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Child Find
Each Local Education Agency (LEA) and Regional Education Service Center shall maintain a
system for identifying children who are in need of special education and related services.
§300.111 Child Find
(a)

General.
(1)

The State must have in effect policies and procedures to ensure that—
(i)

All children with disabilities residing in the State, including children with
disabilities who are homeless children or are wards of the State, and children
with disabilities attending private schools, regardless of the severity of their
disability, and who are in need of special education and related services, are
identified, located, and evaluated; and

(ii)

A practical method is developed and implemented to determine which
children are currently receiving needed special education and related services.

Referrals from the Community
Annually, letters are sent to private schools, daycare facilities, and physicians located within Barbers Hill
ISD boundaries.

Early Childhood Intervention
Children age birth through 3 years old who have developmental delays or disabilities are served by Bay
Area Rehabilitation Center. Upon receiving a contact from a parent with a child between birth and two
years of age with suspected developmental delay, parent will be provided information to contact Bay Area
Rehabilitation Center. Bay Area Rehabilitation Center is responsible for completing the individual
assessment for children birth to 2 years, 11 months. Bay Area Rehabilitation Center 281-427-0545.
Public school services for the children who qualify occur on the child’s third birthday.

Early Childhood Screening
Early Childhood screening for children age 3-5, who are suspected of having a disability, are scheduled by
appointment.
Information regarding the Preschool Program for Children with Disabilities (PPCD) is posted on the
districts website and provided to the appropriate local entities.
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Other Child Find Activities
Other Child Find activities include:





Campus-level meetings
Information to families that may be moving to the district and who have a child with special
needs
Maintain brochure and copies of newspaper articles
Flyers sent out to local agencies and physicians

Referral for Early Childhood Intervention (ECI) Ages Birth -2
Referral
A referral is initiated by a concerned parent/person or agency. The referral of a child birth through two
years of age should be directed to the diagnostician assigned to the Preschool Program for Children with
Disabilities (281-576-2221). Students age 2 years 9 months and older will be referred for the PPCD
screening process. Students under the age of 2 years 9 months will be referred to ECI. Bay Area
Rehabilitation Center ECI at 281-838-4477, 1-800-247-3777.
If the diagnostician and ECI suspect a visual impairment, the child will be referred for a functional vision
evaluation. The evaluation will be conducted by the district’s Vision Instructor and/or Orientation and
Mobility Specialists.
If the diagnostician and ECI suspect an auditory impairment, the child will be referred for
consultation/communication assessment. The referral will be sent to Tri-County East Regional Day
School Program for the Deaf (TCE RDSPD).
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Initial Referral and Evaluation Timeline
Requirements
Initial Referral
For those students who are having difficulty in the regular classroom, all school districts and open
enrollment charter schools must consider tutorial, compensatory, and other academic or behavior
support services that are available to all students, including a process based on Response to
Intervention (RTI). The implementation of RTI has the potential to have a positive impact on the
ability of districts and charter schools to meet the needs of all struggling students.
If a student is experiencing learning difficulties, his or her parent may contact the student’s campus
to learn about the school’s overall general education referral or screening system for support
services. This system links students to a variety of support options, including making a referral for a
special education evaluation to determine if the student needs specially designed instruction,
supports or services. A parent may request an evaluation for a special education services at any time.
Consent for Evaluation and Notice of ARD (for FIE referrals other than Speech
only)
The FIE timeline begins once the student passes the vision and hearing screenings and consent for
evaluation is signed by the parent. The campus diagnostician is responsible for contacting parents
and obtaining consent for special education testing, and for scheduling the ARD date as determined
by federal guidelines. Signature of consent initiates the timeline.





Guide to the Admission, Review and Dismissal Process (July 2018)
Notice of Procedural Safeguards (July 2018)
Receipt for ARD Guide and Safeguards
Notice of Evaluation and Consent for FIE

The parent should sign receipt for the Safeguards and Consent for the Evaluation. At this time the
evaluation staff member should interview the parent to obtain sociological information, behavior
checklists as appropriate and developmental history relevant for the FIE.
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Processing Initial Referrals
The campus diagnostician will then send the completed referral documents to the Director of
Special Services.
Consent for Evaluation and Notice of ARD (Speech Only)
The FIE timeline begins with the consent process. The process here is the same as noted above,
except the Speech and Language Pathologist (SLP) staff is responsible for obtaining consent for
evaluation, processing the initial referral and sending the referral documents to the Director of
Special Services.
(Note that prior to evaluation the SLP has screened the student, shared results with parent, and implemented
appropriate interventions.)

Referral for Private School/Home School Students
The Special Services Department annually notifies private schools that they may refer students suspected
of having a disability for consideration for special education services. Regular referral procedures are
followed.
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Eligibility Criteria
Students with disabilities are students between the ages of three and twenty-two, inclusive, with
educational disabilities (intellectual disability, emotional disturbance, learning disability, speech impairment,
autism, traumatic brain injury, deaf/blindness, multiple disabilities, orthopedic impairment, other health
impairment); and students between birth and age twenty-two, inclusive, who have an auditory impairment
or visual impairment, whose disabilities are so limiting as to require the provision of special services in
place of or in addition to instruction in the regular classroom.
To be eligible to receive special education services, a student must have been determined to have one or
more of the disabilities listed in federal regulations or in state law or both. The State Board of Education Rules
for Special Education Services specify criteria to be used in determining whether the student’s condition meets
one or more of the definitions in federal regulations or in state law.
Students ages three through five who are evaluated as having an intellectual disability, emotional
disturbance, a learning disability, or autism may be described as noncategorical early childhood. Infants
and toddlers with developmental disabilities, from birth to three years of age, who meet eligibility criteria
for one or more of the identified disabling conditions, may be eligible to receive services in early
childhood intervention (ECI) programs available within the area.

Orthopedic Impairment (OI)
A student with an orthopedic impairment is one who has been determined by a licensed physician to have
a severe orthopedic impairment which adversely affects educational performance. The term includes
impairments caused by congenital anomaly (e.g., clubfoot, absence of some member, etc.), impairments
caused by disease (e.g., polio myelitis, bone tuberculosis, etc.), and impairments from other causes (e.g.,
cerebral palsy, amputations, and fracture or burns which cause contractures).

Other Health Impairment (OHI)
A student with other health impairment is one who has been determined by a licensed physician to have
limited strength, vitality, or alertness, including a heightened alertness to environmental stimuli, that results
in limited alertness with respect to the educational environment that is due to chronic or acute health
problems, such as a heart condition, tuberculosis, rheumatic fever, nephritis, asthma, sickle cell anemia,
hemophilia, epilepsy, lead poisoning, leukemia, diabetes, attention deficit disorder or attention deficit
hyperactive disorder, or pregnancy complication which adversely affects the student’s educational
performance.

