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Directions: Please provide a narrative response for Sections A-I. 

LETRS Questions: 
· How many teachers in your school have completed Volume 1 ONLY of LETRS?   3
· How many teachers in your school have completed Volumes 1 and 2 of LETRS?   22
· How many teachers in your school are beginning Volume 1 of LETRS this year?   9
· How many teachers in your school are beginning Volume 2 of LETRS this year?   3
· How many CERDEP PreK teachers in your school have completed EC LETRS?   0
· How many CERDEP PreK teachers in your school are beginning EC LETRS this year?   0

Section A: Describe how reading assessment and instruction for all PreK-5th grade students in the school includes oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension to aid in the comprehension of texts to meet grade‑level English/Language Arts standards.
At Joseph Shanklin Elementary School, reading assessment and instruction for all PreK–5th grade students are intentionally structured to include the essential components of literacy—oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension—to support students in meeting grade-level English/Language Arts standards.
We implement the HMH curriculum, a research-based program that integrates these six components into daily instruction. Oral language is developed through structured discussions and vocabulary-rich texts; phonological awareness and phonics are addressed through systematic, explicit instruction; and fluency and comprehension are supported through modeled reading, repeated readings, and scaffolded questioning strategies.
Instruction is guided by ongoing, data-driven assessment. Teachers administer weekly HMH assessments, skill checks, and selection tests to monitor student understanding and application of reading skills. These assessments provide real-time feedback, allowing for timely instructional adjustments and intervention.
To further target individual student needs, we implement leveled guided reading groups and small group instruction based on assessment results. This allows teachers to focus on specific areas—such as decoding, fluency, or comprehension—tailored to the unique learning profiles of each student. In addition, the UFLI program is used to enhance phonics instruction through a systematic and explicit approach to blending and decoding.
Teachers also analyze i-Ready diagnostic data, both current and historical, to track student growth over time and inform personalized instruction. These data points help ensure that each student’s instruction is aligned not only with grade-level standards but also with their individual learning trajectory.

Section B: Document how Word Recognition assessment and instruction for PreK-5th grade students are further aligned to the science of reading, structured literacy and foundational literacy skills.
At Joseph Shanklin Elementary School, our Word Recognition assessment and instruction for PreK–5th grade students is aligned with the science of reading, structured literacy, and foundational literacy skills to ensure all students develop the essential skills needed for fluent, automatic reading. The science of reading underscores the importance of phonemic awareness and phonics as key components of word recognition. Our instruction reflects this by explicitly teaching students to hear, identify, and manipulate sounds in spoken language—skills that are foundational for decoding and word recognition. Through daily use of the HMH Into Reading curriculum in grades K–5, we provide systematic, explicit phonics instruction that aligns with structured literacy principles and supports the development of strong decoding abilities.
Assessment plays a critical role in our approach. Word recognition is monitored through regular fluency checks, weekly progress monitoring, and targeted assessments conducted by both classroom teachers and interventionists. This data allows us to track growth, identify students in need of support, and tailor instruction accordingly. Our interventionists use SIPPS (Systematic Instruction in Phonological Awareness, Phonics, and Sight Words) for weekly word recognition instruction and assessments, ensuring that our most at-risk students receive structured, evidence-based support.
Students in grades 1–3 also receive daily small group phonics and word recognition instruction through UFLI (University of Florida Literacy Institute). This resource aligns directly with the science of reading and provides targeted, explicit instruction that helps students build automaticity in decoding and sight word recognition.
To support differentiated instruction, we implement small group guided reading lessons that are tailored to students’ word recognition levels. These groups allow for focused, systematic instruction and provide opportunities for students to apply decoding strategies in context. Instruction remains explicit and sequential, consistent with structured literacy.
In addition, we use a variety of classroom tools and practices to reinforce word recognition. Vocabulary walls serve as ongoing visual references for high-frequency and academic vocabulary. Students regularly interact with these walls during reading and writing tasks to build retention and contextual understanding. Students are also encouraged to incorporate new vocabulary and sight words into their writing, strengthening word recognition and comprehension simultaneously.
Literacy stations further support foundational literacy development through interactive, hands-on activities like word sorts, matching games, and digital reading tools. These stations are intentionally designed to reinforce decoding skills and word recognition in engaging, student-centered activities. 
Finally, progress monitoring conducted by our interventionists provides data to both classroom teachers and the MTSS team. This data-driven approach ensures timely and targeted interventions for students who are not yet meeting grade-level benchmarks in word recognition.

