School District
The Richland School District's educational excellence inspires and prepares students to become:

•
•
•
•

Critical thinkers;
Passionate learners;
Contributing and responsible members of society; and
Successful in the global community.

Commitment Statements
We commit to:
Providing a safe environment where teachers and students share mutual respect for one
another. Teachers who care about students improve the quality of learning through an
understanding of diversity and a belief that all students can learn.
Providing a carefully aligned K-12 curriculum taught with quality materials, technology and
research-based interventions.
Ensuring classrooms with high expectations and clear standards, strong classroom
management, and effective teaching practices.
Maximizing student learning through our partnership with families and the school community.
Helping families’ stay connected with their students' learning by communicating expectations
and student progress, building relationships, and providing parents the tools they need to help
their children succeed.
Incorporating new knowledge into practice through professional development and promoting
open and shared Instructional practices with time to collaborate, evaluate and reflect.
Involving parents and community in an active role in supporting our schools including mutual
sharing of new knowledge, building positive relationships and opening the schools for
volunteering.
Supporting and recognizing our students for playing a vital role in their own and each other's
learning as dedicated learners with positive attitudes.

Dr. Rick Schulte, Superintendent rick.schulte@rsd.edu
Dr. Nicole MacTavish-Deputy Superintendent nicole.mactavish@rsd.edu
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School District
Introduction
Purpose
The purpose of the 2017-2018 English Language Learner (ELL) handbook is to provide staff with
information about the Richland School District programs and procedures for English Language
Learners.
The state Transitional Bilingual Education Program (TBIP) and federal Title Ill address the
unique needs of eligible students, who come from linguistically and culturally diverse
backgrounds. Both programs share the same goal: develop language proficiency that enables
meaningful access to grade level curricula and instruction.
In state law, TBIP is a program within Washington's Basic Education Act - Chapter 28A.180
RCW. The federal Title Ill program supports supplemental instruction and services for language
acquisition.

Definition
(WAC 392-160-005-Definitions)

A student who meets the following two conditions is eligible for the Transitional Bilingual
Instructional Program (ELL Program):
•
•

The primary language of the student is other than English; and
The student's English skills are sufficiently lacking or absent as to delay in learning.

Washington State defines "primary language" as the language most often used by a student
(not necessarily by parents, guardians, or others) for communication in the student's place of
residence or the language that the student first learned.
English language learners are usually:
• Students moving to the U.S. from other countries whose native language is not English.
• Students from homes where the first language is no English.
• Students having difficulty speaking, reading, writing and understanding the English
language.

School District

English Language Learners (ELL)
Philosophy/Vision
The Richland School District uses an acceleration model that provides ELL students with
powerful learning experiences that stress complex, engaging activities and direct teaching of
the English language. Language and skill development is accelerated, so students can meet
high standards in ALL academic areas.

Mission Statement
To help prepare the district's limited English proficient students to live successfully in an
English- speaking culture and in a multilingual, multicultural world. This preparation includes
providing developmentally appropriate instruction in the English language, maintaining a
respect for the student's native culture and heritage, and developing a sense of self-worth
and pride in the student. It will also include active parent involvement and vigorous staff
development activities.
More than 600 students receive ELL services in the Richland School District and our numbers
are increasing each year. These students represent more than 45 different cultures and
language groups. The most common are Spanish, Arabic, Ukrainian, Chinese, Russian, Somali
and Marshallese. (2017 data)

Program
The "Supportive Mainstream" model is used in our schools. In this model, students spend their
day in a regular classroom accessing grade-level academic content. Consistent, focused, and
effective language development instruction is provided through ELL pull-out/push-in instruction
or through small group work with the classroom teacher, support teacher and/or Para
educators. Many of the classroom and support teachers are trained in Project GLAD (Guided
Language Acquisition Design). The ELL program employs a certificated K-12 ELL teacher and
educational assistants to support the ELL student both in the classroom and in a pull-out model,
by reviewing, extending or expanding the content, as well as building student proficiency in
academic language that will help them fully access core content. The ELL Program staff work
with the students, their families and the classroom teachers providing the needed support. The
district ELL teacher provides oversight and training for all ELL staff each year.
English language learners (ELLs) are taught and assessed on their grade level
standards in Language Arts, Math, Science, and other content areas.
The Washington State English Language Proficiency Standards (ELPS)
http://www.k12.wa.us/MigrantBilingual/pubdocs/ELP/WA-ELP-Standards-K12.pdf provide
learning targets for teachers as they help the ELL students learn English.
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School District
Pathway Steps for new ELL students:
1. Intake meeting with parents to welcome them to school and find out what specific
needs they have.
2. Help parents fill out and understand paperwork using Language link services or
interpreter.
3. Fill out the Home Language Survey determines next steps.
4. Parent interview filled out during intake to help understand current levels in L1.
5. Give ELL placement test to help determine language proficiency or look at current ELPA
21 level in Cedars.
6. Determine what other classrooms have like language students enrolled. Enroll student
in same class for language support.
7. Look at ELPA21 test results (if available) to analyze specific domain and results.
8. Use an ELD Retell GLAD strategy to assess current grammar use levels.
9. Design small group interventions utilizing: Language for Learning, Talkies, LIPS,
Visualizing and Verbalizing, and GLAD strategies that focus on ELL vocabulary
development.
10. Progress monitor with SOLOM tool, ELPS At a Glance tool, or other progress
monitoring tools once a month to assess reading, writing, listening and speaking skills within
the classroom. Adjust and monitor interventions based on progress monitoring results.
11. ELPA 21 assess each February to determine current levels.
12. Refer to resources for ELL students on following pages.

