Profile and Plan Essentials
	LEA Name
	AUN

	School District
	115674603

	Address 1

	650 S Baltimore St

	Address 2

	

	City
	State
	Zip

	Dillsburg
	PA
	17019

	Director of Special Education Name

	David Borrell
	

	Director of Special Education Email

	dborrell@northernyork.org
	

	Director of Special Education Phone Number
	Director of Special Education Ext

	717-432-8691
	1112

	Chief Administrator Name

	Mr Steven Kirkpatrick

	Chief Administrator Email

	skirkpatrick@northernyork.org


Special Education Students
Total Number of Students Receiving Special Education
545
School District Total Student Enrollment
3274
Percent of Students Receiving Special Education
16.6


Steering Committee
	Name
	Position/Role
	Building
	Email

	Matthew Meakin
	Superintendent
	Northern York County SD
	mmeakin@northernyork.org

	Michael Walker
	Other
	Northern York County SD
	mwalker@northernyork.org

	David Borrell
	Director of Special Education
	Northern York County SD
	dborrell@northernyork.org

	Rhonda McMullen
	Other
	Northern York County SD
	rmcmullen@northernyork.org

	Joyce Cal
	Building Principal
	Northern El Sch
	jcal@northernyork.org

	Kristi Janosco
	Building Principal
	South Mountain El Sch
	kjanosco@northernyork.org

	Melinda Vazquez
	Building Principal
	Wellsville Campus
	mvazquez@northernyork.org

	Lyndsey Quintana
	Building Principal
	Dillsburg El Sch
	lquintana@northernyork.org

	Steve Lehman
	Building Principal
	Northern HS
	slehman@northernyork.org

	Troy Sauer
	Building Principal
	Northern MS
	tsauer@northernyork.org

	Wendy Masson
	Other
	Northern York County SD
	wmasson@northernyork.org

	Lori Rose
	Other
	Northern York County SD
	lrose@northernyork.org

	Holly Daniels
	Other
	Northern York County SD
	hdaniels@northernyork.org

	Christy Kreiger
	Parent
	Northern York County SD
	

	David Hazen
	Board Member
	Northern York County SD
	dphazen@northernyork.org

	Robin Kazakavich
	Special Education Teacher
	Northern HS
	rkazakavich@northernyork.org

	Peyton Kline
	Special Education Teacher
	Northern MS
	pkiline@northernyork.org

	Matthew Labuda
	Other
	Northern York County SD
	mlabuda@northernyork.org

	Aimee Eshleman
	General Education Teacher
	Northern HS
	aeshleman@northernyork.org




School District Areas of Improvement and Planning - Indicators
Suspension/Expulsion by Race/Ethnicity (Indicator 4B)
Indicator not flagged at this time.
Disproportionate Representation by Race/Ethnicity (Indicator 9)
Indicator not flagged at this time.
Disproportionate Representation by Race/Ethnicity/Disability (Indicator 10)
Indicator not flagged at this time.
Timely Initial Evaluations (Indicator 11)
Indicator not flagged at this time.
Secondary Transition (Indicator 13)
Indicator not flagged at this time.
Graduation (Indicator 1)
Indicator not flagged at this time.
Drop Out (Indicator 2)
Indicator not flagged at this time.
Assessment (Indicator 3)
Indicator not flagged at this time.
Education Environments (Indicator 5)
Indicator not flagged at this time.
Parent Involvement (Indicator 8)
Indicator not flagged at this time.
Early Childhood Transition (Indicator 12)
Indicator not flagged at this time.
Post-School Outcomes (Indicator 14)
Indicator not flagged at this time.
Resolution Sessions (Indicator 15)
Indicator not flagged at this time.
Mediation (Indicator 16)
Indicator not flagged at this time.


School District Areas of Improvement and Planning - Monitoring
District has completed all monitoring corrective action/improvement plans.


Identification Method
Identify the School District's method for identifying students with specific learning disabilities.
Discrepancy Model
	Building Name
	AUN
	Branch Number
	RTI
	Approved RTI Use




Non-Resident Students Oversight
1. Is your School District currently a host district for a 1306 facility?

No
1. Describe the host’s educational oversight to ensure students with disabilities are educated in the least restrictive environment while in the 1306 facility? (If not a host, answer as if you were.)

If the District were a host district, we would fully comply with the requirements of the IDEA and Chapter 14 regarding the identification, evaluation, placement, and provision of special education to all eligible school-age individuals housed therein. Specifically, school districts providing special education services are required to: 1. Comply with the "child-find" obligation of IDEA; 2. Utilize appropriate evaluation procedures and diagnostic/screening instruments to determine the eligibility and educational needs of children identified under Public School Code 1306; 3. Implement timely review and/or develop Individualized Education Programs (IEPs) for eligible students in accordance with state and federal laws and regulations, including compliance with procedural safeguards; 4. Provide FAPE in conformity with the IEP by certified special education staff members; 5. Implement IEP including goals, programming, and education placement; 6. Make decisions on changes to goals, programming and educational placement; 7. Seek advice from the resident school district with respect to the student; 8. Keep resident school district informed of plans to educate the student.
1. Describe the School District’s procedures for communicating with 1306 facilities and how the district ensures a successful transition back to school.

Northern York County School District utilizes representatives to take part in interagency meetings and care team meetings to keep a pulse on each of our students placed in 1306 facilities. As part of these teams, we are aware of when students are ready to transition and how to support them. Once a student is ready to transition, an IEP meeting is held with family, District staff, and facilities staff to ensure a transition that meets the needs of the student in an appropriate educational environment. To facilitate a smooth transition, if the residential facility provides notice that a student is to be released from the facility, the host school district should attempt to work with the resident school district to prepare for the student's discharge from the institution at least two weeks prior to the student's planned discharge from the residential program, if possible. If, instead of returning home, the student is moving to a residential facility in another school district, these contacts should be made with the new host school district.


Incarcerated Students Oversight
1. Does the School District have an adult correctional facility that houses juveniles within its geographical boundaries?
No
1. Describe the system of oversight the School District would implement to ensure that all incarcerated students who may be eligible for special education are located, identified, evaluated, and, when deemed eligible, are offered a free, appropriate public education (FAPE).



Least Restrictive Environment
1. Review the School District’s most recent data for Least Restrictive Environment. Highlight areas of improvement.