Auditory Impairment (AI)
A student with an auditory impairment is one who has been determined to have a serious hearing loss
even after corrective medical treatment or use of amplification. This determination shall have been made
by:
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an otological examination performed by an otologist or a licensed medical doctor with
documentation that an otologist is not reasonably available.



an audiological evaluation by a certified audiologist shall also be conducted. This evaluation
shall include a description of the implications of the hearing loss for the student’s hearing in a
variety of circumstances with or without recommended amplification.



a communication assessment completed by a speech-language pathologist, a person certified
in deaf education or other qualified individual.

Visual Impairment (VI)
A student with a visual impairment is one who has been determined by a licensed opthalmologist or
optometrist to:
1. have no vision or to have a serious visual loss after correction; or
2. have a medical diagnosis for a progressive condition that will result in no vision or a serious
visual loss after correction.
The visual loss should be stated in exact measures of visual field and corrected visual acuity at distance and
near in each eye. The report should also include prognosis whenever possible. If exact measures cannot be
obtained, the eye specialist must so state and give best estimates.
Additionally, a student with a visual impairment is one who has been determined by the following
assessments to have a need for services: a functional vision evaluation (FVE) and a learning media assessment
(LMA) by a professional certified in the education of students with visual impairments.

Learning Media Assessment
The learning media assessment must include:


recommendations concerning which specific visual, tactual, and/or auditory learning media
are appropriate for the student; and



whether there is a need for ongoing assessment in this area. (These recommendations can be
combined with those from the FVE.)

A student is determined to be “functionally blind” if, based on the preceding assessments, the student will
use tactual media (which includes Braille) as a primary tool for learning to be able to communicate in both
reading and writing at the same level of proficiency as other students of comparable ability.
The assessment report also documents strengths and weaknesses in Braille skills. (Braille skills include preBraille and/or Braille readiness activities which develop skills required for Braille reading and writing.)
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Deaf-Blindness (DB)
A student with deaf-blindness meets eligibility for auditory impairment and visual impairment, OR


meets the eligibility criteria for a student with a visual impairment and has a suspected hearing
loss that cannot be demonstrated conclusively, and if a speech-language therapist, certified
speech and language therapist, or licensed speech/language pathologist indicates there is no
speech at an age when speech would normally be expected; OR



has documented hearing and visual losses that, if considered individually, may not meet
requirements for auditory impairment or visual impairment, but the combination of which
adversely affects the student’s educational performance; OR



has a documented medical diagnosis of a progressive medical condition that will result in
concomitant hearing and visual loss that, without special education intervention, will adversely
affect the student’s educational performance.

Intellectual Disabilities (ID)
Intellectual disabilities is defined as…
“… significantly subaverage general intellectual functioning, existing concurrently with deficits in adaptive
behavior and manifested during the developmental period, that adversely affects a child’s educational
performance.” [34 CFR §300.8(c)(6)]
Intellectual disabilities are diagnosed by looking at two main areas:


the ability of a person’s brain to learn, think, solve problems, and make sense of the world (called
IQ or intellectual functioning); and



whether the person has the skills he or she needs to live independently (called adaptive behavior,
or adaptive functioning).

Emotional Disturbance (ED)
A student who has an emotional disturbance is one who has been evaluated by a licensed specialist in
school psychology (LSSP), a licensed psychologist, or a psychiatrist, AND
The student is determined to have an emotional disturbance as defined in federal regulations and state
rules for special education. The emotional disturbance has occurred over a long period of time and to a
marked degree, and the student exhibits one or more of the following characteristics which adversely
affects educational performance:


an inability to learn that cannot be explained by intellectual, sensory or health factors;
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an inability to build or maintain satisfactory interpersonal relationships with peers and
teachers;



inappropriate types of behavior or feelings under normal circumstances;



a general pervasive mood of unhappiness or depression; or



a tendency to develop physical symptoms or fears associated with personal or school
problems.

The term includes schizophrenia. It does not apply to children who are socially maladjusted, unless it is
determined that they have a serious emotional disturbance.
The report of individual assessment from the evaluating professional must specify:


the type and severity of the emotional disturbance;



the functional implications of the disability for situations involving instruction;



the degree to which in-school and out-of-school behavior reflects symptoms consistent with
the diagnosis and identification of behavior considered to be a direct result of the emotional
disability; and



recommendations for behavioral management in the educational setting.

Specific Learning Disability (SLD)
Specific learning disability means a disorder in one or more of the basic psychological processes involved
in understanding or in using language, spoken or written, that may manifest itself in an imperfect ability to
listen, think, speak, read, write, or do mathematical calculations, including conditions such as perceptual
disabilities, brain injury, minimal brain dysfunction.

Speech Impairment (SI)
A student with a speech impairment is one who has been determined by a certified speech and hearing
therapist, a certified speech and language therapist or a licensed speech language pathologist to have a
communication disorder, such as stuttering, impaired articulation, a language impairment, or a voice
impairment that adversely affects the student’s educational performance.

Autism (AU)
A student who is autistic is one who evidences the criteria for autism or other pervasive developmental
disorders.
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The written report of evaluation must state specific recommendations for behavior supports and
intervention.

Multiple Disabilities (MI)
A student with multiple disabilities is one who has a combination of disabilities included in this section
and who meets all of the following conditions:
The eligibility report


The eligibility report addresses eligibility for two or more specific disabilities (not including
multiple disabilities);



The eligibility report documents that the student’s disability is expected to continue
indefinitely;



The eligibility report indicates that the disabilities severely impair performance in two or more
of the following areas: psychomotor skills; self-care skills; communication; social and
emotional development; or cognition.

A multidisciplinary team shall report assessment results on the Written Report of Eligibility: Multiple Disability.
Students who have more than one disability but who do not meet the criteria for multiple disabilities shall
not be classified or reported as such.

Traumatic Brain Injury (TBI)
Traumatic Brain Injury means an acquired injury to the brain caused by an external physical force resulting
in total or partial functional disability or psychosocial impairment or both that adversely affects a child’s
educational performance. Students with traumatic brain injury are those who have been determined by a
licensed physician to have an injury to the brain caused by an external physical force resulting in total or
partial functional disability and/or psychosocial impairment.
The term applies to open or closed head injuries resulting in impairments in one or more areas, such as:
cognition; language; memory; attention; reasoning; abstract thinking; judgment; problem-solving; sensory,
perceptual and motor abilities; psychosocial behavior; physical functions; information processing; and
speech.
The term does not apply to brain injuries that are congenital or degenerative, or brain injuries induced by
birth trauma.
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Non-Categorical Early Childhood (NCEC)
The Comprehensive Individual Assessment report meets specific eligibility requirements for Noncategorical Early Childhood. Supporting assessment data must be included for one of the following
disabilities; autism, learning disabilities; emotional disturbance, or intellectual disability.
This eligibility may be used for children ages three through five who are suspected of meeting eligibility
criteria for autism, learning disabilities, emotional disturbance, or intellectual disability.

