6

The General Education Teacher’s Guide to Special Services in Plumsted Township

Table of Contents

Role in special education meetings







3

Location, referral and identification







3

Individualized educational programming






4
Least restrictive placement








5
Resource programs









6
Staff training










6
Grading











7
Role in special education meetings

· As per NJ 6A:14-2.3, any eligibility meeting for students shall include a teacher who is knowledgeable about the student’s educational performance or, if there is no teacher who is knowledgeable about the student’s educational performance, a teacher who is knowledgeable about the district programs.

· As per NJ 6A:14-2.3, meetings of the IEP team shall include at least one regular education teacher of the student, if the student is or may be participating in the regular education classroom. The regular education teacher as a member of the IEP team MUST to the extent appropriate:

· Participate in the development, review and revision of the student’s IEP,

· Assist in the determination of appropriate positive behavioral interventions and strategies, and

· Assist in the determination of supplementary aids and services, program modifications or supports for school personnel that will be provided for the student.

Location, Referral and Identification
· As per NJ 6A:14-3.3c, Interventions in the general education program to alleviate educational problems shall be provided to a student unless the student’s educational problem(s) is/are such that direct referral to the child study team is required.

· As per NJ 6A:14-3.3d, Interventions in the regular education program are not a prerequisite to an evaluation for services when it can be documented that the nature of the student’s education problem(s) is/are such that an evaluation to determine eligibility for services is warranted without delay.

· As per NJ 6A:14-3.3, the staff of the general education program shall maintain written documentation of the implementation and effectiveness of the interventions.

· As per NJ 6A:14-3.3, when it is determined that interventions in the general education program have not adequately addressed the educational difficulties and it is believed that the student may be disabled, the student shall be referred for evaluation to determine eligibility for special education programs and services.

· District procedures are to be followed:

· When a teacher develops a concern about the lack of progress demonstrated by a student, begin documenting interventions attempted (intervention, dates, effectiveness)

· If interventions are attempted and documented, but the teacher needs additional assistance for either assessment or problem-solving, the teacher will file a request for assistance with the building coordinator of the Intervention and Referral Services team.

· If the teacher believes that, due to the nature of the student’s educational problem, an evaluation is warranted and can document reasons for their concern, then the teacher will complete a referral form and forward it to the Office of Special Services.
Individualized Educational Programming

· As per NJ 6A:14-3.7, the student’s IEP shall be accessible to the: regular education teacher, special education teacher, related service provider, and other service providers responsible for its implementation.

· As per NJ 6A:14-3.7, the district board of education shall inform each teacher and provider of their specific responsibilities related to implementing the student’s IEP and specific accommodations, modifications and supports to be provided for the student in accordance with the IEP.

· District procedures are to be followed:

· Early in September, the student’s case manager will meet with the individuals responsible for implementing the IEP.

· The IEP for each student in a school building will be located in a locked filing cabinet in the main office. Prior to the start of the second week of school, each teacher will have read the IEP for each student they are responsible for, and sign the access to records form located in the front of the file. The Director of Special Services (or designee) shall check to make sure that this has been completed.

· If a teacher has a concern or question about something in the IEP, it is their responsibility to seek assistance from the case manager of the student.

· If a teacher is not responsible for attending an IEP team meeting, it is possible that he or she may still be asked to provide the IEP team with input. It is expected that all information requested will be completed in a prompt, thorough and professional manner.

Placement in the Least Restrictive Environment
· As per NJ 6A:14-4.2a, students with disabilities shall be educated in the least restrictive environment. Each district board of education shall ensure that:

· To the maximum extent appropriate, a student with a disability is educated with children who are not disabled,

· Special classes, separate schooling or other removal of a student with a disability from the student’s regular education class occurs only when the nature and severity of the educational disability is such that education in the student’s regular class with the use of appropriate supplementary aids and services cannot be achieved satisfactorily.

· As per NJ 6A:14-4.2, consideration must be given to:


· Whether the student can be educated satisfactorily in a regular classroom with supplementary aids and services,

· A comparison of the benefits provided in a regular class and the benefits provided in a special education class, and

· The potentially beneficial or harmful effects which a placement may have on the student with disabilities or the other students in the class.

· As per NJ 6A:14-4.2, each district board of education shall provide non-academic and extra-curricular services and activities in the manner necessary to afford students an equal opportunity for participation in those services and activities.

· In providing or arranging for the provision of non-academic and extra-curricular services and activities, each district board of education shall ensure that each student with a disability participates with non-disabled peers in those services and activities to the maximum extent appropriate.

· District procedures to be followed:

· The district will provide a full continuum of placements to meet the needs of students with disabilities. The starting point for each student will be the regular education classroom. When the district can only educate a student with supplementary aids and services will a more restrictive placement be considered. Supplementary aids and services shall include but not be limited to:

· Curricular or instructional modifications

· Supplementary instruction

· Assistive technology devices and services

· Paraprofessionals

· Related services

Resource Programs
· As per NJ 6A:14-4.6(c), a resource program teacher shall be provided time for consultation with appropriate general education teaching staff.

· As per NJ 6A:14-4.6(e), in a support services program, the student shall meet the regular education curriculum requirements for the grade or subject being taught. Modifications to the instructional strategies or testing procedures may be provided, and, if provided, shall be provided in accordance with the student’s IEP. 

· District procedures to be followed:

· When possible, special education and regular education teachers will be provided with a common planning time during the school day.

· In-class resource special education teachers will not be used as substitute teachers unless it is deemed to be an emergency by the building administrator.

· When possible, if either the special education or general education teacher will not be in the classroom for an extended period of time, the building administrator will secure the appropriate substitute coverage.

Staff Training

· As per NJ 6A:14-1.2, the in-service training needs for professional and paraprofessional staff who provide special education, general education or related services are identified and that appropriate in-service training is provided. The district board of education shall maintain information to demonstrate its efforts to:

· Prepare general and special education personnel with the content knowledge and collaborative skills needed to meet the needs of children with disabilities.

· Enhance the ability of teachers and others to use strategies, such as behavioral interventions, to address the conduct of students with disabilities that impedes the learning of students with disabilities and others.

· Acquire and disseminate to teachers, administrators, school board members and related services personnel significant knowledge derived from educational research and other sources and how the district will, if appropriate, adopt promising practices, materials and technology.

· Assure that the in-service training is integrated to the maximum extent possible with other professional development activities.

Grading

· Regular grades: Unless modified in a student’s IEP, each identified student is presumed to be assessed and graded as per the district’s policies. There should be no “informal” grade modifications outside the IEP team process.

· Modified grades: Modified grading may occur as long as the decision to modify grades is made on an individual basis at the IEP meeting and is specified in the student’s IEP.

· Failing grades:

· District procedures to be followed:

· If a teacher is going to provide a failing grade to a special education student for a marking period, the appropriate Report of Poor Student Performance form must be completed. This form indicates that a teacher has followed all requirements of the IEP, informed the student’s case manager of their concerns in advance, and informed the student’s parents of their concerns in advance.

· The form is to be submitted to the Director of Special Services, case manager, and building principal.

· The burden of proof for a failing grade rests with the certificated staff member. It will be important for the teacher to demonstrate, if challenged, that the failing grade is NOT caused by their disability, but by some factor(s) unrelated to the disabling condition.

· If, in spite of providing the IEP program and services, the student does not take advantage of the opportunity to learn, the teacher can document that the student has not met the grading criteria to pass the class because of lack of cooperation, participation, or preparation.