When determining where a student will be educated, Northern York County School District (NYSCD) utilizes a variety of options to best meet the individual student's needs. For the majority of students, the placement options include the regular classroom (Itinerant), a special education classroom for part of the day (Supplemental), or a special education classroom for the majority of the day (Full-Time). In Northern York County School District, we utilize the guiding practice of Least Restrictive Environment (LRE) decision making to determine the best placement for each student. Consideration in the regular classroom is the starting point. This practice is known as inclusion. Removal from the regular education environment only occurs when education in that setting, with supplementary aids and services, would not result in meaningful educational benefit and an appropriate education. According to the 2023-2024 Special Education Data Report, Northern York County School District's placement where students were inside regular education class was 67.9 which was significantly higher than the state average of 61.7. Students receiving special education inside regular class between 20 and 40% was 8.8% which was slightly below the state average of 10.3%. For SE in other settings, Northern York's percentage of 6.4% was slightly higher than the state average of 4.4%. Determining the probability of the educational benefits of each placement option is an important part in LRE decision making. When determining proper educational placement, the NYCSD takes into consideration several factors such as the student's present levels of academic and social functioning, individual needs and goals, specially designed instruction needs and related services. To guide placement decisions and ensure placement in the LRE, the IEP team uses the LRE questions in the DE approved IEP document. Placement decisions are thoughtfully made on an individual basis by each student’s IEP team. The LEA Representative ensures that all team members participate in placement decisions. The above procedures apply to all Northern York County School District students in District buildings or in programs operated by private institutions, private schools or the intermediate unit.
1. What universal practices does the School District utilize to address the academic and social/emotional needs of all students in need of accommodations to their learning environments?

