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GEORGIA'S SYSTEMS OF CONTINUOUS IMPROVEMENT

The Georgia Department of Education’s strategic plan emphasizes transforming the agency into one that provides
meaningful support to schools and districts. The agency has developed a common, continuous improvement framework
to ensure that these efforts are aligned across all agency divisions, departments, and programs. Georgia’s Systems

of Continuous Improvement focuses on the systems and structures (the “what”) that must be in place for sustained
improvement in student outcomes. It also utilizes a problem-solving model (the “how”) to provide a clear process

for identifying improvement needs, planning for improvement, and implementing, monitoring, and evaluating the
improvement efforts.

Systems to Improve (What to Improve)

Coherent Instructional System: The major system of the complex district organization that articulates and guides the

“what” and “how” of instruction. This comprehensive system includes the processes related to:

Planning for quality instruction - The structure of the instructional system in which the district defines what the
students should “know” and “do”, and determine how their students will show they “know” the content and can “do” a
skill or performance task

Delivering quality instruction - The structure of the instructional system that guides teachers in how they introduce
content, practice its use along with the students, and then allow students to use the content on their own while
providing students regular standards-based feedback to gain mastery of the content

o Monitoring student progress - The structure of the instructional system that methodically discovers if the students are
getting the content, and what to do about it when they are getting it or are not getting it

o Refining the instructional system - The structure of the instructional system that examines how to improve the planning
for quality instruction, delivering quality instruction, and monitoring student progress
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Effective Leadership: A major system of the complex district organization that sets the direction for the district, ensures
that the district staff and the school leaders are capable of meeting that direction, and makes sure the organization
functions according to its mission. This system includes the processes related to:

Creating and maintaining a climate and culture conducive to learning - the structure of the leadership system that
ensures that the school allows both adults and children to put learning at the center of their daily activities

Cultivating and distributing leadership - the structure of the leadership system that develops others to accomplish the
group’s purpose and encourages the development of leadership across the organization

Ensuring high quality instruction in all classrooms - the structure of the leadership system that reduces the variability in
the quality of instruction across all schools and all classrooms

Managing the district and its resources - the structure of the leadership system that ensures leaders effectively use all the
resources at hand so that the district functions according to its mission

Driving improvement efforts - the structure of the leadership systems that methodically, intentionally, and effectively
improves the district’s major systems, structures, and processes

Professional Capacity: A major system of the complex district organization that develops a quality staff to reduce the
variance of quality in instruction throughout the district. This system includes the processes related to:

Attracting staff - the structure of the professional capacity system that is intentional in locating the teachers and leaders
that are the best fit for the district and its schools to achieve its mission

Developing staff - the structure of the professional capacity system that ensures the increasing quality of the district and
school staff’s knowledge and skills

Retaining staff - the structure of the professional capacity system that ensures the quality staft is working in the context/
position that is most beneficial to student achievement

Ensuring staff collaboration - the structure of the professional capacity system that reinforces the effective practice of
constant collaboration to improve instructional quality in all schools and in all classrooms

Family and Community Engagement: A major system of the complex district organization that develops quality links
between district professionals and the parents and community the district and its schools are intended to serve. This system
includes the processes related to:

Welcoming all families and the community - The structure of the family and community engagement system that
ensures families and the community are active participants in the life of the schools within the district, and feel
welcomed, valued, and connected to each other, to school staff, and where applicable district staff, and to what students
are learning and doing in the schools within the district

Communicating effectively with all families and the community - The structure of the family and community
engagement system that ensures families/the community and district and school staff engage in regular, two-way,
meaningful communication about student learning

Supporting student success - the structure of the family and community engagement system that ensures families,
communities, school staff, and as appropriate district staff, continuously collaborate to support students’ learning and
healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and
skills to do so effectively

Empowering families - the structure of the family and community engagement system that ensures families are
empowered to be advocates for their own and other children, to ensure that students are treated fairly and have access
to learning opportunities that will support their success

Sharing leadership with families and the community - the structure of the family and community engagement system
that ensures families/the community and district and school staff are equal partners in decisions that affect children
and families and together inform, influence, and create policies, practices, and programs

Collaborating with the community - the structure of the family and community engagement system that ensures
families and district and school staft collaborate with community members to connect students, families, and staff to
expanded learning opportunities, community services, and civic participation
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Supportive Learning Environment: A major system of the complex district organization that ensures students’ school

participation and willingness to expend major effort on classroom learning. This system includes the processes related to:

o Maintaining order and safety - the structure of the supportive learning environment system that ensures that the basic
needs of orderliness and safety are met

o Developing and monitoring a system of supports - the structure of the supportive learning environment system that
provides comprehensive services to students to meet their unique, whole-child needs

o Ensuring a student learning community - the structure of the supportive learning environment system that ensures
compliance with positive and healthy behavioral and academic norms

Process to Improve (How to Improve)

Step 1: Identify Needs: Consult many sources to determine what in the district needs improvement.
« Plan and prepare for the process

o Collect and analyze data

o Identify needs and conduct a root cause analysis

Step 2: Select Interventions: Research many sources to determine the solutions that have a good chance of meeting the
identified district needs.

+ Consider all the evidence for needed improvements

o Research possible interventions

o Determine if staff has the capacity to implement possible interventions

Step 3: Plan Implementation: Develop a team and plan to implement the solutions that are most promising and can be
carried out at the school.

 Identify roles and responsibilities of those implementing the intervention

« Develop a team that will deeply understand the intervention and of best ways to implement it

o Develop the implementation timeline

o Identify resources and supports needed for the implementation of the intervention

o Develop a set of information to be reviewed to track the implementation

Step 4: Implement Plan: Carry out the plan to implement the promising solutions, making real-time adjustments where/
when needed.

o Collect information to monitor the quality of supports being provided for the intervention

» Consider what additional information is needed to determine if intervention is working

o Assess the degree to which the implementation plan is being followed

o Identify ways to break down any barriers

o Build capacity of others to facilitate the improvement process now and in the future

Step 5: Examine Progress: Determine whether the implementation of the promising solutions is meeting the originally
identified needs of the school.

o Determine if the staff can formally study the effects of the intervention to share with others in the field

«  Monitor implementation and progress against defined goals

o Define reasonable expectations for success

 Identify and track progress and performance

« Develop a plan for how knowledge about the intervention will be shared with others

o Use the evidence to determine whether the intervention should continue as is, be modified, or be discontinued
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PLANNING and PREPARATION

1. PLANNING and PREPARATION

1.1 IDENTIFICATION of TEAM

The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout
the needs assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the
needs assessment, and the ability to ensure stakeholder involvement. A required team member’s name may be duplicated
when multiple roles are performed by the same person. Documentation of team member involvement must be maintained
by the LEA. Watch the Planning and Preparation webinar for additional information and guidance.

1.1.1 Required Team Members

Program Position/Role Name

Multiple programs Superintendent / assistant superintendent | Don Amonett
Multiple programs Federal programs director Laura Orr
Multiple Programs Curriculum director Laura Orr
Multiple programs School leader (#1) Cindy Parrott
Multiple programs School leader (#2) Alan Martineaux
Multiple programs Teacher representative (#1) Rachel Bray
Multiple programs Teacher representative (#2) Julia Cagle

McKinney-Vento Homeless

Homeless liaison

Jackie Taylor

Migrant

Migrant student service provider or local
migrant recruiter/contact

Annette Nietzsche

Neglected and Delinquent N&D coordinator Laura Orr
Rural REAP coordinator N/A

Special Education Special education director Amy Bowers
Title I, Part A Title I director Laura Orr

Title I, Part A

Parent engagement coordinator

Caroline Woodason

Title I, Part A - Foster Care

Foster care point of contact

Jackie Taylor

Title II, Part A

Title II, Part A coordinator

Craig Harpter

Title IIT

ESOL coordinator / Title III director

Caroline Woodason

1.1.2 Recommended and Additional Team Members

Progra
g

D
0 0 Olé€

Multiple Programs Assistant superintendent O
Multiple Programs Testing director 0
Multiple Programs Finance director O
Multiple Programs Other federal programs coordinators

Multiple Programs CTAE coordinator 0
Multiple Programs Student support personnel

Multiple Programs Principal representatives g
Multiple Programs High school counselor / academic counselor

Multiple Programs Early childhood or Head Start coordinator

Multiple Programs Teacher representatives

1.1 Team Members
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Progra
8

Multiple Programs

ESOL teacher

ole

Multiple Programs

Local school governance team representative (charter systems only)

21" CCLC 21* CCLC program director
21" CCLC 21st CCLC site coordinator or data specialist
Migrant Preschool teacher

Special Education

Student Success coach (SSIP)

Title II, Part A

Human resources director

Title II, Part A

Principal supervisors

Title II, Part A

Professional learning coordinators

o|jgo|of.4

Title ITI, Part A

Bilingual parent liaisons

1.2 IDENTIFICATION of STAKEHOLDERS

Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important
input, feedback, and guidance. Required stakeholders must be engaged in the process in order to meet the requirements
of participating federal programs. Documentation of stakeholder involvement must be maintained by the LEA. Watch the
Planning and Preparation webinar for additional information and guidance.

1.2.1 Required Stakeholders

Progra
8

D
0 0 Olé

Multiple Programs Social workers O
Multiple Programs Nutrition directors O
Multiple Programs School nurse O
Multiple Programs Charter school leaders (in LEAs with charter schools)

Multiple Programs Community partners (may be from chamber of commerce) O
Multiple Programs Principal representatives O
Multiple Programs Other school leaders O
Multiple Programs Parent involvement coordinators O
Multiple Programs Parents U

8 1.2 Stakeholders
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Progra Po on/Role

Multiple Programs Students (8™-12" grade) 0
Multiple Programs Private school officials

Migrant Migrant out-of-school youth and/or drop-outs 0
Title I, Part A Parent representatives of Title I students O
Title I, Part A - Foster Care Local DFCS contact O
Title II, Part A Principals g
Title II, Part A Teachers O
Title IT, Part A il’é\;;lg;(;lesss)ionals (including organizations representing such 0
Title II, Part A Specialized instructional support personnel 0
Title IT, Part A eO);[;lee;[ iosreganizations or partners with relevant and demonstrated 0
Title IL, Part A gg)vge;t:ps}fi};ol;); uorilijit;lra;; (in LEAs with private schools within the

Title III Parents of English learners 0

1.2.2 Recommended and Additional Stakeholders

Progra Po on/Role

Multiple Programs RESA personnel

Multiple Programs Technical, college, or university personnel O

R Tle Poras Parent advisory c‘ouncil members, school COLlI'lCil 'parents, Parent- 0
Teacher Association or Parent-Teacher Organization members

21* CCLC 21 CCLC advisory council member

At Local .Head Start representatives (regular and/or migrant Head Start
agencies)

Migrant Local farmer, grower, or employer

Migrant Family connection representative

Migrant Local migrant, Hispanic, or Latino community leader

Migrant Farm worker health personnel

Migrant Food bank representative

Migrant Boys and Girls Club representative

Migrant Local health department representatives

Migrant ABAC MEP consortium staft

Migrant Migrant high school equivalence program / GED representatives

Migrant College assistance migrant programs

Neglected and Delinquent Residential facility(ies) director(s)

Special Education Parent of a student with a disability 0

Special Education Parent Mentor

Title II, Part A Students in secondary school

Title II, Part A School council members

1.2 Stakeholders 9



Program Position/Role

Title II, Part A Professional organizations

Title II, Part A Civil rights organizations

Title II, Part A Board of education members 0
Title II, Part A Local elected/government officials

Title II, Part A The general public d
Title 11T Refugee support service staff O
Title III Community adult ESOL providers

Title IIT Representatives from businesses employing non-English speakers

Title IV, Part A Media specialists/librarians ad
Title IV, Part A Technology experts O

Title IV, Part A Faith-based community leaders




PLANNING and PREPARATION

How did the team ensure that
the selection of stakeholders
created an inclusive group with
varied perspectives?

Dalton Public Schools partners with community members, partners, and organizations
on a regular basis. In October, 2016, the district's Design Team (district/school adm
and teacher reps), two board members, and five students participated in three days of
a Taking Stock System Capacity Standards review. During the 2016 - 2017 year, the
supt held five employee focus group breakfasts and two parent focus group
breakfasts where participants discussed concerns/needs in the district. In June,
Dalton Ed Foundation members met with the core committee and gave input for the
plan.

How will the team ensure
that stakeholders are able to
provide meaningful feedback
throughout the needs
assessment process?

The completed plan will be available for review internally and publicly for feedback
from all interested stakeholders. The plan will be disseminated for review
electronically and hard copies willl also be available.

How will the LEA incorporate
local school governance teams
(LSGTs) into each phase of the
needs assessment process? (To
be answered only by charter
systems.)

N/A

1.3 PROJECT MANAGEMENT

1.3.1 TIMELINE

Pla o and Preparatio
&

Begin 03/01/2017

Data Collection and Analysis Needs Identification / RCA

Begin 05/01/2017 Begin 05/01/2017

Complete 04/20/2017

Complete 06/30/2017 Complete 06/30/2017

1.3.2 MANAGING THE TEAM’S WORK

Who will be responsible

for organizing and running
meetings? How will the
meetings be organized and run?

The Chief Learning Officer will be responsible for planning, organizing and running the
meetings. All Federal Programs staff members will meet initially to review the CNA.
Additional meetings with stakeholders will be scheduled.

1.3 Project Management
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How frequently will the team
meet? When will the team meet?

The team met twice during the planning stage. The team has worked through the
learning management system to complete parts of the work electronically. The team
met with some stakeholder groups during the data analysis/needs identification
stages while the Federal Programs met with others individually. The team met again
for internal review of the document before submission.

How will the team organize and
coordinate the work that occurs
between meetings?

The team has worked through the learning management system to complete parts of
the work electronically.




DATA COLLECTION and ANALYSIS

2. DATA COLLECTION and ANALYSIS

2.1 COHERENT INSTRUCTIONAL SYSTEM

Analyze the LEA’ data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends
and patterns that support the identification of instructional needs. Complete a data-informed self-rating for each Georgia
District Performance Standard (GDPS). See the Coherent Instructional System webinar for additional information and

guidance.

2.1.1 COHERENT INSTRUCTIONAL SYSTEM DATA

GDPS - Learning and Teaching (Standard 1): Engages and supports all schools in systematic processes for

curriculum design to align instruction and assessments with the required standards

The district continuously engages and supports all schools in systematic processes for curriculum
Exemplary | design to align instruction and assessment with the required standards. O
District staft work to build the capacity of school staff to lead curriculum design efforts.
. The district engages and supports all schools in systematic processes for curriculum design to align
Operational | . : . . O
instruction and assessments with the required standards.
B . The district processes for engaging and supporting schools in curriculum design is incomplete in @
METEME | some content areas or limited in other ways.
. District schools are left to work in isolation on curriculum design without district processes or
Not Evident
support.
SData Student Achievement Data, Instructional Programs Data, Graduation Rate, LAPS/TAPS
ources
Comments |Additional data: K-5 Standards-based report card data, Taking Stock System Capacity Standards Ratings
(optional)

GDPS - Learning and Teaching (Standard 2): Develops and communicates common expectations for

implementing curriculum, instruction, and assessment practices across all schools

A clear understanding of common expectations fosters a culture of results-based practices in
Exemplary | curriculum, instruction, and assessment throughout the district with appropriate flexibility for O
schools to address specific needs as they arise.
. The district develops and communicates common expectations for implementing curriculum,
Operational | . . . O
instruction, and assessment practices across all schools.
P . The district expectations for implementing curriculum, instruction, or assessment practices are not
MergMg | fully developed or are not clearly communicated to all schools. @
Not Evident The district has not developed or communicated expectations for implementing curriculum, C
instruction, or assessment practices.
Data Student Achievement Data, Instructional Programs Data, Graduation Rate, LAPS/TAPS
Sources
Comments |Additional data: K-5 Standards-based report card data, Taking Stock System Capacity Standards Ratings
(optional)

2.1 Coherent Instructional System
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GDPS - Learning and Teaching (Standard 3): Guides, supports, and evaluates the implementation of

curriculum, instruction, and assessments

The district provides a collaborative and systematic approach for guiding, supporting and
evaluating the implementation of curriculum, instruction, and assessments. District staff build
Exemplary : . . . . . O
the capacity of school level staft to evaluate the implementation of curriculum, instruction, and
assessments.
. The district effectively guides, supports, and evaluates the implementation of curriculum,
Operational | . . @
instruction, and assessments.
. The district provides limited guidance and support for evaluating the implementation of
Emerging . ; ; O
curriculum, instruction, and assessments.
Not Evident The district does not take an effective role in guiding, supporting, or evaluating the O
implementation of curriculum, instruction, or assessments.
Data Student Achievement Data, Instructional Programs Data, Graduation Rate, LAPS/TAPS
Sources
Comments |Additional data: K-5 Standards-based report card data; High School Engagement Survey data, Gallup
(optional) Student Survey data, Taking Stock System Capacity Standards Ratings

GDPS - Learning and Teaching (Standard 6): Guides and supports schools in the selection and

implementation of effective strategies, programs, and interventions to improve student learning

The district systematically provides guidance and ongoing support to schools in the
Exemplary | selection and implementation of effective strategies, programs, and interventions to O
improve student learning.
Operational The district guides and supports schools in the selection and implementation of effective @
strategies, programs, and interventions to improve student learning.
The district provides some limited guidance and support in the selection or
Emerging | implementation of effective strategies, programs, and interventions to improve student O
learning.
The district provides little or no support or guidance in the selection or implementation
Not Evident | of effective strategies, programs, and interventions. The district may require or allow some O
inappropriate strategies, programs, or interventions.
Sf))zf:;s Student Achievement Data, Instructional Programs Data, Graduation Rate, LAPS/TAPS
Comments |Additional data: K-5 Standards-based report card data; High School Engagement Survey data, Gallup
(optional) |Student Survey data, Taking Stock System Capacity Standards Ratings
14 2.1 Coherent Instructional System



DATA COLLECTION and ANALYSIS

Leader Keys Effectiveness System

Standard
1. Instructional Leadership: The leader fosters the success of all students by facilitating the development,

overseeing the school’s organization, operation, and use of resources.

communication, implementation, and evaluation of a shared vision of teaching and learning that leads to 20
school improvement.

3. Planning and Assessment: The leader effectively gathers, analyzes, and uses a variety of data to inform 21
planning and decision-making consistent with established guidelines, policies, and procedures. '
4. Organizational Management: The leader fosters the success of all students by supporting, managing, and 59

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16)

Teacher Keys Effectiveness System

Standard

2. Instructional Planning: The teacher plans using state and local school district curricula and standards,
effective strategies, resources, and data to address the differentiated needs of all students.

2.0

3. Instructional Strategies: The teacher promotes student learning by using research-based instructional
strategies relevant to the content area to engage students in active learning and to facilitate the students’
acquisition of key knowledge and skills.

2.1

4. Differentiated Instruction: The teacher challenges and supports each student’s learning by providing
appropriate content and developing skills which address individual learning differences.

2.0

5. Assessment Strategies: The teacher systematically chooses a variety of diagnostic, formative, and
summative assessment strategies and instruments that are valid and appropriate for the content and student
population.

2.0

6. Assessment Uses: The teacher systematically gathers, analyzes, and uses relevant data to measure student
progress, to inform instructional content and delivery methods, and to provide timely and constructive
feedback to both students and parents.

2.0

8. Academically Challenging Environment: The teacher creates a student-centered, academic environment
in which teaching and learning occur at high
levels and students are self-directed learners.

2.1

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16)

2.1 Coherent Instructional System
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SACS/AdvancED: List the LEAs
SACS/AdvancED recommendations
and findings related to the existence of
a coherent instructional system.

Opportunities for Improvement - Dec 2012 Develop a district process or school
leaders to more frequently and consistently monitor instructional practices.
Evidence does not indicate a process supporting frequent monitoring of
curriculum, instruction, and assessment. Students would benefit as district
leaders employ a systemic process to collect data, possibly by implementing a
documented "walk through" system which would provide data to guide
improvement across the system.

Additional data: What additional
facts did the team identify that relate
to a coherent instructional system?
(May be informed by quantitative or
qualitative sources.)

Standards based report cards K-5 with accompanying pacing guides and
rubrics; Vertical math and literacy teams; District Literacy Team; Instructional
coaches for literacy and math, TKES/LKES processes for observing instruction;
Content and Engagement Team work on districtwide benchmark assessments
for reading and math; Otis Ed warehouse for data and data analysis;
Professional learning for principals to support PLCs; District/ school based
Evidence and Assessment Teams for data analysis and evidence of learning

What data sources were utilized to
make the above determinations?

AdvancED Accreditation Report; TKES/LKES data; CNA Stakeholder review
and feedback

2.1.2 COHERENT INSTRUCTIONAL SYSTEM GUIDING QUESTIONS

Planning for quality instruction:
What processes are in place to plan for
quality instruction? Include processes
to define both what students should
“know” and “do”, as well as determine
how students will demonstrate they
“know” the content and can “do” a
skill or perform a task. Describe the
effectiveness of the existing processes.

