1.3.P.C.1 

 

Play roles observed through life experiences (e.g., mom/dad, 

baby, firefighter, police officer, doctor, and mechanic). 

 

 

1.3.P.C.2 

 

Use memory, imagination, creativity, and language to make up 

new roles and act them out. 

 

 

1.3.P.C.3 

 

Participate with others in dramatic play, negotiating roles and 

setting up scenarios using costumes and props. 

 

 

1.3.P.C.4 Differentiate between fantasy/pretend play and real events. 

 

 

1.3.P.C.5 

 

Sustain and extend dramatic play interactions (i.e., anticipate 

what will happen next). 

 

 

1.3.P.C.6 

 

Begin to demonstrate appropriate audience skills during 

storytelling and performances.  

 

 

1.3.P.C.7 

 

Describe feelings and reactions and make increasingly 

informed responses to stories and dramatic performances. 

 

 

1.3.P.C.8 

 

Participate in and listen to stories and dramatic performances 

from a variety of cultures and times. 

2 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in 

THEATRE. 

Plays may use narrative structures to communicate 

themes. 

 

1.3.2.C.1 Portray characters when given specifics about circumstances, 

plot, and thematic intent, demonstrating logical story sequence 

and informed character choices. 

Actors use voice and movement as tools for 

storytelling. 

1.3.2.C.2 Use voice and movement in solo, paired, and group 

pantomimes and improvisations.  

Voice and movement have broad ranges of expressive 

potential. 

1.3.2.C.3 Develop awareness of vocal range, personal space, and 

character-specific vocal and creative movement choices.  

5 NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in THEATRE. 
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 A play’s effectiveness is enhanced by the theatre 

artists’ knowledge of technical theatrical elements and 

understanding of the elements of theatre. 

1.3.5.C.1 Create original plays using script-writing formats that include 

stage directions and technical theatrical elements, 

demonstrating comprehension of the elements of theatre and 

story construction.  

Performers use active listening skills in scripted and 

improvised performances to create believable, 

multidimensional characters. Actors create a sense of 

truth and believability by applying performance 

techniques that are appropriate to the circumstances of 

a scripted or improvised performance.  

1.3.5.C.2 Demonstrate how active listening skills, vocal variety, physical 

expression, stage business, sensory recall, concentration, and 

focus affect meaning in scripted and improvised performances.  

 

      8 

 

NOTE: By the end of grade 8, those students choosing THEATRE as their required area of specialization demonstrate COMPETENCY 

in the following content knowledge and skills. 

Effective scripted and improvisational performances 

require informed, supported, and sustained choices by 

actors, directors, and designers. Techniques for 

communicating a character’s intent vary in live 

performances and recorded venues.  

1.3.8.C.1 Create a method for defining and articulating character 

objectives, intentions, and subtext, and apply the method to the 

portrayal of characters in live performances or recorded 

venues. 

 

Dramatic context and active listening skills inform 

development of believable, multidimensional characters 

in scripted and improvised performances. Mastery of 

physical and vocal skills enables actors to create 

dramatic action that generates a sense of truth and 

credibility.  

1.3.8.C.2 

 

Create and apply a process for developing believable, 

multidimensional characters in scripted and improvised 

performances by combining methods of relaxation, physical 

and vocal skills, acting techniques, and active listening skills.  

12 

 

NOTE: By the end of grade 12, those students choosing THEATRE as their required area of specialization demonstrate PROFICIENCY 

in the following content knowledge and skills. 

Effective scripted and improvisational performances 

require informed, supported, and sustained choices by 

actors, directors, and designers. Theatre genres are 

created by combining complex narrative structures, 

technical theatrical elements, and thematic intent. 

1.3.12.C.1 Create plays that include well-structured plots and subplots, 

clear thematic intent, original characters, and technical 

theatrical elements appropriate to a variety of theatrical genres.  

Presentation of believable, multidimensional characters 

in scripted and improvised performances requires 

application of specific physical choices, sustained vocal 

technique, and clearly motivated actions.  