NYCSD views Multi-Tiered Support System (MTSS) as a valuable model in identifying students eligible for special education services because of its emphasis on early intervening and research-based intervention for students at academic or behavioral risk. Data from the District’s MTSS process is part of the analysis, synthesis, and recommendations used for evaluation, identification, eligibility, and program planning. At this time, the District continues to refine its MTSS implementation at all levels across the district. The District has developed a multi-tier assessment and intervention model where each tier provides a greater degree of intensive and supportive intervention and assessment based on student’s needs. Team determination can be made about Tier 3 time being extended and substituted for additional Core instructional time or other subject areas, depending on student learning needs. While the District continues to refine implementation of MTSS, data gathered from interventions at Tiers 1, 2, and 3 help provide timely evidence-based interventions, influence instructional decisions, rule out exclusionary factors (e.g., experience, behavior, health, attendance), and provide multiple methods of data collection to be considered as part of a comprehensive evaluation when determining eligibility and need. The use of MTSS data and a strengths and weaknesses process approach as part of the psychoeducational evaluation helps to maximize the accuracy of identification and lead to more effective individualized interventions for our students. The Northern York County School district supports the mandate of Least Restrictive Environment (LRE) for the education of its exceptional students in program planning and implementation. The school district supports the practice of early identification and evaluation of each thought to be exceptional student. The district plans for and implements a continuum of programs and services to provide instructional support to students found to be in need of assistance in order to benefit from regular education programs to the maximum extent possible. Inclusion of exceptional students in the regular education class requires the cooperation of the educational community in collaborative planning and service provision. The educational community includes the parent/guardian, regular and special educational staff, involved agency representatives, educational specialists, other persons involved with the student and when appropriate, the student. The school district is committed to the development and implementation of supports that will enable all exceptional students to benefit from education in the regular classroom whenever possible. The District is also committed to providing training to staff in collaborative planning, educational intervention, differentiated instruction and in the adaptation of materials to meet the needs of our students. NYCSD students receive a full complement of related services including, but not limited to, speech and language, occupational therapy, physical therapy, audiology, itinerant vision and hearing support, personal care aides, assistive technology, autism and behavior support, and transition services. Many students are transported from their schools daily to participate in work experiences, both within the district and in the community. All schools in Northern York County School District have implemented School Wide Positive Behavior Programs. These School Wide Positive Behavior Support Programs have had a positive impact on school wide behavior. Below is a summary of each buildings School Wide Positive Behavior Programs: Northern High School: Currently, School-Wide Positive Supports in place at Northern High School include a Lessons in Leadership club that meets during our school's flex period and periodic Advisory Lessons. The Lessons in Leadership Club is led by our athletic director and a teacher who is also a coach. They use leadership topics to build capacity in our students to be leaders in our school, standing up for what is right. They work through different real-life scenarios and give students the opportunities to figure out how a student leader in our building should handle specific situations. They have brought in guest speakers to talk to our students about how leadership roles in the high school transfer to skills in the real world. Our Advisory lessons are chosen based on needs we see at our school. We run a special bell schedule on Advisory Lesson days. Each teacher leads a small group discussion on the topic of choice and, together, the students at Northern High School learn ways they can improve as members of our school community. 
Northern High School launched its bullying program in the 2012-13 school year. Students composed multiple “Bullying Bill of Rights” statements during their government classes. Below was voted the winner by a school-wide student body vote, and has been placed on page 1 of the student handbook in each subsequent year. 
We the students of the Northern Nation, declare to maintain a positive attitude in the school atmosphere and to truly live as one unified student body. We will consider and respect each other as equals and celebrate each person’s unique opinions and differences. Throughout the school year, we pledge to treat others as we would want to be treated. As one student body, we have NO TIME to degrade, disrespect or judge one another. 
I pledge to support the concepts in the Preamble statement and will do my best to support the concepts in the student Bill of Rights for Northern High School. I, _____________________________________, pledge to: 1. Treat others as I wish to be treated. 2. Respect the opinions, beliefs and ideas of others; just because they are different than mine doesn’t mean they are wrong. 3. Stand up for others who can’t do so for themselves. 4. Refrain from cyber bullying in any form: texting, tweeting, posting to Facebook, Snap Chat, Instagram, and other forms of social media yet to be invented. 5. Put others’ feelings before my own and think before I speak. Special assemblies, leadership workshops, advisory lessons, the formation of a positive school-wide student-mentoring program, parent workshops, and general bully prevention measures are also in place. 
During the 2018-2019 school year, the High School was introduced to the Safe to Say Something program. This is an online (anonymous) way for students to report school issues. All students were trained in how to use this program. The district continues to utilize this program. In addition, the 2021-22 school year saw the completion of the Youth Truth Survey by students at Northern High School. This survey helps us continue to reflect on the important topics such as student engagement, rigor, relationships, belonging, school safety, culture, college and career readiness, and emotional and mental health. We met with a group of students, teachers, counselors, and administrators to analyze and discuss the data. We've given the survey along with other similar student feedback surveys every year since. Most recently we added a partnership with the Valley Youth House. Twice (fall and spring) a cohort of students take after-school classes which focus on relationship building, career development, budgeting, and othe life skills. Classes meet once a week for two and a half hours for fifteen weeks. The classes are aimed at taking life skills instruction and using those lessons to help build connections between students. 
Northern Middle School: At Northern Middle School, we use a School-wide Positive Behavior Program. Students are encouraged to be Prepared, to Achieve, to show Willingness, and to have Self-Control. Any adult that interacts with the students are able to give them PAWS. This is a slip of paper recognizing their behavior. Students are than able to deposit the PAWS into a fishbowl in their Team Leader’s classroom. Each month, names are drawn for students to receive prizes such as gift cards or elevator passes. Every student with PAWS in the fishbowl receives a trinket for recognition. In addition to the PAWS incentive, Northern Middle School teaches character Random Acts of Kindness power words Respect, Caring, Inclusiveness, Integrity, Responsibility, and Courage. Each month, students are taught a character trait from the book. During the monthly awards assemblies, one student from each team is recognized for displaying the habit trait taught. Northern Middle School continues to encourage students to be positive, contributing members of the school and each other. 
Northern Elementary: PBIS Framework Narrative (Tier 1, Tier 2, Tier 3) Our school’s PBIS framework is designed to intentionally build a positive, inclusive, and supportive environment where all students can thrive. Through a multi-tiered system of supports, we prioritize prevention, connection, and responsiveness to meet the behavioral and social-emotional needs of every learner. Tier 1 – Building a Unified School Community At the core of our PBIS system is Tier 1, where we establish a strong foundation for all students through proactive structures, shared experiences, and consistent expectations. A defining feature of our Tier 1 approach is the Leadership House System, in which all students and staff are randomly assigned to one of eight houses. This structure intentionally breaks down grade-level barriers and creates a sense of belonging across the entire school community. Each month, K–5 students participate in house meetings that emphasize teamwork, character, and school identity. These gatherings are followed by friendly, schoolwide house competitions that promote unity, joy, and collective pride. Central to Tier 1 is our commitment to growing student leaders. Students are not only participants in the school culture, they actively help shape it. Learners are given opportunities to design and present programming, including schoolwide assemblies and house events. Leadership is also embedded throughout the school day, with students taking on meaningful roles within unified Encore experiences (Discovery, Physical Education, and Library) as well as other school-based leadership positions. These opportunities empower students to take ownership, develop confidence, and model expectations for their peers, reinforcing the idea that leadership is both a responsibility and a shared value. Recognition is an essential component of our Tier 1 system. Staff members consistently acknowledge positive behaviors through the daily distribution of PBIS Leader Tickets, reinforcing both PBIS expectations and our shared Power Words. Students who consistently demonstrate these high expectations are nominated as Monthly Leaders, a distinction that celebrates those who go above and beyond. These students are honored in the Sunshine Café and recognized publicly during house meetings, reinforcing a culture where positive contributions are seen and valued. Equally important is the daily commitment to relationship-building within classrooms. Teachers facilitate morning meetings to set a positive tone for the day and closing circles to reflect, celebrate, and strengthen connections. These practices ensure that every student is seen, heard, and supported on a daily basis. Consistency across the school is maintained through a shared language and visual supports. Students and staff utilize common expectations for voice volume, apply LEADS expectations in all settings, and reference self-regulation levels to build awareness and independence in managing emotions and behavior. This alignment ensures that expectations are clear, predictable, and supportive for all learners. Tier 2 – Targeted Supports for Emerging Needs While Tier 1 meets the needs of the majority of students, Tier 2 provides additional, targeted support for those who may need more structure or guidance. At this level, students may participate in smaller circle-ups, where staff can reteach expectations, address challenges, and foster a sense of belonging in a more personalized setting. The Check-In/Check-Out (CICO) system provides students with daily feedback and adult connection, helping them stay accountable while building positive habits. Students may also receive Learning Readiness Plans, which are designed to address specific behavioral, emotional, or engagement needs. These plans outline clear goals, supports, and strategies tailored to the individual student. All Tier 2 supports are monitored through the MTSS (Multi-Tiered System of Supports) framework, ensuring that interventions are responsive, data-driven, and adjusted as needed. Tier 3 – Intensive and Individualized Intervention For students with more significant or persistent needs, Tier 3 provides intensive, individualized support. At this level, interventions are highly personalized and often build upon Tier 2 strategies with increased frequency, structure, and collaboration. The MTSS problem-solving process is used to develop and refine intervention plans, ensuring that each student receives the support necessary for success. In situations involving more serious behavioral or safety concerns, the school utilizes Threat and Risk Assessment processes to guide decision-making and ensure appropriate responses. These processes involve collaboration among school teams and, when necessary, families and external supports. Tier 3 reflects our commitment to meeting students where they are, providing comprehensive and compassionate support to address complex needs. Data Systems and Continuous Improvement Across all three tiers, data plays a critical role in guiding decisions and maintaining accountability. Discipline referrals and behavioral incidents are documented in the Sapphire System, allowing staff to track patterns, monitor progress, and respond proactively. This data-driven approach ensures that our PBIS system remains dynamic and responsive. By continuously analyzing outcomes, we are able to strengthen Tier 1 practices, refine Tier 2 supports, and ensure Tier 3 interventions are effective and meaningful. Northern Elementary: Culture of Belonging and Growth Ultimately, our PBIS framework is about more than behavior, it is about creating a school culture grounded in connection, consistency, and care. Through our Leadership Houses, daily classroom practices, and tiered supports, students experience a strong sense of belonging while also developing their voice as leaders. By intentionally integrating opportunities for students to lead, design, and contribute to the life of the school, we aim to not only support positive behavior, but to cultivate confident, capable individuals who are prepared to lead within and beyond our school community. 
South Mountain Elementary: At South Mountain Elementary, we have a schoolwide positive behavior recognition system that aligns with our annual building theme. Our 2025–2026 theme is “With Courage, We Climb.” Our positive behavior program encourages students to demonstrate ROAR throughout our school community. Students show ROAR by being: Responsible On Task Always Safe Respectful At the beginning of the school year, teachers and staff model what it means to ROAR in various areas of the building, including the classroom, cafeteria, hallways, recess areas, and the bus. Posters displayed throughout the school reinforce these expectations. Additionally, ROAR Bootcamps are held three times a year to introduce and reinforce ROAR expectations. South Mountain students are recognized when they go above and beyond by receiving a ROAR Card, which may be distributed by any staff member. Students place their ROAR Cards in a basket located in the main office. At the end of each week, four to five names are randomly selected, and those students are recognized during the morning announcements. In addition, one student from each homeroom is recognized weekly for consistently demonstrating ROAR. These students receive a Trailblazer Ticket and are celebrated through schoolwide recognition. They also earn points for their House and have the opportunity to earn additional prizes. In conjunction with our positive behavior program, South Mountain Elementary has an established schoolwide House System. Both students and staff belong to one of four Houses: Quantum – Respect Amicitia – Kindness Honestus – Honesty Integritas – Integrity Students earn points for their House by receiving ROAR Cards and Trailblazer Tickets. At the end of each month, the House with the most points is recognized and celebrated. A key component of our House System is our monthly House Meetings. These meetings are planned and led by our 4th and 5th grade House Leaders and focus on a core value. On House Meeting days, all students and staff are encouraged to wear their House shirts, which highlight the year’s building theme along with the color of their House: Purple – Quantum Blue – Integritas Green – Honestus Yellow – Amicitia All House Meetings take place simultaneously, providing a dedicated time for students and staff across the building to come together, collaborate, and grow as a community. 
Dillsburg Elementary: The staff at Dillsburg Elementary completed an initial MTSS/PBIS survey during the 2021-2022 school year and worked together to create the following school-wide guidelines through the acronym ROAR. These traits were taught to students at the beginning of the 2022-2023 school year and reviewed continually throughout the school year. R - Respectful O - Optimistic A – Always Safe R - Responsible These guidelines are taught through the use of looks like/sounds like matrix charts for each area of the building: classroom, hallway, bathroom, cafeteria, recess, bus and are reiterated throughout the year with mini-lessons and reminders during school wide assemblies. This is also reviewed monthly by several committees as well as full faculty and staff to determine if lessons need re-taught or expectations need reviewed. Our Tier 1 MTSS Committee reviews the data on a monthly basis to determine if routines or systems need adjusted based on write ups from teachers and aides. Students are positively rewarded for using the ROAR attributes through receiving Golden Tickets. There are a limited number of Golden Tickets handed out each week for distribution. Classroom teachers receive golden tickets and other staff members including office staff, cafeteria staff, bus drivers, custodians, aides, receive Golden Tickets on a rotating basis throughout the month to also hand out and reward students. If students receive a Golden Ticket, they get their picture taken for social media, a positive phone call home is made, their name is displayed on the front lobby bulletin board, and they are celebrated publicly at our monthly assemblies. Data is collected on who receives Golden Tickets and why they are received. Our goal is to ensure all students receive at least one Golden Ticket by the end of the year. Teachers have access to this information throughout the year to review. Should a student not be following ROAR and need a consequence, progressive levels of consequences are enforced and reported through the online referral system. Teachers have outlined teacher managed behaviors and consequences as well as office managed behaviors and consequences. Teachers input referrals for review by building principal through an online format. These referrals are reviewed monthly. Students who receive multiple referrals are reviewed by our MTSS Advanced Tier Team. If a student is receiving multiple teacher managed referrals, they may be referred to receive office referrals or receive recommendation for an MTSS referral. 
Wellsville Elementary: Bear Cubs of Character is a program that encourages Wellsville Elementary students to make good decisions and to demonstrate positive character traits in our school and in our community. The character trait is introduced by the principal on WE-TV, broadcast studio, school wide. Each month a character is shared/explained by the guidance counselor in an assembly. During the assembly students are introduced to the topic, complete an activity, and also ask questions. Students have an opportunity to practice this trait throughout the month. • Teachers are encouraged to discuss the character trait in their class when appropriate. • Each month teachers will nominate a student who exemplified the character trait of focus. The student will receive a certificate and have their photo taken for publication. • Nominated students will be recognized on WE-TV • Nominated students select a prize from the prize bin. The school has developed a ROAR Matrix and at least twice a year the teacher takes students around the school to model for students how to meet daily expectations of a Polar Bear. The ROAR matrix is posted around the building as a visual reminder and support for students taking accountability. R.O.A.R stands for Respect, Opportunities for Ownership, Achievement and Attitude, and Responsibility. The teacher will rotate to the cafeteria, bus, playground, hallways, bathroom, classrooms, dismissal, and gym discussing ROAR expectations in these areas. Students who meet daily behavior expectations are given a ROAR ticket that has a portion to go home to families commending the child for their good choice and a portion that is entered in a weekly drawing for recognition on WE-TV and select a prize for our ROAR bin. All the ROAR tickets earned are then displayed on a bulletin board.  If a student receives a ROAR ticket by the end of the year, they are eligible to participate in R.O.A.R reward day at the end of the school year.  
1. Describe the academic programming and training efforts the School District utilizes to ensure meaningful participation of students with disabilities in the general education curriculum.