Resources used for ELL students:
Push-in interventions: Review current classroom activities, charts, curriculum ma terials
providing extra review and practice.
In class ELL Sheltered GLAD interventions/strategies that support ELL learners with the core
curriculum: Contact Sally Mack sally.mack@rsd.edu with any questions about any of the
following strategies.
1. ELL review strategy
2. ELL Group Frame
3. Sentence frames
4. L1 labels on input charts
5. Levels of Questioning during input/lecture, lesson delivery
6. Use of Realia as much as possible
7. Picture files depicting photos of real items of study
8. Like-language partner
9. 4-member team approach –heterogeneous
10. Small group instruction homogeneous, heterogeneous
11. Input strategies
Possible Pull-Out interventions: contact your Instructional Specialist or Special Programs about the
following:
12. Fast Forward
13. Language for Learning

English/November 2016

Office of Superintendent of Public Instruction (OSPI)
Home Language Survey

The Home Language Survey is given to all students enrolling in Washington schools.
Student Name:

Parent/Guardian Name

Right to Translation and
Interpretation Services
In Indicate your language preference so
we can provide an interpreter or
translated documents, free of
charge, when you need them.

Eligibility for Language
Development Support
Information about the
student's language helps
us identify students who
qualify for support to
develop the language
skills necessary for
success in school. Testing
may be necessary to
determine if language
supports are needed.

Prior Education
Your responses about your child's
birth country and previous
education:
• Give us information about the
knowledge and skills your child is
bringing to school.
• May enable the school district to
receive additional federal funding
to provide support to your child.

Grade:

_

Date:

Parent/Guardian Signature ---------

All parents have the right to information about their child's
education in a language they understand.
1. In what language(s) would your family prefer to communicate

with the school?

2. What language did your child learn first?

3. What language does your child use the most at home?

4. What is the primary language used in the home, regardless of

the language spoken by your child?

5. Has your child received English language development support
in a previous school? Yes_ No
Don't Know
6. In what country was your child born? ---------7. Has your child ever received formal education outside of the
United States? (Kindergarten - 12"' grade)
Yes
No
IIf yes: Number of months:
Language of instruction:
8. When did your child first attend a school in the United States?
(Kindergarten – 12th grade)

Month

Day

Year

This form is not used to identify
students' immigration status.
Thank you for providing the information needed on the Home Language Survey . Contact your school
district if you have further questions about this form or about services available at your child's school.
Note to district: This form is available in multiple languages on http:/www .k12.wa.us/Miqrant8ilingual/HomeLanguage.aspx. A
response that includes a language other than English to question #2 OR question #3 triggers English language proficiency
placement testing. Responses to questions #1 or #4 of a language other than English could promp t further conversation with
the family to ensure that #2 and #3 were clearly understood. "Formal education" In #7does not include refugee camps or
other unaccredited educatlonal programs for children.
Forms and Translated Material from the Bilingual Education Office of the Office of Superintendent of Public Instruction are
licensed under a Creative Commons Attribution 4.0 International License.

School District
Parent Interview for Language Dominance and Past School History
Dear Parent or Guardian,
In order to provide your child with the best education possible, we need to know about his/her
language and education background. There are no right or wrong answers to the questions
below. Your honesty and thoughtfulness in answering these questions is greatly appreciated
and will directly benefit your child's educations.

About your child:
If there is more than one language spoken in your house, please feel free to include them in all
your answers.
When your child was a baby:
1. What language did you speak to your child when he/she was a baby or young child?
________________
2 .In what language did your child say his/her first words? ___________________
3 .In what language did your child speak as a baby or young child? ____________
4. What language did other people in your house (other caregivers, babysitters, siblings,
relatives) speak to your child when he/she was a baby or young child? ______________
5. What language did you use to sing and/or read to your child when he/she was a baby
or young child? ________________
At the present time
1. What language is spoken in the child's home or residence most of the
time?_______
2. What language do you mostly use to speak to your child now? ________________
3. What language does your child mostly speak to you? ______________
4. What language does your child prefer to speak to others (siblings, caregivers,
babysitters, relatives)? ____________________
5. When you have to give your child directions quickly which language do
you use? __________________
Other School Experiences:

1. Did your child attend preschool? ________
teachers? ______________

If yes, what was the language used by the

For students entering school in a grade other than kindergarten:
1. Does your child know how to read? ______ lf yes, in what language? _____________
Does your child know how to write? ______ If yes, in what language? _____________
Does your child know how to read and write in his/her first language? ______________
2. Is this the first time the child has attended a school in the United States? ___________
3. If no, where did he/she go to school previously? __________________________
What language was used for instruction? ____________________
4. Was there any interruption in your child's education? _____ If so, for how
long?_________
5. Has your child ever had difficulties learning? _____ If yes, please explain briefly:
__________________________________________________________________
6. Has your child ever received special services to help his/her learning? _______ If yes,
please explain briefly: _________________________________________________
7. Is there anything more you would like to tell us about your child's prior school
experience and/or learning strengths or weaknesses?

