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· Intervene – Provide learning opportunities in academic and/or behavioral domains to overcome skill deficits.

· Monitor – Use probes or brief, frequent progress monitoring tools to determine student response to intervention and the effectiveness of the intervention.

· Chart – Chart progress to observe rate of progress toward meeting the specified goal of performing closer to or at grade level standards. 

· Adjust – Adjust intensity and duration of the intervention based on the achieved student progress.  

Academic Domain











Guidelines for teaching Skills:
Planning for and teaching a skill involves a carefully though-out procedure and a structured process.  The purpose is to teach a skill and have students learn and use the skill with ease and confidence.  Teaching is not about telling, but about helping students learn.  The following steps offer an approach for skills instruction.

· Engage the students by peaking their interests.

· Briefly explain the skill and create an appreciation of value for learning the skill.

· Break the skill into smaller, simpler steps.

· Demonstrate or model the skill slowly and clearly to help students gain confidence in their abilities to acquire the skill.

· Allow students to practice the skill while coaching and guiding them.  This helps prepare students to use the skill in actual situations.  

· Provide positive feedback and reinforcement to help students feel successful about the learning themselves.  

·  Correct any misunderstandings immediately and tactfully.
· Combine the steps so that the entire skill is developed to the desired proficiency level.  

Reading












Tier 1
· Use screening to identify students with difficulties
· Use, scientific, research-based program or practices
· Model fluent, proficient reading with read alouds using a variety of genres and levels of books
· Employ flexible guided reading groups
· Question and discuss text before, during, and after reading
· Use duet, echo, choral, or paired reading to improve fluency
· Model comprehension skills in mini-lessons
· Use text features as aids in comprehension
· Rewrite, paraphrase, or illustrate terms
· Predict and confirm meanings of words after reading
· Use direct, systematic vocabulary instruction
· Use graphic organizers
· Use songs, rhymes, games, manipulatives, software, and mini-lessons for phonics/phonemic awareness/word study
Tier 2

· Integrate oral language and literacy in all subjects
· Provide culturally relevant reading materials
· Offer books at different levels of complexity
· Use illustrations and charts to summarize text
· Provide direct instruction on targeted skill
· Practice and monitor skill mastery
· Use small-group, teacher-guided instruction
· Use graphic organizers to introduce, develop, and review text
· Allow students to read aloud quietly to process text
· Cluster portions of the text and use phrased reading
· Listen to a skilled reader or computerized text and then read
· Highlight or draw attention to key points in text
· Divide written material into chunks
· Read and paraphrase short sections of text
· Provide fluency practice
Tier 3

· Use highly-skilled teacher or specialist to deliver targeted instruction
· Teach comprehension strategies explicitly
· Listen to books on tape, CD, or in electronic format
· Provide text with same key content at a lower grade level
· Use read-alouds at levels about student’s reading ability
· Use read-alouds and organizers to teach vocabulary

· Use prior knowledge, text, and reasoning to support interpretations and conclusions
· Have student compare existing knowledge to new information

· Connect personal experiences to text

· Have student self-question during reading

· Read, stop, reread to check accuracy and clarify meaning

· Make predictions and find text evidence (words and phrases) to help student “read between the lines”

Mathematics

Tier 1

· Use screening to determine students with difficulties
· Use scientific, research-based practices
· Move from concrete to pictorial to abstract
· Translate equations, operations, or procedures from numbers into words and from words into numbers

· Read story problems and record the actions with numbers and symbols

· Use a journal to organize learning

· Use flashcards to build fluency in basic operations
· Play interactive games for concept and vocabulary reinforcement

· Use a problem-solving model to work word problems

· Use graphic organizers to organize problems

· Use problem-solving strategies (illustrations and acting it out) to establish a connection to math symbols and bring meaning to word problems

Tier 2

· Use a variety of manipulatives/organizers when teaching new concepts
· Identify scaffolding needed to learn concept
· Use literature to engage, explain, or extend concept
· Expand use of models

· Model a procedure slowly

· Have students repeat the steps to a partner or adult

· Use modeling, guided instruction, repeated practice, and visual aids

· Emphasize hands-on real-life learning for problem solving

· Use grid paper to record computation alignment
· Use counters, role-play, and drawings to illustrate math facts and word problems