Timeline Requirements
(IDEA Part B)
The timelines for the evaluation begins the date the parent signs the consent form. Beginning
September 1, 2013 the evaluation staff has 45 school days to complete the evaluation and FIE.
After the FIE is completed and dated, there is a 30 day timeline in which to have the ARD meeting.
See Flowchart:
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45 School Day Timeline with BHISD Calendar

2018-2019
Timeline A:

Timeline B:

Timeline C:

Date of consent between
8/16/2018 to 3/18/2019

Date of consent between
3/19/2019 to 4/02/2019

Date of consent between
4/03/2018 to 5/23/2019

Must evaluate and write

Must evaluate by last day
of school

Evaluation and report
must be completed within

report within 45 school days*

45th school day*

ARD must be held within 30
days of completed FIE
Report

Parents must receive a
copy of report by June 30,
2019

ARD must be held by the
15th day of school the
following year

combining current year
school days with following
year’s school days to
equal 45 school days

ARD must be held within
30 days of completed FIE
Report the following
school year

*Student absent 3 or more school days during the evaluation
period; evaluation period may be extended by the number of
days student was counted absent.
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Re-evaluation (REED – FIE)
At least once every three years, a Full and Individual (FIE) Re-evaluation must be conducted for each student
identified as having a disability condition and found to be eligible for special education services. Every
evaluation after the initial evaluation is considered a re-evaluation.
1. The FIE Re-evaluation planning process begins 60-75 days prior to date of the previous FIE with a
Review of Existing Evaluation Data (REED). Note: The planning process may begin earlier if the
Annual ARD date falls shortly before the previous FIE date. For example, if the date for the Annual
ARD is 3/15 and the date of the previous FIE is 5/10, the FIE Re-evaluation should be completed
before the Annual ARD. Consequently the REED process should begin 60-75 days prior to the
3/15 ARD.
2. A team composed of ARD committee members and other qualified professionals as appropriate,
must review existing evaluation data including:
 evaluation and information provided by the parents of the child
 current classroom based, local, or state assessments, and classroom-based observations
 observations by teachers and related service providers
3. The most current information in all 8 of the evaluation areas must be reviewed with special emphasis
on identified areas of disability. Sources of data include the following:
 current vision and hearing screening
 the most recent FIE, either the initial evaluation or a FIE Re-evaluation, with special attention
given to any areas where no additional information was needed. It may be necessary to review
the FIE prior to the current one to locate pertinent information.
 information contained in the Annual ARDs since the date of the most recent FIE.
Consideration should be given to services that were provided each year including related services,
IEPs provided and progress made, accommodations provided, and the PLAAFP for each of the
ARDs held.
 the Permanent Record file and/or Skyward for grades, achievement on state assessments, and
attendance patterns
 health screenings and other information from the school nurse
 information from current special education and general education teachers including the
student’s current learning competencies as well as his/her needs (e.g.; updated goals and
objectives, discipline records)
 Tier 1 screening results collected since the previous FIE. If the student is currently participating
in a Tier 2 or Tier 3 intervention, RtI progress monitoring data should also be reviewed
 structured classroom observations should include multiple content areas
4. All other professionals who provide services to the student should be contacted including as
appropriate Vision and/or Hearing teachers, the Speech Pathologist, Occupational Therapist,
Physical Therapist, LSSP, etc.
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5. The student’s parent must be contacted to gain information from outside the school setting,
including any outside evaluations, progress with services accessed outside the school, etc.
 Consent should be requested for release of information in order to allow for
communication with any outside service providers.
6. On the basis of the review of existing data the assessment team, including the student’s parent, determines
if the data are sufficient or if additional data are needed to determine:
 Whether the child continues to have a disability and the educational needs of the child;


The present levels of academic achievement and related developmental needs of the child;



Whether the child continues to need special education and related services;



Whether any additions or modifications to the special education and related services are needed to
enable the child to meet the measurable annual goals set out in the individualized education program of
the child and to participate, as appropriate, in the general education curriculum.

7. Once complete, the REED must be reviewed with the parent including decisions regarding the
sufficiency of existing data or the need for additional data.
 If it is determined that additional data are not needed, the parent retains the right to request an
assessment to determine whether the child continues to be a child with a disability and to
determine the child’s educational needs.
 If it is determined that additional data are needed, notice of the evaluation and informed consent
must be obtained from the parent prior to conducting any re-evaluation of the child.
8. The REED document must be archived at this point so it will stand as a separate document.
 If it was determined that additional data are needed, those data will be added into the existing
(and archived) REED document, so with those additions, a Re-evaluation FIE report will be
created.
 If it is determined that no additional data are needed, the REED document will serve as the Reevaluation FIE and must be archived.
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Processing ARD Timeline
The parents or adult student are provided with a copy of the ARD committee report. Parents or adult
student must receive a copy of the ARD no later than two weeks following the ARD.
Relevant portions of the IEP are provided to the child’s teachers.
The original copy of the ARD committee report is maintained in the student’s audit file in the special
education department at the Barbers Hill ISD Special Services offices.
The campus diagnostician is responsible for maintaining a copy of the most current FIE and ARD
committee report in the student’s special education file located at the student’s campus. For students
receiving only speech therapy services, the Speech and Language Pathologist retains copies of ARD
committee reports for students served.

Scheduling the ARD Committee Meeting
The District shall initiate and conduct ARD committee meetings for the purpose of developing, reviewing
and revising the IEP of a child with a disability. The committee shall review each child’s IEP periodically,
and if appropriate, revise the IEP. A meeting must be held for this purpose at least once a year.
When scheduling ARDs the Special Services clerk will coordinate with ARD committee members to set the
date of the ARD.
Confirmation notices will be distributed to all ARD committee members. ARD scheduling should be
coordinated to ensure participation and accuracy. ARD meetings should be scheduled with consideration
of the ARD committee member’s responsibilities.

Parent Refuses Consent for Placement
If a parent refuses or otherwise does not give consent for the initiation of formal evaluation procedures or
for initial special education program placement, Barbers Hill ISD shall:


Ensure with all reasonable effort that the parent has received and understands their rights as
identified in the Procedural Safeguards.
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Initial placement for the first time in special education will not occur without parental consent
or consent of the adult (age 18) student.

ESY Timeline Requirements
Texas Administrative Code (TAC) Title 19, Chapter 89.