1.3.12.C.2 Create and evaluate performances by citing evidence of 

specific physical choices, sustained vocal technique, and 

clearly motivated actions. 
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Content Area Visual & Performing Arts 

Standard 1.3 Performance: All students will synthesize those skills, media, methods, and technologies appropriate to creating, 

performing, and/or presenting works of art in dance, music, theatre, and visual art. 

Strand D. Visual Art 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

P 

 

 NOTE: For those preschool programs that offer appropriate time and frequency of instruction, all students attain foundational 

skills that later lead to BASIC LITERACY in VISUAL ART.  

Each art medium has its own materials, processes, 

skills, and technical application methods. 

1.3.P.D.1 Demonstrate the safe and appropriate use and care of art 

materials and tools. 

2 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in VISUAL 

ART. 

Visual statements in art are derived from the basic 

elements of art regardless of the format and medium 

used to create the art. There are also a wide variety of 

art media, each having its own materials, processes, 

and technical application methods for exploring 

solutions to creative problems.  

1.3.2.D.1 

 

Create two- and three-dimensional works of art using the basic 

elements of color, line, shape, form, texture, and space, as well 

as a variety of art mediums and application methods.  

Symbols convey meaning agreed upon by a group or 

culture. Manipulation of the basic elements of art and 

principles of design for personal expression results in 

visual communication that may be relevant in a variety 

of settings.  

1.3.2.D.2 

 

Use symbols to create personal works of art based on selected 

age-appropriate themes, using oral stories as a basis for 

pictorial representation.  

Each of the visual art forms uses various materials, 

tools, and techniques that are associated with unique 

verbal and visual vocabularies. 

1.3.2.D.3 

 

Employ basic verbal and visual art vocabulary to demonstrate 

knowledge of the materials, tools, and methodologies used to 

create and tell visual stories. 

Knowledge of visual art media necessitates an 

understanding of a variety of traditional and 

nontraditional tools, applications, possibilities, and 

limitations. 

1.3.2.D.4 

 

Explore the use of a wide array of art mediums and select tools 

that are appropriate to the production of works of art in a variety 

of art media. 

Visual awareness stems from acute observational skills 

and interest in visual objects, spaces, and the 

relationship of objects to the world.  

1.3.2.D.5 

 

Create works of art that are based on observations of the 

physical world and that illustrate how art is part of everyday life, 

using a variety of art mediums and art media.  
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NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in VISUAL 

ART. 

The elements of art and principles of design can be 

applied in an infinite number of ways to express 

personal responses to creative problems.   

 

1.3.5.D.1 

 

Work individually and collaboratively to create two- and three-

dimensional works of art that make cohesive visual statements 

and that employ the elements of art and principles of design. 

Contextual clues to culturally specific thematic content, 

symbolism, compositional approach, and stylistic 

nuance are prevalent in works of art throughout the 

ages.  

 

1.3.5.D.2 

 

 

Identify common and distinctive characteristics of artworks from 

diverse cultural and historical eras of visual art using age-

appropriate stylistic terminology (e.g., cubist, surreal, optic, 

impressionistic), and experiment with various compositional 

approaches influenced by these styles.   

Each of the genres of visual art (e.g., realism, 

surrealism, abstract/nonobjective art, conceptual art, 

and others) is associated with appropriate vocabulary 

and a stylistic approach to art-making.  

1.3.5.D.3 

 

Identify common and distinctive characteristics of genres of 

visual artworks (e.g., realism, surrealism, abstract/nonobjective 

art, conceptual art, and others) using age-appropriate 

terminology, and experiment with various compositional 

approaches influenced by these genres.   

The characteristics and physical properties of the 

various materials available for use in art-making 

present infinite possibilities for potential application.  

1.3.5.D.4 

 

Differentiate drawing, painting, ceramics, sculpture, 

printmaking, textiles, and computer imaging by the physical 

properties of the resulting artworks, and experiment with 

various art media and art mediums to create original works of 

art.  

There are many types of aesthetic arrangements for 

the exhibition of art. Creating or assembling gallery 

exhibitions requires effective time management and 

creative problem-solving skills. 

