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STRATEGY PLAN IN FOCUS: LEARNING AT AAS
The strategic planning process is an essential element of AAS’ commitment to continually evolve as a
school for the beneﬁt of our students and their learning. Through the work and eﬀorts of a variety of
stakeholder teams, fundamental decisions and actions are taken that help to shape and advance the
essential elements of teaching and learning within a future-focused perspective.
In 2016-17, the single strategy plan focused eﬀorts on developing the philosophical stance and corresponding components of Learning at AAS. Learning at AAS is the school’s embodiment of the Mission in
action during this pivotal time of change, shift and evolution as a result of our digital, globalized world.
As a strategy, it embraces research and development, design thinking and the commitment and courage
needed to strategically align our systems, curriculum and the needs of our learners in this modern time.
Learning at AAS encompasses the positioning of the overarching, transferrable goals referred to as
Impacts (Self-directed Learners, Thinking Skills, Social Intelligence and Global Mindedness) and their
associated performance areas, alongside of academic standards and holistic outcomes as driven by our
Mission. In addition, further focus on developing the essential elements of personalizing learning and
weaving the related methodologies into the curriculum and overall learning experiences of our students
is driven by the work of research and development teams. This includes a focus on shifting to practices
associated with a student’s opportunity to:
apply and transfer knowledge and skills in context
learn in a ﬂexible environment that is strategically designed
to enhance learning
use technology for accessing and deepening learning
actively engage in planning and goal setting through
personalized learning plans
authentically exercise voice and choice in their learning
decisions

Learning Principles
Learning is personal
Learning is social
Learning happens in an authentic
and meaningful context
Learning is driven by feedback
Learning involves taking risks
and making mistakes
Learning is deepened through
inquiry, exploration, and provocation
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STRATEGY PLAN IN FOCUS: LEARNING AT AAS
In addition, the current strategy plan was enriched by two sub-strategies that emerged as a result of
the previous year’s design work and subsequent proposals. The threads of digital learning and
modern learning spaces became two distinct areas requiring further research, design and planning.
The essential strands of the strategy plan called Learning at AAS are as follows:
Strategy 1a: Learning at AAS – INSTITUTIONALIZING IMPACTS (2016-2020)

IMPLEMENTATION
PHASE

Goal: Students will develop and demonstrate the Impacts, the transformational dispositions and cognitive skills, as deﬁned by Learning at AAS, to enhance and enrich their individual and academic success.
(2018-2020)
Strategy 1b: Learning at AAS – TECHNOLOGY VISION FOR THE FUTURE (2017-2020)

DESIGN
PHASE

Goal: Student learning will be enhanced through a technology vision built to design, evaluate, and
implement the use of technology.
Strategy 1c: Learning at AAS – MODERN LEARNING ENVIRONMENTS for
OPTIMAL LEARNING (2017-2020)

DESIGN
PHASE

Goal: The AAS Moscow and St. Petersburg learning environments will be modernized for optional student
learning with the most up-to-date teaching and learning practices and as linked to the development of the
Impacts in line.

This report strives to document the progress towards reaching these goals across a variety of actions
including the work of strategy teams and research and development teams.

IMPACT IMPLEMENTATION
Divisional Focus
Strategy 1a: Learning at AAS – INSTITUTIONALIZING IMPACTS (2016-2020)
The school year 2017-18 saw a full year’s focus on the continued implementation of the Impacts and
Performance Areas across all divisions in both the Moscow and St. Petersburg campuses. In their
second year of focus, the Impacts were woven into the AAS curriculum through a variety of entry
points as part of a deliberate eﬀort to lift them to the level of importance alongside our academic
standards and to prepare the foundation for providing feedback, collecting evidence of progress and
proﬁciency and assessing for learning. We are continually engaging in research, inquiry and professional
learning, as well as engaging in conversations within our international school community, which highlight the shared eﬀorts to establish and embed similar cognitive skills and dispositions as key learning
targets into the written, taught and assessed curriculum in an eﬀort to continue to thrive as responsive,
future-ready schools.
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STATEMENTS OF MEANING

