Culver educates its students for leadership and responsible citizenship in society by developing
and nurturing the whole individual – mind, spirit, and body – through integrated programs
that emphasize the cultivation of character.
The Culver Mission
Culver educators are commi ed to:

Modeling Culver’s Mission
Culver educators support the Culver Mission and model leadership and responsible ci zenship in their interac on with students and colleagues. They respect, support, and par cipate in the programs—academic,
athle c, extra-curricular, spiritual, and student life—that comprise the Culver experience. That commitment encourages Culver educators to develop mindful habits that reflect the core virtues, values, and character strengths enumerated in the Culver Academies Code of Conduct and by the Cardinal Virtues of wisdom, courage, modera on, and jus ce.

Teaching and Learning
Culver educators exhibit professionalism, a posi ve mindset that reveals a commitment to the voca on of
teaching and the cul va on of learning as embodied in the Culver Teaching & Learning Model with its emphasis on student-centered classrooms, cri cal and crea ve thinking, and goal-driven curriculum development. That commitment encourages respect for oneself both as teacher and role model for students and
as a colleague within the department and the greater school community; respect for others and their work
here at all levels of employment; and respect for the well-being of the ins tu on and its ideals.

Collegiality
Culver educators support each other by teaching each other about teaching, learning, and leading; talking
about prac ce in frequent and precise conversa ons; engaging together in researching, designing, implemen ng, and evalua ng curriculum; and observing each other in the prac ce of teaching and administraon.

Professional Growth
Culver educators are con nuous adult learners, engaging in scholarship and professional development opportuni es that keep them up-to-date in their disciplines and teaching methodologies. Ongoing professional growth supports the a ainment of individual goals arising from the yearly reflec on and growth process.

Modeling Culver’s Mission
Instructor
Develop an understanding of and respect for: whole student educa on, the modeling of eﬀec ve
leadership, responsible ci zenship.
Demonstrate a commitment to learning, embracing, and applying the Culver Code of Conduct and
Culver’s virtues and values.
Develop an understanding of Culver’s non‐academic programs through par cipa on in athle c, extra
‐curricular, spiritual, and/or residen al ac vi es.

Senior Instructor

Understand, promote, and respect whole student educa on, the modeling of eﬀec ve leadership,
responsible ci zenship.
Clearly ar culate, incorporate, and model in classrooms, performance spaces, athle c venues and
residen al living spaces Culver’s virtues and values.
Understand and promote Culver’s non‐academic programs through par cipa on in athle c,
extra‐curricular, spiritual, and/or residen al ac vi es.

Master Instructor

Enhance, influence and provide leadership for ini a ves in: whole student educa on, the modeling of
eﬀec ve leadership, responsible ci zenship.
Incorporate Culver’s virtues and values into programming and instruc on across one’s sphere of in‐
fluence.
Shape department culture in a significant way by guiding younger colleagues and leading character
development ini a ves within one’s sphere of influence.
Provide leadership for Culver’s non‐academic programs through significant contribu ons to athle c,
extra‐curricular, spiritual and/or residen al ac vi es.

Mentor Instructor

Guide, direct and nurture leadership for ini a ves in: whole student educa on, the modeling of
eﬀec ve leadership, responsible ci zenship.
Consistently exemplify Culver’s virtues and values, and directly influence the implementa on of
character development across the School.
Shape school culture in a significant way as a servant leader.
Nurture leadership for Culver’s non‐academic programs through significant oversight of athle c,
extra‐curricular, spiritual and/or residen al ac vi es.

THE CULVER MISSION and PRINCIPLES
Culver educates its students for leadership and responsible ci zenship in society by developing and nurturing the whole

