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Chapter 1
Cupertino is a four-year comprehensive high school with an enrollment of approximately 2250
students, grades 9-12. Established in 1958, CHS is one of five high schools in the Fremont
Union High School District and serves students from the suburban areas of Sunnyvale, Santa
Clara, San Jose, and Cupertino. Located in the heart of the Silicon Valley, the City of Cupertino
is a blend of residential areas and high tech industry. Students come from homes where many
parents have advanced educational degrees and are committed to academic excellence.
In its last accreditation study for the Western Association of Schools and Colleges (WASC) in
2015, Cupertino described the demographics of its student population as 18% White, 63% Asian,
10% Hispanic/Latino, and 8% other. In 2018, the demographics of its student population had
shifted to 16.7% White, 71% Asian, 8% Hispanic/Latino, and 4% other.
Current enrollment is 2267, including special day class students.
The EL population is currently 163 strong.
The number of students in Special Education is 197.
The number of students who received free or reduced lunches is 240.
Students at Cupertino High School are supported by a number of parent groups. The School Site
Council, made up of parents, staff members and students, evaluates, updates, and revises the
School Plan each year and helps the principal make decisions to align the budget to the action
plan. In addition to this organization, parents support students through Parent Teacher Student
Association (PTSA), Latino Parent Group, Korean Parent Group, booster groups for student
organizations such as band, athletics, choir, drama, and forensics. Parents from Cupertino have
participated in the last three years on district-wide committees such as the Math Advisory
Council, Wellness Committee, Community Advisory Council, and others. The school also
receives support from the Fremont Union High School Foundation and community organizations
such as Rotary Club and Safe Routes to School.
Our core curriculum, available to all students, is rigorous, standards-based, and comprehensive.
Students are required to complete 220 credits, with the majority of them coming from the core
program. The course requirements for graduation are: four years of English, three years of social
studies, two years math and two years science, and two years of physical education, which
includes a health and wellness component. Students may choose from a variety of challenging
electives, including, but not limited to: law, business, visual arts, performing arts, foods, and
engineering.
Open access to honors and AP classes is available at CHS. In the spring of 2017, 835 students
took AP exams in 28 subjects, with 2182 total tests taken. Over 90% scored 3 or better on these
exams. 86% of the class of 2017 entered college immediately after graduation.
For students in need of academic supports, CHS offers a variety of options. We have built-in
tutorial time twice a week for all students. Students use this time to seek specific subject matter
help, to collaborate with classmates, or to work independently on assignments or course reading.
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Additionally, students can be directed to attend team tutorial sessions if they are not mastering
the standards in a class. Students who are underperforming in their classes because of lack of
will are assigned to administrative tutorial. Others who need daily help with organization, study
habits, or class material can be assigned to a Guided Studies class. We also have the Student
Center for Success, an after school academic support center with available peer and teacher
tutors. Some programs offer even more specific or directed support: Special Education, Terra
Nova, AVID, ELD and sheltered classes, READ 180, and team level interventions.
An excellent co-curricular program complements the academic program at Cupertino High
School. The performing arts are thriving at CHS in the areas of drama, choral and instrumental
music. CHS also offers a full slate of athletics, a host of clubs, student leadership opportunities,
and community service organizations. Students give back to CHS through peer tutoring, ninth
grade mentoring (Tino Crew) and Best Buddies.
There are 127 faculty members at CHS, 80 of whom hold a master’s degree and 4 with a
doctorate. The average teaching experience is 12 years. There are five administrators, four
guidance counselors, three student advocates, a school library specialist, a library media teacher,
two school psychologists, a speech and language pathologist, two behavior specialists, a visually
impaired program coordinator, a college and career advisor, two network support specialists, a
student conduct specialist, and other classified staff working in classrooms, the office, food
service as well as facilities.
Cupertino High School staff continually reassesses our programs to meet the needs of students in
the 21st Century. Our school mission is to prepare students to be effective and productive
members of society who possess skills in communication, critical thinking, lifelong learning and
self-discipline, and involved citizenship.
A variety of strategies have been implemented at Cupertino High School to improve teaching
and learning as well as the wellness of our students. Every faculty member participates as part of
collaborative teams dedicated to answering the questions: What should students know and be
able to do? How will we know when they know it? What should we do to increase their chances
of learning it the first time? What will we do when they do not? These teams are largely
organized around course-alikes: Algebra 1, World History, Voices of Modern Culture. Some
teams cross disciplines such as all AP Science teachers; other singleton teachers work
independently and with either cross school or virtual teams. Our Staff Development team has
helped increase the leadership capacity of teachers on campus by planning and implementing
training in collaborative work, analysis of student work, interventions, and grading practices.
Additionally, the school has sent a large number of teachers to Professional Learning
Community summits to learn best practices about this joint work.
Our construction is nearing completion with move in expected in mid-February. Since the last
WASC visit, we have added a brand new science building and a classroom building at the back
of campus to accommodate our growth.
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School Site Participation in District Initiative
Title

Description

Biology, Biology Portfolio
and Field Test Reporting
(This includes three
sessions as listed above.)

Biology teachers in FUHSD have worked to
create assessments that are more closely aligned
with what the Next Generation Science
Standards (NGSS) call for. After a peer-review
process, assessments are housed in a digital
portfolio for teams from each school site to use.
After administering an assessment as a field test,
teachers re-convene to discuss whether and how
the assessment influenced their instructional
decisions, how students performed on the
assessment, and what changes, if any, they
would make to the assessment.
A quick introduction about the special place of
CER and argumentation in the NGSS, academia,
science, & society.
Experience a chemistry/physics CER from
the student perspective
Design assessments and instruction with your
PLCs to support students in generating a
CER (during afternoon work time)
A quick introduction about the special place of
CER and argumentation in the NGSS, academia,
science, & society.
Experience a chemistry/physics CER from
the student perspective
Design assessments and instruction with your
PLCs to support students in generating a
CER (during afternoon work time)
By the end of this session, participants will be
able to…
• Explain the importance of working
collaboratively and using a protocol to
analyze student work from formative
assessments as a means of achieving high
levels of learning for all students
• Select an analysis of student work protocol
that matches the purpose for looking at
student work
By the end of this session, participants will
have…
• Participated in a collaborative analysis of
student work protocol of their own choosing

Claim Evidence
Reasoning (CER) in the
Chemistry Classroom

CER in the Physics
Classroom

Collaborative Analysis of
Student Work (for English
teachers)

Site
Participation
2017-18
4

1

3

1

3
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Providing Effective and
Efficient Feedback (for
English teachers)

English Research (Two
sessions: 9/21/17 and
4/2/18)

Geometry

Mathematical Mindsets

By the end of today’s session, participants will
be able to…
• Explain how the feedback cycle is improved
by first achieving student clarity about a
learning target
• Articulate the difference between descriptive
and evaluative feedback as well as the impact
that each has on student learning
• Select from a broadened repertoire of
feedback strategies that research has found to
positively affect student learning, motivation,
or both
By the end of the fall session, participants will
have…
• Developed a common understanding of the
three types of research-related tasks:
scholarship, secondary research, and primary
research.
• Deepened our knowledge of the 7 promising
research practices and examined examples of
research assignments that demonstrate these
practices.
• Worked in our PLCs/CATs to apply today’s
learning to an upcoming research task.
By the end of the spring session, participants
will have...
• Shared the research task their PLC revised
based on their learning during the fall
session
• Shared student performance data from this
task (if available)
• Shared successes/challenges/next steps in
regards to this task
• Gathered feedback about this task from their
peers
Focus on Proof
Topics: Common student reasoning modes that
do not meet the standard of proof, teaching
strategies for promoting valid proof, application
of a newly developed proof rubric to a variety of
student work
Geometry Expectations for Proof and Proving
Topics: A new performance task for assessing
proof skills, application of a newly developed
proof rubric to student work samples
Teaching Towards Mathematical Mindsets
Topics: Freedom to see, do , and talk math;
teacher moves for student discourse; tapping
into the visual (what our district team learned at
the YouCubed Workshop in September)

TBD

13

3

3

4
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Applications of Advanced
Math
Modeling in
Action/Algebra 2
Expectations

Courageous Leaders 2.0 –
(Includes five sessions.
Descriptions of first two
sessions are listed.)

Equity in Action

Skillful Teacher

Trauma Informed Care

Algebra 1 Expectations
Topics: Essential outcomes assessment results,
adapting out expectation portfolio tasks with
mindset in mind
Checking in on our Essential Learning
Outcomes, comparing assessments, curriculum
exchange (statistics unit re-design postponed
until spring meeting)
Modeling in Action
Adapting modeling tasks for different teaching
goals, unexpected things the Modeling Study
Group has learned while teaching modeling,
planning a modeling task/lesson
Algebra 2 Expectations
What do we want students to know and be able
to do in relation to 3 sample tasks (quadratics,
modeling, trigonometry)?
With the shift to collaboration around
curriculum, instruction, and assessments,
teachers have assumed both formal and informal
leadership roles to facilitate their teamwork.
Input from Team Leads, Department Leads, and
other teacher leaders indicates the need for
opportunities to explore and learn the knowledge
and skills necessary to grow as leaders. It is
designed to provide teachers opportunities to
learn key principles of leadership, discover
strategies and tools to exercise their leadership,
and engage in conversations with teacher leaders
from across the district.
Provides educators with resources, support, and
a community of thought partners so they can
build equity in their classrooms and schools.
EiA! participants will discuss equity challenges,
engage in action research, and, with ongoing
support, take steps to address inequities in their
own context.
The mission of this course is to improve
teachers’ abilities to apply the knowledge base
of teaching in different classroom contexts for
the benefit of all students.
Cupertino High School has embraced the
movement towards becoming a Trauma
Informed School. As a district, FUHSD has been
working for the past few years to encourage
teachers, counselors, classified staff, and
administrators to engage in professional
development around the understanding of the
impact of childhood trauma on an individual’s
intellectual and emotional development, physical

1
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Anti-Bias Training from
the Anti-Defamation
League

health, behavior, and ability to learn. Starting in
the fall of 2016, Cupertino High School has led
the district in not only sending staff to
specialized trainings, but also embarking on
school-wide professional development around
the science behind, and practical application of
Trauma Informed Care. CHS has committed to
investing in resources to further the work related
to trauma informed care. To date, 7 CHS staff
members have attended 1 or more trainings since
October 2016. The CHS “Trauma Informed
Care” team is made up of a guidance counselor,
a student advocate, 2 general education teachers,
and a classified staff member. The TIC team has
a list of approximately a dozen additional staff
interested in further professional development,
attending conferences, or assisting in the schoolwide efforts of the CHS TIC team. While
Trauma Informed Care encompasses aspects of
education, therapy, behavior management, and
more, CHS has focused their efforts on using the
“Trauma Informed Lease” for refining struggling
student interventions, examining course
curriculum, and improving discipline
procedures.
Anti-bias professional development programs
provide educators and administrators with the
skills and knowledge to build safe, respectful
learning environments for all students.
Interdisciplinary, standards-based curricular
materials help to integrate anti-bias education
into existing curriculum throughout the school
year. Workshops also provide effective
strategies to address bias, name-calling and
bullying, face-to-face and online.

20

6
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FUHSD LCAP Goal #1
Sustain generally high student performance while ensuring high levels of
learning from every student.
Cupertino High School WASC Goals

Cupertino High School Target

Improve the achievement of our Hispanic,
African American, SPED and ELD
populations, as well as the achievement of
students who are struggling outside those
subgroups.*
All students will learn at high levels based on
standards set by the Common Core, NGSS
and Essential Learning Outcomes developed
by course-alike teams.
By student group, increase by 10% the
number of students meeting A-G
requirements by the time they graduate (55%
of low income students, 40% of our Hispanic
students, and 69% of our African American
students will meet eligibility requirements for
A-G).

*This is the WASC action plan section that will be included with LCAP Goal #1.

7
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DATA PRESENTATION
High School Achievement and Outcomes
CAASPP Smarter Balanced Assessment Results
Spring 2017 was the third operational administration of the Smarter Balanced Summative
Assessments in English-Language Arts/Literacy and Mathematics. The CAASPP summative
assessment is taken once in high school, during the 11th grade year; there is no growth
comparison for these students as it was their first time taking a Smarter Balanced assessment.
This third year of results contributes to our understanding of our students’ baseline performance
on these summative assessments, based on the Common Core State Standards.
CAASPP 2017 Results by Achievement Level: School, District, County, State

English-Language Arts

Mathematics

100%

100%
32.68%

80%
60%

68.22%

27.72%

29.22%
40%
20%
0%

80%

61.80%
32.04%

27.35%

60%

64.67%

7.10%
2.62%
CHS

22.56%

16.76%

21.34%
20%

9.38%
6.26%

14.06%

18.91%

FUHSD

SCC

State

19.22%

58.14%
21.01%

23.64%

19.52%

40%
22.06%

12.92%

19.63%

0%

19.22%

8.97%
6.73%

10.86%
11.78%

32.12%

CHS

FUHSD

SCC

44.22%

State

Standard Not met

Standard Nearly Met

Standard Not met

Standard Nearly Met

Standard Met

Standard Exceeded

Standard Met

Standard Exceeded

Achievement Level
Standard Not Met
Standard Nearly Met
Standard Met
Standard Exceeded
Students Enrolled
Students with Scores (#)
Students with Scores (%)

Cupertino
ELA
Math
2.62%
6.73%
7.1%
8.97%
22.06% 19.63%
68.22% 64.67%

District
Math
ELA
6.26%
11.78%
9.38%
10.86%
22.56% 19.22%
61.80% 58.14%

County (HS only)
ELA
Math
14.06% 31.12%
16.76% 19.52%
29.22% 21.01%
32.68% 27.35%

State (HS only)
ELA
Math
18.91% 44.22%
21.34% 23.64%
32.04% 19.22%
27.72% 12.92%

562

2,739
2,603
2,606
95%
95%

20,378
18,474
18,380
91%
90%

474,357
444,040 442,457
94%
93%

535
95%

535
95%
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CAASPP Results by Student Group: Students Meeting or Exceeding Standard
CHS Student Groups: English-Language Arts (multiple years)
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%
2015
Asian

Hispanic/Latino

2016
White

SED

2017
English Learners

SWD

All Students

School, District, County, State Student Groups: English-Language Arts (multiple years)
Student Group
African Am
Asian
Hispanic/Latino
Filipino
White
SED
English Learners
SWD
All Students

CHS
*
88%
54%
82%
86%
63%
38%
30%
84%

2015
FUHSD SCC
71%
53%
92%
86%
51%
44%
82%
70%
88%
78%
54%
45%
26%
10%
37%
20%
86%
66%

State
39%
78%
46%
74%
68%
45%
8%
14%
56%

CHS
*
92%
64%
88%
86%
70%
41%
45%
87%

2016
FUHSD SCC
50%
50%
93%
86%
46%
45%
69%
76%
87%
80%
49%
49%
29%
11%
31%
21%
84%
68%

State
41%
81%
50%
78%
71%
48%
9%
16%
59%

CHS
*
93%
73%
*
85%
78%
47%
52%
90%

2017
FUHSD SCC
52%
54%
94%
87%
44%
48%
80%
74%
86%
79%
48%
51%
21%
12%
38%
23%
84%
62%

*To protect student privacy, the California Dept of Education does not report figures for groups of 10 or fewer students

State
41%
82%
50%
78%
72%
49%
10%
17%
60%
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CHS Student Groups: Mathematics (multiple years)
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%
2015
Hispanic/Latino

Asian

White

2016
SED

English Learners

SWD

2017
All Students

School, District, County, State Student Groups: Mathematics (multiple years)
Student Group
African Am
Asian
Hispanic/Latino
Filipino
White
SED
English Learners
SWD
All Students

CHS
*
93%
37%
81%
72%
65%
70%
17%
82%

2015
FUHSD SCC
48%
28%
94%
79%
29%
19%
66%
44%
77%
59%
40%
21%
44%
11%
24%
9%
80%
48%

State
14%
67%
18%
46%
42%
19%
6%
4%
29%

CHS
*
92%
36%
88%
82%
51%
74%
28%
83%

2016
FUHSD SCC
40%
23%
94%
81%
22%
19%
49%
44%
78%
62%
33%
25%
43%
12%
20%
11%
79%
49%

State
14%
70%
20%
51%
44%
21%
6%
5%
33%

CHS
*
91%
51%
*
74%
77%
62%
15%
84%

2017
FUHSD SCC
24%
24%
93%
79%
24%
18%
52%
44%
74%
59%
35%
25%
34%
11%
17%
9%
77%
48%

State
15%
70%
20%
49%
45%
20%
6%
5%
32%

*To protect student privacy, the California Dept of Education does not report figures for groups of 10 or fewer students

School Site Commentary
• Currently 90% of ALL junior students perform at the Standard Met or Standard Exceeded in
English. This is an increase of 6 percentage points over the baseline in 2015.
• Currently 84% of ALL junior students perform at the Standard Met or Standard Exceeded in
Mathematics. This is an increase of 2 percentage points over the baseline in 2015.
• Of particular note is that only 2.6% of juniors did not meet the standard in English and 6.7%
did not meet the standard in Mathematics. These numbers significantly outperform district,
county, and state percentages. For example, over 44% of students state-wide did not meet the
standard in Math while at CHS, that number was 6.7%.
• We saw significant increases in the percentage of students who met or exceeded the standard
in several student groups that we monitor in both English and Mathematics.
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• Particularly, the percentage of Hispanic students who demonstrated proficiency in English
jumped from 54% to 73%; in math, the percentage of Hispanic students who demonstrated
proficiency rose from 37% to 51%.
• The percentage of our SED students who demonstrated proficiency in English rose from 63%
to 78%; in math, the percentage of SED students who demonstrated proficiency rose from 65%
to 77%.
• We also saw significant increases in the percentage of English Learners and SWD who
demonstrated proficiency in English: 38% to 47% for EL and 30% to 52% for SWD.
• However, the percentage of English Learners and Students with Disabilities saw a drop in their
proficiency in mathematics: 70% to 62% for EL and 17% to 15% for SWD.

English Learner Performance
Students who are designated English Learners and have not yet been reclassified take the
California English Language Development Test (CELDT) annually as one measure of their
English language development. These results were reported through the 2015-2016 school
year as part of the federal Title III Annual Measurable Achievement Outcomes (AMAO) and
group students by the number of years they have been designated as English Learners.
With the transition of the state accountability system to the California Dashboard and the
federal accountability system as defined by the Every Student Succeeding Act (ESSA), the
California Department of Education has shifted the way it reports and measures English
Learner performance based on the annual CELDT. Presented below is the most recent
AMAO Title III data from 2015-2016, as well as the rate of English Learners meeting the
CELDT criteria (overall scores of Early Advanced or Advanced).
Annual CELDT: English Learners Attaining Proficiency (%)
100.00%
90.00%
80.00%
70.00%
60.00%
50.00%

Newcomer (Less than 5
years)

40.00%

LTEL (5 or more years)

30.00%
20.00%
10.00%
0.00%
2013-14

2014-15

2015-16
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Attaining English Proficiency
Less than 5 years
Annual CELDT

2013-14
2014-15
2015-16

5 Years or More

Number in
Cohort

Number
Attain Eng
Prof. Level

Percent
Attain Eng
Prof. Level

Number in
Cohort

Number
Attain Eng
Prof. Level

Percent
Attain Eng
Prof. Level

107
120
118

46
50
53

43.00%
41.70%
44.90%

46
50
50

23
24
32

50.00%
48.00%
64.00%

CELDT Proficiency: Students meeting Early Advanced/Advanced on Annual CELDT
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%
2012-13

2013-14

2014-15
CHS

2015-16

2016-17

FUHSD

Reclassification of English Learners
English Learner students are reclassified based on objective criteria including annual CELDT
scores, course grades and progress toward graduation, and performance on district-approved
assessments including the Gates-McGinities and Renaissance STAR.
In 2014-15 school year, FUHSD revised its reclassification criteria due to the elimination of the
CST for English-Language Arts. After analysis of student results and trends in reclassification
rates across the district, new assessment criteria were identified for district-approved tests. These
assessment criteria are aligned with grade level performance standards and reflect higher
expectations for rigor and student ability under the Common Core. Additionally, FUHSD shifted
the redesignation window to spring only, which contributed to a lower rate of reclassification for
the 2015-16 school year and, subsequently, an increased rate of reclassification for the 2016-17
school year.
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English Learner Reclassification Rate (%)
100.0%
90.0%
80.0%
70.0%
60.0%

CHS

50.0%

FUHSD

40.0%
30.0%
20.0%
10.0%
0.0%
2012-13

2013-14

School Year
2013-14
2014-15
2015-16
2016-17

2014-15

2015-16

2016-17

Students Reclassified
(# RFEP'ed/Total EL)
25 ( 11.8 %)
24 ( 14.5 %)
6 ( 3.4 %)

Total EL Students
(# EL/Total Students)
166 (8.0 %)
177 (8.2 %)
182 (8.1 %)

35 ( 19.2 %)

173 (7.5 %)