1.3.5.D.5 

 

Collaborate in the creation of works of art using multiple art 

media and art mediums, and present the completed works in 

exhibition areas inside and outside the classroom.  

8 

 

NOTE: By the end of grade 8, those students choosing VISUAL ART as their required area of specialization demonstrate 

COMPETENCY in the following content knowledge and skills. 

The creation of art is driven by the principles of 

balance, harmony, unity, emphasis, proportion, and 

rhythm/movement.  

 

 

1.3.8.D.1 Incorporate various art elements and the principles of balance, 

harmony, unity, emphasis, proportion, and rhythm/movement in 

the creation of two- and three- dimensional artworks, using a 

broad array of art media and art mediums to enhance the 

expression of creative ideas (e.g., perspective, implied space, 

illusionary depth, value, and pattern).  

Themes in art are often communicated through 

symbolism, allegory, or irony. There are a wide variety 

of art mediums, each having appropriate tools and 

processes for the production of artwork. Fluency in 

these mediums, and the use of the appropriate tools 

associated with working in these mediums, are 

components of art-making.  

1.3.8.D.2 Apply various art media, art mediums, technologies, and 

processes in the creation of allegorical, theme-based, two- and 

three-dimensional works of art, using tools and technologies 

that are appropriate to the theme and goals.  
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The classification of art into various art genres depends 

on the formal aspects of visual statements (e.g., 

physical properties, theoretical components, cultural 

context). Many genres of art are associated with 

discipline-specific arts terminology.  

1.3.8.D.3 Identify genres of art (including realism, abstract/nonobjective 

art, and conceptual art) within various contexts using 

appropriate art vocabulary, and solve hands-on visual problems 

using a variety of genre styles. 

Universal themes exist in art across historical eras and 

cultures. Art may embrace multiple solutions to a 

problem. 

1.3.8.D.4 Delineate the thematic content of multicultural artworks, and 

plan, design, and execute multiple solutions to challenging 

visual arts problems, expressing similar thematic content. 

Each of the many genres of art is associated with 

discipline-specific arts terminology and a stylistic 

approach to art-making.  

1.3.8.D.5 Examine the characteristics, thematic content, and symbolism 

found in works of art from diverse cultural and historical eras, 

and use these visual statements as inspiration for original 

artworks.  

The visual possibilities and inherent qualities of 

traditional and contemporary art materials (including 

digital media) may inform choices about visual 

communication and art-making techniques. 

1.3.8.D.6 Synthesize the physical properties, processes, and techniques 

for visual communication in multiple art media (including digital 

media), and apply this knowledge to the creation of original 

artworks. 

12 

 

NOTE: By the end of grade 12, those students choosing VISUAL ART as their required area of specialization demonstrate 

PROFICIENCY in the following content knowledge and skills. 

How individuals manipulate the elements of art and 

principles of design results in original portfolios that 

reflect choice and personal stylistic nuance.  

1.3.12.D.1 Synthesize the elements of art and principles of design in an 

original portfolio of two- and three-dimensional artworks that 

reflects personal style and a high degree of technical 

proficiency and expressivity. 

Culturally and historically diverse art media, art 

mediums, techniques, and styles impact originality and 

interpretation of the artistic statement. 

1.3.12.D.2 Produce an original body of artwork in one or more art 

mediums that demonstrates mastery of visual literacy, 

methods, techniques, and cultural understanding.  

The artist’s understanding of the relationships among 

art media, methodology, and visual statement allows 

the artist to use expressionism, abstractionism 

(nonobjective art), realism/naturalism, impressionism, 

and other genre styles to convey ideas to an audience. 

1.3.12.D.3 Organize an exhibit of personal works of visual art that convey 

a high level of understanding of how the expression of ideas 

relates to the art media, art mediums, and techniques used.  

 

Artists interpret/render themes using traditional art 

media and methodologies as well as new art media 

and methodologies.  

1.3.12.D.4 Analyze the syntax and compositional and stylistic principles of 

two- and three-dimensional artworks in multiple art media 

(including computer-assisted artwork), and interpret themes 

and symbols suggested by the artworks. 