_____________________________________________________________________
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General Information/FAQ's
How do students qualify for ELL services?
Language Proficiency Placement Test
Students whose primary language is a language other than English must be assessed by the
tenth day of attendance with the state-approved language proficiency placement test. (ELPA21
Screener) The placement test is only for students who have been identified as potential ELLs
based on the Home Language Survey and for Native American students who have been
determined to be academically at risk. Please contact your ELL staff member or of the Special
Programs department to determine if a placement test is required.
Students must meet eligibility requirements to qualify for ELL services. Students who score a
Level 1 (Beginning/Advanced Beginning), Level 2 (Intermediate), or Level 3 (Advanced) on the
ELPA21 Screener qualify for services. Students who score Level 4 (Transitional) do not qualify
for ELL services.
Annual Assessment
All ELL students, including those on waivers, are assessed on the English Language
Proficiency Test for the 2151 Century (ELPA21) each spring. The ELPA21's assessment
system measures growth in English language proficiency based on the newly developed
English Language Proficiency Standards (ELPS). It provides valuable information that informs
instruction and facilitates academic proficiency in English to help make sure all El s leave high
school prepared for college and career success.
Each ELL students' ELPA21 results are provided each year and a copy of those results are
found in the student's ELL file found in the cumulative file. If your student is Level 1, 2 or 3, s/he
is eligible for active ELL services.
The ELPA21 assessment replaced the WELPA assessment in Washington
State in 2016.
For more information and resources, check out the ELPA21 site:
http://www.elpa21.org/about
From WELPA to ELPA21:A New Annual English Language Learner (ELL) Test
What: ELPA21 (English Language Proficiency Test for the 21st Century)
When: In the spring (ask Special Programs for specific dates each year)
Who: All active ELL students Levels 1-3, all waived ELL students, and any Native American
students who qualify for extra language support.
What you can expect: Students will take four test domains: Reading, Writing, Listening, and
Speaking. The test will be entirely online using the same test engine as Smarter Balanced.
(There will also be a short paper- and-pencil Writing section for Kinder and Grade 1 students.)
Each test section should take an hour or less. Your building's ELL teachers will proctor the
test. See your school's ELL teacher for more information about when the test will be given at
your school.
Why: The results of this required annual state test will help teachers and parents understand
how ELL students are learning English, and what other supports they need. Parents will
receive a score report in the mail after the test is completed.

How often will students be tested?
All ELL students will be re-tested on the annual ELL assessment each February or March.
Scores are sent home from the district office after testing scores are received from OSPI.
If they qualify for ELL services, what kind of help will they receive?
Students will receive push-in and/or pull out support from general education and ELL staff.
To see a Family Guide to ELPA21 (in English and Spanish), click here:
http://www.k12.wa.us/ELPA21/Timeline.aspx
To see sample test items, use Google Chrome and the following web address:
http://www.elpa21.org/assessment-system/sample-items
How can I request an interpreter?
Clear communication and building relationships with our ELL families is key to their success.
Our main resource for interpreter services is Language Link Translator Phone Service. Please
refer to form included in this guide as all interpreter services must be carefully logged and
turned into Janet Young.
You may use Language Link services or request an interpreter to help you communicate either
over the phone or during face-to-face conferences. If you are a staff member, please talk to
your Instructional specialist, or Sally Mack (sally.mack@rsd.edu) and/or school secretary about
the procedure.

ELPA 21 Proficiency Status Policy Definitions
Proficient
Students are Proficient when they attain a level of English language skill necessary
to independently produce, interpret, collaborate on, and succeed in grade-level
content-related academic tasks in English. This is indicated on ELPA21 by attaining
a profile of Level 4 or higher in all domains. Once Proficient on ELPA21, students
can be considered for reclassification.
Progressing
Students are Progressing when, with support, they approach a level of English
language skill necessary to produce, interpret, and collaborate, on grade-level
content-related academic tasks in English. This is indicated on ELPA21 by attaining
a profile with one or more domain scores above Level 2 that does not meet the
requirements to be Proficient. Students scoring Progressing on ELPA21 are eligible
for ongoing program support.
Emerging
Students are Emerging when they have not yet attained a level of English language
skill necessary to produce, interpret, and collaborate on grade-level content-related
academic tasks in English. This is indicated on ELPA21 by attaining a profile of
Levels 1and 2 in all four domains. Students scoring Emerging on ELPA21 are
eligible for ongoing program support.
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Frequently Asked Questions
HELP! I have English Language Learners in my classroom!
New learners of English are often overwhelmed by the language and culture of a new school
setting. Most students entering public schools from other countries have acquired the ability to
think, speak and reason in their home language. (L1) However, they come with various levels of
schooling and life experiences. These factors, along with differences in learning styles and
physical, social and intellectual abilities, affect the students' progress in learning must be
considered in the design and delivery of their instructional programs.
Classroom adaptations for ELLs are important and required to lower the language barrier and
make learning as comprehensible as possible. Refer to "Resources for teachers" section for
resources.
How do students qualify for the ELL Program?
All students who register with a school in Washington State are asked to fill out a Home
Language Survey that identifies their primary language. When a student has identified a
language other than English as their first language, they will be given a state-approved
language proficiency placement test within ten days of their enrollment to determine
qualification of ELL program.
How ELL students are served In RSD?
The "Supportive Mainstream" model is used in all our schools. In this model, students spend
their day in a regular classroom. Many of the classroom and support teachers are trained in
Project GLAD (Guided Language Acquisition Design). The ELL program employs a certificated
K-12 ELL teacher and educational assistants to support the ELL student both in the classroom
and in a pull-out model, by reviewing, extending or expanding the content, as well as building
student proficiency in academic language that will help them fully access core content. The ELL
Program staff work with the students, their families and the classroom teachers providing the
needed support. The district ELL teacher provides oversight and training for all ELL staff each
year.
How long do students stay in the ELL Program?
ELL students who reach Level 4 and/or Level 5 in all areas (Speaking, Listening, Reading, and
Writing) on the annual ELPA21 English language proficiency test transition out of the ELL
Program for the next school year. The ELPA21 is administered every year in February-March.
Students who transition out of the program are monitored by the ELL Program for another two
years to ensure they remain academically successful.
Students of all English language proficiency levels are placed in classrooms according to agegroup. This is in accordance with Title VI of the Civil Rights Act of 1964, which protects the rights
of students with limited English language proficiency (LEP) to equal access of programs and
activities receiving Federal funds. It is a violation of students' rights if LEP students are retained
in grade for failure to demonstrate basic skills in English.
What are the standards for English Learners?
English language learners (ELLs) are taught and assessed on their grade level standards in
Language Arts, Math, Science, and other content areas. There are also English Language
Proficiency Standards that are used by ELL Specialists and other teachers to understand what
students at different levels of English proficiency should be able to do.
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Resources for Teachers
RSD K-12 ELL Teacher
The English Language Learner teacher position includes three areas of support:
Teacher Support:
ELL teacher can facilitate whole group, small group and individual professional
development to support the implementation of Sheltered Instruction strategies, such as
Guided Language Acquisition Design (GLAD) and AVID ELL for students. In addition,
provide on-going support through co-teacher, co-planning, instructional coaching,
consulting, and collaborative assessment.
Student Support:
Although the primary responsibility for language instruction resides with the classroom
teacher, the RSD ELL teacher will work within the school's student assistance teams to
provide and/or facilitate language interventions for those students most in need.
Family Support
We partner with the Community in Schools Department as well as school counselors to
provide support to staff in the areas of communication, translation and cultural
competency. The team supports efforts in every school to engage all families and students
actively through phone calls, conferences, home visits and school events.