School Site Commentary
• The number of English Learners has remained fairly steady, though students who arrive midyear after our classes are full are assigned to a neighboring high school to achieve balance in the
programs. (see Chapter 2 for details on this plan)
• A higher percentage of both our Newcomers and LTELs are attaining English proficiency on
the CELDT. 44.9% of our Newcomers achieved proficiency in 2015-16 while 64% of our
LTELs did so. This shows a slight increase for our newcomers and a 14% increase for our
English Learners of more than five years.
• The big jump for our LTELS meeting Early Advanced or Advanced on the CELDT far
outperformed the other EL programs in our district.
• Some changes in our reclassification process led to a drop in the percentage of students
reclassified in 2015-16; however, the following year showed both the expected increase and
more. In 2013-14, 11.8% of our English Learners were reclassified; in 2016-17, that number
reached 19.2%, demonstrating an improvement in the program overall.
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Cohort Graduation and Dropout Rates
California uses a four-year cohort methodology to calculate graduation and dropout rates.
This methodology involves tracking students longitudinally using the California
Longitudinal Pupil Achievement Data System (CALPADS), and takes into account students
who enter or leave the school district over the course of four years. The most recent cohort
we have official data for is the Class of 2016; official data for the Class of 2017 was
submitted through CALPADS this fall and will be released by the California Department of
Education in Spring 2018.
CHS Graduation and Dropout Rates (multiple years)
Class of
2012
429
*
406
94.6%

Cohort
Dropouts Grade 9 through Grade 12
Grade 12 Graduates
Graduation Rate

Class of
2013
458
14
426
93.0%

Class of
2014
485
12
469
96.7%

Class of
2015
508
5
498
98.0%

Class of
2016
519
*
506
97.5%

Data from Dataquest (http://data1.cde.ca.gov/dataquest/)

Cohort Graduation and Dropout Rates by Subgroup (multiple years)
Subgroups
African American
Asian
Filipino
Hispanic/Latino
White
Socioeconomically Disadvantaged
English Learners
Students with Disabilities
CHS--All Students

Class of 2014
Graduates
Dropouts
*
*
99.7%
0.0%
*
*
84.9%
11.3%
94.5%
4.6%
90.2%
8.5%
96.2%
1.9%
86.7%
6.7%
96.7%
2.5%

Class of 2015
Graduates
Dropouts
*
*
99.7%
0.0%
*
*
84.9%
11.3%
94.5%
4.6%
90.2%
8.5%
96.2%
1.9%
86.7%
6.7%
96.7%
2.5%

Class of 2016
Graduates
100.00%
98.70%
100.00%
94.20%
96.10%
92.50%
89.30%
83.90%
97.50%

Dropouts
0.00%
0.30%
0.00%
3.80%
1.90%
5.00%
5.40%
3.60%
1.20%

School Site Commentary
• Our graduation rate has significantly improved over the last several years, from 94.6% in 2012
to 97.5% in 2016.
• Our graduation rate for our Hispanic students has jumped 10 percentage points to a 94.2% rate
from an 84.9% rate at the time of our last WASC report.
• However, there was a drop in our graduation rate for English Learners, owing to more students
entering Cupertino High School as newcomers, late in their high school experience.
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College Readiness
Graduates meeting UC/CSU A-G course requirements
Students must complete at least 15 courses in 7 content areas (a-g) to meet minimum UC/CSU
eligibility requirements. UC/CSU completion data for the Class of 2017 was submitted to the
state via CALPADS this fall, and will be certified and published in early 2018. The numbers
below noted as “preliminary” are not official and may change slightly during the review and
certification process until the official release next year.
Students Completing UC/CSU A-G Course Requirements by Student Group:
School, District, County, State (multiple years)
100.00%
80.00%
60.00%
40.00%
20.00%
0.00%
Class of 2014 Class of 2014 Class of 2014 Class of 2015 Class of 2015 Class of 2015 Class of 2016 Class of 2016 Class of 2016
CHS
African American

Student Group
African Am
Asian
Hispanic
Filipino
White
SED
EL
Total

FUHSD
Asian

SCC
Hispanic/Latino

CHS
Class of 2014
40.0%
83.0%
38.3%
77.8%
67.3%
58.3%
40.0%
74.2%

CHS
Filipino

FUHSD
Class of 2014
62.1%
88.6%
32.4%
64.3%
70.1%
41.6%
24.3%
75.1%

FUHSD
White

SCC

CHS

Socioeconomically Disadvantaged

CHS
Class of 2015
42.9%
86.1%
41.0%
76.9%
61.7%
52.5%
27.3%
75.1%

FUHSD
Class of 2015
45.5%
88.8%
32.5%
63.3%
73.6%
36.8%
17.5%
75.9%

FUHSD

SCC

English Learners

CHS
Class of 2016
66.7%
87.6%
34.7%
70.0%
62.6%
54.9%
21.1%
75.9%

Total

FUHSD
Class of 2016
50.0%
90.5%
34.6%
60.8%
72.6%
39.0%
18.4%
76.4%
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Students Completing UC/CSU A-G Course Requirements: Class of 2017
(preliminary data by student group)
CHS
Student Group
Asian
African American/Black
Filipino
Hispanic
White
English Learner
Socioeconomically Disadvantaged
Students with Disabilities
Total

UC Met

UC Met

297
5
9
22
64
5
21
8
417

84.1%
71.4%
56.3%
42.3%
71.1%
16.7%
50.0%
20.5%
76.5%

FUHSD
Total
Cohort
Grads
353
7
16
52
90
30
42
39
545

UC Met

UC Met

1,266
10
35
94
335
174
125
29
1,856

87.4%
38.5%
42.2%
26.1%
67.7%
17.9%
37.8%
15.2%
72.1%

Total
Cohort
Grads
1,449
26
83
360
495
970
331
191
2,575

School Site Commentary
• Since 2014, our A-G eligibility has improved from 74.2% to 75.9% in 2016. The preliminary
data for 2017 shows another gain to 76.5%.
• A-G eligibility is up for the African American, Asian, Hispanic, and White subgroups.
• A-G eligibility is down in Filipino, English Learner and SED populations.
• 2017 was the first year to track A-G eligibility for our Students with Disabilities; we’ll be
working from a baseline of 20.5%.
• A-G eligibility at CHS outperforms the district in all subgroups except Asian and English
Learners.
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Early Assessment Program (EAP) Results
The Early Assessment Program measures students’ college readiness for college-level
writing and mathematics, and is a joint effort between the California State University (CSU)
system, the California Community Colleges Chancellor’s Office (CCCO), and the California
Department of Education. Students who are designated “Ready for College” may be exempt
from English and math placement tests at participating colleges and universities.
Beginning in 2015, EAP college readiness status is reported as part of the CAASPP Smarter
Balanced assessments. Prior to that year, EAP status was determined by a combination of
performance on CST and EAP enhancement items. While CDE has made it clear that
Smarter Balanced results cannot be compared to CST results because the standards and
assessments are too different, that is not the case with the EAP status levels (e.g. “Ready for
College,” “Conditionally Ready,” “Not Yet Ready”). The CSU, CDE, and Smarter Balanced
Consortium analyzed assessment results to ensure that EAP status levels are calibrated in
the transition to the Smarter Balanced assessments. While FUHSD has always benefited
from a strong participation rate in the EAP assessments even as a voluntary test, with the
shift to CAASPP also came an increase in participation since all 11th graders take CAASPP
and therefore EAP.

Early Assessment Program 2017: Students Reaching “Ready for College” Status
(using CAASPP/Smarter Balanced Assessment)
100%
90%
33%

80%
70%
60%

28%

62%

68%

29%

50%

32%

40%
30%
20%
10%
0%

23%
22%

38%

40%

County

State

16%

10%
CHS

FUHSD
Not Ready

Conditionally Ready

Ready for College
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Students Meeting “Ready for College” Status on EAP:
Student Groups over Three Years
English-Language Arts: School, District, County, State
Student Groups
African Am
Asian
Hispanic/Latino
Filipino
White
SED
English Learners
SWD
All Students

2015
*
70%
23%
55%
53%
38%
25%
15%
59%

CHS
2016
*
66%
26%
25%
64%
32%
4%
14%
60%

2017
43%
77%
27%
57%
55%
45%
16%
11%
68%

2015
32%
74%
16%
44%
62%
20%
6%
14%
63%

FUHSD
2016
27%
74%
14%
31%
63%
18%
3%
10%
62%

2017
19%
76%
14%
34%
55%
21%
6%
10%
62%

2015
22%
60%
13%
31%
48%
14%
1%
6%
34%

County
2016
20%
62%
14%
34%
49%
17%
1%
6%
38%

2017
18%
64%
16%
37%
49%
19%
2%
6%
33%

State
2015 2016
11%
13%
48%
52%
13%
16%
34%
39%
33%
36%
13%
16%
1%
1%
3%
3%
44%
26%

2017
13%
55%
17%
41%
39%
17%
1%
4%
28%

2017
10%
55%
5%
16%
31%
9%
4%
3%
27%

State
2015 2016
3%
3%
40%
43%
4%
5%
16%
19%
17%
18%
5%
6%
2%
2%
1%
1%
11%
13%

2017
3%
44%
5%
19%
19%
6%
2%
1%
13%

Mathematics: School, District, County, State
Student Groups
African Am
Asian
Hispanic/Latino
Filipino
White
SED
English Learners
SWD
All Students

2015
*
70%
4%
36%
53%
35%
27%
6%
58%

CHS
2016
*
77%
12%
13%
58%
32%
48%
14%
64%

2017
43%
76%
10%
67%
46%
31%
36%
12%
65%

2015
18%
78%
7%
33%
56%
19%
22%
9%
62%

FUHSD
2016
16%
80%
8%
21%
55%
15%
25%
9%
62%

2017
19%
76%
6%
19%
47%
14%
17%
10%
58%

2015
8%
56%
5%
16%
32%
7%
4%
3%
27%

County
2016
7%
58%
5%
16%
33%
9%
5%
4%
28%

Grade Breakdown in Key Courses 2015-2017
Course
Year
Lit/Writ
World Lit
Am Lit
VMC
Biology
Chemistry
Algebra 1
Geometry
Algebra 2
World History
USH
Gov/Econ
PE 9

2015
47
46
44
30
63
31
32
29
37
49
47
33
71

A
2016
54
58
56
26
63
39
47
40
36
51
48
37
71

2017
57
55
53
30
63
27
57
37
45
48
69
30
63

2015
38
40
37
52
23
38
29
24
26
32
34
40
18

B
2016
32
30
32
40
23
34
25
28
31
35
34
34
18

2017
31
34
33
54
22
35
20
23
28
37
22
40
22

2015
11
11
15
15
10
25
21
27
21
15
12
24
8

C
2016
12
8
8
27
11
17
21
18
19
11
14
20
5

2017
9
10
10
15
9
26
19
20
17
12
6
25
6

2015
3.6%
3.1%
4.8%
3.6%
3.8%
5.2%
18.5%
20.3%
16.1%
3.9%
6.0%
3.1%
3.4%

D&F
2016
1.9%
3.0%
3.2%
6.8%
3.8%
10.4%
8%
14.8%
13.6%
3.6%
5.0%
8.9%
2.4%

2017
3.3%
1.3%
4.3%
0.9%
5.9%
11.6%
4%
19.9%
10.5%
2.6%
2.2%
4.8%
4.05%
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School Site Commentary
• The percentage of D/F grades in Lit/Writ, World Lit, Am Lit, World History and PE 9 have all
been below 5% in each of the last three years.
• The percentage of D/F grades in VMC, Biology, USH, and Gov/Econ have been below 5% in
two of the last three years.
• The percentage of D/F grades in Algebra 1 was below 5% in 2017, a 14% drop since the last
WASC visit.
• The percentage of D/F grades in Algebra 2 has also dropped by 6% points in the last 3 years.
• The percentage of D/F grades in Geometry remains high, with a 19.9% D/F rate. This is the
last required math class.
• 68% of our juniors were declared “ready for college” in English on the Early Assessment
Program in 2017, up from 59% in 2015. Another 22% were “conditionally ready,” and expected
to pass the placement exams after another year of high school English.
• 65% of our juniors were declared “ready for college” in Mathematics on the Early Assessment
Program in 2017, up from 58% in 2015.
• Asian, Hispanic, Filipino, White, and Socio-Economically Disadvantaged subgroups all saw
increases on the EAP in English between 2015 and 2017.
• Both our English Learners and Students with Disabilities subgroups saw decreases on the EAP
in English between 2015 and 2017.
• All subgroups outperformed similar subgroups in the district, county and state for English. For
example, 43% of our African American juniors were “ready for college” in English, while
statewide that percentage was 13%.
• Asian, Hispanic, Filipino, English Learner and Students with Disabilities subgroups saw
increases on the EAP in Mathematics between 2015 and 2017.
• White and SED subgroups showed decreases on the EAP in Mathematics between 2015 and
2017.
• All subgroups outperformed similar subgroups in the county and state for Mathematics. For
example, 36% of our English Learners were “ready for college” in math, while just 2% of their
peers statewide were similarly prepared.
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Analysis of Progress
Indicator

2015 WASC Report

2017 December

Continue to reduce levels of
D/F grades in required classes.

Schoolwide average of 6%,
significantly higher in Algebra
1, Geometry, and Algebra 2.

21 of the classes we track for
D/F grades showed a
percentage of D/F grades
under 5% in spring 2017.
Additionally, Algebra 1 D/F
rate went down to 4.08,
bringing it in line with other
9th grade classes. The
percentage of D/F grades in
Geometry remained close to
20% in Spring 2017. The
percentage of D/F grades in
Algebra 2 dropped from 20.97
in Spring 2014 to 10.53 in
Spring 2017.

Increase percentage of
Hispanic, SPED and EL
students who score proficient
on the CAHSEE in English.
Each EL student in levels 1, 2,
3 will improve by at least one
grade level annually on the
Accelerated Reader tests.
Increase percentage of African
American, Hispanic and
White students who take
AP/Honors classes.
Increase percentage of African
American, Hispanic and
White students who meet A-G
eligibility requirements.
Reduce the percentage of
students who need
remediation at the community
college level.
Increase the percentage of SAI
students who take at least one
academic class in the
mainstream prior to
graduation.

Baseline:
63.5%, 56.5%, 61.5%,
respectively

CAHSEE discontinued.
46.6% of EL students had met
their Accelerated Reader goal;
another 47.7% had improved
their AR level, but had not
quite reached their grade-level
target.
African
56%
American
Hispanic
29%
White
55%
African
71%
American
Hispanic
37.5%
White
60.9%

African
American
Hispanic
White
African
American
Hispanic
White

22%

English

13.0%

English

11.0%

Math

16.8%

Math

13.0%

29%
53%
33%
27%
55%

71%

74%
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We attribute the bulk of our success to the teamwork displayed on this campus to better meet
student needs. Our course-alike teams have established team level interventions including
Revision and Redemption policies that allow students additional time and support in achieving
mastery. Also, our alpha-intervention teams (Assistant Principal, guidance counselor, and
mental health provider) meet every three weeks to examine student progress and determine
which supports a student might need to be more successful. We’ve added AVID sections at each
grade level as well as provided tutors in Guided Studies, Terra Nova, and the Student Center for
Success. We’ve added credit recovery courses in Algebra 2, a weekly Algebra 2 tutorial for
students who are underperforming, and a coordinator for the Terra Nova program. Our progress
with English Learners can be attributed to an increased focus by program leadership on setting
higher goals, pushing students to meet them, tracking student progress, and utilizing all of the
resources on campus to help.
It’s also clear that we have to imagine different or more targeted supports for our Hispanic
students. Grades and graduation rates are strong, but more students in this group could be taking
AP and honors classes as well as meeting A-G eligibility. Interestingly, when we look at our
Hispanic juniors and seniors currently, 43.1% are taking an AP or Honors class. 9th graders
generally don’t have the option to take an AP or honors class (there’s one 9th grade Hispanic
student in honors Spanish). Only 10 sophomores signed up for an honors or AP course (largely
in Spanish or Chemistry Honors). What this suggests to us is that over the course of their time
with us, Hispanic students gain in confidence and are willing to give these advanced classes a
try. A third of all of our Hispanic students are in Special Education or have a 504 plan; another
11% are long-term English learners.
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FUHSD LCAP GOAL #2
All students will have access to a guaranteed and viable curriculum designed
to help them pursue their passions and interests while preparing them for
college and careers.
Cupertino High School WASC Goal

Cupertino High School Target (as listed in
the site 2017-18 school plan presented in
September 2017)

All students will learn at high levels
based on standards set by the Common
Core, NGSS, and Essential Learning
Outcomes developed by course-alike
teams.*
Improve the achievement of our
Hispanic, African American, SPED and
ELD populations, as well as the
achievements of students who are
struggling outside those subgroups.
100% of site course-alike teams will
establish and work toward annual goals
for implementation of curriculum
aligned to state standards.
Increase the percentage of students who
take a Career Technical Education
course.

*This is the WASC Action Plan section that will be included with LCAP Goal #2.
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DATA PRESENTATION
Scholastic Achievement Test (SAT) Results
CHS
Test Results
Number of
students
tested
Critical
Reading
Average*
Math Average
Writing
Average*
Evidencebased Reading
and Writing
Average*

FUHSD

Nation

2015

2016

2017

2015

2016

2017

2015

2016

2017

362

332

334

1,915

1,716

1,573

1,690,000

1,640,000

1,824,849

589

614

*

606

615

*

495

494

*

660

666

693

657

667

690

511

508

533

619

629

*

621

629

*

484

482

*

660

662

538

*Beginning in 2016-17, College Board’s new SAT updated the “Critical Reading” section and replaced it with “Evidence-based
Reading and Writing.” A separate “Writing” section is now optional and not included in the reported cohort summary.

School Site Commentary
• The SAT reading score has gone up significantly between 2015 and 2017. We’ll need to see
further data to know if this trend is related to the change in the exam or to our improved practice
of evidence-based reading in multiple disciplines. It does seem to parallel the increase of the
district and national scores.
• Our SAT math average is also up significantly between 2015 and 2017, though that jump
parallels that of the district and the national scores as well.

Advanced Placement (AP) Results
AP Tests
# of AP Test Takers
Total # of Exams Taken
% of Scores 3 or greater

2014-2015
638
1,579
92.0%

2015-2016
706
1,767
90.8%

2016-2017
835
2,183
95.3%

*Many students take exams in more than one subject. The average at this school for the 2016-2017 school year was 2.6 exams
per student.
Data from The College Board AP Reports
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Enrollment in Advanced Placement (AP) Courses
2015-16
AP Course Taken
by Group
AP English
AP Math
AP Social Studies
AP Science
AP World Lang
AP Other
Total

Afr Am/Black
#
%
1
1%
6
1%
8
1%
6
2%
2
1%
1
1%
24
1%

Asian
#
74
411
439
251
129
160
1464

Filipino
#
%
1
1%
5
1%
14
2%
5
2%
1
1%
0
0%
26
1%

%
85%
82%
78%
87%
83%
89%
83%

Hispanic
#
%
2
2%
8
2%
11
2%
4
1%
10
6%
1
1%
36
2%

White
#
6
53
78
23
12
16
188

%
7%
11%
14%
8%
8%
9%
11%

Multi-Race
#
%
2
2%
17
3%
9
2%
2
1%
2
1%
1
1%
33
2%

# and % indicates student group as the portion of total AP course takers per content area. Includes duplicates (e.g. student taking multiple AP
courses.
“AP Other” includes Music Theory, Studio Art, and Computer Science courses

AP Course Taken by Group
AP English
AP Math
AP Social Studies
AP Science
AP World Lang
AP Other
Total

EL
#
0
5
0
1
7
1
14

SED
%
0%
1%
0%
0%
5%
1%
1%

#
2
19
26
9
16
8
80

SWD
%
2%
4%
5%
3%
10%
4%
5%

#
0
3
1
1
1
2
8

Total
#
87
501
561
290
155
180
1774

%
0%
1%
0%
0%
1%
1%
0%

# and % indicates student group as the portion of total AP course takers per content area. Includes duplicates (e.g. student taking multiple AP
courses.
“AP Other” includes Music Theory, Studio Art, and Computer Science courses

Students taking AP/Honors and CTE Courses
CHS
Took at least one AP/Honors course
Took at least one CTE course
Took at least one AP/H and one CTE course
Total students in cohort
FUHSD
Took at least one AP/Honors course
Took at least one CTE course
Took at least one AP/H and one CTE course
Total students in cohort

2015
#
334
259
150

2016
%
65%
50%
29%

515
2015
#
1920
1698
1155
2729

#
401
300
213

2017
%
76%
57%
40%

#
446
356
300

528
2016
%
70%
62%
42%

#
2057
1715
1263
2668

%
82%
66%
55%
542
2017

%
77%
64%
47%

#
2100
1911
1532

%
81%
73%
59%
2601

CTE courses include business, computer science, programming, computer applications, engineering, technical writing, arts/multimedia,
industrial tech, culinary, and auto tech courses
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School Site Commentary
• The number of students taking AP exams continues to rise as does the total # of exams taken.
• The percentage of students scoring at the 3 level of higher has increased to 95.3%.
• We have added AP Environmental Science since the last WASC visit.
• The percentage of Hispanic students taking an AP or Honors class in grades 11-12 is 43.1%.
• We have increased the percentage of students taking a CTE course as well. We’ve almost
doubled the percentage of students who took both one AP/H level course and one CTE course.

