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INTRODUCTION

Thefive highschoolsof the FremontUnionHighSchooDistrict¢ Cupertino,Fremont,Homestead,
Lynbrook,andMonta Vistag servenearly11,000studentsfrom the citiesof Cipertino, LosAltos,San


mailto:welton_kwong@fuhsd.org

Jose SantaClara,Saratogaand Sunnyvale.The Adultand CommunityEducationprogramservesan
additional22,000studentsin part-time programsoffered at a variety of venuesthroughoutour
community.

Thenearly1,000staff membes of the FremontUnionHighSchooDistrictdedicatethemselvego
supportingand educatingcapable caring,and contributingcitizensfor life. Staffmembersbringa
myriadof experiencesind educationalachievementso their endeavorsandthis combinaton makes
a powerful differencein the livesof our students. A classiexampleof this expertisecanbe found
amongthe resumesof recentnew hireswho haveexperiencen videogamedevelopmentand
softwareengineeringadvancedscientificresearchare fluent in Arabic,French MandarinChinese
and Spanishandhavevolunteeredextensivelythroughoutthe world.
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Organizational Beliefs: Teaching and Learning

TheFremontUnionHighSchoobDistricthiresand supportsteachers staff and schoolleaderswho
believethat all studentscanachieveat highlevels,andwho are committedto continuous
improvementof their practiceto ensurethat studentsdo so.We haveno illusionsaboutthe difficulty
and complexityinvolvedin this effort. Howeverthosewho chooseto work in this district enter a
collaborative jnterdependent,professionacommunitythat will not be satisfiedwith the statusquo.

We are committed to both excellence and equity.

! Maintaining ourexcellencerequires that we commit to enging high levels of learning for all students:
learning that is not limited to the knowledge and skills measured on state and national assessments.

{1 Equityrequires a commitment to hold high expectations for all students, and to vary the allocation of
resouces (time, money, expertise) to ensure the success of EVERY student.

We believethat the effectiveness of individual teachers, collaborative teams, and schools as a whole should be
defined in terms of their impact on student learning.

We believethat effective instruction and wellargeted interventions can narrow the gaps in student
achievement associated with soeg@onomic, language and racial diversity.

We believethat every school, through a collaborative process, must define a set of esseatidhkg
outcomes and ways to assess progress on those outcomes for every course.

We expectthat teachers teach toward those agreegon outcomes, assess progress toward them, and
collaborate to take responsibility for the success of all students in reaching them.

We expectschools as-whole to offer targeted supports and interventions as nesaey to help all students
achieve agreedipon essential learning outcomes.

We believethat every school district employee plays an important role in supporting student learning.

We believethat effective schools operate as more than the sum of their paits.expect every staff member
to take responsibility for continuous improvement of his/her individual practi&BD for contributing to the
collective action of the organization as a whole. And finally...

We expectdistrict and school leaders to continusly examine our policies and practices in light of these
beliefs and commitments; and to work with schools to deploy resources and create the conditions under
which...

...each school
XS OK mémbér ¥ F
XFyR SOSNE 4l
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Goals for English Learners

TheC | | { EnQlishLearnerProgramseeksto enableELstudentsto succeedacademicallyand
sociallyby providingthe necessaryesourcesandsupport. Theprogrampromotesa welcoming
environmentwith anappreciationof the diversityof all languagesnd cultures,providing English
languageacquisition,andaccesgo arigorouscore curriculum.



Thefollowing goalswere developedto guideprogramimplementationand effectiveness:

T

All ELstudentswill acquireEnglisHanguageproficiencyandwill haveaccesgo core
curriculumto meetgradelevelstandardsasquicklyaspossible.

ELstudentswill achieveacademicsuccessomparableto EnglishOnly (EO)students,including
participationin AdvancedPlacementlassescollegeentranceexamsand/or graduation.
Ratesfor ELstudentsand Re-designatedrluentEnglishProficient(RFEP3tudentsin identified
areasof concern(e.g.,retentions,excessiveabsencessuspensionsabsencesdropouts,
alternativeschoolplacement)will be no greaterthan thosefor EOs.

Parentsof ELstudentsand RFERstudentswill be engagedn their OK A f RNEGOR &
ELProgramswill be frequently reviewedandimprovedthroughthe Professionalearning
Community(PLG process.



Federal Program Monitoring

Stateandfederallawsrequire the CaliforniaDepartmentof EducationCDEto monitor ELprograms

in localeducationalagenciefLEAs}hroughthe FederalProgramMonitoring (FPM)processThe
following keydimensionsare the necessaryomponentsto a complete English.earnerprogram
accordingto the Stateof California(CDH-ederalProgramMonitoring,20162017) O

Dimension ¢ Involvement
EL1: ParentOutreach& InvolvementO
EL2: Translationof Informationfor ParentsO
EL3: PrivateSchoolConsultaton and ParticipationO
EL4: English_earnerAdvisoryCommittee(ELACD
ELS5: DistrictEnglisn_earnerAdvisoryCommittee(DELAGD O

Dimensionll ¢ Governanc& AdministrationO
EL6: Englisn_earnerdentificationand AssessmenD
EL7: Parent/GuardiarNotificationsO
EL8: Implementation,Monitoring & Revisiorof LEAPlansO

EL9: ELPrograminclusionin the Developmenbf the SinglePlanfor StudentAchievemenQSPSA)

by Schod SiteCouncilO
EL10: InventoryO

Dimensionll ¢ FundingO
EL11: SupplementNot Supplantwith Title I11 & EIALERO
EL12: TimeAccountingRequirement

DimensionV ¢ StandardsAssessmen@nd AccountabilityO
EL13: Evaluationof Englisn_earne ProgramEffectivenes©
EL14: Reclassificatio® O

DimensionV ¢ Staffingand ProfessionaDevelopmentO
EL15: TeacherELAuthorizationO
EL16: ProfessionaDevelopmentSpecifito EnglishLearnerProgramimplementation
DimensionVI¢ Opportunityand EqualEducationaAcces©O
EL17: AppropriateStudentPlacemenO

DimensionVII¢ Teachingand LearningO
EL18: ELDO
EL19: Accesgo CoreSubjectMatter O

EL Master Plan Alignmenwith FPM Process

All chaptersin the FremontUnionHighSchooDistrict ELMaster Planare aligred with Federal
ProgramMonitoring (FPM)equirementsasfollows:



Chapterl: Studentldentificationand Placemen{FPMs: EL2, 6, 7, 17)

Chapter2: TeachingandLearning(FPMsEL18, 19)

Chapter3: Staffand ProfessionaDevelopmen{FPMsEL15, 16)

Chapter4: Monitoring StudentProgressReclassificatiorand ProgramEvaluationFPMSsELS6, 9, 13,
14)

Chapter5: Parentand CommunityEngagemen(FPMsEL1, 2,4, 5, 17)

Chapter6: Funding(FPMsELS, 10,11,12)
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STUDENT DEMOGRAPHICS

As of February 2019

10996 806 ELs

Total number of 7.3% of total student

students in FUHSD population are
designated as English
Learners

3363 RFEP 365 LTELs

30.6% of total student 45.3% of English Learners

population are are considered Long-term
designated as English Learners
Reclassified Fluent

English Proficiency
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CHAPTERJQSTUDENIDENTIFICATIGNPLACEMENT

Ourdistrict and schoolcommunityis a dynamiccombinationof familiesfrom aroundthe world who
speakover 50 different languages.Eachof thesemembersbringstheir own unigue point of viewto
our educationalcommunityandhastheir own uniguedreamsand needs.Becausef this, it isour
duty andresponsibilityto provideour studentsand familieswith the educationalresourcesand
supportto ensurethat all studentssucceedat highlevels.Thisbeginswith makingsurethat we
determinethe EnglisHanguwageproficiencyof our English_earnersandthat they are subsequently
placedinto the mostappropriateclassroomenvironmentfor their individualsuccess.

Thischapteraddressegjuestionssuchas:
Howis a studentidentified asan English_earnerwhenthey arrivein the FUHSD?
Whatassessments a studentrequiredto take to determinetheir placementasan English
Learner?
Howis a studentplacedinto the appropriate classedo supporthim or her asan English

Learner?

Howdo we ensurethat Englisn_earnerstudentshaveaccesso awide rangeof coursesand
programs?

Tothe extent possible how do we ensurethat ELstudentsmeet both graduation and A-G
requirements?

This chapter is divided into ttvmajor parts.First, it explainflow new students are identifiednd

tested when they arrive as newcomers to our distribkext, a detailed overview of the placement

process will give the reader amderstandingg ¥ ¢ KI G G KS & G dzR Sikéiviiea hedOK S |
she begins their coursework.
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1.1- Student Identification

Theidentification of a studentasan English_earnercomprisesa multi-step processin this section,a
descriptionof eachof the following stepswill be provided:

1 Homelanguagesurvey

1 Initial EnglishProficiencyAssessment

1 PrimaryLanguagéProficiencyAssessment

Home Language Survey

Whena parentor other legalguardianenrollsa studentin the district for the first time, the
parent/guardiancompletesthe FUH® New StudentRegistration-orm,whichincludesfour questions
that makeupthe & | 2 Ya®guagedzNII GES)TheHLSs not usedto determinead G dzZRSy (i Q a
languageclassificatn or immigrationstatus.Thefour questionsare:

1 Whatlanguagedid your student learnwhenhe/shefirst beganto speak?

1 Whatlanguagedoesyour son/daughtermostfrequentlyuseat home?

1 Whatlanguagedo you mostfrequently speakto your son/daughter?

1 Namethe languaganostoften spokenby adultsat home.

If the answersto questionsl, 2,and3ared 9 Yy 3 thi stulentés classifiedasEnglishOnly(EO). The
parentis notified of the needto administerthe Initial English_anguagéd’roficiencyAssessmentor
California(ELPAQGD the studentif the answerto questionsl, 2, or 3 on the surveyis answeredwith a
languageother than EnglishAninformationalflier (ELForm?2) aboutthe Initial ELPA®@ill be givento
the parent(s)prior to the test. Thisprocedurealsoappliesto all foreignexchangestudents.

Initial EnglistProficiency Assessment

Identifyingstudentswho needhelplearningin Englishsimportant sothesestudentscanget the
extrahelpthey needto do well in schoolandaccessghe full curriculum.Thecurrent state approved
assessmeninstrumentis the Initial ELPAQt assessed (i dzR Bnglisiamyuageproficiencyin
listening,speakingreading,andwriting. Thelnitial ELPAG usedto identify studentsaseither an
English_earnerwho needssupportto learnEnglishd & 9 y[E$ IA MIKE 9ot asXoficientin
Englishd & L YFikentErglisht NP F AcOd IST diteassedsmenprocessmusttake placewithin
30 calendardaysof enroliment.

Primary Language Proficiency Assessment

I a0dzRSY G Qa LINPFAOASYyOeé Ay \eftod ihdediniNgtheir gath f6r3 dzI
success in high school. Students who enter schools with a strong literacy foundation will be able to
quickly transition to mainstream courses, while students with less formal schooling may benefit from
more foundation& strategiesKnowing thiswill provide district and school staff additional
AYVF2NXYEFGAR2Y Fo2dzi G0KS &adGdzZRSydQa LINAYEFNE I y3dz



Program Assistant, a teacher, or a counselor in conference with the parent or Byuthent. Along

with the results of the ELPAC Initial Assessment, this tool will assist staff in determining appropriate
instruction and support servicedVhen available, this assessment may be completed in the
AGdzZRSY UKk Tl YA & CSeeELIG Yahd\aBces#liltiyingwdalDacBmed hers .

Or Scan for mobile access:



http://inet2.cde.ca.gov/cmd/translatedparentaldoc.aspx?docid=4126-4175

1.2 ¢ Student Placement Notification

Usingprimarily the Initial ELPA@esults alongwith other diagnosticools, andtakinginto
consideationthe &  dzR Brevio@education the ELCoordinatorand site Guidancestaff placethe
studentin the mostappropriateinstructionalsetting. Written descriptionsof programoptions
specificto eachsite are availablefor parentreviewduringthe initial assessmentonferenceor a
separateconferenceasthe studentbeginsclassesTheELCoordinatorand/or Guidancestaff will
meetwith the parent(s)/legauardian(}to clarify any questionsasneededregardingtestingresults
or programplacementrecommendation.

In additionto the resultsof the Initial ELPA@ndthe & (i dzR BrgVibuBeducation,highschool
graduationrequirementsand collegeA-Gcriteriaare alsoconsideredasthe ELCoordinatorand
ProgramAssistantwvork with site Counselorgo build a schedulethat bestsupportseachindividual
studS v suecess Thefollowing pagepresentsa sampleschedulethat showsoptionsfor an EL
student.Note that Table 1 servesonly asan exampleandis not meantto reflectthe academic
pathwayfor everyEnglishLearnerstudent.

Forplacementguidelinesfor ELstudentsfrom feedermiddle schoolswho do not needto takethe
Initial ELPAGseesection4.1.



Tablel. Sanple Schedulegor EnglishLearner

Subject Area

ELD

English

Science

Social
Studies

Mathematics

World
Language

Electives
Choices
*(courses
are
examples,
will vary by
site)

PE

Enters as ELD 1
(perintial ELPAG additional
diagnostig
ELD1A&B

No English Language Arts cour

No Scienceourse

No Social Studies course

Placed by previous math level
(Sheltered Math if offered by
site)

No additional World Language
course recommended for ELD
students while learning English

Art1l

3D Design 1
Beginning Choir

Intro Culinary Careers
Orchestra

PE appropriate to student by
site

Enters as ELD 2
(perintial ELPAG additional
diagnostig
ELD 2

Sheltered English Language Ar
appropriate to student by site

Sheltered Science appropriate
to student (several sites
alternate classes by year)

Sheltered Social Studies
appropriate to student by site

Placed by previous math level
(Sheltered Math if offered by
site)

Varies by site in consultation
with Coordinator and/or
Counselor

Artl

3D Design 1

Choir

Intro Culinary Careers
Orchestra

Computer Applications
Principles of Business

PE appropriate to student by
site

Enters as ELD 3
(perintial ELPAG additional
diagnostiq

ELD 3

(Provides both AG & high
school graduation English credi
Sheltered English Language
Artsappropriate to student by
site

Sheltered Science appropriate
to student by site

Sheltered Social Sties
appropriate to student by site

Placed by previous math level
(Sheltered Math if offered by
site)

Varies by site in consultation
with Coordinator and/or
Counselor

Artl

3D Design 1

Choir

Intro Culinary Careers
Orchestra

Computer Applications
Principles of Business and Law

PE appropriate to student by
site

Followinga parent/guardianconferenceto reviewtest scoresand programoptions,an Initial
Notification Letter (ELForm3) will be senthometo parents/guardias within 30 daysof the test. This
notificationletter will report detailedscoreson the state assessmenteclassificatiorcriteria,and
programoptions. Thisletter servesasarecordfor parents/guardiango helpthem andtheir student
trackand monitor their progresstoward reclassificationTheDistrictis obligated to providestudents
designatedasEnglish_earners€ELDservicesWhena studentis placedinto a DesignatedELDand
IntegratedELDsetting,shoulda parentwishesplacethe studentin an alternativeinstructionsetting,
s/he needsto signthe ParentWithdrawalReques{Form 10) after consultingthe ELStaff. However,
the district remainsobligated to providethe ELstudentinstructionsupportingEnglisHhanguage

developmenteventhoughs/heis not a DesignatedELDclassroonper se



Student arrives and scordS0-
449 Overalbn Initial ELPAC*

Designated an English Learner (

.

s

Student arrives an
scoresA50-600
Overallon Initial

ELPAC

Designated Initiall
Fluent in English
(IFEP)

)

e ~

Score 0fLl50-330 Overalbn Initial
ELPAC with results from addition
diagnostic

r N

Scoreof 331-420 Overalbn Initial
ELPAC with results from addition
diagnostic

e N

Score o#421-449 Overalbn Initial
ELPAC with results from addition
diagnostic

Student scored50-510 I

f 3

Student placed in ELD
1A & 1B
. 7
i h

Student placed in
appropriate Sheltereg
courses
b v

[ 3
Student placed in ELD 2

- v

i 3
Student placed in
appropriate Sheltereg
courses

b v

[ 3
Student placed in ELD 3

by v

f 3
Student placed in
appropriate Sheltereg

courses
\ J

IFEP and placed into E

Overallon Initial ELPACI

Student score§11-600 ]

3/ Sheltered

Overallon Initial ELPA(]

FigureA: EnglishLearnerinitial Placemen®rocess

IFEP and placed into
Mainstreamonly schedulé

FigureA summarizeghe identificationand placementprocessappliedto studentswho have
answeredanylanguageother than Englishon questionsl, 2, or 3 of the homelanguagesurveyas

describedn this chapter.

*Priorto the 20182019schoolyear,studentsweretested,placed,and monitoredusingthe CELD{CaliforniaEnglish
Languae Developmeniest). TheSummativeELPA®@asofficiallyadministeredn Springof 2018andthe Initial ELPAC
starting in Fall2018. Assuch,currentrecordsof someEnglish.earnerswill reflectboth annual CELD$coresup to the
2016:2017schoolyearand ELPAGcoreseginningin the 2017-2018schoolyear.
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TranslationSupport for EL Students & Families

Oncea studenthasbeenidentified asan EnglishLearner,in orderto bestsupportour studentsandfamilies,as
well asin compliancewith state law, we offer translationsof all formsin the homelanguageof studentswhose
enrolimenttotals 15 percentand aboveof our population. We alsoprovidetranslations,wheneverpossible,
for our next mostspokenlanguageoopulations,often reachingout to parentsand communitymembersto
assistwith translationandinterpretation in langaugesuchasJapanesandKorean.

We do our bestto providetranslatedresourcesn mutliple languagescrossour sites.Currentdataregarding
our & mpercentandl 6 2 Bdhslationneedsand requirementscanbe seenbelowin Table2. Thisinformation
isusedannuallyto inform needsfor updating formsandfile aswell ashiring decisiondor positionssuchas
ProgramAssistants.

Table2. Languagésroupsthat Meet the 15%and Above TranslationNeedsfor FUHS[2017-2018

SchoolName | School Language Number of Numberof Total Number | Percentof Total

Enrollment English FluentEnglish of ELand FEP | Enrollmentthat
LearnergEL)| Proficient(FEP) | Students is ELand FEP
Students

Community | 7 Spanish 3 1 4 57.14%

DaySchool

Cupertino 2295 Mandarin 32 341 373 16.25%

High (Putonghua)

FremontHigh | 2123 Spanish 239 465 704 33.16%

Lynbrook 1848 Mandarin 31 605 636 34.42%

High (Putonghua)

Monta Vista | 2370 Mandarin 36 476 512 21.60%

High (Putonghua)




Do You Know the Difference?

Initial ELPAC Assessment
This assessment is used for théial identification of studentsas eitheran English Learner (EL) or
Initial Fluent Proficiency (IFEP). It is also used to help detemnimese placement

SummativeELPAC Assessment

Ly FyydzZ £ &adzyYl GA@S | aaSaaySy lrodgreBsYnlegrhing ERiB
and to identify the student's Englislaihguage Proficiency level. It is atswe of the criteria used in thg
redesignation process.

Initial Placement Notification
A meetingis held with parent§)/guardiarfs) following Initial ELPA@sting to clarify any questions as
needed regarding testing results or program placement recommendaitiba.Initial Placement
Notification Letter (Forn3) is provided per Federal Title Il and state regulations.

Annual Notificaton Letter

This letter igmailed rome to parent(s)/guardiafs) within the start of the school yedo inform them
2F GKSANI addzRSy G Qa O2y lleafrdzSnRa CalifRraig SthHafd polides af
the required information to meet Federal Title lll requirentsd Ly F2 NXY I G A 2y NB 3
Summative ELPAC results from the previous school year, reclassification critieria, graduation rg
and description of program optionsaincluded. (See Forth)




CA Ed Code Pertaining to this Chapter

ELO6: ELIdentificationand Assessment

1 6.0EachLEAmustproperlyidentify and assessll studentswho havea homelanguageother than English(EC
§§313,60810.)

1 6.1Ahomelanguagesurvey(HLS)nustbe usedat the time of initial enrolimentto identify languageusein the
home.(5 CCRR§11510[k],11511[a].)

1 6.2Within 30 calendardaysof initial enrollment,eachstudentwhosehomelanguages other than Englishas
determined by the HLSmustbe assessedor Englistproficiencyby meansof the current EnglisHanguage
proficiencyassessmentAdministrationof the assessmentnustfollow all of the LJdzo f A ids&uStiNGR.(b
CCRe§11307[a],11511.)

1 6.3EachLEAmustannually assesshe EnglisHanguageproficiencyand academigrogressof eachEL (EC88
313,60810;5 CCRs 11306.)

1 6.4AllcurrentlyenrolledELamustbe assessedor EnglisHanguageproficiencyby administeringthe current
EnglishLanguagéProficiencyAssesmentsfor California(ELPAQJuringthe annualassessmentvindow. (EC88
313,60810;5 CCRs 11511[b].)

1 6.5EachELonanactiveindividualizededucationplan (IEP)r Section504 Planmustbe annuallyassessedor
Englisnanguageproficiencyusingthe accommodationsmodifications,or alternateassessmentfor the
currentELPA@sspecifiedin the & i dzR EFoii Seétion504Plan.(5 CCR 11516.5.)

1 6.6EachLEAmustidentify allimmigrantchildrenandyouth (ages3 through 21), who were not born in any
stateand havenot attendedschoolin anystate for more than three full academig/ears.(20U.S.C8 6801.)
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CHAPTERZIEACHING & LEARNING

We believethat the effectivenesf individualteachers collaborativeteams,and schoolsasa whole
shouldbe definedin terms of their impacton studentlearning.We believethat effectiveinstruction
andwell-targetedinterventionscannarrow the gapsin studentachievementassociatedvith socic
economiclanguageandracialdiversity.

OurR A & (ieXdellericgeguiresthat we committo ensuringhighlevelsof learningfor all students:
learningthat is not limited to the knowledgeand skillsmeasuredon state and nationalassessments.
Equty requiresa commitmentto hold high expectationgor all studentsandto provideboth
challengesand supportsto meetthem.

Thischapteraddressegjuestionssuchas:
1 Howdothe CommonCoreStateStandardfCCS3nd Englisn_Languagé®evelopmeniELD)
Standardsnform our teachingandlearningpractices?
Wha is DesignatedELD?

1
1 WhatisIntegratedELD?
1 Whatresearchbasedinstructionalstrategiesensurehighlevelsof learningby all students?

Thischapteris dividedinto three major sections. First,readerswill receivean overviewof the
standardsandframeworksthat inform teachingandlearning at our sites,and how the teachersand
staff of the FUHSaveappliedthem to the needsof their students. Next,the chapterdescribes
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what the instructionalsettingsat our schooldook like in regardsto studentplacementin Designated
andIntegratedELD.Finally,it examinesin detail what someonemight seeif they were to walkinto a
Designatedr Integratedclassroomjncludingexamplesof both specificlessonghat FUHSDReachers
haveimplementedandbroaderSpeciallypesigneddcademidnstructionin EnglisSDAIEstrategies
that anewteachercoulduseto supporttheir studentsin anyclassroom.