§89.1065. Extended School Year Services (ESY Services).
(4) A skill is critical when the loss of that skill results, or is reasonably expected to result, in any of the
following occurrences during the first eight weeks of the next regular school year:
(A) placement in a more restrictive instructional arrangement;
(B) significant loss of acquired skills necessary for the student to appropriately progress in the
general curriculum;
(C) significant loss of self-sufficiency in self-help skill areas as evidenced by an increase in the
number of direct service staff and/or amount of time required to provide special education or
related services;
(D) loss of access to community-based independent living skills instruction or an independent
living environment provided by non-educational sources as a result of regression in skills; or
(E) loss of access to on-the-job training or productive employment as a result of regression in
skills.

Extended School Year (ESY)
Extended School Year Services (ESY) is an individualized instructional program for eligible students
with disabilities that are provided beyond the regular school year. The need for ESY services must
be determined on an individual basis by the ARD Committee.
Some students with disabilities have difficulty retaining skills during long school holidays and/or
summer. If a student requires a significant amount of time to recoup mastered skills, then the ARD
committee should discuss whether the student needs extended educational and/or related services
during school breaks.
The determination of whether a child will receive ESY services will be made by the ARD
committee, along with ESY Regression/Recoupment Documentation. The individualized education
program (IEP) developed for ESY must include goals and objectives.
ESY


ESY services are determined by the student’s ARD committee
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ESY services are not limited to particular categories of disability
ESY services are not unilaterally limited as to the type, amount, duration
Transportation, as a related service is considered and offered to students with disabilities
who need this service to benefit from ESY services

ESY Timeline
Regression/Recoupment Documentation is to be taken during one of the following breaks:





Thanksgiving Break (recoupment period 2 weeks)
Winter Break (recoupment period 4 weeks)
Spring Break (recoupment period 2 weeks)
Summer Holiday (recoupment period 8 weeks)

ESY eligibility may be documented at an Annual, Brief or an Agreement to Change ARD.






Last week of April thru second week in May – conduct Agreement to Change ARD as
necessary, complete ESY paper work
o Regression/Recoupment
o Teacher Information Form
o ESY IEP
By the end of the third week in May all ESY paperwork must be turned into Special Services
department. (Sue Garcia, Director of Special Services)
Last week of May each campus should collect ALL ESY MATERIALS necessary for ESY
IEP implementation and deliver it to the designated location or person.
Sending materials for ESY is not optional it is required. All students must come with
materials necessary to meet the IEP goals of the students.
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BHISD ESY Flow Chart 2018-2019

Regression/Recoupment

Student unable to recoup
skills in specified timeframe*

If anniversary ARD is held prior to
February 1, 2019:

Student able to recoup skills
in specified timeframe*

ESY is not recommended at
Annual ARD

a Brief ARD or Agreement to
Change ARD must be completed
prior to May 1, 2019
ARD committee discusses and
recommends ESY

Recoupment/regression documentation
must be turned in with the ARD
recommending ESY services.

Regression/Recoupment Collection
Timeframe*





Thanksgiving Break (2 weeks)
Winter Break (4 weeks)
Spring Break (2 weeks)
Summer Holiday (8 weeks)

Monitoring teacher must gather and turn in accepted ESYIEP and all ESY materials for students going to ESY. (This
is not optional.) By May 17, 2019, all ESY materials
necessary to implement ESY IEP must be delivered to the
Director of Special Services.
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Annual Review ARD
The District will invite the parents and adult student to participate as members of the ARD committee by
providing written notice seven days in advance of the meeting. The notice will include:


Notice of the purpose, time and location of the meeting and who will be in attendance;



Scheduling the meeting at a mutually agreed on time and place.

If the purpose of the meeting is to consider transition services, the notice must also indicate this purpose,
indicate that the District will invite the student, and identify any other agency that will be invited to send a
representative.
Barbers Hill ISD shall maintain documentation to indicate the extent of parent/adult student participation
in the individual educational plan development, as well as parent/adult student agreement or disagreement
with admission, review and dismissal committee action. The parent/adult student shall always be given a
copy of the ARD/IEP report.
If the parent/adult student cannot be present at the designated time and indicated a desire to attend, then
the meeting will be rescheduled. If the parent/adult student gives permission for the ARD meeting to
proceed without him/her, the ARD committee may do so.
If a parent/adult student is notified but is unavailable or refuses to participate in an ARD committee
meeting, the Barbers Hill ISD shall:




Conduct the ARD without a parent in attendance if three Notice of ARD Meetings have been
provided to the parent and the parent has declined to attend, or the administrative staff is
unable to convince the parent that they should attend, or the parent has failed to respond to
all communication. In this case, the campus must have a record of its attempts to arrange a
mutually agreed upon time and place, including, for example:


detailed records of telephone calls made or attempted and the results of those calls; or



copies of correspondence sent to the parents and any responses received; or



detailed records of visits made to the parent’s home or place of employment and the
results of those visits.

The ARD committee may proceed with its responsibilities for planning and educating a
student with disabilities after it has exhausted all avenues to include the parent in the
ARD/IEP process.
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If a parent/adult student does not attend the ARD meeting, the Notice of Proposal or Refusal to
Provide Services will be sent to the parent/adult student.

Manifestation Determination Review – ARD
The descriptions and procedures presented in this section are designed to provide guidelines both to
prevent the occurrence of unacceptable behaviors and to determine any disciplinary action that may
be necessary with regard to the student's identified disability. All disciplinary actions in Barbers Hill
ISD regarding students with disabilities shall be in accordance with federal and state statutory and
regulatory requirements.
Students with disabilities are expected to obey school rules in the same manner as non-disabled
students. They are also subject to disciplinary action if those rules are broken. However, because of
the possibility that a student's misconduct may be caused by or have a direct and substantial
relationship to the student’s disability, and or a direct result of the district’s failure to implement the
student’s IEP the district needs to ensure that the student's program is not disrupted inappropriately.
Extra procedures are required to protect the rights of students with disabilities during disciplinary
actions.
A disciplinary "change of placement" occurs when the campus proposes to remove a student for 11
or more consecutive school days at a time, or when the student is removed for a cumulative of 10
days or for series of removals which totals 10 days. A manifestation determination review by the
ARD Committee will be held.