Students Requiring Remediation at Community Colleges
Data regarding FUHSD student enrollment and placement in remedial courses at local
community colleges is tracked through CalPass+, a statewide system that K-12 and state higher
education institutions participate in on a voluntary basis. The CalPASS+ system matches
enrollment records from California community colleges with graduation records from the high
school district, and is generally at least a year behind due to reporting timelines in the
community college system. The most recent year of complete data is for the Class of 2013.

Requiring Remediation
School Total in Class
School Total Reported Enrolled in CC
# requiring Remediation--ELA
# requiring Remediation--Math
FUHSD Total in Class
FUHSD Total Reported Enrolled in CC
FUHSD # requiring Remediation--ELA
FUHSD # requiring Remediation--Math

Class of 2014

Class of 2015

Class of 2016

CHS
493
272
66
24.0%

CHS
517
269
70
26.0%

58

31%

83

77

69

36.0%

31.0%

2700
1270
343
27.0%
417
33.0%

29.0%

2734
1249
328
26.0%
387
31.0%

CHS
527
190

2654
804
255
32.0%
312
39.0%

Most recent data available is for the Class of 2016. Data from CalPASS+ (https://www.calpassplus.org/CalPASS/Home.aspx)

School Site Commentary
• The percentage of the graduating class needing remediation at the community college is 11%
in English and 13% in math, as of the class of 2016. This matches closely with the percentages
of students who are declared “not ready for college” on the EAP. In 2014, those percentages
were higher at 13% in English and 16.8% in math.
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Post-secondary enrollment persistence, graduation
Post-secondary program data is made available to us through a number of different sources,
including the National Student Clearinghouse. For this resource, our graduate data is matched
against enrollment records of participating post-secondary institutions. Participation in this
service is by subscription and is voluntary; not every program our students attend after high
school is included. The most recent data we have is for the Class of 2016.

Students Entering Post-Secondary Institutions Immediately after High School
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Students Entering Post-Secondary Institutions within 1 Year after High School

Students Enrolled in College the First Year Who Returned for a Second Year
(Freshman to Sophomore Persistence)
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Post-secondary Enrollment and Graduation by Cohort
100.0%
80.0%
60.0%
40.0%
20.0%
0.0%
Class of
2007

Class of
2008

Class of
2009

Class of
2010

Class of
2011

Enrolled within 1st year

Cupertino HS
Enrolled within
1st year
Graduated

Class of
2012

Class of
2013

Class of
2014

Class of
2015

Graduated

Class of
2007

Class of
2008

Class of
2009

Class of
2010

Class of
2011

Class of
2012

Class of
2013

Class of
2014

Class of
2015

85.5%
63.0%

89.5%
58.5%

92.8%
64.4%

90.9%
59.3%

92.1%
54.8%

92.3%
38.5%

89.8%
7.2%

88.6%
2.1%

83.5%
0.0%

Data from National Student Clearinghouse

School Site Commentary
• The percentage of our graduates who attend college immediately after graduation
remains high at 82%.
• The percentage of graduates who enroll in a four-year institution within a year a
graduation has increased to 59% from 54% at our last WASC report.
• The percentage of graduates who enroll in a two-year institution within a year of
graduation has decreased from 30% to 24% since our last WASC report.
• Our freshman to sophomore persistence rate remains very high, regardless of whether
students are attending a two-year or four-year institution, at around 93%.
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Analysis of Progress
Indicator
Increase percentage who meet
or exceed standard in English
and Math on the Smarter
Balance.
Increase A-G eligibility for all
and for targeted subgroups
Increase percentage of
Hispanic, SPED and EL
students who score proficient
on the CAHSEE in English.
Reduce percentage of students
who need remediation in
English and math at the
community college level.
Reduce percentage of students
earning D/F grades in required
courses
Increase the # of graduates
who took a CTE course
Increase the # of students
taking an AP exam

2015 WASC Report

2017 December

English

84%

English

90%

Math

82%

Math

85%

African
American
Hispanic
White

33%
27%
55%

Baseline:
63.5%, 56.5%, 61.5%,
respectively

African
American
Hispanic
White

71%
37.5%
60.9%

CAHSEE discontinued.

English

13.0%

English

11.0%

Math

16.8%

Math

13.0%

Schoolwide
Algebra 1
Algebra 2

6%
21.94%
20.97%

Schoolwide
Algebra 1
Algebra 2

4%
4.08%
10.53%

259

356

638

835

Critical Learner Need #1 remains our basic mission as a school. We work collaboratively, as a
Professional Learning Community, to support all of our students in learning at high levels. The
work we do in course-alike teams serves as the vehicle for growth and development. Also, the
Common Core and NGSS call for different kinds of thinking and learning than has previously
been assessed on the state exams. There is much to learn as we strive to prepare our students to
think critically and creatively, research well, close read a variety of texts, write argumentatively
in all their classes, design their own experiments, and apply their lessons to new situations. This
action plan provides the building blocks for continuing our work as a PLC while we strive for
students to learn more and differently. There is evidence that our work so far in these areas has
been successful and that we can continue to make strides if we deepen our practice.
Continued work in PLC course-alike teams to determine Essential Learning Outcomes, design
and administer common assessments, create content and lessons, analyze student work, develop
interventions, and refine the revision and redemption practices. Because teams will meet more
often with the new schedule, closer to once a week rather than once every 2-3 weeks, we expect
more teams to get through the inquiry cycle, analyze student work in a more timely fashion and
be ready to intervene directly more quickly.
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FUHSD LCAP GOAL #3
Every student will feel safe, cared about, and both academically and socially
engaged in school.
Cupertino High School WASC Goal

Cupertino High School Targets (as listed in
the site 2017-18 school plan presented in
September 2017)

Create a climate of care on campus in
order to develop student capacity to
engage in challenging coursework while
creating and maintaining healthy,
balanced lives.
Increase the percentage of students who
respond positively when asked about the
level of engagement in the work they do
at school to 68%.
Decrease the percentage of students
who say they complete school-assigned
homework for more than four hours per
night to 18%.
Increase the percentage of students who
state that they have an adult they would
turn to on campus to 70%.
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Wellness and Engagement Data
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Discipline & Truancy Data
Students Receiving One or More Suspensions: Two Years by Student Group
100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%
2015-16
African Am/Black
Hispanic
English Learners

2016-17
Asian
White
Students w/Disabilities

Filipino
Socioecon Disadv
All Students

CHS
Student Groups
Afr Am/Black
Asian
Filipino
Hispanic
White
Socioecon Disadv
English Learners
Stus w/Disabilities
All Students

FUHSD

2015-2016

2016-2017

2015-2016

2016-2017

# Stu

%

# Total
Cohort

# Stu

%

# Total
Cohort

# Stu

%

# Total
Cohort

# Stu

%

# Total
Cohort

2
6
0
6
14
6
5
6
28

5.7%
0.4%
0.0%
2.8%
3.5%
2.6%
2.6%
2.9%
1.2%

35
1477
41
217
398
228
196
208
2284

3
19
1
9
16
7
5
16
51

11.1%
1.2%
2.6%
4.0%
4.3%
3.6%
2.7%
7.3%
2.2%

27
1582
38
223
369
196
183
219
2352

9
18
4
57
44
66
30
57
141

7.2%
0.3%
1.3%
3.4%
2.1%
3.8%
3.4%
5.6%
1.3%

125
6074
321
1674
2097
1739
885
1022
10896

7
44
6
98
40
76
44
79
207

6.9%
0.7%
2.0%
5.7%
2.0%
4.8%
4.8%
7.8%
1.9%

101
6339
308
1708
1986
1597
920
1020
11062

Expulsions
CHS
2015-2016

Student Groups
All Students

FUHSD

# Stu
5

%
0.2%

# Total
Cohort
2284

2016-2017
# Stu
8

%
0.3%

2015-2016
# Total
Cohort
2352

# Stu
16

%
0.15%

# Total
Cohort
10896

2016-2017
# Stu
19

%
0.2%

# Total
Cohort
11162
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Chronic Absenteeism
The California Department of Education (CDE) defines chronic absenteeism as students who
have been absent for more than 10% of the instructional calendar. While attendance data was
collected by the state in prior years in various ways, in 2017 the state clarified its definition of
chronic absenteeism and expectations for schools and districts to report it as part of California’s
new accountability system. As such, this first year of data from the 2016-2017 school year
represents the baseline for schools in terms of how schools monitor and report the attendance
data. In this first year, the chronic absenteeism data is presented by grade level.
9th
(#)
13

10th
(%)
2.23%

(#)
13

(%)
2.08%

11th
(#)
23

(%)
4.00%

12th
(#)
42

(%)
7.68%

Total
(#)
91

(%)
4.13%

School Site Commentary
• The percentage of students who respond positively when asked about the level of engagement
in the work they do at school dropped from 67% to 52%. It appears that more students marked
“neutral” in the enjoyment/interesting categories.
• The percentage of students who said they complete school-assigned homework for more than
four hours per night dropped from 12.2% to 10.5%.
• The percentage of students who said they have a “go to” adult on campus increased from 67%
to 73.4%.
• 25% of the students who responded never or rarely eat breakfast before school.
• 82% of the students are involved in at least one extracurricular activity.
• The percentage of students who said they get 7 or more hours per sleep a night increased from
47% to 53.6%.
• 2016-17 showed a spike in suspensions, largely because several incidents involved multiple
students including two sexual harassment cases, a drug distribution ring, and a group assault.
We also showed an increase in the number of students who were willing to let us know when
disciplinary events arose.
• As a result of the poor behavior by a group of our Students with Disabilities, the entire SPED
staff has developed a common set of student conduct expectations as well as an agreement about
the ways they will respond.
• The first “chronically truant” data from the state shows our numbers at 4.1%, though about
25% of those students are Hispanic. This is information we’ve included in our Equity Task
Force work.
• Our attendance clerk and health clerk are consulting on truant students to come up with action
steps for particular students.
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Analysis of Progress
Indicator
Students who report being
fully engaged* in their
coursework.
Students who report being
“often or always stressed” by
school work.
Students who report getting 7
or more hours of sleep per
night.
Students who report that they
have a supportive adult on
campus.
Percentage of students in
underrepresented groups who
are successfully completing
AP/Honors classes
Number of students dropping
AP classes
Percentage of 9th grade
students who tested as
aerobically fit
Percentage of students who
are chronically truant

2015 WASC
Report

2017

2018

15%

63%

52%

68%

32%

30%

40%

47%

53.6%

57%

67%

73.5%

African
American

22%

African
American

56%

Hispanic

29%

Hispanic

29%

White

53%

White

57%

132

125

85.6%

83.4%
4.1%

Making sure that we create and maintain a climate of care on campus remains a critical priority
for CHS. While we’ve seen improvements in engagement, stress, and sleep levels, we know we
can do better at supporting our students. Chronically truant numbers are new from the state, but
our 4.1% is less than the district, county and statewide percentages. However, 96 students
struggle to get to class regularly. Of that 96, 24 are Hispanic (10.8% of the total Hispanic
population). We have added a focus on anti-bias to this work as well as an understanding of
trauma informed care and suicide prevention. In the 2016-17 school year, 18 students were
hospitalized for suicidal threats or attempts. So far in 2017-18, we’ve had 6 hospitalized
students, some for multiple times. There have also been a number of bias incidents in the
community, some on campus, in the last school year that we are working to address. Our
campus motto has always included the element “be kind” and we’re adding some skill sets for
the students to help with that. Language for the CLN is being adjusted to match the district’s
LCAP. We believe that this statement accurately reflects the work we’re doing and is a more
student-outcome focused statement.
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FUHSD LCAP GOAL #4
Parents, students, and other community stakeholders will have a variety of
opportunities to learn about and give feedback on school and District
priorities, expenditures, and programs.
Cupertino High School WASC Goal
Cupertino High School Target (as listed in
the site 2017-18 school plan presented in
September 2017)

None.
100% of parents will have an active
account to monitor their student’s
progress on School Loop or Infinite
Campus.
Increase the number of followers on the
CHS Facebook page to 210.
Increase the percentage of families who
report feeling welcome at CHS.
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DATA PRESENTATION
Parent Engagement Survey
CHS summary 2017
ENGAGEMENT with CHILD’S LEARNING
Over the past year, how frequently have you…
…talked to your child about what they are learning in school?
…helped your child with homework?
…engaged your child in educational activities outside the home?
…had your child work with a tutor after school or on weekends?
…talked to your child when he/she is having a problem with friends or teachers
at school?
…talked to your child about their stress and emotional challenges at school?
I know how my child is doing…
…emotionally at school
…academically at school
…socially at school
ENGAGEMENT AT SCHOOL
Over the past year, how frequently have you…
…met with teachers to discuss your child?
…volunteered at your child’s school?
…attended school events, like performances, sports, etc.?
…attended educational events for adults?
…contributed to school-related policies and decision-making?
…accessed School Loop to communicate with the school, check grades, etc?
Did you visit your child’s teachers at Back to School Night this year?
SUPPORT FROM SCHOOL
My child’s school provides the information and support I need to support my
child’s academic progress.
My child’s school provides the information and support I need to support my
child’s social and emotional needs.
I have adequate information to help my child choose classes.
I have adequate information to help my child prepare for post-secondary options
after high school.
School staff members are welcoming and responsive to my questions and
concerns.
I feel valued as a partner in my child’s education.
My child’s school encourages family participation.
Staff members at my child’s school value each child’s culture.
I feel welcome at my child’s school.
I feel connected to the teachers, administrators, and school staff at my child’s
school.
I feel connected to the other parents or guardians at my child’s school.
What does my school do well at assisting parents and guardians support their
students’ academic and developmental needs?

Top 2
79%
26%
45%
30%
71%
71%
72%
93%
76%

9%
19%
41%
36%
17%
86%
85% yes
64%
51%
62%
56%
67%
60%
64%
63%
70%
40%
32%
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Workshops led by other parents/guardians
Workshops led by school staff?
Handbooks or guides
Activity calendars
PTSA
Parent affinity groups
Parent Committees
Email communication
School website
Social media
Meetings with teachers and principals

56%
63%
54%
70%
63%
41%
49%
83%
81%
54%
63%

SELF-EFFICACY
How comfortable are you in supporting your child in the following?
Motivating your child to work hard in school
Developing your child’s social skills and friendships.
Assisting with your child’s homework and learning at home.
Teaching your child how to deal with emotions appropriately.
Helping your child apply to college.
Helping your child apply for financial aid.
Helping my child succeed in school.
Making appropriate choices regarding your child’s education.
Working with your child’s school to ensure that their needs are met.
Connecting with other parents and families.
Balancing your child’s school work, outside activities and overall life balance.
Navigating financial aspects of high school.

85%
78%
74%
79%
68%
55%
82%
81%
68%
49%
81%
48%

COMMUNICATION
I am comfortable discussing my child’s progress with school staff.
I am comfortable sharing concerns with school staff.
I am comfortable providing suggestions to school staff.

67%
63%
53%

HOW DO YOU RECEIVE INFO FROM SCHOOL?
School Loop E-mail
School website
Principal e-mail to community

85%
76%
68%

CURRICULUM
Curriculum and instruction are consistent across teachers and courses at my
school.
Grading is consistent across teachers and courses in my school.
Student’s homework assignments are appropriate.
The amount of homework assigned to students is reasonable.
My student has adequate access to the courses needed to graduate.
My student has adequate access to the courses (s)he wants to take to pursue
personal passions and interests.
My child has adequate access to Honors and Advanced Placement courses.
My child has adequate access to courses that will prepare him/her for job/career
skills.

45%
41%
60%
54%
83%
58%
67%
56%
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SAFETY AND SUPPORT
My child feels physically safe at school.
My child is treated with respect by staff at school.
My child is treated with respect by other students at school.
My child’s social and emotional needs are met at school.
My child is safe from bullying and harassment at school.
My child has experienced bullying and harassment online or on social media.
My child is safe from negative influences at school.
My child has support to deal with school-related stress.
My child’s school provides the academic support (s)he needs in order to do will
in his/her classes.

86%
78%
73%
55%
63%
16%
59%
54%
68%

School Site Commentary
• We’re not sure what to make of the 60% who say they are not connected to the school
staff.
• Parents report wanting to feel more connected to each other.
• Parents express connection to what their children are learning at school, know their
children’s achievement level, and use School Loop to communicate.
• Though having a guaranteed and viable curriculum with grading equity is one of our top
goals, only 41% of the parents note that there is consistency across courses.
• Parents report getting effective communication via School Loop, the principal’s weekly
message, and the school’s website.
• The student safety numbers are lower than we would like; we are including a number of
action items related to increasing student sense of well-being on campus.