Two- and three-dimensional artworks can be rendered 

culturally specific by using the tools, techniques, styles, 

materials, and methodologies that are germane to a 

particular cultural style. 

1.3.12.D.5 

 

Identify the styles and artistic processes used in the creation of 

culturally and historically diverse two- and three-dimensional 

artworks, and emulate those styles by creating an original body 

of work.  
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Content Area Visual & Performing Arts 

Standard 1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts 

philosophies, judgment, and analysis to works of art in dance, music, theatre, and visual art. 

Strand A. Aesthetic Responses  

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

P 

 

NOTE: For those preschool programs that offer appropriate time and frequency of instruction, all students attain foundational skills that 

later lead to BASIC LITERACY in DANCE, MUSIC, THEATRE, and VISUAL ART. 

There is beauty in the everyday world and in works of 

art. 

1.4.P.A.1 

 

Begin to demonstrate appropriate audience skills during 

creative movement and dance performances. 

1.4.P.A.2 

 

Describe feelings and reactions in response to a creative 

movement/dance performance. 

1.4.P.A.3 

 

Begin to demonstrate appropriate audience skills during 

recordings and music performances.  

1.4.P.A.4 

 

Describe feelings and reactions in response to diverse musical 

genres and styles.  

1.4.P.A.5 

 

Begin to demonstrate appropriate audience skills during 

storytelling and performances.  

1.4.P.A.6 

 

Describe feelings and reactions and respond in an increasingly 

informed manner to stories and dramatic performances. 

1.4.P.A.7 

 

Describe feelings and reactions and make increasingly 

thoughtful observations in response to a variety of culturally 

diverse works of art and objects in the everyday world. 

2 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in 

DANCE, MUSIC, THEATRE, and VISUAL ART. 

Each arts discipline (dance, music, theatre, and visual 

art) has distinct characteristics, as do the artists who 

create them. 

1.4.2.A.1 

 

Identify aesthetic qualities of exemplary works of art in dance, 

music, theatre, and visual art, and identify characteristics of the 

artists who created them (e.g., gender, age, absence or 

presence of training, style, etc.).  

1.4.2.A.2 

 

Compare and contrast culturally and historically diverse works 

of dance, music, theatre, and visual art that evoke emotion and 

that communicate cultural meaning.  

1.4.2.A.3 Use imagination to create a story based on an arts experience 
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 that communicated an emotion or feeling, and tell the story 

through each of the four arts disciplines (dance, music, theatre, 

and visual art). 

1.4.2.A.4 Distinguish patterns in nature found in works of dance, music, 

theatre, and visual art.  

5 

 

NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in DANCE, 

MUSIC, THEATRE, and VISUAL ART. 

Works of art may be organized according to their 

functions and artistic purposes (e.g., genres, mediums, 

messages, themes).  

1.4.5.A.1 Employ basic, discipline-specific arts terminology to categorize 

works of dance, music, theatre, and visual art according to 

established classifications. 

Formalism in dance, music, theatre, and visual art 

varies according to personal, cultural, and historical 

contexts.  

1.4.5.A.2 Make informed aesthetic responses to artworks based on 

structural arrangement and personal, cultural, and historical 

points of view.  

Criteria for determining the aesthetic merits of artwork 

vary according to context. Understanding the 

relationship between compositional design and genre 

provides the foundation for making value judgments 

about the arts.  

1.4.5.A.3 Demonstrate how art communicates ideas about personal and 

social values and is inspired by an individual’s imagination and 

frame of reference (e.g., personal, social, political, historical 

context).  

8 

 

 

NOTE: By the end of grade 8, all students demonstrate COMPETENCY in the following content knowledge and skills for their required 

area of specialization in DANCE, MUSIC, THEATRE, or VISUAL ART. 

Contextual clues to artistic intent are embedded in 

artworks. Analysis of archetypal or consummate works 

of art requires knowledge and understanding of 

culturally specific art within historical contexts.  

1.4.8.A.1 Generate observational and emotional responses to diverse 

culturally and historically specific works of dance, music, 

theatre, and visual art. 