Manifestation Determination
In the manifestation determination review, the ARD Committee should consider:




evaluation and diagnostic results or other relevant information, including information
supplied by the parents of the student;
interviews and observations of the student; and
the student's IEP/FBA/BIP

The ARD Committee must determine the following points during the manifestation determination
review in relationship to the behavior subject to disciplinary action:



was the conduct in question caused by, or had a direct and substantial relationship to the
student’s disability, or
was the conduct in question the direct result of the LEA’s failure to implement the IEE.
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Conduct was a Manifestation of Disability
The ARD Committee must take immediate steps to remedy any deficiencies found in the student's
IEP by:
1. Conducting a functional behavioral assessment, unless the district has already conducted a
functional behavioral assessment before the behavior that resulted in the change of
placement occurred, and implement a behavioral intervention plan: or
2. Returning the student to the placement for which the child was removed, unless the parent
and ARD committee agree to a change of placement as part of the modification of the
behavioral intervention plan

Conduct was NOT a Manifestation of Disability
If the IEP team determines that a student’s misconduct was not related to his disability, then the
student is subject to the same sanctions for misconduct as a child without a disability. However, the
child must continue to receive education services that allow the student to progress toward the goals
established in the student’s IEP.

Special Circumstances:
The district may remove a student to an interim alternative educational setting for not more than 45
school days without regard to whether the behavior is determined to be a manifestation of the
student’s disability, in the cases where a student:
1. Carries or possesses a weapon to or at school, on school premises, or to or at a school
function under the jurisdiction of the LEA;
2. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled
substance, while at school, on school premises, or at a school function under the jurisdiction
of the LEA
3. Has inflicted serious bodily injury upon another person while at school, on school premises
or at a school function under the jurisdiction of the LEA
(Serious bodily injury: a substantial risk of death, extreme physical pain, protracted and
obvious disfigurement, or protracted loss or impairment of the function of a bodily member,
organ or mental faculty)
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Functional Behavioral Assessment (FBA)
The purpose of the FBA is to operationalize the behavior problem and determine the contingencies
maintaining the behavior in order to develop a function based intervention plan. According to IDEA,
it is required only “as appropriate” except when a problem behavior is found to be a manifestation
of a disability and a FBA has not been done previously. As a best practice, the FBA is
recommended for developing Behavior Intervention Plans.
1. Use a variety of data sources that will provide information about the student and all factors
impacting his/her behavioral functioning when conducting a Functional Behavioral
Assessment such as:
 Review of behavior history, conduct grades, discipline records, etc.
 Observations of the student in multiple settings and in interactions with adults and
peers
 Interviews with teachers
 Interview with parents – may include information about presence or absence of
behavior at home, history of any behavior concerns, medications prescribed,
involvement in any kind of therapy, etc.
 Available information from outside agencies
 Review of psychological reports, previous Behavior Intervention Plans, etc.
 Interview with the student
2. Identify specific behaviors of concern to school staff and to parents, keeping the list to no
more than three high priority behaviors to be addressed. Provide an operational definition of
each behavior.
3. Consider the antecedents to the occurrence of the problem behaviors including distal and/or
proximal events. Include the most likely settings, situations, and/or times the problem
behaviors might occur.
4. Consider the consequences that typically follow the problem behavior and may be
maintaining the behavior.
5. Identify reinforcers and negative consequences that have been used with the student over
the previous year to address the problem behavior and consider the effectiveness of each of
those. Consider any new information that has been obtained that might suggest a potential
reinforcer or consequence that has not yet been tried.
6. Formulate a hypothesis as to what the function of each identified problem behavior is likely
to be, i.e. attempts to gain control, attention, revenge, or sensory stimulation; attempts to
escape responsibilities or activities such as classwork, social situations, etc.; efforts to
communicate, etc.
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7. Consider any additional information provided by the student that helps explain the purpose
for the problem behavior. Identify the student’s behavioral strengths to assist with
identification of prosocial or replacement behaviors.

Behavior Intervention Plan (BIP)
The Behavior Intervention Plan (BIP) is designed to provide options for interventions when
specifically identified problem behaviors interfere with the student’s learning or the learning of
others. Typically, a Functional Behavioral Assessment will have been conducted prior to the
development of the BIP. This will provide information about the antecedents and consequences that
may be underlying and/or maintaining the behavior, a hypothesized function of each behavior, and
results of efforts used previously to address the behavior concerns. The BIP includes specific,
individualized methods designed to prevent the occurrence of problem behaviors while promoting
pro-social replacement behaviors. This forms the basis of positive behavior interventions and
supports to meet the specific needs of an individual student.
1. List the target behaviors to be addressed in the BIP including an operational definition of
each.
2. List the hypothesized function of each behavior.
3. Identify any antecedent strategies to be used that might prevent the occurrence of the
behavior.
4. Identify any consequence strategies that might be used and/or put in place to discourage
the occurrence of the behavior.
5. Identify any behavior management techniques or situations to be avoided with the student.
6. Keeping in mind the hypothesized function of the behaviors, identify any special skills that
should be taught to facilitate development and demonstration of prosocial behaviors.
Consider any training for staff, student, or the parent that will be necessary to support the
demonstration of pro-social behaviors.
7. Specify any necessary adaptations to the setting or any actions, prompting, or cuing to be
used as antecedents to promote the pro-social behaviors.
8. Specify any classroom strategies and/or reinforcement or reward systems to be used to
increase or maintain pro-social behaviors. It is important to remember that reinforcement
or rewards may or may not be tangible items.
9. Specify consequences to be used following the target behaviors that are reasonably
calculated to decrease frequency, duration, and/or intensity of target behavior.
10. For severe target behaviors, consider the need for a crisis intervention plan to include a
means for keeping the student, all other students, and staff safe. Define specific techniques
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to deescalate a crisis situation, as well as a plan to follow up with all parties involved after
the crisis has passed. These should be explained or described explicitly so staff members
involved will know exactly what to do in what situation.

Placement During an Appeal:
If a hearing is requested to appeal the manifestation determination decision, the child shall remain in
the interim alternative educational setting pending the decision of the hearing officer or until
expiration of the time period, whichever occurs first, unless the parent and the district agree
otherwise. The district shall arrange for an expedited hearing, which shall occur within 20 school
days of the date of the hearing requested and shall result in a determination within 10 school days
after the hearing.
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BHISD Manifestation Determination Review
When a special needs or 504 student’s misconduct results in a
“change of placement”
Long Term Removal

Short Term Removal

For a “change of placement”
for 11 or more consecutive
days a MDR ARD must be held
before the 10th day of removal

For a series of “change of
placements” totaling 10
days a MDR ARD must be
held before the 11th day of
removal

On the day that the disciplinary decision is
made administrator or designee will:
Determine:
 Does the student receive 504 or Special
Services?
 Number of days the student has already been
removed
Notify:
 LSSP/diagnostician/counselor
 Parent of decision
 Give procedural safeguards

Not a “Change of Placement” when a
student is afforded the opportunity to:
1. Appropriately progress in general
curriculum
2. Receive the services specified on the
IEP, and
3. Participate with nondisabled peers to
the extent he/she would have in
current placement