The following mature and effective processes are in place to plan for quality
instruction: District Team Structure - District Design Team, District Literacy
Team, College and Career Readiness Team, Design Resources Team,
Evidence and Assessment Team, AP Leadership Team; Student Engagement
framework; Vertical literacy and math teams; District Coordinators and
Instructional Coaches for Literacy, Math, and Instructional Technology; Content
and Engagement Team's work on districtwide benchmark assessments for
reading and math; Progress monitoring is maturing at most school sites; District
developed benchmark assessments are in progress;

What data sources were utilized to
make the above determinations?

AdvancED Accreditation Report; TKES/LKES data; Student achievement data;
Taking Stock System Capacity Standards Ratings;CNA Stakeholder review

16
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DATA COLLECTION and ANALYSIS

Delivering quality instruction: What
processes are in place to provide
guidance to teachers in the delivery
of quality instruction? Describe the
effectiveness of existing processes.

District Team Structures - District Design, District Literacy, College and Career
Readiness, Design Resources, Evidence and Assessment; Districtwide Student
Engagement framework; Dedicated District Coordinators and Instructional
Coaches for Literacy, Math, and Instructional Technology; Elem pacing guides,
learning progressions; Progress monitoring and RTI will escalate in FY18; PL in
academic language and depth of knowledge are scheduled for FY18;

All of these processes are effective in supporting quality instruction.

What data sources werg util'ized?to Student achievement data; TKES/LKES data; Taking Stock System Capacity
make the above determinations? Standards Ratings; CNA Stakeholder review and feedback

Monitoring student progress: What
processes are in place to monitor
student progress? Describe the
effectiveness of existing processes.

Progress monitoring process maturing at school sites, School-based RTI
teams, District Evidence and Assessment Team, School leader and teacher
observations, collecting and analyzing student achievement and program data,
District Student Success Dashboard, Otis Ed Data Warehouse;

While there are many structures in place and available to support the
monitoring of student progress and identify needs, some processes are more
mature than others.

What data sources were utilized to Student Achievement Data, Instructional Programs Data, Graduation Rate,

make the above determinations? LAPS/TAPS, Literacy and Math Benchmarking Data,CNA Stakeholder data

Refining the instructional system:
What processes are in place to monitor
and improve the planning for and
delivery of quality instruction and

the monitoring of student progress?
Describe the effectiveness of existing
processes.

Collaborative planning time for teachers, progress monitoring/RTI at school
sites, TKES/LKES, collecting and analyzing student and program data,
Professional learning for principals to support PLCs, District Student Success
Dashboard; Otis Ed warehouse for data and data analysis; annual surveys;
While there are many structures in place and available to support the planning
and delivery of quality instruction and monitoring student progress, some
processes are more mature than others.

What data sources werg util‘ized?to TKES/LKES data; Taking Stock System Capacity Standards Ratings;CNA
make the above determinations? Stakeholder review and feedback

2.1 Coherent Instructional System 17
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2.1.3 COHERENT INSTRUCTIONAL SYSTEM TRENDS AND PATTERNS

Summarize the coherent instructional While there are many structures in place and available to support the district's
system trends apd patterns: Obser.ved instructional program and identify needs, some processes are more mature

by the team while completing this than others. The maturity of the student engagement framework, the use of
§ect1on ok il irgponis Wlieh e e ... | district teams and the district's literacy framework as well as the availability of
LESAIpEInal: tr,ends ,and p atterns that will instructional coaches were cited by stakeholders as strengths. Raising student
Sppoi e fd i eitom i it academic achievement using benchmark and Interim assessments, continued
o g lsalan ot work in refining progress monitoring and RTI process, continued creation of
pacing guides/content standards work, and the maturing of school-based PLCs
are areas of important work for the district.

18 2.1 Coherent Instructional System



DATA COLLECTION and ANALYSIS

2.2 EFFECTIVE LEADERSHIP

Analyze the LEA’ data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends and
patterns that support the identification of leadership needs. Complete a data-informed self-rating for each Georgia District
Performance Standard (GDPS). See the Effective Leadership webinar for additional information and guidance.

2.2.1 EFFECTIVE LEADERSHIP DATA

GDPS - Vision and Mission (Standard 1): Creates and communicates a collaboratively-developed district

vision, mission, and core beliefs that focus on preparing all students for college and career readiness

The collaboratively- developed vision, mission, and core beliefs that emphasize preparing all
Exemplary | students for college and career readiness are continuously and clearly communicated to all
stakeholders and are pervasive in the culture and daily actions of the district.

The collaboratively- developed vision, mission, and core beliefs that emphasize preparing all
Operational | students for college and career readiness have been created and communicated to stakeholders and
are evident in most actions across the district.

The vision, mission, and core beliefs have been developed with some emphasis on preparing
Emerging students for college and career readiness, but may have weaknesses due to insufficient collaboration
with stakeholders, poor communication, or other limitations.

The vision, mission, and core beliefs may not exist or may not focus on preparing students for

OO0|0|®

Not Evident college and career readiness.
Sf));rtgzs Annual Report; Website; Student Success Profile; Social Media; Board direction resolutions;

Comments | Collaborative Budget Process; Executive Summaries for District Teams; Superordinate Goal
(optional)

GDPS - Governance (Standard 1): Builds support for district and school goals and initiatives by engaging

stakeholders, including school board members, to improve learning and teaching

Stakeholders, including school board members, take leadership roles in advancing district and
Exemplary e . . . O
school goals and initiatives that improve learning and teaching.
. The district consistently engages stakeholders, including school board members, in supporting @
Operational | gigrict and school goals and initiatives that improve learning and teaching.
. The district provides some opportunities for a range of stakeholders to be engaged in supporting
LG goals and initiatives that will improve learning and teaching. O
Not Evident Eng?gement of S'Fakeholders 1s‘ limited or nonexistent, or the engagement occurs with issues that do O
not impact learning and teaching.
SoD;rtzzs BOE data walk; public round table forums; SWSS Contract; BOE data presentations; Annual Report;
Comments | Dalton Education Foundation grants for instruction; Annual surveys; College and Career Readiness Team
(optional) | community partners; Taking Stock Capacity Standards data; Budget Process; Spanish Radio partnership
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GDPS - Governance (Standard 2): Uses an established process to align policies, procedures, and practices
with laws and regulations

Exemplar A systematic and collaborative process is used for ongoing development, revision, and alignment @
prary | of policies, procedures, and practices with laws and regulations.
. The district regularly uses an established process to align policies, procedures, and practices with
Operational . O
laws and regulations.
. A process to align policies, procedures, and practices with laws and regulations is not
Emerging : ; i O
comprehensive or is not used on a regular basis.
Not Evident | AA Process is not in use to align policies, procedures, and practices with laws and regulations. O
Data . I .
Policy Manual, BOE agendas, District Improvement Plan, Monitoring Results,
Sources
Comments | Attendance at required state and federal trainings/webinars; Annual mandated employee training;
(optional)

GDPS - Governance (Standard 4): Grants defined flexibility, based on results, to school leaders to address

individual school needs to improve learning and teaching

Flexibility granted to school leaders, based upon sustained high performance, is well defined,
Exemplary . S . . . O
reviewed periodically, and fully supports the improvement of learning and teaching.
, The district grants defined flexibility, based on results, to school leaders to address individual
Operational . . . @
school needs to improve learning and teaching.
. The district grants limited flexibility, or the flexibility that is given does not allow leaders to
g improve learning and teaching sufficiently. O
Not Evident The d.1str1ct grants 'httle or no flexibility or inappropriate flexibility to school leaders to improve O
learning and teaching.
Data General and Title | plans/budgets; School leaders continuous improvement plans;
Sources
Comments | German immersion, Success Academy, Newcomer Academy, Digital Learning Academy
(optional)

GDPS - Planning, Organizing, and Monitoring (Standard 1): Uses a collaborative, data-driven planning

process at the district and school levels for improving student learning

A collaborative, data-driven planning process results in aligned, comprehensive plans at the district
Exemplary . ; . O
and school levels for improving student learning.
. At the district and school levels, staffs engage in a collaborative, data-driven planning process to
Operational | . . @
improve student learning.
B . At the district and school levels, staffs engage in a planning process to improve student learning, O

MErging | but limitations exist with data analysis, collaboration, or other issues.

Not Evident A co%laboratlve, data-driven planning process for improving student learning is not in place at the O
district or school levels.

S?zjfc‘:es District's Annual budget; data walks; BOE data presentations; TKES/LKES; Dropout Detective;
Comments | Otis Ed data warehousing; Annual collaborative budget process; RTI process; progress monitoring
(optional) |processes; executive summaries; Annual Report; Taking Stock System Capacity Standards Ratings
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GDPS - Planning, Organizing, and Monitoring (Standard 2): Uses protocols and processes for problem

solving, decision-making, and removing barriers

The district uses and reviews established protocols and processes for problem solving, decision-
Exemplary | making, and removing barriers on a regular basis. Contingency plans are developed for unlikely O
occurrences.
, The district uses protocols and processes for problem solving, decision-making, and removing
Operational barriers @
B . District use of protocols and processes for problem solving, decision-making, or removing barriers O
METEME | s limited or inconsistent.
Not Evident The fiistrict does not use protocols or processes for problem solving, decision- making or removing O
barriers.
szf::es Taking Stock System Capacity Standards Ratings; District Team agendas; Budget process agendas;
Comments
(optional)

GDPS - Planning, Organizing, and Monitoring (Standard 3): Uses processes to monitor and provide timely

guidance, support, and feedback to individual schools as they implement improvement plans and initiatives

The district has ongoing, comprehensive processes in place to monitor and provide guidance,
Exemplary | SUPPOIt and feedback to individual schools as they implement improvement plans, programs or O
PHY | initiatives. The district builds the capacity of school level staff to monitor the implementation and
effectiveness of improvement plans, programs, and initiatives.
. The district uses processes to monitor and provide timely guidance, support, and feedback to
Operational | . .. . . . o O
individual schools as they implement improvement plans and initiatives.
P . The district has some limited processes in place to monitor and provide guidance, support, and @
METgME | feedback to schools as they implement improvement plans and initiatives.
. The district does not use structured processes for monitoring or providing guidance, support, or
Not Evident o TP . . Aoy
feedback to individual schools as they implement improvement plans or initiatives.
D . . ; .
So:rt::es Taking Stock System Capacity Standards Ratings; LKES data; Student achievement data;
Comments | Principals' Continuous Improvement Plans; School Improvement plans; Title | budgets;
(optional)
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GDPS - Allocation and Management of Resources (Standard 1): Administers a clearly defined, collaborative,

data-driven budget process that ensures the equitable, efficient, and transparent distribution of resources to
support learning and teaching

The well-established budget process allows input from departments and programs and is driven
Exemplary | by the needs of the schools and district. Various funding sources are efficiently maximized at the @
district and school levels.
R The budget process is clearly defined, collaborative, and data-driven, resulting in the equitable,
perational | og cient, and transparent distribution of resources to support learning and teaching. O
A budget process is in place, but it does not consistently include collaborative, data- driven
Emerging | decisions. In some instances, resource distribution in the district lacks efficiency, equity, or O
transparency.
Across the district, individual departments and programs develop budgets in isolation resulting in
Not Evident | gaps, duplication, or poor cost effectiveness. District staff serve primarily as controllers of funds O
and provide little or no assistance to schools on the funding of plans.
SoD;rtcL:zs Budget process documents and artifacts; BOE board retreat agenda for budget; GFOA awards;
Comments | Title | budget process;
(optional)

GDPS - Allocation and Management of Resources (Standard 2): Allocates and monitors the use of time,

materials, equipment, and fiscal resources to support learning and teaching

The district allocates and continually monitors the use of time, materials, equipment, and fiscal
Exemplary | resources to address both immediate and long-term goals to ensure resources are maximized to O
support learning and teaching.
o onal The district allocates and regularly monitors the effective use of time, materials, equipment, and @
perational | g o] resources to ensure that they are utilized to support learning and teaching.
. The district inconsistently allocates and monitors the use of time, materials, equipment, and fiscal
Emerging : i O
resources to support learning and teaching.
Not Evident The district does little to allocate or monitor effectively the use of time, materials, equipment, or O
fiscal resources to support learning and teaching.
S?ﬂc‘:es Budget and staffing process artifacts; FTE notebooks; Title | budgets; Monthly admin meeting agendas
Comments | Internal controls process; Principals' Continuous Improvement Plans;
(optional)
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GDPS - Leader, Teacher, and Staff Effectiveness (Standard 5): Organizes and provides personnel, expertise,

and services to achieve district and individual school goals

The organization and strategic allocation of personnel, expertise, and services lead to the
Exemplary | achievement of district and individual school goals. The district is focused on building the capacity
and expertise of school and district staff to solve problems and perform at high levels.

The organization and allocation of personnel, expertise, and services are sufficient to achieve

Operational | 4;trict and individual school goals.

The organization or allocation of personnel, expertise, and services is provided intermittently or on

O|0|®| O

Emerging | 4 short- term basis as a solution for immediate, pressing needs.
. The organization or allocation of personnel, expertise, and services does not effectively support the
Not Evident o
needs of the district and schools.
Data , . . , .
Sources Budget and staffing process artifacts; Principals' Continuous Improvement Plans;

Comments |Professional learning initiatives and frameworks; Instructional coaches;
(optional)

Leader Keys Effectiveness System

Standard

1. Instructional Leadership: The leader fosters the success of all students by facilitating the development,
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to 20
school improvement.

2. School Climate: The leader promotes the success of all students by developing, advocating, and sustaining
. . o . 2.0
an academically rigorous, positive, and safe school climate for all stakeholders.

3. Planning and Assessment: The leader effectively gathers, analyzes, and uses a variety of data to inform 21
planning and decision-making consistent with established guidelines, policies, and procedures. '

4. Organizational Management: The leader fosters the success of all students by supporting, managing, and
overseeing the school’s organization, operation, and use of resources.

2.2

5. Human Resources Management: The leader fosters effective human resources management through the 20
selection, induction, support, and retention of quality instructional and support personnel. '

6. Teacher/Staff Evaluation: The leader fairly and consistently evaluates school personnel in accordance with
state and district guidelines and provides them with timely and constructive feedback focused on improved 2.0
student learning.

7. Professionalism: The leader fosters the success of students by demonstrating professional standards and

ethics, engaging in continuous professional development, and contributing to the profession. il

8. Communication and Community Relations: The leader fosters the success of all students by 21
communicating and collaborating effectively with stakeholders. '

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).
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Teacher Keys Effectiveness System

Standard

9. Professionalism: The teacher exhibits a commitment to professional ethics and the school’s mission,
participates in professional growth opportunities to support student learning, and contributes to the 21
profession.

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).

SACS/AdvancED: List the LEAs
SACS/AdvancED recommendations
and findings related to effective
leadership.

Required Actions - Dec 2012 Develop a systemic alignment process to guide
all practices, provide direction and support for schools, and maintain focus on
the vision, mission, and the product of the district.

A'ddi}tlional d‘?m: Whathaddi‘;ional facts District Design team work; Team structures and organizational chart;
did the team identify that relate to Stakeholder feedback from surveys; Parent and Employee feedback from Supt

effective %eac'iership? (Ma}r.be informed | ooy tasts: TKES/LKES: District Data dashboard: Annual Report; Executive
by quantitative or qualitative sources.) | oo

What data sources were utilized to

. District team agendas, Stakeholder surveys; Feedback from parent and
make the above determinations?

employee breakfasts; System and School level documents; District publications

2.2.2 EFFECTIVE LEADERSHIP GUIDING QUESTIONS

Creating and maintaining a climate
and culture conducive to learning:
What district and school processes are
in place to support and ensure schools
allow both adults and children to put
learning at the center of their daily
activities? Describe the effectiveness of
existing processes.

All of these well established collaborative processes are effective because
each allows adults and children to center on learning: District and School
Improvement Plans; School Board Policy; Literacy Instructional Framework;
Math Instructional Framework; Embedded Prof Dev; Instructional coaching;
School schedules; District Teams; Professional learning for principals to
support PLCs;

What data sources were utilized to

R Stakeholder surveys; Literacy data; Math data; Prof Learning data; Coaching
make the above determinations?

data; schools schedules; Team agendas/data
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Cultivating and distributing
leadership: What processes are in
place that support the development
of leadership across the organization?
Describe the effectiveness of existing
processes.

Leaders and potential leaders are developed and inducted into the district's
mission, vision, and beliefs in multiple ways: Principals involvement in the
RESA Principal's Center and the PAGE Network; District Design Team; AP
Leadership Team; New principal training through Schlechty Principal's
Academy; District participation in Leadership Dalton; Leading and Co-leading of
district teams; Because the district has a high retention rate for principals, we
feel these processes are effective.

What data sources were utilized to
make the above determinations?

District Organization chart and team structures; Team Agendas

Ensuring high quality instruction in
all classrooms: What processes are in
place to reduce the variability in the
quality of instruction across all schools
and in all classrooms? Describe the
effectiveness of existing processes.

These effective processes reduce the variability of instruction: Stds based
report cards/pacing guides/rubrics K-5; Vertical math/ literacy teams; District
Literacy Team; Instructional coaches for literacy/math, TKES/LKES for
observing instruction; Content and Engagement Team work on districtwide
benchmark assessments for reading/math; Otis Ed warehouse for data/data
analysis; PL for principals to support PLCs; District/ school based Evidence and
Assessment Teams for data analysis and evidence of learning

What data sources were utilized to
make the above determinations?

Georgia Performance Standards; Instructional Frameworks guidance
documents and plans, Standards based report cards; TKES/LKES data

Managing the district and its
resources: What processes are in place
to ensure that leaders use all resources
in an effective and efficient manner
that is aligned to the LEA’s mission?
Describe the effectiveness of existing
processes.

The following processes have been highly effective for the alignment of
resources because they align with the district's directional system and the belief
that collaboration is a key component: Collaborative budget and staffing
process; FTE notebooks; Title | budgets and budget process; Monthly admin
meetings; Principals' CIP meetings with the Supt; Internal controls process;
CTAE Handbook

What data sources were utilized to
make the above determinations?

Internal controls process; , Title | plans and Budgets; Budget process artifacts;
District financial audit reports

Managing the district and its
resources: What processes are in place
to support ongoing improvement

of the district’s major systems,
structures and processes? Describe the
effectiveness of existing processes.

All of these well established collaborative processes are in place to support
ongoing improvement: District Teams; Collaborative budget process;
Principals’ CIP plans; Annual Report; Instructional framework executive
summaries; Instructional coaching; Supt. employee and parent breakfasts.
Fostering Collaboration and Developing Shared Beliefs and Vision were 2 of
the areas that were rated 4 out of 5 on the Taking Stock Capacity Standards
Ratings - indicating that our major systems and processes are effective.

What data sources were utilized to
make the above determinations?

Taking Stock System Capacity Standards Ratings; Stakeholder surveys;
Employee breakfast data/feedback
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Providing quality professional
learning: What professional learning
is provided currently for leaders in the
areas of instruction and operation?
In what evidence-based professional
learning, that would both support
continuous education and increase
student achievement, have leaders
expressed interest? Describe the
effectiveness of existing professional
learning.

Principals involvement in the RESA Principal's Center and the PAGE Network;
District Design Team; AP Leadership Team; New principal training through
Schlechty Principal's Academy; Professional learning for principals to support
PLCs; Leading and Co-leading of district teams;

Leaders have most recently expressed interest in professional learning about
students of poverty, professional learning communities, progress monitoring,
and data analysis. There is evidence in the district that leaders are internalizing
and implementing the professional learning strategies that have been provided
and asking for more work in the areas listed above - which speaks to the
effectiveness of existing professional learning in the district.

What data sources were utilized to
make the above determinations?

District budget; Principal/Teachers retention rates;

Providing quality professional
learning: What are the current
identified professional learning needs
for leaders?

Current identified professional needs for leaders:

Eliminating barriers for students of poverty

Effective Teacher Evaluation Process

Effective Progress Monitoring and Data Management to Improve Student
Achievement

Developing and Supporting Professional Learning Communities

What data sources were utilized to
make the above determinations?

LKES data; Principal's CIP plans

2.2.3 EFFECTIVE LEADERSHIP TRENDS AND PATTERNS

Summarize the effective leadership
trends and patterns observed by the
team while completing this section
of the report. What are the important
trends and patterns that will support
the identification of student, teacher,
and leader needs?