Project G.L.A.D. in Richland School District

OCDE Project GLAD®NTC

is a model of professional development dedicated
to building academic language and literacy for all students, especially English language
learners. For over 20 years, Project GLAD® has provided exemplary training for educators
both nationally and internationally resulting in students' access to quality instruction and
high-levels of success. The Guided language Acquisition Design model enhances
teachers' design and delivery of standards-based instruction through an integrated
approach. Project GLAD® classrooms promote an environment that respects and honors
each child's voice, personal life experience, and beliefs and values their culture.
Project GLAD® has been recognized as a model reform program by California
Department of Education (COE) and highlighted as a "Best Practices" program for Title Ill
professional development by CDE.
Orange County Department of Education Project GLAD® Training Model Elements: The
following elements make the Guided Language Acquisition Design promote successful,
involved teachers and students:
•

A unique blend of academic language and literacy that combines the research from many
fields and organizes the strategies and classroom practices into a process.

•

Firmly rooted in research and has been field tested for the past 18 years.

•

Encourages a classroom environment that values the student, provides authentic

opportunities for the use of academic language, maintains highest standards and
expectations for all students, and fosters voice and identity.
•

Supports standards based instruction through integrated approaches which include
Project Based Learning, language immersion and language acquisition

OCDE Project GLAD®NTC
We have 3 OCDE Project GLAD trainers in Richland School District:
Sally.Mack@rsd.edu
Erica.Quiring@rsd.edu
Kristina.Beach@rsd.edu
Project GLAD Training Opportunities:
1. Tier I 2-day Research/Theory and 4-Day classroom demonstration trainings are
provided each year to RSD certified staff.
2. Review and resources for previously trained GLAD teachers are available throughout
the school year.
3. Consulting and model teaching opportunities are available by contacting the RSD
GLAD trainers.
Office of the Superintendent of Public Instruction (OSPI) see the following link for
further resources: http://www.k12.wa.us/MigrantBilingual/ELD.aspx
ELL contacts:
Sally Mack - Richland School District K-12 ELL teacher and Project GLAD trainer.
Sally.mack@rsd.edu
Beth Harrington - Richland School District Assistant Director of Special Programs (509)
967-6040 Beth.Harrington@rsd.edu
Elementary buildings have an Instructional Specialist and ELL para educators who can
help you with ELL programming and services.

s
E

c
T
I
0
N

6

Student Oral Language Observation Matrix (SOLOM)
The SOLOM is not a test per se. A test is a set of structured tasks given in a
standard way. The SOLOM is a rating scale that teachers can use to assess
their students' command of oral language on the basis of what they observe on a
continual basis in a variety of situations - class discussions, playground
interactions, and encounters between classes. The teacher matches a student's
language performance in a five mains - listening comprehension, vocabulary,
fluency, grammar, and pronunciation - to descriptions on a five-point scale for
each (See Figure l). The scores for individual domains can be considered, or
they can be combined into a total score with a range of five through 25, where
approximately 19 or 20 can be considered proficient. SOLOM scores represent
whether a student can participate in oral language tasks typically expected in
the classroom at his or her grade level.
Because it describes a range of proficiency from non-proficient to fluent, the
SOLOM can be used to track annual progress. This, in tum, can be used in
program evaluation, and as some of the criteria for exit from alternative
instructional programs. However, to be used for these purposes, it is important to
ensure that all teachers who use it undergo reliability training so that scores are
comparable across teachers. For this purpose, a training video has been
produced by Montebello School District in California.
The SOLOM does not require a dedicated testing situation. To complete it,
teachers simply need to know the criteria for the various ratings and observe
their students' language practices with those criteria in mind. Therein lies the
greatest value of the SOLOM and similar approaches:
•

It fixes teachers' attention on language-development goals;

•

It keeps them aware of how their students are progressing in relation to
those goals;

•

It reminds them to set up oral-language-use situations that allow them to
observe the student, as well as provide the students with languagedevelopment activities.

While observing, teachers should be attuned to the specific features of a student's
speech that influenced their rating. They can use this information as a basis of
instruction. The SOLOM is sufficiently generic to be applicable to other language
besides English. The SOLOM is not commercially published. It was originally
developed by the San Jose Area Bilingual Consortium and has undergone
revisions with leadership from the Bilingual Education Office of the California
Department of Education. It is within the public domain and can be copied,
modified, or adapted to meet local needs.