Analysis of Progress (link activities to performance as measured by the metrics;
comment on overall progress towards the goal including targeted areas. Include activities that
support English Language Learners and students who are low income or foster youth.)
• 83% of parents have an active School Loop account.
• 642 followers on Facebook as of January 30, 2018
• 70% of parents surveyed report feeling welcome at CHS
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Chapter 2
Significant School Changes and Developments
Cupertino High School has remained relatively steady during the three years since our last
WASC visit though there have been some changes and challenges.
School Leadership
We remain consistent in terms of administrative leadership, with the same principal for the last
11 years. Three of the four Assistant Principals were on the team at the time of the last visit and
the fourth was a valuable teacher leader on campus.
We have seen some turnover in department leadership, with new Department Leads in English,
Science, Social Studies, and World Language since our last visit. Our math department lead has
remained and our “new” Lead Resource Teacher had the role before leaving to serve as a Mentor
Teacher. Additionally, we have new leads as ELD Coordinator, Staff Development Coordinator,
and Terra Nova Coordinator. Interestingly, most of the new leaders are from the hiring class of
2010: Kevin Morgan (English), Kim Morgan (Social Studies), Liza Aguilar (World Language),
Sean Bui (ELD), Allison Vernon (Staff Development), and Monique Ronalter (Terra Nova).
This leadership team works well together and has harmonized relations among departments.
The district and the union also agreed to a new team lead structure that allows individuals who
are leading teams to receive compensation for their work. Cupertino High School remains
committed to our Professional Learning Community and currently has 37 paid team leads.
Several other teams are sharing responsibilities and have elected not to choose a paid lead.
We have welcomed 27 new teachers in the last three years. These new Pioneers have been
integrated into course-alike teams to maintain a guaranteed and viable curriculum and consistent
student experience. Additionally, each new teacher has been supported by a mentor provided by
FUHSD; all of our mentors until this school year have been products of the CHS Professional
Learning Community. This consistency has also been instrumental in maintaining high quality
instructional practice. Many of these newer teachers are already participating in school activities
such as team leadership, coaching, advising clubs, and creating new courses.
We’ve been remarkably short-staffed in terms of school psychology. Last school year, we
worked all year with just one school psych and occasional help from others in the district. This
year, we began the year with two school psychologists, though one quickly went out on medical
leave for the semester. Our guidance team, Student Assistance Team, Lead Resource Teacher,
and AP for Special Education have all stepped in to fill task gaps left by this shortage. For
example, in 2016-17, guidance counselors were taught to do “cum reviews” for students who
were referred to SAT, a task previously taken on by our psychologists. In 2017-18, the AP for
Special Education has been completing the analysis and reports for new 504 assessments to
reduce the expectations of our remaining school psychologist. This exemplary teamwork
exemplifies our “whatever it takes” philosophy as a community. We continue to identify, place,
and serve students with special needs despite the challenges.
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English Learners:
Prior to the 2015-16 School Year, all students residing in the Lynbrook High School attendance
area, but whose English Proficiency placed them in level ELD 1, were automatically enrolled at
CHS, and students testing into ELD 2 or 3 were assigned to their home schools. Unfortunately,
LHS continued to see an enrollment decline, while CHS was experiencing a significant increase
in enrollment. In an effort to maintain more stable enrollment at both schools, for the 2015-16
SY, all ELD 1 students were enrolled in their home school based upon their address, up until a
cap of 20 students for each section of ELD 1 (at both schools), and then the school placement
would be determined primarily by residency address, with some flexibility built in for the staff at
each school to make determinations based on the best option for both the student and the school.
At the end of the 2015-16 SY, it was determined that LHS was not able to maintain a full section
of ELD 1, and CHS was still experiencing larger than expected ELD 2 and 3 sections. For the
2016-17 SY the determination was made to have return to all students residing in the Lynbrook
High School attendance area, but whose English Proficiency placed them in level ELD 1, were
automatically enrolled at CHS. All new students enrolling in the district who required CELDT
testing were to be administered the exam at the district office. Students were placed in the
following manner: ADV/IFEP home school, 1=CHS, 2/3=LHS. In the Spring of
2017, administrators from LHS, CHS, and the district office reviewed the numbers for incoming
9th graders from the feeder schools.
Based on those numbers, the placement protocol for new students was implemented beginning in
March 2017 for the 2017-18 SY: New ELD 1 students (middle school/out-of-country) regardless
of home school will be placed at CHS; New ELD 2 students (middle school/out-of-country)
regardless of home school will be placed at LHS; New ELD 3 students (middle school/out-ofcountry) will be placed at their home school; This plan is based on the understanding that ELD 3
sections will be capped at 25 at each site. When the cap of 25 is reached, then the other school
will absorb the new students. When both schools are at 25, site administration will work together
to make determinations based on the best option for both the student and the school. For the
2018-19 SY, and subsequent years, there is an agreement that the two school sites will work with
the district to review enrollment projections and ELD level section sizes each year. The team will
work to adjust which level students are assigned at which school based on the needs of the
students and the schools. The overall goal of this process is to ensure robust programs at each
school site without overburdening either one in terms of class size or overstaffing.
Student Population
After years of steady growth, our student population has stabilized as a result of an “area of
choice” arrangement with another school in the district with declining enrollment. Three years
ago, the district realized that without intervention, the declining enrollment at Lynbrook High
School would cause significant loss of program for students. As a result, we embarked on a
journey to increase the number of students at LHS while simultaneously stopping the exponential
growth at CHS. In the first year, students in our attendance area who were attending programs at
Miller Middle School were allowed to remain with their middle school peers and attend LHS if
desired. Approximately 35 students took advantage for that opportunity. The following year,
after much debate in the community, students at Miller and McAulliffe who lived in our
attendance area were allowed to attend LHS. Additionally, students at Hyde Middle School were
allowed to enter a lottery to attend LHS. Altogether, 84 students from our attendance area chose
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to attend LHS instead. So far, this process has had no impact on our student diversity or
achievement. We did lose a section in each of the primary academic areas.
The school board has approved the program for an additional two years, though we do not yet
know how many students will elect to attend Lynbrook.
Programmatic Changes
Based on our WASC goals in 2015, we have made a handful of programmatic changes at
Cupertino High School:
We added sections of AVID so that there are now 2 sections at each grade level. We are
“carrying” one of the sections because some of the students have not remained college
eligible and dropped. However, we remain committed to providing this support for
students.
We added the course Advanced Placement Environmental Science. Five sections of
students took the course in 2016-17; this school year, there are four sections of students
enrolled. We expect that number to hold steady.
We launched a partnership with Foothill College to offer a “Health Pathway” in 2017-18.
Approximately 40 students are enrolled in a series of three courses in Allied Health, held
on our campus and taught by Foothill faculty: Allied Health Careers, Health 21, and
Social Psychology. Since this course sequence was offered and taught by Foothill
College, it could be taken as a “7th class” if needed.
We also began teaching the first course in a planned series of three courses in an
Engineering Pathway. Course 1 was implemented in 2017-18 and already has earned AG eligibility; Course 2 will be offered in the 2018-19 school year. We were pleased with
the student diversity in the composition of Course 1. Our team actively recruited from
AVID and Algebra 1.
Our Business teacher is collaborating with other business teachers in the district to apply
for A-G approval for our Principals of Business course. This would add another possible
elective for our students that would have A-G eligibility.
We have begun pre-assigning students-at-risk to the Guided Studies classes. This has
allowed incoming 9th graders with a history of struggle to get help right away rather than
waiting for a failure to intervene.
Two changes led to a decrease in PE sections in 2017-18: Students participating in
Marching Band in grades 10-12 were allowed, per new district policy, to count that
participation for PE credits. Additionally, students who took Engineering as sophomores
were required to “push out” taking Physical Education to either their junior or senior
years because of the “no 7th class” rule discussed below.
Finally, because of budget constraints, very few students have been allowed to take a 7 th
class. Most students are limited to 6 courses in their schedule. The exceptions include
those who need a 7th class for graduation; special education students with a Learning
Skills class, AVID students, and English Learners; and athletes who earn credits for their
sports. If there is available space in the fall, we hold a lottery for remaining seats and a
few students successfully add a 7th class at that time.
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Facilities
Construction is complete on the Cupertino High School campus. This school year, we have
opened a new Drama Classroom and Black Box Theater. This addition, in place of the daycare
center previously in that space, has allowed the drama department a permanent space of their
own after years of sharing. The new space also means that there’s less pressure on the theater
facility, and thus, less tension rising from the inevitable conflicts.
Additionally, we have opened a new classroom building in back of campus with 6 new science
labs, 22 regular classrooms, and one double-sized classroom for robotics and Advanced
Placement Physics. This new space generally allows our teachers to each operate from one
classroom space. The portable classrooms that we’ve used temporarily are set to be removed this
spring/summer.
Schedule
At the end of the 2016-17 school year, the Fremont Union High School District came to an
agreement with certificated staff to align the schedules of our five high schools so that the
instructional day would begin no earlier than 8 a.m. starting in the 2018-19 school year. Per the
bargaining agreement with FEA, teachers must vote on and approve any changes to the school
calendar and bell schedules.
The decision to adjust and realign our school schedules grew out of the work of the FUHSD
Wellness Taskforce in 2016-2017. The membership of the task force included both certificated
and classified staff, parents and students. Using the American Academy of Pediatrics Policy
Statement on School Start Times for Adolescents as a starting point, the task force then gathered
data from District surveys of parents and students as well as from the experiences of surrounding
districts that had realigned their schedules. All of this analysis reinforced the notion that starting
school later would deliver better health results for students and families.
The District then formed a Bell Schedule Input Committee, made up of teachers from across all
five campuses, to consider specific changes to the bell schedules and the logistical issues that
these changes could trigger. The creation of the staff committee allowed for more thoughtful
planning and consideration of the many minute details that impact the building of the master
schedule. The committee worked to create two schedules, one 2-block and one 4-block, in order
to streamline and simplify the five different schedules currently in place. Several updates to all
FUHSD staff were sent out by the Bell Schedule Committee during the Fall Semester, including
a survey in November which requested input on the committee’s draft schedules.
The Bell Schedule Committee finalized the two suggested schedules at the end of the first
semester and shared them with all staff via email in early December. FEA members at each
school site then voted on the two schedule options in January, 2018.
As a result of the new schedule, there will be no change in the number of instructional minutes
during the school year. Cupertino High School voted to adopt a 4-block per week schedule.
Two key changes were made to support student learning as well. Cupertino will now have three
tutorial periods per week. Also, to better support our goals of curricular alignment and
collaboration, teachers will have an additional hour of collaboration per week.
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Chapter 3
Ongoing School Improvement
All stakeholders are involved in the review of student achievement data and the implementation
and monitoring of the school-wide action plan.
Administration reviews the student achievement data and the implementation of the Action Plan
throughout the year. They begin with a study of the previous year’s data in the summer, using
those results to make decisions about whether to continue, adjust, or abandon programs and
practices. They review the action plan to make sure the school is on track in the pursuit of our
goals and make necessary adjustments. They then prepare a presentation for the teaching staff to
share the data, progress toward goals, and focus action items for the year. The principal
establishes the school budget with these goals and action items in mind and she and the executive
assistant implement and monitor that budget.
Teachers review the school-wide student achievement data at the beginning of each school year
via a presentation prepared by administration. Each spring they participate in the revision of the
action plan, both in small leadership groups such as the Equity Task Force, Staff Development
Team, and Department Lead meetings, as well as in whole group. For example, the teachers
decided last spring to wait on the full implementation of the advisory until we had three tutorials
a week in 2018-19 rather than squeeze the sessions in during 2017-18 without the additional
time. Additionally, course-alike teams review their own course data and make adjustments in
instructional practice, course content, and assessment practices accordingly. Many of the items
in the Action Plan also require teachers to implement practices such as Revision and
Redemption, common assessments, and analysis of student work.
Parents review the student achievement data and the implementation of the Action Plan in a few
ways. They are presented annual updates of our school goals with the requisite data each fall at
Back to School Night. The notes from that presentation are posted on our website and also sent
to families via School Loop. Additionally, the principal shares data bites at several PTSA
meetings throughout the year, teaches the parent community how to read the new California
Dashboard, and presents a summary of the Action Plan annually. This summary shows the action
items that are in the exploration, implementation, and sustaining phases to give the families a
clear idea of what we’re thinking about, working on, and making an ongoing part of our practice.
School Site Council fully participates in the review of schoolwide achievement data, the writing
and implementation of the School Plan each year, and the monitoring of the Action Plan.
Additionally, the SSC has fiduciary responsibility for the School Improvement Grant and the
funds associated with the English Learners program and low income/foster youth. They
establish a budget for those funds in the spring, vote on it in the fall, and then approve
expenditures from those funds monthly. SSC includes school staff, parents, and students.
FUHSD Teaching and Learning Department provides each school with much of the student
achievement data as seen in the school profile. In consultation with the principals, the T & L
Department determines the format for the school plan and establishes a timeline by which School
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Plans are presented to the Board of Trustees for discussion and approval. The district also
supports the schools with a regular parent survey whose results are included in our plan.
The Governing Board of Trustees serves as the final check and approval for School Plans,
WASC reports and Action Plans. In the fall of 2017, CHS presented a summary of our
achievement data and plans for the year. In the spring of 2018, CHS will share this report along
with the annual School Plan for board feedback and approval.
To prepare the progress report, CHS followed a process similar to the process we use annually to
prepare the Single Plan for Student Achievement. Each school year, administrators, teacher
leaders, and the School Site Council review the action plan along with student achievement data
to determine status of each action item as well as to make any adjustments or additions to the
plan. Additional data is collected in annual surveys of parents and students. A summary is
prepared for the entire staff and more feedback is solicited and included. An administrator and
teacher leader worked collaboratively to prepare a draft of the Progress Report for review by the
SSC, faculty, student leaders and parents. Finally, the plan is presented to the FUHSD Board of
Trustees. As a district, we have moved to a biannual review of the school plan by the Board,
once in the early fall and once in the spring semester.

Critical Learner Need #1:

Chapter 4
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STATUS UPDATE OF WASC ACTION PLAN

All students will learn at high levels based on standards set by the Common Core, NGSS, and Essential
Learning Outcomes developed by course-alike teams.

English

2017 December
84%

90%

English

71%

85%

37.5%

82%
33%

60.9%

Math
African
American
Hispanic

White

27%
White
55%
Baseline: 63.5%, 56.5%,
61.5%, respectively

CAHSEE discontinued.

Math
African
American
Hispanic

2015 WASC report

Rationale from 2015 for Critical Learner Need #1: Critical Learner Need #1 is our basic mission as a school. We work
collaboratively, as a Professional Learning Community, to support all of our students in learning at high levels. The work we do in
course-alike teams serves as the vehicle for growth and development. Also, the Common Core and NGSS call for different kinds of
thinking and learning than has previously been assessed on the state exams. There is much to learn as we strive to prepare our
students to think critically and creatively, research well, close read a variety of texts, write argumentatively in all their classes, design
their own experiments, and apply their lessons to new situations. This action plan provides the building blocks for continuing our
work as a PLC while we strive for students to learn more and differently. There is evidence that our work so far in these areas has
been successful and that we can continue to make strides if we deepen our practice.

Analysis of Progress
Indicator
Increase percentage who meet or exceed standard in English
and Math on the Smarter Balance.

Increase A-G eligibility for all and for targeted subgroups
Increase percentage of Hispanic, SPED and EL students
who score proficient on the CAHSEE in English.

Reduce percentage of students who need remediation in
English and Math at the community college level.
Reduce percentage of students earning D/F grades in
required courses

Schoolwide

Math

English

21.94%

6%

16.8%

13.0%

Algebra 1

Schoolwide

Math

English

4.08%

4%

13.0%

11.0%
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Algebra 1

10.53%

356

Algebra 2
259

835

20.97%

Increase the # of graduates who took a CTE course

638

Algebra 2
Increase the # of students taking an AP exam

We attribute much of our success here to the tremendous work of our course-alike teams. Not only have they set Essential Learning
Outcomes, developed and administered common assessments, provided excellent first teaching, they have also designed and
implemented a variety of course-level interventions. These interventions include Revision and Redemption policies that allow
students to turn in late work, retake exams, do text corrections for credit, revise essays, etc. The teams set their own SMART goals
each fall and strive to continuous improvement. They take release days for anchor grading or curriculum revision, spend time in the
summer to develop new course content, and analyze student work to determine effectiveness. All of the teams work hard to ensure
student success, which can be seen in the continued progress to lower the number of students who earn D and F grades, the increased
A-G eligibility, and the fewer students who need remediation at the community college level.

Additionally, our Pyramid of Interventions has proven effective as well. Teachers have agreed to update grades every three weeks on
School Loop. Our alpha intervention teams then use those grade reports to determine which students in their alpha groups need
assistance. This “mini-SAT” includes an Assistant Principal, guidance counselor, and mental health provider. They assign students to
team level or schoolwide interventions, check in with the students and/or parents, and keep track of the students’ progress. Team level
interventions include Core Scholars, Physics Fellows, and the Algebra 2 tutorial. School level interventions include Student Center
for Success, Admin Tutorial, and Guided Studies.

The rise in the number of students taking AP exams can be attributed to the increased recruitment of students who did not originally
see themselves as “AP material” as well as the addition of AP Environmental Science. Many of those initially skeptical students took
and passed exams for AP United States History, AP Government, and AP Economics.

RESPONSIBLE
PARTY
TIMELINE
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RESOURCES

District funds for
Team Leads

Principal, Assistant SSC funds release
time as needed
Principals,
Common Core
Dept. Lead
funds from district
for summer work

REPORTS TO

There are currently
37 teams with paid
leads (of 2 or
more). Several
other teams are
operating without a
paid lead and
sharing leadership
responsibilities and
tasks.

Annual: Singletons
work with vertical
teams at the district
level

STATUS

Critical Learner Need 1: All students will learn at high levels based on standards set by the Common Core, NGSS, and Essential Learning
Outcomes developed by course-alike teams.
PURPOSE/
EVIDENCE
Provide a common, Admin to monitor By end of
teacher-developed
and Support
September
understanding of
Department Chairs annually
what students should to lead and monitor
know and be able to progress, provide
do.
support
Increase
Course-alike teams
transparency.
(with leads
Student grades A-G when
Increase student
appropriate)
performance on
Staff development
SBAC
team provides
whole staff
learning
opportunities

Maps with LCAP Goal #1 & 2
ACTIVITY/TASK
1.1 All Cupertino High School
teachers are engaged in 2
collaborative course-alike
teams whose first charge is to
develop and confirm the
Essential Learning Outcomes
for the course. To make these
decisions, teams consult the
previous state standards,
vertical alignment issues,
Common Core and Next
Generation Science Standards
as well as professional
judgment as to which standards
have leverage, endurance, and
preparatory value. Essential
Learning Outcome documents
from each team are turned into
the principal by the end of
September.

1.2 Additionally, all
Provide
Cupertino High School teams
opportunities for
develop and administer
teams to analyze
common formative and
student work
summative assessments to
together to
gauge student mastery of the
determine next
agreed-upon Essential Learning steps for instruction
Outcomes. Each team is
and curriculum as
expected to have at least one
well as note who
common assessment per unit.
needs additional
These are also shared with the help and what kind.
department chairs and the
principal. Teams will design
Improved student
ways to keep track of formative grades Increased
assessments over time.
A-G eligibility
Performance on
CAHSEE and SBAC
Course alike teams
to complete; DC to
monitor; Admin
Liaison to monitor
and support

Course-alike teams
complete the work
Department
Chairs to lead and
monitor progress,
provide support
Admin to monitor
and support Staff
development team
provides learning
opportunities

1.3 Teams will design and
refine course-level
interventions for students who
are not mastering the agreedupon Essential Learning
Outcomes

Provide revision and
redemption
opportunities so as
to improve student
grades, decrease %
of D/F grades,
increase
performance on
SLOs

SSC funds to
provide Mastery
Connect
(or similar)
subscriptions

SSC funds as
needed to
develop, anchor
grade, or analyze
student work

Annual
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Common formative Dept. Leads,
assessment to be
Admin.
given by each team Liaison
for each unit of
instruction; time of
unit varies by
course needs

By start of October Dept. Chairs,
annually
Admin.
Liaison, Principal

Supplemental
funds to support
afterschool
interventions;
SSC funds to
support teacher
hourly pay

SOME teams have
this completed; still
an area of focus.
Physics Fellows,
Core Scholars,
Writing Lab,
APUSH Boot
Camp, World
Language Support.

1.4 CHS will continue to
design, implement and refine
several school-wide
interventions that are designed
to help students with
organization, homework
completion, and “will”
development.

1.5 CHS will continue to
implement classes that are
designed as to help students
improve their skill in a
particular area. For example,
currently operating Credit
Recovery Algebra, READ180,
and CAHSEE prep math.

Provides
opportunities for
students to get work
done; emphasizes all
assigned work must
be completed, opting
out is not ok.
Provides support for
students who need it
in areas of
organization,
work completion,
space and time to
study. Should lead
to improved grades,
SBAC and CAHSEE
scores, increased AG eligibility, and
decreased need for
college remediation.

Admin in charge of
interventions.
Admin and
guidance teams to
provide ideas and
support.
Intervention teams
to work on details.

Provide students
Admin in charge of
with opportunities to staffing and Admin
recover skills that
in charge of
they might have not interventions.
previously
Department Chairs,
developed.
Guidance, LRS, EL
Program
Coordinator
contribute to needs
assessment.
Students pass or
score proficient on
the CAHSEE.
Students pass
Algebra. Students
learn to read and
move into
mainstream classes.

By start of
school
annually,
reviewed as
part of “look
back” in June

Every May as part
of schedule review
process in
December for
semester changes

Principal, Joint
Leadership Team

Supplemental and B Admin
budget funds to
Tutorial and
support salary of
Guided Studies
interventions
fully integrated
specialist and
into school
teacher tutors;
culture. Student
parent volunteers; Center for Success
student
after school is
volunteers as
staffed by teachers
tutors
and student tutors.
Algebra 2 run by
guidance and AP.
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Principal

Fund through
General
Fund section
allocation if
possible

Credit Recovery
Algebra and READ
180 in progress.
CAHSEE prep
math is now
Consumer Math
after the CAHSEE
was cancelled.
There are also Life
Skills classes in
Terra Nova.
Summer intensive
Geometry and
Algebra 2 recovery
offered as well.

1.6 Continue to refine the
Pyramid of Interventions that
helps us insure that every
student who needs additional
support is identified early and
given access to the support that
he/she needs.
Every 3 weeks, “alpha team”
of AP, guidance counselor,
and mental health pro meet
as a “mini SAT” to discuss
the students who have
grades below a C and begin
the intervention process by

Make sure students
don’t fall through
the cracks. Provide
intervention early
enough in the term
so that students can
recover and be
successful. Reduced
percentage of D and
F grades
Students pass or
score proficient on
the CAHSEE.
Students pass
Algebra. Students
learn to read and
move into
mainstream classes

Admin in charge
of interventions.
Four “alpha
teams” consisting
of an Assistant
Principal,
Guidance
Counselor, and
Mental Health
Professional in
charge of a
particular alpha
group.
Teachers update
grades every 3
weeks.

Every three weeks

2017-18 CHS WASC Mid-Term Progress Report 56
Admin. Team

June 2017 SAT
team review finds
Pyramid to be
effective in
creating a safety
net for students.
New procedures
for tracking
data.

1.7 Cupertino High School will Continue to “fuel”
continue to influence the quality the faculty
of instruction through both
with research-based
professional development and
best practices to
feedback to teachers. Included
bring back to their
below are several examples:
teams and develop
further.
The Skillful Teacher course
Academic Language
Production Quick Visits by
admin
Close reading strategies and
Text
Dependent Questions.
Analysis of student work
Professional Learning
Community Institutes.
NGSS training
Social Studies
Training Common
Core math
Argumentative
writing
English Research
Training
1.8 Administer Team Health
and Productivity Survey each
Spring

The Admin team
together with
Teaching and
Learning staff at
the district
determine needs
and make
opportunities
available.
Principal
tracks
attendance
New Teacher
Mentor Team
provides many
of the learning
opportunities

By mid- February
annually

Provide
The principal
January-February,
opportunities for
determines when
annually
teams to identify
the survey will be
areas of strength
given.
and areas of
growth.
Admin, Staff
Development
Increased health and Team, Team Leads
productivity of
analyze data.
teams as revealed by
the survey.

B-budget and SSC
funds support
attendance at PLC
institutes.

Spring 2018

2017: New teachers
attended ALP;
cohort of 8
participated
in TST; science
teachers all trained
in NGSS,
especially
intensive training
for Chemistry;
Comprehensive
Sexual Health
Education
Training

District funds
support
Skillful Teacher,
ALP, and close
reading
professional
development.

None needed
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Academic Deputy
Superintendent,
Human Resources,
English Learners
Program
Administrator

Principal

The Principal and
January 2016
the SD team lead
will analyze the
data and make
presentations to the
Admin Team, SD
Team

The admin team
Start Fall of 2015
will do an initial
and then annually
analysis and design every summer
activities for the
staff to participate
in and learn from
the data.

Staff Development
Team , Principal

School Site
Council,
Board

SSC to provide
funds for
summer work.

None needed

Vertically
aligned in Social
Studies; continuing
to implement cross
disciplinary
agreement on skills

February 2018

done
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1.10 Analyze data from team
health and productivity

To determine next
steps for
collaboration time
and staff
development.
Teams will reveal
health and
productivity through
survey results as
well as through
products submitted.

Department Chairs By the end of 2017- Principal
will lead this effort 18
with support from
the Admin Team.
All teachers will
contribute.

1.9 Analyze baseline data from Provide
Smarter
opportunities for
Balanced Assessments and
teams to analyze
develop plans to address areas of student work
growth.
together to
determine next steps
for instruction and
curriculum

1.11 Develop and teach
necessary research skills in
foundational classes to increase
access to and success in
advanced classes.