The DPS leader cohort members (school leaders and district leaders) are
engaged in multiple opportunities designed to strengthen their skills to be
effective instructional leaders. These opportunities are offered both inside the
district through the District Design Team, AP Leadership Academy and the
principals' CIP plans and also outside the district through the PAGE network
and the Northwest GA RESA Principal's Center. Leaders also collaborate to
work on administrative and budget processes. DPS also completed the Taking
Stock System Capacity Standards Review where district leaders, board
members and students spent three days assessing the capacity of the district in
the following areas: shared understanding for the need for change, shared
beliefs and vision, a focus on students and on the quality of work provided to
students, structures for participatory leadership, structures for results-oriented
decision making, structures for continuity, providing ongoing support,

fostering innovation/flexibility, employing technology, and fostering
collaboration. All of these processes support the identification of needs.
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2.3 PROFESSIONAL CAPACITY

Analyze the LEA’ data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends
and patterns that support the identification of professional capacity needs. Complete a data-informed self-rating for each
Georgia District Performance Standard (GDPS). See the Professional Capacity webinar for additional information and

guidance.

2.3.1 PROFESSIONAL CAPACITY DATA

GDPS - Learning and Teaching (Standard 4): Ensures that professional learning is relevant and addresses

adult and student needs

The district fosters a culture of systematic, quality, and relevant professional learning that
Exemplary . . . O
consistently addresses the needs of its adults and its students.
. The district ensures that professional learning at the school and district levels is relevant and
Operational @
addresses adult and student needs.
B . The professional learning at the school and district levels is not consistently relevant or is not
MergME | consistently linked to adult or student needs. O
. The professional learning at the school and district levels is not relevant and does not address adult
Not Evident O
or student needs.
szfrt:es District Teams' design, schedules, and plans; Principal's CIP plans, Surveys, Student achievement data
Comments | PL Participation; Student Achievement Data;
(optional)

GDPS - Learning and Teaching (Standard 5): Assesses the impact of professional learning on staff practices

and student learning and makes adjustments as needed

Proactive processes are in place throughout the district to recruit, hire, and retain highly effective
Exemplary | staff and continuously to address the district and school level personnel needs due to anticipated O
attrition, growth, or reorganization.
. The district develops and implements processes that recruit, hire, and retain effective leaders,
Operational @
teachers, and other staff.
e . The district has not sufficiently developed or fully implemented processes to recruit, hire, and
MErging | vetain effective leaders, teachers, or other staff. O
Not Evident Processes are not in place to recruit, hire, and retain effective leaders, teachers, and other staff, or O
existing processes have been poorly implemented.
Data Induction data; New teacher orientation survey data; Personnel records; CPI
Sources
Comments
(optional)

2.3 Professional Capacity
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GDPS - Leader, Teacher, and Staff Effectiveness (Standard 2): Establishes and implements processes that

increase the effectiveness of teachers, leaders, and staff

Exemplar Comprehensive data-driven processes that increase the effectiveness of leaders, teachers, and other O
PRV | taff are pervasive in the district and result in a culture of measurable, continuous improvement.
R Processes that increase the effectiveness of leaders, teachers, and staff have been established and @
perationa consistently implemented throughout the district.
B . Processes that increase the effectiveness of leaders, teachers, and staff are not fully developed or are O
Mergmg | implemented unevenly or inconsistently across the district.
. Few, if any, processes to increase the effectiveness of leaders, teachers, and staff have been
Not Evident . . L
developed or successfully implemented in the district.
szf::es Induction process; TKES/LKES; Principal's CIP plans; PLCs; Principal/Teachers retention rates
Comments | Ongoing and embedded professional learning for literacy and math
(optional)

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 3): Guides and monitors the use of a state-

approved evaluation system to ensure fidelity of implementation and to evaluate accurately the effectiveness of

district and school leaders, teachers, and staff

The district collects and analyzes comprehensive data from the state-approved evaluation system
Exemplary ) . . . . o
to inform staff retention, salaries, and professional learning throughout the district.
The district guides and monitors a state-approved evaluation system to ensure fidelity of
Operational | implementation and to evaluate accurately the effectiveness of district and school leaders, teachers, @
and staff.
The district offers some guidance for the implementation of a state- approved evaluation system,
Emerging | but some parts of the system are not implemented with fidelity or could benefit from more support O
or monitoring.
. The district does little to guide or monitor the implementation of a state-approved evaluation
Not Evident & P 23 O
system.
Data ) o .
TKES/LKES; HR Files; Principal/Teachers retention rates
Sources
Comments
(optional)
28 2.3 Professional Capacity



DATA COLLECTION and ANALYSIS

Leader Keys Effectiveness System

Standard
4. Organizational Management: The leader fosters the success of all students by supporting, managing, and

overseeing the school’s organization, operation, and use of resources. 2.2
5. Human Resources Management: The leader fosters effective human resources management through the 20
selection, induction, support, and retention of quality instructional and support personnel. '
6. Teacher/Staff Evaluation: The leader fairly and consistently evaluates school personnel in accordance with

state and district guidelines and provides them with timely and constructive feedback focused on improved 2.0
student learning.

7. Professionalism: The leader fosters the success of students by demonstrating professional standards and 20
ethics, engaging in continuous professional development, and contributing to the profession. '
8. Communication and Community Relations: The leader fosters the success of all students by 21

communicating and collaborating effectively with stakeholders.

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16)

Teacher Keys Effectiveness System

Standard

1. Professional Knowledge: The teacher demonstrates an understanding of the curriculum, subject content,
pedagogical knowledge, and the needs of students by providing relevant learning experiences.

2.1

9. Professionalism: The teacher exhibits a commitment to professional ethics and the school’s mission,
participates in professional growth opportunities to support student learning, and contributes to the
profession.

2.1

10. Communication: The teacher communicates effectively with students, parents or guardians, district and

school personnel, and other stakeholders in ways that enhance student learning.

2.1

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).

014 0 6 014

District
State Average

87.5

86.9

78.4

83.3

District
State Average

66.7

77.8

77.2

78.0

Source: Certified/Classified Personnel Information (CPI).

Source: Certified/Classified Personnel Information (CPI).

District
State Average

11.1

12.3

12.0

13.2

District
State Average

10.1

0.7

7.3

1.4

Source: Certified/Classified Personnel Information (CPI).

Source: Certified/Classified Personnel Information (CPI).

*Values represent averages calculated from school-level data.

2.3 Professional Capacity

29


http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Teacher-Keys-Effectiveness-System.aspx
http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx
http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx

COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

Teachers Teaching with Emergency or Provisional Certification (Counts)*

District

2014-15 2015-16

Source: Certified/Classified Personnel Information (CPI).

SACS/AdvancED: List the LEA’s
SACS/AdvancED recommendations
and findings related to professional
capacity.

Opportunities for Improvement, Dec, 2012: Create a system wide professional
development plan that supports the district vision and mission and addresses
individual school needs.

Additional data: What additional
facts did the team identify that relate
to professional capacity? (May be
informed by quantitative or qualitative
sources.)

The team identified many factors that support strong professional capacity in
the district: New Teacher Induction, District Teams: DAT, DRT, DDT, SST,
EAT, CCRT,; YR 1 Literacy training and Literacy and Math Coaching,
Instructional technology coaches, Common planning and PLC opportunities, AP
Leadership,Bright from the Start (PK), Gifted training, Reading Recovery (I3
ESS); SIOP; New Zealand Math and Progress monitoring, Mindset; MDC;
District professional learning conference (3D day)

What data sources were utilized to
make the above determinations?

Teachers/Principal Retention; Teachers out of field; Inexperienced Teachers;
Team agendas; Training agendas; District Budgets;

2.3.2 PROFESSIONAL CAPACITY GUIDING QUESTIONS

Attracting staff: What processes are
in place to attract, identify, and retain
effective teachers and leaders who
are the best fit for the district and its
schools? Describe the effectiveness of
existing processes.

Strong induction and coaching processes are in place to support the retention
of effective teachers and leaders.

Teacher and leaders retention rates are at an acceptable level.

What data sources were utilized to
make the above determinations?

Induction data; New teacher orientation process; Personnel records; CPI;
Teacher retention data; Principal retention data

*Values represent averages calculated from school-level data.
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Developing staff: What evidence-based
processes are in place to ensure the
increasing quality of the district and
school staft’s knowledge and skills?
Are existing processes effective in
increasing both staft’s knowledge and
skills and student achievement?

We believe the existing processes are effective in increasing both staff's
knowledge and skills and student achievement. The team identified many
factors that increase the quality of knowledge in the district: New Teacher
Induction, District Teams, YR 1 Literacy training and Literacy and Math
Coaching, Instructional technology coaches, Common planning and PLC
opportunities, AP Leadership,Bright from the Start (PK), Gifted training,
Reading Recovery (13 ESS); SIOP; New Zealand Math, progress monitoring

What data sources were utilized to
make the above determinations?

PL course schedules; PL evaluations; TKES/LKES; Student achievement data;

Retaining staff: What district-level
processes are in place to ensure that all
school staft are working the context/
position that is most beneficial to
student achievement? Describe the
effectiveness of existing processes.

HR screens applicant information for qualifications before releasing the
applicant information to district and school leaders. School principals, Human
Resources personnel, and Content and Engagement personnel work together
upon initial hire, through the budgeting process and through the staff transfer
process to place staff where they are most effective. Areas of professional
development and training are an important factor that is considered when
placing or moving a staff member. These are effective processes for us.

What data sources were utilized to
make the above determinations?

HR data/records; Budget process; teachers/principal retention data; Teachers
out of field data;

Staff collaboration: What processes
are in place to ensure that effective
collaboration is occurring across
the district to advance student
achievement? Describe the
effectiveness of existing processes.

Effective collaboration processes for the district include: District Team
Structure - District Design Team, District Literacy Team, College and Career
Readiness Team, Design Resources Team, Evidence and Assessment Team,
AP Leadership Team; Student Engagement framework; Vertical literacy and
math teams; District Coordinators and Instructional Coaches for Literacy, Math,
and Instructional Technology; PLCs; Common-planning time; Standards based
report cards K-5 with accompanying pacing guides and rubrics;

What data sources were utilized to
make the above determinations?

Team agendas, PL agendas, PL evaluation, Stakeholder surveys, PL course
schedules
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Providing quality professional
learning: What professional learning is
currently provided for teachers in the
areas of content, pedagogy, supports
and interventions, and leadership?

In what evidence-based professional
learning, that would both support
continuous education and increase
student achievement, have teachers
expressed interest? Describe the
effectiveness of existing professional
learning.

Professional learning is currently provided to teachers in literacy K-8 and math
K-12 through embedded PL and coaching; Reading Recovery, SIOP and
Leveled Literacy Intervention training is currently provided to build capacity for
instructional interventions in typical and spec ed classrooms; For FY 18, the
system will provide training on depth of knowledge and academic language.
DPS teachers are also accessing courses at our local RESA related to content
and instructional rigor. PLCs are collaborating at each school to identify and
guide professional learning that is specific to schools, grade levels, classrooms,
and demographic and ethnic student groups. There is evidence in the district
that teachers are internalizing and implementing the professional learning
strategies that have been provided and asking for more work in the areas listed.

What data sources were utilized to
make the above determinations?

PL schedules; Student achievement data; Instructional frameworks data; PLC
schedules and agendas

Recruitment and retention concerns:
Examine current and recent
recruitment and retention data in the
district, schools, content areas, grade
levels, and instructional support areas
to pinpoint precise areas of concern.

Level of teacher pay is competitive with surrounding districts but not above
surrounding districts as it once was. DPS is not having as many qualified
applicants apply as in the past, especially for the secondary content areas.
Recruitment needs to continue and especially in the areas of Special
Education, Secondary Math and Sciences.

What data sources were utilized to
make the above determinations?

Teacher retention data; HR records; Inexperienced teachers data;

2.3.3 PROFESSIONAL CAPACITY TRENDS AND PATTERNS

Summarize the professional capacity
trends and patterns observed by the
team while completing this section
of the report. What are the important
trends and patterns that will support
the identification of student, teacher,
and leader needs?

Learning Forward's Standard for Professional Learning include seven areas:
Learning communities, Resources, Learning Designs, Outcomes, Leadership,
Data, and Implementation. Our district is offering PL that supports the building
of capacity in each of these areas.

Through coaching, teachers learn to reflect on the effectiveness of their
teaching. Research reveals that ongoing teacher training is the critical factor in
making a difference in student learning.
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2.4 FAMILY and COMMUNITY ENGAGEMENT

Analyze the LEA’ data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends and
patterns that support the identification of needs related to family and community engagement. Complete a data-informed
self-rating for each Georgia District Performance Standard (GDPS). See the Family and Community Engagement webinar
for additional information and guidance. Visit Georgia’s Family Connection Partnerships KIDS COUNT for additional
data.

2.4.1 FAMILY AND COMMUNITY ENGAGEMENT DATA

GDPS - Vision and Mission (Standard 2): Fosters, within the district and broader community, a culture of

trust, collaboration, and joint responsibility for improving learning and teaching

The actions of the district are well established and have created a strong culture of trust,
collaboration, and shared responsibility for improving learning and teaching within the district
and in the broader community. Processes and procedures are pervasive in the district and schools
to support the district’s vision and mission.

Exemplary

The actions of the district effectively foster a culture of trust, collaboration, and shared
Operational | responsibility for improving learning and teaching within the district and broader community.
Processes and procedures are implemented to support the district’s vision and mission.

The actions of the district are inconsistent in fostering a culture of trust, collaboration, and shared
Emerging | responsibility for improving learning and teaching. Some effective processes and procedures are
used to support the district’s vision and mission.

The actions of the district do not foster a culture of trust, collaboration, and shared responsibility
Not Evident | for improving learning and teaching. Few, if any, effective processes and procedures are used to
support the district’s vision and mission.

Ol0|® O

Data

Stakeholder surveys; CNA Stakeholder input;
Sources

Comments
(optional)

GDPS - Governance (Standard 3): Communicates district policies and procedures in a timely manner to

relevant audiences

Exemplar Strategic, comprehensive processes and protocols are in place for clearly and continuously O
pary communicating policies and procedures in a timely manner to all stakeholders.
. The district consistently communicates policies and procedures in a timely manner to relevant
Operational . @
audiences.
. Communication of policies and procedures to relevant audiences is sometimes inadequate or
Emerging | . : O
inconsistent.
. Communication of district policies and procedures to relevant audiences is very limited or
Not Evident | . . . i Y O
ineffective.
SData BOE agendas; Student Handbooks; Social Media websites; DPS Messenger records; DPS APP
ources
Comments
(optional)
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GDPS - Family and Community Engagement (Standard 1): Establishes and communicates district-wide

expectations for schools to engage families and the community to support learning and teaching

Expectations for family and community engagement are embedded in the culture and result
Exemplary | in family and community members being active supporters of student learning and teaching O
throughout the district.
R Expectations for schools to engage families and the community to support learning and teaching @
perationdr| , e established and communicated throughout the district.
B . Expectations for family and community engagement are inconsistent, varying from school to O
merging school, or are unevenly communicated across the district.
Not Evident | EXpectations for family and community engagement have not been established across the district. O
Data . . . ) ] .
Sources Title |1 budgets and evidence of parent involvement; Stakeholder surveys; School council agendas
Comments
(optional)

GDPS - Family and Community Engagement (Standard 2): Establishes structures which promote clear and

open communication between schools and stakeholders

The district implements and continuously monitors structures for reliable, ongoing, and interactive
Exemplary - @
communication between the schools and stakeholders.
. Structures which promote clear and open communication between schools and stakeholders have
Operational . . O
been effectively established.
. The district structures between schools and stakeholders result in communication that sometimes
Emerging : q O
may not be consistent, clear, or timely.
. Structures which promote clear and open communication between schools and stakeholders have
Not Evident . . .
not been effectively established or implemented.
S?tflrlzes Social media data; Supt parent focus groups data; Stakeholder surveys; Parent conference data;
Comments | Media posts on radio and in newspaper
(optional)
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GDPS - Family and Community Engagement (Standard 3): Ensures that families and community members

have feedback and problem-solving opportunities throughout the district

The district engages family and community members to take leadership roles in feedback and

Excrplaty problem- solving activities throughout the district.

The district ensures that family and community members routinely have feedback and problem-

Operational solving opportunities throughout the district.

Opportunities for family and community members to be involved in feedback and problem-

Emerging solving are limited or inconsistently provided across the district.

Opportunities for family and community feedback and involvement in problem-solving seldom
occur in the district.

O|0|®|O

Not Evident

Data

Sources Supt parent focus groups data; School Council agendas; CNA process; Taking Stock capacity standards

Comments
(optional)

Leader Keys Effectiveness System

Standard Score

2. School Climate: The leader promotes the success of all students by developing, advocating, and sustaining

an academically rigorous, positive, and safe school climate for all stakeholders. 2.0

8. Communication and Community Relations: The leader fosters the success of all students by

communicating and collaborating effectively with stakeholders. 2.1

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16)

Teacher Keys Effectiveness System

Standard

10. Communication: The teacher communicates effectively with students, parents or guardians, district and

school personnel, and other stakeholders in ways that enhance student learning. 21

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).

Meeting 1
Meeting 2
Meeting 3

Source: Local APTT program data (to be completed by participating LEAs).
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SACS/AdvancED: List the LEAs
SACS/AdvancED recommendations
and findings related to family and
community engagement.

N/A

Additional data: What additional facts
did the team identify that relate to
family and community engagement?
(May be informed by quantitative or
qualitative sources.)

Employment of Family Engagement Coordinators; Community member
involvement on District Teams and judging Young GA Author's writing papers;
Teen Maze; Great Promise Partnership; Project Search; Parent focus
breakfasts with Supt.; School Family Nights; Readers to Leaders community
initiative; Open forums and survey for calendar development; Sharing is Caring;
Little Cats

What data sources were utilized to
make the above determinations?

Great Promise Partnership Award; Budget allocations, Sharing is Caring data,
Little Cats data, Calendar survey data, Teen Maze participation data

2.4.2 FAMILY AND COMMUNITY ENGAGEMENT GUIDING QUESTIONS

Welcoming all families and the
community: What processes are in
place to ensure that schools in your
district are supported in making
families and communities feel
welcomed at the schools? Describe the
effectiveness of the existing processes.

HR works with schools to hire and retain bilingual staff to be available to
facilitate parent conversations in schools. Most documents are translated to the
extend reasonable and feasible. During Induction, new teachers participate in
sessions to understand language and cultural differences. Family Engagement
Coordinators are available in the district.

What data sources were utilized to
make the above determinations?

Stakeholder surveys, HR records, translated documents

Communicating effectively with all
families and the communities: What
are the processes for ensuring effective
communication with families and
communities across the district and in
schools? Describe the effectiveness of
existing processes.

DPS effectively communicates with families and the community via our
Website, Facebook page, Twitter, Messenger system, and through our own
DPS app. Additionally, parents set up parent portal accounts in both Infinite
Campus and Canvas to monitor student information, assignments, and grades.
Parent compacts are distributed at all schools. Bilingual family engagement
coordinators are available in the district. An Annual Report is published for
parents and the community; BOE meetings are translated live

What data sources were utilized to
make the above determinations?

Usage data for Facebook, Twitter, Messenger, DPS app
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Supporting student success: What
processes are in place at the district
level to ensure that schools are
supporting student learning and
healthy development both at home and
at school? Describe the effectiveness of

existing processes.

Six social workers are employed to assist families in the district; each school
has an assigned school nurse; Each school has certified school counselors
available; a Homeless liaison assists homeless families; For FY 18, a student
assistance program will be available to provide resources to students grades
6-12 with underlying issues which might cause drug and alcohol abuse.

High attendance rates/very low absenteeism speak to the effectiveness of
these supports.

What data sources were utilized to
make the above determinations?

Employment records and logs for counselors, social workers, Homeless liaison,
school nurses; Attendance rates; Behavior data

Empowering families: What processes
are in place at the district level to
ensure that families are empowered to
be advocates for their own and other
children? Describe the effectiveness of
existing processes.

Bilingual front office staff, parent liaisons, school counselors, multiple
translators at each school, opportunities to serve on calendar and other district
teams; Advocates of the Dalton Challenge Program parent group; Parent
conferences; Supt parent focus breakfasts; Dedicated directors/coordinators for
Gifted, ELL, and ESS; Family engagement coordinators

The highest overall CCRPI rating for the parent portion of the climate surveys
was 77.527, the highest was 96.444. Overall, this indicates effectiveness.

What data sources were utilized to
make the above determinations?

Employment records, parent conference records, tribunal process records;
Parent focus group feedback; parent surveys

Sharing leadership with families and
the community: What processes are
in place to ensure that family and
communities are equal partners in the
decisions that affect children in their
schools? Describe the effectiveness of
existing processes.

Multiple community partnerships, school councils, PTO/A at each school,
promotion/ retention teams, RTI, Bilingual front office staff, parent liaisons,
school counselors, translators at each school, opportunities to serve on
calendar and other district teams; Advocates of the Dalton Challenge Program
parent group; Parent conferences; Supt parent focus breakfasts; Dedicated
directors/coordinators for Gifted, ELL, and ESS; Family engagement
coordinators. Parent CCRPI ratings indicate effectiveness.

What data sources were utilized to
make the above determinations?