Section C:  Document how the school uses universal screener data and diagnostic assessment data to determine targeted pathways of intervention (word recognition or language comprehension) for students in PreK-5th grade who have failed to demonstrate grade‑level reading proficiency.  
[bookmark: _Hlk173135878]At Joseph Shanklin Elementary, we use a data-driven approach to identify and support students in PreK–5 who are not reading at grade level. Universal screeners and diagnostic tools help us determine if students need targeted intervention in word recognition or language comprehension. We administer the i-Ready Reading Diagnostic three times a year. Students scoring below the 20th percentile are flagged for intervention. These students are grouped for targeted instruction based on specific skill gaps and complete 45 minutes of personalized i-Ready lessons weekly. Progress is monitored and instruction is adjusted as needed.
In Kindergarten, we use the Kindergarten Readiness Assessment (KRA) to identify students needing early support in foundational literacy skills. 
To diagnose word recognition deficits, we use SIPPS assessments weekly, forming small intervention groups focused on phonological awareness, phonics, and sight words. UFLI is also used in grades 1–3 to support systematic phonics instruction for struggling readers.
For students with adequate decoding but poor comprehension, we use i-Ready data to target language comprehension through vocabulary development and reading strategies in small group settings.
Students in need of extended learning opportunities are identified through i-Ready and SC READY data for after-school support (Emerging Scholars) and summer reading programs.  
All decisions are reviewed and refined during monthly MTSS meetings, where teachers and interventionists collaborate to align instruction and ensure students receive the appropriate level of support.

Section D: Describe the system in place to help parents in your school understand how they can support the student as a reader and writer at home.
To keep families informed and aligned with classroom instruction, our teachers send home weekly grade-level newsletters. These communications outline the current reading skills being taught, highlight sight words, and provide an overview of our HMH curriculum focus. Importantly, each newsletter includes practical, easy-to-implement tips that parents can use to reinforce literacy skills at home, bridging the gap between school and home learning.  
During scheduled parent-teacher conferences, teachers review each student’s I-Ready data in a clear and supportive manner. These conversations are centered on individual student progress, strengths, and targeted areas for growth. Parents receive actionable strategies to support their child’s reading and writing at home, and student-led data chats further enhance these discussions by involving students in goal setting. This collaborative, data-informed approach ensures parents feel both informed and empowered.
We also host engaging literacy-focused events throughout the year to build community and deepen parent understanding. Events such as Cookies with Coaches and Coffee with the Principals offer informal yet meaningful opportunities for families to ask questions and learn research-based literacy strategies. These gatherings promote open communication and create a supportive space for parents to connect with literacy staff and administration.
Our annual Family Literacy Night brings students and families together for interactive literacy activities. During this event, families explore hands-on reading and writing strategies in a fun, engaging environment. Each family leaves with a “Family Fun Pack” — a set of curated games and activities designed to support continued literacy practice at home.
To further extend our support system, we are proud to introduce a parent liaison who serves as a dedicated connection point for families. This liaison assists parents with literacy resources, guides them through academic expectations, and helps remove any barriers to family engagement. Additionally, we are in the process of developing a Parent Center on campus. This space will serve as a hub for workshops, resources, and parent-led collaboration, strengthening the partnership between school and home.
To address key academic milestones, such as third-grade readiness for SC Ready testing, we host a Test-Taking Information Night where we share testing expectations and provide families with tools to support their child’s preparation at home. This targeted support ensures parents are not only informed but also equipped to help their students succeed during critical assessments.
Section E: Document how the school provides for the monitoring of reading achievement and growth at the classroom and school level with decisions about PreK-5th grade intervention based on all available data to ensure grade-level proficiency in reading. 