Increase the
percentage of
students, especially
in underrepresented
groups, who take
and succeed in AP
classes.

1.12 Continue to refine
curriculum to
better match NGSS and CCSS.

1.13 Send other teams to PLC
training –one team in the 20152016 school year and another in
2016-2017 school year.

More closely match
state assessments,
leading to improved
performance on
SBAC and other
state tests.

Principal

• Department
Chairs will lead
this effort with
support from the
Admin Team. All
teachers will
contribute at the
course-alike level.

SSC funds for
workshops,
planning.

Algebra 2
Recovery available
at Lynbrook HS
Spring 2017;
failure rate down.

Team of 6
attended in summer
2016.

Teams in Science,
Math, Social
Studies and English
have revised units
to better match
Common Core and
NGSS.
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By the end of 2021 Admin. Liaison,
with updates
Principal, Board,
annually in August School Site Council

Admin Liaison,
Teaching and
Learning Dept.,
Board

None needed

FEA voted to
approve a change
to 2 Collaborations
and 3 Tutorials and
late start. To begin
2018 school year.
Union to vote on
specific schedule
January 2018

School Site Council $10,000 annually
for teams of 10, as
funding allows

Math Department
By the end of 20152016
Chair
Course Alike teams
in Geo and Alg 2
Admin Team

2015-2016
2016-2017
Summers

From August 2015
–June 2017

Joint Leadership
Team will develop
the process for this
exploration.

Joint Leadership
Team, Fremont
Education
Association,
Principal, Board

Deepen our practice
and broaden its
implementation

1.14 Develop a plan to increase Increase % of
the percentage of students
students A-G
successfully completing
eligible.
Geometry and Algebra 2.

1.15 Assess and evaluate
current bell schedule.

To determine
maximum
collaboration time
and embedded
student support for
enrichment/
intervention,
leading to enhanced
achievement as
listed in the
“indicators.”

1.16 Work together to develop
clear guidance around writing
standards and expectations in
multiple disciplines

1.17 Implement plan for
increasing the successful
completion of Geometry and
Algebra 2.

1.18 Explore the idea of adding
AP Environmental Science and
AP Psychology to course
selection

Share knowledge
Department Leads
about writing
expectations to
create a more
transferrable skillset
for students.
Increase % of
students who are
proficient on state,
college, and national
writing exams.
Improve SBAC
scores.

Math Department,
Admin Team

Increase % of
Science Dept.
students who take at Chair in
least one AP class in conjunction with
high school.
Department and
Staff Assistant
Principal.

This expansion will
require additional
funding via the
section allocation.

SSC funds for
collaboration

Will need to fund
time for team to
work together.

Offered APES in
2016-17; AP Psych
not possible at this
time due to budget
constraints

Implement
Algebra 2
recovery class and
Algebra 2 boot
camp in the
summer
2016-17.

Teachers in
English, Social
Studies and
Science have all
been trained in
argumentative
writing.
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By the end of 2016- All staff
17

Principal, Staffing
Assistant Principal,
Curriculum and
Guidance, Board,
School Site Council

Beginning of 2016- Board, School Site
2017
Council

Decision made by
summer of 2016
and implement Fall
2017

Critical Learner Need #2:
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Create a climate of care on campus in order to develop student capacity to engage in challenging
coursework while creating and maintaining healthy, balanced lives.
Rationale from 2015 for Critical Learner Need #2:

40%

68%

15%

2015 WASC Report

47%

32%

63%

2017 December

29%
57%

56%

67%
22%
29%
53%

African
American
Hispanic
White

57%

In the last two school years, anecdotal evidence suggested that our students were experiencing distress related to schoolwork and
future pressure. More and more students were taking advanced classes, which was good; however, many of them were underprepared
for the rigor of these courses and were spending enormous amounts of time to be successful in them. We were noticing that there was
also a cultural divide in these classes, with our Hispanic and White students taking advanced classes in much smaller numbers than
our Asian students. The tension on campus was palpable. In the spring of 2014, we gave the Stanford Challenge Success survey to all
of our students and the data confirmed our impressions. As a result, we joined the Challenge Success program as a member school.
Additionally, we wrote this Critical Learner Need as one that would help us address these concerns.

Analysis of Progress
Indicator
Students who report being fully engaged* in their
coursework.
Students who report being “often or always stressed” by
school work.
Students who report getting 7 or more hours of sleep per
night.
Students who report that they have a supportive adult on
campus.
Percentage of students in underrepresented groups who are
successfully completing AP/Honors classes

African
American
Hispanic
White

Number of students dropping AP classes
Percentage of 9th grade students who tested as aerobically
fit
Percentage of students who are chronically truant
Percentage of students who were suspended

125
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132

83.4%

2.2%

4.1%

85.6%

1.4%

* Full engagement was defined as completing the work, understanding the importance of the work, and enjoying the work/class.

We attribute the positive results in this action plan sector to several key tasks and attitudinal shifts. We learned a lot from our tenure
as a Challenge Success school and made strides to affect change as a result of that learning. More and more teams began accepting
late work and offering retakes as part of a schoolwide focus on Revision and Redemption. These course-level policies, now built into
our work, provided both additional opportunities for struggling students to demonstrate mastery but also “life happens” breaks for
students who would otherwise be stressed out or coming to school sick. Our Challenge Success work also led to partnerships with
parents and education for families regarding the college admission process and differing definitions of success. Teams discussed the
importance of homework and began making changes regarding how much work was necessary. One action item that really helped in
this regard was the Expected Time Required sheet that students and parents filled out as part of the course selection process. Students
were surveyed to get current, accurate information about how much time was required for each class. This information then helped
students choose a course-load that they could manage along with other obligations. In Fall 2014 and fall 2015, panels of students
spoke with staff members about ways that faculty made them feel cared for—and ways that didn’t work or made students feel worse.
These sessions were effective in creating empathy and adjusting some behaviors. Additionally, we worked to connect students to
teachers after surveying students about whether they had a supportive adult on campus; those who did not were “adopted” by staff
members for additional attention.

This school year, we’ve added a few more strategies to our work in creating a climate of care. We’re hosting two Challenge Days this
year after taking a two-year break from the program, our ninth grade students are being trained in mindfulness and yoga as part of
their Physical Education classes, and we have convened an Equity Task Force that has planned four advisories for students around the
theme of “Speak Up at School.” Staff members have been trained in Trauma Informed Care and we adjusted our student interview
form for those referred to SAT to include identification of Adverse Childhood Experiences. Additional staff participated in the AntiDefamation League anti-bias training and helped lead the staff in learning those skills as well. A group of 32 staff members will have
attended a training at the Museum of Tolerance in Los Angeles before this report is complete. All staff will also be trained in the
Comprehensive Sexual Health Education curriculum currently being taught in Biology classes this coming Spring as well as

2017-18 CHS WASC Mid-Term Progress Report 63

participate in an online suicide prevention training. All students received a presentation about the dangers of drinking and driving last
school year, abusing prescription drugs this fall, and will receive suicide prevention and mindfulness training from a community
partner this spring.

Interestingly, some of the increase in suspension can be attributed to our anti-bias work as well. Students came forward after the
initial presentations with stories of bias and bullying that were addressed by the administration. Several student reported that they
were assured that we would act based on the presentations.

Ongoing focus on
the CLN

PURPOSE/
EVIDENCE
TIMELINE
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REPORTS TO

RESOURCES

STATUS

Member 201516; did not renew
for 201617.

Principal and CS
team.

School Site Council, PTSA funded
PTSA, Board
membership in
2014-15; will need
to seek funding for
future years

Spring 2015
and then annually
for at least 2-3
years

First two
complete; did not
like quality and
opted out of
2016 session

RESPONSIBLE
PARTY

Critical Learner Need 2: Create a climate of care on campus in order to develop student capacity to engage in challenging coursework
while creating and maintaining healthy, balanced lives.
Maps with LCAP Goal #3
ACTIVITY/TASK
2.1 Meet with Challenge
Success coach to create
Action Plan designed to
address health and wellbeing on campus.

School Site Council, PTSA funded
PTSA, Board
membership in
2014-15; will need
to seek funding for
future years.

Education for
faculty on ways
to increase student
engagement,
develop balance,
and create policies
that support
student health and
well-being.

Principal
Annually for
Staff Development three years
beginning
Team lead
Spring 2015

2.2 Provide one Staff
Development session per year
from the Stanford Challenge
Success team:
The Well-Balanced Student –
Spring 2015
Teaching for Engagement –
Fall 2015
Making HW Work – 2016
Principal

Annually for
two years
beginning in
Spring 2015

Education for
parents on
parenting
strategies that
can help
students
become more
balanced and
healthy.

School Site Council, PTSA funded
PTSA, Board
membership in
2014-15; will need
to seek funding for
future years

2.3 Provide one parent
education session per year from
the Challenge Success program:
The Well-Balanced Student –
Spring 2015
Bringing Sanity to the College
Admissions Process
– Fall 2016
Sleep expert – 2016

First one complete.
Opted for Roadmap
to College instead
for second one.
District wellness
group working on
sleep; will present
2017. New
Schedule to begin
in 2018 with a start
time no earlier than
8:00am.

2.4 Begin a Student Voices
program where we bring in
groups of students once a month
to discuss issues of health, wellbeing, care, and engagement. It
will serve as a “check” on our
efforts to reduce student stress
and could serve as a planning
team for dialogue nights or
fishbowl sessions.

Climate of Care:
more
students will
report that their
teachers care
about them and
that they have a
supportive adult
on campus.

2.5 Plan and present parent and Education for
student education regarding
parents and
wider definitions of success and students.
what it means to go to a “good
college.”

2.6 Form a team to investigate
advisory program and put
together a recommendation by
2016 in terms of structure.

Climate of Care:
more students will
report that their
teachers care about
them and that they
have a supportive
adult on campus.

Challenge Success

Annually
beginning in fall
of 2015

Beginning
Spring 2015 with
share out by
students each
August

School Site
Council, PTSA

Substitutes for
school visits or
training

None needed

Added to all
Guidance
events.

Fall 2017: Teachers
and counselors
continuing to gather
student voices
through lunch time
panel discussions.
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AP of Guidance
Guidance team

Plan in 2015 –
16 Revise
annually

Joint Leadership
Team, Staff,
Fremont
Education
Association

Joint Leadership
Team, Associated
Student Body
Equity Task Force

AP of guidance
Staff Development
Coordinator with
support from the
Staff Development
Team, DC team,
and Challenge
Success Team

Began in 201516; held series of
advisory
sessions. In
2016-17, sessions
held in first week
of school;
Plan to hold 4
sessions in 201718.

2.8 Continue to develop
lessons for all students that
address health related
concerns such as the
importance of sleep, time
management, and self-care.

2.7 Develop an advisory
program to provide all students
with a staff member who will
connect with them on
social/emotional level as well as
a place to teach skill
development in the “soft skills”
of self- care and decisionmaking.

Climate of Care,
Education
for students
More students will
report getting a
healthy amount of
sleep; fewer
students will report
feeling “often or
always stressed”
by schoolwork.

Climate of Care
more students will
report that their
teachers care about
them and that they
have a supportive
adult on campus.
More students will
report getting a
healthy amount of
sleep; fewer
students will report
feeling “often or
always stressed”
by schoolwork.

AP of Activities will
Commission a team
of teachers and
students to design
the program.

Staff Development
Coordinator
Challenge Success
Team members

Implement in
fall 2016
Revise
annually

By beginning
of school 2016

Funds needed to
develop curriculum

Fall 2015, Fall
2016, Fall
2017 in
advisory
sessions

Focus on equity
in 2017-18
sessions (4).
Sessions held
during special
schedule
advisory on
Nov. 6, Jan. 23,
Mar. 20. In
2018-19,
implement one
monthly using
3rd tutorial per
week.
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Staff, Fremont
Education
Association

Principal

Funding for
curriculum
development,
copies, etc.

Fewer students will Dept Leads Staff
report feeling
Development
stressed about
Coordinator
school

2.9 Refine the Expected Time Student Use of
AP of Guidance
Required sheet that shows the
Time,
Guidance Team
estimated time needed to provide Education for
for each course or extrastudents
curricular activity per night and Fewer students will
per week.
report stress-related
physical problems;
fewer students will
report feeling
stressed about
school.
Additionally, continue to have
students fill out and have their
parents sign a Time
Management Sheet that includes
9 hours of sleep per night prior
to requesting classes for the
subsequent year.
2.10 Continue to develop
research-based grading practices
that support student growth
mindset and a willingness to take
academic risks. Policies should
include:
• Allow opportunities for
revision and redemption
• Increase transparency
regarding criteria for success
• Match assessments more
closely with
instruction/practice (85/15
rule)
• A match up between essential
learning and grades
• Guidelines for timely and
effective feedback.

By January
each Spring

Spring 2017
Fall 2017

Articles

Done and ongoing.
Students surveyed
to get current
accurate info in Jan
2017.
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PTSA, School Site
Council

Principal

Staff panels

Big 6 Dept Leads to
discuss and prepare
needed staff dev.;
all teams expected
to work toward
being “tight” for
2017-18 in terms of
grading practices.

Notes from team
meetings show
these discussions
are taking place,
especially within
the English Dept.

2.11 Work collaboratively to
examine school- wide
homework practices.

2.12 Offer opportunities for
student panels to discuss, in
front of the staff or parents, ways
that adults made them feel cared
for—or ways that didn’t work or
made students feel worse
(fishbowl or dialogue night)

2.13 Meet with grade level
teams each semester to build
stronger teacher relationships
across disciplines to better meet
student needs.

Student Use of
Time:
Fewer students
will report being
“often or always
stressed” by
schoolwork. More
students will
report being fully
engaged.
AP for Activities

Principal to lead
Staff
Development
Coordinator All
course-alike
teams.

Ongoing
discussion, with
first guidelines to
be established in
2015-16, followup as needed

School Site
Council, PTSA,
Staff

Staff, School Site
Council, PTSA

Fall 2014, Fall
2015.

The metrics for
this action item
are more positive;
we have not yet
created a policy.
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Climate of Care,
Education
for faculty and
parents

August and
November
annually,
beginning
2015-16

More students
will report being
cared for and
supported by an
adult on campus.

Admin team

Climate of Care

None

Begin Fall of
2015, twice
annually. Reduce
to one annually.

Complete in
2015-16. Need to
schedule for
2016-17. Did not
happen in 2016-17;
will examine for
2017-18 to
determine
continued need.

Each AP will take a
grade level to host
the meeting.
Agendas to
be
developed
by staff
development
team.

2.16 Host a Challenge Day
each year.

2.15 All AP and honors
classes will develop tools to
help students learn to study
more challenging material

2.14 Teach effective effort
strategies in all courses to better
prepare ALL students to take
increasingly challenging
courses.

Climate of Care
More students will
report getting a
healthy amount of
sleep; fewer
students will
report feeling
“often or always
stressed” by
schoolwork.

Education for
students
More students
will be
successful in AP
and honors
classes,
including
members of
underrepresented
groups.

Education for
students
More students will
report getting a
healthy amount of
sleep; fewer
students will
report feeling
“often or always
stressed” by
schoolwork.

Staff
Development
Coordinator
Staff
Development
Team

Admin for AP
courses
AP Teachers

AP for Activities

Start in 20162017 and then
annually

Fall 2015

Spring 2016,
then every fall
after that
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Joint Leadership
Team

Metrics for this
action item are
more positive;
7% more students
report getting
more sleep and
7% more students
report their stress
level is
manageable or
low.

Skillful Teacher
Training

Principal,

Study group
system with
student tutors
implemented in
AP Science
courses;
reading guides
made available in
AP Social
Studies.

PTSA, School Site
Council,

Foundation &
Rotary grant
money; future B
budget expense

Spring 2016;
opted for E15M
in 2017; 2 sessions
scheduled for
2017-18, one in
October and one in
March.

th

2.17 Investigate
mindfulness/yoga training
program currently offered at
Lynbrook HS through 9 grade
PE.

2.18 Implement a shared
calendar for major assignments
and exams

Education for
students,
climate of care.
More students will
report getting a
healthy amount of
sleep; fewer
students will report
feeling “often or
always stressed” by
schoolwork.
Climate of Care
More students will
report getting a
healthy amount of
sleep; fewer
students will report
feeling “often or
always stressed” by
schoolwork.

2.19 Develop a system that
Climate of Care
monitors student participation in More students
CHS extra-curricular activities
will report having
and sports.
an adult who
cares about them
on campus.

Admin in charge of
PE
PE Department
Lead

AP for
Interventions

AP for Activities

Investigate
Fall 2015,
implement fall
2016 if we
conclude it’s
valuable

Fall 2016

Develop in
2016-2017 and
begin tracking in
2017

None

None needed

Grants needed to
pay for training
FREE if we work
with Heartfulness
Institute

We’ve
attempted this in
fits and starts. It
has not yet “stuck”;
many teachers do
this in their
classroom with
students adding the
information

Opted not to go
with this expensive
plan. Fall 2017,
work with
Heartfulness
Institute to teach in
PE 9, once
monthly,
implemented in
2017-2018.
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School Site
Council, PTSA

Joint Leadership
Team, School Site
Council

Associated Student
Body, School Site
Council, Board,
Staff

In 2017 survey,
84% of students
report participation
in one or more
activities. 67% of
students report
having at least one
trusted adult on
campus, up 10%
from 2014.

2.20 Develop and implement a
method for gathering student
feedback on rigor, engagement,
and time required

2.21 Send staff members to
Trauma Informed Care
training.

2.22 Send staff members to
Anti-Bias training from AntiDefamation League and
Teaching Tolerance training
through the Museum of
Tolerance in Los Angeles.

Education for
Faculty
More students will
report getting a
healthy amount of
sleep; fewer
students will report
feeling “often or
always stressed” by
schoolwork.
Climate of Care;
education
for faculty

Climate of Care;
education for
faculty

AP for guidance
Guidance Team

AP for Mental
Health
Team

Principal

Fall 2017

Fall 2016

Spring 2017

Student survey

Sub time/release
time

2 attended in
2016; SAT
members received
training, para
educators received
training, whole staff
received training
during staff
meeting.

Time
management
worksheet

Release time subs.
Cost of training.

Student surveys
indicate that “full
engagement” is up
from 15% in
2014-15 to 63% in
2016-17, also time
required worksheet
has been updated
annually based on
student surveys.
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School Site
Council, PTSA,
Staff

SAT team

Department Leads
and Staff
Development

15 staff members
attended in spring
2017. Round 2 of
training took place
June 2017 with 10
people.

33 staff members to
attend Teaching
Tolerance Training
Jan. 11-12, 2018.

2.23 Send staff members to
Youth Mental Health First Aid

2.24 Create system for
identifying students who report
not having a trusted adult on
campus and connecting them
with an adult.

2.25 Convene an equity task
force

2.26 Plan staff development
and student learning around the
idea of “Speak up at School” to
combat bias in the educational
environment.

Climate of Care;
education for
faculty

Climate of Care.

Climate of Care

Spring 2017

Spring 2016
(picture cards)
and
Spring 2017
(google doc)

Principal

Principal

Spring 2017

Fall 2017

Principal

Climate of Care;
Principal
education for
faculty and students

Google doc
Survey results

Release time
subs.

Done and
ongoing, continue
to revisit in 2018.

5 teachers
attended in
spring 2017,
chose not to
pursue.
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JLT

$ for hourly pay

First meetings in
Spring and
Summer 2017,
continued in Fall
of 2017.

Staff Development

Staff Development

Copies

Staff Development

Ready for Fall 2017
and three additional
advisory sessions

Critical Learner Need #3

2017-18 CHS WASC Mid-Term Progress Report 73

Improve the achievement of our Hispanic, African American, SPED, and ELD populations, as well as the
achievement of students who are struggling outside those subgroups.
Rationale from 2015 for Critical Learner Need #3

2015 WASC Report

2017 December

While we have made great strides in raising the achievement of our students at CHS, work remains to be done. Our Hispanic
subgroup, about 10% of the student population, continues to lag behind their peers in several ways: proficiency on the CAHSEE,
taking AP classes, earning A-G eligibility. Grades and graduation numbers are up, but we need to take that next step of preparing
more of these students for life after high school. In our SAI classes, our students are passing the CAHSEE before graduation, but we
would like to have more of them earn a proficient score in the 10th grade administration of the test so that they might take at least one
academic class in the mainstream their junior or senior year. In terms of ELD, our students are making excellent progress on the
CELDT and in their classes; we are looking for ways to improve their performance on the CAHSEE so that they score at the proficient
level. Our African American subgroup, while not large, also lags behind their peers in terms of A-G eligibility and taking AP classes.
These are our most vulnerable subgroups and, of course, there are students who struggle who are not members of any of these three
subgroups. Our goal as a school is “all means all,” so we are continuously looking for ways to build directed interventions into our
program so that no student falls through the cracks.

Analysis of Progress
Indicator

Continue to reduce levels of D/F grades in required classes.

Schoolwide average of 6%,
significantly higher in
Algebra 1, Geometry, and
Algebra 2.

• 21 of the classes we track
for D/F grades showed a
percentage of D/F grades
under 5% in spring 2017.
Additionally, Algebra 1 D/F
rate went down to 4.08,
bringing it in line with other
9th grade classes. The
percentage of D/F grades in

Increase percentage of Hispanic, SPED and EL students
who score proficient on the CAHSEE in English.