Inclusion of exceptional students in the regular education class requires the cooperation of the educational community in collaborative planning and service provision. The educational community includes the parent/guardian, regular and special educational staff, involved agency representatives, educational specialists, other persons involved with the student and when appropriate, the student. The Northern York County School District is committed to the development and implementation of supports that will enable all exceptional students to benefit from education in the regular classroom whenever possible. The District is also committed to providing training to staff in collaborative planning, educational intervention, differentiated instruction and in the adaptation of materials to meet the needs of our students. NYCSD students receive a full complement of related services including, but not limited to, speech and language, occupational therapy, physical therapy, audiology, itinerant vision and hearing support, personal care aides, assistive technology, autism and behavior support, and transition services. Many students are transported from their schools daily to participate in work experiences, both within the district and in the community.
1. Describe the supplementary aids and services the LEA utilizes to ensure meaningful participation of students with disabilities in extracurricular activities.

All students being served within the NYCSD, including those students who have IEPs requiring supplemental supports, have the opportunity to interact with their same-aged peers. The level of interaction is determined individually through the IEP process. All students in the District participate in non-academic areas in the general education environment. Those with the most severe disabilities spend time with their regular education peers on the playground, at recess, in the cafeteria, and at assemblies or special programs. All students receive information regarding club, team, and extracurricular opportunities within the district. Special education teachers and administration collaborate with coaches and club advisors regarding any accommodations and modifications that would be necessary for active student participation. The NYCSD has been participating in the Unified Bocce program and has inquired about expanding to other sports The district will continue to seek out opportunities for all our students that allow them to showcase their talents and skills.
1. Describe the School District procedures that ensure, to the maximum extent appropriate, children with disabilities placed in private institutions are educated with non-disabled children and have the opportunity to participate in district-led extracurricular activities.

A decisions for placement of a student out of the District is made by the individual IEP teams, based upon student need. The District provides a full continuum of options to meet the needs of its students. These supports are individualized and specific to the student. The District collaborates and plans with the Western Region Consortium in order to provide services to students in the least restrictive environment. The Northern York County School District may seek placement outside of the regular school setting when a student’s needs cannot be met with supplementary aids, supports, and services. This may occur when a student presents a danger to himself or others in the regular education setting, or when he or she needs a non-traditional school environment or program, such as an adventure-based program for a brief period of time to address emotional or behavioral needs. The District's Director of Students Services and/or Assistant Director of Student Services participates in all IEP meetings (Annual and/or Revisions) for students who are placed outside of the district. Each IEP team discusses the student’s readiness to return to the home school. It is a complete team effort in developing a transition plan to successfully implement the student’s return to the District. Students who are placed in out-of-district placements are welcomed to participate in district-run activities. Students are notified of such opportunities through email correspondence, viewing the district website, parent contacts when necessary, and social media posts. If a student who is attending an out-of-district placement indicates that he/she would like to participate in a district run-extracurricular activity, the district provides the student with the necessary transportation and coordinates the details to provide a successful experience.
1. Discuss the School District’s need to build capacity and expand programs and services in an effort to provide a continuum of services. (Consider the out-of-district placement chart).