2.1- Common Core State Standayd@®A ELD Standards & CA ELA/ELD Framework

TheCACCS$®r ELA/Literacyadoptedin August2010,highlightcritical skillsand expectationsn
EnglisHanguagearts necessaryo developa (i dzR Refatydnghe twenty-first century. The
standardsemphasizehe importanceof buildingknowledgethrough a balancedstudy of contentrich
informationalandliterary texts; fosteringreading,writing, and speakingskillsgroundedin evidence
from texts; developingcarefulanalyseswell-defendedclaims,and clearlyarticulatedinformation;
andunderscoringhe needfor regularpracticewith complextextsand academidanguage.

In 2012,the StateBoardof Educationapprovedthe CAELDStandardsyhichare intentionallyaligned
with the CACCS®r ELA/LiteracyThe® new ELDstandardsamplify areasof EnglisHanguage
developmentthat researchhasshownare crucialfor academidearning.Theydescribekey
knowledge skills,and abilitiesin core areasthat are necessaryor Englisn_earnersto successfully
engagewith, andachievesuccessn, gradelevelacademiaontent (2014ELA/ELBrameworkv). The
interrelated alignmentof thesetwo new setsof standardscalledfor in the ELA/ELBrameworkforms
the basisfor remodelingour instructionalpracticeand promotingliteracythrough critical thinking
and problemsolving,collaboration,and communication.

Accesgshe CAELDStandardshere Accesshe CommonCoreStandardshere

Or Scarfor mobile access

TheELA/EL |_ o, detaileddocumentthat providesguidance F'E% uild this new
depth of kn Ed.i.‘l 1geof topics.It includesstrategiesto streng L every
student,botn In the Englisnanguagearts classr@m, DesignatedELD aliu i vuici viassroomavhere
studentslearnacademiccontent. It containsinformation on the qualitiesof effective professional
developmentstrategiesfor incorporatingtechnologyinto the classroomand effective examplesof
usingformativeassessmento guideinstruction. TheELA/ELBFrameworkalsofeatureshelpfulfigures
anddescriptivesnapshotghat frame newideasand iBecoming broad]l
practicesfor integratingthe literacydemandsof both the literate  dreading and
EnglisHanguagearts and disciplinespecificclassooms, ;ﬂ?g\r':ggtifga’p;?ure'

offering supportto studentswho cometo thoseclassrooms | inspiration and

; ; communicating
with awide rangeof languagedevelopmentneeds. knowledgably. powerfully,
and responsively dis

necessary for life in

+ A A A A A ~l Al Al ~

l;_-'.



https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf

Theframeworkacknowledgeshat/ | £ A T ¢hidérfahd$oath shouldbe preparedfor livingand
learningin the 21stcentury.Thiscanbe achievedby guidingthem in becomingbroadlyliteratet
readingandviewingfor pleasurejnformation,andinspirationand communicatingknowledgably,
powerfully,andresponsively isnecessaryor lifein i 2 R Igléb@igociety.A personwho is broadly
literate engagewith awide rangeof booksandtexts acrossa variety of genres time periods,
cultures,perspectivesandtopics. Textsare formal andinformal; they includepicture books,chapter
books,textbooks,songlyrics,plays,short stories,poems,essays speechesWebsites,blogs,social
media,advertisementsgraphicnovels,newspapersmagazinesscholarlyjournals,andmore.In
addition, they includeperformancessuchasdramas musicalsconcerts poetry and spokenword,
dance,opera,newsprograms,andmore. A personwho is broadlyliterate enjoystexts for the
pleasurethey bring, the ideasthey convey the information they impart, the wisdomthey offer, and
the possibilitiesthey uncover.

Access thd&eramework here Or Scan for mobile access



https://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwintro.pdf

2.2¢ EnglishLearnerTypologiesand Instructional Settings

TheFremontUnionHighSchoobDistrictrecognizeghat different groupsof English_earnershave
different needsanddifferent pathsto success At the secondaryevel,studentsmayfall into one of
the followingtypology:

1 NewarrivalEnglisn_earnersvith adequateformal school.

1 NewarrivalEnglishLearnerswith limited or interrupted formal schooling.

1 Longterm EnglishLearnerq >6 yearsasanEL)

Description of Program for Instruction of English Learners

In order to appropriatel instructand support Englishearnersin a programthat bestsuitsthem,
their placementis determinedusingtheir prior education(includingnumberof yearsin USschools),
an evaluationof their languageassetsand needs,andtheir family background. TheFUHSDnakes
everyeffort to developanindividualizedorogramfor everystudentwhile at the sametime strivingto
createclearELDpathwaysin andacrossschoolsto ensureacquisitionof the languageknowledge,
andskillsneccessaryor secondaryand postsecondarysuccessThroughcourseexit criteria,
collaborativelessonplanning and commonassessments andacrossschoolsites,staff worksto
makeexpectatonsand progressconsistentfrom schoolto school.

Thefollowingis a chartthat illustratesthe academicsetting of ELDstudentsat the different
proficiencylevelslargelydeterminedby the ELPACIn addition,we alsoconsiderteacher
recommendationsgiagnostictests/tools,and courseexamsandgradesto ensureproper placement
andadvancement.



Table3. Designatedand Integrated ELClassroontettings

Eligible Students Curriculum Components Type of Setting
English Learnergpproximately Designated ELDA + 1B Structured English Immersion (SEI)
SummativeELPACedvel 1 Integrated ELD (Sheltered)
English Learnergpproximately Designated ELD 2 Structured Englishmmersion (SEI)
SummativeELPACdvel 2 Integrated ELD (Sheltered)
English Learnerg&pproximately Designated ELD 3 Structured English Immersion (SEI)
Summative ELPA@uJel 3 Integrated ELD (Sheltered)

All of the instructional programs designed for English Learners should contain the foltmmipgnents:

9 Address all 4 language domains: Reading, Writing, Speaking, and Listening

9 Teachers implement AcadenttmglisH.anguage Production strategies

9 Teachers implement effective SDAIE strategies based on student needs

9 Teachers create opportunities fstudents to work and learn individually and with peers in small

group settings

Note - EL students who receive special education services follow the programs of instruction listed ab
unless their IEP indicates an alternative course of study.

Designated English Language Development (ELD Classes):

EachEnglishL.earnerreceivesa programof instructionin English.anguagéevelopment{ELD)n
order to developproficiencyin Englishasrapidlyand successfullaspossible ELDinstructionreflects
curriculum,materials,and approactesdesignedo promote English.S I NJ/1é&hdliage
development. ELDis designedo supportEnglisnearnersin:

1 Understandingspeakingreading,andwriting socialandacademidnglish

1 Acquiringlinguisticcompetencieghat native Englistrspeakersalreadypossessvhenthey
enter schooland continuedevelopingthroughoutlife

1 Developingskillsnecessaryor college,career,andcivicsuccessn the 21stcentury

DesignatedELDrefersto a specificcurriculumbasedon the 2012 Englisn_anguagéevelopment
Standardghat addresghe teachingandlearningof the EnglisHanguageaccordingto the proficiency
level of eachstudent. TheCaliforniaELDStandardsvere designedn alignmentwith the Common
CoreStandardsto ensurethat English_.earnersdevelopproficiencyin the EnglisHanguagen
conjunctionwith the conceptsandskillsguaranteedoy the CommonCoreStandards.Referto the
2012CAELDStandardsthe CommonCoreStandardsandthe CommonCoreFrameworkfor more
informationon how this alignmenthasbeen designedo supportEnglishLearners.

Additionally,ELDinstructionexposesand engage®ur English.earnersto meaningfullanguage
throughthe useof researchbasedinstructionalstrategies Althoughthe primary purposeis language
developmentin both academicandsociallearning,languages not learnedindependentof rich,
meaningfulcontext. Therefore ELDteachersconsiderhow bestto designand useauthentictasksto
allow studentschoicethroughwhichthey candemonstratemasteryof theseskills. Teacherstrive to
help studentsdevelopthe ability to navigateand usea variety of linguisticformsandlanguage
functionsby incorporatingauthentictexts suchascurrentnewsarticles,podcasts photographsand



art. Toincreaseengagementwheneverpossible teachersallow studentschoicein the tasksthrough
whichthey demonstratemastery.SeeTable4 belowfor characteristicof DesignatedELD.

Table4. Key characteristics of Designated ELD

Primary Goal 1 Achieving English language proficiency

Purpose 1 To help English Learners develop English skills including listening, speaking, reading
writing based on the CA ELD Standards.

Engaging content is a vehicle through which key language skilauayiat

Developing skills necessary for college, career, and civic success in the 21st century

= =

Content Focus f wAI2NRdzA AyadaNHzOGA2ylt O2yiSyd oF&aSR 4
the ELPAC

9 Authentic, current, realvorld texts and medi that allow students choice in
demonstrating their mastery

All English
Students are expected to use English to communicate with teachers and peers
Instruction & support may be provided in languages other than English.

Language of
Instruction

= =4 =4

Outcomes 1 Develop English skills in both Academic and Conversational English, continuing the
development of their social and academic English mastery

Readiness for College, Career, and Civic Life

21st Century Skills

Literacy in a variety of subjeateas

=A =4 =4

Limitations 1 While designed to support language development, content may not always be at gra
level.

Integrated English Language Development (Sheltered Classes)

Acdemicinstructionfor English_earnersis designedandimplementedto ensurethat they meetthe
R A a (dedteBtand gerformancestandardsfor their respectivegradelevelsin a reasonableamount
of time.

Shelteredcontent classesre aform of Integratedlanguageénstructionin whichthe teacheruses
SDAIKESpeciallypesgnedAcademidnstructionin English}o supporthisor her English_earner
students.Shelteredclassesre a cornerstoneof teachingandlearningin the FUHSD Alongsidea
studS vy (D&és@natedELDcourse(1, 2, or 3), studentsare placedin Intergrated BLD(i.e.,sheltered
classeyin their requiredcontentareaswhere available. Thesecoursesoffer the sameaccesgo
contentasthe mainstreamcoursesoffered by eachsite in subjectssuchasEnglishLanguagérts,
Socal Studies Scienceand Math. SeeTable 5 for key characteristicof IntegratedELD.

Table 5. Key characteristics of Integrated (Sheltered) classes

Goal 1 Access to gradievel core content




Purpose 1 To give English Learners access to core gieads curriculum based on Common Core
state stamlard9dNext Generation Science standards

1 Develop knowledge in content areas.

1 Learn English in context of curriculum.

Content Focus 1 Gradelevel Common Core conteiidext Generation Science content

1 Content and Language objectives both covereHnglish
Language of 1 English
Instruction f Instruction & Support may be provided in languages other than English.
Outcomes 1 English Learners master gradvel content in a setting where teachers employ explicit

strategies for both content anlhnguage learning.

1 English earners have access to guaranteed and viable curriculum at grade level.

Limitations 1 Delivery may cover fewer standards overall throughout the year due to time dedicate

language goals and scaffolding of lessons.

Accordingo the CaliforniaDepartmentof Educationjmplementationof integratedELDdoesnot
require mathematicsandscienceteachersto becomelinguistsor ELDspecialistsRather,content
teachersneedto knowenoughaboutthe languageusesand practieesof their discipline,andabout
how to supporttheir ELstudentswith disciplinarylanguageand|literacydevelopmentsothat ELs
maintaina steadytrajectory toward full proficiencyin EnglishELDspecialistsieedto collaborate
closelywith contentteachersin order to provide specializedELDsupportandinstructionthat builds
into andfrom disciplinarylearning.

It isalsoimportant to mentionthat within the Sciencecontentarea,the NextGenerationScience
StandarddNGSSare beingimplementedwithin our district to preparestudentsto be informed
citizensin ademocracyand knowledgeableconsumersand, in alignmentwith the CommonCoreand
ELDStandardsto increasditeracyacrosshe subjectareas.TheCaliforniaDepartmentof Education
hasengagedn work to alignthe NGSSvith specificELDStandardgo help Sciencdeachersrecognize
that the 21stcentury Scienceclassroomworksin tandemwith DesignatedEL Dclassroomsgo
incorporateopportuntiesfor studentsto interactin meaningfulways(i.e.,exchangingnformation
andideas,interactingviawritten Englishsupportingopinionsand persuadimg others)andto learn
abouthow Englishworks (i.e.,understandingext structure,connectingand condensingdeas,using
verbsandverbphrases)



2.3- Curriculum Planningnd Powerful Teaching

Whilethe ELDStandardsand Frameworkcovera vastrangeof standardshat guidestudentlearning,
a singleacademicgyeardoesnot alwaysallow deepcoverageof all of thesedomains. Therefore,
through carefulcurriculumplanning,we in the FremontUnionHighSchoobDistrictattemptto & 3 2
R S Srhflderto & O 2 @& Ry fbcusingon summativetasksfor studentsthat are developedusing
keywriting and performancegoals.Thesegoalstake into accountthe variouswriting genresthat
studentsneedto masterfor collegeand careersuccessnarrative,expository,andargumentative
writing. Thisbackwardsplanningapproachenablesteachersto embedskillssuchasspeaking,
listening,reading,aswell asexplicitlanguageargetsinto largerunits in order for studentsto
meaningfullyand successfullgompletethe writt en task.

TheELD/ELArameworkhasidentifiedd ¥ X ® S YtBaficansupportteachersin developing
curriculumthat is both rigorousand structuredthrough explicitlanguagesupport. Thesefive themes
are:

MeaningMaking

Languagé®evelopment

EffectiveExpression

ContentKnowledge

FoundationalSkills

=A =4 =4 =4 =N

In order to addresghesethemesthrough meaningfuland authenticlearningexperiencesor
students,we havedecidedto gobeyondtextbooksand externaly-createdcurriculumto designour
own basedon commonlyagreedupon essentialearning objectives Thecreationand upkeepof
theseresourcegequire dedicationandsustainedcollaborationinvolvingteachers.administrators
andsupportstaff, and continuesto drive how curriculumplanninghappensn our district.

Curriculum Planning

Throughthe contextof professionalearningcommunities(PLCs}he FremontUnionHighSchool
district hasdevotedsignificanttime to aligningthe curriculumin its ELDL, ELD2, and ELD3 programs.
Eachlevelteam, with the supportof adistrict liason constantlydesignsyevisesandimplements
curriculumthat supportsa (i dzR Skiff huiEdi@gin both the ELDand CommonCoreStandardsThe
followingtable is a sampleof units that build argumertiation skillsacrossall three levelsof designated
ELD:



TABLB. VERTICAALIGNMENDFARGUMENTATIONMNITACROSELDL, 2 and 3

Components of
Argumentation
Unit

Claim

Evidence/
Commentary

CounterArgument

Language

ELD 1
(Emerging)
Summative Task
Written paragraph in which
student argues for a position
on acontroversial issue

Student writes a claim by
using a sentence frame to
select one of two positions
(should or should not) on a
controversial issue

Evidence is cited directly fron
a single provided text / clearl
divided as evidence for and
against an issue

Student addresses the
counterarguments stated in
the provided text

1. Structured paragraph
frame with transition
words/phrases to:

T {GFr4S - Of ¢t
photo, [present tense
PSND 6 ¢ 0

1 Introduce multiple pieces
2F SOARSYyOS
G CdzNI K S NI 2 N,
 Address counter
I NBdzYSy d oa
YIe GKAyYy1

Powerful Teaching

ELD 2
(Expanding)
Summative Task
Written essay in which
student evaluates a
prominent American figure
and makes an argument
about what kind of person
s/he is/was.
Student writes a claim by
using a sentence framand
filling in own adjective to
evaluate a prominent figure

Evidence is citefom a
single provided text, but
student needs to discern
strong evidence from weak
ones

Student thinks of potential

counterargumentsnot given

in the text and addresses

them

1. Verbs for acknowledging
azySz2ysqa 2
G¢KS | dziK2N
RSaAONROGSaXE

2. Verbs that explain
SGARSyYyOS
example shows /
AYRAOI GSax¢

6S

3. Complex sentences to
express disagreement
while acknowledging
az2zySz2yS Sta
6SE® 4! ftiuk?2
GKFiIXZ¢é k a
FroG GKLaGXs

ELD 3
(Bridging)
Summative Task
TedTalk in which student
makes arargument regarding
whether technology is helping
or hurting humans.

Open endectlaim with a focus
on technology.

Evidence is drawn from
multiple sources and students
have to distinguish whether
evidence supports claim and
how strongly the evidence
supports the claim.

Student thinks of potential
counter argumentsot given in
the text and addresses ¢m.

1. Reporting verbs used to
incorporate direct/indirect
guotations (acknowledge,
remark, conclude, discuss)

2. More sophisticated
sentence frames for
acknowledging and
refuting counterarguments
6 S Although onecould
argue that , another,
more compelling
LISNBELISOGA @GS
K G2 KAfS azy
perceive , What they
fail to consider is that

RCRERY

dting ImprovingAdolescent.iteracy:EffectiveClassroonand InterventionPracticegKamillet al.,
2008),the ELA/ELBrameworkrecommendgshesefive researchbasedoverarching
recommendationdor instruction

= =4 =4 =2

Providedirect and explicitinstructionof strategiesto increasecomprehension
Provideexplicitvocabularyinstruction
Provideopportunitiesfor extendeddiscussiorof text meaningandinterpretation
Increasemotivation andengagementn literacylearning



1 Makeavailableintensiveindividualizednterventionsfor strugglingreaderstaught by qualified
specialists.

In order to make the curriculum come alive, teachers in the FUHSD use these recortiorendad
guiding principles itheir lessonplanning and teaching. Through the PLC proaasiggialand
student feedback, and guidance from distqicbfessionadevelopment, we attempt to constantly
increaseopportunities for rich, explicit learning for our students.

In addition, our approachotclassroom instruction for English Learners has been informe®b{ &
studylLJddzii F2NILIK o6& 2SAaG9R 0 ¢KS /SyaSNI 2F {{d yRl
Leverage Principles of Effective Instruction for Endlésrner<t In this paper, theauthors Rebecca

Neri, Maritza Lozano, Sandy Chang and Joan Heidenrtify the following four principleas key
O2yaARSNI GA2ya (2 LERRNBaa 9] addRSydiaqQ ySSRa

1 Understand and address the academic language demands of the lesson

f .dZAf R dzZll2y &aiddzRSyidaQ o6l O1l3INRdzyR 1y26f SR3AS

91 Design and scaffold learning opportunities in every lesson that integrate listening, speaking,
reading, and writing domains

1 Provide opportunitis for student participation through meaningful discourse and structured
collaboration



Specially Designed Academic Instruction in English (SDAIE) Strategies

In addition, LaurieOlsenin Secondary.eadershigor EnglishLearnerSucces§006)lists strategies
meantfor planningin a Designatedr IntegratedELDclassroom. Thislist is not exhaustiveput it isa
starting point for teacherslookingfor a variety of waysto supporttheir students. FigureB canalsobe
usedasartool for veteranteachersof English_earnerdo evaluateany missedopportunitiesfor rich
SDAIHnstructionin their classroomsAnotherframeworkis the SIORShelterednstruction
ObservatiorProtocol)model, which outlineskey componentsandfeatures for Shelteredinstruction.

-

Explicit attention to
vocabulary development
(identify key academic

vocabulary, provide context and
linguistic cues, contractive

analysis, primary language
dictionaries and reference

materials, vocabulary previews, ..
studentdeveloped word lists) Explicitly teach (and have

\ ) students practice)

discourse patterns,
language forms and key
phrases related to the
academic discipline and
content

g J

Language objectives for
academic content lessons

\ _/

SDAIE
Strategies

Repetitions and prac@
are incorporated into the
lesson. Information is
repeated and reviewed
frequently. Rephrasing,
paraphrasing, amplifying
concepts and presenting
information in a variety of
ways helps students
\ access the contenu

Emphasize collaborative
learning and cooperating
work

(dyads, small groups,
activities that require
collaboration to complete,
construction of fluid groups
that change)

\_ J
4 )

Encourage students to

Use graphic organizers,
realia and visual cues
regularly

(Venn diagrams, tables, T
charts, story maps, outlines,

study guides, matrices, webs,

draw upon their home
language and English in
working on academic task

12

maps, videos, manipulatives
etc.)

\ 2N J

FigureB: SDAIEtrategiedor StudentSuccesgadaptedfrom LaurieOlsen)

Theteachingstrategiesemployedby ELDandshelteredteachersin the FUHSDocuson
differentiatingandadaptingthe curriculumto bestsupportstudentswho are still in the processof
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EnglisHnanguagemastery.Commontrendsemployedin shelteredclassego supportEnglishLearners
includebut are not limited to:

slowingdown the paceof lessors and units to allow reteaching

usingmore visualsand manipulatives

makingboth languageand content objectivesexplicitto students
helpingstudentsunpackcomplextexts by looking closelyat craft andlanguage
pre-teachingacademidanguage

providingopportunities for studentsto useacademidenglishin context.

=4 =4 4 4 4 2

Student Learning Through Language Riatpai§ement

Ultimately,the idealclassroonfor an Englsh Learneris an environmentwhere studentsare engaged
in genuineinquiry basedon intellectualcuriosityand problemsolving. While studentsgrapplewith
challengingcurriculumand content, they interact with peerswho speaka variety of languagesnd
work togetherto acquirethe academidanguageand skillsessentiakto succeed.Within this language
rich environment,the teacheractsasa coachto guidethe studentsto exploreand masterthe skills
andhabitsthat will increasetheir opportunitiesfor postsecondarysuccessn the 21stcentury.

Since2009the district hasbeenfocusingon Academid_anguagd’roduction(ALP}o enhance
languageproduction,especiallyfor English_earners.Theunderlyingprincipleis that when students
are givenscaffoldg(suchassertencestarters,word banks,etc) it providesthe basisfor deeper
understandingof contentin a variety of subjectmatter. We believethat preparingstudentsto use
academidanguagen both their Designatedand IntegratedELDclasseservesas an entry point for all
contentclassesBeingableto makeconnectionshetweenthe languagethey are experiencingn their
ELD Shelteredand mainstreamelectivescanmultiply their chancesof succesandlanguagemastery.

In the classroomthis takesthe form of frequentworkingin smallgroups collabaating with partners
sharingout to the whole class)ookingup contentto makemeaningindividually,usingmedia,videos,
andcurrentprinted texts. Providingstudentswith thesevariedopportunitiesto both seeacademic
languagebeingusedauthenticallyandto practiceusingit helpsmovethem toward becomingbroadly
literate.

Summative Projects & Inquiry Based Learning

Overthe pastfew years,teachersandleadershavebeenshiftingthe focusin curriculumplanningand
assessmentawayfrom formatslike testsand quizzegoward units that culminatein inquiry-based
projectsandother authenticassessmentsuchasprimaryresearch,TedTdks,and competitive
speeches Bycompletingsuchextendedtaskslike studentsare requiredto developandapplyboth
academiand 21stcenturyskills Becausesuchtasksdemandacademiaigor studentsare askedto
navigatecomplextexts, decideupontheir personaldirectionof inquiry or theme, andapplythe
languagethat goesinto building theseproducts. Thisform of learninghappensthroughoutthe year
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in DesignatecELD and ELCoordinatorsand Administrabrs are workingto supportteachersin
bringing more of theseopportunitiesinto the Integrated/Shelteredclassrooms.