Teachers at each grade level implement weekly Common Formative Assessments (CFAs) aligned with the South Carolina State Standards and the HMH Into Reading curriculum. These CFAs offer immediate insights into students’ understanding of the weekly instructional module, allowing teachers to quickly identify areas of strength and need. During weekly Professional Learning Communities (PLCs), teachers collaboratively analyze CFA data to adjust Tier One instruction and differentiate small group instruction to meet the diverse needs of students.
Teachers in grades one-three incorporate the UFLI Foundations program as part of our reading intervention support. UFLI provides explicit, systematic instruction in phonics and foundational reading skills, making it an effective resource for Tier Two and Tier Three interventions. Its structured approach helps struggling readers build decoding, encoding, and fluency skills, supporting their path toward grade-level proficiency.
In addition, students participate in weekly HMH comprehension assessments, which provide more focused progress monitoring tied to specific reading selections. This frequent check-in allows teachers to track progress closely and respond promptly with targeted support.
We administer district quarterly benchmarks to assess student progress toward mastery of grade-level standards across the district. These assessments provide a comprehensive look at student achievement and guide adjustments in instructional planning.
Three times per year—at the beginning, middle, and end—we utilize the I-Ready diagnostic assessment to measure student growth in key reading domains including phonological awareness, phonics, vocabulary, high-frequency words, and reading comprehension (for both literary and informational texts). I-Ready’s detailed reporting supports both classroom instruction and Tier Two intervention planning, allowing for evidence-based instructional decisions.
Students identified for additional support receive targeted interventions based on the data collected. Our Tier Three interventionist uses SIPPS (Systematic Instruction in Phonological Awareness, Phonics, and Sight Words) weekly assessments to guide and monitor progress in foundational literacy skills. This structured and explicit approach ensures that our most at-risk readers receive consistent, skill-based support.
For students receiving intensive special education services, we utilize Teach Town, an adaptive, interactive platform aligned with IEP goals. Teach Town provides developmentally appropriate language and literacy instruction through visual storytelling and interactive content. Progress data from Teach Town helps tailor instruction to each student’s current needs and ensures continued growth aligned with individual learning plans. 
Our monthly Multi-Tiered System of Support (MTSS) meetings bring together classroom teachers, interventionists, administrators, and other support staff to review student data and make collaborative decisions about instruction and intervention. These meetings serve as a platform for identifying trends, evaluating intervention effectiveness, and developing individualized student support plans. By engaging all stakeholders in the decision-making process, we ensure that every student receives the appropriate level of support.
To address gaps in proficiency, we use South Carolina 3rd grade state reading assessment scores to identify students who would benefit from the Read to Succeed Summer Reading Camp. This summer program provides additional literacy instruction and intervention, helping students continue their reading growth outside of the school year and return better prepared for the next grade.
Throughout the year, we continue to document and track student growth using ongoing I-Ready assessments and intervention data. These data points allow us to celebrate progress, adjust strategies, and ensure all students are on a clear path toward reading proficiency.Top of Form
Bottom of Form

Section F: Describe how the school provides teacher training based in the science of reading, structured literacy, and foundational literacy skills to support all students in PreK-5th grade.

Eighty eight percent of our classroom teachers at JSES have completed LETRS (Language Essentials for Teachers of Reading and Spelling) training, which provides a deep understanding of the science of reading. This training covers essential components of literacy such as phonemic awareness, phonics, fluency, vocabulary, and comprehension.

Ongoing collaboration occurs during weekly Professional Learning Communities (PLCs), where teachers analyze student data, share best practices, and refine instruction focused on foundational skills. These PLCs promote reflective teaching and data-informed decision-making at every level.

To further support curriculum implementation, the Literacy Coach provides regular targeted professional development focused on the HMH Into Reading curriculum. Teachers also access on-demand resources through the HMH Teacher’s Corner, allowing for flexible, self-paced learning that aligns with their students' evolving needs.

For PreK, our educators use Creative Curriculum and Purposeful Play Based Concepts supported by professional learning and book studies, ensuring developmentally appropriate practices that foster early literacy skills. Additionally, teachers of students with special needs and those providing interventions are trained in the SIPPS program, with district support ensuring proper implementation of structured, skill-based instruction.

Throughout the year, the Literacy Coach offers personalized coaching, training, and resource sharing aligned with state literacy initiatives. Tools like the LowCo Message Board foster a professional learning community where staff can access strategies, celebrate successes, and stay current on best practices in literacy instruction.




Section G: Analysis of Data

	Strengths
	Possibilities for Growth 

	
· Teachers use a comprehensive formative assessment system including screening, diagnostic, and progress monitoring to identify students’ instructional needs. 

· Teachers use materials, curricula, and South Carolina College and Career Ready Standards that support comprehension, concepts of print, phonological awareness, phonemic awareness, phonics, spelling, fluency and vocabulary development.  

· Teachers provide targeted, effective in-class intervention which: provides individual and small group instruction which is 30 minutes in addition to 90 minutes of daily reading and writing instruction.  

· Teachers immerse our students in print-rich literacy environments and display artifacts reflective of student learning.  Teachers provide text and other materials that are organized, easily accessed, and appropriate for readers and writers in their classrooms. 

· Teachers provide student choice in what they read ensuring there are ample texts and other materials readily available in the classrooms.  Routines and procedures are established and directly taught to students. 

· Both teachers and administrators participate in professional learning opportunities within and outside the school district based on personal needs and school-wide data. 

· Both teachers and our school participate foster partnerships with outside partners to promote both reading and writing.  Teachers also provide opportunities for parent involvement with literacy development.  
	
· Teachers regularly collect and analyze data from common formative assessments to identify needed in-class interventions. However, they need support in developing action plans and consistently monitoring their implementation.

· Teachers follow the district’s literacy scope and sequence but have limited flexibility in making instructional decisions and selecting programs for students. While they model and facilitate some student discourse to support meaning-making in reading and writing, more opportunities for student engagement are needed.

· Teachers occasionally integrate content-specific reading and writing to create authentic learning experiences, but students need more practice to build proficiency.




Section H: Previous School Year SMART Goals and Progress Toward Those Goals
· Please provide your school’s goals from last school year and the progress your school has made towards these goals. Utilize quantitative and qualitative data to determine progress toward the goal (s). As a reminder, all schools serving third grade were required to use Goal #1 (below).