Since the last comprehensive plan, the district has annually reviewed the needs across the district to improve and support students in the educational setting. In an effort to support students in their home buildings, the District has increased special education staff, added a social worker, and continues to adjust the programs to match the needs. Program enhancements during the 2026/2027 school year will include: An additional social worker, 2 additional elementary autism classrooms, 1 additional supplemental emotional support classroom, and a continual emphasis on keeping students in their home school buildings.
Out of District Placements
	Facility Name
	Facility Type
	Other
	Operated By
	Service Type
	Number of Students Placed

	Yellow Breeches Middle School
	Other
	CAIU/District
	CAIU 15
	Autistic Support
	4

	New Story
	Licensed Private Academic
	
	New Story
	Autistic Support
	22

	Pediatric Specialty Care at Lancaster
	Other
	District
	Lancaster City School District
	Multiple Disabilities Support
	1

	Elmwood Elementary School
	Other
	District
	Mechanicsburg Area School District
	Life Skills Support
	1

	South Middleton Boiling Springs High School
	Other
	District
	South Middleton School District
	Multiple Disabilities Support
	5

	Big Spring Middle School
	Other
	District
	Big Spring School District
	Multiple Disabilities Support
	1

	Project Search
	Other
	District
	CAIU 15
	Life Skills Support
	2

	Hilltop Academy
	Other
	IU
	CAUI 15
	Emotional Support
	9

	River Rock
	Licensed Private Academic
	
	River Rock
	Emotional Support
	4

	Paradise School
	Other
	IU
	IU 12
	Emotional Support
	1

	Mechanicsburg Middle School
	Other
	District
	Mechanicsburg Area School District
	Deaf and Hard of Hearing Support
	1

	Mechanicsburg Middle School
	Other
	District
	Mechanicsburg Area School District
	Emotional Support
	1

	Mechanicsburg Middle School
	Other
	District
	Mechanicsburg Area School District
	Emotional Support
	1

	New Story MS
	Licensed Private Academic
	
	New Story
	Emotional Support
	3




Positive Behavior Support
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1. How does the School District support the emotional, social needs of students with disabilities?

Northern York County School District provides a variety of supports and services to meet the emotional and social needs of students. Below outlines the programmatic pieces in place within the District to support students: 1. The district employs three school psychologists and a school social worker with all appropriate certifications to assist in the education of district staff in strategies and behavioral management. 2. The district employs nine school counselors who meet with students with low-level social and behavioral concerns. 3. The district operates emotional support programs at both the itinerant and supplemental levels across all grade levels. Emotional Support teachers also assist in supporting regular education staff in the management and implementation of behavior support plans. 4. All special education teachers have been trained in the proper development of positive behavior plans based upon functional behavioral assessments developed by the school psychologists or Licensed BCBA support staff and supported by emotional support teachers. 5. The District invites IBHS staff and behavior specialists from social service agencies to meet with students throughout the school day in the school environment. In addition, school staff maintains a working relationship with probation officers assigned to students. Our social worker provides coordination of care services when additional agencies are involved with students so that the school participates as a piece of the larger team for a student. 6. The district utilizes the Student Assistance Program (SAP) process at middle and high school levels. Students are referred by students, staff, parents, or students can make a self-referral. All referrals are reviewed by the SAP team for appropriateness prior to any action. SAP team members must include teachers, administrators, school nurse, and school counselors. School psychologists and school social workers also participate on these teams. The team meets to discuss referrals and make recommendations. 7. All new staff is trained during the induction process with a focus on effective classroom management, de-escalation strategies, and positive behavior support through instruction. 8. Select and specific staff are trained annually in Safe Crisis Management to prevent the use of Emergency Safety Physical Interventions and to support the use of them in extreme cases where they are needed.
1. Describe training provided to staff in the use of positive behavior supports, de-escalation techniques, and responses to behavior that may require immediate intervention.

The District utilizes the de-escalation strategies and restraint techniques of the nationally recognized Safe Crisis Management. The District has 7 certified members to provide training to Northern Staff members across all grade levels. Additionally, during the 2025/2026 school year teachers have been provided with the opportunity to participate in professional development sessions related to trauma informed care, effective classroom management, and de-escalation.
1. Describe the School District's positive school wide support programs.