Toprovidea senseof what studentsexperiencen both Designatedand IntegratedELDthe following
shapshotsvignettesareincluded(FiguresC& D). Thefirst isexcerptedfrom ELD2. Thefeaturesof
this lessonthat contribute to its successncludemultiple opportunitiesfor studentsto produce
academidanguagean both written andoral contexts.It alsoengageshem in reading,understanding,
and makingclaimsabouta pieceof nonfiction that will directly translateinto an opportunity for them
to applyargumentationskillsindependentlyon a summativetaskregardinga historicalfigure of their
choosingThesecondvignetteis takenfrom an Algebral Shelteredclass . Thefeaturesof the lesson
that contribute to its successncludeopportunitiesto combinesubjectspecificvocabulary(tier 3)
with academiovocabulary(tier 2) while alsoorally practicingdialoguewith their peersandwith the
whole classto continuedevelopmentof basicconversationalzocabulary(tier 1). Thisteacher
leverageanultiple opportunitiesfor languageproductionwithin hissubjectarea(math) sothat
studentsare learningmath contentthrough explicit EnglisHanguagenstruction.In both examples,
the teacherattemptsto incorporatemanyof the instructionalstrategiesdescribedn this chapterto
supportstudentsin developingboth Englishproficiencyand contentknowledge.
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Discussion Supporting a ClamiELD 2
Allows students to practiceletermining how strongly a piece of RUBERTU CLEMENTE
evidence supports a specific claim. ““ s 5 od bboani i

[¢

1. {0dRSyGa NBFR w2o S NG shor!nbnSovidd |
piece.

2. Students fill out the second and third columns of a graphic
organizer individually (See a piece of the organbelow).
Columns 2 and 3 ask students to determine how much a piect
evidence supports the larger claim, then explaining why.

3. Before students engage in their own independent group discussion, teacher shows a written exam
(below) and a video that odels what the academic conversation could sound like.

CLAIM: Roberto Clemente was a persistent person.

DEGREE DEGREE
OF OF
EVIDENCE SUPPORT: EXPLANATION OF YOUR THINKING SUPPORT: | WHY DID YOUR OPINION CHANGE OR STAY THE
Individual After SAME?
thinking group
(A, B,orC) discussion
(A, B,0rC)

Roberto Clemente was born C This evidence does not support the claim because A My opinion changed after hearing from another
in Carolina, Puerto Rico in when and where someone is born has little to do person because | now see how someone’s
1934. with how persistent someone is. environment con shape o person’s persistency.

4. In small groups, students engage in discussion, sharing to what degree they believe the evidence
supports the claim, and why.

5. After engaging imnoral discussion, students complete the last tvabumns of the organizer, giving
them an opportunity to change their opinion after hearing peers justify their response.

His fans called him “The
Great One.”

He didn’t speak English well,
so reporters and sports
writers sometimes made fun
of him, but he didn't listen to
them.

This activity prepares student to complete the following summative task:

Select a prominent American figure, evalubt&’her merits, makes a claim about that person and support
claim with textual evidence.

Figure CVignette of a Designated ELD Classroom
a+2 Ol 0 -Sheéltdidéd&Algebra 1

Purpose:Prepare students to complete an assessment task involyiaghing a parabola using the
guadratic equation.




Algebra 1 Task
1. Where is the pot of gold located? How do you know?
The @t 0f o\ B vted 5
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2. What is the vertex of Rainbow B? How do you know?

The vertex is (2, 40) | know this because... £nQ

voxEmom 5 neo Yo 45
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and _(40)

The x-intercepts are (0,0)
The y-intercept is _(0,0) .

The direction of the graph is_Concave down

The vertex is __(2:4)

First, the teacher projects a card
I N SN R and the class completes an
example together.

What the Vocab Party Looks Likeagtion:

The first few times thelass does the activity the
teacher does a roleplay so students are very clg
on the expectations for this activity. A student
volunteer comes up, introduces themselves
(bonus conversational English practice) and rea
our card to the other person. It @lso important
GKFG GKS LI NIYySN OFy
card as well as HEAR the teacher say the framg
as a model.

The teacher then gives each student a unique
card and has the students stand up and mingle
(like at a party). They read their caridseach
other and then find a new partner. Teacher circulates, mostly to check in on specific students; this serves as a |
formative assessmerg especially with new EL students arriving throughout the year.

Finally, the teacher collects all the camtsd does a check for understanding. The teacher pulls a card, displays it,
gives students 30 seconds to talk to a partner, and then cold calls a student to read the card.

The x-intercepts are and The x-intercepts are and

The y-intercept is The y-intercept is

The direction of the graph is The direction of the graphiis

The vertes is The vertex s

After compteting an exampie together, students are each given a unique
card that has the same sentence frames as the example, but the parabola
is different. Students are given about a minute to talk to their partner.

GhyS adz00Saa 2F (GKAa | OGA@AGe Aa GKFG AG 3IAGSa yS

class. The best part is the round of applause that follows when a newcomer student reads the card to the class,
activity imbues deeling of success for the students. That feeling of success pays dividends in terms of engagem
S ¥ T 2T¢dtimanial from teacher who uses this activity

Figure D¥ignette of a Designated ELD (Sheltered) Classroom
FUHSD EL Speech Contest

After months of building their speaking, lisiag, and writing skills in thed3ignated ELD classroom,

students are given an authentic opportunity to showcase these skills to a larger, public audience.

Since 2007, the English Learner community has comether every May foa districtwide speech
contestfor students enrolled in Designated ELD clasStadents prepare and perform aS33minute

memorized speech, either persuasive or informative, that demonstrates thorough knowledge of a

topic and reinforces speaking skills such as pacinggciidn, tone delivery and pois& a public
audience. The event is made possible by the combined efforts of steidiachers, administrators
from all five school siteglong withBoard membersand community memberseLD stdents from all



schools compete in a celjial and supportive environmenthdlengingthemselves in a rigorous and
rewarding experience. Other students and adults from our district and around the community serve
as judges, listening to andaring student speeches. In 2Q1@/er 300 students copeted in the
competition.

This event gives students a genuine and engaging opportunity to apply the following CCSS listening
and speaking standards:

1 Present information, findings, and supporting evidence clearly, concisely, and logically such
that listeners can follow the line of reasoning and the organization, development, substance,
and style are appropriate to purpose, audience, and task.

1 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English
when indicated or appragate.

Most importantly, this event serves as a fun and positive networking opportunity for EL students and
district stakeholders in which we come together to celebrate the success of our English Learners and
to shareexperiences in a competitive ysafeenvironment

Teaching and Learning for Lotegm English Learners (LTELS)

Longterm English Learners, @TELSequire additional consideration in regards to academic support
and motivation in the classroom. Through numerous research and case studies, the following areas
have been revealed as ways to focus instruction and program development to support the safccess
Longterm English Learners

A focus on oraldnguage

A focus on studentregyagement
A focus on academiarguage
Access to rigorousrpgrams
Program onsistency

=A =4 =4 =4 =

OCNRY [l dzZNARS hfasSyQa uwnmu a{ SO2Yy Ranlibge Neddsardif /
Academic Gapsof LoigS NlY'a 9y It AaK [ SI NYSNEE PO

Educators in California recognize that while fluent in social/conversational English, LTELs may face
considerable challenges to success in school, especially since the amount and dgroptei

academic texts and tasks students encounter rapidly increase as they move through the secondary
grades. Special care should be taken when designing instruction for LTELS, and instruction should
accelerate the simultaneous development of acadeBnglisithrough Designated EL&hd content
knowledgethrough Integrated ELI motivating and egaging ways to ensure that LTEheet the

goals outlined for all students.

In the FUHSD, while our programn still progresssinpwardssuccess in all of these areas of focus,
our dedication to outL TEL studentirough PLCs is constantly moving us closer to our g¥és.
recognize that not all students are succeeding at the levels we want them to, and this is the basis for



our professimal growth model (see Chapter Figure E provides a glimpse into one such progi@am
LTEL#hat is underway in our district.



Program SnapshotGOALS

We currently have a variety of programs in place and are always looking for ways to bettertsour LTEL
students. One example of a program that is currently underway at one of our sites is the GOALS (Growing Acad
and Literacy Skills) program. This program provides a pathway for students who are failing core classes when t
come to our dstrict as 9th gradersilt is a series of classes specially designed for these struggling students with a
on specific academic and literacy skills within the content areas. The program was developed by teachers, cour|
and administrators to findlatarinformed ways to support both current English Learners and RFEP students who 4
low levels of achievement in reading and writing. The program also strives to develop a community and safe sp
both parents and students to learn academic skillbe program includes strong student incentives such as
informational workshops, honor roll, college visits, and celebration ceremonies. Early feedback from students ar
community shows that students find the GOALS program a safe place to learn laagushed academically.

One example of teachers creating an environment of high challenge/high support is a recent biology project in v
a0dzRSyida FyasgSNBR GKS jdzSadAizyyY al 26 0A3 Aa @&@dmy
AGKED wlk GKSNI GKIYy fSIENYyAYy3I o0é tAadSyAay3a G2 f SO dzNg
formed by sekdirected discovery through analysis of pictures and data. Students demonstrate increased levels (
engagement as thedevote time outside of the classroom to produce high quality products for public exhibition.
Teachers hope to find increasing opportunites to implement similar projects where students can engage in learn
where choice and inquiry are essential.

Figure EVignetteof an LTEL Support Progra



Do You Know the Difference?

Designated ELD Classes

5SRAOIFIGSR GAYS Ay |y 9y3IftA&K [ SFENYSN addRS
the goal of mastering the Engliinguage.Levels offered are ELD 1, 2, and@tial pacement is
determinedlargelyby the ELPAC. Theimary purpose of theseourses is to useengaging and
meaningful curriculum to support students in making meaning through language use.

Integrated ELD oiSheltered Classes
A core content subject class such as math, English language arts, history, or science, that is ma
mostly of English Learners with the express purpose of providing a space where the teacher ca
provide access to the Common €fext Generation Science Standards in their subject area whil
simultaneously focusing on language acquisition.

SDAIE Strategies

Specially Designed Academic Instruction in Englistis term refers to the specific strategies that
teachers can use iany classroom setting to support language learning, acquisition, and mastery
the English language. This includes Sheltered and Mainstream classrooms in which English Le
are present.

CA Ed Code Pertaining to this Chapter

EL18:ELD
1 18.0Aspart of the core programprovidedthroughgeneralfunds,all identified ELsnmustreceivea programof
ELDnstruction,in orderto developproficiencyin Englishasrapidlyand effectivelyaspossibleand meet state
priorities for ELsEachLEAmusttake appropriateactionto overcomelanguagebarriersthat impedeequal
participationby its studentsin its instructionalprograms Title Il fundsare usedto supplementthe core ELD
program.(20U.S.C881703[f], 6825[c][1][A]; EC88§300,305,306,310;5 CCRs 11302[a];Castafieda.
Pickard[5th Cir.1981]648F.2d989,10121013.)

EL19: Accesgo the CoreSubjectMatter

f 19.0Academidnstructionfor ELsmustbe designedandimplementedto ensurethat ELsneetthe R A & (i N
contentand performancestandardsfor their respectivegradelevelswithin areasonableamountof time.

1 19.1EachLEAmusthaveameansto assistELg0 achieveat highlevelsin the coreacademicsubjectsto
ensurethat they meetthe samechallengingstate content standardsand achievementgoalsall childrenare
expectedto meet.

I 19.2EachLEAmustmonitor studentacademigrogressand provide additionaland appropriateeducational
servicegdo ELdn kindergartenthrough gradetwelve for the purposesof overcominganguagebarriersin each
subjectmatter. Actionsto overcomecontentacademidarriersmustbe takenbeforethe deficitsbecome
irreparable.(20U.S.C881703[f], 6825[c][1][B]; EC88305[a][2],310;5 CCR8 11302[b];Castafieda. Pickard
[5th Cir.1981]648F.2d989,1012-1013.)
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CHAPTERGSTAFF AND PROFESSIONARL OBEMENT

We believethat the adultlearningenvironmentshouldmirror the learningthat is takingplacein our
classroomslt motivatesandcelebratesii S I O &ffSrid.ieSpectstheir knowledgeand capabilities
makesconnectionshetweentheir learningandtheir classroomsand challengegheir intellect. As
studentsgrapplewith concepts persistthroughdifficulties,and set their own goalsfor learning,so
too do their teachersandleaders.

Ensuringhat our studentsexperiencehigh-quality literacyand ELDinstructionand achievethe
standardsrequiresspecificand sustainedattention to implementingevidencebasedpracticesfrom
currenteducationalresearchasappropriatefor our schoolsand community. To meetthese
expectationswve striveto createa safe,nurturing, yet rigorousenvironmentto supportteachersand
leadersin their continousgrowth anddevelopment Tofoster acommunityof adultlearnerswho are
committedto improvingthe educationof our English_earnersincludingboth certificatedand
classifiedpersonne] the district offers a variety of formal andinformallearningopportunities

Thischapteraddressegjuestionssuchas:
1 Whatdoesprofessionalearningin FUHSDook like for teachersof ELs?
Whatresearchbasedinstructionalstrategiesensurehighlevelsof learningby all students?

1

1 Whatkind of professionalearningis offered districtwide to growteacherexpertise?

1 Inwhatwaysdo teacherslearnto improvetheir practicesin teachingandfaciliatingthe
learningof ELS?

Thischapteris dedicatedto givingthe readera deeperunderstandingof how teachersand other
district staff are trained andwork togetherto developa succeshul learningenvironmentfor EL
students.It isdividedinto 4 major sections.t beginswith a shortdescriptionof staffingand
certification. The heart of the chapteroutlines the forcesand philosophiesthat drive how andwhy

we engagen extensiveprofessionablevelopment.Thechapterthen describesthe PDthat takesplace
at the districtlevel Finallythe readerwill learnhow individualsitesand crossschoolPLCsvork
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toward actualisingwhat they learnedin district PDby choosingspecific targetsfor the needsof their
studentsfrom yearto year.

3.1- Staffing and Authorization

Allteacherswho providespecializednstructionmusthavethe appropriateauthorizationor bein
activetrainingto acquireauthorization.Typicallyteachersreceivetraining dedicatedto supporting
EnglishLearnerghroughtheir teachercredentialingorogramor by completingan equivalent
authorization While all teachersin the FUHSRre currentlyauthorizedto teachEnglishLearners,
their qualificationto providehighquality instruction hingeson continuedtraining and professional
growth. Therefore the district expend a considerableamountof time andresourcegoward ongoing
training and opportunities for teachersand supportstaffto collaborateandlearnin meaningfuland
authenticcontexts.TheFUHSRlsoensures the competencyof paraprofessionalsisedto provide
supportfor the ELprogramsoffered. Supportstaff workingwith EnglisHeamersalsoreceiveinitial
andongoingtrainingin academidanguageproductionandfor the role they playin studentsuccess.

Eachyearassitescreatetheir masterscheduledor the following year,administrationworkswith the
site ELCoordinatorand subjectareaDepartmentLeadgo determinestaff memberswho will provide
Designatedr IntegratedELDinstruction.In theseclases,they canprovidethe mostrobustlearning
opportunitiesin a settingthat takesEnglisn_earnemeedsinto account. All other teachers not
assignedo Designatedr IntegratedELDcourseswill work to provideindividualinstruction,support,
andaccommodationgor EnglisHearnersin their classesasneeded.



3.2- Professional Learning to Support English Learners

Both externalandinternal factorsinfluencehow we allocatetime andresourcegoward professional
developmentand collaboration.We attempt to build meaningfuland engagingcurriculumby using
both researchbasedand state recommendedyuidessuchasthe Frameworkwhile simultaneously
takinginto accountthe needsof our ever-changingstudentpopulation.

TheELD/ELArameworkstatesthat for teachersto developd Y 2 (i A @hgégingjrifiegrated,
respectful,andintellectuallychallengingcurriculumfor students,they too shouldparticipatein a
learningculture that hasthesesamelj dzl f AFtakedvark970). Thefollowing graphic(Figire B,
calledthe @ / A NIDEYS E S Y S WyiHe Brangeyiarkjs designedasa big picture guideto
implementationof both ELDand CommonCoreStandardslt identifiesthe overarching
goals/outcomeof ELDnstruction(orange) the contextin whichinstruction occurs(white), key
themesof the standardgblue circles)andplacesthe standardshemselvesat the center,asthey
guideyearend expectationdor studentperformanceand mastery.

Meaning
Making

Language ¥ " Effective
Development Expression

Content ) ¥ Foundational
Knowledge Z Skills

FigureF. Circlesof Implementationfrom Framework
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Ourown teachershaveidentified essentiakkillsthat overlapwith thoseidentified in the California
Frameworkasdepictedin the outer circlesof this graphic. While movingtoward implementationof
thesegoalsteachersreflectedon what their

studentsneed,informed by their current iStudents need Agency. |
for our students to learn the value of

classroonmexperiencesThistype of teacher making their own choices and owning

feedbackinformsthe contentof our these choices dand i todos this-de
f . H | hatfoll making power that will drive their
professionatlevelopmentWhatfollowsarea | o,rsuit of practical skills such as

few testimonialsfrom our teachersthat writing, reading, and listening. Bu t
: helping our students foster a strong
reflectwhat they .belleve.vve shoulddo to sense of who they are, what they want,
supportstudentsin a variety of areas. and how to get there is part of what
makes a successful perso

(FI D and Sheltered I iteratiire teacher.

District Professional Development

fiTeachers should incor ATeacher s f ripledisciplingst
diverse selection of level - provide listening, speaking,
appropriate, rich resources into writing, and discussion activities
their curriculum, from print to that not only engage students in
video, and design lessons and real life issues and matters, but
scaffolds that support students in also encourage students to
ascertaining the meani ng of that critically think and develop ideas
source material, identifying about the world around them and how
possible biases, and creating and they will navigate it as an English
expressing opinions about the Learner. 0
content based on evi deil

(E1 N 2 taarhar ranardinn Daadinace

FormalPDhappenshroughoutthe yearandinformssite work by bringingtogetherteachersfrom all
five sitesand uniting them aroundspecificgoalsfor studentsuccess Within theseformal PD
workshops a visitor would witnesswhat we like to calla (i K&syLINE OtBadi raséltsin meaningful
work. Within adistrict collaborationspaceteachers paraprofessionalssupportstaff, site
administration,anddistrict administrationall sit togetherto learnthe definingprinciplesbehind
processesuchasAcademid_anguagd’roductionor beinga SkillfulTeache. Thesemixedgroupsof
professionalghen engagen probingconversationgabout how the studentpopulationsthat they
work with canbenefitandbe better supported. Teachersre then often offered the opportunity to
collaboratewith colleaguesf their choiceandadmiristratorsjoin their collaborationgo offer
supportandto learnmore aboutactionhappeningat other schoolsites.

Thefollowing are examplesof formal professionaldevelopmentopportuntiesspecificto English
Learnerscurrently beingimplementedin our district:
High-LeveragePrinciples for English Instruction: PD for Sheltered Tesacher

In this professionalearningevent,teachersdrew upontheir professionakexperience considerechow
instructionfor 9 [ iQnorethan & 2 dgibditeadk A yamdréadaresearchbasedarticleto increase
their understandingof attributes and non-attributes of & & K S £ AlySAINIS\RIHGR 6, gagicpents

Paged44of 120



reflectedon the balanceof the four languagedomains(i.e., listening,speakingreading,writing) in
their instruction. Thirdly,participantshad an opportunity to considerwhether taskstheir studentsare
askedto completeare within their zoneof proximaldevelopment(ZPDandwaysto modify them if
they are not. Throughoutthe day,teachersin subjectalike groupsworkedwith their CurriculumLead
to practiceandapplytheir learningto actuallessons.

Tasks that Promote Academic Language Production on ELPAC Assessments

Theworkshopwasfirst offered to ELDand ShelteredTeachersthen extendedto Speal Education
andother membersof the FUHS@ommunitywho wishto learnmore.

TheELPACENglisn.anguagéd’roficiencyAssessmentior California) whichreplaceshe CELDT
starting Spring2018,requiresstudentsto engagein varioustasktypesinvolvinglistening,speaking,
readingandwriting. While there are multiple choicetasks,manyothersare designedo elicit open
endedconstructedresponsesrom studentsandrequirethem to produceacademidnglishn Math,
ScienceELAand SocialStudies.Thisworkshopisintendedto help our ELDteachersto:
1 extendthe work they alreadyhavebeendoingin recentyearsto engagestudentsthrough
academidanguageproduction (ALP)n their classroom
1 becomefamiliarwith what studentsare askedto do on ELPACAlignedwith both CCS&nd
2012ELDStandardsthe ELPAG a key criterion the state will be usingto reclassifystudents
andto measurethe achievemenof EnglishLearners.

In this workshop,participants:

1 becomefamiliarwith the typesof taskson ELPA®@ith afocuson the openended
constructedresponseghat promote academidanguageprodudion]

1 analyzeexamplesof learningtasksfrom FUHSIELDandshelteredteachersin variouscontent
areasthat resemblethe condructed-responseaskson ELPAC

1 reflectontheir own curriculum,lessonsand practicesto find additionalopportunitiesto
engagestudentswith openended/constructedesponsetasksthat causestudenisto produce
academidanguage

91 considerthe academidanguagenecessaryo completeELP&-like constructedresponseasks
andwaysto supportstudentsin usingthat language

1 applylearningsfrom workshopon their upcominglessons.

Additionally,ELCoordinatorsareinvited to ELPAGcoringtraining sessions.Eventhoughthey may
not adminiser the test directly, knowinghow the testis scoredinformstheir teachingandleadership
andenablesthem to sustainconversationsvith teachersand supportstaff abouthow bestto prepare
andsupportstudents. Coordinatorsalsoserveasthe liaisonbetweentest administrators site
administration,and classroonteacherswhen determiningplacementfor studentsand site-specific
professionadevelopment.
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Academic Language Production

Thework aroundAcademid-anguagéd’roduction(ALP)s foundedon the notion that when students
engagen meaningfuldiscoursewith eachother in classthey are learningandthinking aboutthe
contentmore deeply.Suchdiscourserequiresstudentsto produceacademidanguagethat isto
speakandwrite, while makingand negotiating meaningwith fellow students.Academidanguage
productionis a way for studentsg especiallyEnglisi_earners; to maketheir thinking visibleacross
subjectareas.

ByFall2012,all FUHSeachersandsite administratorshad attendedan ALPworkshop.Thepurpose
isto providea sharedprofessionalearningexperienceto better supportstudentsandtheir academic
languageproduction- andlearning- by providingword banks sentencestarters,sentenceframes,
anddiscoursdrames.In addition, Kaganstructureshavebeenintroducedto help facilitate
interdependentand accountablestudentinteractions.

Thework continuesasteachersandadministratorsobserveclassroomshroughoutthe schoolyearto
initiate anongoingdialogue. The ALPworkshopis alsooffered at the beginningof everyschoolyear
to teachersnewto the district.