IMPLEMENTATION
PHASE

STRATEGY PLAN IN FOCUS: LEARNING AT AAS

The Focus & Work
Each division engaged teachers in action research in order to gain ﬁrst-hand learning and data about
grafting Impacts into the written curriculum, engaging students in instruction and practice as part of
the taught curriculum and providing opportunities to gather evidence of progress as linked to the
assessed curriculum. Monthly Faculty Impact Focus (FIF) meetings provided the venue for teacher
dialogue, share sessions and further learning about the elements of each Impact. The ﬁnal task
required all teachers to design and engage students in an oﬃcial assessment experience in order to
collect baseline data about performance. These tasks represent the bulk of the work completed this
year and involved teachers actively engaging with the Impacts within the units of study monthly.
Advisory units were developed in the middle and high school to engage students in learning about
the Impacts in a non subject-speciﬁc manner.

Findings & Actions
The following represent both the ﬁndings and actions that led to modiﬁcations, updates and tools to
further support the implementation process.
FINDING
Diﬀerent understandings and
interpretations of the Impacts and
Performance Areas created inconsistencies and threatened to derail
student access, feedback and
progress.

ACTION
Statements of Meaning were developed from a deep study of
research and literature in order to ensure a common understanding of the meaning and components associated with each
Performance Area. The process involved the Curriculum Council, the team of teacher leaders that work to align the PK-12
curriculum, the Oﬃce of Learning and Principals.

Performance Areas chosen in the
ﬁrst round of design and selection
work were not suﬃciently supporting the development of the
Impacts

Suggested Removal and Modiﬁcations to Performance Areas
Remove Cultural Awareness from the Impact of Global
Mindedness - redundant to Global Awareness
Change Identity as Learner to Student Agency as related to
the Impact of Self-directed Learner - the former cannot be
measured and is a skill needed to be an advocate for your own
learning as is the core of student agency
Note: Agency is the capacity and propensity to take purposeful
initiative—the opposite of helplessness. Young people with high
levels of agency do not respond passively to their circumstances;
they tend to seek meaning and act with purpose to achieve the
conditions they desire in their own and others’ lives.
http://www.gettingsmart.com/2015/12/201512tips-for-developing-student-agency
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FINDING
Concern that the four Impacts,
without any reference to academic
achievement was misleading for
our community and might misreresent priorities

ACTION
Rephrasing with a Focus on Students
Students will be self-directed learners who identify where they
need to go in their learning, rely on their own agency to set
their goals and outline their pathway forward, and with resilience and an conscientious growth mindset actively get there.
Students will be forward thinkers who have vision and commitment to solve problems within speciﬁc contexts by employing
the skills of critical thinking for analyzing, decision-making and
solution seeking, creative thinking for solving problems in
original ways and ﬂexible thinking when seeking new and
varied solutions.
Students will be globally-minded citizens who see the world
from perspectives other than their own by developing global
awareness through intentional engagement with new perspectives, people from diverse global contexts, and by using
systems thinking to make connections and contributions to
their greater community through initiated actions.
Students will be socially-intelligent communicators who rely
on empathy to collaborate eﬀectively using essential group
skills and engage meaningfully, clearly and sympathetically with
diverse individuals and groups by actively utilizing interpersonal
skills.

Performance Areas chosen in the
ﬁrst round of design and selection
work were not suﬃciently supporting the development of the
Impacts
Distribution of Impacts across a
PK-12 curriculum is not clear

The Addition of a Fifth Impact
Students will be academic and holistic achievers who actively
engage in their own learning, through the measurement of both
progress and achievement, within the core subject areas driven
by academic standards as well as holistic outcomes linked to
extra-curricular and interest-driven elective options.
Projected Development of Scope and Sequence
Data collected suggests that the same Impacts are of focus
across subject-areas with a few of them still ‘untouched’. Future
planning will include further experimentation with Impacts
across all subject-area units, building units from Impacts rather
than using an ‘insert model’ and developing a scope and
sequence to ensure that all students have equal access to growth
and development of all Performance Areas.