· Revisit new vocabulary a minimum of 6 times in multiple ways

· Develop, extend, and review vocabulary using terms, definitions, and graphics

· Coach students on how to use problem-solving models
Tier 3

· Use highly-skilled teacher or specialist to deliver targeted instruction
· Identify necessary scaffolding
· Address learning style of student
· Use an advance organizer to introduce each lesson
· Use manipulatives to teach new concepts
· Use teacher/student-shared graphic organizer to develop or review content
· Model a procedure slowly, saying aloud each step
· Have student repeat steps to partner and practice until mastered
· Have student explain reasoning behind correct/incorrect responses
· Use mnemonics to solve abstract problems and attain skill mastery
· Provide guide sheets to practice skill
· Use words and illustrations to show thought processes
· Recognize and praise thinking pattern and progress
Writing

Tier 1

· Use screening to determine students with difficulties
· Use scientific, research-based practices
· Address strategies and elements of the writing process
· Promote daily routines that support writing development (conferences, checklists, computer use)
· Integrate writing across content areas
· Use mini-lessons to model skills and strategies
· Use frequent and varied opportunities to teach writing process
· Have students use criteria checklists for wiring
· Set expectations and share feedback (ideas, organization, sentence fluency, vocabulary, voice, conventions)
· Monitor individual and class progress
· Offer multiple opportunities to compose written text
· Assign authentic writing tasks
· Use writing notebooks, journals, or folders
Tier 2

· Model relationship of daily writing to reading
· Relate classroom activities to student interests
· Adapt materials, environment, and strategies to accommodate students
· Use story web organizers or graphic aids for text composition
· Use a visual to teach the daily or weekly routine of writing
· Show examples of good writing and highlight or discuss elements
· Provide short, daily authentic writing tasks
· Use writing frames to summarize text and discuss
· Use writing folders to promote organization and view improvement over time
· Allow journal writing on topic of choice
· Use criteria checklists to guide writing and editing
· Use modeling, mini-lessons, practice, and immediate corrective feedback
· Use computer or recorder in lieu of writing
Tier 3

· Use highly-skilled teacher or specialist to deliver targeted instruction
· Use read-alouds as examples of quality written expression
· Have student use computer or recorder to maintain flow of ideas

· Use explicit, systematic teaching model writing elements

· Increase instruction on planning, revision, and editing

· Use mini-lessons to model basic writing conventions that promote independent reading and improve writing 

· Provide checklists and flow charts for guidance or reference

· Break down concepts into smaller parts

· Have student paraphrase lesson segments to determine comprehension

· Conference daily to identify gaps or errors, to provide corrective feedback, and to praise progress 
Assessment 

Tier 1

· Administer universal screenings in core subjects to all students 3 times per year
· Establish a baseline to identify struggling students
· Distinguish students who cannot perform from those who will not perform
· Initiate universal interventions for students below the baseline
· Assess learning before, during, and after instruction
· Use specific content feedback
· Use higher-order questions to check retention, comprehension, and concept connections
· Listen actively to assess errors or misconceptions
· Use probes to monitor progress
· Review data to determine effectiveness of instruction
· Revise and adjust interventions
· Review core program(s) if less than 80% do not meet standards
Tier 2

· Pre-assess to diagnose learning needs (readiness), interest, and learning style
· Use evaluation and data to guide instructional decisions
· Give assignments at student’s functional level and instruct a level above
· Use different assessments to determine mastery of new concepts, content, or skills
· Target intervention to specific needs
· Use frequent progress monitoring to make decisions and changes in instruction or interventions

· Check accuracy for responses and correct misconceptions immediately and tactfully
· Chart performance data
· Give incremental and instructive feedback on tasks, efforts, and actions

· Share progress with parents regularly

· Ask content specialists for suggestions
Tier 3

· Give diagnostics to gather in-depth information
· Match interventions that link directly to actual or suspended deficit and content area
· Involve content area specialists
· Continue progress monitoring weekly or more often
· Gather and chart data
· Use data to determine changes in instruction or interventions
· Document consultation with specialists and action take
· Maintain frequent communication about progress in content areas
· Provide elaborative, systematic feedback directly to student
· Use frequent checks for skill understanding
· Identify error patterns or incorrect responses and immediately demonstrate the correct procedure or process
· Consider other district options if insufficient progress results over time
Grouping