individual – mind, spirit, and body – through an integrated curriculum that emphasizes the cul va on of character.
Culver is commi ed to the intellectual growth of all members of its community through par cipa on in a demanding
curriculum that prepares students for success in higher educa on. Culver’s curriculum emphasizes cri cal thinking,
problem solving, wri ng, research, ar s c expression, and foreign language proficiency through innova ve teaching
methods and technologically rich classrooms. Equally important is the cul va on of those virtues that develop both a
lifelong love of learning and a commitment to the responsible stewardship of knowledge.
Character development is essen al to the Culver mission. For over a century the founda on of the Culver model has
been an educa on in the classical virtues of wisdom, courage, modera on, and jus ce. Given that habits of mind, spirit
and body develop slowly, an educa on in the virtues requires understanding, self-discipline, and prac ce. All aspects of
Culver’s academic, residen al, extracurricular, and athle c curricula are designed to provide students with opportuni es
for individual growth within a carefully structured environment and provide opportuni es for them to begin the diﬃcult
task of developing lifelong habits.
At Culver, leadership training is both an end in itself and the means by which students develop a sense of social
responsibility. Culver Military Academy is organized around its own dis nc ve military system of student leadership,
while Culver Girls Academy is modeled on a prefect system. With these dis nc ve systems of leadership, Culver’s
students enjoy the benefits of equal leadership opportuni es in their separate residen al programs, while sharing in the
advantages of a coeduca onal program in most other areas of school life. Through the enactment of leadership ideals
made possible in and through these systems, they develop confidence in their abili es to complete diﬃcult and
challenging tasks, as well as habits of inquiry and self-discipline central to an educa on in the virtues.
Culver is commi ed to the spiritual development of its students. To encourage students to take the pursuit of spiritual
truth seriously, Culver provides a variety of opportuni es for the explora on and expression of religious faith. To this
end every student par cipates in a school chapel service or similar faith ac vity. While Culver’s religious heritage is
rooted in the Judeo-Chris an tradi on, we recognize and celebrate the rich diversity of faith and prac ce found among
our students. The fruits of the cul va on of the spirit - a regard for the beauty of the world, a reverence for the gi of
life, and a recogni on of the limits of our understanding - are important components of a virtuous life.
Culver’s programs in the visual and performing arts promote both aesthe c literacy and ar s c prac ce. The arts are the
common language of humanity and their study can lead to a deeper understanding of life and respect for cultural
diversity. Emphasizing both theory and prac ce, Culver’s arts programs contribute to the intellectual and personal
development characteris c of an integrated approach to educa on and to an educa on in the virtues.
Culver’s athle c, health, and physical educa on programs are an integral part of our curriculum. Par cipa on aﬀords a
significant opportunity for the development of the virtues associated with personal integrity. While we encourage
individual and team excellence, Culver’s rich and varied programs are designed to present students of all skill and
experience levels with opportuni es to develop both a lifelong interest in sport and a lifelong regard for good
sportsmanship. Culver’s health and residen al life curricula emphasize sound decision-making through programs that
include fitness, nutri on, and respect for the body.

Teaching and Learning
Instructor
Focus on developing a strong classroom presence and a deep understanding of content.
Foster clear and consistent communica on with students, parents, colleagues, and administrators.
Understand and support the Culver Teaching & Learning model and rou nely engage in reflec on on
prac ce.

Senior Instructor
Demonstrate a strong classroom presence and deep
understanding of content.
Understand the vision of one’s department, engage in the
development of curriculum and student experiences.
Demonstrate clear and consistent communica on with
students, parents, colleagues and administrators.
Understand and implement the Culver Teaching & Learning
model and rou nely engage in reflec on on prac ce.

Master Instructor
Demonstrate excellence in the classroom beyond classroom fundamentals and content mastery.
Understand the individual learning profiles of students and diﬀeren ate instruc on accordingly.
Demonstrate a mastery of communica on with students, parents, colleagues and administrators.
Understand and exhibit mastery of the Culver Teaching & Learning model and rou nely engage in
reflec on on prac ce.

Mentor Instructor
Serve as a “teacher of teachers” and mentor to colleagues at all ranks.
Demonstrate a mastery of communica on with all school cons tuencies.
Serve in an advisory capacity concerning all aspects of the Culver Teaching & Learning
model and rou nely engage in reflec on on prac ce.
Act as a role model by respec ng the well‐being of the ins tu on and its ideals.

Philosophy
Construc vism is the view that young people are ac vely involved in construc ng the worlds of meaning they inhabit.
Based upon extensive research in cogni ve and developmental psychology, construc vism has significant implica ons for
all aspects of curriculum. The central ques on of any curriculum should be this: What do we want our students to understand? No reform – no change in schedule, technology, assessment or methodology should be considered which can’t
be shown to improve student understanding. Because understanding is built by the student, not the teacher, new learning
depends heavily on what is already understood. New
knowledge is built into and onto current knowledge.