Next Steps for 2018-19
I
II
III
IV

Continue grafting of Impacts and Performance areas into unit work.
Operationalize assessments of Impacts and Performance areas within a ‘no count’ context for ﬁrst and
possibly second semester until the reporting process is clear and fair using appropriate progress and
proﬁciency scales. Review, analyze, learn from student data.
Focus eﬀorts on furthering student engagement in Impact development.
Focus on supporting overall understanding and support by the AAS parent community.
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DIGITAL LEARNING
Team Focus
Strategy 1b: Learning at AAS – TECHNOLOGY VISION FOR THE FUTURE (2017-2020)
Goal: Student learning will be enhanced through a technology vision built to design, evaluate, and
implement the use of technology.
Reported by Paul Carpenter & Cary Hart (IT Integrationists)

Outcomes/Goals

At the end of 2016-2017, the AAS board agreed with a proposal to deﬁne and hire for an educational technology leadership position. To prepare for this, a request was made for a draft Technology Vision document to begin to set forth a path that this leader and the rest of AAS should follow.
To support the draft Technology Vision, we set out to assemble a thorough overview and audit of
technology at AAS in preparation for this technology leadership role and in preparation for the
new AAS director.
We also aimed to further research a)technology and personnel conﬁgurations,
b)“maker” programs, and c)technology visions/policies in other schools.

Insights
BYOD has been required for students in grades 6-12 at AAS for four years now and teachers have
been oﬀered a BYOD reimbursement for the last two years. AAS adopted Google for Education
four years ago as well. These moves have successfully enhanced teaching and learning at AAS in
many ways. We conducted surveys of faculty, staﬀ, admin, and students which conﬁrmed
numerous positive outcomes.
Classroom technology use in support of teaching and learning also continues to increase in
amount and eﬀectiveness. We see this in the faculty/staﬀ and student surveys, as well as in our
interactions with the AAS community. The faculty/staﬀ survey also provided the IT team with a
number of new insights regarding hardware, software, and support needs.
Many international schools feature “maker”/creative/design possibilities for students that AAS
does not oﬀer. Travels to a variety of other international schools this year provided us with
glimpses of a variety of models/approaches.
Project-based learning and interdisciplinary studies can support student self-direction and deepen
learning. A “Rigorous Project Based Learning” workshop with Michael McDowell highlighted ways
that digital tools can facilitate and amplify this eﬀort.
Through the process of drafting a Technology Vision, we have recognized numerous areas within
AAS where we should build consensus around technology integration viewpoints and strategies.
The entire community needs to understand common standards and goals for technology
integration.
The assessment of student growth in the IMPACTS is emerging as a great challenge and opportunity to grow teaching and learning practices, and digital tools will be essential in this eﬀort.
AAS students have limited opportunities for online learning connected to curriculum. AAS teachers have limited capacity for providing robust online learning.
AAS has been able to provide students continuity in learning despite disruptions, such as teacher
visa delays and unexpected family moves. However, with these disruptions perhaps becoming the
norm and many others possible, AAS could be more broadly prepared for numerous other possible
disruptive scenarios.

09

DIGITAL LEARNING

Foresights
During the “Rigorous Project Based Learning” training session with Michael McDowell in February,
one clear message we heard was that John Hattie's research ﬁnds that common educational technology integration has a small eﬀect size(0.32) in supporting growth and learning. Because this
research covers technology use in schools very broadly, we believe that AAS should target
enhancing technology to support strategies that DO have more signiﬁcant eﬀect size:
Student Self-Expectations(1.4)
Micro-Teaching(making short videos of teaching & discussing/answering questions in person;
a.k.a. ﬂipped teaching)(0.88)
Feedback & Formative Evaluation(from both teachers and peers (0.75)
Self-Questioning & Metacognition(0.6+)
Students must have an active role in cataloging and curating artifacts and evidence of growth in
IMPACTS. Technology will be essential in this process.
AAS needs a robust contingency plan for multiple scenarios of disruption to in-school learning and
needs to ensure training on digital tools for teachers to carry out these plans.