Directions for Administering the SOLOM:
Based on your observation of the student, indicate with an "X" across the
category which best describes the student's abilities.
•

The SOLOM should only be administered by persons who themselves
score at level "4" or above in all categories in the language being
assessed.

•

Students scoring at level "1" in all categories can be said to have no
proficiency in the language.
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Working with English Language Learners and Newcomers
An ELL Toolkit
Compiled by Sally Mack 2017
© Teachers need to create lessons and experiences that take into consideration the
ELL student's academic and language needs.

Stages of Second Language Acquisition
All new learners of English progress through the same stages to acquire language. However,
the length of time each student spends at a particular stage may vary greatly.

Stage I: Pre-production
This is the silent period. English language learners may have up to 500 words in their
receptive vocabulary but they are not yet speaking. Some students will, however, repeat
everything you say. They are not really producing language but are parroting. If your new
English language learner is not speaking, don't worry. Most newcomers go through a stage
during which they do not produce language. This doesn't mean they are not learning. The
silent period may last for a few days or a year depending on a variety of factors. It occurs
before ELLs are ready to produce oral language. ELLs should not be forced to speak before
they are ready and we don't want to embarrass students by putting them on the spot.
These new learners of English can:




Listen attentively and they may even be able to copy words from the board.
Respond to pictures and other visuals.
Understand and duplicate gestures and movements to show comprehension. Total
Physical Response methods will work well with them.

Teachers should focus attention on listening comprehension activities and on building a
receptive vocabulary. English language learners at this stage will need much repetition of
English. They will benefit from a "buddy" who speaks their language. Remember that the
school day is exhausting for these newcomers as they are overwhelmed with listening to
English language all day long. English language learners at this stage will need much
repetition of English. They will benefit from a "buddy" who speaks their language.
Remember that the school day is exhausting for these newcomers as they are overwhelmed
with listening to English language all day long.
Stage II: Early production
This stage may last up to six months and students will develop a receptive and active
vocabulary of about 1000 words. During this stage, students can usually speak in one- or
two- word phrases. They can use short language chunks that have been memorized
although these chunks may not always be used correctly.
Here are some suggestions for working with students in this stage of English language
learning:



Ask yes/no and either/or questions.
Accept one or two word responses.








Give students the opportunity to participate in some of the whole class activities.
Use pictures and realia to support questions.
Modify content information to the language level of ELLs.
Build vocabulary using pictures.
Provide listening activities.
Simplify the content materials to be used. Focus on key vocabulary and concepts.

When teaching elementary age ELLs, use simple books with predictable text.
Support learning with graphic organizers, charts and graphs. Begin to foster writing
in English through labeling and short sentences. Use a frame to scaffold writing.
Stage III: Speech emergence
Students have developed a vocabulary of about 3,000 words and can communicate with
simple phrases and sentences. They will ask simple questions that may or may not be
grammatically correct, such as "May I go to bathroom?" ELLs will also initiate short
conversations with classmates. They will understand easy stories read in class with the
support of pictures. They will also be able to do some content work with teacher support.
Here are some simple tasks they can complete:












Sound out stories phonetically.
Read short, modified texts in content area subjects.
Complete graphic organizers with word banks.
Understand and answer questions about charts and graphs.
Match vocabulary words to definitions.
Study flashcards with content area vocabulary.
Participate in duet, pair and choral reading activities.
Write and illustrate riddles.
Understand teacher explanations and two-step directions.
Compose brief stories based on personal experience.
Write in dialogue journals.

Dialogue journals are a conversation between the teacher and the student. They are
especially helpful with English language learners. Students can write about topics that
interest them and proceed at their own level and pace. They have a place to express their
thoughts and ideas.
Stage IV: Intermediate fluency
English language learners at the intermediate fluency stage have a vocabulary of 6000
active words. They are beginning to use more complex sentences when speaking and
writing and are willing to express opinions and share their thoughts. They will ask
questions to clarify what they are learning in class. These English language learners will
be able to work in grade level math and science classes with some teacher support.
Comprehension of English literature and social studies content is increasing. At this
stage, students will use strategies from their native language to learn content in English.
Student writing at this stage will have many errors as ELLs try to master the complexity of
English grammar and sentence structure. Many students may be translating written
assignments from native language. They should be expected to synthesize what they
have learned and to make inferences from that learning. This is the time for teachers to
focus on learning strategies. Students in this stage will also be able t<l understand more
complex concepts.

Stage V: Advanced Fluency
It takes students from 4-10 years to achieve cognitive academic language proficiency in a
second language. Student at this stage will be near-native in their ability to perform in
content area learning. Most ELLs at this stage have been exited from ESL and other
support programs. At the beginning of this stage, however, they will need continued
support from classroom teachers especially in content areas such as history/social studies
and in writing.

Challenges for ELLs in Content Area Learning
Here are some specific challenges that ELLs face when learning to read material in English:


An abundance of idioms and figurative language in English texts



Density of unfamiliar vocabulary



Use of homonyms and synonyms



Grammar usage especially the "exceptions to the rules"



Word order, sentence structure and syntax



Difficult text structure with a topic sentence, supporting details and conclusion



Unfamiliarity with the connotative and denotative meanings of words



ELLs may not have practice in expressing an opinion about text.



Use of regional US dialects



Fear of participation and interaction with mainstream students



Story themes and endings can be inexplicable



Literary terms for story development are not understood



Unfamiliarity with drawing conclusions, analyzing characters and predicting outcomes

 Imagery and symbolism in text are difficult

Challenges for ELLs in Mathematics
© Mathematics is not just arithmetic. Problem solving is not just language but a thought
process. Students from other cultures may be more concerned with getting the correct
response than with the process. They may not be able to justify their answers.
Difficulties that ELLs face when learning mathematics:


Formation of numbers varies from culture to culture.