A MDR must determine:
1. Was the conduct in question caused by or had a direct and substantial relationship to the
student disability, or
2. Was the conduct in question the direct result of the LEA (district’s) failure to implement the
IEP
Information needed for review at MDR should include






Evaluation and diagnostic results,
Interviews with parent, student and staff
Observations of student
Student’s IEP/FBA/BIP
Schedule MDR - ARD

This information should be gathered within 3 school days following the
disciplinary decision.
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BHISD MDR TIMELINE for LONG TERM REMOVALS
Long Term Removal
For a “change of placement” for 11 or more consecutive days a
MDR ARD must be held before the 10th day of removal

Day 1:





Disciplinary decision made
It is determined that student receives special services
LSSP/diagnostician/counselor notified
Parent notified and give procedural safeguards

Day 2-4:
 Collect data regarding student and behavioral incident
o Review evaluation information
o Document behavioral incident
o Conduct interviews and observations
o Review IEP/FBA/BIP
 Schedule MDR on or before the 9th day of removal
 Write up finding
Day 5-6:
 Staff case (ensure district staff are on same page)
 Gather any additional information needed
Day 9:
 Conduct MDR to determine:
o Was the conduct in question caused by or had a direct
and substantial relationship to the student disability, or
o Was the conduct in question the direct result of the LEA
(district’s) failure to implement the IEP
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BHISD MDR TIMELINE for Series of SHORT TERM REMOVALS
Short Term Removal
For a series of “change of placements” totaling 10 days a MDR
ARD must be held before the 11th day of removal

On the day the decision is made which constitutes a change of
placement resulting in the 10th day of removal, the principal or
designee must notify the campus LSSP, diagnostician and or
counselor.
If the series of removals adds up to 10 days, the student may not
have a change in placement (i.e., DAEP or suspension) until the
MDR ARD has been conducted.
Campus staff must:
 Collect data regarding student and behavioral incident
o Review evaluation information
o Document behavioral incident
o Conduct interviews and observations
o Review IEP/FBA/BIP
 Schedule MDR before the 11th day of removal
 Write up findings
 Hold staffing, if necessary
 Gather any additional information needed
Before the 11th day of removal:
 Conduct MDR to determine:
o was the conduct in question caused by or had a direct
and substantial relationship to the student disability, or
o was the conduct in question the direct result of the LEA’s
(district’s) failure to implement the IEP
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Transition
Transition:
Transition planning is a process that brings together a student with a disability and those individuals directly
involved in helping the student prepare to enter a post-high school environment.
Transition planning is designed to ensure that the student will be provided the necessary skills and services
to make a smooth transition from school to adult life and enable them to achieve the maximum possible
independence in working, living and participating in the community.
Transition into adult world can present challenges for all young people, but the process is often more
difficult for young people with disabilities.
Transition planning is initiated at the first ARD meeting following the child’s 13th birthday or younger if
determined appropriate by the ARD Committee. The ARD meeting includes the child, family members,
school personnel, agency representative, if appropriate and any significant others. The overall value of the
meeting is the sharing of knowledge about the child’s strengths, interests, and preferences in order to create
a map of where help is needed and what experiences are going to be valuable during the high school years.
Four areas must be discussed when participating in a transition planning meeting.
 What is your child’s long-term goal in the area of Postsecondary Education?
 What is your child’s long-term goal in the area of Employment?
 What is your child’s long-term goal in the area of Independent Living?
 What is your child’s long-term goal in the area of Community Participation?
Waiting until the student is ready to graduate is too late to begin the transition process
There is not “system” like special education that entitles a student to receive appropriate supports and
services after they graduate from high school.
A student’s transition goals can and should be changed as they mature, experience more opportunities and
begin to personally define specific career directions.
Transition: A Vision for the Future
It is critical that students with disabilities and their families take the time to plan for life after high
school. The school system plays an important role in assisting the student to gain the skills required
to reach the goals of their plan. The transition service requirements mandated in the Individuals
with Disabilities Education Act (IDEA) recognize the responsibility schools have in this
planning.
Public Law 101-476, IDEA, was enacted in 1990 by Congress with a transition amendment that
provided services for students with disabilities as they prepare to complete school and move into
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employment. In June 1997, IDEA was amended as Public Law 105-17 to include additional
provisions for transition. Currently, IDEA specifies that a student’s IEP must include “a statement
of needed transition services for students beginning at the ARD following the 13th birthday or
younger if determined appropriate by the ARD Committee, and annually thereafter, including when
appropriate, a statement of outside agencies who may support the student before the student leaves
school.”
Definition of Transition Services Sec. 602 (30) 20 USC 1401
“Transition services means: a coordinated set of activities for a student, designed within an outcome-oriented process,
which promotes movement from school to post-school activities, including postsecondary education, vocational training,
integrated employment, continuing and adult education, adult services, independent living or community participation.”
The coordinated set of activities must:



be based upon the individual student’s needs, taking into account the student’s preferences
and interests.
include:
o instruction;
o community experiences;
o the development of employment and other post-high school adult living objectives;
and
o if appropriate, the acquisition of daily living skills and functional vocational
evaluation.

IDEA requires that goals and objectives be developed, as part of the IEP, in each of these areas and
that the student and family participate in the planning process. The student must be invited to the
ARD/IEP meeting.
At age 18, educational rights of the parents transfer to the student. Both parents and student
must be informed of this transfer at least one year prior to the 18th birthday. Arrangements can be
made if the student is not capable of making independent decisions.
A student’s eligibility for special education services ends when the student graduates from
high school or at the end of the school year in which the student reaches 21, whichever
happens first.
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Transition: Barbers Hill ISD
In 7th grade:






Students will be invited, attend and begin to take a part in their ARD /IEP meetings
Students will complete a student survey and transition assessment.
Parent surveys will be obtained whenever possible.
Students will answer transition questions during the ARD/IEP meeting.
Transition websites and brochures will be given to students and parents.

In 8th grade: (in addition to 7th grade procedures)


Students will develop a course of study for high school.