School council minutes, PTO/A meeting minutes, promotion/retention minutes,
ESS minutes, EL minutes, tribunal recordings

Collaborating with the community:
What district processes are in place

to ensure that district/schools
effectively collaborate with community
members to connect students, families
and staff to expanded learning
opportunities, community services,
and civic participation? Describe the
effectiveness of existing processes.

DPS staff are members of multiple community organizations including Rotary,
Big Brothers/Big Sisters, Dalton State College (Learning Partnership School),
Kiwanis, Community members on the district's College and Career Readiness
Team and the Dalton Education Foundation; District staff membership on the
community's Joint Taxing Authority and Community Collaborative through the
Family Support Council, Whitfield Healthcare Partnership, Library Board;
Counselor and Social Worker connections with DFACS and Juvenile Court;
Boys and Girls Club. The number of partnerships speaks to the effectiveness.

What data sources were utilized to
make the above determinations?

Attendance records for community meetings and membership records

2.4 Family and Community Engagement
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2.4.3 FAMILY AND COMMUNITY ENGAGEMENT TRENDS AND PATTERNS

Summarize the family and
community engagement
trends and patterns
observed by the team
while completing this
section of the report. What
are the important trends
and patterns that will
support the identification
of student, teacher, and
leader needs?

DPS is a majority minority school system with a large population of first generation
immigrant parents who do not speak English and who come from countries where parent
involvement is not expected. Additionally, most of the district's students live in poverty. It is
often difficult for parents/families to be engaged in school activities. Because of these
factors as well as others, DPS has employed multiple strategies to increase family and
community engagement and continues to do so. The continued use of dedicated family
support personnel such as counselors, family engagement coordinators, and social
workers, the importance placed on community partnerships, and the use of specially
designed supports and experiences for students and their families all lead to the
identification of student, teacher, and leader needs.
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2.5 SUPPORTIVE LEARNING ENVIRONMENT

Analyze the LEA’ data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends and
patterns that support the identification of needs related to a supportive learning environment. Complete a data-informed
self-rating for each Georgia District Performance Standard (GDPS). Student subgroups with a count of less than 15 are
denoted by “TFS” (too few students). See the Supportive Learning Environment webinar for additional information and
guidance.

2.5.1 SUPPORTIVE LEARNING ENVIRONMENT DATA

GDPS - Allocation and Management of Resources (Standard 3): Develops and implements processes to

maintain facilities and equipment to ensure an environment, which is safe and conducive to learning

The district has a comprehensive schedule for ongoing, proactive maintenance of facilities and
Exemplary | equipment. Repairs and services are provided in a timely manner and do not disrupt the learning @
environment.
. The district develops and implements effective processes to maintain facilities and equipment to
Operational . 1 . .
ensure an environment which is safe and conducive to learning.
. Irregular or insufficient processes are in place to maintain facilities and equipment to ensure an O
Emerging : Do ] ]
environment which is safe and conducive to learning.
. The district has done little to develop or implement processes to maintain facilities and equipment
Not Evident . N . .
to ensure an environment which is safe and conducive to learning.
SData DPS Facility plan; DPS Work Orders; M and O Presentations and Requests; Custodial services reports
ources
Comments
(optional)

GDPS - Allocation and Management of Resources (Standard 4): Provides, coordinates, and monitors student

support systems and services

The district provides, coordinates, and systematically monitors a comprehensive, accessible array of
Exemplary . . . . . .
services to meet the educational, physical, social and emotional needs of its students.
. The district provides, coordinates, and monitors student support systems and services.
Operational
B . The district provides some student services, but improvements are needed in some areas such as O
MErgME | brogram coordination and monitoring.
Not Evident The district has systemic problems with providing, coordinating, or monitoring student support O
systems or services.
SData GA Student Health Survey; Budget allocation for social workers; Alternative program data;
ources

Comments | Digital Learning Academy data; Newcomer Academy data; AP data/IB data; Gifted data; Natl
(optional) Clearinghouse data; Student attendance data;
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GDPS - Leader, Teacher, and Staff Effectiveness (Standard 4): Defines the roles, responsibilities, skill sets,

and expectations of leaders at all levels of the district to improve student learning and staft performance

Actions of leaders throughout the district reflect a deep understanding of their leadership roles,
Exemplary | responsibilities, and expectations. Leaders demonstrate the appropriate skill sets necessary to @
improve student learning and staff performance.
. The district defines the roles, responsibilities, skill sets, and expectations of leaders at all levels to
Operational | . . O
increase student learning and staff performance.
B . The general roles, responsibilities, skill sets, or expectations for leaders are not fully developed by O
METEME | the district.
. Leader roles, responsibilities, skill sets, and expectations are not defined or are not up-to-date at
Not Evident .
the school or district levels.
Sf;::es Principals' Continuous Improvement Plans; LKES; DPS Facility Plan; Principal Retention data;

Comments | Continuity and Succession team/plans;
(optional)

Leader Keys Effectiveness System

Standard

1. Instructional Leadership: The leader fosters the success of all students by facilitating the development,
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to 2.0
school improvement.

2. School Climate: The leader promotes the success of all students by developing, advocating, and sustaining

an academically rigorous, positive, and safe school climate for all stakeholders. 2.0
3. Planning and Assessment: The leader effectively gathers, analyzes, and uses a variety of data to inform 21
planning and decision-making consistent with established guidelines, policies, and procedures.

4. Organizational Management: The leader fosters the success of all students by supporting, managing, and 59
overseeing the school’s organization, operation, and use of resources.

5. Human Resources Management: The leader fosters effective human resources management through the 20

selection, induction, support, and retention of quality instructional and support personnel.

6. Teacher/Staff Evaluation: The leader fairly and consistently evaluates school personnel in accordance with
state and district guidelines and provides them with timely and constructive feedback focused on improved 2.0
student learning.

7. Professionalism: The leader fosters the success of students by demonstrating professional standards and

ethics, engaging in continuous professional development, and contributing to the profession. 20

8. Communication and Community Relations: The leader fosters the success of all students by
communicating and collaborating effectively with stakeholders.

2.1

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16)
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Teacher Keys Effectiveness System

Standard

1. Professional Knowledge: The teacher demonstrates an understanding of the curriculum, subject content,
pedagogical knowledge, and the needs of students by providing relevant learning experiences.

2.1

2. Instructional Planning: The teacher plans using state and local school district curricula and standards,
effective strategies, resources, and data to address the differentiated needs of all students.

2.0

3. Instructional Strategies: The teacher promotes student learning by using research-based instructional 21
strategies relevant to the content area to engage students in active learning and to facilitate the students’ ’
acquisition of key knowledge and skills.

4. Differentiated Instruction: The teacher challenges and supports each student’s learning by providing
appropriate content and developing skills which address individual learning differences.

20

5. Assessment Strategies: The teacher systematically chooses a variety of diagnostic, formative, and 20
summative assessment strategies and instruments that are valid and appropriate for the content and student ’
population.

6. Assessment Uses: The teacher systematically gathers, analyzes, and uses relevant data to measure student 20
progress, to inform instructional content and delivery methods, and to provide timely and constructive ’
feedback to both students and parents.

7. Positive Learning Environment: The teacher provides a well-managed, safe, and orderly environment that
is conducive to learning and encourages respect for all.

2.1

8. Academically Challenging Environment: The teacher creates a student-centered, academic environment 21
in which teaching and learning occur at high levels and students are self-directed learners.

9. Professionalism: The teacher exhibits a commitment to professional ethics and the school’s mission,
participates in professional growth opportunities to support student learning, and contributes to the 21
profession.

10. Communication: The teacher communicates effectively with students, parents or guardians, district and
school personnel, and other stakeholders in ways that enhance student learning.

2.1

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).
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0 Da 7 a 0 Da a a
0 0 Da 0 0 Da
014 0 6 014 0 6 014 0 6 014 0 6
Racial/Ethnic Subgroups
, ) District 0.0 0.0 2.0 0.0 0.0 0.0
American Indiar State 02| 02[ o02[ 02 01| 01| 01| o1
Asian/Pacific Islander District 0.0 0.0 0.0 0.0 0.0 0.0
State 0.9 0.9 0.4 0.3 0.8 0.8 0.7 0.6
Black District 16.7 0.0 12.0 23.1 0.0 5.6
State 53.8 53.6 60.2 60.1 66.7 67.0 75.6 76.7
Hispanic District 66.7 85.7 64.0 66.7 33.3 72.2
State 10.7 11.6 8.1 8.7 8.5 8.7 7.3 7.4
o District 16.7 14.3 18.0 5.1 66.7 22.2
State 31.2 30.3 27.4 26.8 20.9 20.4 13.9 12.4
Multi-Racial District 0.0 0.0 4.0 5.1 0.0 0.0
State 3.3 3.5 3.7 3.9 3.0 3.1 2.5 2.9
L District 83.3 85.7 82.0 94.9 33.3 77.8
Minority**
State 68.9 69.8 72.6 73.2 79.1 79.7 86.2 87.7
Other Subgroups
Economically District 83.3| 100.0 84.0 89.7| 100.0 88.9
Disadvantaged State 77.4 771 84.6 84.3 84.4 84.7 88.9 88.9
English Learners District 16.7 14.3 12.0 7.7 0.0 11.1
State 3.3 3.6 2.5 2.5 3.2 3.3 2.8 2.5
Foster District
Homeless District
Migrant District
Students with Disability District 16.7 28.6 20.0 15.4 0.0 27.8
State 16.1 16.6 23.7 23.8 20.9 21.3 8.4 8.8
Source: GaDOE suspension reports.

*Values represent averages calculated from school-level data.
**The Minority student subgroup includes all racial/ethnic categories except White.
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Student Attendance Rate (2015-16)* Teacher Days Absent (%)*
Under 5 6-15 Over 15 2014-15 2015-16

District 56.9 34.3 8.8 | | All Days Absent (Count) District | 19,436 | 21,746
All Students
State 55.3 35.1 9.5 ) District 65.8 67.9
Racial/Ethnic Subgroups Sick Leave State 67.4 65.2
American Indian District Staff Development District 10.3 52
State 72.9 16.8 10.3 State 21.5 21.5
Asian/Pacific District 71.0 26.0 3.0 ) District 0.0 0.0
Islander State 714| 242| 44 | Vocaton State 04| 04
Black District 59.5 29.0 11.5 i District 23.9 27.0
State 61.3 30.7 8.1 State 10.7 13.0
_ . District 58.6 33.2 8.2 | | Source: Certified/Classified Personnel Information
Hispanic State 565| 35.1| 8.4 L(CPD.
‘ District 49.6 39.6 10.8
White State 497 392 M2
' ' District 48.2 39.4 12.5
Multi-Racial State 530 366| 104
District 44 1 17.9 6.9
Minority**
State 37.5 20.4 4.2
Other Subgroups
Economically District 55.8 34.6 9.5
Disadvantaged State 525| 36.4 11.1
) District 58.4 34.0 7.6
English Learners ¢, 1o 618| 316| 66
Foster District
Homeless District
Migrant District
Students with District 50.6 36.3 13.0
Disability State 49.3 37.2 13.4
Source: GaDOE Attendance Rate by Subgroup
report.
00 ate Star Ra g
014 0 6
District 4.0 3.9
State Average 3.5 3.5
Source: GaDOE Star Rating for School Climate report.

*Values represent averages calculated from school-level data.
**The Minority student subgroup includes all racial/ethnic categories except White.
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Small Student Subgroups: Use local
data to summarize key facts relating
to student subgroups with populations
too small to report (less than 15).

(Do not include percentages or other
numeric values that might violate
student privacy.)

There are no subgroups in Dalton Public Schools with populations too small to
report under the demographic and financial data. This speaks to the diversity
that exists in the district.

SACS/AdvancED: List the LEAs
SACS/AdvancED recommendations
and findings related to a supportive
learning environment.

AdvancED recommendations did not address supportive learning environment

Additional data: What additional facts
did the team identify that relate to

a supportive learning environment?
(May be informed by quantitative or
qualitative sources.)

All DPS schools were rated either 3 or 4 stars under the CCRPI calculations for
2016.

Other facts considered were: Number of instructional initiatives available to
students of all achievement levels and demographic groups; Student Gallup
Survey information; District Connectedness information;

What data sources were utilized to
make the above determinations?

Climate surveys
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2.5.2 SUPPORTIVE LEARNING ENVIRONMENT GUIDING QUESTIONS

Maintaining order and safety: What
are the processes that the district has
in place to support schools to ensure
that order and safety is in place?
Describe the effectiveness of the
existing processes.

School Safety Plans, reviewed and updated annually; SRO's, School nurses at
each school; fire drills, lockdown drills, district behavior specialist; random drug
testing for extra-curricular participants, Student/ Employee Assistance
programs, Local police department active shooter training and drills for
employees. DPS has had no major breaches of safety and parents, students,
and staff have indicated they feel our schools are safe. The district is currently
addressing the issue of drug use for students as mentioned above.

What data sources were utilized to
make the above determinations?

School safety plans, fire and lockdown records, SRO logs, nurse logs,
parent/student/staff surveys

Developing and monitoring a system
of supports: What are the processes
that are in place at the district level to
ensure that schools have supportive
learning environments that provides
comprehensive services to students to
meet their unique, whole-child needs?
Describe the effectiveness of the
existing processes.

Dalton Alternative Education Program, Digital Learning Academy, Newcomers
Academy, Drug testing program, counseling, Social workers, Great Promise
Partnership, School based parent , District level Act.- Teen maze, chess clubs,
PE, SS, Choral, Family involvement coordinators, Dual enrollment (partnerships
w/ colleges), Specialized Educational programs- EIP/EL/Gifted/Reading
recovery, ESS, Alt Ed, District Student Success Team, Little Cats preschool
initiative, Wellness team, Nurses at all schools, District behavior specialist,
special classes for students with extreme emotional/physical disabilities

What data sources were utilized to
make the above determinations?

Employment records, service logs

Ensuring a student learning
community: What are the processes
that the district currently has in place
to support schools in cultivating and
maintaining positive and healthy
behavioral and academic norms?
Describe the effectiveness of the
existing processes.

The following supports are in place to assist in maintaining positive and healthy
behavioral and academic norms: District Teams, SRQO's, social workers, school
nurses, counselors, district behavior specialist, ESS, EL classes, EIP at
elementary level, Student Handbooks, Code of Conduct

Overwhelmingly, teachers, parents, and students all indicated they feel our
schools are safe.

What data sources were utilized to
make the above determinations?

Employment records, service logs, class rosters, Student Handbooks, Code of
Conduct

2.5 Supportive Learning Environment
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Personnel survey: Analyze LEA results
from the Georgia School Personnel
Survey. What are the key findings?
What positives are evident in the
results? What results are surprising or
concerning to the team?

(Note: The raw survey data can be
accessed via the School Climate
Surveys within the GaDOE portal

by users with the following roles:
Administrator, Assessment Director,
Curriculum Director, Student Services
Director, and Superintendent.)

What we noticed in the CCRPI calculations for the personnel survey was that
the range of scores for schools was 72.9 to 86.9. Analysis of the raw data for
the district indicates that:

Teachers get along well with other staff members

Teacher feel that students of all races, ethnicities and cultures are treated fairly
Teachers feel safe at school and are not concerned for their physical safety
while at school

Teachers did not feel students carry weapons

We were surprised to find that teachers strongly disagreed that parents attend
PTA meetings or parent conferences. They also disagreed that parents
frequently volunteer to help with special projects.

Student survey: Analyze LEA results
from the Georgia Student Health
Survey 2.0. What are the key findings?
What positives are evident in the
results? What results are surprising or
concerning to the team?

DPS is committed to the well-being of all students. Based on the results of the
Student Health Survey 2.0, 2016 - 2017, the majority of students:

Felt connected to school

Felt they had peer and adult social support

Felt there was cultural acceptance at their school

Showed positive social/civic learning traits

Felt good about their physical environment

Felt safe at school/very little indication of bullying or bullying behaviors

It was surprising to see that students indicated more marijuana use than
tobacco use.

Parent survey: Analyze LEA results
from the Georgia Parent Survey. What
are the key findings? What positives
are evident in the results? What results
are surprising or concerning to the
team?

(Note: The raw survey data can be
accessed via the School Climate
Surveys within the GaDOE portal

by users with the following roles:
Administrator, Assessment Director,
Curriculum Director, Student Services
Director, and Superintendent.)

What we noticed in the CCRPI calculations for the parent survey was that the
range of scores for schools was 96.4 to 77.5. Generally, parents were more
satisfied at the elementary level than at the secondary level. Analysis of the
raw data for the district indicates that:

Parents feel that teachers have high standards for student achievement
Parents feel their student feels safe at school

Parents feel school buildings are well maintained

Parents strongly agreed that they attend parent/teacher conferences

We were surprised to find that parents had higher rates of disagreement for the
following: Recognition for good student behavior; parent involvement in the
decision making process at schools; parents being actively involved in activities
at the schools; and parents frequently volunteering for special projects
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Supports and interventions: What
supports and interventions, including
PBIS, are in place to ensure all students
have access to a supportive learning
environment?

RTI, Dalton Alternative Education Program, Digital Learning Academy,
Newcomers Academy, Drug testing program, counseling, Social workers, Great
Promise Partnership, School based family engagement coordinators, Teen
maze, chess, PE, SS, Choral, Family engagement coordinators, Dual
enrollment (partnerships w/ colleges), Specialized Educational programs-
EIP/EL/Gifted/Reading recovery, ESS, District Student Success Team, Little
Cats preschool initiative, Wellness team, Nurses at all schools, District behavior
specialist, special classes for students with extreme emotional/behavioral
needs, NorthStar, tribunal process

What data sources were utilized to
make the above determinations?

DAEP records, tribunal records, RTI records, class rosters, Great Promise
Partnership records

Out-of-School Time: What processes
are in place in the district to provide
students with engaging and enriching
learning opportunities during out-of-
school time (i.e. before school, after
school, summer)?

Summer school services for 9-12 students; Big Red Reads summer reading
initiative; After school tutoring 6-12; ESY for Spec Ed students; Summer PK
program; Summer PK transition program; 1:1 Tech devices for grades 3-12;
DPS offers a comprehensive program of extracurricular activities for students:
elem art, music and PE; School based clubs; chorus at all levels; extensive
sports opportunities; JROTC; Band; Service clubs; CTAE clubs

What data sources were utilized to
make the above determinations?

Summer enrollment and achv. data; Big Red Reads data; Tutoring data; ESY
data; PK data; School improvement plans; payroll; Connectedness data

2.5.3 SUPPORTIVE LEARNING ENVIRONMENT TRENDS AND PATTERNS

Summarize the supportive learning
environment trends and patterns
observed by the team while completing
this section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

Overwhelmingly, teachers, parents, and students all indicated they feel our
schools are safe.

The district has a staggering number of frameworks in place to support
students and their varying needs.

While there are many structures in place and available to support the district's
instructional program and identify needs, some processes are more mature
than others.

2.5 Supportive Learning Environment
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2.6 DEMOGRAPHIC and FINANCIAL

Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the

identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by “TFS”

(too few students).

2.6.1 DEMOGRAPHIC AND FINANCIAL DATA

Racial/Ethnic Subgroups
American Indian/Alaskan Native 0 <1
Asian 2 4
Black 5 37
Hispanic 69 15
Multi-Racial 3 3
White 21 41
Minority** 79 59
Other Subgroups
Economically Disadvantaged 76 62
English Learners 22 8
Foster <1
Homeless 7 2
Migrant 0 <1
Source: GOSA Enrollment by Subgroups Programs
report.

Special Education - Pre-K 10.2 22.0
Special Education - All 8.8 11.0
Autism spectrum disorder 9.4 9.2
Blind 0.0 <0.1
Deaf/hard of hearing 0.0 0.6
Emotional/behavioral disorder 1.9 5.3
Intellectual disability (mild, 77 7 1
moderate, severe, profound)
Orthopedic impairment 0.0 0.3
Other health impairment 10.4 15.4
Significant developmental delay 14.9 11.9
Specific learning disability 43.1 35.3
Speech-language impairment 12.7 14.2
Traumatic brain injury 0.0 0.1
Visual impairment 0.0 0.2
Source: GOSA Enrollment by Subgroups Programs
report and GaDOE Special Education District Counts.

Student Mobility Rate
2014-15 2015-16

ate

Early Intervention 45.3 224
Remedial Education 6"-8" 17.3 12.8
Remedial Education 9"-12" 0.0 9.0
Alternative Education 0.2 1.9
Vocational Education (9-12) 68.4 555
Gifted 9.9 11.5
Source: GOSA Enrollment by Subgroups Programs
report.

District 12.1 12.6
State Average* 15.6 16.2
Source: GOSA Student Mobility Rates (by District)
report
. O o ed de AP A
omele accompanied 0
d g %
4 0 6
District 29.0 31.0
State Average* 37.7 39.0
Source: GOSA Directly Certified (District Level) report.