 

 

Art may be used for utilitarian and non-utilitarian 

purposes. 

1.4.8.A.2 Identify works of dance, music, theatre, and visual art that are 

used for utilitarian and non-utilitarian purposes. 

Performance technique in dance, music, theatre, and 

visual art varies according to historical era and genre. 

1.4.8.A.3 Distinguish among artistic styles, trends, and movements in 

dance, music, theatre, and visual art within diverse cultures and 

historical eras. 

Abstract ideas may be expressed in works of dance, 

music, theatre, and visual art using a genre’s stylistic 

traits.  

1.4.8.A.4 Compare and contrast changes in the accepted meanings of 

known artworks over time, given shifts in societal norms, 

beliefs, or values.  
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Symbolism and metaphor are characteristics of art and 

art-making. 

1.4.8.A.5 Interpret symbolism and metaphors embedded in works of 

dance, music, theatre, and visual art. 

Awareness of basic elements of style and design in 

dance, music, theatre, and visual art inform the 

creation of criteria for judging originality. 

1.4.8.A.6 Differentiate between “traditional” works of art and those that 

do not use conventional elements of style to express new 

ideas.   

Artwork may be both  utilitarian and non-utilitarian. 

Relative merits of works of art can be assessed 

through analysis of form, function, craftsmanship, and 

originality. 

1.4.8.A.7 Analyze the form, function, craftsmanship, and originality of 

representative works of dance, music, theatre, and visual art.  

 

12 

 

NOTE: By the end of grade 8, all students demonstrate PROFICIENCY in the following content knowledge and skills for their required 

area of specialization in DANCE, MUSIC, THEATRE, or VISUAL ART. 

Recognition of fundamental elements within various 

arts disciplines (dance, music, theatre, and visual art) is 

dependent on the ability to decipher cultural 

implications embedded in artworks. 

1.4.12.A.1 Use contextual clues to differentiate between unique and 

common properties and to discern the cultural implications of 

works of dance, music, theatre, and visual art.  

Contextual clues within artworks often reveal artistic 

intent, enabling the viewer to hypothesize the artist’s 

concept.  

1.4.12.A.2 Speculate on the artist’s intent, using discipline-specific arts 

terminology and citing embedded clues to substantiate the 

hypothesis.  

Artistic styles, trends, movements, and historical 

responses to various genres of art evolve over time.  

 

1.4.12.A.3 Develop informed personal responses to an assortment of 

artworks across the four arts disciplines (dance, music, theatre, 

and visual art), using historical significance, craftsmanship, 

cultural context, and originality as criteria for assigning value to 

the works. 

Criteria for assessing the historical significance, 

craftsmanship, cultural context, and originality of art are 

often expressed in qualitative, discipline-specific arts 

terminology.  

1.4.12.A.4 Evaluate how exposure to various cultures influences 

individual, emotional, intellectual, and kinesthetic responses to 

artwork. 
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Content Area Visual & Performing Arts 

Standard 1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts 

philosophies, judgment, and analysis to works of art in dance, music, theatre, and visual art. 

Strand B. Critique Methodologies 

By the 

end of 

grade 

 

Content Statement 

 

CPI # 

 

Cumulative Progress Indicator (CPI) 

2 

 

NOTE: By the end of grade 2, ALL students progress toward BASIC LITERACY in the following content knowledge and skills in 

DANCE, MUSIC, THEATRE, and VISUAL ART. 

Relative merits of works of art can be qualitatively and 

quantitatively assessed using observable criteria.  

1.4.2.B.1 

 

Observe the basic arts elements in performances and 

exhibitions and use them to formulate objective assessments of 

artworks in dance, music, theatre, and visual art. 

Constructive criticism is an important evaluative tool 

that enables artists to communicate more effectively.  

1.4.2.B.2 Apply the principles of positive critique in giving and receiving 

responses to performances. 

Contextual clues are embedded in works of art and 

provide insight into artistic intent. 

1.4.2.B.3 Recognize the main subject or theme in works of dance, music, 

theatre, and visual art. 