In High School:









Every student in grades 9 through graduation will complete a student survey and transition
assessment.
Students taking resource and general education classes will participate in developing and
understanding their graduation plan by considering academic records and credits, assessment
scores and when applicable, college entrance exams and other pertinent assessment
information.
Students will attend and may lead all or a portion of their ARD meeting.
With parental consent 11th and 12th grade students will have the opportunity to meet with a
representative from Texas Workforce Solutions [previously DARS (Department of
Rehabilitative Services)].
12th grade students will have the opportunity to meet with representatives from local
community college.
Transition websites and brochures will be given to students and parents.
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Transfer ARD

(student new to district)

Transferred Students New to the District (Temporary Placements)
For a new student whose parent reports that the student was receiving special education services in the
student’s previous school, the parent must meet with campus designee* when the student registers or
within 5 days to determine that the student is eligible for special education services under the following
conditions:
1. the parent verifies that the student has a disability and was receiving special education services
in the previous school district;
2. the previous school district verifies in writing or by telephone that the student was an eligible
student with a disability.
*designee may be: Diagnostician, LSSP or Speech/Language Pathologist
The staff member must meet with the parent to complete the transfer paperwork:
1. Student Transfer Data Entry Form
2. Temporary Placement of Transfer Student documents – signed by parent and district staff
3. Section IV (Parent Information Form)
4. Request for records signed (as needed for medical information etc.)
5. Transportation form signed (as needed)
6. Procedural Safeguards receipt
7. Notify the nurse that a Section III should be completed prior to 30 day ARD
8. Home Language Survey
9. Student’s schedule (if applicable)
All transfer paperwork should be sent immediately to the Director of Special Services.
A full ARD must be conducted within 30 school days from the date the student is verified as being a
student eligible for special education services.
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Independent Educational Evaluation (IEE)
Criteria under which IEEs can be obtained (CFR 300.503(3))
Whenever an IEE is at public expense, the criteria under which the evaluation is obtained,
including the location of the evaluation and the qualifications of the examiner, must be the
same as the criteria which the district uses when initiating an evaluation.
Barbers Hill ISD will not pay for an IEE if the IEE, including the examiner, the evaluation, or the
written report does not meet Barbers Hill ISD’s criteria and the Texas Education Agency criteria for
the specific disability evaluated.
The examiner must be located within 100 miles of Barbers Hill ISD. This will permit the examiner
to be accessible to Barbers Hill if needed for further consultation.
The qualifications of the examiner must be the same as the criteria that Barbers Hill uses when it
initiates an evaluation and in accordance with state and federal law. This may include a psychologist,
Licensed Specialist in School Psychology, educational diagnostician or speech language pathologist.
Each IEE examiner must attach copies of his or her license(s) or certificate(s) to the evaluation
report.
The district criteria applicable for all evaluations must also be followed for an IEE. The evaluation
must be conducted using the same criteria that BHISD uses when initiating an evaluation and be in
accordance with state and federal law. Tests and other evaluation materials must be designed to
assess specific areas of educational need.
The examiner must consider data obtained from the student’s teacher through consultation with the
teacher or teacher reports.
There shall be a written assessment report that addresses the presence or absence of those
symptoms or conditions included in the specific eligibility criteria for the disability for which the
student is being assessed. The written report must be in accordance with state and federal law
governing assessment of students with disabilities. The report shall include the type and severity of
the impairment and the functional implications for the educational process. The report must provide
the ARD committee with sufficient information to determine whether or not the student is disabled
and in need of special education services.
In preparing the report, the examiner shall follow the format for assessment and determination of
eligibility used by the district. Forms will be available upon request. The report must be signed by all
persons participating in the examination of the student.
A parent may seek an Independent Educational Evaluation at public expense if the parent disagrees
with an evaluation obtained or completed by the school district. However, Barbers Hill ISD may
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initiate a special education hearing to show that its evaluation is appropriate. This can occur before
an IEE is conducted or after the parent has obtained an IEE and is asking for reimbursement. If the
final decision is that the evaluation obtained or completed by the school district is appropriate, the
parent still has the right to an independent evaluation, but not at public expense.
If the parent disagrees with an evaluation performed by Barbers Hill ISD, the parent is entitled to
only one IEE for each disputed evaluation performed by Barbers Hill ISD. This would include the
three-year re-evaluation or re-evaluations conducted more frequently. A parent is not entitled to
multiple IEEs at public expense without an intervening re-evaluation by Barbers Hill ISD.
The district will not consider a request of reimbursement for a parent – initiated IEE unless the
request is made within a reasonable time after receipt of the results of the BHISD evaluation. A
reasonable time is defined as 90 calendar days.
Reasonable Cost Criteria
Barbers Hill ISD will pay a fee for an IEE which allows a parent to choose from among qualified
professionals in the area. The district will not pay unreasonably excessive fees. An unreasonably
excessive fee is one which is 25% above the prevailing fees in the area (as established in the
Medicaid/Medicare Service Provider Manual) for the specific test being considered.
When service providers have a sliding scale fee based on parent income, the school district will pay
the amount charged to the parent.
In the event that a parent pursues an IEE independently, an original billing form must be submitted
to the Director of Special Services prior to payment. Before reimbursement or direct payment is
authorized, criteria must be met and a written report received.
Upon receipt of a request for payment of an unreasonably excessive fee or payment for an IEE
which was not agree upon by BHISD prior to the evaluation, the district may request a hearing to
challenge the right of parents to be reimbursed.
The District will deny payment of an IEE conducted by someone who does not meet minimum
qualifications.
The District will deny payment of an IEE which does not meet minimum Texas Education Agency
criteria for the specific disability identified.
If a parent feels that an IEE that falls outside the district’s cost criteria is justified by the student’s
unique circumstances underlying the request, the district will consider such a request.

How to Obtain an Independent Educational Evaluation?
1. Information on IEE procedures and examiners will be provided to parents upon request. A list
of individuals who can complete an IEE is available from the Special Services Office.
Barbers Hill Independent School District|Special Services Operating Guidelines
August 2018

36

2. If the parent requests an IEE during an ARD committee meeting, the deliberations shall
document that the parent was asked why they object to the evaluation and given the opportunity
to specify their objections. If the parents do not want to indicate the reasons for their objections,
ARD deliberations should reflect that as well. The parent should be given Procedural Safeguards
and the name and number of the Director of Special Services so that they can contact the
director for information on IEE procedures and examiners.
3. It is preferred that requests from parents or guardians be made in writing to the Director of
Special Services so that any confusion or misinterpretation regarding the nature of the request
can be minimized. It is also requested that the parent includes areas of disagreement with the
district’s evaluation and assessment questions that they would like to see the IEE address.
4. Within 10 days of the receipt of the request, the Director of Special Services will meet with the
appropriate evaluation staff in order to review the request for an IEE.
5. If the IEE is approved, Director of Special Services will send the parent a copy of the IEE
procedures and list of potential examiners. Parents are free to select whomever they choose to
perform the IEE so long as the examiner meets BHISD criteria.
6. The parent will select an evaluator from the list and provide the name to the Director of Special
Services who will contact the evaluator to verify the qualifications of the evaluation, review
district requirements and agree upon payment for the complete evaluation/report. Upon
agreement, Director of Special Services will:
 Submit a contract between BHISD and the evaluator for signatures,
 Contact the parent to let them know that the evaluator has been approved and that an
appointment for the evaluation can be made. This contact must be documented.
7. The Independent Educational Evaluation including the written report should be completed
within 30 school days from the date a request of an IEE is received by the qualified examiner
and five days before an ARD committee meeting is held. A copy of the evaluation report must
be submitted to the Director of Special Services fifteen days prior to the ARD committee
meeting.
8. Reimbursement/payment will be made directly to the evaluator upon receipt of the IEE which
meets all BHISD criteria.
9. Parents who obtain an IEE without following these procedures risk nonpayment.
Contact information for Director of Special Services:
Sue Garcia
Director of Special Services
281-576-2221
sgarcia@bhisd.net
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BHISD IEE Flow Chart

Parent disagrees with BHISD evaluation & requests an IEE

Parent given opportunity to document reasons for disagreement, Procedural Safeguards and Director
of Special Services contact information.