Culver Teaching
and Learning
Model

Pedagogy
The implica ons of construc vism for teaching methodology and assessment prac ce are profound and ramified.
Recognizing that students are ac ve meaning makers and that they some mes create misconcep ons which are
remarkably resistant to change, teachers must focus on crea ng classroom environments where understanding
grows and on developing assessment instruments that help them to diagnose misunderstandings and foster new
understandings. In addi on to tradi onal pedagogies such as lecture-discussion, teachers ought to embrace a variety of classroom methods that call upon students to ac vely engage in the construc on of meaning, both individually and collabora vely, e.g. Harkness discussions, laboratory inves ga ons, ensemble performances, group
presenta ons, and so on.

Assessment
A comprehensive system of assessment should provide students with both forma ve (to support performance)
and summa ve (to measure performance) feedback that is focused on explicit course goals. All assessments,
whether forma ve or summa ve, should provide students with clear and detailed feedback from which they can
deepen understanding and sharpen self-evalua on. Cri cal thinking – the capacity to reflect cri cally on what we
know and how we have come to know it – is necessary for deep understanding in any discipline. Cri cal thinking
depends upon disposi ons to clear and deliberate thinking that must be carefully cul vated. To this end, assessments should be modeled on the kinds of meaningful tasks that professionals engage in everyday. Founda onal
skills and basic content knowledge are vital to success on authen c tasks and should be assessed accordingly.

Grading
To cul vate higher-order cross-disciplinary thinking skills such as interpreta on and analysis, and to foster cri cal
thinking disposi ons such as inquisi veness and open-mindedness, persistence and flexibility, honesty and fairmindedness, students should be given feedback on both their authen c performances – i.e. assessments that
provide evidence that central learning goals have been met – and their learning processes. Performance grades
capture achievement (on tests, lab reports, projects, papers – in speeches, plays, concerts, recitals) rela ve to universal standards, while Process grades record the development of a tude, disposi on, eﬀort, and mindset relave to individuated standards. Performance grades measure the fruits of learning, while Process grades register
the habits-of-mind of the learner.

Class Visit
Indicators
Culver Teaching & Learning Model
in Action in the Classroom

Planning and PreparaƟon

The Classroom Environment



Student interests and needs learned and
used by teacher in planning



Comfortable and welcoming classroom
environment



Clarity of the purpose of each lesson and
clear and accurate classroom explana ons



Expecta on for all students to ac vely
par cipate



Variety of performance opportuni es for
students





Forma ve assessments and other types of
feedback designed to inform minute-tominute decision making

Eﬀec ve use of physical space, including
furniture placement, board and wall space,
and desk materials



Ques ons of high cogni ve challenge,
formulated by both students and teachers



Though ully planned learning groups

InstrucƟon


Appropriate balance of instruc onal
methods



Eﬀec ve use of tradi onal and
technological resources



Ac ve listening, including visible
adjustment in the face of student
lack of understanding

Goals and Grading
Culver Teaching & Learning Model
Performance goals relate to what students know, understand, and are able to do in the discipline. Some departments anchor goals
to the department mission, assessing core performance goals during the student’s tenure in the department. Performance goals
are evaluated using evidence from summa ve assessments given in a course such as authen c tasks, performances, and tests.
These assessments are designed to measure learning as it relates to a performance goal or goals in the course. Criteria that define
and evidence used to assess a performance goal should be clear to students, with regular opportuni es for self-assessment and
forma ve feedback prior to repor ng on the goal.
Process goals relate to how the student is learning. Process goals reflect the habits of mind, communica on skills, and types of
engagement in the learning process that are essen al to success in the course. Process goals are evaluated using a variety of evidence such as a record of par cipa on, a student’s self-reflec on, homework comple on, teacher observa ons, or an overall evalua on of engagement in forma ve assessments. Just as with performance goals, criteria that define and evidence used to assess a
process goal should be clear to students, with regular opportuni es for self-assessment and feedback.
Teaching should always be guided by course goals, as they embody what is assessed when we assess our students, namely, essenal skills and understandings. Summa ve assessments, focused on key goals, form the essence of academic performance, and are
therefore what gets graded.
If it’s graded, it’s summa ve. If it’s summa ve, it’s performance. If it’s performance, it’s graded. Everything else, including all forma ve assessment, is a ma er of process. So it is impossible for a forma ve assessment to be graded. But that’s not to say that it
can’t be scored to provide the learner forma ve feedback.
All course work – class ac vi es, small and large group discussions, homework, prac ce assessments, performance assessments –
provides opportuni es for students to demonstrate disposi ons and behaviors. And cul va ng posi ve disposi ons will influence
curricular and pedagogical decisions, as well. In the end, process grades each grading period should be measurements against
course process goals that require students to display healthy academic behaviors and growth mindsets.
Excerpts from the Culver Grading Policy

Collegiality
Instructor
Develop an understanding of teaching and
learning at Culver with colleagues through
frequent conversa ons and observa ons.
Engage in curricular design work with
department colleagues.