5 

 

NOTE: By the end of grade 5, ALL students demonstrate BASIC LITERACY in the following content knowledge and skills in DANCE, 

MUSIC, THEATRE, and VISUAL ART. 

Identifying criteria for evaluating performances results 

in deeper understanding of art and art-making.  

1.4.5.B.1 Assess the application of the elements of art and principles of 

design in dance, music, theatre, and visual artworks using 

observable, objective criteria.  

Decoding simple contextual clues requires evaluation 

mechanisms, such as rubrics, to sort fact from opinion. 

1.4.5.B.2 Use evaluative tools, such as rubrics, for self-assessment and 

to appraise the objectivity of critiques by peers.  

While there is shared vocabulary among the four arts 

disciplines of dance, music, theatre, and visual art, 

each also has its own discipline-specific arts 

terminology.  

1.4.5.B.3 Use discipline-specific arts terminology to evaluate the 

strengths and weaknesses of works of dance, music, theatre, 

and visual art.  

Levels of proficiency can be assessed through 

analyses of how artists apply the elements of art and 

principles of design.  

1.4.5.B.4 Define technical proficiency, using the elements of the arts and 

principles of design. 

Artists and audiences can and do disagree about the 

relative merits of artwork. When assessing works of 

dance, music, theatre and visual art, it is important to 

consider the context for the creation and performance 

of the work (e.g., Who was the creator? What purpose 

does the artwork serve? Who is the intended 

audience?).  

1.4.5.B.5 Distinguish ways in which individuals may disagree about the 

relative merits and effectiveness of artistic choices in the 

creation and performance of works of dance, music, theatre, 

and visual art. 
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8 

 

NOTE: By the end of grade 8, all students demonstrate COMPETENCY in the following content knowledge and skills for their required 

area of specialization in DANCE, MUSIC, THEATRE, or VISUAL ART. 

Assessing a work of art without critiquing the artist 

requires objectivity and an understanding of the work’s 

content and form.  

1.4.8.B.1 Evaluate the effectiveness of a work of art by differentiating 

between the artist’s technical proficiency and the work’s 

content or form.  

Visual fluency is the ability to differentiate formal and 

informal structures and objectively apply observable 

criteria to the assessment of artworks, without 

consideration of the artist. 

1.4.8.B.2 Differentiate among basic formal structures and technical 

proficiency of artists in works of dance, music, theatre, and 

visual art. 

Universal elements of art and principles of design apply 

equally to artwork across cultures and historical eras. 

1.4.8.B.3 Compare and contrast examples of archetypal subject matter in 

works of art from diverse cultural contexts and historical eras 

by writing critical essays.  

12 

 

NOTE: By the end of grade 8, all students demonstrate PROFICIENCY in the following content knowledge and skills for their required 

area of specialization in DANCE, MUSIC, THEATRE, or VISUAL ART. 

Archetypal subject matter exists in all cultures and is 

embodied in the formal and informal aspects of art. 

 

1.4.12.B.1 

 

Formulate criteria for arts evaluation using the principles of 

positive critique and observation of the elements of art and 

principles of design, and use the criteria to evaluate works of 

dance, music, theatre, visual, and multimedia artwork from 

diverse cultural contexts and historical eras.  

The cohesiveness of a work of art and its ability to 

communicate a theme or narrative can be directly 

affected by the artist’s technical proficiency as well as 

by the manner and physical context in which it is 

performed or shown. 

1.4.12.B.2 Evaluate how an artist’s technical proficiency may affect the 

creation or presentation of a work of art, as well as how the 

context in which a work is performed or shown may impact 

perceptions of its significance/meaning. 

Art and art-making reflect and affect the role of 

technology in a global society.  

1.4.12.B.3 Determine the role of art and art-making in a global society by 

analyzing the influence of technology on the visual, performing, 

and multimedia arts for consumers, creators, and performers 

around the world.  
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Archetypal work of art: An artwork that epitomizes a genre of art.  

Art genres: Artworks that share characteristic approaches to content, form, style, and design. Each of the four 

arts disciplines is associated with different genres. 