Parent contacts Director of Special Services and requests IEE
Director of Special Services will meet with appropriate
evaluation staff to review request.
YES
NO

Director of Special Services will send the
parent a copy of the IEE procedures and list of
potential examiners if IEE has been approved.

Director Special Service documents refusal in letter and Notice of
Refusal and sends to parent

Parent selects examiner and notifies Director of Special Services

Director of Special Services will contact the evaluator to verify the qualifications of the evaluator, review
district requirements and agree upon payment for the completed evaluation/report. Upon agreement, Director
of Special Services will:
 A contract between BHISD and the evaluator will be sent to the evaluator.
 Contact the parent to let them know that the evaluator has been approved and that an
appointment for the evaluation can be made. This contact must be documented.

Parent contacts evaluator and schedules evaluation

A copy of the evaluation report and test protocols must be submitted to the Director of Special Services fifteen
days prior to the ARD committee meeting. Reimbursement/payment will be made directly to the evaluator
upon receipt of the IEE which meets all BHISD criteria.

ARD Committee will convene to review and consider IEE
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Least Restrictive Environment/ Instructional Arrangements
Barbers Hill ISD adheres to the federal regulations outlined in IDEA 300.114 (a) (2) Each public agency
must ensure that –
(i)

To the maximum extent appropriate, children with disabilities, including children in public or
private institutions or other care facilities, are educated with children who are nondisabled; and

(ii)

(ii) Special Classes, separate schooling, or other removal of children with disabilities from the
regular educational environment occurs only if the nature or severity of the disability is such
that education in regular classes with the use of supplementary aids and services cannot be
achieved satisfactorily.

A continuum of services is available for each special education student. These services are determined by
the ARD committee.

Related Services
Related services are those developmental, corrective, supportive, or evaluative services that may be
required for the proper development and implementation of a student’s individualized educational plan to
allow the student to benefit from special education. Related services screening and/or assessment may be
provided as part of an initial assessment or may be requested through the ARD committee. An
assessment and eligibility report must be completed by the appropriate related service and presented to
the ARD committee for consideration.
Provision of Related Services
The ARD committee shall include provisions for related services in a student’s individual educational plan
when the related service is necessary to enable the student to benefit educationally from:


special education instruction provided by special education personnel; or



a regular education program that has been modified through the use of special education
support services, supplementary aids, or other special arrangements.

Audiological Services
Referrals are made for medical and/or professional attention to confirm suspected hearing losses and/or
the medical treatment needed for the habilitation of hearing.
Occupational Therapy
The Occupational therapist primary function is to directly assist a student in benefitting from
instruction when a handicapping condition adversely affects their educational
performance. Occupational therapy provides services to individuals whose ability to succeed in
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learning and daily functioning is impaired by developmental delays, sensory processing disorders,
learning disabilities, intellectual disabilities, physical injuries, illness or psychological disabilities.
The therapist will aid the student in developing, improving, and maintaining skills that are necessary
for the student to function within the school environment. Adaptive equipment is often
recommended and provided by the occupational therapist to facilitate the achievement of specific
objectives of the individual education plan. Occupational therapy services may include:
 Direct student service
 Assessment
 Consultation
 Documentation
 Home and school programs
 Adaptive equipment provision and modification
 Staff training
Physical Therapy

The goal of physical therapy is to improve the student’s ability to benefit from instruction. Therapy also
includes working closely with the teachers and parents in sharing many of the same IEP objectives and
approaches to treatment in the home, school and community setting.
Counseling Services

Counseling services are services provided to assist students in understanding their special needs and to
help them learn appropriate behavior skills. Counseling services may be provided to parents to assist them
in understanding their child’s special needs, including the educational process.
School Health Services

School health services, as a related service, are those provided to eligible students in addition to those
routinely available to all students and may include the following:







screening and referral for health needs;
monitoring medication needed by students during school hours;
consultation with physicians, parents and staff regarding effects of medication, and emergency
care training for staff and parents;
developing school health plans and emergency procedures for students with severe physical
disabilities;
counseling with students and their families concerning health care practices and services; and
assistance with catheter, tube feeding and other school health service procedures.

Adapted Equipment

Adapted equipment is any type of device or aid used to adapt conditions to improve the student’s
functioning after all necessary medical treatments and surgery have been performed and prostheses have
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been made. The adapted equipment must facilitate the achievement of specific objectives of the individual
educational plan.
Music Therapy

Music therapy is the use of music learning experiences specifically designed to support identified goals and
objectives accepted by the ARD committee.
Orientation and Mobility

Orientation and mobility is the part of the educational process that prepares the student to travel independently. The
O&M specialist travels to the students’ assigned schools and/or home to provide direct and/or consultative special
education services of student including infants, with low vision and or multiple impairments. These services enable
the students to travel safely and independently in their home, school and community environments.
Transportation

Special transportation arrangements are sometimes needed as a related service in order for students with
disabilities to benefit from special education. The Transportation Department and the Special Education
Department work cooperatively to provide efficient and safe transportation for students with special
needs.
The principal of Least Restrictive Environment (LRE) is applied to the continuum of transportation
services. The least intrusive possibility should be considered first. The following are some guidelines to
follow as you consider transportation arrangements for students with special needs.
For a student not needing a wheelchair lift, the continuum includes:





regular school bus at a regular bus stop
regular school bus with assigned seating
special school bus
special school bus with an aide

For a student needing a wheelchair lift, the continuum includes:



special bus with a wheelchair lift
special bus with a wheelchair lift and an aide

For students placed at the Texas School for the Blind or Visually Impaired and the Texas School for the
Deaf, based upon ARD committee recommendations, Barbers Hill ISD is responsible for transportation
at the beginning and end of the term and for regularly scheduled school holidays when students are
expected to leave the residential campus.
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