Each EL student in levels 1, 2, 3 will improve by at least
one grade level annually on the Accelerated Reader tests.

Increase percentage of African American, Hispanic and
White students who take AP/Honors classes.
Increase percentage of African American, Hispanic and
White students who meet A-G eligibility requirements.
Reduce the percentage of students who need remediation at
the community college level.
Increase the percentage of SAI students who take at least
one academic class in the mainstream prior to graduation.

74%

46.6% of EL students had
met their Accelerated
Reader goal; another 47.7%
had improved their AR
level, but had not quite
reached their grade-level
target.
African
56%
American
Hispanic
29%
White
55%
African
71%
American
Hispanic
37.5%
White
60.9%
English
11.0%
Math
13.0%

CAHSEE discontinued.

Geometry remained close to
20% in Spring 2017. The
percentage of D/F grades in
Algebra 2 dropped from
20.97 in Spring 2014 to
10.53 in Spring 2017.
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27%
55%
13.0%
16.8%

33%

29%
53%

22%

Baseline:
63.5%, 56.5%, 61.5%,
respectively

African
American
Hispanic
White
African
American
Hispanic
White
English
Math
71%
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We attribute the bulk of our success to the teamwork displayed on this campus to better meet student needs. Our course-alike teams
have established team level interventions including Revision and Redemption policies that allow students additional time and support
in achieving mastery. Also, our alpha-intervention teams (Assistant Principal, guidance counselor, and mental health provider) meet
every three weeks to examine student progress and determine which supports a student might need to be more successful. We’ve
added AVID sections at each grade level as well as provided tutors in Guided Studies, Terra Nova, and the Student Center for
Success. We’ve added credit recovery courses in Algebra 2, a weekly Algebra 2 tutorial for students who are underperforming, and a
coordinator for the Terra Nova program. Our progress with English Learners can be attributed to a increased focus by program
leadership on setting higher goals, pushing students to meet them, tracking student progress, and utilizing all of the resources on
campus to help.

It’s also clear that we have to imagine different or more targeted supports for our Hispanic students. Grades and graduation rates are
strong, but more students in this group could be taking AP and honors classes as well as meeting A-G eligibility.
The status of individual action items is included in the plan itself.

Staffing AP
Interventions
AP

All coursealike teams will
create DC and
Admin Liaison
will monitor and
assist

RESPONSIBLE
PARTY
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STATUS

Teams are
working toward
this goal. Some
that are in progress
include tutoring in
math and science;
Writing Lab; Core
Scholars; Physics
Fellows; APUSH
Boot Camp.

FUNDS
Dept. Leads,
Admin.
Liaison, Principal

Currently have 2
AVID sections at
9th, 10th, 11th, and
12th grade.

REPORTS TO

Double AVID
participation and
graduates by
2018

School Site Council, Section
PTSA, Fremont
allocation
Education
Association,
District Office

CAHSEE
cancelled.

By October
annually

Fall annually

TIMELINE

Critical Learner Need 3: Improve the achievement of our Hispanic, African American, SPED and ELD populations, as well as the
achievement of students who are struggling outside those subgroups.

PURPOSE

Maps with LCAP Goal 1 and 2
ACTIVITY/TASK

Increase college
eligibility of our
“first generation”
students and those
from
underrepresented
groups

Revision and
redemption
opportunities; meet
vision of “all means
all”

3.2 Continue with two AVID
classes in freshman year and
offer two at the sophomore year
in 2015. Assess whether to add
at the junior year in 2016 and
the senior year in 2017.

Improve pass and
proficiency rates
on the CAHSEE

3.1 All course-alike teams will
design and refine student
interventions to help struggling
students be more successful in
their classes.

3.3 Continue to provide
CAHSEE prep class in
mathematics

Staffing AP
Lead
Resource
Specialist

School Site Council, Section
PTSA, Joint
allocation in
Leadership Team, SPED
Fremont Education
Association,
District Office

All means all;
make sure that
interventions are
systematic and
directed.

Increase
participation in AP
and honors classes
by two
underrepresented
groups.

3.4 Provide formal CAHSEE
Increase pass and
prep for EL students who are
proficiency rates
taking the exam for the first time on the CAHSEE
and EL students who have not
yet passed the exam

3.5 Meet with African
American, Hispanic and White
sophomores to encourage sign
ups in at least one honors or AP
class as juniors.

3.6 Continue to develop and
refine a Pyramid of
Interventions that helps us
insure that every student who
needs additional support is
identified early and given access
to the support that he/she needs.
This includes meetings every
three weeks between the
AP/GC/mental health
professional to discuss supports
for students who are struggling.

ELD
coordinator
AP for ELD

AP for Social
Studies
DC for Social
Studies

AP for
interventions SAT
Team Coordinator
All AP’s

Annually

Department Leads

School Site
EIA budget
Council,
PTSA, Joint
Leadership Team,
Fremont Education
Association,
District Office

Annually in 2015
and 2016. In 2017
when list was
examined, all
eligible students in
subgroup were
signed up for at
least 1.

CAHSEE
cancelled.
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Spring 2015
and annually each
spring

Staff, School Site
Council, Board

Refining as we
go; meetings every
3 weeks and data
being tracked.

First
implemented in
2014-15; to be
refined every
summer

3.7 Continue to offer students
from under-represented groups
who elect to take AP United
States History the opportunity to
participate in a summer “boot
camp” program that includes
strategy work for reading the
texts and writing documentbased questions as well as a field
trip. This group stays together
with their summer teacher and
meets regularly throughout the
school year to prepare for
upcoming exams. These followup sessions are co-planned by the
instructor and the Assistant
Principal who oversees Social
Studies.

3.8 Continue to encourage
students
from underrepresented groups to
take AP Government. Develop a
“boot camp” for this class based
on the model for APUSH if the
interest is there. Determine
interest by surveying students in
junior social studies classes each
spring.

Improve
performance of
students from
underrepresented
groups in the AP
class and on the AP
test; remove barriers
of participation.

Improve
performance of
students from
underrepresented
groups in the AP
class and on the AP
test; remove barriers
of participation

Admin for
Summer 2015
Social Studies Social and each summer
Studies DC APUSH following
teachers
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No interest from
students indicated.
Consider moving
to the tutorial
model during Fall
2018.

Principal, Academic Funding for
Complete in
Deputy
the instructor comes 2015; offered in
Superintendent,
for the district; the 2016, but not very
Board, School Site SSC funds the field many takers so did
Council
trip.
not happen. Will
revisit one more
spring and
determine if there
is interest. Students
who fit the profile
were already
signed up for one
or more
Honors/AP class.
APUSH Boot
Camp now hosted
during tutorial by
invitation.

Admin for
Survey each
Principal, Academic Fund “boot
Social Studies Social spring to determine Deputy
camp” through SSC
Studies DC AP Gov need
Superintendent,
if needed
teachers
Board, School Site
Council
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Training

2014, 2015, not
in 2016 or 2017.
No student interest.

EL Coordinator,
EL Program,
Admin

Principal, Academic SSC
Deputy
Superintendent,
Board, School Site
Council

Improve
Admin for
performance of
English, English DC,
students from
AP English teacher
underrepresented
groups in the AP
class and on the AP
test; remove barriers
of participation

Student tutors
placed in support
classes each fall

EL Coordinator,
El
Program Admin

Summer 2015
and on going as
need is
demonstrated

3.9 Continue to offer summer
sessions
to prepare for AP English for
those students who feel
underprepared.

Improve the
ability of our EL
students, and others
who are struggling,
to communicate
using academic
language, thus
improving their
writing and reading
comprehension.
Intervention
AP
Guidance AP
Guidance team will
recruit students

Reports are due to
district in October
and May annually

AP for ELD

3.10 Continue to monitor use
Of Academic Language
Production strategies for all
staff. Develop a plan to involve
more teachers in the
observations.

Provide additional
support to students
who are struggling
and assigned to GS.
All means all.

EL Coordinator
AP for ELD
ELD team

EIA funds to
Done.
purchase AR
subscription and
classroom libraries.

Reports due to
English language
District office in
Program, Admin.
December and June
annually

3.11 Use tutors in Guided
Studies to form collaborative
study groups for students who
are struggling.

Improve reading
comprehension of
EL; accelerate
growth.

Done.

All sheltered
Teachers
completed
ALP
observations;
2016-17

3.12 Use Sustained Silent
Reading, Accelerated Reader,
and metacognitive logs to
further EL progress in reading
comprehension.

3.15 Analyze the data for A-G
eligibility to identify students,
their ethnicity, and why they
didn’t make eligibility. Build
programs and processes to
intervene in the needed ways.

3.13 Add hours for our
ELD/Bilingual paraprofessional

Improve reading
of a variety of texts
for EL students.

Increase the
percentage of
students who are AG eligible.

Provide additional
classroom
support for EL
students

ELD history
team lead
LMT

Assistant Principal
for Staffing and
Guidance
Guidance team

Principal

Every 6 weeks
beginning Fall
2015

Implement in
2015-2016 school
year

Spring 2015,
and ongoing

Spring 2015

Assistant Principal
for ELD,
Principal

Assistant Principal
for ELD,
Principal

School Site
Council, Board

Human Resources

Common
Core funds for
planning

No funds
needed

EIA funds

Done.

In progress.

Done.
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3.16 Develop curriculum
for teaching research skills to
students in ELD and
Sheltered History.
Keep track of
EL Coordinator
student performance
so that interventions
can be directed
immediately.

Ongoing as part
of ELD team work.

3.17 Use the tracking tools in
School Loop to monitor student
progress for students in ELD
program.

Provide a way for
the staff to track
Tutorial use.

Assistant Principal
for SAT team

3.18 Investigate ways to track
Tutorial use so that teachers and
admin can follow up (see
FLEXTIME at FHS)

2015-2016,
Staff,
Would require an
Investigated.
make decision re:
Fremont Education investment of
Decided against it
implementation for Association
in 2016. Revisited
$10,000 initially,
2016-2017
in 2017 and will
followed by an
annual subscription order the scanners
in the $3,000 range. and software for
2018-2019 school
SSC
year to track
student use of 3rd
Tutorial period.

3.19 Develop a plan to increase Increase % of
the percentage of students
students who can be
A-G eligible
successfully completing
Geometry and Algebra 2.

Improve the
performance of our
Hispanic students;
get more Hispanic
families involved
with CHS

Principal
Math Dept Lead
Geo and Alg 2
team leads

Assistant Principal
for Guidance

By June 2016

March 2015, and
every March
following

3.20 Hold at least two sheltered Improve the overall EL Coordinator and Once in Fall, once
teacher meetings annually.
performance of EL
Assistant Principal in Spring
students because
for ELD
they are getting ALP
and other key
strategies
throughout their
days.
3.21 Present information
directly to our Hispanic parent
group on the course selection
process, interventions, the SAT
process, and activities.

SSC funds for
workshops,
planning.

Teachers have
attended
professional
development
sessions in
Geometry as taught
in CCCS.

Done; will be an
annual event.

Not done.

Latino Parent
Group to be reinvigorated in
2017-18.

2 held in 201516; 2 in
2016-17, 1 held in
Fall 2017, 1 more
to be held in Spring
2018.

SSC funds

Time to meet;
may need to pay
for additional
hours if cannot be
scheduled during
school hours
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Math Dept.,
Principal,
Admin.
Liaison

EL Assistant
Principal,
EL Coordinator

Assistant Principal
for Interventions

Joint Leadership
Team

Summer 2016 ,
ongoing

3.22 Provide training (AVID) All Means All.
in using tutors and instructional
assistants effectively for teachers
in Learning Skills, ELD, and
Terra Nova classes.

Joint Leadership
Team

AP for
Interventions,
AVID Coordinator

3.23 Recruit and Train student Provide additional
AP for Interventions Spring 2016
tutors for use in AVID, Terra
tutoring to students AVID Coordinator
Nova, SPED, ELD 1 and Guided who are struggling
LRS
and assigned to
Studies.
Learning Skills, or
other support classes.
All Means All.

Joint Leadership
Team,
Principal.
Academic Deputy
Superintendent

Not done.

Not done.
Instead offering
tutorial lessons
taught by a cadre
of successful
students in
Chemistry Honors
and AP sciences.
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Principal

Funds to pay
teachers and
purchases texts or
field trips

Assistant Principal
for Guidance
Assistant Principal
for Interventions
Department Leads
in identified
subjects
2016-2017 school
year, February

2016-2017 –
plan summer
2017
implementation

Increase the
participation and
success of
underrepresented
students taking
advanced classes

AP for Guidance
AP for Activities

2017-2018

3.24 Plan for and offer boot
camps in other “gateway” or
honors/AP classes, based on
student need.

3.25 Plan student panels to
discuss challenging courses

Increase the
participation and
success of
underrepresented
students taking
advanced classes
Principal
Staff Development
Coordinator

Will implement
new schedule in
2018-19 school
year to include late
start and added
Tutorial

3.26 Assess and evaluate
current bell schedule

Department Lead

Fremont Education None needed
Association, Joint
Leadership Team,
FUHSD School
Board

2016-2017

SSC funds for
collaboration

Courses have been
re-arranged to have
more students
successful early;
projects/units
redesigned for
CCCS.

To determine
maximum
collaboration time
and embedded
student support for
enrichment &
intervention.

Admin for Math
Math Dept Lead
Course alike teams

Not done.

Increase the
percentage of
students who are AG eligible

AP for Activities

Work on during
Staff
the 2015-16 school
year for
implementation in
2016-17.

3.27 Implement plan for
increasing the successful
completion of Geometry and
Algebra 2.

3.28 Develop a citizenship
rubric to be used schoolwide to
assess SLO “citizens.”

Be able to show
students what it
means to be a good
citizen and to
measure their
progress.

Critical Learner Need #4:
Improve college and career guidance services as a school community.
Rationale from 2015 for Critical Learner Need #4:
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44

69

67

67

2015 WASC Report

32.5

55.6

59.8

46.3

2017 December

Only about 2/3 of our students and parents report that the school provides an excellent background in preparing for college and life
after high school. We’ve also heard from many alumni that they wish they had had more of a focus on a career field when they
entered college. We recognize that our CTE program is limited in scope, so we cannot rely completely on students taking CTE
courses to get this kind of information. As a result, we need to approach career planning as a larger community, building in more real
world experiences into a variety of classes as well as helping individual students explore options for life after high school.

ANALYSIS OF PROGRESS:
Indicator
Percentage of students who say, “the counseling staff helps me make
informed decisions regarding academic planning.”
Percentage of students who say, “I have developed a four-year plan or
other long term plan that helps ensure academic success.”
Percentage of students who say, “the school is preparing me well for
life beyond high school.”
Percentage of students who say, “Naviance is helpful in planning for
my future.”

Interestingly, considering all the work that’s been done in these areas, the numbers have gone done. Some of these numbers make
perfect sense: we haven’t implemented any additional Naviance training at the lower grades as we had originally planned. That task
has been forwarded to the next round’s action plan. So, the 50.6% of students who answered, “I don’t know,” to the question about
Naviance are likely ninth and tenth graders who haven’t even been introduced yet. Turnover in the College and Career Center has
delayed this action item; we’re not considering how to introduce it during advisory lessons in 2018-19 now that we’ll have one per
month.
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However, each student develops a four-year plan with the guidance team and references it during the course selection process each
winter. Perhaps they don’t see it as helping ensure academic success? Perhaps they don’t see it as something they have developed
because it’s done in classroom settings with a guidance counselor. Additionally, each one of them had an individual meeting with the
guidance counselor during the course selection process following a classroom meeting. We will continue to pursue these goals and
refine our action plan to reflect this need.

We have been pleased by the results of our annual Career Day event. Each student will participate in 12 presentations over the course
of their four years at CHS, with three slots for speakers each year. Our team works hard to include a variety of speakers from a great
many career fields. Students continue to learn to write resumes and cover letters in their World Core classes and those documents are
assessed as part of the final exam in first semester of 10th grade. Economics teachers in college prep classes continue to do a unit on
personal finance and include a cost-effectiveness analysis of attending college as part of that unit; however, that unit does not occur
until second semester senior year. Many, many students participate in a variety of activities that have real-world applications:
robotics, journalism, mock trial, FBLA, DECA, speech and debate, competitive math, science competitions, etc. In fact, we had so
many students who wished to participate in this year’s science fairs, we needed a new process for determining who we could support.
Because these are extracurricular activities, perhaps the students do not see those as the “school” preparing them well for life after
high school.

We did not come up with a new way to encourage community service as described in the action plan. Additionally, we have not yet
arranged for all students to take advantage of the interest and career surveys on Naviance.

We did, however, expand elective offerings by adding a Health Pathway, taught in conjunction with Foothill College, and an
Engineering Pathway, beginning with the Intro course in 2017-18. We elected not to offer the Digital Design class developed by the
district because the teacher we wanted to teach it was going part-time and not available. However, all of our Foods students are being
Safety certified and participating in a cooking competition at Mission College. Our CTE teachers are participating in district-wide
training to revisit the expectations. As part of that process, our business teacher is collaborating with other business teachers to make
Principles of Business an A-G eligible course.

RESPONSIBLE
PARTY

School Site
Council,
PTSA,
Staff,
Coordinator of
Post-Secondary
Options

Will need funding
for supplies,
snacks.

4th annual
Career Fair on
2/3/17.
Scheduled for
2/2/18

STATUS

Class time

Not done,
though we are
thinking that we
will link this task
with career
information and
have students
complete different
surveys regarding
careers.
Turnover in
College Career
Center Advisor
position has
delayed this item.

RESOURCES
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Annually
January/February

Principal

REPORTS
TO

Annually
Fall and Spring

TIMELINE

Critical Learner Need 4: Improve college and career guidance services as a school community.
PURPOSE/
EVIDENCE
Assistant Principal
for CTE
CTE course-alike
group
College and
Career Center
Advisor

ACTIVITY/TASK
4.1 Continue to offer one
Career Fair per year, with three
“slots” for students to attend.

Increase awareness
of possible careers
Increase the % of
students who report
that the school is
preparing me well
for life beyond high
school.

College and Career
Center Advisor

Guidance team

AP for Guidance

4.2 Introduce NAVIANCE
each year and require a
particular activity with it

More thoroughly
use the resource
earlier in high
school so that it can
become a better
tool for college and
career planning
Increase the % of
students who
report that
“Naviance is
helpful in
planning for my
future.)

Develop relevant
workplace skills
Increase the % of
students who
report that the
school is
preparing them for
life after high
school

Assistant Principal
and Dept Lead for
Social Studies
and English

4.3 Continue to have
students learn to write
resumes and cover letters as
part of World Core

Make sure every
AP for Guidance
student has a plan
that leads to a viable Guidance team
option after
graduation
Increase the % of
students who report
“I have developed a
Four- Year Plan
that helps ensure
academic
success.”

Develop relevant
“life” skills

Economics course
alike team

Dept Lead for Social
Studies

Assistant Principal
for Social Studies

4.4 Continue to work with each
student to develop a Four-Year
Plan that leads to a postsecondary program.

4.5 Continue to teach a
personal finance unit in
Economics during senior year

Increase the % of
students who report
that the school is
preparing them well
for life after high
school.

Spring during
course selection
process

End of Fall
semester

Principal

Principal

Assistant
Principal of Social
Studies and
English

Guidance time

Done.

Done.

Done.
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Spring
semester

4.6 Continue to support
student participation
in sports, robotics, theater
production, FBLA, speech
and debate, journalism and
other extra-curricular
activities that have a “real
world” focus.

4.7 Develop a way to
encourage and reward a
significant community service
commitment now that it is no
longer required in World Core.

Assistant Principal
for Activities
Leadership teacher

Provide
Assistant Principal
opportunities for
for Activities
students to put
what they are
learning into
practice outside the
classroom
Increase the % of
students who report
that the school is
preparing them well
for life after high
school.
Provide
opportunities for
students to
contribute to their
community in
meaningful ways
Increase the % of
students who report
that the school is
preparing them well
for life after high
school.

Done.
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Ongoing

Foundation
funds,

Associated
Student Body,
School Site
Council,
PTSA

Not done.
Will need to
resurface
this idea to see if it
still has traction.

B Budget

Plan 201516, implement Fall
2016

Associated
Funding for
Student Body,
stoles, pins, or
Staff,
medals
School Site Council,
PTSA

4.8 Encourage students to
participate in Work
Experience, internships, job
shadows and academic
competitions.

4.9 Encourage students to take
CTE offerings available at other
schools in our district.

4.10 Expand elective offerings
to include more CTE classes.
Begin by surveying students as
to what they might wish to take
and what they might be willing
to give up to do it.

Provide exposure to College and
careers and job skills Career Center
Advisor
Increase the % of
students who report
that the school is
preparing them well
for life after high
school.
Maximize resources Assistant Principal
for Guidance
already available

Assistant Principal
for Guidance

Coordinator of
Post- secondary
Pathways

Guidance Team
Increase the % of
students who report
that the school is
preparing them well
for life after high
school.
Give students more
exploratory
opportunities for
making career or
college decisions
Increase the % of
students who report
that the school is
preparing them well
for life after
high school.

None needed

None needed

Done.
Possible common
schedule among
district schools
being discussed.