Art media: Artistic methods, processes, or means of expression (e.g., presentation mechanisms such as 

screen, print, auditory, or tactile modes) used to produce a work of art. 

Art medium(s): Any material or technique used for expression in art. In art, “medium” refers to the physical 

substance used to create artwork. Types of materials include clay, pencil, paint, and others.  

Artistic processes: For example, expressionism, abstractionism/no objectivism, realism, naturalism, 

impressionism, and others.  

Balance: For example, in dance, complementary positions that are on or off the vertical, horizontal, or 

transverse axes.  

Basic Literacy: A level of achievement that indicates a student meets or exceeds the K-5 arts standards. 

Basic Literacy is attained when a student can: 

(1) Respond to artworks with empathy. 

(2) Understand that artwork reflects historical, cultural, and aesthetic perspectives. 

(3) Perform in all four arts disciplines at an age-appropriate level.  

(4) Draw similarities within and across the arts disciplines. 

Body patterning: For example, in dance, unilateral movement, contra-lateral movement, upper/lower body 

coordination, or standing or moving on two feet vs. one foot during movement patterns. 

Characteristics of a well-made play: Inciting incident, confrontation, rising action, climax, dénouement, and 

resolution.  

Choreographic structures: For example, AB, ABA, canon, call and response, narrative, rondo, palindrome, 

theme, variation, and others.  

Competency: A level of achievement that indicates a student meets or exceeds the K-8 arts standards. 

Competency is attained when a student can: 

(1) Respond to artworks with developing understanding, calling upon acquaintance with works of art from 

a variety of cultures and historical periods. 

(2) Perceive artworks from structural, historical, cultural, and aesthetic perspectives. 

(3) Perform in a chosen area of the arts with developing technical ability, as well as the ability to recognize 

and conceive solutions to artistic problems.  

(4) Understand how various types of arts knowledge and skills are related within and across the arts 

disciplines. 
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Compound meter: A time signature in which each measure is divided into three or more parts, or two uneven 

parts, calling for the measures to be played with principles, and with subordinate metric accents causing the 

sensation of beats (e.g., 5/4 and 7/4 time, among others).  

Consummate works of art: Expertly articulated concepts or renderings of artwork.  

Discipline-specific arts terminology: Language used to talk about art that is specific to the arts discipline 

(dance, music, theatre, or visual art) in which it was created. 

Ear training and listening skill: The development of sensitivity to relative pitch, rhythm, timbre, dynamics, form, 

and melody, and the application of sight singing/reading or playing techniques, diction/intonation, chord 

recognition, error detection, and related activities.  

Effort Actions: “Effort actions,” or more accurately “incomplete effort actions,” specifically refers to nomenclature 

from Laban Movement Analysis—perhaps the most commonly employed international language of dance. The 

term refers to any of eight broad classifications or categories of movement: gliding, floating, dabbing, flicking, 

slashing, thrusting, pressing, and wringing. Each effort action has a specific relationship to the elements of dance 

(i.e., time, space, and energy) and is paired with another effort action (gliding & floating, dabbing & flicking, 

slashing & thrusting, pressing & wringing).  

Elements of art: The compositional building blocks of visual art, including line, color, shape, form, texture, and 

space.  

Elements of dance: The compositional building blocks of dance, including time, space, and energy.  

Elements of music: The compositional building blocks of music, including texture, harmony, melody, and rhythm.  

Elements of theatre: The compositional building blocks of theatre, including but not limited to plot, character, 

action, spectacle, and sound.  

Exemplary works: Works representing genres of art that may be examined from structural, historical, and cultural 

perspectives.  

Formalism: The concept that a work’s artistic value is entirely determined by its form—the way it is made, it’s 

purely visual aspects, and it’s medium. The context for the work is of secondary importance. Formalism 

predominated Western art from the late 1800s to the 1960s.  

Historical eras in the arts: Artworks that share distinct characteristics and common themes associated with a 

period of history.  

Home tone: The first or key tone of any scale; the same as the tonic.  

Kinesthetic awareness: Spatial sense.  

Kinesthetic principles: Principles having to do with the physics of movement, such as work, force, velocity, and 

torque. 