I

Next Steps
Submit the Digital Learning Vision draft to Cabinet for ratiﬁcation.

II

Explore T3 Framework for technology integrators and others to use as a lens for evaluating and
shaping our technology use.

III

Target our designs for improving learning with digital tools based on strategies that we
know have signiﬁcant eﬀect size.

Goals
Develop design thinking and increase available spaces, curricular options, and materials for students
to tinker, design, and create both physical and digital learning artifacts.
High School - Investigate Global Online Academy to provide choices for students and training opportunities for faculty for 2019-2020.
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DIGITAL LEARNING VISION
To achieve the AAS mission, we provide
a purposeful, technology-rich learning
environment to foster forward thinkers,
globally minded citizens, self-directed learners,
and socially intelligent communicators.

Digital Learning Principles

Learning is personal

FT

The following learning principles are intended to help us realize our vision:

learners purposefully select personalized digital tools to set,
track, and accomplish learning goals.
learners use digital tools to collaborate, broaden their
perspectives, and share with the world beyond AAS.

RA

Learning happens in a social
and authentic context

Learning is driven by feedback

learners develop digital citizenship to be safe and prudent in
their digital lives.

D

Learning involves taking
risks and making mistakes

learners use digital tools to act on targeted, timely
feedback from peers and teachers.

Learning is deepened through
inquiry, exploration, and provocation
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learners wonder, question, tinker, evaluate,
challenge, and create through technology.

DIGITAL LEARNING VISION

Criteria for Success
AAS seamlessly embeds digital tools throughout the learning experience to
enable eﬀective demonstration, assessment, and evaluation of learning.
AAS maintains and improves a user-focused technology infrastructure that
is reliable, supported, and meets current demand.

FT

AAS fosters a culture of exploration, questioning, and evaluation of digital
learning possibilities. This is modeled, embraced, and celebrated throughout
the entire community.
AAS community members have ubiquitous access to digital tools and information for learning.

RA

AAS believes that everyone is a learner, particularly in the realm of new
technologies, so we facilitate a learning community focused on improving
the learning process and providing relevance to our constantly changing
world.
AAS aspires to reach standards and common goals for technology integration
to enable consistency in the educational process and facilities.

D

AAS continually investigates innovations and possibilities to ensure that digital learning pedagogy and practices are relevant and appropriate.
AAS personalizes the selection and use of digital tools to address learners’
styles, needs and rates of learning.
AAS develops skilled educators and empowered leaders to be savvy about
the selection and eﬀective use of educational technology.
AAS continually evaluates our implementation, funding and planning for
educational technology.
AAS fosters a culture of exploration, questioning, and evaluation of digital
learning possibilities. This is modeled, embraced, and celebrated throughout
the entire community.
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SPACE & PLACE
Strategy 1c: Learning at AAS – MODERN LEARNING ENVIRONMENTS for OPTIMAL LEARNING (2017-2020)
Goal: The AAS Moscow and St. Petersburg learning environments will be modernized for optional student
learning with the most up-to-date teaching and learning practices and as linked to the development of the
Impacts in line
Reported by Melissa Schaub (Director of Learning)

Proposals from 2016-2017
Modernize the AAS Moscow facility to support
shifting practices in teaching and learning by developing school-wide Facility Design Drivers, underpinned by “best practices” in teaching and learning,
to support Learning at AAS and in collaboration
with an outside educational architecture ﬁrm (FNI)

Support immediate modiﬁcations to AAS
facility to support teaching and learning
in the areas of early childhood, grade 4/5
collaboration, ES/MS computer labs, and
MS world language rooms

2016-2017
Elevate the Flexible Space
Design Team to become the
“AAS Learning Environments”
Strategy for 2017/2018

Develop a long-range
Master AAS Facility Plan
to continue supporting
Learning at AAS.