*Values represent averages calculated from district-level data.

**The Minority student subgroup includes all racial/ethnic categories except White.
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FTE Counts Financial Efficiency Star Rating
District | 7,369 7,486 7,912| |District 2.0
Source: GOSA FESR report and GaDOE FTE report. State Average 29
Source: GOSA FESR report.
Der Pun ST Der Pun T De
4 014 014
District 8,618.15 | 8,699.95 District 64
State Average 8,417.64 | 8,691.25 Source: GOSA FESR report.
Source: GOSA FESR report.

Small student subgroups: Use local
data to summarize key facts relating
to student subgroups with populations
too small to report (less than 15).

(Do not include percentages or other
numeric values that might violate
student privacy.)

There are no subgroups in Dalton Public Schools with populations too small to
report under the demographic and financial data. This speaks to the diversity
that exists in the district.

Additional data: What additional
facts did the team identify that relate
to demographic and financial data?
(May be informed by quantitative or
qualitative sources.)

Dalton school district expenses are above the state average and the student
demographics differ from those in GA. Dalton has the largest percentage of
K-12 Hispanic students in GA at 69% and the state average is less. Dalton
school student poverty level is more than the state average at 76% based on
the School Nutrition Free and Reduced lunch program. The district offers a
rigorous academic experience regardless of these demographics and has
funded it. Dalton has Advanced Placement courses in all content areas for
students to take during high school. The district goes above GA staffing
formulas in foreign languages, art, music and PE. Dalton funds
paraprofessional support at the elementary level and special educational
programs. The district is nearly debt free. Check out the following link to review
the district's award winning CAFR at http://tinyurl.com/jnrq7nq

What data sources were utilized to
make the above determinations?

FTE Free/Reduced lunch data; Per Pupil Expenditure data; CAFR; Budget
process plan and data

2.6 Demographic and Financial
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2.6.2 DEMOGRAPHIC AND FINANCIAL GUIDING QUESTIONS

Internal factors: What internal factors
might have affected data and/or
results of data? Examples may include:
resource allocation, documentation
and monitoring, technology and
software, communication, internal
controls, and personnel assignment/
performance.

During the recession, class sizes were increased in order to reduce
expenditures. Due to the greatly reduced funding from the state and growth in
numbers of students in the district, class sizes still remain high. Additionally,
some intervention programs such as EIP and Reading Recovery have not been
returned to full staffing levels.

What data sources were utilized to
make the above determinations?

Class rosters in IC, HR staffing data, DPS general fund budget, Title | budget

External factors: What external factors
might have affected data and/ or
results of data? Examples may include:
geographic location, population
demographics (employment,
education, median income), local/
state/national economy, natural
disasters, and state and federal policy
changes.

Poverty, high EL population, high number of first generation immigrant parents

What data sources were utilized to
make the above determinations?

IC, Newcomer data, Number of EL staff, free/reduced meal data

Access to Programs: What processes
exist to ensure students have access to
programs addressing individualized
learning needs (including EIP, REP,
alternative education, vocational
education, and gifted)? What
challenges exist in providing students
access to such programs when
necessary?

DPS follows state guidelines for the idenfication of students for programs
designed to address individualized learning needs: All students have access to
AP courses; Bridges program at elementary to grow the gifted program:
identification processes for EL, ESS, EIP and Gifted; C3 accelerated
enrichment program for fifth graders; International Baccalaureate program;
CTAE programs/pathways

Challenges include the effect of poverty, second language, lack of prior
schooling, mobility

What data sources were utilized to
make the above determinations?

Class rosters, written procedures for identification for EL, EIP, ESS, Gifted,
Bridges, AP and IB data; CTAE data
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Demographic and Financial
Challenges: What demographic and/
or financial challenges could affect
improvement efforts within the LEA?
(Identifying these challenges may
require collection and analysis of
additional LEA data.)

Continued growth or possible slowing growth (PK and K registration),
tax digest/proposed Tax Allocation Districts, Education funding that has not
been restored for public schools in GA

What data sources were utilized to

i Budget, tax data, enrollment trend data,
make the above determinations?

2.6.3 DEMOGRAPHIC AND FINANCIAL TRENDS AND PATTERNS

Summarize the demographic and
financial trends and patterns observed
by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

Trends and patterns observed by the team are: Education funding that has not
been restored for public schools in GA, inability to return to pre-recession levels
in staffing and class size, continued or possible slowing of growth, high number
of EL and poverty students, wide variance in the academic needs of students
(i.e. spectrum from IB to Newcomer Academy)
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2.7 STUDENT ACHIEVEMENT

Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the
identification of student achievement needs. The LEA is responsible for populating all blank data cells. Student subgroups

with a count of less than 15 are denoted by “Too Few”.

2.7.1 STUDENT ACHIEVEMENT DATA

Q QY

de oub e QYP O Q Q
All Students 2014-15 33.5 38.7 22.5 5.8 50.9
2015-16 39.7 35.5 21.4 3.4 45.3
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Pacific 2014-15 17.2 379 17.2 27.6 82.4
Islander 2015-16 13.6 36.4 36.4 13.6 75.0
Black 2014-15 50.0 36.5 12.2 14 31.3
2015-16 50.0 34.2 14.5 1.3 36.6
Hispanic 2014-15 36.7 40.9 19.5 2.9 45.9
2015-16 445 36.5 17.0 2.0 39.6
o 2014-15 20.7 32.2 35.0 12.0 70.3
2015-16 22.7 324 37.2 7.7 60.4
Multi-Racidl 2014-15 35.7 33.9 26.8 3.6 46.2
2015-16 40.7 30.5 25.4 3.4 447
Riinonityss 2014-15 45.3
2015-16 43.3
Other Subgroups
Economically 2014-15 37.2 40.8 18.8 3.3 454
Disadvantaged 2015-16 43.9 36.7 17.5 2.0 40.2
English 2014-15 51.4 40.6 71 0.9 29.6
Learners 2015-16 61.2 31.4 7.3 0.2 24.2
Foster 2014-15
2015-16
Homeless 2014-15
2015-16
2014-15
Migrant
2015-16
Students with 2014-15 75.5 21.3 3.2 0.0 221
Disabilities 2015-16 80.4 15.1 3.9 0.6 214
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.
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English Language Arts
Middle School End-of-Grade Milestones

b
: Q}O’Q\ oY
N &
Student Group Q¢
All Student 2014-15 324 37.2 26.1 4.2 52.4
uaents 2015-16 28.9 38.6 27.6 4.9 55.8
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 9.7 32.3 45.2 12.9 79.7
Islander 2015-16 12.5 37.5 43.8 6.3 83.9
Black 2014-15 44.6 41.0 14.5 0.0 34.6
e 2015-16 36.5 44.6 18.9 0.0 419
Hi ) 2014-15 36.5 40.3 21.3 2.0 459
Kpanic 2015-16 326 413 23.4 26 493
o~ 2014-15 17.9 27.9 42.2 12.0 75.9
e 2015-16 16.0 29.7 417 12.6 77.7
. _ 2014-15 37.9 345 25.9 1.7 48.1
Multi-Racial
2015-16 24 .4 33.3 35.6 6.7 63.4
Minority** 2014-15 521
4 2015-16 59.6
Other Subgroups
Economically 2014-15 37.0 40.2 20.7 2.1 454
Disadvantaged 2015-16 32.9 41.4 23.2 2.4 49.3
English 2014-15 84.3 14.5 1.3 0.0 9.9
Learners 2015-16 74.4 22.6 3.0 0.0 18.2
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 75.0 20.9 4.1 0.0 27.9
Disabilities 2015-16 75.7 20.7 3.6 0.0 30.4
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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English Language Arts

9t Grade Literature End-of-Course Milestones

b
: Q}O’Q\ oY
N &
Student Group Q¢
All Student 2014-15 37.5 36.1 229 3.5 40.9
uaents 2015-16 295 40.3 25.0 52 46.8
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Pacific 2014-15
Islander 2015-16 TFS TFS TFS TFS
Black 2014-15 54.2 41.7 4.2 0.0 25.6
e 2015-16 46.9 42.9 10.2 0.0 34.0
i _ 2014-15 41.0 37.2 19.7 2.1 37.0
spanic 2015-16 33.0 43.4 215 20 421
, 2014-15 21.7 29.6 39.1 9.6 69.4
White
2015-16 14.6 29.7 399 15.8 64.7
, _ 2014-15 31.6 52.6 15.8 0.0 44 1
Multi-Racial
2015-16 35.3 47 1 11.8 5.9 46.9
Minority** 2014-15 31.8
4 2015-16 35.9
Other Subgroups
Economically 2014-15 421 38.3 17.8 1.8 36.4
Disadvantaged 2015-16 34.2 43.3 20.6 1.9 41.2
English 2014-15 80.3 16.9 1.4 1.4 11.2
Learners 2015-16 78.7 20.0 1.3 0.0 1.7
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 80.0 10.0 10.0 0.0 14 1
Disabilities 2015-16 82.6 17.4 0.0 0.0 10.4

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.

54

2.7 Student Achievement



https://gosa.georgia.gov/downloadable-data

American Literature End-of-Course Milestones

DATA COLLECTION and ANALYSIS

English Language Arts

b
Q}O’Q\ oY
&
Student Group g
All Student 2014-15 33.3 39.0 23.2 4.4 40.0
uaents 2015-16 29.6 40.4 227 73 455
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Pacific 2014-15
Islander 2015-16
Black 2014-15 371 514 8.6 29 41.4
e 2015-16 33.3 50.0 16.7 0.0 44.7
Hi ) 2014-15 40.0 40.6 171 2.3 33.7
Kpanic 2015-16 354 417 19.1 38 39.9
, 2014-15 14.5 33.1 411 1.3 59.1
White
2015-16 12.7 35.1 34.3 17.9 63.4
. _ 2014-15 TFS TFS TFS TFS
Multi-Racial
2015-16 TFS TFS TFS TFS
Minority** 2014-15 29.3
4 2015-16 35.6
Other Subgroups
Economically 2014-15 39.8 414 16.0 2.7 34.5
Disadvantaged 2015-16 36.6 421 17.8 3.5 39.4
English 2014-15 794 20.6 0.0 0.0 14.5
Learners 2015-16 82.9 114 2.9 2.9 16.9
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 81.6 15.8 2.6 0.0 20.7
Disabilities 2015-16 91.9 8.1 0.0 0.0 13.7
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Mathematics

Elementary School End-of-Grade Milestones

b
: Q}O’Q\ oY
N &
Student Group Q¢
All Student 2014-15 23.9 457 25.2 5.2 57.4
uaents 2015-16 28.5 42.3 23.7 56 55.3
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 6.9 20.7 51.7 20.7 100.0
Islander 2015-16 6.8 25.0 47.7 20.5 93.9
Black 2014-15 514 324 16.2 0.0 32.6
e 2015-16 47.4 36.8 11.8 3.9 34.6
Hi ) 2014-15 24.6 48.4 23.2 3.8 54.2
spanic 2015-16 29.9 45.8 20.4 3.9 51.2
, 2014-15 15.7 42.6 31.9 9.8 69.1
White
2015-16 20.3 34 1 35.3 10.3 63.5
. _ 2014-15 39.3 375 23.2 0.0 33.4
Multi-Racial
2015-16 37.3 32.2 23.7 6.8 495
Minority** 2014-15 524
4 2015-16 54.1
Other Subgroups
Economically 2014-15 26.7 47 .2 22.4 3.7 52.8
Disadvantaged 2015-16 31.6 43.9 20.5 3.9 50.9
English 2014-15 34 .1 53.1 11.9 0.9 40.3
Learners 2015-16 40.9 46.7 11.9 0.5 38.3
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 65.6 30.5 3.2 0.6 27.9
Disabilities 2015-16 60.0 32.2 7.2 0.6 33.3

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Mathematics
Middle School End-of-Grade Milestones

DATA COLLECTION and ANALYSIS

b
Q}O’Q\ oY
&
Student Group g
All Student 2014-15 27.6 46.1 20.6 5.6 53.8
uaents 2015-16 26.3 44.4 235 5.9 58.0
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 0.0 35.5 45.2 194 91.9
Islander 2015-16 0.0 18.8 56.3 25.0 101.8
Black 2014-15 33.7 57.8 8.4 0.0 37.8
e 2015-16 40.3 47.8 11.9 0.0 38.8
Hi ) 2014-15 31.0 48.7 17.5 2.8 47.9
spanic 2015-16 27.4 48.0 20.9 36 53.4
, 2014-15 15.9 37.7 31.3 15.1 73.7
White
2015-16 19.2 324 34.5 13.9 74.6
. _ 2014-15 37.9 39.7 19.0 3.4 47 1
Multi-Racial
2015-16 35.7 357 21.4 71 54.9
Minority** 2014-15 56.2
4 2015-16 62.2
Other Subgroups
Economically 2014-15 31.9 49.0 16.6 2.5 46.6
Disadvantaged 2015-16 29.6 47.5 19.9 3.0 51.5
English 2014-15 69.1 27.6 2.8 0.6 19.6
Learners 2015-16 61.8 31.2 6.5 0.5 28.1
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 70.0 24.7 53 0.0 29.7
Disabilities 2015-16 67.9 271 5.0 0.0 34.7
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Mathematics

Coordinate Algebra End-of-Course Milestones

b
Q}O’Q\ oY
&
Student Group g
All Student 2014-15 49.3 27.5 16.9 6.3 28.5
uaents 2015-16 45.5 40.9 136 0.0 36.9
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Pacific 2014-15
Islander 2015-16
2014-15 81.5 14.8 3.7 0.0 12.8
Black
2015-16 28.6
Hi ) 2014-15 55.6 28.3 13.7 2.4 245
Kpanic 2015-16 TFS TFS TFS TFS 324
, 2014-15 26.5 25.8 28.4 194 63.3
White
2015-16 52.6
, _ 2014-15 50.0 375 8.3 4.2 341
Multi-Racial
2015-16
Minority** 2014-15 19.5
4 2015-16 253
Other Subgroups
Economically 2014-15 56.0 29.6 1.3 3.0 24.2
Disadvantaged 2015-16 50.0 38.9 11.1 0.0 32.5
English 2014-15 87.2 9.0 2.6 1.3 9.5
Learners 2015-16 11.4
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 85.9 94 4.7 0.0 9.1
Disabilities 2015-16 121
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Mathematics

Analytic Geometry End-of-Course Milestones

b
: & o
A &
Student Group Q¢
2014-15 47.3 29.9 17.9 4.9 30.4
All Students
2015-16 41.3
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 TFS TFS TFS TFS
Islander 2015-16
2014-15 61.5 28.2 10.3 0.0 27.4
Black
2015-16 25.0
Hi ] 2014-15 51.5 31.3 13.2 4.0 27.0
Kspanic 2015-16 34.9
, 2014-15 33.1 30.1 30.1 6.6 59.9
White
2015-16 63.1
. ) 2014-15 TFS TFS TFS TFS
Multi-Racial
2015-16 50.0
Minority** 2014-15 19.5
4 2015-16 27.4
Other Subgroups
Economically 2014-15 55.2 28.8 13.3 2.7 24.7
Disadvantaged 2015-16 34.0
English 2014-15 75.6 22.0 0.0 2.4 16.9
Learners 2015-16 21.9
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 92.1 53 2.6 0.0 20.4
Disabilities 2015-16 23.2
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Science

Elementary School End-of-Grade Milestones

b
: Q}O’Q\ oY
N &
Student Group Q¢
All Student 2014-15 33.8 43.8 19.1 3.3 47.3
uaents 2015-16 37.1 40.0 19.2 38 46.7
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 6.9 51.7 24 1 17.2 78.4
Islander 2015-16 13.6 43.2 31.8 1.4 74.3
Black 2014-15 56.8 37.8 54 0.0 26.0
e 2015-16 48.7 36.8 145 0.0 36.3
Hi ) 2014-15 371 451 16.4 1.3 42.7
Kpanic 2015-16 412 417 14.8 23 412
, 2014-15 19.4 39.6 30.6 10.4 67.9
White
2015-16 21.2 35.3 34.4 9.1 62.6
. _ 2014-15 37.5 50.0 12.5 0.0 31.7
Multi-Racial
2015-16 42 .4 30.5 23.7 3.4 41.8
Minority** 2014-15 41.9
4 2015-16 44.8
Other Subgroups
Economically 2014-15 37.6 44.2 16.5 1.7 42.4
Disadvantaged 2015-16 40.8 40.9 15.7 2.6 42 4
English 2014-15 52.3 41.6 5.6 0.5 28.4
Learners 2015-16 55.6 38.5 5.3 0.6 27.9
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 61.0 33.8 3.9 1.3 299
Disabilities 2015-16 61.1 30.6 7.2 1.1 33.0
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Science
Middle School End-of-Grade Milestones

b
: Q}O’Q\ oY
N &
Student Group Q¢
All Student 2014-15 46.2 32.1 19.3 2.3 40.6
uaents 2015-16 46.4 30.0 20.4 3.2 43.7
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 194 35.5 35.5 9.7 66.2
Islander 2015-16 25.0 25.0 25.0 25.0 704
Black 2014-15 59.0 30.1 10.8 0.0 26.3
e 2015-16 59.4 28.1 125 0.0 26.1
Hi ) 2014-15 52.0 32.8 14.5 0.7 34.0
spanic 2015-16 51.0 305 16.5 1.9 37.9
, 2014-15 26.0 29.9 36.6 7.5 63.8
White
2015-16 28.0 28.1 36.5 7.7 65.6
. _ 2014-15 53.4 29.3 13.8 3.4 36.5
Multi-Racial
2015-16 33.3 43.3 20.0 3.3 42.7
Minority** 2014-15 40.8
4 2015-16 44.3
Other Subgroups
Economically 2014-15 51.6 33.1 14.4 0.9 34.0
Disadvantaged 2015-16 52.0 30.6 15.5 1.9 37.1
English 2014-15 87.3 12.2 0.6 0.0 8.1
Learners 2015-16 83.5 13.7 2.7 0.0 15.0
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 77.9 16.8 4.7 0.7 26.0
Disabilities 2015-16 76.4 19.3 3.6 0.7 28.7
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Science

Biology End-of-Course Milestones

Student Group
All Student 2014-15 63.0 16.3 16.3 4.3 26.3
uaents 2015-16 52.4 235 20.1 3.9 29.7
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Pacific 2014-15
Islander 2015-16
2014-15 86.7 6.7 3.3 3.3 13.3
Black
2015-16 68.1 25.5 4.3 2.1 24 .4
Hi ) 2014-15 69.6 15.7 13.1 1.5 20.5
spanic 2015-16 57.2 243 16.8 17 251
2014-15 35.1 21.9 29.8 13.2 66.0
White
2015-16 29.9 20.1 38.1 11.9 50.2
. _ 2014-15 73.3 13.3 6.7 6.7
Multi-Racial
2015-16 60.0 20.0 6.7 13.3
Minority** 2014-15 15.4
4 2015-16 19.0
Other Subgroups
Economically 2014-15 69.6 15.7 12.6 2.1 20.9
Disadvantaged 2015-16 58.3 24.8 15.3 1.6 24.0
English 2014-15 86.6 6.0 7.5 0.0 13.2
Learners 2015-16 93.2 5.1 1.7 0.0 2.7
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 82.7 11.5 58 0.0 15.4
Disabilities 2015-16 86.6 7.5 6.0 0.0 13.8
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Science

Physical Science End-of-Course Milestones

b
: Q}O’Q\ oY
N &
Student Group Q¢
All Student 2014-15 36.8 35.6 24.0 3.5 35.8
uaents 2015-16 413 31.4 217 57 37.8
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 TFS TFS TFS TFS
Islander 2015-16 6.7 20.0 40.0 33.3
Black 2014-15 50.0 35.7 14.3 0.0 32.7
e 2015-16 67.9 226 9.4 0.0 16.7
Hi ) 2014-15 42.6 34.2 21.2 2.0 325
spanic 2015-16 48.4 32.1 17.1 24 208
o~ 2014-15 20.5 40.4 30.5 8.6 65.4
e 2015-16 17.9 31.7 36.6 13.8 62.8
. _ 2014-15 26.7 40.0 26.7 6.7 56.7
Multi-Racial
2015-16 50.0 36.4 9.1 4.5
Minority** 2014-15 284
rory 2015-16 218
Other Subgroups
Economically 2014-15 431 34.8 20.6 1.5 31.6
Disadvantaged 2015-16 49.6 30.1 17.8 25 30.5
English 2014-15 88.0 10.0 2.0 0.0 7.3
Learners 2015-16 80.9 13.2 4.4 1.5 104
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 69.4 22.2 8.3 0.0 20.7
Disabilities 2015-16 86.3 7.8 5.9 0.0 15.1
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Social Studies

Elementary School End-of-Grade Milestones

b
: \OQN oY
A &
Student Group Q¢
All Student 2014-15 27.9 49.7 17.9 4.5 50.6
uaents 2015-16 32.7 46.6 16.1 4.7 47.8
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 17.2 414 20.7 20.7 78.4
Islander 2015-16 15.9 38.6 27.3 18.2 76.0
Black 2014-15 43.8 41.1 13.7 1.4 39.6
e 2015-16 36.8 48.7 105 3.9 42.9
Hi ) 2014-15 31.0 511 15.2 2.7 45.7
Kpanic 2015-16 36.9 46.6 14.1 25 42.0
) 2014-15 14.9 45.9 30.1 9.0 67.7
White
2015-16 19.5 457 23.3 1.5 61.5
. _ 2014-15 28.6 60.7 7.1 3.6 39.3
Multi-Racial
2015-16 27 1 55.9 13.6 3.4 43.5
Minority** 2014-15 45.5
4 2015-16 45.6
Other Subgroups
Economically 2014-15 31.1 50.9 14.7 3.2 46.0
Disadvantaged 2015-16 36.4 46.8 13.9 3.0 43.2
English 2014-15 454 49.3 4.8 0.5 31.0
Learners 2015-16 49.5 44.3 5.3 0.8 29.1
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 60.1 35.9 2.6 1.3 29.7
Disabilities 2015-16 66.5 30.2 2.2 1.1 27.8
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.
**The Minority student subgroup includes all racial/ethnic categories except White.