Use of decimal point and comma vary from culture to culture.



Students have no experience with our measurement system; it is an abstract to
them.



Math is not spirally taught in many cultures. So students may not know a lot
about geometry, for example.



Many students have never seen or worked with manipulatives. They may not
take a lesson using manipulatives seriously.



Students learn math by rote memory.



Math curricula in their countries may be primarily calculation.



Word problems may not be introduced until much later.



Estimating, rounding, and geometry are not often taught as early in other cultures.



Mathematical terms do not always translate well.

 Mental math may be the norm. Students may not show work in addition, subtraction,
multiplication and division or they may show work in a different way.

Specific Challenges for ELLs in Science
© ELLs may lack of background knowledge in science. Our "hands-on" approach is
different from what they are used to. Drawing conclusions on their own may be difficult for
ELLs. In their own culture students may not have been trained to make guesses.
Challenges that ELLs face when studying science:
The vocabulary of science presents a huge difficulty. There are a special set of terms for
the student to learn. Even simple words that the student may know could have another
meaning in science.


Material is covered very fast.



Directions are often multistep and difficult.



There are too many concepts explained on each page of a science text.



Cooperative learning may not fit in with students experiences in learning.



Visuals may be confusing and difficult to understand.



Sentence structure is complex and the passive voice is used in textbooks.



What was taught in class does not always match the assessment.



ELLs are not used to science labs or equipment.



Students lack background in scientific method.



There is no standard form of delivery of information.

Challenges for ELLs in Social Studies
© Social studies and U.S. history provide the biggest challenge to ELLs in their
content classes. They have very limited background knowledge to activate. ELLs lack
prior knowledge of U.S. and U.S. history, geography, and current events needed.
Many students will memorize information for a test, but it has no relevance for them so
the information is quickly forgotten.
ELLs’ difficulties when studying social studies
 Use of higher level thinking skills for reading and writing.


Lack of familiarity with historical terms, government processes, and vocabulary.



Social Studies text contains complex sentences, passive voice, and extensive
use of pronouns.



ELLs may not be used to expressing their personal opinions.



Nationalistic and cultural focus of maps.



Concepts which do not exist in all cultures are difficult. This includes privacy
democratic processes, rights of citizens, free will.



No concept of movement within the structure of a society.



ELLs are seldom asked to contribute an alternate view that reflects conditions
in other countries.



Use in our schools of "timeline" teaching vs. learning history by "dynasty" or
"period."



Difficulty with understanding what is said by the teacher and being able to take
notes.



Amount of text covered and the ELLs' inability to tell what is important in the
text and what is not important.

25 Quick Tips for Classroom Teachers
Put any five (or more) of the following tips into practice and your English language
learners will benefit from the differentiated and scaffolded instruction. Do you want
to create an effective learning environment for your English language learners? Pick five
ideas that you have never tried from the list below and implement them in your content
area or mainstream classroom. You will be surprised to see how much the learning of ELLs
improves.
Before Teaching the Lesson
1. Determine the English language learning level of your ELLs. Be realistic about what
you expect ELLs to do.
2. Plan ahead. Think about how you will make the content comprehensible to your ELLS.
Consider the following questions:


How will you link the content to the students' previous knowledge?



How will you build background information? Show a video or read a book aloud
about your topic first.



What language and concepts need to be pre-taught?



How can you develop content area vocabulary? What visuals will you need?

3. Reflect on how you can teach to oral, visual, auditory, and kinesthetic learning modalities.
4. Prepare teaching aids such as maps, charts, pictures, graphic organizers, pictorial
inputs and flashcards before the lesson is taught.
5. Add vocabulary word banks to student activities. Determine key vocabulary to
focus on.
6. Adapt text so that the concepts are paraphrased in easier English. Eliminate
non-essential details.
7. Find non-fiction books in the library written at a lower level about the topic you are
teaching.
During the Lesson
8. Build on what ELLs already know. Using observation charts, picture files, inquiry charts,
KWL, will help pre-assess prior knowledge.
9. Scaffold vocabulary and sentence structures used. Pre-teach and reinforce
vocabulary in context through the use of graphic organizer categories, smart
cards (for review)
10. Use embedded or yes/no questions; give ELLs questions you will ask in advance
so that they can prepare.
11. Introduce concrete concepts and vocabulary first.
12. Teach students to categorize their information using graphic organizers, and
pictorial inputs. Create semantic and story maps.
13. Demonstrate highlighting techniques so that students can highlight important
information.
14. Review and repeat important concepts and vocabulary. Review pictorial inputs,
graphic organizers etc to reinforce learning.

15. Provide concrete "real" examples and experiences whenever possible. Picture
files of "real" photos help build schema for topics.
16. Teach ELLs to find definitions for key vocabulary in the text.
17. Help ELLs become acquainted with their textbooks (table of contents, glossary,
index, etc.)
18. Model your thinking processes for students using "think-alouds". Teach
metacognition strategies and give them time to practice those skills.
19. Tape record part of your lesson to reinforce learning or provide peer/staff review
of learning by using DOK questioning and review strategies.
20. During the demonstration/lecture/interactive input part of the lesson give students
10/2 breaks to stop and discussion specific aspects of the lesson to negotiate for
meaning.
After the lesson
21. Give students opportunities to respond to new instruction in a learning log or
response journal.
22. Provide follow-up activities that reinforce vocabulary and concepts using hands
on activities and review strategies.
23. Have students work in small groups or pairs so that language and concepts are
reinforced.
24. Adjust homework assignment to your ELLs' English language proficiency level
and/or academic ability.
25. Modify assessment so that your ELLs have an opportunity to show what they
have learned through project based assessments, performance tasks etc...