Senior Instructor
Foster an understanding of teaching, learning,
and leading within and outside your department
through frequent conversa ons, observa ons,
and opportuni es to share prac ce.
Lead curricular design work with departmental
colleagues.

Master Instructor
Teach faculty and staﬀ about teaching, learning, and leading at Culver through frequent
conversa ons, observa ons, and opportuni es to share prac ce.
Lead and evaluate curricular design work across campus.

Mentor Instructor
Teach faculty, staﬀ, and the broader inde‐
pendent school community about teaching,
learning, and leading at Culver through fre‐
quent conversa ons, observa ons, and op‐
portuni es to share prac ce.
Mentor those leading curricular design
work in department and across campus.

Collegiality is ac vely engaging with colleagues to learn and grow in one’s prac ce. As educators collaborate in the art
of teaching, they build respect for one another and a sense of coopera on in working toward a common goal – improving student learning.
Culver expects its professionals to exhibit collegiality in all aspects of their work. As stated in the Rank and Promo on
documents, Culver professionals should “demonstrate a commitment to collegiality.” According to the “Expecta ons
of all Culver Instructors” document, an educator’s commitment to teaching and learning “encourages respect for oneself both as teacher and role model for students and as a colleague within the department and the greater school community [and] respect for others and their work here at all levels of employment . . .” Inherent in collegiality is mutual
respect. Trust and the assump on of good inten ons make it possible to resolve conflicts as they arise.
Using Judith Warren Li le’s opera onal defini on of collegiality in schools1 as a basis, Culver expects its instructors to
exhibit four specific collegial behaviors.


Adults in schools talk about prac ce. These conversa ons about teaching and learning
are frequent, con nuous, concrete, and precise.



Adults in schools observe each other engaged in the prac ce of teaching and
administra on. These observa ons become the prac ce to reflect on and talk about.



Adults engage together in work on curriculum by planning, designing, researching, and
evalua ng curriculum.



Finally, adults in schools teach each other what they know about teaching, learning and
leading. Cra knowledge is revealed, ar culated, and shared.

Talk about pracƟce
Culver teachers discuss their teaching pedagogies in numerous venues. Formal dialogue takes place during monthly
Professional Learning Community (PLC) gatherings, as well as in regularly scheduled departmental mee ngs. Informal
conversa ons happen frequently and spontaneously. Teachers find opportuni es to get to know each other and support one another in developing their prac ce.

Observe each other
Culver teachers embrace the opportunity to reflect, learn, and grow through regular observa on of their colleagues.
Through systema c observa on, teachers foster mutual respect and a sense of coopera on with their peers. Informal
observa on s mulates discussion about curriculum, pedagogy and prac ce.

Work on curriculum
Culver teachers plan, design, research, and evaluate curriculum informally and formally. Department Chairs and Curriculum Team Leaders (CTLs) foster dialogues in an inten onal manner through level mee ngs, curriculum team
mee ngs, and department mee ngs. Informal discussions occur organically within and across campus departments,
o en during unscheduled blocks and outside of regular mee ng mes.

Teach each other
Culver teachers seek opportuni es to share their best prac ces with each other. They carefully select professional de-

velopment opportuni es on and oﬀ campus, and they discuss what they have learned in formal and informal venues.
On campus opportuni es to lead and learn from this teaching are prevalent in the Hungry Teacher Seminar Series,
Techie Teacher Talks, Hungry Tuesday of June Week, and other internal professional development opportuni es.
1

“Norms of Collegiality and Experimenta on” (Educa on Research Journal, 1982)

Professional Growth
Instructor
Exhibit a growth mindset through on‐going professional development, focusing on one’s central
commitments as teacher, coach, mentor, co‐curricular ac vi es director.
Establish and realize professional goals related to improving the classroom experience and
enhancing understanding of disciplinary content.

Senior Instructor
Exhibit a growth mindset through on‐going professional development, focusing on school leadership
and engagement with the broader Culver community.
Establish and realize professional goals related to campus leadership and broad engagement in the
community.
Hold or be making reasonable progress towards an advanced degree related to teaching and
learning in your discipline.