Continue prototyping the use
of more ﬂexible, age- and
developmentally- appropriate
furniture, across all divisions

Outcomes/Goals - 2017-2018
Goal #1 Seek and study a variety of architectural ﬁrms to determine the ideal facilitation of developing a
Facility Design driven by best practices in teaching and learning at AAS. Meet, Greet and Interview,
Partner, Research, Unpack and Develop
Goal #2 Develop school-wide Facility Design driven by best practices in teaching and learning to develop future-focused learning environment at AAS as a strategy-focused team by June. Partner, Research
and Unpack, Prototype
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SPACE & PLACE

Foresights
Clarity about the approved strategic pathway forward and horizon with appropriate stakeholders are
important for building a big picture plan rather than small project work impacting area changes; an
R&D team is not appropriate for continued work.
Practice shifts before space shifts. Shifts must be a reﬂection of improved teaching and learning
practices, not a shopping list of furniture items.
The research team who formed to support the interview opportunities met seven times across the
year to design key questions and to engage the various individuals representing the ﬁve ﬁrms in a
question/answer process. Two additional ﬁrms were contacted, but did not respond to inquiries.
The following ﬁrms are the current ﬁrms on the table based on reputation, international school
employment and word of mouth.

Insights

There is a diﬀerence between an architectural ﬁrm and a design ﬁrm; each oﬀers a variety of support
styles and services to schools.
Finalizing the ﬁrm in order to begin a partnership is essential for beginning any big picture design
work.
We must know WHY for any project work; small projects around the school need to be part of a big
picture plan or there is risk of lost funds and time, unused or misunderstood ﬁxtures or a lack of
improvement in student learning.

IDEO
One of the ﬁrst human-centered design ﬁrms
or at least one of the ﬁrst that was well
known, IDEO designed the ﬁrst Apple mouse
and are proud to be advancing the practice of
human-centered design.
They believe everyone is creative, and that
complex problems are best solved collaboratively. They are about empowering a community to be innovative for the beneﬁt of the
organization using a ﬂuid processes.
Support a model where various schools combine eﬀorts to do collective design or to
inspire ideas which are implemented diﬀerently according to context.
NOTE: Have their own architects.

Fielding Nair

FNI works with school community to determine
which services will create the best outcome for
the school project.
Services oﬀered:
VISIONING, FACILITY ASSESSMENTS, GIS
MAPPING and PLANNING
ARCHITECTURAL DESIGN
CURRICULUM
PROFESSIONAL DEVELOPMENT
FACILITY ASSESSMENT
INFORMATION & COMMUNICATION TECHNOLOGIES
CHANGE MANAGEMENT
MARKETING, PUBLIC RELATIONS AND
INTERNATIONAL EXPOSURE
NOTE: Have their own architects.
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NOTOSH

gba Associates

A global consultancy based in the UK, USA and
Australia (they work with an Australian architect)
Their Vision and Mission: A world in which
people have the creative conﬁdence to ﬁnd
their place in a team, achieving something
together that’s bigger than they are.
They fulﬁll this in three ways:
through expert, in depth face-to-face and
online consultancy using their NoTosh DESIGN
THINKING process; by delivering motivational
KEYNOTE SPEECHES AND HANDS-ON
MASTERCLASSES around the world; and
by hosting our own NoTosh EVENTS throughout the year.
They seek to combine up to date research with
creative strategies to solve problems and meet
challenges.
Collaboration with eight previous schools e.g.
Nanjing Intl School American School in Japan,
Intl School of Prague, Melbourne Girls Grammar School.

Dedicated to design and community which
empowers them to create unforgettable spaces
that grip the imagination.
The communities in which they live and work
are the inspiration. Their daily interactions and
working collaborations continuously reﬁne their
thoughts on architecture and place making.
They focus on:
COLLABORATION
SOCIAL RESPONSIBILITY
PROGRAMMING
DESIGNING SUSTAINABLY
EXECUTION
NOTE: Are architects.