Each school implements a positive school wide support program. Each program is unique to their school. Below is the positive support program for each school. 
Northern High School: Currently, School-Wide Positive Supports in place at Northern High School include a Lessons in Leadership club that meets during our school's flex period and periodic Advisory Lessons. The Lessons in Leadership Club is led by our athletic director and a teacher who is also a coach. They use leadership topics to build capacity in our students to be leaders in our school, standing up for what is right. They work through different real-life scenarios and give students the opportunities to figure out how a student leader in our building should handle specific situations. They have brought in guest speakers to talk to our students about how leadership roles in the high school transfer to skills in the real world. Our Advisory lessons are chosen based on needs we see at our school. We run a special bell schedule on Advisory Lesson days. Each teacher leads a small group discussion on the topic of choice and, together, the students at Northern High School learn ways they can improve as members of our school community. Northern High School launched its bullying program in the 2012-13 school year. Students composed multiple “Bullying Bill of Rights” statements during their government classes. Below was voted the winner by a school-wide student body vote, and has been placed on page 1 of the student handbook in each subsequent year. 
We the students of the Northern Nation, declare to maintain a positive attitude in the school atmosphere and to truly live as one unified student body. We will consider and respect each other as equals and celebrate each person’s unique opinions and differences. Throughout the school year, we pledge to treat others as we would want to be treated. As one student body, we have NO TIME to degrade, disrespect or judge one another. 
I pledge to support the concepts in the Preamble statement and will do my best to support the concepts in the student Bill of Rights for Northern High School. I, _____________________________________, pledge to: 1. Treat others as I wish to be treated. 2. Respect the opinions, beliefs and ideas of others; just because they are different than mine doesn’t mean they are wrong. 3. Stand up for others who can’t do so for themselves. 4. Refrain from cyber bullying in any form: texting, tweeting, posting to Facebook, Snap Chat, Instagram, and other forms of social media yet to be invented. 5. Put others’ feelings before my own and think before I speak. Special assemblies, leadership workshops, advisory lessons, the formation of a positive school-wide student-mentoring program, parent workshops, and general bully prevention measures are also in place. During the 2018-2019 school year, the High School was introduced to the Safe to Say Something program. This is an online (anonymous) way for students to report school issues. All students were trained in how to use this program. The district continues to utilize this program. In addition, the 2021-22 school year saw the completion of the Youth Truth Survey by students at Northern High School. This survey helps us continue to reflect on the important topics such as student engagement, rigor, relationships, belonging, school safety, culture, college and career readiness, and emotional and mental health. We met with a group of students, teachers, counselors, and administrators to analyze and discuss the data. We've given the survey along with other similar student feedback surveys every year since. Most recently we added a partnership with the Valley Youth House. Twice (fall and spring) a cohort of students take after-school classes which focus on relationship building, career development, budgeting, and othe life skills. Classes meet once a week for two and a half hours for fifteen weeks. The classes are aimed at taking life skills instruction and using those lessons to help build connections between students. 
Northern Middle School: At Northern Middle School, we use a School-wide Positive Behavior Program. Students are encouraged to be Prepared, to Achieve, to show Willingness, and to have Self-Control. Any adult that interacts with the students are able to give them PAWS. This is a slip of paper recognizing their behavior. Students are than able to deposit the PAWS into a fishbowl in their Team Leader’s classroom. Each month, names are drawn for students to receive prizes such as gift cards or elevator passes. Every student with PAWS in the fishbowl receives a trinket for recognition. In addition to the PAWS incentive, Northern Middle School teaches character Random Acts of Kindness power words Respect, Caring, Inclusiveness, Integrity, Responsibility, and Courage. Each month, students are taught a character trait from the book. During the monthly awards assemblies, one student from each team is recognized for displaying the habit trait taught. Northern Middle School continues to encourage students to be positive, contributing members of the school and each other. 
Northern Elementary: PBIS Framework Narrative (Tier 1, Tier 2, Tier 3) Our school’s PBIS framework is designed to intentionally build a positive, inclusive, and supportive environment where all students can thrive. Through a multi-tiered system of supports, we prioritize prevention, connection, and responsiveness to meet the behavioral and social-emotional needs of every learner. Tier 1 – Building a Unified School Community At the core of our PBIS system is Tier 1, where we establish a strong foundation for all students through proactive structures, shared experiences, and consistent expectations. A defining feature of our Tier 1 approach is the Leadership House System, in which all students and staff are randomly assigned to one of eight houses. This structure intentionally breaks down grade-level barriers and creates a sense of belonging across the entire school community. Each month, K–5 students participate in house meetings that emphasize teamwork, character, and school identity. These gatherings are followed by friendly, schoolwide house competitions that promote unity, joy, and collective pride. Central to Tier 1 is our commitment to growing student leaders. Students are not only participants in the school culture, they actively help shape it. Learners are given opportunities to design and present programming, including schoolwide assemblies and house events. Leadership is also embedded throughout the school day, with students taking on meaningful roles within unified Encore experiences (Discovery, Physical Education, and Library) as well as other school-based leadership positions. These opportunities empower students to take ownership, develop confidence, and model expectations for their peers, reinforcing the idea that leadership is both a responsibility and a shared value. Recognition is an essential component of our Tier 1 system. Staff members consistently acknowledge positive behaviors through the daily distribution of PBIS Leader Tickets, reinforcing both PBIS expectations and our shared Power Words. Students who consistently demonstrate these high expectations are nominated as Monthly Leaders, a distinction that celebrates those who go above and beyond. These students are honored in the Sunshine Café and recognized publicly during house meetings, reinforcing a culture where positive contributions are seen and valued. Equally important is the daily commitment to relationship-building within classrooms. Teachers facilitate morning meetings to set a positive tone for the day and closing circles to reflect, celebrate, and strengthen connections. These practices ensure that every student is seen, heard, and supported on a daily basis. Consistency across the school is maintained through a shared language and visual supports. Students and staff utilize common expectations for voice volume, apply LEADS expectations in all settings, and reference self-regulation levels to build awareness and independence in managing emotions and behavior. This alignment ensures that expectations are clear, predictable, and supportive for all learners. Tier 2 – Targeted Supports for Emerging Needs While Tier 1 meets the needs of the majority of students, Tier 2 provides additional, targeted support for those who may need more structure or guidance. At this level, students may participate in smaller circle-ups, where staff can reteach expectations, address challenges, and foster a sense of belonging in a more personalized setting. The Check-In/Check-Out (CICO) system provides students with daily feedback and adult connection, helping them stay accountable while building positive habits. Students may also receive Learning Readiness Plans, which are designed to address specific behavioral, emotional, or engagement needs. These plans outline clear goals, supports, and strategies tailored to the individual student. All Tier 2 supports are monitored through the MTSS (Multi-Tiered System of Supports) framework, ensuring that interventions are responsive, data-driven, and adjusted as needed. Tier 3 – Intensive and Individualized Intervention For students with more significant or persistent needs, Tier 3 provides intensive, individualized support. At this level, interventions are highly personalized and often build upon Tier 2 strategies with increased frequency, structure, and collaboration. The MTSS problem-solving process is used to develop and refine intervention plans, ensuring that each student receives the support necessary for success. In situations involving more serious behavioral or safety concerns, the school utilizes Threat and Risk Assessment processes to guide decision-making and ensure appropriate responses. These processes involve collaboration among school teams and, when necessary, families and external supports. Tier 3 reflects our commitment to meeting students where they are, providing comprehensive and compassionate support to address complex needs. Data Systems and Continuous Improvement Across all three tiers, data plays a critical role in guiding decisions and maintaining accountability. Discipline referrals and behavioral incidents are documented in the Sapphire System, allowing staff to track patterns, monitor progress, and respond proactively. This data-driven approach ensures that our PBIS system remains dynamic and responsive. By continuously analyzing outcomes, we are able to strengthen Tier 1 practices, refine Tier 2 supports, and ensure Tier 3 interventions are effective and meaningful. Northern Elementary: Culture of Belonging and Growth Ultimately, our PBIS framework is about more than behavior, it is about creating a school culture grounded in connection, consistency, and care. Through our Leadership Houses, daily classroom practices, and tiered supports, students experience a strong sense of belonging while also developing their voice as leaders. By intentionally integrating opportunities for students to lead, design, and contribute to the life of the school, we aim to not only support positive behavior, but to cultivate confident, capable individuals who are prepared to lead within and beyond our school community. 
South Mountain Elementary: At South Mountain Elementary, we have a schoolwide positive behavior recognition system that aligns with our annual building theme. Our 2025–2026 theme is “With Courage, We Climb.” Our positive behavior program encourages students to demonstrate ROAR throughout our school community. Students show ROAR by being: Responsible On Task Always Safe Respectful At the beginning of the school year, teachers and staff model what it means to ROAR in various areas of the building, including the classroom, cafeteria, hallways, recess areas, and the bus. Posters displayed throughout the school reinforce these expectations. Additionally, ROAR Bootcamps are held three times a year to introduce and reinforce ROAR expectations. South Mountain students are recognized when they go above and beyond by receiving a ROAR Card, which may be distributed by any staff member. Students place their ROAR Cards in a basket located in the main office. At the end of each week, four to five names are randomly selected, and those students are recognized during the morning announcements. In addition, one student from each homeroom is recognized weekly for consistently demonstrating ROAR. These students receive a Trailblazer Ticket and are celebrated through schoolwide recognition. They also earn points for their House and have the opportunity to earn additional prizes. In conjunction with our positive behavior program, South Mountain Elementary has an established schoolwide House System. Both students and staff belong to one of four Houses: Quantum – Respect Amicitia – Kindness Honestus – Honesty Integritas – Integrity Students earn points for their House by receiving ROAR Cards and Trailblazer Tickets. At the end of each month, the House with the most points is recognized and celebrated. A key component of our House System is our monthly House Meetings. These meetings are planned and led by our 4th and 5th grade House Leaders and focus on a core value. On House Meeting days, all students and staff are encouraged to wear their House shirts, which highlight the year’s building theme along with the color of their House: Purple – Quantum Blue – Integritas Green – Honestus Yellow – Amicitia All House Meetings take place simultaneously, providing a dedicated time for students and staff across the building to come together, collaborate, and grow as a community. 
Dillsburg Elementary: The staff at Dillsburg Elementary completed an initial MTSS/PBIS survey during the 2021-2022 school year and worked together to create the following school-wide guidelines through the acronym ROAR. These traits were taught to students at the beginning of the 2022-2023 school year and reviewed continually throughout the school year. R - Respectful O - Optimistic A – Always Safe R - Responsible These guidelines are taught through the use of looks like/sounds like matrix charts for each area of the building: classroom, hallway, bathroom, cafeteria, recess, bus and are reiterated throughout the year with mini-lessons and reminders during school wide assemblies. This is also reviewed monthly by several committees as well as full faculty and staff to determine if lessons need re-taught or expectations need reviewed. Our Tier 1 MTSS Committee reviews the data on a monthly basis to determine if routines or systems need adjusted based on write ups from teachers and aides. Students are positively rewarded for using the ROAR attributes through receiving Golden Tickets. There are a limited number of Golden Tickets handed out each week for distribution. Classroom teachers receive golden tickets and other staff members including office staff, cafeteria staff, bus drivers, custodians, aides, receive Golden Tickets on a rotating basis throughout the month to also hand out and reward students. If students receive a Golden Ticket, they get their picture taken for social media, a positive phone call home is made, their name is displayed on the front lobby bulletin board, and they are celebrated publicly at our monthly assemblies. Data is collected on who receives Golden Tickets and why they are received. Our goal is to ensure all students receive at least one Golden Ticket by the end of the year. Teachers have access to this information throughout the year to review. Should a student not be following ROAR and need a consequence, progressive levels of consequences are enforced and reported through the online referral system. Teachers have outlined teacher managed behaviors and consequences as well as office managed behaviors and consequences. Teachers input referrals for review by building principal through an online format. These referrals are reviewed monthly. Students who receive multiple referrals are reviewed by our MTSS Advanced Tier Team. If a student is receiving multiple teacher managed referrals, they may be referred to receive office referrals or receive recommendation for an MTSS referral. 
Wellsville Elementary: Bear Cubs of Character is a program that encourages Wellsville Elementary students to make good decisions and to demonstrate positive character traits in our school and in our community. The character trait is introduced by the principal on WE-TV, broadcast studio, school wide. Each month a character is shared/explained by the guidance counselor in an assembly. During the assembly students are introduced to the topic, complete an activity, and also ask questions. Students have an opportunity to practice this trait throughout the month. • Teachers are encouraged to discuss the character trait in their class when appropriate. • Each month teachers will nominate a student who exemplified the character trait of focus. The student will receive a certificate and have their photo taken for publication. • Nominated students will be recognized on WE-TV • Nominated students select a prize from the prize bin. The school has developed a ROAR Matrix and at least twice a year the teacher takes students around the school to model for students how to meet daily expectations of a Polar Bear. The ROAR matrix is posted around the building as a visual reminder and support for students taking accountability. R.O.A.R stands for Respect, Opportunities for Ownership, Achievement and Attitude, and Responsibility. The teacher will rotate to the cafeteria, bus, playground, hallways, bathroom, classrooms, dismissal, and gym discussing ROAR expectations in these areas. Students who meet daily behavior expectations are given a ROAR ticket that has a portion to go home to families commending the child for their good choice and a portion that is entered in a weekly drawing for recognition on WE-TV and select a prize for our ROAR bin. All the ROAR tickets earned are then displayed on a bulletin board.  If a student receives a ROAR ticket by the end of the year, they are eligible to participate in R.O.A.R reward day at the end of the school year.  
1. Describe the School District's school-based behavior health services.