64

2.7 Student Achievement



https://gosa.georgia.gov/downloadable-data

DATA COLLECTION and ANALYSIS

Social Studies
Middle School End-of-Grade Milestones

b
: Q}O’Q\ oY
N &
Student Group Q¢
All Student 2014-15 344 411 17.5 7.0 50.1
uaents 2015-16 32.5 42.0 18.7 6.9 51.6
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 9.7 38.7 22.6 29.0 87.8
Islander 2015-16 12.5 18.8 37.5 31.3 98.2
Black 2014-15 42.2 494 6.0 2.4 34.6
e 2015-16 41.7 48.6 8.3 14 35.6
i _ 2014-15 38.4 43.4 15.0 3.3 43.1
spanic 2015-16 37.0 43.6 15.7 38 44.6
o~ 2014-15 20.4 33.5 28.2 17.9 73.9
e 2015-16 18.2 34.6 31.1 16.1 74.7
. _ 2014-15 46.6 345 13.8 5.2 42.3
Multi-Racial
2015-16 22.2 60.0 13.3 4.4 52.4
Minority** 2014-15 52.0
4 2015-16 57.7
Other Subgroups
Economically 2014-15 39.2 429 14.2 3.6 425
Disadvantaged 2015-16 37.3 43.9 15.2 3.6 44.3
English 2014-15 75.5 245 0.0 0.0 13.5
Learners 2015-16 75.0 23.8 1.2 0.0 17.0
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 68.2 27.0 4.7 0.0 30.2
Disabilities 2015-16 69.1 27.3 2.9 0.7 33.1
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Social Studies

United States History End-of-Course Milestones

b
. Q}O’Q\ oY
N &
Student Group P
All Student 2014-15 36.9 32.0 23.3 7.8 41.8
uaents 2015-16 30.6 32.9 28.7 78 46.8
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Pacific 2014-15
Islander 2015-16 TFS TFS TFS TFS
Black 2014-15 37.5 46.9 6.3 9.4 455
e 2015-16 33.3 46.2 15.4 51 51.2
Hi ) 2014-15 43.6 32.3 17.9 6.3 36.1
Kpanic 2015-16 377 336 236 51 39.8
, 2014-15 19.8 28.1 42 1 9.9 76.4
White
2015-16 14 .1 26.8 43.7 15.5 65.2
. _ 2014-15 TFS TFS TFS TFS
Multi-Racial
2015-16 TFS TFS TFS TFS
Minority** 2014-15 30.8
4 2015-16 34.3
Other Subgroups
Economically 2014-15 439 33.2 17.2 56 35.7
Disadvantaged 2015-16 38.2 355 21.8 45 39.9
English 2014-15 74.2 25.8 0.0 0.0 18.8
Learners 2015-16 70.6 23.5 5.9 0.0 225
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 73.8 16.7 9.5 0.0 30.2
Disabilities 2015-16 68.3 22.0 9.8 0.0 26.1
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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b
Q}O’Q\ oY
&
Student Group g
All Student 2014-15 54 1 26.3 17.8 1.9 27.5
uaents 2015-16 52.3 27.8 15.2 4.7 28.7
Racial/Ethnic Subgroups
American 2014-15
Indian 2015-16
Asian/Paciﬁc 2014-15 TFS TFS TFS TFS
Islander 2015-16 TFS TFS TFS TFS
Black 2014-15 77.8 16.7 5.6 0.0 15.2
e 2015-16 58.7 39.1 00 0.0 23.0
Hi ) 2014-15 59.4 25.0 13.8 1.8 23.6
spanic 2015-16 605 26.6 12.0 1.0 218
o~ 2014-15 254 36.6 34.3 3.7 58.5
e 2015-16 26.1 29.3 29.3 15.3 51.6
. _ 2014-15 65.0 10.0 25.0 0.0 32.2
Multi-Racial
2015-16 TFS TFS TFS TFS
Minority** 2014-15 18.5
4 2015-16 175
Other Subgroups
Economically 2014-15 60.4 25.2 13.2 1.2 234
Disadvantaged 2015-16 58.5 27.6 12.7 1.3 23.2
English 2014-15 84.9 8.2 6.8 0.0 11.8
Learners 2015-16 90.3 9.7 0.0 0.0 5.2
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
. 2014-15
Migrant
2015-16
Students with 2014-15 77.5 12.7 9.9 0.0 15.7
Disabilities 2015-16 83.1 15.3 1.7 0.0 12.1
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.
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Graduation Rate - 4-Year Cohort (2015-16) (%) Drop Out Rate (2015-16)

District State District

All Students 81.5 79.4 All Students 3.9 3.6

Racial/Ethnic Subgroups Racial/Ethnic Subgroups
American Indian 69.3 American Indian 5.3
Asian/Pacific Islander 87.8 Asian/Pacific Islander 1.4
Black 67.5 76.2 Black 4.1
Hispanic 81.0 73.4 Hispanic 4.4 4.5
White 87.3 83.0 White TFS 3.2
Multi-Racial 81.0 Multi-Racial 3.4
Minority** 69.1 73.6 Other Subgroups

Other Subgroups Economically Disadvantaged 4.3 4.0
Economically Disadvantaged 78.7 75.3 English Learners 9.0 7.0
English Learners 63.8 56.4 Migrant 3.6
Migrant 68.8 Students with Disabilities TFS 5.6
Students with Disabilities 60.8 56.6 Source: GOSA Drop Out Rate 9-12 report.

Source: GOSA Graduation Rate (4-Year Cohort) report.

D nf e \ 0 - 0
d d 0 D 0 0 A 0 0

D ate ath  Reading 2 ota

All Students 12.6 12.6 District 431 449 431 1,311
Racial/Ethnic Subgroups State Average 472 477 458 | 1,407

American Indian 0.1 Source: GOSA SAT Scores (Highest) report.

Asian/Pacific Islander 0.9 2.2 District Mean Growth Percentile*

Hispanic 43.0 6.1 District 43

i 0L Bl State Average 42.8

Multi-Racial 0.7 1.7 Source: GaDOE Title II, Part A calculation.

Minority** 9.5 7.4
Other Subgroups

Economically Disadvantaged 40.2 41.7

English Learners 3.0 0.5

Migrant

Students with Disabilities 3.8 4.7

Source: GaDOE pathway completers report.

*Values represent averages calculated from school-level data.

**The Minority student subgroup includes all racial/ethnic categories except White.
***Graduates completing a CTAE pathway, advanced academic pathway, IB Career
Related Program, fine arts pathway, or a world language pathway.
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0-1.9 (% 0-2.9 (% 0-3.9 (% 4.0-4.9 (% 0-6.0 (%
K-2rd 24 27 39 5 3
3rd_5th 10 17 43 25 1
6'h-8th 23 32 31 13 0
9th_12th 15 32 45 7 0

Source: Most recent (FY16 or FY17) LEA WIDA District Frequency Report by grade level (to be combined for the grade
spans). FY17 scores should be used if available. Due to a change in scoring, FY17 scores cannot be compared to previous
years.

Migrant Students

Performance on the Preschool Pre-Assessment
Count Percentage

Children scoring 5 out of 72 points in Reading

Children scoring 5 out of 27 points in Mathematics

Source: LEA formative assessment data.

Migrant Students
English Language Arts Comparison of Migrant Priority for Services and Non-Priority for Service Students
Grade Band Student Type Total Tested Beg(t;r)zmg Dev(e;()))p e Pro{li)/zjent DlStll’(Ii)b)llShed
Priority for 3
Service
Elementary —
Non-Priority
for Service
Priority for 8
Middle Service _
Non-Priority
for Service
Priority for 0
9th Grade Service
Literature Non-Priority
for Service
Priority for 1
American Service
Literature Non-Priority
for Service
Source: LEA ELA Milestones (FY16).
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Migrant Students

Mathematics Comparison of Migrant Priority for Services and Non-Priority for Service Students

Beginning Developing Proficient Distinguished

Grade Band Student Type Total Tested (%) (%) %) (%)

Priority for 4
Service

Elementar
7 Non-Priority

for Service

Priority for 8
Service

Middle —
Non-Priority

for Service

Priority for 0
Coordinate Service
Algebra Non-Priority
for Service

Priority for
Analytic Service
Geomeltry Non-Priority
for Service

Source: LEA mathematics Milestones (FY16).

Small student subgroups: Use local
data to summarize key facts relating
to student subgroups with populations
too small to report (less than 15).

Overall, there are no subgroups in DPS with populations too small to report
under the demographic and financial data. This speaks to the diversity in the
district.

(Do not include percentages or other
numeric values that might violate
student privacy.)
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Additional data: What additional
facts did the team identify that relate
to student achievement? (May be
informed by quantitative or qualitative
sources.)

Suggested additional sources include:

e ACT scores

o Advanced Placement enrollment
and outcomes

« Hope Scholarship eligibility

o International Baccalaureate
enrollment and outcomes

« Move on When Ready
participation

Dalton High School has 83 identified AP scholars for 2017, one of those being a
National AP scholar. The number of AP exams administered was 579, up from
522.

Four out of nine IB diploma candidates earned a full IB diploma for 2016 - 2017
(there are many more students who access IB courses).

Twenty eight percent of students districtwide who graduated in 2016 were Hope
eligible. This is a lower percentage than the state average, the districts in our
RESA and contiguous districts.

ACT scores have dipped slightly below the state average by -0.8%.

SAT scores are below the state average by a difference of -96 points ( District
average score 1311/state average score 1407)

MOWR Participation for FY17 was 47 students.

Student achievement increases over time

What data sources were utilized to
make the above determinations?

AP, IB, Hope eligibility, ACT, SAT, MOWR, Achievement data over time (SGP),
National Clearinghouse data

2.7.2 STUDENT ACHIEVEMENT GUIDING QUESTIONS

Effective collaboration to support
student achievement: What processes
are in place to ensure that effective
collaboration is occurring across

the district to advance student
achievement? Are existing processes
effective?

The following mature and effective processes are in place to ensure effective
collaboration is occurring: District Team Structure, Student Engagement
framework; Vertical literacy and math teams; District Coordinators and
Instructional Coaches for Literacy, Math, and Instructional Technology; Content
and Engagement Team's work on districtwide benchmark assessments for
reading and math; Progress monitoring is maturing at most school sites; District
developed benchmark assessments are in progress;PLCs at the schools;
Science and SS standards rollout trainings

What data sources were utilized to
make the above determinations?

PLC records, LC and Math agendas/sign in sheets; District team agendas/sign
in sheets

Supporting improved graduation
outcomes: What processes are in place
to support practices that will positively
affect graduation outcomes?

Digital Learning Academy and Newcomer Academy, New Schedule at DHS,
SSIP at Dalton Middle and Dalton High, advisement, flexible learning time at the
high school level, tutoring, Dalton Alternative Education Program, Rigorous
Curriculum with IB and AP, Canvas Learning Management System, Grade 8
Student Success Academy

What data sources were utilized to
make the above determinations?

DLA data, Newcomer data, DHS schedule, tutoring records and data
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Student subgroup gaps: What gaps
exist in outcomes among student
subgroups?

Graduation rate is lowest for ESS subgroup followed by EL and black students.
The pattern is generally replicated on the GA Milestones assessments.

The district's white population tends to perform best on standardized student
achievement measures than other demographic groups in the district.
However, there is a gap for the district's white students when compared to the
state when considering GMS testing data.

What data sources were utilized to
make the above determinations?

4 and 5 cohort graduation data, Student achievement data

Reduced class size: Based on student
achievement data, have you identified
specific student cohorts or content
areas that would benefit from
evidence-based reduced class size?

Collectively and by subgroup, the students in the district are performing below
the state average as measured by the GA Milestones. Therefore, all students
regardless of their race or other subgroup, would benefit from evidence based
reduced class size.

What data sources were utilized to
make the above determinations?

Achievement scores, ACCESS scores

2.7.3STUDENT ACHIEVEMENT TRENDS AND PATTERNS

Summarize the student achievement
trends and patterns observed by the
team while completing this section
of the report. What are the important
trends and patterns that will support
the identification of student, teacher,
and leader needs?

Achievement scores, as measured by the Milestones. have dropped
significantly since the introduction of Milestones. Since this is broad based, it
appears that we need to focus on test genre, depth of knowledge, and rigor of
instruction.

Overall trend is to achieve better over time.
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3. NEEDS IDENTIFICATION and ROOT CAUSE ANALYSIS

3.1 TRENDS and PATTERNS

Read the trends and patterns summaries from each section of the data analysis process. Use the information in
these summaries to complete 3.2, 3.3, and 3.4. Watch the Identifying Need webinar for additional information

and guidance.

2.1 Coherent Instructional System:
Summarize the coherent instructional
system trends and patterns observed
by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

While there are many structures in place and available to support the district's
instructional program and identify needs, some processes are more mature
than others. The maturity of the student engagement framework, the use of
district teams and the district's literacy framework as well as the availability of
instructional coaches were cited by stakeholders as strengths. Raising student
academic achievement using benchmark and Interim assessments, continued
work in refining progress monitoring and RTI process, continued creation of
pacing guides/content standards work, and the maturing of school-based PLCs
are areas of important work for the district.

2.2 Effective Leadership: Summarize
the effective leadership trends and
patterns observed by the team while
completing this section of the report.
What are the important trends

and patterns that will support the
identification of student, teacher, and
leader needs?

The DPS leader cohort members (school leaders and district leaders) are
engaged in multiple opportunities designed to strengthen their skills to be
effective instructional leaders. These opportunities are offered both inside the
district through the District Design Team, AP Leadership Academy and the
principals' CIP plans and also outside the district through the PAGE network
and the Northwest GA RESA Principal's Center. Leaders also collaborate to
work on administrative and budget processes. DPS also completed the Taking
Stock System Capacity Standards Review where district leaders, board
members and students spent three days assessing the capacity of the district in
the following areas: shared understanding for the need for change, shared
beliefs and vision, a focus on students and on the quality of work provided to
students, structures for participatory leadership, structures for results-oriented
decision making, structures for continuity, providing ongoing support,

fostering innovation/flexibility, employing technology, and fostering
collaboration. All of these processes support the identification of needs.

3.1 Trends and Patterns
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2.3 Professional Capacity: Summarize
the professional capacity trends

and patterns observed by the team
while completing this section of the
report. What are the important trends
and patterns that will support the
identification of student, teacher, and
leader needs?

Learning Forward's Standard for Professional Learning include seven areas:
Learning communities, Resources, Learning Designs, Outcomes, Leadership,
Data, and Implementation. Our district is offering PL that supports the building
of capacity in each of these areas.

Through coaching, teachers learn to reflect on the effectiveness of their
teaching. Research reveals that ongoing teacher training is the critical factor in
making a difference in student learning.

2.4 Family and Community
Engagement: Summarize the family
and community engagement trends
and patterns observed by the team
while completing this section of the
report. What are the important trends
and patterns that will support the
identification of student, teacher, and
leader needs?

DPS is a majority minority school system with a large population of first
generation immigrant parents who do not speak English and who come from
countries where parent involvement is not expected. Additionally, most of the
district's students live in poverty. It is often difficult for parents/families to be
engaged in school activities. Because of these factors as well as others, DPS
has employed multiple strategies to increase family and community engagement
and continues to do so. The continued use of dedicated family support
personnel such as counselors, family engagement coordinators, and social
workers, the importance placed on community partnerships, and the use of
specially designed supports and experiences for students and their families all
lead to the identification of student, teacher, and leader needs.

Summarize the supportive learning
environment trends and patterns
observed by the team while
completing this section of the report.
What are the important trends

and patterns that will support the
identification of student, teacher, and
leader needs?

2.5 Supportive Learning Environment:

Overwhelmingly, teachers, parents, and students all indicated they feel our
schools are safe.

The district has a staggering number of frameworks in place to support students
and their varying needs.

While there are many structures in place and available to support the district's
instructional program and identify needs, some processes are more mature than
others.
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2.6 Demographic and Financial:
Summarize the demographic and
financial trends and patterns observed
by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

Trends and patterns observed by the team are: Education funding that has not
been restored for public schools in GA, inability to return to pre-recession levels
in staffing and class size, continued or possible slowing of growth, high number
of EL and poverty students, wide variance in the academic needs of students
(i.e. spectrum from IB to Newcomer Academy)

2.7 Student Achievement: Summarize
the student achievement trends

and patterns observed by the team
while completing this section of the
report. What are the important trends
and patterns that will support the
identification of student, teacher, and
leader needs?

Achievement scores, as measured by the Milestones. have dropped
significantly since the introduction of Milestones. Since this is broad based, it
appears that we need to focus on test genre, depth of knowledge, and rigor of
instruction.

Overall trend is to achieve better over time.

3.1 Trends and Patterns
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3.2 PROGRAM STRENGTHS and CHALLENGES

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions for
each program. Include strengths and challenges related to: a) general program implementation, and b) students and adults
involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of needs
during 3.3. Watch the Identifying Need webinar for additional information and guidance.

3.2.1IDEA - SPECIAL EDUCATION

Strengths Highly trained and capable ESS personnel are a strength for DPS - Knowledgeable director, specialist
teachers working with ESS teachers, supportive school psychologists. The district employs a fulltime
behavioral specialist certified to complete functional behavioral assessments. DPS's graduation rate for
SWD is slightly above state's performance. The district has so few ESS dropouts that the rate is not
reported. DPS is participating in the state's SSIP program to improve the grad rate of ESS students. The
district recently completed leveled literacy intervention training for middle and high school ESS teachers.

Challenges | R process varies in effectiveness from school to school which impacts the use of effective interventions
and referrals to ESS. Students with disabilities are not performing well on standardized testing. Although
there is progress monitoring of IEP goals, there is work to do related to action steps in response to the
monitoring findings. Ensuring appropriate access to grade level standards is always a challenge.

3.2.2TITLE I, PART A - IMPROVING the ACADEMIC ACHIEVEMENT of the DISADVANTAGED

Strengths | ppg's commitment to the allocation of Title | resources toward instructional personnel, professional
learning, and family engagement is key to the district's coherent instructional program. School leaders
are provided training related to appropriate Title | expenditures, record keeping, budget process, and
completion of required documents. The district minimizes set-asides so that the majority of the district's
Title | budget and carryover is allocated directly to schools.

Challenges DPS is a majority minority school systems with a large population of first generation immigrant parents
who do not speak English and who have had limited educational experiences. Additionally, most of the
district's students live in poverty. These factors strain the resources of time, people, and money that are
needed to meet the needs of a large population of students who are at great risk of underachieving.

3.2.3TITLE I, PART A- FOSTER CARE PROGRAM

Strengths Foster care students have access to all instructional programs, services and interventions available to
DPS students.
Challenges There is not a consistent process for school districts to be notified when existing students enter the foster

care system or when foster care students enroll.
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3.2.4TITLE I, PART A - PARENT ENGAGEMENT

Strengths

DPS has employed multiple strategies to increase family and community engagement and continues to do
so. The continued use of dedicated family support personnel such as bilingual staff, counselors, family
engagement coordinators, and social workers, the importance placed on community partnerships, and the
use of specially designed supports and experiences for students and their families are strengths for the
district. School leaders are provided training related to appropriate Title | expenditures, record keeping,
budget process, and completion of required documents related to parent engagement.

Challenges

DPS is a majority minority school systems with a large population of first generation immigrant parents
who do not speak English and who come from countries where parent involvement is not expected.
Additionally, most of the district's students live in poverty. It is often difficult for parents/families to be
engaged in school activities.

3.2.5TITLE |, PART C - EDUCATION of MIGRATORY CHILDREN

Did the LEA have migrant students enrolled or
migrant participants (preschool, out-of-school youth, | Yes
drop-outs) residing in the district in 2016-17?2

How is the LEA assessing

and serving its most mobile
migratory children and youth
who lack consistent class or state
assessment scores?