The WONDER Project
A design studio that helps schools and learning
communities design and develop at the intersection of their mission and moonshots.
Formerly WONDER, By Design, this multi-disciplinary school design studio supports schools
eﬀorts to make practice and space changes as
determined by the school with support by the
consultant and team.

NOTE: Do not have their own architects, but
can partner with a local ﬁrm.

NOTE: Do not have their own architects, but
can partner with a local ﬁrm.

Recommendations to the Board

After review and synthesis of the pluses, minuses and opportunities provided by each of the ﬁrms interviewed, the research team recommends the following two ﬁrms:
Fielding Nair - This ﬁrm comes with full services and can oﬀer a complete package of modiﬁcation, professional development and on-going support. Highly experienced with an outstanding reputation. High cost
and investment.
The WONDER Project - This ﬁrm comes with a small team who can support Learning at AAS beyond the
development of the facility, but has full experience in redesigning space as part of both big and small-area
modiﬁcations. No international experience. Lower cost. Led by an educator who engages in design work to
support school evolution.

Suggested Goal for 2018-19
As an AAS strategy-focused team, collectively engage a selected design/architectural ﬁrm and AAS
stakeholders to develop a school-wide Facility Design driven by best practices in teaching and learning
that blueprints a future-focused learning environment to be designed and implemented over a 1-3 year
period. Prototype various options that require minimal change or modiﬁcation to current facility.

15

Research and Development

FLEXIBLE STRUCTURES of LEARNING
Reported by Mark Waltho (Unit Design + Assessment Coordinator), Karisti Cormier (MS Assistant Principal)

Outcomes/Goals
to establish a selection of potential ES/MS/HS scheduling solutions that would allow for voice &
choice and self-directed learning.
to develop at least three detailed proposals for combinations of ﬂexible learning solutions.
THE WORK SO FAR:
A review of the digital learning opportunities provided in the High School, through questionnaires
and interviews.
An investigation into some options for providing online learning models by outside providers.
An enquiry into historic education practices that might be considered innovative at AAS.
Investigation into scheduling practices at other international schools to establish what we can
learn from them and apply at AAS.
Beginning to identify the problems and priorities that schedule design should focus on in Middle
School.
Implementation of a cross disciplinary unit in Middle School Humanities and science.

Insights
School structures deﬁne the parameters by which students are given the opportunity to learn.
Therefore by increasing the ﬂexibility that is inherently within a given structure we are more
prepared to to personalize learning for the needs of a diverse student population.
School structures determine and shape:
What is taught
The teaching methods utilized to cause learning
Who learns together
Where learning happens
How long students are taught for
Which teachers lead the learning
How evidence of learning is gathered and assessed
Flexible approaches to learning can be manifested as diﬀerent initiatives:
online learning, where students engage in learning in an online environment
blended learning, which is deﬁned as a combination of classroom and online
learning environments
Inquiry led learning
Cross disciplinary learning (projects)
Passion projects, genius hour
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FLEXIBLE STRUCTURES of LEARNING
From learning about practices and initiatives in all divisions it is clear that AAS values student
learning and stakeholder needs over ﬁdelity to more concrete structures. Some of these more ﬂexible
initiatives include, but are not limited to:
Online learning opportunities in High School
Fifth Grade Village
Cross disciplinary learning in Elementary School, as well as new initiatives in the Middle School
Outdoor recess experiments in the Middle School
PreK and K ‘Flow Time’
Future opportunities for ‘stretch’ days

Foresights
The vision of personalizing learning should be articulated and aligned across all divisions so that
divisional next steps can be agreed.
Personalized learning should be articulated in such a way that supports the gradual release of
responsibility of learning to each student.
Opportunities for sharing and reﬂecting on innovative and ﬂexible practices across the school will
grow our collective understanding.
Intentionality based on common vision or goals will result in the greatest impact on student learning.
Lines of communication for gathering administrators’ expertise and perspective are critically
important to the work around ﬂexible time and structures.

I

Next Steps
Build a clear channel of communication with divisional admin teams, so that a clear vision for ﬂexible
approaches to learning can be articulated across the school.