The Northern York County School District provides a continuum of school-based behavioral health services for identified and non-identified students. Below highlights these services: 1. The District employees one school social worker who works to connect families to community supports and provide some individual counseling services. 2. The District employees nine highly qualified school counselors to meet the short-term mental health needs of students. 3. Northern contracts with Care Solace where students and employees can call and receive immediate assistance in connecting to mental health resources in the community. 4. Three highly qualified school psychologists support buildings in assessing mental health needs of students and recommending services and supports based on the needs. 5. All staff are trained in suicide prevention so that they can notice signs and report any concerns they have to Childline and the appropriate professionals within the school. 6. The District contracts and utilizes a licensed child and adolescent psychiatrist for evaluations, as well as psychological assessments in the event that a student has increased mental health symptoms.
1. Describe the School District's restraint procedure.

The Northern York County School District uses Safe Crisis Management (SCM) to support student behavior. In the event that a child requires restraint, only trained staff utilize Emergency Safety Physical Interventions (ESPI) per District policy. The District only utilizes an (ESPI) when a student is of harm to themselves or others and lesser restrictive alternatives have been tried and have not successfully calmed the student. The District's SCM trainers meet with staff annually to ensure they understand their duties when a student is involved in an ESPI. A nurse's presence is recommended and they will not utilize an ESPI but is present to monitor the student as well as check the student's vitals following a restraint. The nurse documents any redness or bruising and checks back in with students later in the day or even later in the week to document changes. Following an ESPI, an SCM trainer that was not involved in the event meets with all staff members to review the incident and all decisions made. This dialogue helps staff notice triggers, plan for and reduce additional events, and provide training in the moment should the need arise. Finally, following an ESPI, staff completes an incident report that is entered in the RISC system as well as holds an IEP meeting with parents to review the event and make any adjustments to the IEP and positive behavior support plan based on the data collected.


Intensive Interagency
Please address any areas of concern with students who are placed on Instruction Conducted in the Home or who are at a substantial risk of waiting more than 30 days for an appropriate educational placement.
Ensuring FAPE at the present time, the district has no unresolved issues of locating services for difficult to place students. When faced with barriers to educational placement for these students, we work to collaborate with parents as well as the Intermediate Unit Interagency Coordinator, local community child serving agencies (county MH/IDD offices, Children & Youth, Probation and Vocational Rehabilitation). Interagency meetings are requested and are scheduled to include all involved parties, including the family. When needed, the assistance of the Regional Interagency Coordinator at PaTTAN is also requested. Hard to place students along with those students that present a placement challenge, the district explores many options to provide a continuum of services, and thereby FAPE, for such students in the district. Many of these options are provided by outside agencies. The district collaborates with the CAIU (9 Students) and the consortium districts (10 Students) to offer options for our students. The district also consults with York County Mental Health and Intellectual Disability and other mental health agencies to ensure appropriate placements for student with disabilities. Outside service providers such as River Rock (3 Students), New Story (18 Students), Yellow Breeches Educational Center (5 Students), Paradise School (1 Student), York County Children and Youth, and multiple providers for family-based and Wrap services. These all allow the district to provide FAPE to students with a range of disabilities. The district is interested in providing the most current solutions to challenges in educational placement. The district accomplished this variety of placement options by actively identifying the need through collaboration with local consortium districts, and actively seeking solutions to these needs. Monthly, representatives from the consortium districts meet to discuss the specific needs of students in their district. Likewise, monthly, the Special Education Advisory Council (SEAC) from the Capital Area Intermediate Unit (CAIU) meets to discuss placement needs that are surfacing. Through these discussions, as well as discussions occurring at IEP meetings, the special education administration creates and fosters cross-system agency support and support with local service providers. These provide a variety of non-traditional educational placements for the students of our district. The district actively engages in staff recruitment, retention and professional development to build capacity among our staff. The district consults with a child psychiatrist who provides services for our students, families, and staff. Our school social worker, school psychologists, and school counselors receive advanced training and work with individual teachers and groups of teachers to increase their knowledge. When necessary, the LEA will report any student placed on ICITH or Homebound within 5 days of placement into the SES at Home System. These options and activities allow the district to fully provide FAPE to students with disabilities.