The Skillful Teacher

Teachersn FUHShaveparticipatedand continueto participatein SkillfulTeacherThemissionof
this courseisto improveli S I O &bfitStaapplythe knowledgebaseof teachingin different
courseservesto prepare newteachersto find strategiesthat bestfit EnglishLearnersn their
classroom@&ndremindsveteranteachersto striveto do so.In orderto achievethis missionthe
courseis structuredto help all participantsexplorethe following:

1 Expandour repertoiresthroughreading,discussionexperimentationandreflection.

1 Usedayto-daystudentlearningdatato plan,teach,andreflect on our teaching.

9 Fosteraculture of ongoingprofessionakonversatioraboutteachingandlearning.

1 Strengthenconvction that teacherscanmakea differencein the life andlearningof our students.

The course uses the bodke Skillful Teachéy Jon Saphier and Mary Haki8pecaas the main

source of new ideas and information. Although the §2@e book provides aomprehensive look at

the profession, the course will focus on only a few of the key chapters. Initially, participants focus on
the essential questiorVhat teacher beliefs and actions lead to best serving ALL stitlents

Oncethis foundationaroundbeliefsand expectationds establishedteacherswill progresshrough
the year,organizingheir work arounda seriesof classroomexperimentsjunchdiscussionsand
districtwide meetingswhere participantscontinuallyaskand answertheseessentialguestions:

1 Whatdowe want studentsto knowandbe ableto do?

1 Howwill we knowif they knowandcando it?

1 Whatdo skillfulteachersdo to maximizethe opportunity for everystudentto learnit?
f Whatwill we do whenstudentsR 2 yfr@et our standardsWhatwill we do if they do?



Courageous Leaders

Theconceptof professionalearningcommunities(PLCsgallsfor teachersto engagen deep
collaboration.Tosupportteachers the FremontUnionHighSchooDistricthascreateda course
calledCourageous.eader2.0for participantsto learnskillsnecessaryor the facilitation of healthy
andproductiveteams.Becausesuccessfuleadershipand collaborationdirectly correlateto having
commonhighstandardsfor our EnglishLearnersthis coursehelpssupportteachersand administers
reflectandgrow asboth formal andinformalleadersto progressoward schooland personalgoals.

Courageouseader22.0is courseof 5 sessiongakingplacethroughoutthe schoolyeardesignedor
teachersto examine exploreandlearnaboutthe knowledgeandskillsnecessaryo leadcoursealike
teamsor professionalearningcommunities(PLC)Sessionare facilitated by a teacherand a district
administrator.Thetopicsare:

T

= =4 = =2

Normsof Collaboration
BuildingTrust,PreventingDistust, and RepairDistrust
Engagingn CrucialConfrontations
Communicating?urposeand Buildinga Senseof Urgency
Supportingthe Developmenbf Adult Learners
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3.3- CrossSite Professional Learning Communities

Anotherform of professionadevelopmentthat hasbeenpositivelyreceivedby teachers(as
evidencedn feedbacksatisfactionsurveysand personalanecdotes)are our crossschoolELDieams.
Overthe past10years,dedicatedteamshaveformedto developcurriculum,units andlessongor
eachof the three levelsof ELDinstruction. Theseteamsmeet severaltimesa semesterto critically
evaluateandimprovethe curriculumfor our ELDL, 2, and 3 coursesThroughthe examinationof
studentwork and personalobservationsteachershold themselvesand eachother to highstandards
of studentsuccess.

Forexample the ELDB teamidentified listeningasanimmediateneedandfocusfor their

students. Theybeganby decidingwhat featuresof listeningare challengingor their students. They
then exploredstandardsalignedsummativeandformative tasksthat would resultin studentgrowth
aslisteners. Finally they devotedtime to findingengaginghightinterestlisteninglessongor
studentsandworkedtogetherto createhandouts,piloted adivities, and came backtogetherto share
successeg& failuresto inform next stepsfor collaboration.

Underthe guidanceof district curriculumleadership theseteamsof teacherswork toward vertical
alignmentacrossthe levelsof ELDby usingthe ELDSandardsalongwith researchtestingdata,and
studentwork samplego inform the curriculumthat studentsexperiencen the ELDprogram.These
collaborationshaveresultedin rigorousandengagingcurriculumaswell asa placewhere ateacher
whois newto a coursecanfind both pedagogicahnd professionakupport. Thisrich, high-interest,
originalcurriculumservesthe purposeof preparingstudentsfor successn the 21stcenturyand
supportingthem in makingprogressoward EnglisHanguagemasteryand reclassificatior(see
Chapter2 for more detailedoutlinesof this curriculum).



3.4- SiteSpecific Professional Development Teams

Anotherform of professionadevelopmentin our district is the work that takesplaceat individual
schoolsites.A portion of the dutiesof the site ELCoordinatorincludesorganizingsite-based
professionadevelopmentto improveinstruction,support,andachievementfor ELsTheCoordinator
hasa unique opportunity to lead professionadevelopmentinitiatives specificto ELsat their school
site,andto model,demonstrate ,observe andgivefeedbackto practicesin classroomshroughout
the school.Thisdual professionabdlevelopmentopportunity is criticalto expandingcapacityand
refining skillsin eachclassroomandimprovingELaccessaindachievemenon alargescalein the
district. Within the site teamsthat the Coordinatorfacilitates,teachersand supportstaff cantake
what they learnfrom formal DistrictPDand determinehow to applyit meaningfully.

Ideally,professionaddevelopmentat the site is consistentwith the goals,content, format, and
methodologiesstudiedin depth at FormalDistrict PD ,but will alsobe responsiveand customizedo
the needsof ELswithin a particularschoolcontext Thisapplicationof largerscalelearninggoals
shoulddeepenthe learningfor ELsacrossthe district while helpingteachersandteacherleaders
translatewhat they havelearnedinto successfutlassroonpractices Forexample,eachof our five
siteshasengagedn classoomvisitsor & ¢ I £ | ( KahsBrdepdiatirethe lastfive yearsto support
each? (i K &ai@ingascolleagues



Thefollowing snapshotsighlighta few examplesof PDin progressat someof our schoolsitesat the
time of publication:

LynbrookHigh Schoot A Focus on Listening
During the 20172018 school year, teachers from the Lynbrook ELD Department attended the professional
RSOSt2LIYSy (i aSaaizy 2y a¢l al&RAe®Ek Ai2 y N2y 2 9 [StFalld@ingREESY §
professional learning session, the team decided to focus their site on developing lessons and scaffolds that furth
support their students in being able to listen to short speeches or recordings, repdne@peaker's argument or
stance, and develop their own conclusions on the topic at hand.

Teachers met for a total of 4 release days with the following goals:

1. ELD 2 and 3 teachers collaborated to align and find opportunities in their curriculum fedistening activities and
for best practices to guide other teachers

2. Sheltered teachers thoroughly reviewed their curriculum to find opportunities for initial or deeper implementat
of listening activities.

3. ELD teachers worked with Shelteredc¢hers to help scaffold and design lessons using best practices for Englis
Learners.

4. All teachers in the ELD Daptnentreturned totheir classrooms and taught various listening lessons with differe
content but similar standards and learning targie

5. The ELD team reconvened in the Spring to share successes and opportunities for growth and continued to d¢
lessons that offer more listening opportunities for students in each of their classrooms.

*Future goals includelassroom observations across the ELD departmenipassenting best practices and
experiences with staff to model both explicit strategies and opportunities within existing lessons to enrich and s
learning English Learners.




Fremont HighSchool Claim, Evidence, and Reasoning

During the 20182016 school year, teachers in the Fremont High School ELD Department determined that Claim
Evidence would be a rich topic for crasantent collaboration.

At monthly meetings, teachers sharedeason they did that focused on claim and evidence, they would bring artifa
from the lesson like powerpoint slides, student work or a handout. The team would then give warm and cool feg
to that teacher.

During their work for the year, reasomjrkept coming up: how to teach reasoning, what exactly is reasoning, and {
difficulty around teaching reasoning.

At the end of the year, feedlok from the team was positive h&y found the lesson sharing meaningful and relevant]
their practice. One teacher that had been reluctant to participate in lesson sharing said that the experience was
and this teacher appreciated the lesson sharing protocol and structure in terms of refining their own teaching pr

During the 201617 school year, the team shifted their focus of theDEEheltered teanio dReasoningsince the
difficulty of teaching reasoning had come up several times during PD work the previous year. The team attende
PD Day with a focus on reasoning and howetich it. Teachers spent a full day in content teams looks at expert le
reasoning as well as exemplar student reasoning. Teachers then used that work to build a definition of reasonin
their respective content area. Teachers also worked on devealppilesson to teach the language of reasoning.
Content teams then shared their work with the entiredlEgheltered teamThe feedback from the team was very
positive and there was a lot of momentum going into the school year.

¢KS GSIYQa goashdntinded intd teSf@l&ving year, involving video recording interviews with
students.¢ KA & S@Syildza ttée &ASftRSR (KS G4SIHvyQa ySEG oA3 3
structures that support students in acquiring tleguage necessary to engage in the types of tasks or projects tha
mimic what happens outside of school.




Homestead High SchoglClassroom Visits

At Homestead High School, the ELD and Sheltered teachers are visited once a senastatrbiyistrator,
Department Lead and District Liaison (if possib{@bservers use a standard observation form to record
findings for each visitDebrief meetings hae been conducted both during prep periods and via email ba
on teacher time and need. Each ELD and Sheltered teacher is then asked to observe another ELD or|
Sheltered teacher, once a semester, as wBkbrief meetings are again held via email or insp@.

Teachers were told ahead of time that the visits are not formal observations and that the focus is just
how our EL students are producing academic Endlish G KSANJ O2dzNES® | 2 YSA
review their protocot to determineif academic language will continue to be the focus of visits, or if new
goals and targets should be implementeéfter attending the district ELPAC workshop, they have discug
how it makes sense to incorporate new goals and challenges from this cantertheir protocol.




Do You Know the Differenee

District Professional Development

Professional Development at the District level brings together teachers, support staff, af
administratorsfrom all sitesfor various topics and areas of focuBhese collaboration
opportunities work toward aligning and advancing district goals for sttudeocess.

PLCs

Professional Learning Communities are a process in which educators work collaborative
recurring cycles of collective inquiry and action research to achieve better results for the
students they serve.

Site-SpecificProfessional Development

A form of professioal development that can take varioferms at individual sites to best
aSNBS I aO0OKz2 2t QahiskauldaRAugelschbdPwiddznitiativasaoyfaise
student success as well as small groups of teachéio collaborate on specific curriculum ¢
strategies.

CA Ed Code Pertaining to this Chapter

EL15: TeachelELAuthorizationO

1 15.0 Teachers assigned to provide ELD and instruction in subject matter courses for ELs must be apprg
authorized. (20 U.S.C. § 6826 [E[8S 44253.1, 44253.2, 44253.3, 44253.4, 44253.5, 44253.10;3edsata.
Pickard [5th Cir. 1981] 648 F.2d 989121013.)

EL16: ProfessionaDevelopmentSpecifido English_earnerProgramimplementation
1 16.0EachLEAmustprovideprofessionadevelopmentspecificto the implementationof programsfor ELs.
1 16.1EachLEAmustprovidesufficientprofessionabdevelopmentto effectivelyimplementthe[ 9 !EQ &
program.(Castafieda. Pickard[5th Cir.1981]648F.2d989,1011-1013.)
1 16.2Professionatievelopmentis providedto classroonteachers principalsandother schoolleaders,
administrators,and other schoolor communitybasedorganizationapersonnelthat is:
(a) Designedo improvethe instructionand assessmenof EL20U.S.C§ 6825[c][2][A].)
(b) Designedo enhancethe ability of teachers principals,and other schoolleadersto understaind
andimplementcurricula,assessmenpracticesand measuresandinstructionalstrategiesfor ELY20
U.S.C§ 6825[c][2][B].)
(c) Effectivein increasinghe & (i dzR BnglisHa@guageproficiencyor substantiallyincreasinghe
G S O sujéeImatter knowledge teachingknowledge andteachingskillsasdemonstrated
through classroonmobservation(20U.S.C§ 6825[c][2][C].)
(d) Of sufficientintensityand duration (whichshallnot includeactivitiessuchasone-dayor short-
term workshopsand conferences)to havea positiveandlastingimpactonthe (i S I O geffdidasce
in the classroom(20U.S.C§ 6825[c][2][D].)

 6.6EachLEAmMustidentify allimmigrantchildrenandyouth (ages3 through 21),who were not bornin any
stateand havenot attendedschool in any state for more than three full academigyears.(20U.S.C8§ 6801.)
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CHAPTERAMONITORING STUDENT PROGRESS_ASSIFICAT, @
PROGRAM EVALUATION

We believe that supporting our English Learners during their journey to sugocesdar beyond
identification, assessment, and placement. Each learner comes to us with a unique blend of prior
knowledge both academically and socially. For some students, the amount of cultural capital and
motivation that they come equipped with will lethem navigate the secondary education system
smoothly, while for others the mere task of staying in school is a challén. this in mind, we

strive to develop and improve programs at the district, school, and classroom level that hold staff and
students accoutable for progress toward reclassificatiggraduation and postsecondary success

The process of finding what works best for lkeatdividual student to succeed not an easy one, but

when all stakeholders are committed to constant monitoring and interventions for success, we lay the
groundwork bothto challenge our students with rigorous expectations and to support them if they
struggle along the wayDne way hat this happens is by cetructively evaluating what needs to
happenand changet the state, district, school site, classroom, and individual staff levaiderto

support student success.

Thischapteraddressegjuestionssuchas:
What happensat the district, school,and classroomevelto monitor studentprogress?
Whatinterventionsare madeavailableto studentsandtheir familieswhenthey struggleto

makeprogress?
Howare studentsassessedluringtheir time asan English_earnerto measureprogress?
Whatare the stepsa studentmustcompleteto be reclassifiecasFluentEnglishProficient?
Whatindicatorsdo we examineto evaluatethe succes®f our programs?
This chapter will guide the reader through three important processesehatire that all English
Learners are being monitored and supported during their time in the FURIB®first section
explains themonitoring processes that takagace at the individual student level, including
intervention strategies and systems that are in place to support students who do not make regular
progress towardeclassification ograduation. The next section explains the criteria used to reclassify
astudent as fluent English proficient. Finally, this chapter goes into detail regarding how we evaluate
the success of our progrants supportingstudents at the school and district level.

As discussed in chapter one, written descriptions of progogtions specific to each sitea
reviewed during the initlbassessment conference anthde available for parent review at any time.
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Each year, the EL Coordinator and site Guidance staff place each student in the most appropriate
instructional setting using theonitoring information in this chapter.

4.1- Student Monitoring

The monitoring process is a collaborative conversagsiomongststudent, family, classroom teacher,

EL support staff, school, and district. Monitoring is based on careful rd@mping ad assessment

data as well as formative information gathered from classroom teachers who interact with each
student on a daily basis. Taking into account academic progress, high school graduation
requirements, and college-& criteria, the EL Coordinator @fProgram Assistant work with site

| 2dzyaSt 2NAR (G2 o0dZAfR || AOKSRdz S patkfowardsubedss fora dzLJILJ
each school year.

ShortTerm Monitoring

Regular Team Meetings

All ELD Departments hold regular meetings during which timeé&tieedinator andProgramAssistant can
gather both quantitative and qualitative/anecdotal data to inform their monitoring and inventions for the
students.

Meetings vary from site to sitand are used to discuss both professional development for teachers and
smallscale student support strategieghese meetings are also a valuable time for teachers who share a
single student in Designated and Integrated ELD to complaservationson student performance and
attitude. These meetings are often attended $iyme or all of the followinghembers ELProgram

Assistants, Assistant Principals, and District EL support $tadfse additional members can become
involved in student placement decisionaking orengage irclassroonvisitationsto supportteachessin
improving their pedagogical practices.

Table 7 Staff Involved in Short Term Student Monitoring Success
Staff Involved KeyResponsibilities/Roles

EL Coordinator 1 Works with Admiistration & Program Assistant to communicate
with parents

Advises & communicates with students

Oversees proper placement & scheduling for students

Leads intervention conversations

Works with Program Assistant to reclassify students

Works with MiddleSchools for articulation

Works with guidance and admin on master scheduling of EL cou
Attend & help facilitate ELAC meetings

Collaborate with admin on funding and planning decisions regar
ELs

= —4 -8 _98_a_a_-4a_-2

EL Program Assistant Helps to support students in proggs toward reclassification and general
academic success bhy:

1 Maintaining LEP student records & folders

1 Administeingannual EL assessments




1 Communicateng with families regarding student RFEP progress,
grades, and behavior

1 Providngstudent support and fatitates communications between
families of English Learners.

1 Actingas data liaison between counselors, teachers, and EL
Coordinator by constantly updating team members on grades an
reclassification progress.

1 Gatheingfeedback on students earning D,dF,| each grading
period to determine root of struggle and support options.

Understands and works effectively with people from different cultures. He
coordinator find translation support when necessary.

Guidance Team: Guidance Provide individualized guidance on graduation requirements, progress
Counselors, BRrogram towards graduation, class choi@mdpost-graduation options.

Assistants, EL Coordinator, and
Assistant Principals.

Student Support Team: Convene for discussions of student progress to determine if alternative
SiteAdministrator. Site placement, support, or intervention is neededlso serves as a discussion

' space for strategies, suggestions, and ideas for the EL Program as avell
Teachers, EL_o@rdlnator, EL focus group for collaborative problem solving.
Program Assistant

Student Work Portfolios

A promisingpractice in monitoring student progress from year to year is to have students keep
individual work portfolios in which students store and reflect on their work and progress throughout
the year. These serve as both a snapshot of student work and langpeggess for the support

team throughout the year as well a resource for the student to review and show pride in work
completed.

Teacher Consultation & Formative Assessments

Teachers regularly give formative assessments, both formairdadnal, that allow them to update

the student support team on the progress of their studethroughout the year. In both Designated

and htegrated ELD courses, these can range from journal writes, which allow teachers to monitor
writing skills, toinfory £ 20 aSNWIF GA2ya 2F | addzZRSyiaQa aLilSl |
Since teachers ari@ the forefront ofsupporting students, these sometimes anecdotal but frequent
formative checks are extremely valuable in helping both adisitnation and the EL Coordinator

inform next steps for student success.

*As a recommendation, the school may want to adminigker GrAde tes{or another reading assessmea well as a

writing diagnostic sample once the Fall and once in the Spring arder to verify placement in courses, as student

growth is constant and fluid. Thestata will help the stude & & dzLJLJ2 NIi (G S I iformafidp dairaclStheO 2 v G A
growth and progress of the student in basic skills.



Interventionsinformed byMonitoring

If a student is not making steady progress in their movement through the program or is earning a D,

Cx
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employs the following interventions:

1.

2.

Feedback fromthé (G dzZRSYy G Qa GSIF OKSNJ Aa St AOAGSR (G2 |
is linguistic, academiend/or social/emotional.

Parents are contacted to bring them into the support cycle for their son or daughter and to
gather information about the studé i Qa4 K2YS g2NJ] KlFIoAlao

Program Assistardgnd/or counseling staff is consulted to determine if a student tutor, tutorial
assignment, or more targeted intervention is necessary at the time.

Student is monitored by support team to determine if further intemtion is needed or if

alternative placement/scheduling might be necessary.



The following support programs are a few examples of the variety of options that program assistants,
teachers, and coordinators recommend to studentsifaervention depending on the root cae of

their struggle. For mangtudents, more frequent practice in Englislayrbe key to helping them

progress, so Summer Academy may be recommen@ed.others, the home environment may not

be conducive to studgig or schoolwork, so attendance at aftechool tutoring or homework center

could result in improvementThe student support team, along with parent consultation, can help

best determine steps for intervention for each individual student.

SAT Teams

Many sites operag a Student Assistance Tea8A([), which is a meeting structure comprised of site
support staff, including: Guidance, Attendance, Conduct, Special Education, and Regular Education.
The team functions as a problesolvingclearinghouse that metsto review new referrals (file,

current teacher feedback, test scores, etc.), assign a case manager to all cases, determine action
items, and follow up Wh ad LIS y R A yhil the chsk & dlosed. All attempted interventions and
actions are documerd by the team. Issues that could trigger referrals include: lack of progress in
school, earningrades of D, F, or Incomplete, truancgcistemotional and behavioral issues, or

some combination of challenges. Referrals typically come from teachersugltthey also may

come from parents or even students themselves. Expected outcomes from the SAT process are:
support to the student, classroom teacher, families, and school community. All parents are notified
before a SAT referral is magetentiallyto help address concerns as directly as possible, and a SAT
referral is the necessary conduit for all referrals or requests for special education or 504 support.

ELD Summer Academy

In addition to credit recovery summer courses, the FUHSD offers an ELCe6Academy. The ELD
Summer Academy is for students who will be enrolled in an ELD 1, 2, or 3 course in the upcoming Fall
semester. Thi8-4 week course is an opportunity to enrich the students’' English language

development and to prepare for the regutgear ELD course they are about to take. Upon successful
completion of the ELD Summer Academy course, the student will receive 5 elective credits. The
summer ELD course doRTreplace a regulayear ELD course. The course is often recommended

to students wio arrive late in the year and need maemglisHanguage develoment support before
advancingo the next level of ELD.



After School Tutorial/Homework Centers

All sites offer their own form of tutorial and/or after school homework center to support students
who need academic assistance outside of the normal classroom hdhese vary by sitenging
from central spaces manned by teachers in various subjeecisa@peer tutoring centers where
students can seek assistance from qualified peers.

Fremont Homestead Lynbrook Monta Vista Cupertino

Students for Academic Center | After School Study Buddy Student Center

Success Peer | Peer Tutoring Homework Society for Success
Tutoring Center 3 days &
Program Science Hub week

Math Lab

Longterm English Learners (LTELS)

For students who have been identified as Ldéegn English Learners, the same monitoring and
intervention processes are applied as would be with newcomer English LeaRessarch and data
show however, that repetition and remediation in coursework doesresult in success in language
acquisition or motivation.For that reason, each of our five school sites, which host very different EL
populations, works with their site leadership and with district administration to determine best
course offerings angathways for LTELS.

At any given time, about5%of our English Learner population is made up of LTELs, but the
percentages at each of our five schools vary drasticdllys variation comes from the numerous
socioeconomic backgrounds that our schas#sve, resulting in a student population that comes to us
with very different educational background&or some English Learners, academic success is a
Y20AQFGAY3 FFOO2NI F2NJ I FrLYAfeQa Y2@S G2 (GKS
gettingto school every day is a constant struggle. Rather than attempting to provide identical course
offerings at all five sites, we strive for equity rather than equality by offering programs such as GOALs
(see Ch 2 for details), and individual courses sudkeasl 180, Engage, Academic Foundations, and
Communications at sites where need presents itself based on reclassification and LTEL data.

Longterm Planning

We ensure that our students are making progress toward graduation aBdefjuirements

whenever possibleRegular data is acquired at least twice a year through ELPAC annual testing as
well as additional diagnostic assessments administered by the sites. We keep records by looking at
grades, contact logs with teachers and faes)iand testing results from both ELPAC anASHA.

t F NByda FNBE y2idA7TAS RrodregsyandpderdetihfodghtiiekABnliaN a (0 dzRSy
Notification Lettersent home in the~all(EL Forn#). For students who have been studying in our
feedermiddle schools, we work with the teachers and administration of said schools to obtain data
and work samples to place these students in the best levels and programs for their continued success



Annual English Language Proficiency Assessment & Notification

All students designated as English Learners must be annually assessed for English language
development and academic progress. Each year during the annual assessment window designated by
the state of California, the FUHSD EL Testing team or designaedsidrs (EL Coordinator, Program
Assistants, or other ELPAC trained staff members) will test all English Learner students using the
ELPAC Summative Assessment. A letter will be sent home to inform students and families when they
are about to be testedHForm4). Results from these assessments and placement decisions must be
conveyed to parent$ELForm>).