Migratory youth have access to all instructional programs, services, and interventions
available to DPS students. Benchmark assessments in reading and math are
available to assess students who enter the district K-8. Transcripts are evaluated for
high school students when available. When transcripts are not available, a counselor
meets with the family to develop an instructional plan and placement. District
personnel use the MSIX for assistance in locating missing scores.

How is the LEA designing
services for its migratory
children and youth who are only
in the district for a short period
of time (and those who may
never enroll in the district)?

The Migrant Consortium will contact families upon arrival in the district to determine
the students' educational needs and related services.

How is the LEA assessing and
serving its out-of-school youth
and drop-outs?

DPS does not currently have any identified out-of-school youth or dropouts.

What is the greatest academic
need for drop-outs, as identified
through the out-of-school youth
profile?

DPS does not currently have any identified out-of-school youth or dropouts.
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What is the greatest academic
need for out-of-school youth, as
identified through the out-of-
school youth profile?

DPS does not currently have any identified out-of-school youth or dropouts.

3.2.6 TITLE I, PART D - NEGLECTED or DELINQUENT CHILDREN

Strengths

Students in the district's two N and D facilities have access to all instructional programs, services, and
interventions available to DPS students. This includes interventions and tutoring available at the school
attended and summer instructional support initiatives. In one facility, Title | funds are used to provide
tutoring and support for residents at the facility site. At the other facility, student supplies and technology
equipment have been purchased to assist students with the completion of school work and projects.

Challenges

The major challenge at these facilities is the mobility of the students.

3.2.7 TITLE Il, PART A - PREPARING, TRAINING, and RECRUITING HIGH-QUALITY TEACHERS, PRINCIPALS, AND
OTHER SCHOOL LEADERS

Strengths

DPS seeks to recruit, select and retain the best possible professional educators to provide leadership and
instruction to students and staff. Human resources reviews district and CPI data through locally developed
reports and reports provided by the Georgia Professional Standards Commission and the Georgia
Department of Education. Although the district has waived certification, its board and administration have
determined that district educators will continue to meet Georgia requirements for in-field professional
educator certification except in specific circumstances deemed appropriate and approved by the board of
education. The district also expects any teacher employed under its certification waiver to pursue in-field
professional educator certification.

Challenges

There are challenges in finding qualified/quality math, science and ESS teachers.
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3.2.8 TITLE Ill - LANGUAGE INSTRUCTION for ENGLISH LEARNERS and IMMIGRANT STUDENTS

Strengths

English learners and immigrant students have access to all instructional programs, services, and
interventions that are available to DPS students. Multiple strategies are used to increase the academic
achievement of ELs and Immigrant students. The Newcomer Academy is available to 6-12th grade
student who are new to the country with limited schooling and is yielding positive results. The district
retains a highly trained ESOL staff. The district's overall graduation rate for ELs is above the state
average.

Challenges

DPS is a majority minority school system with a large population of first generation immigrant parents who
do not speak English and who come from countries where there are limited educational experiences
available for their children. Additionally, most of the district's students live in poverty. These two factors
have greatly influenced how students are scoring on standardized tests, and particularly, Georgia
Mllestones.

3.2.9TITLE IX, PART A - MCKINNEY-VENTO EDUCATION for HOMELESS CHILDREN and YOUTH PROGRAM

Strengths

Homeless students have access to all instructional programs, services, and interventions available to
DPS students. An effective process established through the district's centralized Enroliment Center
ensures the timely identification of homeless students and their families. A dedicated Homeless
Coordinator then collaborates with homeless families to provided needed resources and to ensure that the
students' instructional program is not interrupted.

Challenges

There were 535 identified homeless students in DPS during the 2016 -2017 school year - representing
about 7% of the district's student population. The factors of poverty and mobility affect the achievement of
homeless students. Additionally, homeless students are represented significantly in the district's EL and
Immigrant populations. Keeping students in their schools of origin is sometimes a challenge for the
district.

3.2.10 LEA EQUITY ACTION PLAN

Identify and analyze the two
greatest equity gaps in the LEA.

Equity gap #1 - Student achievement - Content: ELA - Subgroup: All

Equity gap #2 - Mean Growth Percentile

Collectively, students in the district are performing below the state average as
measured by the GA Milestones. The district's white and Asian populations tends to
perform better on student achievement measures than other demographic groups

If the greatest gaps are not N/A
selected as areas for focus in the
LEA Equity Action Plan, provide
a rationale for this decision.

If not addressed in the first N/A
question, identify and analyze
the equity gaps that are chosen
as areas for focus in the LEA
Equity Action Plan.
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3.2.11 ADDITIONAL QUESTIONS FOR CHARTER SYSTEMS

What are the main successes of
your implementation of Local
School Governance?

N/A

What barriers had to be
overcome to implement Local
School Governance?

N/A

What remains to be done to
fully implement Local School
Governance with fidelity?

N/A

Essential Features and
Innovations: Describe the
LEA’ progress on the essential
features and innovations to
improve academic outcomes in
the charter system’s contract.
Questions to consider include:
o What is the status of the
implementation of each
essential or innovative
feature included in the
contract?

o For those essential or
innovative features that are
not on schedule, what are
next steps?

» Are there any essential or
innovative features that
should be deleted or added
to the LEAs new charter
system contract?

N/A
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3.3 IDENTIFICATION and PRIORITIZATION of OVERARCHING NEEDS

Use the results of 3.1 and 3.2 to identify the overarching needs of the LEA. Determine the priority order of the identified
needs based on data, team member and stakeholder knowledge, and answers to questions in the table below. Be sure to
address the major program challenges identified in 3.2. Watch the Identifying Need webinar for additional information and
guidance.

Is the need Can Root

How severe trending better or Causes Be Additional Priority
Overarching Need is the need? worse over time? Identified? Considerations Order

Increase student _
achievement High Better Yes 1

Monitoring of program
effectiveness High Unknown Yes 2

Improve grad rate for ESS
and EL subgroups Medium Worse Yes 3

Strong supports for EL and _
immigrant students Medium No change Yes 4

Strong supports for
students of poverty Medium No change Yes 5

Increase family

engagement Medium Better Yes 6
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3.4 ROOT CAUSE ANALYSIS

Select the top 2-4 overarching needs from 3.3. Conduct a separate root cause analysis (RCA) for each need. Any RCA tools
and resources can be used, but suggestions are available as part of the Identifying Need webinar. After describing the RCA
process, complete a table for each selected overarching need. Use the letter codes below to identify which programs relate
to each root cause (ex: “ABCF”).

IDEA - Special Education

School and District Effectiveness

Title I, Part A - Improving the Academic Achievement of the Disadvantaged

Title I, Part A - Foster Care Program

Title I, Part A - Parent Engagement Program

Title I, Part C - Education of Migratory Children

Title I, Part D - Programs for Neglected or Delinquent Children

Title II, Part A - Preparing, Training, and Recruiting High-Quality Teachers, Principals, and Other
School Leaders

Title III - Language Instruction for English Learners and Immigrant Students

Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

LTOEEHEDORE >

—

Describe the root
cause analysis
process used by
the team.

The team used the following steps to analyze for root causes based on the work of Victoria
Bernhardt, author of Using Data to Improve Student Learning in School Districts.

Focus on a performance challenge (or closely related performance challenges).
Consider school/district context (process/perception data).

Generate explanations (brainstorm).

Categorize/classify explanations.

Narrow and prioritize explanations.

Deepen thinking to get to a “root” cause.

Validate with other data (process/perception).

Incorporate external reviews
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(VLS INT | ooased student achievement in core content

This is a root This is
cause and not something
a contributing we can Related
Root Causes to be Addressed cause or symptom affect programs
Students are not fluent in academic language A,B,CD,E
D = F.GH,IJ
Interim and formative assessment items are not representative of higher A,B,C,D,E
levels of depth of knowledge O U ,F.GH,1,J
Lack of consistent and frequent interim assessments AB,C,D,E
o H F.GH,IJ
Lack of district benchmark assessments AB,C,D,E
D D F.GH,IJ
Teachers need more support in unpacking, deconstructing, and A,B,C,D,E
understanding the full rigor of standards in the four content areas 0 O ,F.G,H,l,J
Overarching Monitoring of program effectivenss
Need #2

This is a root This is
cause and not something

a contributing we can Related
Root Causes to be Addressed cause or symptom affect programs

RTI process not being used consistently across the district AB,C,D,E
D z F.GH,IJ
Progress monitoring not being used consistently across the district A,B,C,D,E
a O F.GH,IJ
Lack of district benchmark assessments AB,CD,E
= H F.GH.IJ
Lack of consistent and frequent interim assessments AB,C,D,E
o . F.GH,IJ
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Overarching
Need #3

This is a root This is

cause and not something
a contributing we can Related
Root Causes to be Addressed cause or symptom affect programs

Overarching
Need #4

This is a root This is

cause and not something
a contributing we can Related
Root Causes to be Addressed cause or symptom affect programs
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ADDITIONAL RESPONSES

Use the space below to provide additional narrative regarding the LEA's comprehensive needs assessment (optional).
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Fostering Collaboration and Developing Shared Beliefs and Vision were 2 of the areas that were rated 4 out of 5 on the Taking Stock Capacity Standards Ratings - indicating that our major systems and processes are effective.  
	D222GQ5S: Taking Stock System Capacity Standards Ratings; Stakeholder surveys; Employee breakfast data/feedback
	D222GQ6: Principals involvement in the RESA Principal's Center and the PAGE Network; District Design Team; AP Leadership Team; New principal training through Schlechty Principal's Academy; Professional learning for principals to support PLCs;  Leading and Co-leading of district teams; 
Leaders have most recently expressed interest in professional learning about students of poverty,  professional learning communities, progress monitoring, and data analysis.  There is evidence in the district that leaders are internalizing and implementing the professional learning strategies that have been provided and asking for more work in the areas listed above -  which speaks to the effectiveness of existing professional learning in the district.
	D222GQ6S: District budget; Principal/Teachers retention rates; 
	D222GQ7: Current identified professional needs for leaders:
Eliminating barriers for students of poverty
Effective Teacher Evaluation Process
Effective Progress Monitoring and Data Management to Improve Student Achievement
Developing and Supporting Professional Learning Communities



	D222GQ7S: LKES data; Principal's CIP plans 
	D213Trends: While there are many structures in place and available to support the district's instructional program and identify needs, some processes are more mature than others.  The maturity of the student engagement framework, the use of district teams and the district's literacy framework as well as the availability of instructional coaches were cited by stakeholders as strengths. Raising student academic achievement using benchmark and Interim assessments, continued work in refining progress monitoring and RTI process, continued creation of pacing guides/content standards work, and the maturing of school-based PLCs are areas of important work for the district. 
	D223Trends: The DPS leader cohort members (school leaders and district leaders) are engaged in multiple opportunities designed to strengthen their skills to be effective instructional leaders.  These opportunities are offered both inside the district through the District Design Team, AP Leadership Academy and the principals' CIP plans and also outside the district through the PAGE network and the Northwest GA RESA Principal's Center.  Leaders also collaborate to work on administrative and budget processes.  DPS also completed the Taking Stock System Capacity Standards Review where district leaders, board members and students spent three days assessing the capacity of the district in the following areas:   shared understanding for the need for change,  shared beliefs and vision,  a focus on students and on the quality of work provided to students, structures for participatory leadership, structures for results-oriented decision making,  structures for continuity, providing ongoing support, 
fostering innovation/flexibility, employing technology, and fostering collaboration.  All of these processes support the identification of needs.
	D231S1: District Teams' design, schedules, and plans; Principal's CIP plans, Surveys, Student achievement data
	D231C1: PL Participation; Student Achievement Data; 
	D231S2: Induction data; New teacher orientation survey data; Personnel records; CPI
	D231C2: 
	D221AddData: District Design team work; Team structures and organizational chart;  Stakeholder feedback from surveys; Parent and Employee feedback from Supt breakfasts; TKES/LKES; District Data dashboard; Annual Report; Executive summaries
	D231S3: Induction process; TKES/LKES; Principal's CIP plans; PLCs; Principal/Teachers retention rates
	D231C3: Ongoing and embedded professional learning for literacy and math
	D231S4: TKES/LKES; HR Files; Principal/Teachers retention rates
	D231C4: 
	DLKES5: 2.0
	DLKES6: 2.0
	DLKES7: 2.0
	DLKES8: 2.1
	DTKES9: 2.1
	D232GQ2:  We believe the existing processes are effective in increasing both staff's knowledge and skills and student achievement.  The team identified many factors that increase the quality of knowledge in the district:  New Teacher Induction, District Teams, YR 1 Literacy training and Literacy and Math Coaching, Instructional technology coaches, Common planning and PLC opportunities, AP Leadership,Bright from the Start (PK),  Gifted training, Reading Recovery (I3 ESS); SIOP; New Zealand Math, progress monitoring
	D232GQ2S: PL course schedules; PL evaluations; TKES/LKES; Student achievement data;
	D232GQ3: HR screens applicant information for qualifications before releasing the applicant information to district and school leaders.  School principals, Human Resources personnel, and Content and Engagement personnel work together upon initial hire, through the budgeting process and through the staff transfer process to place staff where they are most effective.  Areas of professional development and training are an important factor that is considered when placing or moving a staff member.   These are effective processes for us. 
	D232GQ3S: HR data/records; Budget process; teachers/principal retention data;  Teachers out of field data; 
	D232GQ4: Effective collaboration processes for the district include:   District Team Structure - District Design Team, District Literacy Team, College and Career Readiness Team, Design Resources Team, Evidence and Assessment Team, AP Leadership Team; Student Engagement framework; Vertical literacy and math teams; District Coordinators and Instructional Coaches for Literacy,  Math, and Instructional Technology; PLCs; Common-planning time; Standards based report cards K-5 with accompanying pacing guides and rubrics; 
	D232GQ4S: Team agendas, PL agendas, PL evaluation, Stakeholder surveys, PL course schedules
	D241S1: Stakeholder surveys; CNA Stakeholder input; 
	D241C1: 
	D241S2: BOE agendas; Student Handbooks; Social Media websites; DPS Messenger records; DPS APP
	D241C2: 
	D241Button2: Choice2
	D241Button1: 0
	D241Button3: Choice1
	D241S3: Title I budgets and evidence of parent involvement; Stakeholder surveys; School council agendas
	D241C3: 
	D241S4: Social media data; Supt parent focus groups data; Stakeholder surveys; Parent conference data; 
	D241C4: Media posts on radio and in newspaper
	D241Button4: Choice1
	DLKES2: 2.0
	DTKES10: 2.1
	D241SACS: N/A
	D241AddData: Employment of Family Engagement Coordinators; Community member involvement on District Teams and judging Young GA Author's writing papers; Teen Maze; Great Promise Partnership; Project Search; Parent focus breakfasts with Supt.; School Family Nights; Readers to Leaders community initiative; Open forums and survey for calendar development; Sharing is Caring; Little Cats 
	D241AddDataS: Great Promise Partnership Award; Budget allocations, Sharing is Caring data, Little Cats data, Calendar survey data, Teen Maze participation data
	D242GQ1: HR works with schools to hire and retain bilingual staff to be available to facilitate parent conversations in schools. Most documents are translated to the extend reasonable and feasible.  During Induction, new teachers participate in sessions to understand language and cultural differences. Family Engagement Coordinators are available in the district.
	D242GQ1S: Stakeholder surveys, HR records, translated documents
	D242GQ2: DPS effectively communicates with families and the community via our Website, Facebook page, Twitter, Messenger system, and through our own DPS app.  Additionally, parents set up parent portal accounts in both Infinite Campus and Canvas to monitor student information, assignments, and grades.  Parent compacts are distributed at all schools.  Bilingual family engagement coordinators are available in the district.  An Annual Report is published for parents and the community; BOE meetings are translated live  
	D242GQ2S: Usage data for Facebook, Twitter, Messenger, DPS app
	D242GQ3: Six social workers are employed to assist families in the district; each school has an assigned school nurse; Each school has certified school counselors available; a Homeless liaison assists homeless families; For FY18, a student assistance program will be available to provide resources to students grades 6-12 with underlying issues which might cause drug and alcohol abuse.
High attendance rates/very low absenteeism speak to the effectiveness of these supports.  
	D242GQ3S: Employment records and logs for counselors, social workers, Homeless liaison, school nurses; Attendance rates; Behavior data
	D242GQ4: Bilingual front office staff, parent liaisons, school counselors, multiple translators at each school, opportunities to serve on calendar and other district teams; Advocates of the Dalton Challenge Program parent group; Parent conferences; Supt parent focus breakfasts; Dedicated directors/coordinators for Gifted, ELL, and ESS; Family engagement coordinators
The highest overall CCRPI rating for the parent portion of the climate surveys 
was 77.527, the highest was 96.444.  Overall, this indicates effectiveness.
	D242GQ4S: Employment records, parent conference records, tribunal process records; Parent focus group feedback; parent surveys
	D242GQ5: Multiple community partnerships, school councils, PTO/A at each school,  promotion/ retention teams, RTI, Bilingual front office staff, parent liaisons, school counselors, translators at each school, opportunities to serve on calendar and other district teams; Advocates of the Dalton Challenge Program parent group; Parent conferences; Supt parent focus breakfasts; Dedicated directors/coordinators for Gifted, ELL, and ESS; Family engagement coordinators.  Parent CCRPI ratings indicate effectiveness.
	D242GQ5S: School council minutes, PTO/A meeting minutes, promotion/retention minutes, ESS minutes, EL minutes, tribunal recordings
	D242GQ6: DPS staff are members of multiple community organizations including Rotary, Big Brothers/Big Sisters, Dalton State College (Learning Partnership School), Kiwanis, Community members on the district's College and Career Readiness Team and the Dalton Education Foundation; District staff membership on the community's Joint Taxing Authority and Community Collaborative through the Family Support Council, Whitfield Healthcare Partnership, Library Board;  Counselor and Social Worker connections with DFACS and Juvenile Court; Boys and Girls Club.  The number of partnerships speaks to the effectiveness. 
	D242GQ6S: Attendance records for community meetings and membership records
	D251Button3: Choice1
	D251S3: Principals' Continuous Improvement Plans; LKES; DPS Facility Plan; Principal Retention data; 
	D251C3: Continuity and Succession team/plans; 
	DTKES1: 2.1
	DTKES2: 2.0
	DTKES3: 2.1
	DTKES4: 2.0
	DTKES5: 2.0
	DTKES6: 2.0
	DTKES7: 2.1
	DTKES8: 2.1
	DISCISS10F15MR: 0.0
	D252SSS: There are no subgroups in Dalton Public Schools with populations too small to report under the demographic and financial data.  This speaks to the diversity that exists in the district.
	D252SACS: AdvancED recommendations did not address supportive learning environment
	D252AddData: All DPS schools were rated either 3 or 4 stars under the CCRPI calculations for 2016.
Other facts considered were:  Number of instructional initiatives available to students of all achievement levels and demographic groups;  Student Gallup Survey information;  District Connectedness information; 
	D252AddDatas: Climate surveys
	D252GQ4: What we noticed in the CCRPI calculations for the personnel survey was that the range of scores for schools was 72.9 to 86.9.  Analysis of the raw data for the district indicates that: 
Teachers get along well with other staff members
Teacher feel that students of all races, ethnicities and cultures are treated fairly
Teachers feel safe at school and are not concerned for their physical safety while at school
Teachers did not feel students carry weapons

We were surprised to find that teachers strongly disagreed that parents attend PTA meetings or parent conferences.  They also disagreed that parents 
frequently volunteer to help with special projects.


  
	D252GQ5: DPS is committed to the well-being of all students.  Based on the results of the  Student Health Survey 2.0, 2016 - 2017, the majority of students:
Felt connected to school
Felt they had peer and adult social support
Felt there was cultural acceptance at their school
Showed positive social/civic learning traits
Felt good about their physical environment
Felt safe at school/very little indication of bullying or bullying behaviors
It was surprising to see that students indicated more marijuana use than tobacco use.
	D252GQ6: What we noticed in the CCRPI calculations for the parent survey was that the range of scores for schools was 96.4 to 77.5.  Generally, parents were more satisfied at the elementary level than at the secondary level.  Analysis of the raw data for the district indicates that:
Parents feel that teachers have high standards for student achievement
Parents feel their student feels safe at school
Parents feel school buildings are well maintained
Parents strongly agreed that they attend parent/teacher conferences

We were surprised to find that parents had higher rates of disagreement for the following:  Recognition for good student behavior; parent involvement in the decision making process at schools; parents being actively involved in activities at the schools; and parents frequently volunteering for special projects
	R34N3: 
	D233Trends: Learning Forward's Standard for Professional Learning include seven areas:  Learning communities, Resources, Learning Designs, Outcomes, Leadership, Data, and Implementation.  Our district is offering PL that supports the building of capacity in each of these areas.  