Special Education Support Services
	Special Education Support Services
	Numerical Value
	Primary Location
	Contractor or District

	Director of Pupil Services
	1
	District Wide
	District

	Other
	2 Assistant Director and Instructional Advisor
	District Wide
	District

	School Psychologist
	3
	District Wide
	District

	Social Worker
	1
	District Wide
	District

	Paraprofessionals
	67
	District Wide
	District

	Occupational Therapist
	1
	District Wide
	District

	Physical Therapist
	1
	District Wide
	Contractor

	Guidance Counselor
	7
	Secondary
	District

	Guidance Counselor
	4
	Elementary
	District

	Behavior Specialist
	1
	District Wide
	District


 Special Education Support Services


Special Education Personnel Development
Autism
	Description of Training

	Autism Support Training

	Lead Person/Position
	Year of Training

	Rhonda McMullen/Assistant Director of Student Services
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	6.5
	1
	District
	Central Office Administrators
General Education Teachers
Paraprofessionals
Special Education Teachers



	Description of Training

	Navigating the Autism Spectrum

	Lead Person/Position
	Year of Training

	Rhonda McMullen/Assistant Director of Student Services and Monica McNellis Emotional Support Teacher
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	3
	1
	District
	Building Administrators
Central Office Administrators
General Education Teachers
Paraprofessionals
Special Education Teachers


Positive Behavior Support
	Description of Training

	Safe Crisis Management

	Lead Person/Position
	Year of Training

	Rhonda McMullen/Assistant Director of Student Services
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	20
	3
	District
	Building Administrators
Central Office Administrators
General Education Teachers
Paraprofessionals
Special Education Teachers
Other



	Description of Training

	De-Escalation/Conflict Resolution

	Lead Person/Position
	Year of Training

	Rhonda McMullen
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	2
	3
	District
	Building Administrators
Central Office Administrators
General Education Teachers
Parents
Paraprofessionals
Special Education Teachers
Other


Paraprofessional
	Description of Training

	Special Education Paraprofessional Training

	Lead Person/Position
	Year of Training

	Monica McNellis/Emotional Support Teacher
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	6.5
	1
	District
	Paraprofessionals



	Description of Training

	20 hour annual requirement through Pattan, District, and other agencies.

	Lead Person/Position
	Year of Training

	David Borrell/Director of Student Services
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	20
	1
	District
Intermediate Unit
PaTTAN
	Paraprofessionals



	Description of Training

	Para-Professional Training/Support

	Lead Person/Position
	Year of Training

	CAIU
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	7
	1
	Intermediate Unit
	Paraprofessionals


Transition
	Description of Training

	Transition Committee

	Lead Person/Position
	Year of Training

	Rhonda McMullen/Assistant Director of Student Services
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	2
	1
	District
Intermediate Unit
Other
	Central Office Administrators
Special Education Teachers



	Description of Training

	CART Meeting

	Lead Person/Position
	Year of Training

	Robin Kazakavich/Emotional Support Teacher
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	2
	10
	Intermediate Unit
	Special Education Teachers
Other


Science of Literacy
	Description of Training

	Wilson Reading

	Lead Person/Position
	Year of Training

	David Borrell/Director of Student Services
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	20
	1
	Intermediate Unit
Other
	Special Education Teachers



	Description of Training

	Visualizing and Verbalizing

	Lead Person/Position
	Year of Training

	Danielle Magnelli/Instructional Advisor
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	3
	1
	District
	Paraprofessionals
Special Education Teachers



	Description of Training

	Structure of Literacy

	Lead Person/Position
	Year of Training

	Mr. Walker/Assistant Superintendent
	2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	10
	1
	Intermediate Unit
PaTTAN
	Building Administrators
Central Office Administrators
General Education Teachers
Parents
Paraprofessionals
Special Education Teachers
Other


Parent Training
	Description of Training

	ADHD Parent Training

	Lead Person/Position
	Year of Training

	Rhonda McMullen/Assistant Director of Student Services and Karen Schmick/Emotional Support Teacher
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	2
	1
	District
	Building Administrators
Central Office Administrators
General Education Teachers
Parents
Paraprofessionals
Special Education Teachers
Other



	Description of Training

	Consortium Workshops

	Lead Person/Position
	Year of Training

	David Borrell/Director of Student Services
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	2
	3
	District
	Building Administrators
Central Office Administrators
General Education Teachers
Parents
Paraprofessionals
Special Education Teachers
Other


IEP Development
	Description of Training

	Special Education Department Trainings/PD

	Lead Person/Position
	Year of Training

	David Borrell/Director of Student Services and Rhonda McMullen (Assistant Director of Student Services)
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	1
	3
	District
	Special Education Teachers



	Description of Training

	Goal Writing and Progress Monitoring

	Lead Person/Position
	Year of Training

	Rhonda McMullen/Director of Student Services and Danielle Magnelli/Instructional Advisor
	2026
2027
2028
2029

	Hours Per Training
	Number of Sessions
	Provider
	Audience

	2
	1
	District
	Special Education Teachers




Signatures & Affirmations
Approval Date
Uploaded Files

1. There are a full range of services, programs and alternative placements available to the school district for placement and implementation of the special education programs in the school district.
1. The school district has adopted a child find system to locate, identify and evaluate young children and children who are thought to be a child with a disability eligible for special education residing within the school district’s jurisdiction. Child find data is collected, maintained, and used in decision-making. Child find process and procedures are evaluated for its effectiveness. The school district implements mechanisms to disseminate child find information to the public, organizations, agencies, and individuals on at least an annual basis.
1. The school district has adopted policies and procedures that assure that students with disabilities are included in general education programs and extracurricular and non-academic programs and activities to the maximum extent appropriate in accordance with an Individualized Education Program.
1. The school district will comply with the PA Department of Education, Bureau of Special Education’s revision notice process.
1. The school district follows the state and federal guidelines for participation of students with disabilities in state and district-wide assessments including the determination of participation, the need for accommodations, and the methods of assessing students for whom regular assessment is not appropriate.
1. The school district affirms the Pennsylvania Department of Education that funds received through participation in the medical assistance reimbursement program, ACCESS, will be used to enhance or expand the current level of services and programs provided to students with disabilities in this local education agency.
Superintendent/Chief Executive Officer
Date
1