Additional pacement diagostic tools may be used lachsite to verify student placement in ELD
courses. Results from these tests help staféeofy theprogress of individual students in English
language acquisition. EL students entering from another district after the annual testing window may
already have takethe ELPACThe EL Program Assistant may request the assessment results from
0KS aidzRSYy G Qa LINB dicnuation Reduésti I Bornr e If trizargviod 0 K S
district does not have the scores available, Sl emmativeELPAC must e ministeredto the

student

The Annual Notificadn Letter(ELForm4) is sent to parents within the first 30 calendar days of
school This notification letter describes detailed scores on the state assessment, reclassification
criteria, and planned plaenent/scheduling for the following yeaiThis letter serves as a record for
parents/guardians to help them and their student track and monitor their progress toward
reclassification and graduation.

English Learners who are meeting benchmarks and maxipgcted progress toward language and
academic goals will complete Designated ELD 1, 2, and 3 (dependent of course upon their level at
entry) at the rate of one course per yearhey willtypicallyremain enrolled in Sheltered courses
(Integrated ELD)ntil reclassificationThis ensures that while they no longer receive designated ELD
instruction daily, they receive subject matter instruction from teachers who are knowledgeable of
their needs as English Learners.

ELL Profile Record

ELProgram Asstant keeps LEP records that include:

Home language survey form

Initial assessment score sheet for new student

Primary Language Proficiency Diagnostic form

Notification of Proficiency Assessment form from each year
Signed waiver form (if studemtithdrawal from EL program)
Official state test results from each year

Report card and progress repogdcessible as an electronic jile
Transcript/report cards from prior school

Emails from teachers/counselor/parents about student
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Table 8.Sample Gart for Program Asistants to Use for Mnitoring
Year 1 Year 2 Year 3 Year 4

Student Name

Grade Level

D, F, orl?

Teacher Contact Log

Summary and Date of
Parent Conmunication

Interventions in Place

Grades, Writing Samples, and Diagnostics

The EL Suppore@m constantly monitors and discusses student grades to determine their progress
toward program advancement and graduatioAt each6-weekgrading period, the EL Coordinator

and EL Program Assistalicit feedback from any teacher in whose class an EL student is receiving a

D or an F. This helps the EL student Suppedri determineA ¥ (G KS &G dzRSy (i &a & G NJ
English language developmeiwbntent masteryand/or engagement/effort. This in turn informs

options for intervention.

Designated ELD teachers obtain objective writing samples from EL stunlémésSpring or more
frequentlyto score against a standard rubric to gauge language masidrgse writing samples are
especialf K St LIJFdzZf Ay RSOARAY3A 2y | & (iTheRSayenlSoiused® dzNBE S
verify correct placement within the given school year considettiegfact that many students return

to their home country over the summer and may lose some of the English language progress that
they made in the previous year.

In addition, teachers administer a reading diagnostic in the Spring of each year to determin
movement from one ELD level to the next.¢e GMRT, GrAde, AR STAR).
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language acquisition and academic performance, targeted interventions will be administered to support a student and
determine the best coursef action for their placement.



Monitoring students entering from Feeder Middle Schools

For English Learners students who have been studying in our feeder middle schools, the monitoring
process begins before they arrive at one of our high school. di&sh year in the Spring, school sites
communicate and collaborate with the various feeder middle schools in the district to obtain
information (both testing data and student work samples) to assist them in the placement of each
student for the followingyear of high schooA combination of the following information will help
determine placement of students from feeder middle schools:

1 Most recent Summative ELPAC sco(&sis is not the sole determining factor in placement, as
the 8" grade Summative ELPAC is a different test from th&@®" grade version of the test,

and importantly, at the time of writing in December 2018, CDE is still determining cut scores
for each level of ELPAC.)

Observationsand recommendationffom Middle Scbol teachers

Current courses and semester grades

US school enrollment date

A reading diagnostic assessment (usually the Gates McGinities)

A writing sample (prompt usually provided by FUHSD)

= =4 4 4 -9

While the transition from middle to high school candiellenging for all students, it is vital that each
English earner is supported in buiidg their schedule for their first year of high scho@lorking with
site EL staff and counseling staff, each student is counselled in selecting their apprDesgteated
and Integrated ELD coursesainstream courses, and electives determined by academic history
andachievementatathat will both support and challenge them in their language acquisition.

Forms of articulation/collaboration include, but are rimhited to:
1 Meetings with both site teams to discuss student placement
Coordinator consultation for student records
Coordinator consultation for student work samples
Administrator consultation for student schedules
Middle school placement recommendati®tefore freshmen course selection nights
Individual meetings with studen{&nd parentsas necessaryjuring course selection
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4.2 - Reclassification

One purpose of monitoring is to ensure that students are making progress toward

reclassification.Reclassification as Fluent English Proficient (RFEP) is achieved when a student meets

all of thecriteriain the following table These criteria are based on interim guidelines for the 2018
2019 school year provided by CIDEa letterdated September 14, 2018.

Table9. Interim Reclassication Criteria for 2028019 School Year

Criterion | California Education Code Criteria Local Criteria

#1 Assessment of English language Level 4 Overall, Level 4 on Oral and Writ
proficiency (ELP) andLevel 3 on all sudomains on

Summative ELPAC.

#2 Teacher Evaluation/Consultation G/ ¢ 2NJ KAIKSNI Ay O
(Performance in Core Academic Classejmost recent semester.

#3 District-approved reading assessment af9.0 Grade Equivalent Overall on reading
writing task forcomparison of student |[assessment. Passingose based on writing
performance in basic skills against an [task rubric.
empirically established range of
performance in basic skills based on thg
performance of English proficient
students of the same age.

#4 Parent Consultation and Opinion Signature from parents.




Summative ELPAC
“4" Qverall
“4"” Oral and Written

“3" on all sub-domains

yes

FUHSD EL Reclassification Process

Fall Semester Grades
“C” or higher in Core
Classes

If GMRT is 9.0 GE
Overall, submit
writing sample to
D.O. for scoring

Administer GMRT

—>

and Writing Task

If GMRT is below 9.0
GE Overall, STOP.
Student does NOT
qualify for RFEP.

D.O. scores
writing sample.
If meets
criterion, RFEP
after Parent
Consultation!

D.O. scores
writing
sample. Does
not meet
criterion.
Student does
NOT qualify for
RFEP.

FigureG: TheRedesignatioiProces20182019SchoolYyear




In a letter dated January 18, 201@DHasannouncedan information guide with threshold
Summative ELPAC scofesreclassification beginning with the 202819 Summative ELPAC. The
description reads:

In January 2019, based on the new 2018 Summative ELPAC threshold scores, the SBE

approved the use ofIIPAC Overall Performance Level (PL) 4 as the statewide standardized ELF
criterion for reclassification beginning with the 2@1® Summative ELPAC administration for
grades K12. Therefore, LEAs shall use Overall PL 4 to determine whether a student has met

the ELP assessment criterion. All other criteria remain locally determined.

Based on these guidelines from CDE, thieda and process for reclassification beginnimghe
20192020school year ar@s represented in théollowing Table &ndFigure H:

Table10. Reclassication Criterid@eginningin the 20192020 School Year

Criterion | California Education Code Criteria Local Criteria

#1 Assessment of English language Level 4 Overabn Summative ELPAC.
proficiency (ELP)

#2 TeacherEvaluation/Consultation G/ ¢ 2NJ KAIKSNI Ay O
(Performance in Core Academic Classejmost recent semester.

#3 District-approved reading assessment af9.0 Grade Equivalent Overall on reading
writing task for comparison of student |assessment. Passing score based on wr|
performance in basic skills against an [task rubric.
empirically established range of
performance in basic skills based on thg
performance of English proficient
students of the same age.

#4 Parent Consultation ahOpinion Signature from parents.




RUHSD B Reclassification Process, beginning 2019-2020 School Year
D.O. scores
writing sample.
If GMRTis 9.0 GE IfmeeH:EPts
IS9. . .
Overall, submit crlftte nolr;ar t
writing sample to ater ?n
D.O. for sooring Gonsultation!
D.O. scores
writing
- Fall Semester Grades — sample. Does
Smmative BPAC 6C% or higher in Core Administer GMRT not meet
¢4¢ Overall Qasses —> and Writing Task criterion.
yes yes Sudent does
NOT qualify for
RER
If GMRT is below 9.0
GEOverall, STOR
Sudent does NOT
qualify for RFER
FigureH: TheRedesignatiofProcessbeginningin the 20192020SchoolYear
c2ft2gAay3a | addRSydQa NB R S(@racasy sutlineiyFiguré H)eFok dzS v

she will be monitored fo# yearsto be sure that proper support and progress contindée FUHSD
continues to offeracademic English language developmi@ntany core classes for students after
they achieve redesignationNe report to the Staten the academic achiewent of all ELs for each
of the four years after each studehts achieved English language proficieswag no longer receives
EL services.

Also, CDE montinuingthe process of standardizing the reclassification criteria statewlidthe state
Legislature enacts law to change the reclassification critieria, the law will go into effectydn 201
and full implementation is expected in 202P23.As such, Fremont Union High School District will
continue to monitor CDE guideéin to informany necessary revisions to its owatlassification
critieria.

Concerning Students also in Special Education



The following are guidelines for the reclassification of English Learnersretadsa in Special
Education

Per stateguidelines the following four reclassification criteria are to be used to reclassify all EL
students:

1.

Assessment of language proficiency using an objective assessment instrument, including, but
not limited to the ELD test pursuant to EC Section 60810 thheEnglish Language Proficiency
Assessments for California (ELPAC)

2. ¢SIFOKSN) S@FfdzZ A2y > AyOtdzZRAY3AS o6dzi y20 tAY

3. Parental opinion and consultation.

4. Student performance on a statewide assessment of k&silks in English.

Students supported through Specialized Academic Instruction (Mild/Moder&&dHSD EL
Reclassification Process

1.

Students take the ELPAC with the appropriate use of universal tools, designated supports, and
accommodations as determined by tHeP Teamand achieve an overall proficiency level
d02NBE 2F | anzé | a02NB 2y K Sallother dubtelstyaRe 2 N.
A02NBR & Goéd

2. Semestergrader NS | &/ ¢ 2NJ KAIKSNI Ay O2NB OfaasSa
3. Score on GMRT is 9.0 grade equivalent overall and writing task meets criteria.

4.

The EL Program Assistant will document the RFEP status and update IC. Thedbpatiah E
Secretary will receive a list of students who have been reclassified and notify the case
manager to make the change at the next IEP meeting.

Students attending an ACT program and/or considered in the moderate/severe range of functioning.

1.

Resultdrom the California Alternate Assessment (CAA) may be used for determining if the
student has acquired basic skills in comparison to other students at their functional level.

Students who are determined to be on a Rdiploma, certificate of completion phtand are
listed as English Language Learners should be considered for reclassification.

For reclassification purposes, tHeP Teanmay designate an alternative assessment to ELPAC
if the IEP_Teandetermines that the student, due to their disability,usable to take one or
more parts of the ELPAC even with universal tools, designated supports, and
accommodations. The Ventura County Comprehensive Alternate Language Proficiency Survey
(VCCALPS) will be used for this purpose. NOTE: prior to reclassifiaatELPAC answer sheet
auGAftt ySSRa G2 0S adoYAUGOGSR S@Sy AT AdQa o
Review process with parents and have an assessment plan signed in order to administer the
alternative assessment. Once assessment is complete, hold an IEP meeting, document the
resuts and REFP status. Include:

a. Results of language proficiency (listening, speaking, reading and writing) through the

VCCALPS.
b. Teacher evaluation of progress and goal achievement as related to curriculum mastery.
c. Parentinput.



d. CAA results for English LangeaArts.

e.hy GKS 9 {t95 wSOflFraaArAFTAOIGAZY 22NJ] akKks
based on all above information. On the notes page on the IEP you can also document
GKS GSIFYyQa RSOAaAAZ2YY G- - Sl1a I RWMénytd 4GS
the ELPAC.  8SR 2y EEQ& LISNF2NXI yOS 2y &ail yRI
performance, xx demonstrates English language proficiency in listening, speaking,
reading, and writing that is commensurate with his/her cognitive skills and
abilities. The team recommends reclassification of xx to be identified as fluent English
proficient. - - Q& f I y3dz23S ySSRaA INB 6SAy3a YSi
GKIFGd FRRNX&aasSa fFy3dzad 3Ss O2YYdzyAOl A2y 3

5. Once the IEP is held, pride a copy of the EL SPED Reclassification Worksheet, which includes

the four criteria above and the decision to reclassify, to the EL Program Assistant on the school
site.

6. The EL Program Assistant updates IC to reflect reclassification. Due to datamesus for
statewide testing programs, the EL fields in IC will be updated in October following the release
of scores. Once di&P meeting is held and reclassification was determiS&ED stahould
connect with the EProgramAssistant who will trak the information and make sure the
changes are reflected in IC. Also, at the nextSFED stafi K2 dzf R | a4 3 dzNB G K I
EL reclassification is correct on the IEP documents and matches with Infinite Campus.



4.3- Program Evaluation

All educators responsible for the success of our English learners consistently evaluate both
themselves and one another in ordensure students are making progress toward academic
success.This success is measdrgy progress toward graduation, collegeGArequirements, 21st
century skill mastery, social emotional success, and readiness for postsecondary and career
endeavours. Because so many parameters can contribute to the success or struggles of an English
Learner, we employ all of the following proses to evaluate the effectiveness of our current
programs.

Federal/State Level

The CA School Dashboard

The California School Dashboard (www.caschooldashboard.org) is an online tool designed to help
communities across the state access importauidrmation about K12 districts and schools. The
Dashboard features reports on multiple measures of school success. The Dashboard is one step in a
series of major shifts in public education, designed to raise the bar for student learningptrapsi

testing, and increasetbcus on equity. The state indicators are based on data that is collected
consistently across the state from LEAs through the California Longitudinal Pupil Achievement Data
System (CALPADS). English Learner Progress is one of 6 sldtelleators that are included in
OFtOdzA FdA2ya 2F | a0K22f Qa LISNF2NXIyOS tSgSt o

The English Learner Progress Indicator, or ELPI, applies to LEAs and schools

that have 30 or more annu8lLPA®est takers. Only student records that have both the currerd an

prior ELPAC results are included. The score includes students who were reclassified the previous yea
The ELPI is calculated using two data sources:

1 ELPAC Testing Scores
1 Reclassification Data

The FUHSD uses the fibg-five color grid for the ELPI tietermine and monitor the performance
level (color) for our EL student groups to inform decisions about course offerings and support
programs across the district and within individual schools.

Learn tow to readthe Dashboard here Access Parent Guidehere

Orscan for mobile access:

District Level

Student Achievement Data


https://www.caschooldashboard.org/assets/pdf/california-school-dashboard_English-v2.pdf
https://www.cde.ca.gov/ta/ac/cm/documents/dashboardparentguide17.pdf

Student achievement and progress scores informed bie s&ports and site reporting ammonitored
by district support staff to evaluate progress toward district godlsese include, budre not limited
to:

Summative ELPAC scores (obtained Fdtaj 31)
A-G college credit requirement

EL graduation rates
ReclassificationrRFEPRates

CAASPP Scores

= —a —a -—a -9

Our Academic Intervention Coordinators and Data Control Specialists work togeithetetonine

needs for summer academy courses, then reach out to site counselors, iattation, and teachers

to prioritize credit recovery and EL suppoft.d S| OK & ddzRSydQa LI GKgl & |
different, we make an effort to help place themto the courses theyeed forboth graduation and

English Language mastery by offering deaiange of support courses during the school year as well
asin summer school.

School Site Level

Program Evaluation at the individual site level takesthefarin 32 I f LI | YYAY 3 F2 N
plan. From year to year, these school plans are carefully updated using data and demographics
trends.9F OK aAGS aKAFda GKSANI F20dza FNBY &SI N (2
and to determire areas where more improvement can be made to best serve studémigarticular,

school plans describe their efforts in serving student-gutups, includindenglish Learners. More

detailed data and descriptiorsf programsOl'y ©6S F2 dzy RsiteglanS| OK aO0K2 2 f ¢

Development of the SPSA

Because the needs of students and families differ from school to school, services and programs at
each school must also differ. The Single Plan for Student Achievement (SPSA) is a site plan created L
a school team inalding the principal, teachers, parents, community partners, and students. The SPSA
is a tool for sites to prioritize particular programs and strategies that will best serve their students,
FILYATASaAasY YR O2YYdzyAded LG ghrequtable ethicatiSialOK & OK
institution and achieving the school's goals.

The Single Plan for Student Achievement (SPSA) is an opportunity for a school to:
T Participate in an inclusive and collaborative planning and support process within the school
community
1 Develop priorities for the school with input from families and the community
1 Build ongoing collaborative relationship in service of students and families
1 Showecase publicly the exciting work each school is doing to ensure equity

The four goals fatured above ardJ- NIi 2F GKS C! 1 {5 [/ !t 3IdzARS Sl

In addition, each school's SPSA documents:



Supports for targeted student groups identified in the District Local Control Accountability
Plan (LCAP)

Programs and practices funded through Erad allocations
College and carearriented pathways



Tablell Examples ofoalsfrom 2017-2018School Site Plans

Cupertino

Fremont

Homestead

Lynbrook

Monta Vista

Improve the ability of
our EL students, and
others who are
struggling, to
communicate using
academic language,
thus improving their
writing and reading
comprehension.

Explicit focus on the
LANGUAGE content
teachers (sheltered
science, sheltered
history, sheltered math
need to explicitly teach
in order for EL studentd
to accesghe content.
ELD teachers are servi
as coaches to help
content sheltered
teachers come up with
an activity that focusing
on listening, speaking,
reading or writing (or a
combination) that helpd
support EL students in
acquiring the language
needed to acces
content lessons.

Increase the
percentage of
students in EL,
students that meet
A-G requirements
by the time they
graduate to 12%.

Integrate tasks into
lessons that will help
build skills that can be
applied to the
Speaking w/ Listening
assessment that
students are
encountering more
often.

.dzZAf RAYy 3 A
time for staff members
to meet with other
groups, such as a
second PLC, AVID, EU
Interdisciplinary
groups, eftc.

Program ealuation at the State, District, and Site levels allows us to identify gaps in our support
structures and curriculum and to adjust our pedagogy and PD accordingly. When new testing
guidelines, state mandates, or enroliment trends occur, we are able tagesupport for students,
tailor PD for staff, and inform scheduling, staffing, and hiring decisions on a yearly Ipatkie.past
this has allowed us takactionto revamp PD programs, hire new EL support staff, and foster growth
minded habits in ourlassroom teachers.



Do You Know the Difference?

Monitoring

Refers to the actions taken by district staff, school staff, and classroom teachers to tracl
record student progressMonitoring is done for both the purpose oéclassification and to
inform student placement and support.

Reclassification

wSOf I aaAFAOFGA2Y S 2NJ wC9t X NBFSNER (2 (K
aiGlrddza | a & Cft dzS yhis h@geRs when Kl ctite¥iZ far keOdiestighias ®
determined by the state of CA, have been met.

Intervention

Refers to actions or strategies that district staff, school staff, and classroom teachers ta
provide assistance to students who may be struggling to make progisssh schodite has
its own specific opportunities available to assist studertkis term can also refer to summg
school recommendations, etc made by counselors or teachers.

Program Evaluation
An overview of what state, district, school, and individual staff are doing to make sure th
programs in place are supporting students toward success during and after high school




CA Ed Code Pertaining to this Chapter

ELO6: ELIdentificationand Assessment

il

il

EL 09: EL Program Inclusion in Development of the SPSA (Schoolwide)

f
f

= =4

EL 13: Evaluation of EL Program Effectiveness

1

6.0EachLEAmustproperlyidentify and assesall studentswho havea homelanguageother than English(EC
§8§313,60810.)

6.1 Ahomelanguagesurvey(HLS)mustbe usedat the time of initial enrollmentto identify languageusein the
home.(5 CCRe§11510[k],11511][a].)

6.2 Within 30 calendardaysof initial enroliment,eachstudentwhosehomelanguages other than Englishas
determinedby the HLSmustbe assessedor Englistproficiencyby meansof the current EnglisHanguage
proficiencyassessmentdministrationof the assessmentustfollow all of the LJdzo f A iss&uStiNgR.6
CCRe8§11307[a],11511.)

6.3 EachLEAmMustannuallyassesshe EnglisHanguageproficiencyand academigrogressof eachEL.(EC88
313,60810;5 CCRs 11306.)

6.4 All currentlyenrolledELamustbe assessedor EnglisHanguageproficiencyby administeringthe current
EnglisnLanguagéroficiencyAssessment®r California(ELPAQJuringthe annualassessmentvindow. (ECS§
313,60810;5 CCR8 11511[b].)

6.5EachELon anactiveindividualizededucationplan (IEP)r Section504 Planmustbe annuallyassessedor
EnglisHanguageproficiencyusingthe accommodationsiodifications,or alternateassessmentfor the
currentELPA@sspecifiedin the & (i dzR EFoii Seétion504Plan.(5 CCRE 11516.5.)

6.6 Each LEA must identify all immigrant children and youth (ages 3 through 21), who were not born in
state and have not attended school in any state for more than three full academic y2@atd.$.C. § 6801.)

9.0 The EL program must be included in the development of the SPSA.
9.1 An approved SPSA must contain:

0 An analysis of academic performance and languelopment data to determine EL student and program
needs. (EC § 64001[f].)

0 School goals to meet the identified academic and language proficiency needs of ELs. (EC § 64001][f].)

0 Activities to reach school goals to improve the academic performance of @&nssu(EC § 64001[f].)

o0 The means of annually evaluating the progress of programs toward accomplishing the goals, including
determining whether the needs of all children have been met by the strategies used, particularly the needg
low-achieving ELs artHose at risk of not meeting state academic content standards. (EC § 64001][f].)

o Expenditures of Economic Impact Aiiinited English Proficient (ELAP) carryover allocated to the school
through the Consolidated Application and Reporting System (CARS)640C1[g].)

9.2 The local governing board must review and approve the SPSA annually and whenever there are mg
changes to the plan. (EC §8 64000[a], 64001[g].)

9.3 The SPSA must be consistent with the district local plan. (20 UBZ3[B][3][G], [4]; EC & 64001[h].)
9.4 LEAs that distribute Title 11l funds or services directly to schools must ensure that the Title 11l progra
operated at the schools are included in SPSAs, administered in accordance with the LEA Plan subrrette
California Department of Education (CDE), and adhere to all applicable statutes and regulations. (EC §
64001[d].)

13.0 A program evaluation must be provided by each LEA and must be used to determine:
o0 Necessary improvements to programs and activities for which Title Il funds have been used for EL and im]
students

0 The effectiveness of programs and activitieassisting ELs to attain proficiency and to meet academic
achievement and content standards

o0 Whether to eliminate specific EL activities proven to be ineffective (d) The degree to which, within a reaso

amount of time:

A ELs are attaining English langezaproficiency comparable to that of average native speakers of Eng

in the district




EL 14: Reclassification
1 14.0 Each LEA must reclassify a student from EL to proficient in English by using a process atithtriteria

A 9] addzRSydaqQ FOFRSYAO NBadzZ Ga AYRAOFGS GKI G
FOKASGSYSyil ¢gAlGK aitdzRSyia ¢K2 aSypibRiMBiRENIi&hG20 R
U.S.C. 88 1703][f], 6841[b],[c]; Castaneda v. Pickard [5th Cir. 1981] 648 F.2d 9891009

includes, but is not limited to:

0 Assessment of English language proficiency. (EC § 313[f][1]; 5 CCR § 11303[a].)

o ¢S OKSNJ S@Ffdz GA2y GKIG AyOfdzRSaz odzi Aa y23G fA
refers to the classroom scher and other certificated staff with direct responsibility for teaching or placemer|
decisions of the student. (EC § 313[f][2]; 5 CCR § 11303[b].)