II

Flexible Structures R&D team should ensure better representation from all stakeholders
and divisions.

III

Comprehensive time and space audit

IV

Provide support, research, and knowledge of best practice to support
speciﬁc and intentional initiatives across the school.
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LEARNING OFF THE PAGE
Reported by Maureen Carpenter (Literacy Coordinator)

Outcomes/Goals
The goal for 2017-18 was for the research and development team to dig deeper into some of the
proposals made by the Application and Transfer team in 2016-17. Those proposals were:
SCHOOL WIDE:
Additional time and resources for further designing and prototyping
Research eﬀective service learning models in international schools for implementation
Determine purpose and eﬃcacy of Advisory program in MS and HS
ELEMENTARY SCHOOL:
Prototype single-subject integration within a unit of inquiry
Cross-grade collaboration prototype in grades 4 and 5
Prototype Senses Awakened mindfulness activities
MIDDLE SCHOOL:
Prototype collaboration across the curriculum
Provide professional development in project-based learning and prototype interdisciplinary units in
core classes
HIGH SCHOOL:
Prototype project-based courses within the current oﬀerings and schedule
Investigate options for mentor/ internship program
Due to the delayed start, this year’s team decided to focus on one goal:
Research eﬀective service learning models in international schools for implementation

Service Learning

a teaching method where guided or classroom learning is deepened through service to others in a
process that provides structured time for reﬂection on the service experience and demonstration
of the skills acquired.
- Cathryn Berger Kaye

Insights

The mission statement, learning principles and impacts all support service learning within the
community of AAS.
There are four categories of service learning:
Direct service - directly involves the recipients, interactions are person-to-person
(e.g. working with elderly)
Indirect service - indirect activities benefit the community or environment as a whole
(e.g. restoring wetlands)
Advocacy - create awareness around or promote action on an action on public issue (write a letter)
Research - finding, gathering, and reporting on information in the public interest
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LEARNING OFF THE PAGE
AAS includes service experiences in most grade levels, but these experiences are missing
elements of a true service learning process and are not a part of the written curriculum.
Service learning is a process that involves: investigation, preparation, action, reﬂection, and
demonstration. In the schools that we surveyed, service learning is part of the written and instructional curriculum.
Global awareness and action are at the forefront of service learning.
Of the 26 schools we sourced, 25 have either a full-time service learning coordinator or a person
given release time for the position.
The United Nations Sustainable Development Goals are a part of many curriculums in the schools
with service learning. They are woven into the written curriculum.

Foresights
To develop the AAS IMPACTS, particularly global awareness and action, students at AAS should
have opportunities to participate in service learning.
To begin implementation of service learning, teachers, staﬀ and students need to develop an
understanding of service learning.
Based on research and conversations with other international schools, a designated service learning coordinator would be crucial to the implementation of service learning.
We should begin with looking for natural connections to service learning within our written curriculum. In addition AAS should build on the already existing service experiences to assure they
include the full process of service learning.

Proposals

Service Learning
Consultant
Consultant begins work with
• Committee
• Volunteers
• Students

Hiring Team
Recruit Service Learning
Coordinator
Fall

I

Fall

2018-2019
Fall-November
Work with Consultant to connect Service
Learning with Project Based Learning
Committee

Throughout the year
(some PD sessions)

Develop an understanding of service learning with
teachers:
-link UN goals
-link action in PYP
-link in our mission statement, learning principles and
impacts
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Committee
Divisional teams
Individuals

LEARNING OFF THE PAGE

Oﬃce of Learning

Student Council
Ambassadors

Making connections
in written curriculum

Train and develop student
understanding

Throughout the year

II

Throughout the year

2019-2020
Fall

Throughout the year
Continue with volunteers developing units and projects (existing
and new) bringing other
interested members on board

Service Learning Coordinator
begins work with teachers
Service Learning Coordinator
Teachers

Grade-level or Subject-area
Oﬃce of Learning
Volunteers

Oﬃce of Learning
Teachers
Service Learning Coordinator(s)
Engage all teachers in either unit work
around service learning or an outside
experience of service learning