Locomotor and non-locomotor movements: Locomotor movements involve travel through space (e.g., walking, 

running, hopping, jumping, leaping, galloping, sliding, skipping), while non-locomotor movements are performed 

within a personal kinesphere and do not travel through space (e.g., axial turns).  

Media Arts: For example, television, film, video, radio, and electronic media. 

Mixed meter: Measures of music in which the upper numerator is divisible by three such as 6/8 or 9/8 time.  

Movement affinities: The execution of dance phrases with relation to music. Dancers tend toward either lyricism 

(using the expressive quality of music through the full extension of the body following the accented beat), or 

bravura dancing (in which the dancer tends to accent the musical beat). Both are technically correct, but are used 

in different circumstances. 

Musical families: The categorization of musical instruments according to shared physical properties, such as 

strings, percussion, brass, or woodwinds. 

Music composition: Prescribed rules and forms used to create music, such as melodic line and basic chordal 

structures, many of which are embedded in electronic music notation programs, and which can apply equally to 

improvise and scored music.  

New art media and methodologies: Artistic works that have a technological component, such as digital art, 

computer graphics, computer animation, virtual art, computer robotics, and others.  

Orff instruments: Precursors to melodic musical instruments, such as hand drums, xylophones, metalliphones, 

http://en.wikipedia.org/wiki/Digital_art
http://en.wikipedia.org/wiki/Computer_graphics
http://en.wikipedia.org/wiki/Computer_animation
http://en.wikipedia.org/wiki/Virtual_art
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wood blocks, triangles, and others. 

Ostinato: A short melodic phrase persistently repeated by the same voice or instrument.  

Physical and vocal skills: For example, articulation, breath control, projection, body alignment.  

Principles of design: Balance, proportion, rhythm, emphasis, and unity.  

Proficiency: A level of achievement that indicates a student meets or exceeds the K-12 arts standards. 

Proficiency is attained when a student can: 

(1) Respond to artworks with insight and depth of understanding, calling upon informed acquaintance with 

exemplary works of art from a variety of cultures and historical periods. 

(2) Develop and present basic analyses of artworks from structural, historical, cultural, and aesthetic perspectives, 

pointing to their impact on contemporary modes of expression. 

(3) Perform in a chosen area of the arts with consistency, artistic nuance, and technical ability, defining and 

solving artistic problems with insight, reason, and technical proficiency.  

(4) Relate various types of arts knowledge and skills within and across the arts disciplines, by mixing and 

matching competencies and understandings in art-making, history, culture, and analysis in any arts-related 

project. 

Sensory recall: A technique actors commonly employ to heighten the believability of a character, which involves 

using sense memory to inform their choices.  

Technical proficiency and artistry in dance performance: Works executed with clarity, musicality, and stylistic 

nuance that exhibit sound anatomical and kinesthetic principles.  

Technical theatrical elements: Technical aspects of theatre, such as lighting, sets, properties, and sound.  

Theatrical genres: Classifications of plays with common characteristics. For example, classical plays, 

postmodern drama, commedia dell’ arte, historical plays, restoration comedy, English renaissance revenge plays, 

and others.  

Utilitarian and non-utilitarian art: Art may be functional (i.e., utilitarian) or decorative (i.e., non-utilitarian).  

Visual communication: The sharing of ideas primarily through visual means—a concept that is commonly 

associated with two-dimensional images. Visual communication explores the notion that visual messages have 

power to inform, educate or persuade. The success of visual communication is often determined by measuring 

the audience’s comprehension of the artist’s intent, and is not based aesthetic or artistic preference. In the era of 

electronic communication, the importance of visual communication is heightened because visual displays help 

users understand the communication taking place. 

Visual literacy: The ability to understand subject matter and the meaning of visual artworks w within a given 

cultural context; the ability to communicate in a wide array of art media and express oneself in at least one visual 

discipline.  

Vocal placement: The physical properties and basic anatomy of sound generated by placing the voice in different 

parts of the body, such as a head voice and chest voice. 

 

 

http://en.wikipedia.org/wiki/Persuade