Done.
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Coordinator of
Post- secondary
Pathways

Ongoing as
Assistant
part of College and Principal of
Career Center
Guidance
operation

Each Spring
during course
selection process

Fall 2016

Deputy
Superintendent for
Academics

Funding from CTE 2017-18 implement
grant and
Intro to
partnership with
Engineering & Alt
Foothill College
Energy class and
Health Careers
Pathways class.

4.11 Build a connection
Increase the number
between Computer Applications of underrepresented
and Java to increase the number students taking
of underrepresented students
computer classes
interested in coding.
4.11 Offer class in beginning
computer coding for students
who are at the Algebra 1 level.

AP Guidance
Computer Science
teachers with
Guidance support

Department
Leads of
respective
departments

Culinary Careers
teacher
Coordinator of
Post- secondary
Pathways

Make sure all
students
have the
opportunity to
explore a career in

Elective Teachers

4.12 Create a pathway between Provide a pathway
Foods classes and those at the
to a career
local community college
certification
(Mission).

4.13 Design an elective
careers project.

the 9th grade

Fall 2017

Fall 2017

Principal

Perkins
funding

Students
participating in
Safety Certification
and
Mission College
contests.

Summer pay
Curriculum
for Computer
is planned. Need to
Science teachers to find teacher and
plan curriculum.
offer course, for Fall
Our teachers
2018. Decided to
planned; we
focus on
decided not to offer. Engineering instead,
first course
implemented in
2017-18. 2nd course
to begin in 2018-19,
working up to a
pathway.
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Assistant Principal
for Guidance

Not done.

Planning
Assistant Principal
for CTE
during the
2016-17 school year

Summer pay
for teachers to
collaborate on
curriculum and
assessment pieces

4.14 Implement Elective
Careers Project

4.15 Revisit all CTE classes
with the new lens of the CTE
standards and make revisions as
necessary

Make sure all
students
have the
opportunity to
explore a career in
the 9th grade
Increase the % of
students who report
that the school is
preparing them well
for life after high
school.

Elective Teachers
Assistant Principal
for CTE

Align our CTE
Coordinator of
classes with the
Post- secondary
appropriate
Pathways
standards.
Assistant Principal
of CTE
Increase the % of
CTE team
students who report
that the school is
preparing them well
for life after high
school.

4.16 Arrange for all students to Help students
Assistant Principal
take and receive scores on
explore
for Guidance
interest and career surveys.
possibilities that
Guidance Team
could then inform
choices
College and Career
Center Advisor
Increase the % of
students who report
that the school
prepares them for
life after high school.

This is a district
project. Deputy
Superintendent for
Academics.

School Site
Council will fund
release time as
needed; some
district meetings

None needed

Not done. Could be
done through
Naviance, but still a
dream at this point.

CTE teachers at
CHS participating.
Work being done to
make Principles of
Business A- G
eligible.

Not done.
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Principal

Some surveys
have a cost which
will have to be
funded
School Site
Council

Implement
Assistant Principal
for CTE
during
2017-18 school year

By 2017

By 2019,
adding one grade
per year

Chapter 5
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New Schoolwide Action Plan

Critical Learner Need #1
All students will learn at high levels based on standards set by the Common Core, NGSS, and Essential
Learning Outcomes developed by course-alike teams.
Rationale from 2018 for Critical Learner Need #1:

Critical Learner Need #1 remains our basic mission as a school. We work collaboratively, as a Professional Learning Community, to
support all of our students in learning at high levels. The work we do in course-alike teams serves as the vehicle for growth and
development. Also, the Common Core and NGSS call for different kinds of thinking and learning than has previously been assessed
on the state exams. There is much to learn as we strive to prepare our students to think critically and creatively, research well, close
read a variety of texts, write argumentatively in all their classes, design their own experiments, and apply their lessons to new
situations. This action plan provides the building blocks for continuing our work as a PLC while we strive for students to learn more
and differently. There is evidence that our work so far in these areas has been successful and that we can continue to make strides if
we deepen our practice.

Student
grades
A-G eligibility
Performance on
SBAC

Increase
transparency.

Provide a common
understanding of
what students should
know and be able to
do.

PURPOSE/
EVIDENCE

TIMELINE

Course-alike
By start of
teams to complete; October
Dept Lead to
annually
monitor; Admin
Liaison to monitor
and
support

Admin to monitor By end of
and support
September
annually
Dept Leads to
lead and monitor
progress, provide
support
Course-alike
teams (with leads
when appropriate)
Staff
Development
team provides
whole staff
learning
opportunities

RESPONSIBLE
PARTY
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Dept. Leads,
Admin,
Liaison,
Principal

RESOURCES

Supplemental
funds to
support
afterschool
interventions;
SSC funds to
support teacher
hourly pay

District funds
for Team
Leads

Common Core
funds from
district for
summer work

Principal,
SSC funds
Assistant
release time
Principals, Dept. as needed
Lead

REPORTS TO

Sustaining in
some teams;
Initial
Implementation
in others

Sustaining

STATUS

Critical Learner Need 1: All students will learn at high levels based on standards set by the Common Core, NGSS, and Essential
Learning Outcomes developed by course-alike teams.
Maps with LCAP Goal #1 & #2
ACTIVITY/TASK
All Cupertino High School teachers
are engaged in 2 collaborative coursealike teams whose first charge is to
develop
and confirm the Essential Learning
Outcomes for the course. To make
these decisions, teams consult the
previous state standards, vertical
alignment issues, Common Core and
Next Generation Science Standards as
well as professional judgment as to
which standards have leverage,
endurance, and preparatory value.
Essential Learning Outcome
documents from each team are turned
into the principal by the end of
September.

Teams will design and refine
course-level interventions for
students who are not mastering the
agreed-upon Essential Learning
Outcomes

Provide revision and
redemption
opportunities so as to
improve student
grades, decrease %
of D/F grades,
increase performance
on SLOs

Additionally, all Cupertino High
School teams develop and
administer common formative and
summative assessments to gauge
student mastery of the agreed-upon
Essential Learning Outcomes. Each
team
is expected to have at least one
common assessment per unit. These
are also shared with the department
chairs and the principal. Teams will
design ways to keep track of
formative assessments over time.

Intervention teams to
work on details.

Dept. Leads,
Admin,
Liaison

Principal

Supplemental
and B budget
funds to
support salary
of interventions
specialist and
teacher tutors;
parent
volunteers;
student
volunteers as
tutors

School Site
Council funds
to provide
Mastery
Connect (or
similar)
subscriptions

School Site
Council funds
as needed to
develop,
anchor grade,
or analyze
student work

Sustaining of
current
programs;
always
exploring to
add as needed

Sustaining
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Common
formative
assessment to
be given by
each team for
each unit of
instruction;
time of unit
varies by
course needs

Assistant Principal for By the start
Interventions
of school
annually,
Admin and Guidance reviewed as
part of “look
Teams to provide
back” in
ideas and support.
June.

Provide opportunities
Course-alike teams
For teams to analyze
complete the work,
student work together to Dept Leads to lead
determine next steps for and monitor progress,
instruction and
provide support,
curriculum as well as
Admin to monitor
note who needs
and support,
additional help and what Staff Development
kind.
team provides
learning
opportunities
Improved student
grades Increased A-G
eligibility
Performance on
CAHSEE and SBAC

CHS will continue to design,
Provide opportunities
implement and refine several school- for students to get work
wide interventions that are designed to done; emphasizes that
help students with organization,
all assigned work must
homework completion, and “will”
be completed, that
development.
opting out is not ok.
Provides support for
students who need it in
areas of organization,
work completion, space
and time to study.
Should lead to
improved grades,
SBAC scores,
increased A-G
eligibility, and
decreased need for
college remediation.

CHS teachers will report grades via
To allow Alpha
School Loop or e-mail every 3 weeks. Group teams to
accurately
place students in
interventions.
Every 3 weeks, “alpha team” of
Assistant Principal, Guidance
Counselor, and mental health
professional meet as a “mini SAT” to
discuss the students who have grades
below a C and begin the intervention
process.

Make sure
students don’t fall
through the
cracks. Provide
intervention early
enough in the
term so that
students can
recover and be
successful.
Reduced
percentage of D
and F grades

Teachers,
Assistant
Principals

Assistant
Principal for
Interventions
Four “alpha
teams”
consisting of an
Assistant
Principal,
Guidance
Counselor, and
Mental Health
Professional

Every 3 weeks

Every 3 weeks

Principal

Sustaining

Sustaining, but
must be agreed to
annually
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Admin Team

Cupertino High School will continue
to influence the quality of instruction
through both professional
development and feedback to
teachers. Included below are several
examples offered through the district
and county office as well as outside
resources:

Principal
tracks
attendance
New Teacher
Mentor Team
provides many
of the learning
opportunities

The principal
determines
when the
survey will be
given.

JanuaryFebruary,
Annually

Continue to “fuel” the faculty The Admin
By midwith research-based best
team together
February
practices to bring back to their with Teaching Annually
teams and develop further.
and Learning
staff at the
district
determine
needs and make
opportunities
available.

The Skillful Teacher course
Academic Language
Production
Quick Visits by Admin
Close reading strategies and Text
Dependent Questions.
Analysis of student work
Professional Learning
Community Institutes.
NGSS training
Social Studies Training
Common Core Math
Argumentative
writing
English Research
Training
Teaching with Technology
Administer the Team Health and
Provide opportunities for
Productivity Survey each Spring and teams to identify areas of
analyze data to determine new learning strength and areas of growth.
needed for teams and team leads
Increased health and
productivity of teams as
revealed by the survey.

Admin, Staff
Development
Team, Team
Leads
analyze data.

Sustaining

Sustaining
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None needed

B-budget and
SSC funds
support
attendance at
PLC
institutes.

Academic
District funds
Deputy
support
Superintendent, Skillful
Teacher, ALP,
and close
reading
professional
development.
Human
Resources,
English
Learners
Program
Administrator

Principal

By the end of
2021 with
updates in
August,
Annually

Staff
Development
Team

Admin. Liaison,
Principal,
FUHSD
Board of
Trustees,
School Site
Council

Sustaining

Sustaining
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4 times,
Annually

Full
Implementation

Continue to refine curriculum to
better match NGSS and CCSS.

Deepen our practice and share Principal
leadership strategies and
Staff
guidance
Development
Coordinator

School Site
Council

Annually,
$10,000 for
teams of 10,
as funding
allows

More closely match state
assessments, leading to
improved performance on
SBAC and other state tests.

Provide Team Lead Training

Principal

2017-18
summer
2018-19
summer

None needed

Initial
Implementation

Department
Leads to head
this effort with
support from
the Admin
Team.

Send other teams to PLC training

Deepen our practice and
broaden its implementation,
especially among new hires
and new leaders

Principal

Vote January
FEA,
2018 for
FUHSD Board
implementation of Trustees
in August 2018

All teachers
will contribute
at the coursealike level.

Implement new bell schedule with
three tutorials, double collaboration,
and late start.

To determine maximum
collaboration time and
embedded student support for
enrichment/ intervention,
leading to enhanced
achievement as listed in the
“indicators.”

Spring 2018

Funds provided Exploring
by DO

Increase percentage of
Math Dept
students who achieve at a high Lead,
level in mathematics
Assistant
Principal for
Math

Principal,
Asst. Sup for
Teaching and
Learning

Explore and possibly implement a
new math series of textbooks for
Algebra 1, Geometry, and/or
Algebra 2

Implement portfolio of expectations
as part of Algebra 1, Geometry, and
Algebra 2

Continue to work to improve student
performance in classes with D/F rate
over the school-wide average.

Increase % of students
A-G eligible.

Increase percentage of
students who achieve at a
high level in mathematics

Admin Team
Department
Leads

Math Dept
Lead,
Assistant
Principal for
Math

Principal,
Asst. Sup for
Teaching and
Learning

School Site
Exploring
Council funds
for release time
for scoring
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Spring 2018

Principal

Constant
Exploring

Annually,
revisit of D/F
grades.

School Site
Council funds
for
workshops,
planning.

AREAS of FOCUS: Continued work in PLC course-alike teams to determine Essential Learning Outcomes, design and administer
common assessments, create content and lessons, analyze student work, develop interventions, and refine the revision and redemption
practices. Because teams will meet more often with the new schedule, closer to once a week rather than once every 2-3 weeks, we
expect more teams to get through the inquiry cycle, analyze student work in a more timely fashion and be ready to intervene directly
more quickly.
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Critical Learner Need #2
Create a climate of care on campus in order to develop student capacity to engage in challenging
coursework while creating and maintaining healthy, balanced lives.

New language: Every student will feel safe, cared for, and both academically and socially engaged in school.
Rationale for 2018 Critical Learner Need #2:

Making sure that we create and maintain a climate of care on campus remains a critical need for CHS. While we’ve seen
improvements in engagement, stress, and sleep levels, we know we can do better at supporting our students. We have added a focus
on anti-bias to this work as well as an understanding of trauma informed care and suicide prevention. In the 2016-17 school year, 18
students were hospitalized for suicidal threats or attempts. So far in 2017-18, we’ve had 6 hospitalized students, some for multiple
times. There have also been a number of bias incidents in the community, some on campus, in the last school year that we are
working to address. Our campus motto has always included the element “be kind” and we’re adding some skill sets for the students to
help with that.

Language for the CLN is being adjusted to match the district’s LCAP. We believe that this statement accurately reflects the work
we’re doing and is a more student-outcome focused statement.

AREAS OF FOCUS: Trauma informed care, anti-bias & equity, advisory, stress reduction & management initiatives
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Critical Learner Need 2: Every student will feel safe, cared for, and both academically and socially engaged in school.

School Site
Council,
PTSA

Sustaining

Maps with LCAP Goal #3

Annually,
beginning in fall
of 2015

Principal

Sustaining

Costs for
subscription

Sustaining

Sustaining

Sustaining

STATUS

PURPOSE/EVIDENCE

By January
each Spring

Principal

RESOURCES

ACTIVITY/TASK
Education for parents and
students.

February,
Annually

Principal

REPORTS TO

Include wider definitions of success
and what it means to go to a “good
college” in all guidance events.

Fall 2016

TIMELINE

Refine the Expected Time Required
sheet that shows the estimated time
and work needed to prepare for each
course or extra-curricular activities.

Student Use of Time;
AP of Guidance
Education for students
Guidance Team
and parents;
Fewer students will report
feeling overly stressed
about school

Student Use of Time,
Education for students
Fewer students will report
will report feeling overly
stressed about school

ASB teacher

Principal

RESPONSIBLE
PARTY

Have students complete and parents
sign a Time Management sheet
during course selection process.

Climate of Care;
education for students

Annually

None needed

Implement Words of Wisdom daily
character education

Admin for
Advanced
Placement
courses,
Advanced
Placement
Teachers

Assistant
Principal of
Guidance,
Guidance team
Assistant
Principal of
Guidance,
Guidance team,
Department
Leads

All AP and Honors classes will
develop tools to help students learn
to study more challenging material

Education for students
More students will be
successful in AP and
honors classes, including
members of
underrepresented groups.

Climate of Care
Fewer students will report
feeling overly stressed
about school

Department
Leads, Staff
Development
Coordinator

Annually,
in the Fall

Principal

Full
Implementation
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Each team will develop and
implement or refine their existing
policies and practices regarding
Revision and Redemption.

Full
Implementation

Full
Implementation

Google doc
Survey results

Host two Challenge Days each year.

Foundation &
Rotary grant
money;

School Site
Council

PTSA,
School Site
Council

Annually, in
January/
February

$ for hourly pay

Full
Implementation

Spring 2018
and thereafter

Principal

Spring 2017

Staff
Development

Initial
Implementation

Assistant
Principal for
Activities

Principal

Principal

Materials
Funds to pay
staff to develop
Training

future B Budget
expense

AP for Guidance, 2018-19
AP for Activities,
Staff
Development
Coordinator

Climate of Care
More students will report
getting a healthy amount
of sleep; fewer students
will report feeling “often
or always stressed” by
schoolwork.

Climate of Care

Identify students who report not
Climate of Care
having a trusted adult on campus and
connect them with an adult.
Convene an Equity Task Force that
meets every two weeks to develop
lessons, advise regarding practices,
and identify resources.
Climate of Care: more
students will report that
their teachers care about
them and that they have a
supportive adult on campus

Implement an Advisory program to
include Anti-Bias sessions,
Naviance surveys on interests,
careers and colleges, and other items
of interest such as the importance of
sleep, time management and selfcare.

Initial
Implementation

2018

Principal

Admin Team
Equity Task
Force

Cost of subs and
transport to
airport

Participate in Museum of Tolerance Climate of Care
training in Los Angeles with a group
of staff members; use that learning
to inform Equity Task Force and
further our work in developing an
anti-bias school.

Fall 2018
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Initial
Implementation

Sub time/release
time

Fall 2017

School Site
Council, PTSA

SAT team

Copies
Initial
SSC funds to pay Implementation
for development
of lessons and
Professional
Development

Pilot in 201718

Implement Mindfulness Training in
9th grade PE.

Education for students,
Climate of Care.
More students will report
getting a healthy amount
of sleep; fewer students
will report feeling “often
or always stressed” by
schoolwork.

Principal

Initial
Implementation

Admin in charge
of PE,
PE Department
Lead

Climate of Care; education Assistant
for faculty
Principal for
Mental Health
Team

Principal

Fully
implement in
2018-19

Use Trauma Informed Care training
to improve practices for Student
Assistance Team, Guidance, and
other school-wide interventions
Climate of Care;
education for faculty and
students

Equity Task
Force
Staff
Development
Team

Fall 2017

Principal

Initial
Implementation

Plan staff development and student
learning around the idea of “Speak
up at School” to combat bias in the
educational environment.

Climate of Care

Assistant
Principal for
SAT,
Guidance Team

Fall and Spring
2017-18

Copies; speaker Initial
fees, if any; subs Implementation
for teachers, if
needed.

Add Trauma Informed Care
screening to SAT referrals, new
student interviews, and guidance
routines.

Climate of Care;
education for students

Assistant
Principal for
SAT

Host student wellness assemblies
annually. In 2017-18, we offered a
Dangers of Misusing Prescription
Drugs and Suicide
Prevention/Healthy Minds
assemblies.

Assistant
Principal for
SAT

Climate of Care;
education for faculty

AP for
Interventions

Principal

Staff trained in suicide prevention
via presentation from El Camino
Hospital Healthy Minds team and
from a Keenan on-line training
program.

Climate of Care;
education for staff

Assistant
Principal for
SAT

All Admin trained in Title IX
process and protections

Climate of Care

Parents trained in suicide prevention. Climate of Care;
education for parents

Implement a shared calendar for
major assignments & exams.

More students will report
getting a healthy amount
of sleep; fewer students
will report feeling “often
or always stressed” by
schoolwork.

Spring 2018

Spring 2018

Principal, Asst.
Sup for Teaching
and Learning

Principal, Asst.
District cost for
Sup for Teaching Keenan
and Learning

Initial
Implementation

Initial
Implementation

Initial
Implementation
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Spring 2018

Asst. Sup for
Teaching and
Learning

Exploring

School Site
Council

None needed

Fall 2018

Spring 2018-Fall
2018

Principal team,
Teaching and
Learning

Staff
Development
Team, SSC

Associated
Student
Body, School
Site Council,
Board, Staff

Costs of
conference

Costs for
conference

None

Exploring

Exploring

Exploring
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Principal

2019

Principal

AP for Activities Formalize in
2018

Admin Team

Spring 2018

Principal

Develop a system that monitors
student participation in CHS
extracurricular activities and sports.

Climate of Care;
education for faculty

AP for Mental
Health

Fall 2018

Principal

Climate of Care
More students will
report having an adult
who cares about them on
campus.

Investigate Equity in Education
conferences/training to determine
what we can learn to help our
students further

Climate of Care

AP for Guidance
Student
Advocates

Fall 2018

Send scouts to EQ Schools conference Climate of Care;
to see if there are skills we can learn
education for faculty
as a school community to help
improve student/staff relationships
and reduce academic stress on campus

Work with District personnel to
implement the depression/anxiety
assessment from Dr. Slavin and use
the information to plan interventions

Education for students and
parents

Alpha Teams

Exploring

Exploring

Exploring

Implement the Student Health 101
website

Improve attendance of
students who have been
chronically truant

Cost for
subscription

Add a truancy screen to every 3 week
alpha group meetings and refer
students who are chronically truant to
SAT

Critical Learner Need #3
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Improve the achievement of our Hispanic, African American, SPED, and ELD populations, as well as the
achievement of students who are struggling outside those subgroups.
Rationale from 2018 for Critical Learner Need #3

Our collective efforts have resulted in lowered percentages of students earning D and F grades, including in courses that had
previously served as gatekeepers such as Algebra 1 and Algebra 2. Additionally, we have increased the percentage of African
American and White students taking AP and honors classes as well as earning A-G eligibility. The percentage of our Hispanic
students who meet A-G has gone up, though we have not budged the percentage of Hispanic students taking honors and AP classes.
Further analysis of this subgroup shows that we have about 43% of our Hispanic juniors and seniors taking at least one AP or Honors
course. 33% of our Hispanic students are in Special Education or have a 504 and 11% are English Learners. We have reduced the
percentage of students who need remediation at the community college level in math and English. More of our SAI students are
taking at least one mainstream class prior to graduation.