Master Instructor

Exhibit a growth mindset through processing and the
sharing of best prac ces and engagement with the educa onal community beyond Culver.

Establish and realize professional goals related to campus leadership and engagement in the
educa onal community beyond Culver.

Mentor Instructor

Exhibit a growth mindset by engaging with the broader independent school community through
involvement in regional and na onal events, organiza ons, and conversa ons.
Establish and realize professional goals related to mentoring colleagues and campus leaders and
engagement in the educa onal community beyond Culver.

Biennial Growth and ReflecƟon Cycle: Year One
The first year of a cycle involves conversa ons between a faculty member and department chair. Goals are dra ed
and discussed in June or early fall. Department chairs, colleagues, and administrators will observe classes throughout
the year. The department chair will have a conversa on surrounding observa ons by January. In the spring of Year
One, department chairs will have a conversa on to check-in on goals and discuss the highlights of the year. To guide
reflec on on teaching and learning, conversa on notes, class visit feedback, student feedback, spotlights, and goals
will all be shared through Folio.

Biennial Growth and ReflecƟon Cycle: Year Two
The second year of a cycle con nues to center on conversa ons between a faculty member and department chair.
Conversa ons in Year Two incorporate feedback from athle cs, student life, and academic administrators through
commenda ons and recommenda ons. This forma ve feedback is wri en by the department chair with input from
senior administrators. In addi on, this year asks faculty members to reflect upon the past two years in wri ng. In the
spring of year two, department chairs will have a conversa on to discuss Commenda ons, Recommenda ons, and
reflec ons from the faculty member’s wri en narra ve. As in Year One, Folio will capture goals, feedback, conversaon notes, along with Year Two’s wri en narra ve, Commenda ons, and Recommenda ons.

Professional Development Funds

Academic Chairs

Professional development funds are devoted to the
cultural and educa onal advancement of the faculty
and staﬀ. Primary considera on will be given to acvi es that improve the quality and tone of instrucon given to students by broadening the cultural outlook, that help realize faculty-established goal, and
that improve general knowledge of the discipline.
S mula on and encouragement of faculty and staﬀ
self-improvement should be the governing idea rather than a reward for long service or for some parcular achievement. The Dean of Faculty, Academic
Dean, and Department Chair evaluate all requests.

Being selected as an Academic Chair is a rare honor
and provides a tremendous opportunity for faculty to
make an impact at Culver. Chair holders are faculty
who have a growth mindset and a student-centered
learning approach in your classroom. A Chair holder
can “dream big” and pursue a significant project with
priority financial support over a seven-year period.
An Academic Chair is both an honor and a bestowed
trust given to an individual upon whom the Culver
Academies has deemed worthy of pursuing an academic endeavor to the benefit of the individual, her
department and the Academies overall.

Summer Curriculum Grants

Opportunities
Financial Support for Professional Growth
Opportunities at Culver

Summer curriculum grants are intended to reenforce the school faculty goal of “suppor ng faculty
who are commi ed to providing leadership within
the independent and broader school communi es
through responsible innova on in areas such as curriculum design and learning technologies.” Toward
this end, grants may be used to develop curriculum
for new courses and exis ng courses or to explore
teaching and learning technologies that will enhance
classroom instruc on. The Dean of Faculty and Academic Dean review and approve proposals and meet
with faculty to discuss the experience in the fall.

Sabbatical Leaves

Gignilliat Debt Relief Fund

The major purpose of the sabba cal leave is to allow
faculty members an opportunity to carry out a program of study or research that will contribute to the
professional growth of the faculty and enable them
to make a more eﬀec ve contribu on in future service to the Academies. An addi onal purpose of sabba cal leave is to give the faculty members an opportunity to have a change from the regular pa ern of
existence at the Academies and thus to be refreshed
through such a leave of absence. Sabba cal leaves
may be summer leaves at 20% salary, semester
leaves at full salary, or year leaves at 50% salary.

Through the generosity of a Culver donor who wants
to help retain excellent faculty who have invested in
their own learning, Culver is able to oﬀer a debt relief
program to oﬀset up to $15,000 of student loans that
faculty are carrying. The primary requirements are
that the faculty member must have served for one
school year as full me and be in good standing, and
that they be in the first five years of employment. At
the beginning of each year, the Dean of Faculty asks
faculty for feedback on student loan debt for review
by the Head of Schools. Recipients are free from repayment a er three years of subsequent service.