0 Opportunities for parent opinion, consultation, and involvement during the reclassification process. (EC §
313[f][3]; 5 CCR § 11303][c].)

o /2YLINRAZ2Y 2F aidRSyidQa LISNF2NXYIyOS Ay o6l ard aj
basic skills based upon the performance of English proficient students of the same age that demonstrate
whether the student is sufficiently proficient in English to participate effectively in a curriculum designed fo
students of the same age whose native language is English. (EC § 313[f][4]; 5 CCR 8§ 11302, 11303[d].)

14.1 Each LEAmustmaintainthe2 f t 2 6 Ay 3 Ay (GKS a0GdzRSy (G Qa LISNXNI
of such record and to ensure transfer of documentation):

0 Language and academic performance assessments

o Participants in the reclassification process

o Decision regardingeclassification (5 CCR § 11305.)

14.2 Each LEA must monitor the progress of reclassified pupils for a minimum of four years to ensure ¢
classification, placement, and additional academic support, as needed. (20 U.S.C. § 6841[a][4][5]; 5 CC

11304)




CHAPTERGPARENT AND COMMUNITY ENGAGEMENT

Parents/Guardianaretheir O K A f RrbtBnylrostinfluential supportsystems Continuedparent
involvementin their O K A édic&iancontributesgreatlyto studentgrowth anda healthy
multicultural schoolenvironment.Our programsstrive to build upon the culturalandlinguisticassets
that our studentsandtheir familiesbringto the community.Parents staff, students,and community
membersall participatein developing implementing,and evaluatingprogramsto supportEnglish
Learners.

Thischapteraddressegjuestionssuchas:
1 WhatisELAC?

1 WhatisDELAC?
f Inwhatwayscanparentsbecomemore involvedin their & { dzR &dyicatdrP

5.1- English Learner Advisory Council (ELAC)
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An ELAC is a committee comprised of parents, staff, and community members specifically designated
G2 FTROAAS a0OK22f 2FFAOAlIfa 2y 9y3IftAaK [ SIFNYySN
uniquely made up of the parents and other stakeholderg gf@ose to participate in the success of
English Learner student$Ve are always striving to increase that participation, even at sites where
involvement is high.

ELAC Goals & Purposes
f Toprovideadviceto the Principalandstaff aboutthe & O K 2p#o§rdiior English_earners.
§ Toprovideadviceto the SchoolSiteCounciregardinghow bestto supportad OK 2B f Q&
population.
1 Tohelpparentsshareanddiscusdlifficultiesthat they or their childrenmayface
1 Tofosterdiscussioramongparentsaboutcultural competenciege.g.Differenceswithin the
Americanschoolsystem) stress,curriculum,and study habits.

ELAC Formation & Membership

All parentsof English_earnersareinformedaboutandencouragedo attend ELAGneetings.ELAC
canbe promotedandadvertisedat eventssuchas:

1 Backto SchooNight

1 Principaloutreachmeetings

1 PTSAneetings

TheELA® 2 Y Y A (tampd&iamustincludesufficientnumbersof ELparentsto reflectthe
percentageof Englisiearnersat the school,determinedby studentsclassifiedasELat the start of
eachschoolyear.

TheELAGhallcontainthe followingmembers:
1 Parentsof EnglishLearners
1 Staffmembers(e.g.ELCoordinator,ELDTeachersShelteredTeachers)
1 Principalor AssistantPrincipal
1 OtherSupportStaffwho canservethe ELCommunity(e.g.ProgramAssistants)

EachELAGnustelectat leasttwo ELparentmembersto attend the DELAC.

ELAQVieetings mustbe opento the publicandallow for publicinput.

ELAC Roles & Responsibilities

ThePrincipal AssistantPrincipal,or ELCoordinatorassistswith the planningprocessor ELAC
meetings attendsELAQGneetings,andworkswith the committeeto lead meetings.

ThePrincipal AssistantPrincipal or ELCoordinatorsolicitsinput from the committee regarding
agendasandcontent.



ELAGnemberswill receivetrainingon:
1 Schoolwideneedsassessment
1 Waysto makeparentsawareof the importanceof regularschoolattendance.

A designatedschoolsite member(ThePrincipal AssistantPrincipal,or ELCoordinator)will keep
recordsof ELAGneetingsincluding:
1 Minutesandagendago be recordedand postedin a standardizedlistrict format
1 Meetingsignin sheets/participaniattendanceto be madeavailableuponrequest
1 Dateof ELAGneetingsare determinedand publicizedviamediumssuchasschoolwebsite,
phonecalls,teacherannouncementsand online communicatiorntools (suchasInfinite
Campusyvell in advanceof eachmeeting(at least 72 hoursprior recommended)

EachELACoversthe followingtraining areasduringthe schoolyear,includingbut not limited to:
ELProgramOverview(Testing PlacementSupport)

Attendance& SchooNorms

Reclassificatio& Monitoring

AccessingchooResources/Communication

Community& SociaEvents

Provideadviceto Principaland/or SchoolSite Councilfor planningdecisions

Deade uponand providenamesof DELACepresentativedo DELAC
DELAGepresentativeswill report topicsandinformationto ELAGo be communicatedat ELAC
meetingswhenapplicable

1 Schooktaff ensureghat translationandinterpretation servicesare provided

= =4 4 -4 48 4 -5 2



Table12. Suggested ELAC Timeline
When What Who

August of Every | Contact parents, in English and other appropriate languages, | Site Principal,

Year AYVF2NXAY3I GKSY 2F (GKS aOKz22f | Assistant Principal, EL
in classes and via emailptate the purpose of ELAC and encourg Coordinator, or EL
parents to become a member and to learn more about the dutiel Program Assistant
2F GKS 9[!'/ Fd GKSANI OKAf RQa

Late Augusend | School holds informational ELAC meeting to invite families into | Site Principal or

of October ELAC community. This meeting may atetude additional Assistant Principal
AYF2NXYIGA2Y 2y GKS &a0OK22f Qa | ANDEL Coordinator
redesignation procedures) for English Learners. DELAC
representatives are determined at or shortly following this initial

meeting.
Following 91 OK a0K22ftQa 9[!/ hTFAOSNE |[ParentELAC
Selection of to and recruit more parents to be participating members of the | participants
ELAC ELAC.
Chairperson
If Needed If a committee membemust be replaced during the school year,| ELAC participants

the ELAC Chairpersshall appoint someone to fill the position fo
the remainder of the year.

ELAC Required Training Topics for a School Year:

1. The ELAC shall be responsible for advising the principal and staff on programs and services for
English lemers and the School Site Council on the development of the Single Plan for Student
Achievement (SPSA).

2. The ELAC shall assist the school in the development of:
a. The school's needs assessment.
b. Ways to make parents aware of the importance of regular school attendance



5.2- District English Learner Advisory Council (DELAC)

DELAC Goals & Purposes

A DELAC is thbstrictlevelEnglish Learner Advisory Committee comprised of parents, staff, and
community members designated to advise district officials on English learner programs and services.
DELAC is facilitated by district leadership but attended and supported by EL Coagjinato
Administrators, and Programs Assistants from the five sites.

DELAQvill advisethe governingboardon the following annualtasks:
1 Assessingistrict wide needsfor English_earnerson a schootby-schoolbasis.
1 Establistand modify district programs goals,and objectivesfor programsandservicegor
Englisn_earnersasneeded.
1 Reviewandcommenton the written notificationsusedand senthometo parentsand
guardiansjncludingwaivers.
1 Reviewandcommenton district redesignatiorprocedures.

DH.AC Formation & Membership —
Parent testimonials from DELAC

) attendance:
1 Parentmembersof the DELAQvill servefor
at leastone school year. Memberswill be fil was really confused about grades,
SATs and ACTSs, Sheltered classes and
electedor re-electedeachFall. DELAC the whole school system in the USA
membershipmustincludetwo ELparent and my questions got answered, my
doubts clarified . 0

representativegrom eachschool.
1 Individualschoolsite DELAGepresentatives |iESL students want to |
are selectedeachyearat the first ELAC enter US univer  sities because it is

) quite different from students who
meetingof that year. are native speakers. ESL students

DELAC Mmabership & Positions

DELA@embershipmustbe madeup of at least51%parentsof English_earnersot employedby the
district. TheDELAGhallcontainthe following members:

9 DistrictAdministrator

f 10ElectedELParents(2 from eachschoola A (EBATH

1 5Representativestaff members(1 from eachschool)

Note: A schoolemployeemaynot act asthe site ELAGepresentativefor DELAC.

DELAC Roles & Responsibilities
1 Representativesvill be responsiblgfor attendingall DELA@neetingsandto presentthe
informationreceivedat the schootlevel ELAGneetings.
1 Bringconversationor issuesrom ELAGneetingsto DELA@neetings.



1 DELA@embersprovideinput andfeedbackto the districtadministratorwith planningand
organizingmeetings(e.g.childcare translation,refreshments andagendas)

1 Adesignatedhote takerwill take notesandrecordminutes. Theserecordswill be postedin a
timely manner.

1 DELA@emberswill adviseannuallyto the Boardof Trusteeson the following:
o Developmenbf adistrict masterplan
Adistrict-wide needsassessmenbn schootby-schoolbasis
Districtprogram,goals,and objectivesfor ELs
Planto ensurecomplianceof teacherandinstructionalaiderequirements
Reclassificatioprocedures.
Written notificationsto parentsandguardians.
Developof LocalControland AccountabilityPlan(LCAP)
District Administratorworkswith DELA@embershipto ensurethat translationand
interpretation servicesare provided.
0 Appropriatetrainingto assistmembersin carryingout their advisoryresponsibilities.
Additionaltrainingtopicsmayinclude:
A Collegerequirementsand planning
A ELinstructionalstrategiesand curriculumin alignmentwith CCSS/ELD
Standards
A Currentstandardizedassessmentsequiredfor English_earners

O O 0O 0O o O oo

TABLHES3. Suggested DELAC Timeline

When What Who

First site After each school site selects new ELAC members af Individual site ELA
ELAC officers, the ELAC will then elect two EL parent members.

meeting of | representatives to become the DELAC

the year representatives.DELAC parent representatives may

serve in other elected ELAC roles as well.

If Needed If a DELAC Representative must be replaced during { Individual site ELA
school year, the site ELAC shall hold a vote to elect | members.
someone new to fill the position for the remainder of

the year?
4x year Training/Discussion/Input District
Administrator
and/or other
DELAC members
May/June Advise board District

Administrator
and/or other
DELAC members




DELAC Required Training Topics for a School Year:

1.

Development of a district master plan feducation programs and services for English learners.
The district master plan will take into consideration the school site master plans.

Conducting of a district wide needs assessment on a sdhesthool basis.

Establishment of district program, geaand objectives for programs and services for English
learners.

Development of a plan to ensure compliance with any applicable teacher and/or teacher aide
requirements.

Review and comment on the school district reclassification procedures.
Reviewand comment on the written notifications required to be sent to parents and guardians.
If the DELAC acts as the English learner parent advisory committee under California Education

Code Section 52062(a)(2), the DELAC shall also review and comntkeetdavelopment or
annual update of the Local Control and Accountability Plan (LCAP).



Do You Know the Difference?

ELAC
English Learner Advisory Committe® committee of parents and staff that advises the
principal and school staff on programs and services for English Learners.

DELAC
District English Learner Advisory Committéen advisory committee that advises the
dd G NROGQa I2FSNYAYy3I 062FNR 2y LINPINFYE |

CA Ed Code Pertaining to this Chapter

ELO4: EnglishLearnerAdvisoryCommittee(ELAC)

1 4.0Aschoolsite with 21 or more English_Learnerg ELsmusthavea functioningELAGhat meetsthe following
requirements:

o Parentmembersare electedby parentsor guardiansof ELqTitle 5, CaliforniaCodeof Regulationg5
CCR¥ection(8)11308[b].)

o Parentsof ELonstituteat leastthe samepercentageof the committeemembershipastheir
childrenrepresentof the studentbody (CaliforniaEducationCode(EC)¥ 52176[b].)

0 TheELAGhallbe responsiblefor assistingn the developmentof the schoolwide needsassessment,
andwaysto makeparentsawareof the importanceof regularschoolattendance(5 CCR8
11308(c][2];EC8 52176]c].)

0 TheELAGhalladvisethe principalandstaffin the developmentof a site planfor ELsand submitting
the planto the schoolsite councilfor consideratiorof inclusionin the SinglePlanfor Student
Achiexement (SPSAJECsections(88)52176[c],64001[a].)

0 TheELACeceivedrainingmaterialsandtraining, plannedin full consultationwith committee
members,to assistmembersin carryingout their legalresponsibilitieg5 CCR§ 11308[d].)

1 4.1Aschoolmaydesignatean existingschoolleveladvisorycommittee,or subcommitteeof suchadvisory
committee, to fulfill the legalresponsibilitiesof ELACIf the advisorybody meetsthe criteriain paragraphd 6 €
above.(EC852176[b];5 CCR 11308[d].)

1 4.2EachBLAChasthe opportunity to electat leastone memberto the DistrictEnglish_earnerAdvisory
Committee(DELAQ)r participantsin a proportionateregionalrepresentationschemewhenthere are 31 or
more ELAC# the district. (5 CCRg 11308[b].)

ELO5: DELAC
1 Eachocaleducationalagency(LEAWwith more than 50 EnglisHearners(ELsmusthavea functioningDELA®r
a subcommitteeof an existingdistrict committeein whichat least51 percentof the membersare parentsof
ELsand not employedby the district. (EC¥% 52176[a].)
1 5.1TheDELAGhalladvisethe schooldistrict governingboard on all of the followingtasks:
0 (a)Developmenbf adistrict masterplanincludingpoliciesguidingconsistenimplementationof EL
educationalprogramsand serviceghat takesinto considerationthe SPSAS5 CCRE 11308[c][1].)




6 ¢ FUNDING

In the FUHSD, we allocatesourcedo actualise our own beliefs and goal®ngsidethose of the

state of California As outlined irour vision and values statememnwe believe that we have an
obligation to ensure that all students succeed. We hold our staff and students to high standards of
excellence & equityand strive to fulfill thesdnigh expectationdy varying the allocation of resources

to serve all studerg, including English Learnegt,all times

This chaptewill describe where funds confeom and how they are used by the FUHSD. Funding for
Thischapteraddressegjuestionssuchas:

1 Howdoesthe FUHSbtain fundingfor its educationalprograms?

1 Whatmoneyis usedto specificallysupportEnglish_earners?

1 Howisthe FUHSRurrently usingits resourcedo supportEnglisn_earners?
English Learners comes framo main sources, general andl& 11l funding. Thischapter will first
explain what each type of funding its source and how it can be used according to federal and state
guidelines. After providing an overview of the different types of funding, this chapter will give readers
a glimpse into how theseauhds have been used to specifically support our ELs. For more detailed
information and budgetary notes, readers may access our Local Control and Accountability Plan
(LCAP) through the FUHSD home page.
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6.1- Sources of Funding

General

Under 5CCR 15494 ast California school districts will be allocated state funds based on enrollment
and the number of students in targeted populations (English Learners|riammne and Foster Youth)
GKSe aASNBSo !'a | [/ 2YYdzyAdG @& CdzyRStBmiReld, &dt kO G = C
Local Control Funding Formula (LCFF), but primarily by local Property and Parcel taxes. FUHSD
maintains a budget of approximately $149 million (as of 2017); 90% of which is derived from these
f20lf 42dz2NOSad ¢KS DYVRI{SNP2RBEE PHFKEUKSNE ¥ 2 N
INRdzLJA0 RSAONAROGSR Ay GKS [/ !t |NB 0dzZRISGESR dzy
following sources:

0 Local Property Tax

0 Local Parcel Tax

0 Mandated Costs Reimbursements

0 Guaranteed State Aide

0 Lottery Funds

0 Prop 30 Funds

0 State/Federal Funds targeted to Special Education

hiKSNJ a! OdA2ya FyR { SNBWAOS&a¢ ¢gAff 6S o0dzRISESR

0 Federal Title 11, Title Il and Perkins Funds
0 Donations from the Fremont Union High School Foundation



How we Use Fundsr English Learners

T

T

ELD classes at levels3l(for students at all ELPAC levels)

Sheltered content coursg$ntegrated)with lower class sizes than similar courses for
mainstream stdents (for Newcomers and Lotigrm English Learners)

EL Program Assistants who work wstiident, parents and teachers at eackchool
EL Instructional Assistants assigned to supptudents in content area course

Targeted work with middle schools and the FUHSD enroliment office to ensure that incoming
students are well placed

Districtwide EL Professional Development
Summer ELD Academy

Allocations of funds to school sites@prated to the number of ELS) for use in carrying out site
specific activities/services for ELs



TABLE 4 Details of Budgeted Expenses from 2028 LCAP

Total from GFBudget for ELs $2,793,683 General Fund resources are usegtovide:

What

Cost

Details

Designated ELD classes at leve
1- 3 & Integrated (Sheltered)
Classes

GF ELD = 14 sections
$382,576

GF SH = 43 sections 5
$1,037,264

Designated ELD (ELD 1, 2, & 3 classe

Sheltered (Integrated) content courses
with lower class sizes ratios

EL Program Assistants who wot
with student, parents, and
teachers at each school

EL MP = $422,402

Site based Assistants who coordinate
student intake, monitor student
progress, and iplement the testing
process.

*See Site allocation in LCAP

Targeted work with middle
schools

.025 FTE Mgr. of
Enr/Res = $4,022

.025 FTE of Class Enr]|
Res Spec. = $2,445

Middle schools and the FUHSD
enrollment office to ensure that
incomingstudents are well placed

District Wide EL Professional
Development

DO EL = $20,000

Whole district PD with the express
purpose of providing training for the
success of English Learners.

Summer EL Acadeyn

DO EL = $10,000

See chapter 4 fodescription of
Academy

Site EL Budgets

ELD CLASSES =6
sections = $127,512

SH CLASSES =18
sections = $495,494
1110

EL LEAD TCHR =4
sections = $93,106
1110

EL PARAS = $183,863
Prof. Dev. = $5,000
Supp/Materials =
$10,000

See individual SP$#ans for site goals
and use of resources.

EL Instructional Assistants assigned td
support students in content area
courses

Title 1l



EL student funds must be used to increase the English proficiency of EL students by providing
language instruction educational programs and access to challenging State academic standards. Thes
programs must also provide effective professional developnem¢achers, principalsther

administrators, and other school or communityased organizational personnel.

Title 111 specifies required pregsional development activitiesd states specifically that these
activities must be of sufficient intensity anldiration to have a positive and lasting impact on the
teacher's performance in the classroom.

Professional Development Activiti@sust be designed to:
T Improve the instruction and assessment of EL students
1 Enhance the ability of teachers to understand and implement curricula, assessment practices
and measures, and instructional strategies for EL students
1 Effectively increase students' English languagdigency

The law also specifies that professional development shall not include activities, suchdesycore
short-term workshops and conferences, unless they are a part of a comprehensive professional
development plan that is based on an assessmetlh®iheeds of the teacher, the supervisor, and the
students.

Professional Development to Support Endlisarners

1 Ongoing facilitation of Professional Development for teachers
0 See chapter 3 for details on professional development targetesipport English
Learner students and programs.

1 Ongoing facilitation of Designated and Integrated ELD Curriculum Development & Planning
0 See chapter 3 for details on site specific goals and initiatives currently in progress to
support English Learner stedts.

Private School Consultation & Participation

Local educational agencies (LEAS) that receive a Title Il Limited English Proficient (LEP) student
program subgrant are required to serve EL students enrolled in private schools whenever the
administration of a particular private school requests to participate in the program.

1 Private schools should identify those pupils being considered for participation in the Title 11l
program and administer a Home Language Survey using the sanenvassused by the local
educational agency (LEA). In addition, an approved language assessment selected by the LEA
as a result of consultation with the private school officials should be administered. The LEA is
responsible for the oversight and costsiitial identification.

1 After consultation between the LEA and the prevatchool, an approved languagssessment
should be selected and administered. The LEA is responsible for the oversight and costs of



initial identification.

1 LEAs may not allocate Title 11l funds directly to private schools but instead must provide
services and products to EL students enrolled in the private schools.

1 The LEA must develop a Memorandum of Understanding (MOU) with each private $atool t
requests to participate in Title Ill. The MOU, should at a minimum, include a description of the
services and/or products to be provided, the estimated costs, and the dates of provision.

The costs of the products and/or services provided togiawschools should be proportionate to the
number of EL students enrolled in the private school and should be equitable when compared to the
Title 11l services provided to public school students.



Do You Know the Difference?

General Funds

The General Fund is typically the largest and most active of the funds for a school distri
GKSNBE Y2ald 2F GKS RAAGNRAOGQA RAAONBUGA2Y
largely through local property and parcel taxes.

Title Il Funds
Title 111 funds are federal funds used spediy forstate language instruction educational
LINRPANI YaX RSaA3IySR (2 lFaarad 9 addzRSyl




CA Ed Code Pertaining to this Chapter

EL 08: Implementation, Monitoring, Revision of Title Il Plan
1 8.0 Each LEA and consortia must annually update, implement, and monitor a Title 11l plan for the use of
in a subgrant year.
1 8.1 The LEA receiving Title 11l funds must use these funds:

(0]

0
(0]

To increase the English language ptieficy of ELs by providing effective language instruction
educational programs that meet the needs of ELs and demonstrate success in increasing:
English language proficiency; and

Student academic achievement (20 U.S.C. § 6825[ciRIIA

To provide effedve professional development to classroom teachers (including teachers in clasg
settings that are not the settings of language instruction educational programs), principals and ¢
school leaders, administrators, and other school or commuipityed oganizational personnel, that
is:

Designed to improve the instruction and assessment of ELSs;

Designed to enhance the ability of such teachers, principals, and other school leaders to under
and implement curricula, assessment practices and measureésinatructional strategies for ELs;
Effective in increasing children's English language proficiency or substantially increasing the su
matter knowledge, teaching knowledge, and teaching skills of such teachers; and

Of sufficient intensity and duratiofwhich shall not include activities such addy or shoriterm
workshops and conferences) to have a positive and lasting impact on the teachers' performanc
the classroom, except that this subparagraph shall not apply to an activity that is one centdra
longterm, comprehensive professional development plan established by a teacher and the tead
supervisor based on an assessment of the needs of the teacher, the supervisor, the students o
teacher, and any LEA employing the teacher, as@pyate. (20 U.S.C. § 6825[c][2J[A.)

To provide and implement other effective activities and strategies that enhance or supplement
language instruction educational programs for ELs, which:

Shall include parent, family, and community engagement a&s;itind

May include strategies that serve to coordinate and align related programs. (20 U.S.C. § 6825|(¢

Bl.)

1 8.2 Authorized subgrantee activities may use funds by undertaking one or more of the following activitig

(0]
(0]

(o]

o

Upgrading effective Bhstructional strategies (20 U.S.C. § 6825[d][1].)