	[bookmark: _Hlk175322475]Goals
	Progress

	Previous Goal #1 (Third Grade Goal): Reduce the percentage of third graders scoring Does Not Meet in the spring of 2025 as determined by SC READY from ___55___ % to ____45__ % in the spring of 2024.
	We did meet this goal and exceeded it!  Only 39% of our students scored Does Not Meet on the SC Ready ELA assessment.  To reduce the percentage of 3rd grade students scoring "Does Not Meet" on the SC READY ELA assessment from 55% to 45% by Spring 2025, the school implemented a comprehensive literacy plan focused on high-quality Tier 1 instruction using the HMH Into Reading curriculum, supported by weekly data monitoring (formative, summative, and iReady) to guide instruction. Teachers engaged in PLCs, coaching cycles, and walkthroughs with feedback to strengthen instruction, while also participating in LETRS training to build knowledge in the science of reading. Targeted small group instruction was informed by CFA data, and differentiation was supported through iReady tools and instructional pathways. Early literacy skills in phonological and phonemic awareness were emphasized in PreK–K to prevent future gaps. Communication with families about the Read to Succeed law encouraged home support, reinforcing a school-wide effort to close achievement gaps and improve reading outcomes.


	Previous Goal #2:
Reduce the percentage of 3rd-5th graders scoring Tier 3 (2 or more grade levels behind) in the Fall Vocabulary domain from 59% to 50% in the Spring of 2024.

	We met and exceeded our goal!  We reduced the percentage of JSES students from 59% to 42% scoring Tier 3 in the Vocabulary domain. 
To support the goal of reducing the percentage of 3rd–5th grade students scoring Tier 3 in the Fall Vocabulary domain from 59% to 50% by Spring 2024, a comprehensive, multi-tiered instructional approach was implemented in 3rd grade. Instruction was guided by quarterly district benchmarks and weekly progress monitoring, with data reviewed regularly during PLCs to inform grouping and targeted interventions. Teachers received ongoing support through coaching cycles, walkthroughs, and professional development focused on explicit vocabulary instruction, scaffolding, and integration of vocabulary into reading and writing tasks. HMH Into Reading strategies and weekly skill assessments were used to support daily instruction and track vocabulary growth. Emphasis was placed on Tier 2 academic vocabulary, with teachers modeling academic language and promoting structured student discourse. Families were also engaged in supporting vocabulary development through at-home reading routines and conversations aligned with classroom instruction.

	Previous Goal #3:
	








Section I: Current SMART Goals and Action Steps Based on Analysis of Data
· [bookmark: _Hlk206760859]All schools serving students in third grade MUST respond to the third grade reading proficiency goal. Note the change in language for the 3rd grade goal to align with the 2030 vision of 75% of students at or above grade level.  Schools that do not serve third grade students may choose a different goal. Goals should be academically measurable. All goals should align with academic growth or achievement. Schools must provide a minimum of two goals.

· Schools are strongly encouraged to incorporate goals from the school renewal plan. Utilize a triangulation of appropriate and available data (i.e. SC READY, screeners, MTSS progress monitoring, benchmark assessments, and observational data) to set reasonable goal(s) for the current school year. 

	Goals
	Action Steps

	Current Goal #1 (Third Grade Goal): Increase the percentage of third graders scoring Meets and Exceeds in the spring of 2026 as determined by SC READY from 36 % to 40 % in the spring of 2025.
	· Weekly PLCs will focus on analyzing the SC ELA standards (specifically the Assessment Specifications and Educator Insights) and aligning instruction with the HMH Into Reading curriculum, while also integrating elements from the SCTS 4.0 teaching frameworks and The New Art and Science of Teaching by Marzano.
· Strengthen vocabulary instruction by incorporating content-specific word walls and implementing student discourse strategies to enhance engagement and rigorous literacy development. Leverage exemplary classrooms as models for effective discourse practices such as accountable talk and structured partner talk).
· Implement SIOP based and inclusive supports for language learners and students with disabilities Build specific skill groups prior to state testing to focus on data determined needs. 




	Current Goal #2:
Increase the percentage of kindergarten-third graders scoring mid or above grade level in Phonics in the Spring of 2026 as determined by the iReady assessment from 10 % to 20 % in the Fall of 2025. 
	· Analyze iReady and formative data to make instructional decisions for effective small group instruction and interventions.  
· Utilize the UFLI Foundations lessons, an explicit and systematic phonics program which will strengthen foundational reading with struggling readers in kindergarten through 3rd grade in small, targeted Tier 2 groups.  
· Create school-wide, classroom, and individual student goals based on iReady data.  Include: student led data tracking, incentives, and reflection practices. 






	Current Goal #3:
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