Tier 1

· Define expectations for group work prior to instruction
· Build trusting relationships with students
· Provide regular opportunities to work in whole groups, small groups, with partners, or individually
· Place struggling students with those they are most likely to work well with (partners, small groups)
· Coach and facilitate instruction
· Practice, monitor, and adjust as needed
· Pause during instruction to question students’ grasp of content
· Identify struggling students
· Group students with common needs and provide small-group interventions
· Use interventions that are routinely used in general education
· Intermingle small group tasks with whole group and independent work tasks
Tier 2

· Place students in small groups based on readiness data
· Provide small, flexible, direct group instructions for 3-5 students
· Meet with group 4-5 times weekly for 30-45 minutes
· Increase time on complex concepts

· Have fewer transitions
· Increase response opportunities
· Have structured routine

· Model, guide, interact, and give immediate, individual feedback
· Define and model expectations

· Create on-level tasks first and then adjust

· Instruct in small segments with frequent checks for understanding

· Summarize major points often

· Use guided instruction and offer repeated skill practice

· Master skill before moving on to another

· Allow student to join small-group instruction in other ongoing campus programs
Tier 3

· Decrease teacher-student ratio (1:2, 1:1)
· Offer specific, intensive instruction targeted to the skill deficit
· Deliver individually tailored instruction by highly trained personnel 
· Increase intensity
· Increase instructional time from that of Tier-2
· Use frequent progress monitoring measures
· Meet daily for targeted instruction (60-90 minutes)
· Use routines
· Scaffold practice experiences by breaking down each skill into simplest understanding 
· Summarize key points often using words, charts, or drawings, Provide supports, accommodations, and services as needed
· Engage students in active, hand-on instruction
· Consider a replacement program or resources for a content area if warranted
Differentiation

Tier 1

· Have multiple pre-assessment options to guide instruction
· Build a knowledge base of key concepts 
· Offer multiple and flexible grouping formats
· Use mini-lessons (graphically, written, verbal)
· Offer different levels of scaffolding
· Provide guided and repeated practice
· Vary assignments based on readiness and needs
· Tier instruction for concepts, skills, or subject areas
· Promote thinking at the analysis, synthesis, and evaluation levels
· Employ multiple/varied resources to present or supplement content
· Break content into smaller chunks
· Allow multiple-response techniques
· Provide materials at different level of complexity
· Use peer partners for support
· Demonstrate learning using a variety of products
Tier 2

· Determine readiness prior to presenting instruction
· Identify and use preferred learning style for instruction/intervention
· Provide multiple ways to master content, skills, and to demonstrate learning
· Use varied organizers to focus students
· Limit new concepts and skills introduced at one time
· Use questions that link ideas, probe for information, and extend concept
· Provide repeated and guided practice to master skills
· Match practice tasks to student’s instructional level
· Allow use of computer programs
· Accommodate pacing based on data
· Adjust complexity levels of questions for individual students
· Increase student choices in reading and writing
· Use activities that promote movement and interaction
· Instill a sense of worth among all
Tier 3

· Use assessments to determine specific skills and any prerequisites when teaching for mastery or content
· Use strategies for teaching skills based on student learning preference
· Use a variety of products to demonstrate mastery of content
· Engage students in activities that match needs, strengths, and styles
· Use a variety of resources to teach skill
· Use varied organizers to group thoughts and derive answers to questions
· Have student say or write responses to clarify a spoken message
· Use an array of genres and leveled resources to engage student
· Promote recall by using imagery when presenting information orally
· Use rehearsal strategy (repeat material) when text is written or studied to promote retention
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· Intervene – Provide learning opportunities in academic and/or behavioral domains to overcome skill deficits.
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· Chart – Chart progress to observe rate of progress toward meeting the specified goal of performing closer to or at grade level standards. 
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High-Quality Instruction + Behavioral Support System 

= Successful Academic Achievement
Success in academic achievement results when students receive high-quality classroom instruction, training in social skills, and reinforcement for meeting school-wide and classroom expectations.

· Incorporate a screening measure to proactively identify students who are at risk of inappropriate behavior.

· Establish a positive, predictable school-wide climate.

· Develop and implement a school-wide discipline plan.

· Take proactive steps to create a positive classroom environment.

· Communicate the classroom behavior plan to students and parents.