Through coaching, teachers learn to reflect on the effectiveness of their teaching.  Research reveals that ongoing teacher training is the critical factor in making a difference in student learning. 

 
	D243Trends: DPS is a majority minority school system with a large population of first generation immigrant parents who do not speak English and who come from countries where parent involvement is not expected.  Additionally, most of the district's students live in poverty. It is often difficult for parents/families to be engaged in school activities.  Because of these factors as well as others, DPS has employed multiple strategies to increase family and community engagement and continues to do so.  The continued use of dedicated family support personnel such as counselors, family engagement coordinators, and social workers, the importance placed on community partnerships, and the use of specially designed supports and experiences for students and their families all lead to the identification of student, teacher, and leader needs.
	D253Trends: Overwhelmingly, teachers, parents, and students all indicated they feel our schools are safe.
The district has a staggering number of frameworks in place to support students and their varying needs.      
While there are many structures in place and available to support the district's instructional program and identify needs, some processes are more mature than others.
  
	D273Trends: Achievement scores, as measured by the Milestones. have dropped significantly since the introduction of Milestones.  Since this is broad based, it appears that we need to focus on test genre, depth of knowledge, and rigor of instruction.  
Overall trend is to achieve better over time.
	D263Trends: Trends and patterns observed by the team are:  Education funding that has not been restored for public schools in GA, inability to return to pre-recession levels in staffing and class size, continued or possible slowing of growth, high number of EL and poverty students, wide variance in the academic needs of students (i.e. spectrum from IB to Newcomer Academy)
	D262GQ1: During the recession, class sizes were increased in order to reduce expenditures.  Due to the greatly reduced funding from the state and growth in numbers of students in the district, class sizes still remain high.  Additionally, some intervention programs such as EIP and Reading Recovery have not been returned to full staffing levels.     
	D262GQ1S: Class rosters in IC, HR staffing data, DPS general fund budget, Title I budget
	D262GQ2: Poverty, high EL population, high number of first generation immigrant parents 
	D262GQ2S: IC, Newcomer data, Number of EL staff, free/reduced meal data
	D262GQ3: DPS follows state guidelines for the idenfication of students for programs designed to address individualized learning needs: All students have access to AP courses;  Bridges program at elementary to grow the gifted program: identification processes for EL, ESS, EIP and Gifted; C3 accelerated enrichment program for fifth graders; International Baccalaureate program; CTAE programs/pathways 

Challenges include the effect of poverty, second language, lack of prior schooling, mobility
	D262GQ3S: Class rosters, written procedures for identification for EL, EIP, ESS, Gifted, Bridges, AP and IB data; CTAE data
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	D211SACS: Opportunities for Improvement - Dec 2012  Develop a district process or school leaders to more frequently and consistently monitor instructional practices. Evidence does not indicate a process supporting frequent monitoring of curriculum, instruction, and assessment.  Students would benefit as district leaders employ a systemic process to collect data, possibly by implementing a documented "walk through" system which would provide data to guide improvement across the system.
	D211AddData: Standards based report cards K-5 with accompanying pacing guides and rubrics;  Vertical math and literacy teams; District Literacy Team; Instructional coaches for literacy and math, TKES/LKES processes for observing instruction; Content and Engagement Team work on districtwide benchmark assessments for reading and math; Otis Ed warehouse for data and data analysis; Professional learning for principals to support PLCs; District/ school based Evidence and Assessment Teams for data analysis and evidence of learning
	D211AddDataS: AdvancED Accreditation Report; TKES/LKES data; CNA Stakeholder review and feedback
	D212GQ1: The  following mature and effective processes are in place to plan for quality instruction:  District Team Structure - District Design Team, District Literacy Team, College and Career Readiness Team, Design Resources Team, Evidence and Assessment Team, AP Leadership Team; Student Engagement framework; Vertical literacy and math teams; District Coordinators and Instructional Coaches for Literacy,  Math, and Instructional Technology; Content and Engagement Team's work on districtwide benchmark assessments for reading and math; Progress monitoring is maturing at most school sites; District developed benchmark assessments are in progress;
	D212GQ1S: AdvancED Accreditation Report; TKES/LKES data; Student achievement data;Taking Stock System Capacity Standards Ratings;CNA Stakeholder review  
	D232GQ5: Professional learning is currently provided to teachers in literacy K-8 and math K-12 through embedded PL and coaching;  Reading Recovery, SIOP and Leveled Literacy Intervention training is currently provided to build capacity for instructional interventions in typical and spec ed classrooms; For FY18, the system will provide training on depth of knowledge and academic language. DPS teachers are also accessing courses at our local RESA related to content and instructional rigor. PLCs are collaborating at each school to identify and guide professional learning that is specific to schools, grade levels, classrooms, and demographic and ethnic student groups.  There is evidence in the district that teachers are internalizing and implementing the professional learning strategies that have been provided and asking for more work in the areas listed. 
	D232GQ5S: PL schedules; Student achievement data; Instructional frameworks data; PLC schedules and agendas
	D232GQ6: Level of teacher pay is competitive with surrounding districts but not above surrounding districts as it once was.  DPS is not having as many qualified applicants apply as in the past, especially for the secondary content areas.  Recruitment needs to continue and especially in the areas of Special Education, Secondary Math and Sciences.   
	D232GQ6S: Teacher retention data; HR records; Inexperienced teachers data; 
	D252GQ1: School Safety Plans, reviewed and updated annually; SRO's, School nurses at each school; fire drills, lockdown drills, district behavior specialist; random drug testing for extra-curricular participants,  Student/ Employee Assistance programs, Local police department active shooter training and drills for employees.  DPS has had no major breaches of safety and parents, students, and staff have indicated they feel our schools are safe.  The district is currently addressing the issue of drug use for students as mentioned above. 
	D252GQ1S: School safety plans, fire and lockdown records, SRO logs, nurse logs, parent/student/staff surveys
	D252GQ2: Dalton Alternative Education Program, Digital Learning Academy, Newcomers Academy, Drug testing program, counseling, Social workers,  Great Promise Partnership, School based parent , District level Act.- Teen maze, chess clubs, PE, SS, Choral, Family involvement coordinators, Dual enrollment (partnerships w/ colleges), Specialized Educational programs- EIP/EL/Gifted/Reading recovery, ESS, Alt Ed, District Student Success Team, Little Cats preschool initiative, Wellness team, Nurses at all schools, District behavior specialist, special classes for students with extreme emotional/physical disabilities
	D252GQ2S: Employment records, service logs
	D252GQ3: The following supports are in place to assist in maintaining positive and healthy behavioral and academic norms:  District Teams, SRO's, social workers, school nurses, counselors, district behavior specialist, ESS, EL classes, EIP at elementary level, Student Handbooks, Code of Conduct

Overwhelmingly, teachers, parents, and students all indicated they feel our schools are safe.
	D252GQ3S: Employment records, service logs, class rosters, Student Handbooks, Code of Conduct
	D252GQ7: RTI, Dalton Alternative Education Program, Digital Learning Academy, Newcomers Academy, Drug testing program, counseling, Social workers, Great Promise Partnership, School based family engagement coordinators, Teen maze, chess, PE, SS, Choral, Family engagement coordinators, Dual enrollment (partnerships w/ colleges), Specialized Educational programs- EIP/EL/Gifted/Reading recovery, ESS,  District Student Success Team, Little Cats preschool initiative, Wellness team, Nurses at all schools, District behavior specialist, special classes for students with extreme emotional/behavioral needs, NorthStar, tribunal process             
                  
	D252GQ7S: DAEP records, tribunal records, RTI records, class rosters, Great Promise Partnership records
	D252GQ8: Summer school services for 9-12 students; Big Red Reads summer reading initiative; After school tutoring 6-12;  ESY for Spec Ed students; Summer PK program; Summer PK transition program; 1:1 Tech devices for grades 3-12; 
DPS offers a comprehensive program of extracurricular activities for students:  elem art, music and PE; School based clubs; chorus at all levels; extensive sports opportunities; JROTC; Band; Service clubs; CTAE clubs    

	D252GQ8S: Summer enrollment and achv. data; Big Red Reads data; Tutoring data; ESY data; PK data; School improvement plans; payroll; Connectedness data
	D262GQ4: Continued growth or possible slowing growth (PK and K registration), 
tax digest/proposed Tax Allocation Districts, Education funding that has not been restored for public schools in GA
	D262GQ4S: Budget, tax data, enrollment trend data, 
	DISCISS10F16MR: 0.0
	D231PR16: 77.8
	D231TOOF16: 0.7
	D231TR15: 87.5
	D231TR16: 86.9
	D231PR15: 66.7
	D231IT15: 11.1
	D231IT16: 12.3
	D231TOOF15: 10.1
	D231EPC15: 6
	D231EPC16: 3
	D231SACS: Opportunities for Improvement, Dec, 2012:  Create a system wide professional development plan that supports the district vision and mission and addresses individual school needs.
	D231AddData: The team identified many factors that support strong professional capacity in the district:  New Teacher Induction, District Teams: DAT, DRT, DDT, SST, EAT, CCRT; YR 1 Literacy training and Literacy and Math Coaching, Instructional technology coaches, Common planning and PLC opportunities, AP Leadership,Bright from the Start (PK),  Gifted training, Reading Recovery (I3 ESS); SIOP; New Zealand Math and Progress monitoring, Mindset; MDC; District professional learning conference (3D day)
	D231AddDataS: Teachers/Principal Retention; Teachers out of field; Inexperienced Teachers;Team agendas; Training agendas; District Budgets;  
	D232GQ1: Strong induction and coaching processes are in place to support the retention of effective teachers and leaders. 

Teacher and leaders retention rates are at an acceptable level.   
	D232GQ1S: Induction data; New teacher orientation process; Personnel records; CPI; Teacher retention data;  Principal retention data
	D241S5: Supt parent focus groups data; School Council agendas; CNA process; Taking Stock capacity standards
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	D251S1: DPS Facility plan; DPS Work Orders; M and O Presentations and Requests; Custodial services reports
	D251C1: 
	D251S2: GA Student Health Survey; Budget allocation for social workers; Alternative program data; 
	D251C2: Digital Learning Academy data; Newcomer Academy data; AP data/IB data; Gifted data; Natl Clearinghouse data; Student attendance data;
	D261FTE14: 7,369
	D261FTE15: 7,486
	D261FTE16: 7,912
	D261SSS: There are no subgroups in Dalton Public Schools with populations too small to report under the demographic and financial data.  This speaks to the diversity that exists in the district.

	D261AddData: Dalton school district expenses are above the state average and the student demographics differ from those in GA. Dalton has the largest percentage of K-12 Hispanic students in GA at 69% and the state average is less. Dalton school student poverty level is more than the state average at 76% based on the School Nutrition Free and Reduced lunch program. The district offers a rigorous academic experience regardless of these demographics and has funded it. Dalton has Advanced Placement courses in all content areas for students to take during high school. The district goes above GA staffing formulas in foreign languages, art, music and PE. Dalton funds paraprofessional support at the elementary level and special educational programs. The district is nearly debt free. Check out the following link to review the district's award winning CAFR at http://tinyurl.com/jnrq7nq
	D261AddDataS: FTE Free/Reduced lunch data;  Per Pupil Expenditure data; CAFR; Budget process plan and data 
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	D271MPro07: 
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	D271MM08: 
	D271MBeg08: 
	D271MDev08: 
	D271MPro08: 
	D271MDis08: 
	D271SSS: Overall, there are no subgroups in DPS with populations too small to report under the demographic and financial data.  This speaks to the diversity in the district.
	D271AddData: Dalton High School has 83 identified AP scholars for 2017, one of those being a National AP scholar. The number of AP exams administered was 579, up from 522.  
 Four out of nine IB diploma candidates earned a full IB diploma for 2016 - 2017 (there are many more students who access IB courses).  

Twenty eight percent of students districtwide who graduated in 2016 were Hope eligible.  This is a lower percentage than the state average, the districts in our RESA and contiguous districts.  

ACT scores have dipped slightly below the state average by -0.8%. 
SAT scores are below the state average by a difference of -96 points ( District average score 1311/state average score 1407)
MOWR Participation for FY17 was 47 students.

Student achievement increases over time
	D271AddDataS: AP, IB, Hope eligibility, ACT, SAT, MOWR, Achievement data over time (SGP), National Clearinghouse data
	D272GQ1:  The  following mature and effective processes are in place to ensure effective collaboration is occurring:  District Team Structure, Student Engagement framework; Vertical literacy and math teams; District Coordinators and Instructional Coaches for Literacy,  Math, and Instructional Technology; Content and Engagement Team's work on districtwide benchmark assessments for reading and math; Progress monitoring is maturing at most school sites; District developed benchmark assessments are in progress;PLCs at the schools; Science and SS standards rollout trainings
	D272GQ1S: PLC records, LC and Math agendas/sign in sheets; District team agendas/sign in sheets
	D272GQ2: Digital Learning Academy and Newcomer Academy, New Schedule at DHS, SSIP at Dalton Middle and Dalton High, advisement, flexible learning time at the high school level, tutoring, Dalton Alternative Education Program, Rigorous Curriculum with IB and AP, Canvas Learning Management System, Grade 8 Student Success Academy 
	D272GQS2: DLA data, Newcomer data, DHS schedule, tutoring records and data
	D272GQ3: Graduation rate is lowest for ESS subgroup followed by EL and black students.  The pattern is generally replicated on the GA Milestones assessments.  
The district's white population tends to perform best on standardized student achievement measures than other demographic groups in the district.  However, there is a gap for the district's white students when compared to the state when considering GMS testing data.
	D272GQ3S: 4 and 5 cohort graduation data, Student achievement data
	D272GQ4: Collectively and by subgroup, the students in the district are performing below the state average as measured by the GA Milestones.  Therefore, all students regardless of their race or other subgroup, would benefit from evidence based reduced class size.
	D272GQ4S: Achievement scores, ACCESS scores 
	R321GQS: Highly trained and capable ESS personnel are a strength for DPS - Knowledgeable director, specialist teachers working with ESS teachers, supportive school psychologists. The district employs a fulltime behavioral specialist certified to complete functional behavioral assessments.  DPS's graduation rate for SWD is slightly above state's performance. The district has so few ESS dropouts that the rate is not reported.  DPS is participating in the state's SSIP program to improve the grad rate of ESS students.  The district recently completed leveled literacy  intervention training for middle and high school ESS teachers.   
	R321GQC: RTI process varies in effectiveness from school to school which impacts the use of effective interventions and referrals to ESS. Students with disabilities are not performing well on standardized testing.  Although there is progress monitoring of IEP goals, there is work to do related to action steps in response to the monitoring findings.  Ensuring appropriate access to grade level standards is always a challenge.
	R322GQS: DPS's commitment to the allocation of Title I resources toward instructional personnel, professional learning, and family engagement is key to the district's coherent instructional program.  School leaders are provided training related to appropriate Title I expenditures, record keeping, budget process, and completion of required documents.  The district minimizes set-asides so that the majority of the district's Title I budget and carryover is allocated directly to schools.

	R322GQC: DPS is a majority minority school systems with a large population of first generation immigrant parents who do not speak English and who have had limited educational experiences.  Additionally, most of the district's students live in poverty.  These factors strain the resources of time, people, and money that are needed to meet the needs of a large population of students who are at great risk of underachieving.
	R323GQS: Foster care students have access to all instructional programs, services and interventions available to DPS students.   
	R323GQC: There is not a consistent process for school districts to be notified when existing students enter the foster care system or when foster care students enroll.
	R324GQC: DPS is a majority minority school systems with a large population of first generation immigrant parents who do not speak English and who come from countries where parent involvement is not expected.  Additionally, most of the district's students live in poverty. It is often difficult for parents/families to be engaged in school activities. 
	R325YN: [Yes]
	R324GQS: DPS has employed multiple strategies to increase family and community engagement and continues to do so.  The continued use of dedicated family support personnel such as bilingual staff, counselors, family engagement coordinators, and social workers, the importance placed on community partnerships, and the use of specially designed supports and experiences for students and their families are strengths for the district.  School leaders are provided training related to appropriate Title I expenditures, record keeping, budget process, and completion of required documents related to parent engagement.  
	R325GQ1: Migratory youth have access to all instructional programs, services, and interventions  available to DPS students.  Benchmark assessments in reading and math are available to assess students who enter the district K-8.  Transcripts are evaluated for high school students when available.  When transcripts are not available, a counselor meets with the family to develop an instructional plan and placement.  District personnel use the MSIX for assistance in locating missing scores.    
	R325GQ2: The Migrant Consortium will contact families upon arrival in the district to determine the students' educational needs and related services.
	R325GQ3: DPS does not currently have any identified out-of-school youth or dropouts.
	R325GQ4: DPS does not currently have any identified out-of-school youth or dropouts.
	R325GQ6: DPS does not currently have any identified out-of-school youth or dropouts.
	R326GQS: Students in the district's two N and D facilities have access to all instructional programs, services, and interventions available to DPS students. This includes interventions and tutoring available at the school attended and summer instructional support initiatives.  In one facility, Title I funds are used to provide   tutoring and support for residents at the facility site.  At the other facility, student supplies and technology equipment have been purchased to assist students with the completion of school work and projects. 
	R326GQC: The major challenge at these facilities is the mobility of the students.
	R327GQS: DPS seeks to recruit, select and retain the best possible professional educators to provide leadership and instruction to students and staff. Human resources reviews district and CPI data through locally developed reports and reports provided by the Georgia Professional Standards Commission and the Georgia Department of Education.  Although the district has waived certification, its board and administration have determined that district educators will continue to meet Georgia requirements for in-field professional educator certification except in specific circumstances deemed appropriate and approved by the board of education.  The district also expects any teacher employed under its certification waiver to pursue in-field professional educator certification.
	R327GQC: There are challenges in finding qualified/quality math, science and ESS teachers.
	R328GQS: English learners and immigrant students have access to all instructional programs, services, and interventions that are available to DPS students.  Multiple strategies are used to increase the academic achievement of ELs and Immigrant students.  The Newcomer Academy  is available to 6-12th grade student who are new to the country with limited schooling  and is yielding positive results.  The district retains a highly trained ESOL staff.  The district's overall graduation rate for ELs is above the state average.
	R328GQC: DPS is a majority minority school system with a large population of first generation immigrant parents who do not speak English and who come from countries where there are limited educational experiences available for their children.  Additionally, most of the district's students live in poverty. These two factors have greatly influenced how students are scoring on standardized tests, and particularly, Georgia MIlestones.  
	R329GQS: Homeless students  have access to all instructional programs, services, and interventions  available to DPS students.  An effective process established through the district's centralized Enrollment Center ensures the timely identification of homeless students and their families.  A dedicated Homeless Coordinator then collaborates with homeless families to provided needed resources and to ensure that the students' instructional program is not interrupted.  
	R329GQC: There were 535 identified homeless students in DPS during the 2016 -2017 school year - representing about 7% of the district's student population.  The factors of poverty and mobility affect the achievement of homeless students.  Additionally, homeless students are represented significantly in the district's EL and Immigrant populations.  Keeping students in their schools of origin is sometimes a challenge for the district.
	R3210GQ2: N/A
	R3210GQ1: Equity gap #1 - Student achievement - Content:  ELA - Subgroup:  All
Equity gap #2 - Mean Growth Percentile
Collectively, students in the district are performing below the state average as measured by the GA Milestones. The district's white and Asian populations tends to perform better on student achievement measures than other demographic groups
	R3210GQ3: N/A
	R3211GQ1: N/A
	R3211GQ2: N/A
	R3211GQ3: N/A
	R3211GQ4: N/A
	R33ON1: Increase student achievement  
	R33SEV1: [High]
	R33TREND1: [Better]
	R33AC1: 
	R33ON2: Monitoring of program effectiveness
	R33SEV2: [High]
	R33TREND2: [Unknown]
	R33PO8: []
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	R33RC7: []
	R33PO7: []
	R33RC8: []
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	R33SEV3: [Medium]
	R33TREND3: [Worse]
	R33RC1: [Yes]
	R33PO1: [1]
	R33RC2: [Yes]
	R33PO2: [2]
	R33AC2: 
	R33RC3: [Yes]
	R33PO3: [3]
	R33ON3: Improve grad rate for ESS and EL  subgroups
	R33AC3: 
	R33ON4: Strong supports for EL and immigrant students
	R33SEV4: [Medium]
	R33TREND4: [No change]
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	R33ON5: Strong supports for students of poverty
	R33SEV5: [Medium]
	R33TREND5: [No change]
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	R34: The team used the following steps to analyze for root causes based on the work of Victoria Bernhardt, author of Using Data to Improve Student Learning in School Districts.

Focus on a performance challenge (or closely related performance challenges).
Consider school/district context (process/perception data). 
Generate explanations (brainstorm).
Categorize/classify explanations.
Narrow and prioritize explanations.
Deepen thinking to get to a “root” cause.
Validate with other data (process/perception).
Incorporate external reviews
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