Improving EL instructional programs through supplemental curricula, instructional materials,
educational software, and assessment procedures. (20 U.S.C. § 6825[d][2].)

Providing to ELs:

Tutorials and acadumic or career and technical education

Intensified instruction, which may include materials in a language that the student can understa|
interpreters, and translators (20 U.S.C. § 6825[d][3].)

Effective preschool, elementary, or secondary language insdruprograms coordinated with other
relevant programs and services. (20 U.S.C. § 6825[d][4].)

Improving the English language proficiency and academic achievement of ELs. (20 U.S.C. §
6825[d][5].)

(HProviding community participation programs, family léey services, and parent and family
outreach, and training activities to ELs and their families to:

Improve the English language skills of ELs; and

Assist parents and families in helping their children to improve their academic achievement and
become actie participants in the education of their children (20 U.S.C. § 6825[d][6][A][B].)
Improving the instruction of ELs, which may include ELs with a disability, by providing:

The acquisition or development of educational technology or instructional mate?@lg) S.C. 8§
6825[d][7][A].)

Access to, and participation in, electronic networks for materials, training, and communication (
U.S.C. § 6825[d][7][B].)

Incorporation of resources into curricula and programs (20 U.S.C. § 6825[d][7][C].)

Early college highchool or dual concurrent enroliment programs for ELs to achieve success-in g
secondary education. (20 U.S.C. § 6825[d][8].)




EL 10: Title Il and EL&EP Inventory

1

EL 11: Supplement, Not Supplant with Title Il &EHR

il

EL 12: Time &ounting Requirements (Title | and Title 1)

f

10.0 For all categorical programs, each LEA must maintain an inventory record faiesechf equipment
with an acquisition cost of more than $500 per unit that is purchased with.ERAand Title Il funds. The
record must describe the acquisition by:
o Type (b) Model (c) Serial number (d) Funding source (e) Acquisition datestf)
0 (g) Location (h) Current condition (i) Transfer, replacement, or disposition of obsolete or unusal
equipment
10.1 Each LEA must have conducted a physical check of the inventory of equipment within the past twd
and reconciled the results witinventory records.EC8 35168; 3CCR8 3946; 2 CFR § 200.313 [d].)

11.0 General fund resources must be used to provide services and programs for ELs, includinguionggiga
development (ELD) and access to the core curriculum. The provision of such services and programs m
be contingent on the receipt of state or federal supplementary funds.
11.1 Each LEA must useEEP carryover funds only to supplement, sgpplant federal, state and local
public funds. (20 U.S.C. 8§ 68258 54025[c]; Casfeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010,
10121013.)
11.2 For LEAs with ELAP carryover, an LEA must utilize no less than 85 percent of those appertisran
school sites for direct services to studentsCgE§ 63000[d], 63001.)
11.3 Each LEA must use Title 11l funds only to supplement, not supplant federal, state, and local public
that, in the absence of such availability, would have been expémaleprograms for ELs and immigrant
children and youth and in no case to supplant such federal, state, and local public funds. (20 U.S.C. §
Cast&eda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010,-1013.)
11.4 The use of Title Il funds muséet the following requirements:
0 An LEA utilizes no less than 98 percent of Title 1l EL apportionments on direct services to ELs
not use more than 2 percent of such funds for the administration of this program for a fiscal yea
U.S.C. § 681B].)
0 An LEA assesses for reasonable Title Il EL and immigrant alignment with the federal suppleme
supplant requirement. (20 U.S.C. § 6825[g]; Castaneda v. Pickard [5th Cir. 1981] 648 F.2d 989
10121013.)

12.0 Each LEA must properly assess charges for direct or indirect costs of Title Il EL and immigrant fur
salaries and wages in proportion to the allowable and identified quantity and duties ehtiptoyee. (20
U.S.C. § 6825[b]; 2 CFR § 211.430[a].)

12.1 Each employee paid in part from Title Il and in part from a second funding source, or an employe¢
from multiple cost objectives, must complete a Personnel Activity Report (PAR) each pay peand
approved sampling method must be used. (2 CFR § 200.430.)

12.2 Employees funded solely under Title 1ll must complete a semiannual certification of such employm
(EC8 52853[a][7]; 2 CFR 8§ 200:62, 200.302, 200.430[a][i].)




GLOSSARY OF ACRONYMS & COMMONLY USED TERMS

ALP:Academic Language Production. ALP refers to the specific vocabulary, syntax, grammar, style, and functions that are
used in formal educational setting3hese language habits are often not picked up automatically by English Learners, but
rather must be eplicitly taught for success in secondary and pgstondary education.

BTSABeginning Teacher Support and Assessment. The purpose of BTSA as set forth in the California Ed Code, Section
NAMHTHOPH 06000 Aad (G2 d&LINRJARS gtayker Hfifstedr band@ésongebiltedcheksink 2y A y (i
California and improve the educational performance of pupils through improved training and assistance for new
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CABE California Association for Bilingual Education. This organization sugattsrovides professional development
opportunites for teachers and adminstrators of English Learners and Bilingual students.

CAA The California Alternate Assessments (CAAS) for English language arts/literacy (ELA), mathematics, and science are
part of the California Assessment of Student Performance and Progress system. The goals of the CAAs are to ensure that
students with the most significant cognitive disabilities achieve increasingly higher academic outcomes and leave high
school ready for postsecoady options.

The CAAs for ELA and mathematics are aligned with alternate achievement standaltdd the Core Content

Connectors (CCGsand linked to the Common Core State Standards (CCSS). Any student identified for alternate testing
takes the alternattd SNE A2y a 2F Fff (Sadad LYRAGARIZ t AT SR SRdzOF GA2
significant cognitive disability shall participate in an alternate assessment aligned with the alternate academic
FOKAS@GSYSyid ail ymRsubdariilpSec. H1¢1Xbli(2)(B)(iyEeery Stlidkdt Succeeds Act, 2015)

CAASPRCalifornia Assessment of Student Performance and Progress. Administered through the testing formats Smarter
Balanced (Math & English) CAST (Science).

CA School Dashboarthe Dashboard is a website that shows how local educational agencies and schools are performing
2y GKS AYRAOFG2NB AyOfdzZRSR Ay /[ IFEATFT2NYAIQa aoOKz22f | 002
shifts in California2 schools¢changes that have raised the bar for student learning, transformed testing and placed the
focus on equity for all students. The Dashboard provides information that schools can use to infj@@ashboard is

made up of easyo-use reports that show localducational agency or school performance on six state indicators and four
local indicators. Users can search to see the reports for any local educational agency or school.

CDE California Department of Education. The CDE is the state agenaggiudates and monitors public schools in
California.

CELDTCalifornia English Language Development Test. A state test required to be given to students, whose Home
Language Survey (HLS) indicates a language other than English, when the student fisshea@alifornia school. The

test identifies the English proficiency level of the tested students. Those identified as English learners are tested annuall
each fall until they are reclassified to Fluent English Proficiency (RFEP).

Common Core State Standards (CC88ypted in 2013, The Common Core State Standards for English Language Arts &

[ AGSNI O& Ay 1 Aa02NBEk{20AlIt {GdzRAS&ax: {OASYyOS:> IyRgeSOKY
standards designetb prepare all students for success in college, career, and life by the time they graduate from high
school.

DELACDistrict English Learner Advisory Committee. An advisory committee that advises the districts governing board on
programs and services fon@lish learners.

Designated ELD Instructio@pecialized instruction for ELs at a targeted time based on English Language proficiency levels
and language learning needs. Teachers use the CA ELD Standards as focal standards in ways that build into and from
content instruction.



EL/ELLEnglish learner or English Language Learner. Also known as LEP (Limited English Proficient). Used in many state
documents. Equivalent to ELL. An English learner is a student who has been assesse®A@nhd has not develoed
fluent proficiency in English.

ELA English Language Arts (subject area).

EL AuthorizationThere are currently 3 different ways to attain certification for the teaching of English Learners through
the California Commission on Teacher Credentialingsscultural, Language, and Academic Development
Certificate/English Learner Authorization (CLAngual Authorization& Certificate of Completion of Staff

Development (CCSOHor more information please consultttps://www.ctc.ca.gov/credentials/req-addedauth

ELACEnNglish Learner Advisory Committee. A committee of parents and staff that advises the principal and school staff on
programs and services for English learners.

ELD (Designated & Integratedinglish Language DevelopmeAtbroad tem encompassing all aspects of English
language development for English learners. It includes speaking and listening as well as reading and writing at
developmentally appropriate language levebeeDesignated and Integratedstruction for more informatn on the
distinction between the two.

ELM:English Language Mainstrealnd | LINPIANJ Y RSaA3IYySR FT2NJ 9y It AaK [ SI NY
(per ELPAC as entry criterion; the level of designated ELD completed and recommendation byQikpdttrient as

additional criteria for returning students) to continue the development of English by receiving appropriate ELD and core
content instruction in English. Specially Designed Academic Instruction in English (SDAIE) is a major feature of this
program. Mainstreamed English Learners require careful monitoring and attention to their progress towards
reclassification.

EQ English Only student. An EO is a student with no home language other than English.

ELPACThe English Language Proficiency Assents for California is a state test required to be given to students whose
Home Language Survey (HLS) indicates a language other than English, when the student first enrolls in a California schoc
The test identifies the English proficiency level & tested students. Those identified as English learners are tested

annually each Spring until they are reclassified as Fluent English Proficiency (RFEP). The Initial Assessment was
administered beginning July 1, 2018. The Summative Assessment is givegearein the Spring.

ESL English as a Second Language. Typically refers to courses for learning the English language for those who are not
fluent in English.

FEP Fluent English ProficienStudents with a home language other than English, whose oral and written English skills
approximate those of native English speakers as measur&d ByA@nd/or other criteria.

FPM:Federal Program Monitoringzederal and state laws require the California Department of Education (CDE) to
monitor implementation of categorical programs operated by local educational agencies (LEAS). LEAs are responsible for
creating and maintaining pregms which meet minimum fiscal and programmatic requirements.

GatesMacGinitie Reading Tests (GMRAtool that may be useds a diagnostic measurement to hefpe
teacherschoolRS G SNX¥YAYS (KS &0dzZRSy (G Qa LINE I NEB aents neBISnABrisdLIY Sy i I
instruction.

Group Reading Assessment and Diagnostic Evaluati®RADH es): An additional tool that may be used as a diagnostic
YSI &adzNBYSyid (2 KSfL)I G§KS (Sl OKSNkaoOKz22f RSGOGSNNXAYS (KS a
need in terms of instruction.

Home Language Survey (HL&)uniform census processd tool identified by the CDE. This survey asks parents four (4)
jdzSadAz2ya Fo2dzi I OKAfRQ&a fFy3dzZad 3Soeave ¢KS 1 [{ Aa 3IABS


https://www.ctc.ca.gov/docs/default-source/leaflets/cl628c.pdf?sfvrsn=2ac01781_8
https://www.ctc.ca.gov/docs/default-source/leaflets/cl628c.pdf?sfvrsn=2ac01781_8
https://www.ctc.ca.gov/docs/default-source/leaflets/cl628b.pdf?sfvrsn=cdfbf537_2
https://www.ctc.ca.gov/docs/default-source/leaflets/cl824.pdf?sfvrsn=72eb37c1_2
https://www.ctc.ca.gov/docs/default-source/leaflets/cl824.pdf?sfvrsn=72eb37c1_2
https://www.ctc.ca.gov/credentials/req-added-auth

IEP Individualized Educational Plan. Developed for studentségci8pEducation. It identifies and coordinates the
programs and services to be given to a child identified in need of a Special Education program.

IFEP Initially Fluent English Proficient. A child classified as IFEP met the criteria for fluent En§ji&mpupon initial
language assessment usitig ELPAC

Integrated ELD InstructionContent hstruction with integrated ELD support throughout the school d&yl. teachers with
ELs in their classrooms use the CA ELD Stanidataisdem withthe CA CCSS for ELA/Literacy and other content
standards.

LIY ¢KS fly3dzr3S ddKIG KFa 6SSy ARSYGAFTASR +a GKS &aiddmRSy
L2 The seconthnguage the student acquires. Usually refers to English.

LCAPLocal Control and Accountability Plan.
LCFHR.ocal Control Funding Formula.

LEA Local Education Agency. Usually refers to a school district, but may also refer to a County OfficatmfrEdu@an
independent charter school.

LEP Limited English Proficient. Used in federal legislation to refer to English learners.

LTELLongterm English learner. EL students who have been in the U.S. for a long time (usually 6 or more years) but who
have not become proficient in English.

Newcomer Refers to any foreighorn students and their families who have recently arrived in the United States (US Dept
of Education).



PLC(Professional Learning Community) A group of educatetsrmined by district and/or site who work together
toward a shared content or outcome goal. PLCs are an ongoing process in which educators work collaboratively in
recurring cycles of collective inquiry and action research to achieve better resultefetutients they serve. Professional
learning communities operate under the assumption that the key to improved learning for students is continuous job
embedded learning for educators.

Primary Language(L1) The language, other, than English, identifietherHome Language Survey. Usually the first
language the students learns to speak or the language other than English spoken at home.

Primary Language SupporThe use of the primary language of students by a teacher or paraprofessional to facilitate
teaching/learning when English is the primary medium of instruction.

Reclassificaton! LINR OSaa (2 OKIy3S | adGdzRSyiQa OflaaArTAOrdAz2y
(RFEP). This occurs when a student meets the district criteria alothger requires language learning support. The

student may however, still be in need of additional academic support if not proficient in an academic subject area(s).
Reclassification rates appears as one component of the CA Schools Dashboard aé el P.r a a FA Ol GA2y € |
GNBRSAIAAYIGA2YyE NBE a2YSUAYSaA dzaSR AYGISNOKIy3ISlofeod

RFEP Reclassified Fluent English Proficient.
Second LanguagéL2) The second language a student learns to speak.

SEI1 Structured English Immersioi\ specializegrocess of teaching the English language to students whose first
language is not EnglisfT.he goal is for students to develop academic proficiency in English. Instruction is nearly all in
English. Primary language support is used for clarification andregpn when available.

SDAIESpecially Designed Academic Instruction in Enghstmethodology used by teachers who possess the competency
to make academic content comprehensible to EL students.

Sheltered Instruction Secondary courses suchraath, history,and science taught using SDAIE (Specially Designed
Academic Instruction in English) techniques.

SOP The Sheltered Instruction Observation Protocol Mdded researcipased model of sheltered instruction that has
been w used across the U.S. for over 15 ydarsfessional development in the SIOP Model helps teachers plan and
deliver lessons that allow English learners to acquire academic knowledge atetledgp English language proficiency.

SPSASiIngle Plan for Student Achievement. This is the annual school plan that is developed with input from staff, School
Site Council, English Learner Advisory Committee, etc.

SSCSchool Site Council. A group of school staff, parents and sometimes students. The SSC advises the principal on
development of the school plan, including allocation of funds. SSC has the responsibility to approve the school plan before
it is sent to the @Gverning Board. Works in conjunction with the ELAC to address the needs of English Learners at a school
site.

Tier of Vocabulary (Tier 1, Tier 2, Tier Bjer I Basic Vocabulary, Tiet High Frequency/Multiple Meaning, and Tier
3t Subject Related. Awofla FNBIjdzSyOe 2F dzaSs O2YLX SEAGEXY YR YSI YAy

Title I: A federal program that provides supplementary funds to help improve instruction in high poverty schools to ensure
all students meet state academic standariste: All uses of Title | funds must be based on scientifitalbed research
and data that verify actions resulting in increased student achievement.

Title 11l: A Federal program providing funding to improve the education of ELs by assisting tleaming English and
meeting state academic standards.



Withdrawal from EL ProgramDespite recommendation from the ELD Staff to be placed in Designated ELD based on
assessment results, a parent may request to apply to remove his or her student fromDhgdjram. Student will still
be monitored by EL staff and must be assessed with the ELPAC annually until meeting redesignation criteria.



EL FORMS

Form 1¢ Primary Language Survey

Form 2¢ ELPAC Description Flier

Form 3¢ ELPAC Initiddotification Letter

Form 4¢ Letter to Notify Parents of Summative ELPAC

Form 5¢ Summative ELPAC Score Report Letter

Form 6¢ Understanding the Summative ELPAC Score Report
Form 7¢ Information Request Form

Form 8- Reclassification Form

Form 9¢ Reclassification Letter

Form 10¢ Parent Withdrawal Request

*ELForms are availablas electronic documents multiple languageat
https://sites.google.com/a/fuhsd.org/eforms/.



https://sites.google.com/a/fuhsd.org/el-forms/

EL Forni ¢ Home Language Survey

HOME LANGUAGE SURVEY

Name of Student:

(Surname / Family Name) (First Given Name) (Second Given Name)

Age of Student: Grade Level: Teacher Name:

Directionsto Parents and Guardians

The California Education Codecontainslegd requirements which direct schools to assess the English language proficiency of students. The process
beginswith determining thelanguaye(s) spoken in thehome of each student. Theresponses to thehome languaye survey will assist in determining if a
studentds proficiency in English should betested. Thisinformation is essential in order for the school to provide adequae ingructiond programs and
services.

As parents or guadians your coopeation is requested in complying with these requirements. Please respondto each of the four questionslisted bd ow
as accurately as possible. For each question, write thename(s) of thelanguaye(s) tha apply in the space provided. Please do notleave any question
unanswered. If an error is made completing this home languaye survey, you may request correction before your studentés English proficiency is
assessed.

1. Which languaedid your child learn when he'shefirst began to talk?
2. Which languayedoes your child mogt frequently spegk at home?
3

. Which languagedo you (the parents or guadians) most frequently use
when spesking with your child?

4. Which languayeis mog often spoken by adults in the home?
(parents, guadians grandpaents, or any other adults)

Please sign and date this form in the spaces provided bd ow, then retum this form to your child $teacher. Thank you for your coopeation.

Signaure of Parent or Guardian Date

Form HLS, Revised December 2016
California Department of Education



EL Form 2 ELPAC Informational Flier

A PARENT GUIDE TO UNDERSTANDING
The English Language Proficiency
Assessments for California (ELPAC)

The ELPAC is the test that is used to measure how well S -
students in kindergarten through twelfth grade understand ' q o0
English when it is not their primary language. The ELPAC f. bz ® ‘WEr v

is taking the place of the California English Language n 10 TR [
Development Test (CELDT). Information from the ELPAC i! ™ "
helps your child’s teacher provide support in the right areas.

The ELPAC has two parts:

Initial Assessment Summative Assessment

Students will take the Initial Assessment if:
the student has a primary language
other than English, The Summative Assessment is given to
Who the student has not taken the CELDT students who are _|dent|f|ed as an English
or ELPAC before. and learner on the Initial Assessment.
the student has not been classified
before as an English learner.
The Initial Assessment is used to identify LD Summatlve_ Assessmgnt B UESE
. . measure the skills of English learners. The
students as either an English learner who . S
What . results will help tell the school or district if
needs support to learn English, or as . o
L . the student is ready to be reclassified as
proficient in English. S ;
proficient in English.
Students are given the Initial Assessment S.tudents who are !Enghsh learners are
s given the Summative Assessment every
When within 30 days of when they enroll at the . .
spring between February and May until
school. o . -
they are reclassified as English proficient.
Identifying students who need help learning in English is important so these students
Wh can get the extra help they need to do well in school and access the full curriculum.
y Every year students who are English learners will take the ELPAC summative to
measure their progress in learning English.

Pagel02of 120



ELForm 3¢ ELPAGitial Notification Letter

Fremont Union High School District
INITIAL PARENT NOTIFICATION LETTER

Federal Title | or Title lll and State Requirements

To the parent(s)/guardian(s) of: School: Date:

Student ID #: Date of Birth: Grade:

Primary Language:

Dear Parent(s) or Guardian(s): When your child enrolled in our school, a language other than English was noted on
your child’s Home Language Survey. The law requires us to assess your child and notify you of your child’s proficiency
level in English. We are required to inform you of the language acquisition program options from which you may choose
the one that best suits your child. This letter also explains the criteria for a student to exit the English learner program.
(20 United States Code Section 6312[e][3][A][i],[v],[vi])

Language Assessment Results
(20 U.S.C Section 6312[e][3][Alfill)

English Language Proficiency Assessment (ELPAC)

Composite Domains e
Initial ELPAC Performance Level

Level:
Score:

Overall

Oral (Listening and Speaking)

Written (Reading and Writing)

Based on results of the English language proficiency assessment, your child has been identified as an
student.

Check if applicable: @  Individualized Education Program (IEP) on file.
A description of how your child’s program placement will contribute to meeting the objectives of the IEP is attached.
(20 U.S.C Section 6312[e][3][Al[vii])

Exit (Reclassification) Criteria
The goal of language acquisition programs is for students to become proficient in English as rapidly as possible and to

meet state academic achievement measures. This district’s exit (reclassification) criteria are listed below.
(20 U.S.C. Section 6312[e][3][A][vi])

Required Criteria

LEA Criteri
(California Education Code [EC] Section 313[f]) riera

ELPAC — guidance on reclassification criterion forthcoming

English Language Proficiency Assessment from CDE; expected early 2019

Teacher Evaluation “C” semester grade or higher on core academic courses
Parental Opinion and Consultation Agreement from parent(s) for reclassification
Comparison of Performance in Basic Skills 9.0 GE overall or higher on Gates McGinities

Graduation Rate for English Learners
(20 U.S.C. Section 6312[e][3][Al[vi])

The rate of graduation for students in the Fremont Union High School District is % in 20 -20
District graduation rate displayed on the Graduate Data report, available on the California Department of Education
DataQuest Web page at http://dg.cde.ca.gov/dataquest/.




Language Acquisition Programs

We are required to provide a Structured English Immersion (SEI) program option. If you choose this option, your child
will be placed in a classroom that uses mostly English for instruction. (See the description below.)

Requesting a Language Acquisition Program

Language acquisition programs are educational programs designed to ensure English acquisition occurs as rapidly and
effectively as possible, and provides instruction to English learners based on the state-adopted academic content
standards, including English language development (ELD) standards. (20 U.S.C. Section 6312[e][3][Al[iii],[v]); EC
Section 306[c])

Description of Program Options and Goals for English Learners

Fremont Union High School District provides the Structured English Immersion (SEI) Program for English Learners.
Below is a description of the language acquisition program. Please check to select the program for your child. (20 U.S.C.
seccion 6312[e][3][Al[iiil,[v])

O Structured English Immersion (SEI) Program:
SEl is a language acquisition program for English Learners in which nearly all classroom instruction is provided in
English but with curriculum and a presentation designed for pupils who are learning English. Typically, SEl includes:
(1) English language development (ELD) appropriate to each student’s level of English proficiency, which is typically
provided in a Designated ELD classroom setting (2) content instruction utilizing specially designed academic
instruction in English (SDAIE) whenever needed for full access to the core, and (3) may include primary language
support.

Parents/guardians may choose a language acquisition program that best suits their child. Schools in which the parents
or legal guardians of 30 pupils or more per school or the parents or legal guardians of 20 pupils or more in any grade
request a language acquisition program that is designed to provide language instruction shall be required to offer such a
program to the extent possible. (20 U.S.C. Section 6312[e][3][A][viii][lll]); EC Section 310[a])

Parents may provide input regarding language acquisition programs during the development of the Local Control
Accountability Plan. If interested in a different program from those listed above, please contact your schools EL
Coordinator or Administrator overseeing the EL Program to ask about the process.