· Teach rules and procedures.

· Promote productivity in the classroom.

· Build relationships with students so more time is spent on instruction and less time reacting to discipline problems.

· Seek additional services after school-wide and classroom interventions have been implemented.  

Time Management

Tier 1

· Initiate school-wide strategies for time management
· Practice basic strategies to develop routines
· Teach students to keep workplace organized
· Model the use of management tools (daily planners, assignment sheets)
· Prioritize each task (complete the most difficult task first)
· Break a large task into smaller tasks or steps
· Use a timer to keep students on task
· Model and practice crossing off items on a Things to Do list
· Use positive reinforcement to recognize completion of tasks
· Provide daily warm-ups
· Reduce downtime between activities
· Allow time for reorganization and preparation to the next activity
· Post a daily schedule
· Use specific verbal reminders
· Reward successes
Giving Directions

Tier 1

· Gain the attention of all students prior to giving directions
· Use a signal to gain attention (clapping pattern, raised hand)
· Face students and maintain eye-to-eye contact
· Tell exactly what actions students are to take 
· Limit choices and specify boundaries
· Give one direction at a time
· Have students repeat directions to check for their understanding
· Provide written directions with illustrations to promote retention
· Teach procedures to follow when assignments are completed
· Give praise and positive feedback for following directions
· Use non-disruptive techniques (eye contact, close proximity, prearranged signal)
· Follow through with a mild consequence for non-compliance
· Assign students peer partners
Transitions

Tier 1

· Arrange the classroom to facilitate smooth transitions
· Organize materials for quick and easy access
· Have specific locations for materials and completed tasks
· Reduce downtime between activities or classes
· Teach, model, and practice appropriate behaviors for inside and outside the classroom
· Review and refer to a posted schedule
· Prepare students in advance for changes in routines or schedules
· Use signals and verbal cues to alert students to transitions
· Set timer to allow students to finish and prepare for the next activity
· Eliminate disruptions between activities through careful planning
· Circulate and provide verbal feedback
· Praise students for smooth transitions
· Assign peer helpers
Tier 2

· Increase supervision during transitions
· Use data to analyze problem areas
· Identify and review expectations that are in noncompliance
· Teach, model, and practice appropriate behaviors
· Develop a plan or strategy for student implementation
· Provide direct guidance and prompting
· Use self-monitoring strategies
· Assign peer support
· Monitor and provide direct feedback for independent functioning
· Avoid global comments
· Reduce downtime between activities
· Review and refer to a daily schedule provided to student
· Inform student of changes in routines
· Use signals and verbal cues to alert individual student to transitions
· Set timer to help individuals or groups complete a task and prepare for the next
Redirection

Tier 1

· Intervene at the first sign of a student losing control 
· Hold a private conversation to address misbehavior
· Use a soft, soothing voice
· Say the student’s name to discreetly redirect
· Use a prearranged signal to gain attention or signal unacceptable behavior 
· Use verbal and nonverbal cues
· Allow time to refocus and gain self-control
· Assign a task for redirection
· Monitor and provide feedback for compliance of redirection
· Move around the room during instruction and independent work
· Use relaxation and visual imagery exercises (deep breathing, cross-lateral exercises)
· Teach positive self-talk
· Model and practice Give Me Ten (count forward or backward to ten) 
· Include a cool down area in the classroom
· Use physical activities to relieve stress
Tier 2

· Guide students to recognize problem situations and actions to take
· Repeat directions quietly to a noncompliant student
· Intervene at the first sign of a student losing control
· Have student take a supervised walk to regain control
· Talk privately and calmly when addressing misbehavior
· Use “I” messages
· Use prearranged, nonverbal signals to stop inappropriate actions and get student back on track
· Give student a timer to refocus and gain self-control
· Monitor and provide individual feedback for compliance
· Stand in close proximity when redirecting
· Identify and use specific relaxation techniques
· Use “when/then” statements
· Allow the use of stress relievers to maintain attention
Challenging Behaviors