Teaching Strategies for Classroom Teachers of ELLs
1. Making Content Comprehensible- is paramount for ELL success
Language is not "soaked up." The learner must understand the message that is
conveyed. Comprehensible input is a hypothesis first proposed by Stephen
Krashen. (Krashen, 1981) He purports that ELLs acquire language by hearing and
understanding messages that are slightly above their current English language
level. When newcomers are assigned to a mainstream classroom and spend most
of their day in this environment it is especially critical for them to receive
comprehensible input from their teachers and classmates. If that teacher provides
information by using traditional lecture in the front of a classroom, the English
language learner will not be receiving this input.
Students have a greater chance of mastering content concepts and skills when:


Lessons are visual in presentation. Visual representation of new vocabulary
using graphic organizers, graphs, maps, photographs, pictorial input, drawings
and charts introduces new vocabulary and concepts in a comprehensible way.
o G.L.A.D. strategies: Cognitive Content Dictionary, Pictorial input,
comparative input, picture files,



Students are given opportunities to manipulate content in a variety of ways as a
response to their learning
o G.L.A.D. strategies: "Smart Cards", picture files, Learning Logs



Content is taught through semantic and story maps students learn to organize
information.
o G.L.A.D. strategies: Narrative Input, story maps, Process Grid



Given multiple opportunities to practice that content in a variety of ways hitting
on a variety of modalities
o G.L.A.D. strategies: Chants, poems, team tasks, group tasks, small
groups,



Practice is in relevant, meaningful ways with immediate application that
includes "hands-on" experiences that increase levels of student engagement.
o G.L.A.D. strategies: individual learning logs, team tasks, projects,
alternative assessments



Practice content vocabulary is taught through explicit instructiono G.L.A.D. strategies: Cognitive Content Dictionary, individual CCD,
graphic organizers, inputs, process grids, smart cards

2. ELL students need to connect abstract concepts with concrete
experiences: Material should be organized, created (chart learning), counted,
classified (concept mapping) divided into categories.
Plan for hands-on practice and cognitive strategies that encourage students to
interact with and clarify content in a variety of ways:














Divide content into meaningful short chunks 10/2 strategy where visual,
interactive lecture occurs for 10 minutes and students are given 2 minutes to
negotiate for understanding with an elbow or team partner where they discuss
specific content that supports targets.
Use index card review or "Smart Cards'' to review content vocabulary. Provide
opportunities for content to be rearranged, dismantled, reconstructed, and
reproduced several different times to increase student success of retaining
materials and building more schema.
Provide time for practice in should 10-15 minute increments. Follow up graphic
organizer with a learning response log where students are asked to recreate,
write about, sketch and take notes on interactive lecture.
New learning should have several short practices close together. Revisit the
pictorial input/graphic organizer and review with students using smart cards:
vocabulary cards and pictures that can be added to graphic organizer as you
review. Give them more time to "chunk and chew" the information with an elbow
partner.
Ask them to add to their notes in their response log to make learning application
more meaningful and the depth of knowledge of the task can increase with
repeated practice.
Older learning should be practices distributed further apart-review material
periodically. ELL students require small group or 1:1 review of content and
vocabulary to make it more meaningful.
Give students immediate feedback on how well they have done. Collect
Learning Logs and keep communication lines open through Interactive Journals

3. Determine Key concepts for the unit and define language and
content objectives for each lesson.
Teachers write the key concept and/or target for a unit of study in student-friendly
language and post it in the room. New learning should be tied to this concept.
Additionally, teachers should begin each lesson by writing a content objective on the
board. At the end of the lesson, students should be asked if the objective was met.
Classroom teachers also need to set language objectives for the students in their
class. A language objective might be to learn new vocabulary, find the nouns in a
lesson, or apply a grammar rule.

4. Use Cooperative Learning Strategies
Lecture style teaching excludes ELLs from the learning in a classroom. We don't
want to relegate ELLs to the fringes of the classroom doing a separate lesson with a
classroom aide or ESL teacher. Working in small groups is especially beneficial to
ELLs who have an authentic reason to use academic vocabulary and real reasons to
discuss key concepts. ELLs benefit from cooperative learning structures such as
sitting in teams of four. Give students a job in a group. Monitor that they are
participating. Promote language development through social interaction opportunities
such as T-Graph for Social Skills, Team task, and team projects.


Solving problems in cooperative groups as part of community building provides
engagement opportunities for every ELL student. Never feeling alone and
knowing that they can rely on team mates for support is helpful to every
student. The goal is to provide students with different ways to practice language
and learn content at the same time practicing cooperation strategies.



Engaging in team discussions, team chats, class discussions where everyone
is always expected to contribute with team support, prevents ELLs from being
left out.



Partnering students for practice activities, projects and during independent work
time provides needed support and provides for comprehensible output from the
students.



Discussing and "doing" make abstract concepts concrete. Using metacognitive
strategies to think about their thinking and discuss new learning helps them
make more connections

5. Modify classwork, testing and homework for ELLs
Content area assignments, homework and assessments needs to be differentiated for
ELLs. Teachers should allow shortened assignments, alternative types of assessment:
oral, drawings, physical response (e.g., act-it-out), and manipulatives as well as
modification to the test. Homework and assessment should be directly linked to
classroom instruction and students should be provided with study guides so that they
know what to study. Teaching them basic study skills such as visualizing concepts to
create mental images and creating graphic organizers helps them remember concepts.
Remember that the ELLs in your class may not be able to take notes in the traditional
way, so sketches and simple labels are often their best way to remember information.
If they sketch their own examples of a concept it will help them connect new materials
to prior knowledge.
Research shows that the best way to assess ELLs is to build assessment into
instructional activities.
A typical ELL review/formative assessment might include:
 Ask newcomers to point to a picture or word to demonstrate basic knowledge.
"Point to the penguin.”
 Using visual cues, ask simple yes/no questions such as "Are penguins
mammals?"