However, it’s also clear that we have to imagine different or more targeted supports for our Hispanic students. Grades and graduation
rates are strong, but more students in this group could be taking AP and honors classes as well as meeting A-G eligibility. About 10%
of our Hispanic students were chronically truant last year so there are steps listed here to help with that dilemma as well. Our special
education population staffing has stabilized, so our ability to vertically align courses so that students develop mastery has improved as
well.

Areas of Focus: Underrepresented students in AP/Honors classes, Pyramid of Interventions, Revision and Redemption, additional
tutorial, Latino Parent Group/Mentor program
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Critical Learner Need 3: Improve the achievement of our Hispanic, African American, SPED and ELD populations, as well as the
achievement of students who are struggling outside those subgroups.

Sustaining

Maps with LCAP Goal 1 and 2

Principal

STATUS

Spring 2015
and annually
each Spring

Sustaining

FUNDS

PURPOSE
Assistant
Principal for
Guidance

Staff,
School Site
Council,
FUHSD Board of
Trustees

REPORTS TO

ACTIVITY/TASK
Increase participation in
Honors or Advanced
Placement classes two
underrepresented groups.

First
implemented in
2014-15; to be
refined every
Summer

TIMELINE

Meet with African American,
Hispanic and White sophomores
and juniors to encourage sign ups in
at least one Honors or Advanced
Placement class as juniors or seniors.
Assistant
Principal for
Interventions,
SAT Team
Coordinator,
All Assistant
Principal’s

RESPONSIBLE
PARTY

Continue to develop and refine a
All Means All; make sure
Pyramid of Interventions that helps that interventions are
us insure that every student who
systematic and directed.
needs additional support is identified
early and given access to the support
that he/she needs.

Sustaining

This includes meetings every three
weeks between the Assistant
Principal /Guidance Counselor
/mental health professional to
discuss supports for students who
are struggling.

Admin for
Summer 2015
Principal,
Funds for teacher
Social Studies,
and each summer Academic
Social Studies
following
Deputy
Dept Lead,
Superintendent,
APUSH teachers
FUHSD Board
of Trustees,
School Site
Council

Offer students from underrepresented Improve the performance
subgroups the opportunity to
of students from
participate in APUSH “boot camps” underrepresented groups
either in the summer or Tutorial
in Advanced Placement
during the school year.
classes and on Advanced
Placement tests; remove
barriers of participation.

Monitor use of Academic Language
Production strategies for all staff
working with sheltered classes.

Improve the ability of our
EL students, and others
who are struggling, to
communicate using
academic language, thus
improving their writing
and reading
comprehension.

Improve reading
comprehension of EL;
accelerate growth.

Assistant
Principal for
ELD

Use tutors in Guided Studies to form Provide additional support Assistant
Principal for
collaborative study groups for
to students who are
students who are struggling.
struggling and assigned to Interventions,
Assistant
Guided Studies class.
Principal for
All Means All.
Guidance,
Guidance team
will recruit
students
EL Coordinator,
Assistant
Principal for
ELD team
Use Sustained Silent Reading,
Accelerated Reader, and
metacognitive logs to further EL
progress in reading comprehension.

EL
Coordinator

Revision and Redemption All Courseopportunities;
alike teams will
meet vision of “All Means create; Dept
Lead and
All”
Admin Liaison
will monitor
and assist

Use the tracking tools in School
Keep track of student
Loop to monitor student progress for performance so that
students in ELD program.
interventions can be
directed immediately.
All Course-alike teams will design
and refine student interventions,
including Revision and
Redemption practices, to help
struggling students be more
successful in their classes.
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Sustaining

Sustaining

English Language
Program, Admin.

EL Coordinator, EIA funds to
English
purchase
Language
Accelerated
Program, Admin. Reader
subscription and
classroom
libraries.

Sustaining

Reports due to
District office in
December and
June annually

Reports are due
to District office
in October and
May annually

Assistant
Principal for
ELD,
Principal

Sustaining

Every 6 weeks
beginning Fall
2015

Student tutors
EL Coordinator, Training
placed in support English
classes each Fall Language
Program, Admin.

By October
annually

Dept Leads,
Admin Liaison,
Principal

Sustaining for
some;
Initial
Implementation
for others

Assistant
Principal for
Staffing and
Guidance,
Assistant
Principal for
Interventions

Offer 2 AVID electives at all four
grades; AVID elective now meets
A-G requirements as a “G” elective

Increase college
eligibility of our “first
generation” students and
those from
underrepresented groups

Assistant
Principal for
Technology

Assistant
Principal for
Staffing and
Guidance,
Guidance team

Increase availability of Chromebook Provide equity of access
carts in required classes.
to technology

Analyze the data for A-G eligibility Increase the percentage of
to identify students, their ethnicity,
students who are A-G
and why they didn’t make eligibility. eligible.
Build programs and processes to
intervene in the needed ways.

Provide a way for staff to
track Tutorial use.

Assistant
Principal for
SAT team

Send team of teachers and
Increase the achievement Principal
administrators to Museum of
of students in underserved
Tolerance workshop and use the
groups.
learning there to build more capacity
to make equity the center of our
work.
Track Tutorial use so that teachers
and Admin can follow up on
effective use

Spring 2015,
and ongoing

Ongoing

Double AVID
participation
and graduates
by 2018

School Site
Council,
FUHSD Board
of Trustees

School Site
Council,
FUHSD Board
of Trustees

Principal

School Site
Council,
PTSA, Fremont
Education
Association,
District Office

Requires an
Exploring
investment of
$10,000 initially,
followed by an
annual

Funds for subs
for trip and for
follow-up
conversations

No funds
needed

Initial
Implementation

Tech funds for
Full
purchase of carts Implementation
and computers;
staff development
“Teaching with
Technology”

Section
allocation

Initial
Implementation
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Spring 2018

Staff,
Fremont
Education
Association

Full
Implementation.

2015-2016,
make decision
re:
implementation
for 2016-2017

Activate Latino Parent Group

Add a third Tutorial per week.

Provide parent education
and support.

Provided more targeted
support for students in
need.
Assistant
Principal for
Interventions.

Assistant
Principal for
Interventions

Admin partner
for each
department,
Staff
Development
Coordinator

Improve attendance and
achievement of students in
this subgroup
Use 2nd collaboration per week to
increase teacher analysis of student
work and planning of interventions
for students who are
underperforming

Principal
Equity Task
Force

2018-19
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Principal

Funding for
refreshments,
materials

Initial
Implementation

Principal

Funding for
Initial
summer
Implementation
curriculum and
assessment
planning; training
for SWA

Alpha
Intervention
Teams

Increase achievement and Assistant
connectedness of our
Principal for
Hispanic/Latino students Interventions,
Equity Task
Force

Spring 2018

Fall 2018

Admin Team

Principal

Exploring

Costs for posters, Exploring
other materials

Exploring

Exploring

Initial
Implementation

Principal,
Staff
Development
Team

None needed

Spring 2018

Asst. Sup for
Teaching and
Learning

Develop a Latino Mentor program

Improve attendance of
students who have been
chronically truant

Principal, Lead
Guidance
Counselor

Fall 2018

Fall 2018

Principal

Add a truancy screen to every 3
week alpha group meetings and
refer students who are chronically
truant to SAT

Help more students feel
included in school
community.

Increase support for
students

Review student achievement data in Increase achievement of
Equity Task Force to choose a focus underperforming groups
annually

Fall 2018

Funds for
lunches, other
activities

Work with Student Voices team to
plan an Equity Awareness Day

Critical Learner Need #4
Improve college and career guidance services as a school community.
Rationale from 2018 for Critical Learner Need #4:
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In 2015, only about 2/3 of our students and parents reported that the school provided an excellent background in preparing for college
and life after high school. We also heard from many alumni that they wish they had had more of a focus on a career field when they
entered college. We recognize that our CTE program is limited in scope, so we cannot rely completely on students taking CTE
courses to get this kind of information. As a result, we need to approach career planning as a larger community, building in more real
world experiences into a variety of classes as well as helping individual students explore options for life after high school.

Interestingly, considering all the work that’s been done in these areas, the numbers have gone down. Some of these numbers make
perfect sense: we haven’t implemented any additional Naviance training at the lower grades as we had originally planned. That task
has been forwarded to the next round’s action plan. So, the 50.6% of students who answered, “I don’t know,” to the question about
Naviance are likely ninth and tenth graders who haven’t even been introduced yet. Turnover in the College and Career Center has
delayed this action item; we’re now considering how to introduce it during advisory lessons in 2018-19 since that we’ll have one per
month.

However, each student develops a four-year plan with the guidance team and references it during the course selection process each
winter. Perhaps they don’t see it as helping ensure academic success? Perhaps they don’t see it as something they have developed
because it’s done in classroom settings with a guidance counselor? Additionally, each one of them had an individual meeting with the
guidance counselor during the course selection process following a classroom meeting. We will continue to pursue these goals and
perhaps rebrand this plan so that students remember they have it.

We have been pleased by the results of our annual Career Day event. Each student will participate in 12 presentations over the course
of their four years at CHS, with three slots for speakers each year. Our team works hard to include a variety of speakers from a great
many career fields. Students continue to learn to write resumes and cover letters in their World Core classes and those documents are
assessed as part of the final exam in first semester of 10th grade. Economics teachers in college prep classes continue to do a unit on
personal finance and include a cost-effectiveness analysis of attending college as part of that unit; however, that unit does not occur
until second semester senior year. Many, many students participate in a variety of activities that have real-world applications:
robotics, journalism, mock trial, FBLA, DECA, speech and debate, competitive math, science competitions, etc. In fact, we had so
many students who wished to participate in this year’s science fairs, we needed a new process for determining who we could support.
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Because these are extracurricular activities, perhaps the students do not see those as the “school” preparing them well for life after
high school.

We did not come up with a new way to encourage community service as described in the action plan. Additionally, we have not yet
arranged for all students to take advantage of the interest and career surveys on Naviance.

We did, however, expand elective offerings by adding a Health Pathway, taught in conjunction with Foothill College, and an
Engineering Pathway, beginning with the Intro course in 2017-18. We elected not to offer the Digital Design class developed by the
district because the teacher we wanted to teach it was going part-time and not available. However, all of our Foods students are being
Safety certified and participating in a cooking competition at Mission College. Our CTE teachers are participating in district-wide
training to revisit the expectations. As part of that process, our business teacher is collaborating with other business teachers to make
Principles of Business an A-G eligible course.
Areas of Focus: Career Day, expanded CTE electives, Naviance implementation, 4-year plan rebranding

PURPOSE/EVIDENCE

RESPONSIBLE
PARTY

TIMELINE

RESOURCES

STATUS
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REPORTS TO

Critical Learner Need 4: Improve college and career guidance services as a school community.

ACTIVITY/TASK

End of Fall
semester

Principal

Assistant
Principal for
Social Studies
and English

Sustaining

Sustaining

Will need
Sustaining
funding for
supplies, snacks.

Spring
semester

Continue to offer one Career Fair per Increase awareness of
Assistant
Annually
School Site
possible careers.
Principal for CTE January/February Council,
year, with three “sessions” for
students to attend.
CTE CoursePTSA,
Increase the % of students
alike
group,
Staff,
who report that the school
College
and
Coordinator
is preparing me well for
Career Center
for Postlife beyond high school.
Advisor
Secondary
Options
Continue to have students learn to
write resumes and cover letters as
part of World Core.

Develop relevant
Assistant
workplace skills,
Principal and
Dept Lead for
Increase the % of students Social Studies
who report that the school and English
is preparing them for life
after high school

Continue to teach a personal finance Develop relevant “life”
Assistant
unit in Economics during senior year. skills
Principal and
Dept Lead for
Increase the % of students Social Studies
who report that the school and English
is preparing them well for
life after high school.
Economics
Course alike
team

Continue to support student
participation in sports, robotics,
theater production, FBLA, mock
trial, speech and debate, science
competitions, journalism and other
extra-curricular activities that have a
“real world” focus.

Encourage students to participate in
Work Experience, internships, job
shadows an academic competitions.

Provide opportunities for
students to put what they
are learning into practice
outside the classroom
Increase the % of students
who report that the school
is preparing them well for
life after high school.
Provide exposure to
careers and job skills
Increase the % of students
who report that the school
is preparing them well for
life after high school.

Assistant
Principal for
Activities

College and
Career Center
Advisor

Encourage students to take CTE
offerings available at other schools
in our district.

Maximize resources
Assistant
already available
Principal for
Guidance
Increase the % of students
who report that the school Guidance Team
is preparing them well for
life after high school.

Guidance Team

Assistant
Principal for
Guidance

Continue to work with each student
to develop a Four-Year Plan that
leads to a post-secondary program.

Make sure every student
has a plan that leads to a
viable option after
graduation.

Review plans as part of advisory or a
particular class.

Increase the % of students
who report that “I have
developed a four- year
plan that helps ensure
academic
success.”

Sustaining
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Foundation
funds,

Sustaining

Ongoing

None needed

Sustaining

B Budget

Ongoing as
Assistant
part of College
Principal of
and Career
Guidance
Center operation

None needed

Associated
Student Body,
School Site
Council,
PTSA

Each Spring
Coordinator of
during course
Post-Secondary
selection process Pathways

Full
Implementation

Principal

Guidance time

Spring during
course selection
process

Culinary Careers
teacher,

Build out the Engineering pathway
of three courses; recruit for the
course from students taking AVID,
Algebra 1 and Geometry

Make more viable the
Engineering
possibility of joint credit Teacher,
between Foothill and CHS
on engineering in the
CTE Admin
future

Give students more
Coordinator of
exploratory opportunities Post-Secondary
for making career or
Pathways
college decisions
Assistant
Increase the % of students Principal for
who report that the school Guidance
is preparing them well for
life after
high school.

Participate in Safety Certification for Provide a pathway to a
food preparation and cooking
career certification
competitions with our Foods classes.

Collaborate with Foothill College
Engineering and Environmental
Studies faculty to develop
curriculum for Engineering Pathway

Coordinator of
Post-Secondary
Pathways

Offer pathway in Health Careers in
partnership with Foothill College

Give students more
Coordinator of
exploratory opportunities Post-Secondary
for making career or
Pathways
college decisions
Assistant
Increase the % of students Principal for
who report that the school Guidance
is preparing them well for
life after
high school.

Spring 2018

Fall 2017

Fall 2017

Principal

Principal
Asst Sup,
Teaching and
Learning

Assistant
Principal for
Guidance

Funding from
CTE grant and
partnership with
Foothill College

Sub costs

Funding from
CTE grant and
partnership

Perkins
funding

Initial
Implementation

Initial
Implementation

Initial
Implementation

Full
Implementation
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Fall 2017

Principal
Asst Sup.
Teaching and
Learning

Partner with the PTSA to provide job Provide more
shadowing opportunities for students opportunities for students
to explore careers
Introduce NAVIANCE each year
And require a particular activity
with it through advisory.

Principal in
partnership with
PTSA Board

More thoroughly use the
Assistant
Principal for
resource earlier in high
Guidance
school so that it can
become a better tool for
Guidance Team
college and career
planning
College and
Increase the % of students Career Center
who report that “Naviance Advisor
is helpful in planning for
my future.)

Fall 2018

Fall and
Spring
Annually

Class time

None

Exploring

Exploring
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Principal

Critical Learner Need #5
Rationale from 2018:
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The LCAP goal below is one that we are being held accountable for in our district. As a result, it makes sense to add it to our WASC
plans as well so that there’s a match-up between the two processes. We are working hard to engage and involve our parents in a
variety of ways and with a variety of partnerships. Currently, it looks as though we are doing an excellent job keeping parents
informed about students’ academic progress and communicating school-wide information. The recent parent surveys suggest that our
parents appreciate parent and staff-led presentations; they are interested in finding ways to connect with each other, and they feel
welcome and comfortable at Cupertino High School.

Areas of Focus: Welcoming new parents, parent information/education, connecting parents to the school and one another.
Established parent groups and programs include; Parent Crew, Guidance parent education, PTSA parent education, partnerships.

PURPOSE/EVIDENCE

RESPONSIBLE
PARTY
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RESOURCES

STATUS

Sustaining

REPORTS TO

Funding
from PTSA
for t-shirts
and supplies

Sustaining

TIMELINE

LCAP #4: Parents, students, and other community stakeholders will have a variety of opportunities to learn about and
give feedback on school and District priorities, expenditures, and programs.
ACTIVITY/TASK

Principal

None

Sustaining

Principal

Each August

Teaching and
Learning

SSC monitors
funds for the
School Library
Improvement
Program and
EIA.

Sustaining

Parent Education and
PTSA
Encouraging Involvement

Each January

Teaching and
Learning

None

Sustaining

Invite incoming 9th grade parents
to participate in Parent Crew on
the night of Freshman Orientation
(Tino Crew).

Monthly

PTSA Board

Funds from
PTSA

Principal

Monthly

PTSA Board

Visit feeder middle schools in the
winter prior to course selection and
residency

PTSA President
and Principal

Monthly

Focus on CHS Campus
Culture,
Excite students and
parents about getting
involved at the high
school

Provide a conduit for
parent involvement,
volunteer recruitment,
and education programs.

PTSA President
and Principal

Parent Involvement

Meet monthly with PTSA; principal
serves as a member of the PTSA
Board; one teacher attends meetings
to provide the “teacher report”; all
staff members are encouraged to join
PTSA

Parent Education

Host School Site Council meetings
monthly to involve parents in school
decision-making

Partner with PTSA for a variety of
parent education events, including
“Road Map to College,” “Driver’s
Education”, and “Maximizing your
Summer.”

Host a variety of parent education
events via the College and Career
Center. Examples include Financial
Aid night, Case Study night, and
private college panel.

Host Guidance nights twice annually Parent Education
for parents with students in each
grade level.

Present a “State of the School”
Address each year at the Back to
School Night; serve dinner so that
folks may attend just after work.

Parent Education

Assistant
Principal for
Guidance,
Assistant
Principal for
SPED / ELD

College and
Career Center
Advisor

Assistant
Principal for
Guidance

PTSA President
and Principal

Weekly

Winter, annually Principal

Throughout the
school year

Fall and Spring,
annually

August annually

Principal

Assistant
Principal for
Guidance

Principal

PTSA Board

None

None

Overtime for
College and
Career Advisor

None

Self-sustaining

Sustaining

Sustaining

Sustaining

Sustaining

Sustaining
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Host EL and SPED Guidance Nights Parent Education
for incoming 8th graders, separate
from the larger Guidance Nights for
the general population

Principal

Funds for snacks Sustaining

Parent Education;
Connection to school

Send weekly email to parents via
Parent Engagement and
School Loop from the principal. The Involvement
message includes upcoming events,
current topics of conversation,
celebrations of students and faculty.

Principal

Parent Engagement,
Involvement, and
Education

Annually

Host evening events for the parents
of students in Terra Nova, AVID,
SPED and ELD

Assistant
Principal for
Interventions,
Assistant
Principal for
SPED / ELD

Recruit volunteers to help with
Career Fair as speakers and as
supporters

Recruit volunteers to help with
community events, tutoring,
interventions, etc. Working together
with the school to provide logistical
or student support helps more
families feel connected to the school
and build connections between
parents.

Partner with booster groups that
support specific activities such as
athletics, speech and debate, and
band.

Involve parents as partners in plans
to support students in need. Use
Student Study Team, e-mail, phone
conversations, parent meetings, and
community resources.

Parent Engagement/
Connection

Parent Engagement

Parent Engagement,
Support student learning
and school logistics.

Parent Engagement

Involvement of families in
supporting students
should lead to stronger
relationships and students
who thrive

Principal

Assistant
Annually, early
Principal for SAT Winter

Admin Team,
Executive
Assistant

Assistant
Principal for
Activities

Weekly

As needed

As needed

Assistant
As needed
Principals,
Assistant
Principal for SAT

Principal

Principal

Principal

Principal

Principal, SAT

None

Supplies

None

None

None

Full
Implementation

Sustaining

Sustaining

Sustaining

Sustaining
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Post at least once a week on CHS
Facebook page

March 2018

Initial
Implementation

Initial
Implementation

Parent Education

Principal,
Teaching and
Learning

Parent presentation on Healthy
Minds/Suicide Presentation

Assistant
Principal for
SAT/Mental
Health

Costs for copies
Principal

Principal,
Bio Team Lead

December 2017,
April 2018

Parent Education

Parent presentation on
comprehensive sexual health
education

Assistant
Principal for
Activities

Monthly
meetings

PTSA board

Principal

Principal

Advertising

Exploring

Funds for cost of Initial
Challenge Day, Implementation
lunch, subs
(restart)
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Parent Engagement,
Focus on student mental
health and wellness

Assistant
Principal for
Interventions

Spring 2018

Exploring

Twice annually

Recruit parents to participate in
Challenge Day as mentors

Parent Engagement

Principal,
PTSA President

Principal

Initial
Implementation

Partner with the City of Cupertino,
“Safe Rides to School” and the
POGO company to provide
opportunities for parents to connect
to carpools

Connect students with
career mentors.

Spring 2018

Partner with the PTSA on a JobShadow program.

Parent Engagement

Assistant
Principal for
Interventions

Work with school staff and students
to reconvene Latino Parent group