III

Throughout the year

2020-2021
Throughout the year
Develop relationships
with local community

Service Learning Coordinator(s)
Teachers and Students
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Glossary for Strategy Partners
Agency
The capacity and propensity to take purposeful initiative-the opposite of helplessness.
Application &Transfer
Taking learning, knowledge and skills, from one context and using it in another. Transfer is the
goal of learning.
Blended Learning
Educational approach that combines online digital media with traditional classroom methods.
Core Values
Guiding principles that have a profound impact on how everyone thinks and acts. They form the
foundation on which people conduct themselves and serve to hold the school together.
Cross-Disciplinary Learning
Teaching and learning activities that cut across disciplinary boundaries.
Design Team
Team assembled to accomplish tasks for the design of a project using design thinking processes.
Digital Learning
Any type of learning that is facilitated by technology.
Dispositions
A quality of character, a habit, a tendency to act in a speciﬁed way that is inherited or may be
learned.
Eﬃcacy
The ability to produce a desired or intended result, an eﬀect.
Grafting
Borrowing from a horticultural technique whereby tissues of plants are joined so as to continue
their growth together. We are referring to embedding it in our curriculum.
Impacts
Long-term, transformative learning goals that can be observed through student action and
evidence of learning.
Self-Directed Learning (Self-Directed Learners)
Resilience, growth mindset, identity as a learner
Thinking Skills (Forward Thinkers)
Critical thinking, creative thinking and ﬂexible thinking
Social Intelligence (Socially Intelligent Communicators)
Group Skills, interpersonal skills, empathy
Global Mindedness(Globally Minded Citizens)
Global awareness, cultural Literacy, systems thinking, action
Inquiry Learning
A form of active learning that starts by posing questions, problems or scenarios—rather than
simply presenting established facts.
ISTE
International Society for Technology in Education, an organization that helps educators use tech
nology to solve tough problems in education. They have produced standards for students and
teachers.
Learning at AAS
AAS’s focus with the student at the center and the mission as the ultimate goal. It is represented
by the circle graphic which pulls together the mission, impacts and elements of personalized
learning.
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Glossary for Strategy Partners
Mindfulness
The process of bringing one’s attention to experiences occurring in the present moment, which
can be developed through meditation and other training.
Mission
The school’s ultimate purpose, a statement of why the school exists, at the most meaningful level.
Online Learning
Learning with the assistance of the internet and a personal device. The term is often used
interchangeably with e-learning, digital learning, or electronic learning.
Passion Projects
Doing something that excites and inspires you for your own satisfaction.
Personalized Learning
Instruction in which the pace of learning and the instructional approach are optimized for the
needs of each learner. Learning goals, instructional approaches and instructional content (and its
sequencing) may all vary based on learner needs. Learning activities are made available and
relevant to learner, driven by their interests and often self-initiated.
Problem or Project Based Learning
A teaching method in which students gain knowledge and skills by collaboratively working for an
extended period of time to investigate and respond to an engaging question, problem, or
challenge. This facilitates transfer.
Prototype
The ﬁrst example of something, the original model.
R & D Team
Research and development refers to the work a team conducts toward the innovation,
introduction and improvement of something.
Service Learning
An educational approach that combines learning goals with service in order to address genuine
community needs.
Strategy Partners
Group composed of diverse stakeholders that is a sounding board to the school for feedback and
accountability re: the strategic plan.
Vision
Future state to be achieved over time. Picking an envisioned future that will stimulate change and
progress and making a resolute commitment to it.
Voice & Choice
Intentional involvement of students in the development of projects, in deﬁnition of goals,
resources to learn, time management and products to present to an audience.
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“We stand on the brink of a technological
revolution that will fundamentally alter the way
we live, work and relate to one another. In its
scale, scope and complexity, the transformation
will be unlike anything humankind has
experienced before.”
Klaus Schwab, World Economic Forum
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1 Beregovaya St. 125367 Moscow, Russia
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