Parents of English learners have a right to decline or opt their children out of the school district’s language acquisition
program or opt out of particular English learner service(s) within a language acquisition program. (20 U.S.C Section
6312[e][3][A][viii]) However, LEAs remain obligated to provide the student meaningful instruction until the student exits
the program, inform the parent when progress is not made, and offer the parent programs and services to consider at
that time. (5 California Code of Regulations a, Section 11302)

Please sign below and return the form to school.

Parent Name:

Parent Signature: Date:




ELForm 4¢ Letter to Notify Parent of Summative ELPAC

FREMONT UNION HIGH SCHOOL DISTRICT

{1923y Qupertino High School | Fremont High School | Homestead High School | Lynbrook High School | Monta Vista High School | Adult & Community

February 15, 2020

Dear Parents/Guardians:

Students classified as English learners in kindergarten through grade twelve are required by the
State of California to take the ELPAC Summative Assessment every year until they are
reclassified as proficient in English. Students are tested on their skills in listening, speaking,
reading, and writing.

The English Language Proficiency Assessments for California, or FELPAC,0are used to
measure how well English Learner students understand English. Information from the ELPAC
helps to measure the student® progress in English language development and to indicate the
areas in which the student needs extra support. Identifying students who need help learning
English is important so they can get the support they need to do well in English language
arts/literacy, mathematics, science, and other subject areas in school. The test, however, will
not likely result in changes to your studentsécurrent class schedule.

Most students in Fremont Union High School District will take the ELPAC Summative
Assessments between late February and the end of March.

More About the ELPAC

To learn more about the ELPAC, please read the Parent Guide to Understanding the ELPAC,
which can be found on the CDE Parent Guide to Understanding the ELPAC Web page at
https://www.cde.ca.gov/ta/tg/ep/documents/elpacparentguide.pdf.

The ELPAC practice tests are another good resource. They can be found on the ELPAC Web
site at https://www.elpac.org, where parents and students can see the kinds of questions that
will be on the test.

If you have any questions about your child taking the ELPAC, please contact :

Ms. Vicki Feltman at Cupertino High School

Ms. Veronica Quiroz at Fremont High School

Ms. Rocio Stavoli at Homestead High School
Ms. Amy Chan at Lynbrook High School

Ms. Deby Muskitvitch at Monta Vista High School

Sincerely,
Marianne Hew

Coordinator of Curriculum and Assessment

589 W. Fremont Avenue, PO Box F, Sunnyvale, CA 94087 | TH. (408) 5222200 | FAX (408) 2455325 | WEBB www.fuhsd.org
SUWPERINTENDENT: Polly M. Bove | BQARD OF TRUSTEES: Jeff Moe, Barbara F. Nunes, Roy Rocklin, Hung Wei, Bill Wilson



EL Form § SummativeELPAGcore Report Letter

English Language Proficiency Assessments for California (ELPAC)
Summative Assessment, 20171 18

Dear Parent or Guardian:

Last spring, your child took a test called the Summative English Language Proficiency
Assessments for California (ELPAC). This test is part of the California assessment system
and is aligned with California& English Language Development Standards.

These standards make sure English learner students have a high-quality program that will
enable them to attain proficiency in Englishd developing the necessary skills and confidence
in listening, speaking, reading, and writingd so they can be successful in the classroom. The
ELPAC helps teachers across the state see how well students are doing with those skills.

Your child& report shows an overall score, consisting of oral language skills (speaking,
listening) and written language skills (reading, writing), and a performance level. Because the
ELPAC is a new test, scores from the ELPAC should not be compared to scores from the
previous test, the California English Language Development Test (CELDT).

To find out more about your student& scores:

The ELPAC Web site at http://www.elpac.org has the following materials to help parents
understand the score reports:

Understanding the Summative Student Score Report 8 ELPAC, a video
Guide to Understanding the ELPAC Student Score Report
Sample Student Score Report

Sincerely,
Marianne Hew

Coordinator of Curriculum and Assessment



EL Form @ Summative ELPAC Score Report Letter

Fremont Union High School District
ANNUAL PARENT NOTIFICATION LETTER

Federal Title | or Title lll and State Requirements

To the parent(s)/guardian(s) of: School: Date:

Student ID #: Date of Birth: Grade:

Primary Language:

Dear Parent(s) or Guardian(s): Your child continues to be identified as an English learner. Each year, we are required
to assess your child and notify you of your child’s proficiency level in English. We must also describe available language
acquisition program options for which you may choose the one that best suits your child. This letter also contains the
criteria for a student to exit the English learner program. (20 United States Code [U.S.C] Section 6312[e][3][A][i],[vi])

Language Assessment Results
(20 U.S.C Section 6312[e][3][AT[ii])

Composite Scale Score Performance Level
Overall

Oral Language
Written Language

Domain Performance Level
Listening
Speaking
Reading

Writing

Check if applicable: O Individualized Education Program (IEP) on file.
A description of how your child’s program placement will contribute to meeting the objectives of the IEP is attached.
(20 U.S.C Section 6312[e][3][A][vii])

Exit (Reclassification) Criteria
The goal of language acquisition programs is for students to become proficient in English as rapidly as possible and to

meet state academic achievement measures. This district’s exit (reclassification) criteria are listed below.
(20 U.S.C. Section 6312[e][3][A][vi])

Required Criteria

LEA Criteri
(California Education Code [EC] Section 313[f]) riena

ELPAC — guidance on reclassification criterion forthcoming

English Language Proficiency Assessment from CDE; expected early 2019

Teacher Evaluation “C” semester grade or higher on core academic courses
Parental Opinion and Consultation Agreement from parent(s) for reclassification
Comparison of Performance in Basic Skills 9.0 GE overall or higher on Gates McGinities

Graduation Rate for English Learners
(20 U.S.C. Section 6312[e][3][Al[vi])

The rate of graduation for students in the Fremont Union High School District is % in 20 -20
District graduation rate displayed on the Graduate Data report, available on the California Department of Education
DataQuest Web page at http://dg.cde.ca.gov/dataquest/.




Language Acquisition Programs

We are required to provide a Structured English Immersion (SEI) program option. If you choose this option, your child
will be placed in a classroom that uses mostly English for instruction. (See the description below.)

Requesting a Language Acquisition Program

Language acquisition programs are educational programs designed to ensure English acquisition occurs as rapidly and
effectively as possible, and provides instruction to English learners based on the state-adopted academic content
standards, including English language development (ELD) standards. (20 U.S.C. Section 6312[e][3][Al[iiil,[v]); EC
Section 306[c])

Description of Program Options and Goals for English Learners

Fremont Union High School District provides the Structured English Immersion (SEI) Program for English Learners.
Below is a description of the language acquisition program. Please check to select the program for your child. (20 U.S.C.
seccion 6312[e][3][Al[iiil,[v])

O Structured English Immersion (SEI) Program:
SEl is a language acquisition program for English Learners in which nearly all classroom instruction is provided in
English but with curriculum and a presentation designed for pupils who are learning English. Typically, SEl includes:
(1) English language development (ELD) appropriate to each student’s level of English proficiency, which is typically
provided in a Designated ELD classroom setting (2) content instruction utilizing specially designed academic
instruction in English (SDAIE) whenever needed for full access to the core, and (3) may include primary language
support.

Parents/guardians may choose a language acquisition program that best suits their child. Schools in which the parents
or legal guardians of 30 pupils or more per school or the parents or legal guardians of 20 pupils or more in any grade
request a language acquisition program that is designed to provide language instruction shall be required to offer such a
program to the extent possible. (20 U.S.C. Section 6312[e][3][A][viii][lll]]); EC Section 310[a])

Parents may provide input regarding language acquisition programs during the development of the Local Control
Accountability Plan. If interested in a different program from those listed above, please contact your schools EL
Coordinator or Administrator overseeing the EL Program to ask about the process.

Parents of English learners have a right to decline or opt their children out of the school district’s language acquisition
program or opt out of particular English learner service(s) within a language acquisition program. (20 U.S.C Section
6312[e][3][A][viii]) However, LEAs remain obligated to provide the student meaningful instruction until the student exits
the program, inform the parent when progress is not made, and offer the parent programs and services to consider at
that time. (5 California Code of Regulations a, Section 11302)

Please sign below and return the form to school.

Parent Name:

Parent Signature: Date:




EL Form € Information Request Form

ELPAC

ENGLISH LANGUAGE PROFICIENCY ASSESSMENTS FOR CALIFORNIA

Score Request Form

To: Local Educational Agency (LEA) ELPAC Coordinator

Directions: Under state and federal law, schools and LEAs are required to provide student
ELPAC results to schools receiving students who are English learners. You are receiving this
form because one of your previous English learners has enrolled in another LEA. Please
complete all of this form and return it within 10 calendar days after receiving the request.

Receiving School or LEA Information

Today& Date (mm/dd/yy):

Requestor®& Name LEA Name
Phone Fax E-mail
Mailing Address City ZIP Code

English Language Proficiency Assessment Information

Statewide Student Identifier #:

Has the student taken the ELPAC? g No g Yes

Date of most recent Summative ELPAC:

Date of Initial ELPAC, if known:

Date of enrollment into a California public school, if different
from the Initial ELPAC date:

ELPAC.
" Rasesrient for Ciforni Page | 1



Most recent Summative ELPAC results for the grade:

Overall Score: Overall Level:

Oral Language Score: Written Language Score:

Oral Language Level: Written Language Level:
Listening Domain Level: Reading Domain Level:
Speaking Domain Level: Writing Domain Level:

Reclassification

If the student is reclassified, please provide the date:

Initial ELPAC English Learner Acquisition Status (ELAS):

g Initial Fluent English Proficient (IFEP) g English learner (EL)

Initial ELPAC results for the grade, if available:

Overall Score: Overall Performance Level:

Oral Language Level: Written Language Level:

LEA Signature (Previous Enrolled School Site Representative)
Date Printed Name

ELPAC
R Page | 2



EL Form §

Reclassification Form

FREMONT UNION HIGH SCHOOL DISTRICT
EL STUDENT RECLASSHCATION FORM

Name: ID:
DOB: Grade: Language:
Shool: Date of Entry:
QCriterion Local Qriteria Sudent Reclassification Data
#1 Level 4 Overall, Level 4 on Oral and Summative BLPACtest date:
\Written and Level 3 on all sub-domains )
on Summative BHPAC Overall Result:
Oral Result:
\Written Result:
Listening: _ Speaking: __ Reading: __ Writing: ___
#2 OCE or higher in core academic classesof | | reviewed the student@ grades and verify that she meetsthis
most recent semester. criterion.
Or
| reviewed the student@ grades and verify that the
unsatisfactory classroom performance is not related to English
language profidency.
Ste B Coordinator Sgnature Date
#3 9.0 Grade Equivalent Overall on reading |Reading Test Date:
assessment. Passing score based on
writing task rubric. Reading Test Grade Equivalent:
\Writing Task Result:
#4 Sgnature from parents. Parents opinion consulted. Sgnature below.

_____I'have been consulted and have expressed my opinion regarding my child's reclassification to RFEP
status and his/her academic program.
____lunderstand that my child has been reclassified as a Huent English Proficient student who no longer
receives specialized language assistance.
___lwouldlike to discuss my child'sreclassification. Please contact me at the telephone number listed

below.

Parent Sgnature: Date:
Parent Name: Parent Phone #:
Ste Goordinator Sgnature: Date:

ACTION: This student isreclassified as RFEP on

Data entry by:




EL Form @ Reclassification Letter

FREMONT UNION HIGH SCHOOL DISTRICT

{ 1923 ) Qupertino High School | Fremont High School | Homestead High School | Lynbrook High School | Monta Vista High School | Adult & Commui
DATE
Dear Parents/ Guardians of

Qongratulationsto you and your student! Your student has demonstrated achievement of alevel of
English proficiency required for official reclassification from oEnglish Learneré to 6Huent English
Proficiency¢ status.

In order for astudent to be redassified as Huent English Proficient, the Fremont Union High School
Digtrict requiresthe student to meet the four following redassification criteria:

1. Level 4 Overall, Level 4 on Oral and Written and Level 3 on all sub-domains on
Summative HPAC

2. Score of 9.0 GE(Grade Equivalent) on a district-approved reading assessment test / Pass
on Writing Task

3. Gradesof &C (2.0) or better in academic subjects on most recent semester report card

4. Parent opinion and consultation

Once astudent has been redassified, the school will no longer provide BD classes nor Sheltered
content dassesto him/her. However, we will continue to monitor the student to ensure ¥ he is
making academic progress.

Alongwith thisletter is documentation of your student@achievement. Flease read the form, keep a
copy for yourself, and sign and return one copy to , the B_Goordinator at
your school. We need to have your signature to make the redassification official. The other copy is
for your own reference.

If you have any questions, or would like to request a conference, please send an email to
at or call

Learning a second language is never easy, S0 be sure to congratulate your child! Thisisquite an
accomplishment!

Sncerely,

English Learner Coordinator
High Shool




EL Form 1Q Parent Withdrawal Request

FREMONT UNION HIGH SCHOOL DISTRICT

{1923 ) Qupertino High School | Fremont High School | Homestead High School | Lynbrook High School | Monta Vista High School | Adult & Community

Parent Request for Student Withdrawal from Designated ELD and
Shdtered Cour ses

Student Name:

Student ID#:

Date:

Current grade

Astheparent or legd guadian of theabovenamed student, | am exercising my right to request tha my student be
removed from hisher designaed English Languaye Development and/or any shdtered content classes, (such as Shdtered
US Higtory.) | have been advised tha the school provides English Learner classes because the needs of those students
learning English are unique and that research has shown that ELD and shdtered classes providethe best education for my
student.

Neverthdess, it ismy bdief tha maingream, non-English learner classes will providethe best course of instruction for
my student. Therefore, | am requesting tha my student be placed in maingream classes and removed from any ELD
clases However, theschoolis obligaed to continueproviding ELD ingructionin the student6 mainstream classes.

| have discussed the educationd optionswith the EL Coordinator, Assistant Principd, or Principd of

High School. | undestand tha my student will coninueto beidentified an English Learner,
and MUST take the English Languaye Proficiency Assessment for California (ELPAC) annudly until sshehas met the
redesigndion criteria

Signéure of Parent or Guardian Date

Signaureof: ¢ EL Coordinator ¢ AssistantPrincipal ¢ Principd Date



EL PROGRAM ASSURANCE CHECKLIST

Fremont Union High School District

EL Program Assurances Checklist

By September 30

THE INITIAL BLPAC has been administered to new students whose language proficiency status has not been previously
determined per the Sate of California. Sudents need to be given the Home Language Survey. When the Initial BLPACis deemed
necessary, provide the information flyer on the initial ELPACto the parentsand student. Then, students should be tested on the
Initial ELPACand placed into classes within 30 calendar days of enrollment. The Initial Placement letter is sent to parents after the
Initial BLPAC.

ANNUAL PLACEMENT NOTIFICATIONS: Per Federal Title Ill, these were prepared and distributed to parents of all current BL.s
within 30 days of the gtart of the school year.

ELAC: Fansfor the formation of an ELACare in place. Dates for subsequent HACmeetings have been scheduled to provide the 4
training topics. There isa plan to elect parent representativesto attend the first DHAACmeeting in early December. HACmeeting
datesare: .

EL COORDINATOR The H.Coordinator is . She has set up a schedule of regular meetings
with an administrator to ensure ongoing communication regarding the progress of our English Learners.

EL PROGRAM ASSISTANT: My H_Program Assistant is . The B Program Assistant, B Program
Coordinator, and B Administrator have set up a schedule of regular meetings to ensure ongoing communication regarding the
progress of our English Learners.

R-FEP MONITORING: The list of RFEP students reclassified within the last 3 years has been generated. Progress of studentsis
being monitored based on their June grades. Intervention and/ or additional support have been provided to these students when
necessary.

STUDENT PROGRESSREVIEW TEAM: Progress of B students, including LTHL@, is monitored. A committee isresponsible for
discussing and recommending extra supportsto studentswho need them. This committee consists of:

STUDENT B PROALE FOLDERS: Each H_hasa profile folder with the necessary forms and documents (e.g., Home Language
Survey, Frimary Language Assessment form, Parental Notification and Parent Exception Waiver, transcripts) Some of these
documents could be in electronic form.

DESIGNATED AND INTEGRATED H.D INSTRUCTION: Each H_student is placed properly in Designated HD and/or integrated BLD
classes. Professional learning (e.g., district sponsored workshop, site-based collaboration, coaching) is provided to B.D and
sheltered teachersto ensure high quality B instruction. If student isin a mainstream setting, the teacher knowsto explicitly use
HD strategiesto support the English Learners.

By February 15

q

q

RECLASSIHCATION: Writing samples of B_ studentswho meet the criteria for reclassification (based on BPAC, grades and GMRT)
have been submitted to the District Office for scoring. After the site receives results of writing from District Office, the status of
studentswho meet the criteria for reclassification will be officially changed before Summative HPACcommences. Arecord of the
students who have been reclassified is maintained, usually by the B Program Assistant.

ELAC: Agendas, minutes and sign-in sheets are kept for these meetings.

v.03_26_19



O R-FEP MONITORING: The progress of R-FEP students (based on their Fall Semester grades when available) is monitored under the
required three-year window. Intervention and additional support have been provided to these students when necessary.

Q STUDENT PROGRESS REVIEW TEAM: This team has met on (dates) to discuss the progress of
ELs/R-FEPs

O TEACHER PROFESSIONAL LEARNING: Teachers continue to received support and feedback to help improve their EL instruction.

QO SUMMATIVE ELPAC TESTING: A site plan is in place to administer the Summative ELPAC.

By March 30

QO SUMMATIVE ELPAC: The Summative ELPAC has been administered to a large majority of EL students at our site. A plan is in place
to administer the test to students who have not taken the test.

O PLACEMENT FOR SUBSEQUENT SCHOOL YEAR: A system is in place to determine how current EL students are to be placed in the
upcoming school year. A diagnostic assessment (usually in reading and vocabulary) and a writing sample will be obtained in
addition to grades and teacher recommendations as data for placement.

QO MIDDLE SCHOOL ARTICULATION: There is a plan to communicate with the feeder Middle Schools regarding obtaining data and
administering additional placement assessments.

O ELAC: All topics have been covered, and agendas, minutes and sign-in sheets have been kept.

QO TEACHER PROFESSIONAL LEARNING: Teachers continue to received support and feedback to help improve their EL instruction.

By May 30

QO ELD SUMMER ACADEMY: Applications for students attending ELD Summer Academy, with indication appropriate ELD course level,
have been submitted.

QO MASTER SCHEDULING FOR NEXT YEAR: The master schedule and teaching staff have been reviewed to determine the best
approach possible to ensure high quality learning for EL students in the upcoming school year.

0O REFLECTION: EL staff has had an opportunity to review their school year to celebrate accomplishments and to adjust as needed

for the upcoming year.

v.03_26_19



EL SITE COORDINATOR JOB DESCRIPTION

EL Program Coordinator Responsibilities

Parent communication
1. Provideinformationto parentsre: EL program and parental rightsoptions student placement
rationde, etc.
2. Refer parents to other resourcesin school when necessary.

Student advising, communication and persondization
1. Provideadvice on coursesto take.
2. Reinforce and reinsure respect and dignity of EL studentsin school and elsewhere.
3. Work w/ Guidance Counslors/Guidance AP to provide D, F & | students conaultation and
intervention.

Proper placement and scheduling of students, induding summer school
1. Coordinae administering of testing and co-facilitate w/ AiStudent Progress Review Teamo (aka
fiLanguaye Assessment Teamo) for data review and discussionson appropriate
placement/advancement of students, induding incoming middle school students.
2. Work with guidance to recommend and facilitate sudent schedule changes.
3. Determinethe placement and scheduling of initial students based on ELPAC administered by EL
Program Assistant.
Suppott EL Program Assistant w/ finding intervention measures for struggling RFEP students.
Oversee the EL Program assistant for thereclassification of students between Octoba and May.
Middle school articulation.
1. Work with Guidance AP to collect student data from feeder midde schools
2. Collaborate with Guidance AP to meet w/ students to select elective classes. (Other classes will
be determined after suppott team discussion.)
Maintain and order ingrudiond materials and supplies for EL and Shdtered teachers
Work w/ Guidance AP to provideinputon master scheduling of ELD and Shetered classes.

Collaborate w/ EL AP to organize and/or (co)facilitate EL/Shdtered teacher meetingsre: curriculum,
teaching strategies, student suppot, logistics, etc. as necessary.

Provide suppott and guidance to Para-Educatorsi Bilingud.
Attend and hdlp facilitate all ELAC meetings
Attend District EL Leadership meetings

Contribute suggestionson funding needsfor English learners.



EL PROGRAM ASSISTANT JOB DESCRIPTION

Fremont Union High School District
Position: English Language (EL) Learner Program Assistant
Department/Site: School Site Range: 108
. Lo Work Year: 225
Reports to/ Evaluated by: Assistant Principal
Months: 11

Summary of Basic Functions & Responsibilities

Working under the direction of an Assistant Principal and the District English Learner Program
Specialist, the English Learner (EL) Program Assistant will help to implement the District English
Learner Master Plan by helping to maintain student records; administering annual assessments;
communicating with families and monitoring student progress; providing student support; and facilitating
communications between families of English Learners. Understands and works effectively with people
from different cultures.

Essential Duties & Responsibilities

Incumbents may perform any combination of the essential functions shown below. This position
description is not intended to be an exhaustive list of all duties, knowledge, or abilities associated with
this classification, but is intended to accurately reflect the principal job elements.

= Systematically maintain and update student records (EL Student Profile Folders) with all necessary
documents

= Obtain available prior student transcripts, CELDT scores and records

=  Assist EL Coordinator with the re-designation process between May 1 and September 30 and follow
up w/ necessary paperwork and documentations

= Generate student transcripts and other reports when necessary

= Work with District for annual CELDT testing coordination

=  Work with district CELDT team to administer annual CELDT testing

= Test initial students and provide Coordinator placement and scheduling recommendations

= New student intake procedures: greet family, work w/ Coordinator to test student, notify parents, fill
out required forms, set up EL Student Profile Folders, etc.

=  Build home-school relationship

= Communicate with parents to discuss students’ academic progress

=  Family Outreach/School community facilitator: Research and recommend community resources for
families

= Contact/call parents for ELAC/DELAC and other District events as necessary

= Call parents for Back to School night, other school events

= Translate/interpret for ELAC/DELAC and other District events as necessary

= Develop and maintain individual student academic profiles based on classroom observations,
student/teacher conversations, CELDT, etc.

= Participate in Student Progress Review Team (SPoRT, aka Lang Assessment Team)

= Review transcripts and grades of students to compile student academic profile for SPoRT discussions

= Ongoing and regular meetings w/ teachers and coordinators regarding students and support needs

=  Work w/ coordinator on Referral for support services

=  Monitor RFEP students for 24 months from date of re-designation and find support interventions as
appropriate

= Work with District EL Program Specialist and site Guidance staff to make initial placement
recommendations for exceptions to normal student placement procedures

English Learner (EL) Program Assistant Page 1
(@Jacobson, Betts & Company



PARAEDUCATQRBILINGUAL JOB DESCRIPTION