Embed the response in the question using "either/or". "Is a penguin a mammal
or a bird?"
Break complex questions into several steps. Simplify your vocabulary. Instead
of asking "What characteristics do mammals share?" say "Look at the
mammals. Find the bear, the dog and the cat. How are they the same?"
Ask simple "how" and "where" questions that can be answered with a phrase
or a short sentence. "Where do penguins live?" Do not expect your ELLs to
answer broad open-ended questions.

6. Abstract concepts and new information needs to be applied in a
personally relevant way. A few strategies might include:









Sketching and writing for brain imprinting. Listen and Sketch, sketching on
Observation Charts, learning logs
Writing in a diary format through a character
Relating it to their own culture and adding their first language vocabulary as
needed. Adding L1 vocabulary, cognates to charts makes them even more
meaningful for ELL students
Making and playing a game for content review (Jeopardy, Bingo, and Wheel of
Fortune...)
Creating a semantic map, story map, graphic organizer in a format that they
are comfortable with.
Writing test questions to ask another student
Teaching concepts to another student

7. Be aware of culture shock
The emotional upheaval of moving can be devastating to any child. These
symptoms are compounded when the child comes from a different culture and does
not speak English.
What is Culture Shock?
Newcomers who act out in the classroom are probably suffering from culture shock.
This is a term used to describe the feelings people have when they move to an
unfamiliar culture. Immigrant children may become withdrawn and passive or they
may be aggressive. The more different the new culture is from their own, the greater
the shock. Newcomers have left behind family members, friends, teachers and pets.
They have lost their language and culture. Often they do not have support of their
family and parents who are in shock too. Every child reacts differently to moving to a
new place. Most go through four states of culture shock at different rates and often in
different order.


Euphoric or Honeymoon Stage- They are excited about their new lives.
Everything is wonderful and they are having a great time learning about their
environment.







Culture Shock Stage- the ELL students starts to see the differences between
the new and the native cultures. Students feel overwhelmed at this stage.
Students at this stage may seem sleepy, irritable, disinterested or depressed.
Some students may become aggressive and act out their frustrations.
Integration Stage- Newcomer starts to deal with difference between the old
and new cultures. They learn to integrate their own beliefs with those of the
new culture. Some will start to replace old values with new ones. Some will
starts to find ways to exist in both cultures. Parents may start to become
alarmed at this stage as they do not want their children to lose their language
and culture.
Acceptance Stage- Newcomers are now able to enter and prosper in the
mainstream culture. They accept both cultures and combine them into their
lives. Some students will adopt the mainstream culture at school and follow the
values of the home culture outside of school.

8. Help Your Newcomers Develop Pride in Their Heritage
Do you know how to use the diversity in your classroom to help your
newcomers develop pride in their native languages and cultures? Try some of
these ideas.
© Newcomers offer a rich resource from which mainstream teachers and students can
learn about other languages and cultures. Some simple things you can do to develop
pride are:






Ask bilingual parents to do cultural demonstrations in mainstream classrooms.
Encourage newcomers to share their language skills by teaching their
classmates to pronounce their home-language words on the labels placed
around the classroom.
Display pictures in your classroom from the students' home countries.
Have newcomers write in a home-language diary, read books in their home
language, draw pictures of people and places in their home countries, and
listen to native language music (with headphones).

You don't want to discourage the maintenance of home languages. The more proficient they
are in their first language the easier acquiring a second language becomes. Whatever your
students learn in their home-languages will eventually be transferred to English.

9. Tie Culture to Curriculum
Tie the cultures of your second language learners to your curriculum whenever
possible. We know that all children bring to school a wealth of experiences from their
families, homes, neighborhoods and communities. Children with diverse linguistic and
cultural backgrounds have stories and experiences that are unique. Teachers should
use these experiences and the environment of their classrooms to help children begin
to understand other cultures. They should build on the knowledge their students and
families have of the countries they come from and the cultures they represent.
The diversity in many classrooms provides a starting point for children to begin to
understand and value the many distinct cultures of the world. Teachers should take
advantage of this natural resource that is in their classrooms. This helps American
children to respect the cultures of other people and, at the same time, it helps children
from diverse backgrounds develop pride in their heritage. When students see their
home cultures and languages being studied in the classroom, their culture has been
validated. This helps to develop positive self- esteem in culturally and linguistically
diverse children.

Technology Resources for English Language Learners and
Newcomers
http://www.literacycenter.net - a free early childhood language learning
site. French, Spanish, German, English
http://www.starfall.com - free site for Pre-K-1 reading and math games
http://www.storylineonline.net - links to a variety of quality literature being
read aloud.
https://www.storvplace.org/activity-library - free resource of books, chants
and activities for Pre-school children.
https://www.pebblego.com - a commercial site, but free to Richland School
District students with content stories written in non-fiction format. Supports
science, social studies and is very popular with k-5 students or older
newcomers as a great non-fiction research site.
http://www.enchantedlearning.com - K-12 educational material in a wide
range of topics to download as teacher/student resources including
printable books.
http://www.educational-freeware.com/online/gamegoo.aspx - reviews of
the best free learning games, software and websites.
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