Tier 1

· Teach an reinforce social skills through role play
· Motivate with positive reinforcement
· Deal with misbehaviors promptly, fairly, consistently, and equitably
· Refuse to threaten, plead, or engage in an argument/power struggle
· Use specific information so students know the expected behavior
· Provide wait-time for students to comply
· Avoid judgmental comments
· Prevent triggers that lead to misbehavior
· Reinforce improvements in behavior with praise and encouragement
· Avoid emotional reactions by having planned responses
· Train student to self-monitor by teaching self-questioning strategies (What am I doing? How does it affect others? What should I do differently?)
· State expectations succinctly
Tier 2

· Increase positive reinforcement for appropriate behaviors
· Have counselor work with student
· Work collaboratively to set realistic goals
· Group students with common needs
· Have counselor work with small groups to teach social skills
· Share literature to reinforce small group sessions
· Teach, model, and practice a problem-solving strategy: identify problem, brainstorm solutions, evaluate pros and cons, select strategy, monitor effectiveness, and adjust as needed
· Have student log misbehavior in personal journal and conference to improve choices
· Role play situation and discuss appropriate behavior

· Avoid “why” questions, use “what” questions

· Use “if/then” statements

· Remove student from the situation

Tier 3

· Provide regularly scheduled 1-on-1 counseling
· Collaborate with other support specialists
· Share literature or resources that target individual misbehavior
· Use a problem-solving strategy when conferencing: identify problem, brainstorm solutions, evaluate pros and cons, select strategy, monitor, and adjust
· Have student log misbehaviors and hold an evaluative conference
· Role play and discuss misbehavior scenarios
· Increase positive reinforcement and feedback of appropriate behaviors
· Use a specialized district or community-based program
· Avoid arguing with or publically reprimanding a confrontational student
· Assign a mentor
Learning Environment

Tier 1

· Create a positive climate where standards are high and students feel valued
· Create a well-organized room that encourages learning
· Design the layout of the classroom to facilitate student movement
· Arrange the furniture to allow the teacher quick access to all students
· Allow informal seating
· Teach and practice housekeeping procedures (classroom procedures, homework guidelines, disposal of trash, sharpening pencils) 
· Allow kinesthetic learners to work while moving about
· Minimize auditory distracters (earphones, earplugs)
· Remove unnecessary visual distracters
· Use low- and high-level lighting
· Alternate passive and active learning activities
· Use music to calm, relax, or signal change in activity
· Provide study carrels
Tier 2

· Analyze class environment for calmness, acceptance, emotional stability, humor, and security
· Create a positive small-group climate where students feel valued and safe
· Provide a small-group format that motivates and encourages learning
· Use a small-group setting to teach social skills that target desired behaviors
· Seat positive role models in close proximity to the student exhibiting misbehavior
· Provide study carrels to eliminate distractions
· Assign specialized seating areas
· Reteach and practice procedures that are creating problems
· Permit mobility among learners
· Make physical changes to address student needs
· Alternate passive and active activities
· Use music (with earphones) to calm or relax student
Tier 3

· Design a productive workspace for struggling students
· Establish a climate where student feels valued
· Stress effort and enjoyment rather than competition
· Use a small-group format (1:2, 1:1) to teach social skills
· Surround student with positive role models
· Use study carrels to eliminate visual/auditory distractions
· Assign specialized seating away from high traffic areas, windows, noisy groups, etc.
· Use music (with earphones) to calm or relax student
· Give student frequent opportunities to move about
· Permit non-traditional seating
· Alternate passive and  active activities
· Eliminate obstacles that trigger disruptions
· Provide clear expectations during unstructured time/activities
Discipline Procedures 

Tier 2

· Establish a relationship of trust
· Review school and classroom discipline plans for student compliance
· Identify root causes for misbehavior
· Direct positive attention toward desired behaviors
· Affirm student’s feelings
· Avoid nagging, scolding, and threatening remarks
· State firmly when a misbehavior is unacceptable, explain expectations, and establish boundaries
· Involve student in developing a behavior contract
· Maintain progress report
· Set time frame for reviewing data, and adjusting the plan
· Have students identify adults whom they trust and use them for support
· Follow campus and disciplinary actions
· Use “I” messages
· Maintain parent communication
Tier 3

· Develop a Behavior Improvement Plan or contract
· Provide corrective interventions including the use of proximity, quite redirection, private nonverbal cues, verbal reminders, directives, and/or repeated practice
· State expectations firmly when behavior is unacceptable
· Evaluate compliance to behavior plan
· Provide frequent feedback
· Revise the behavior plan if the behavior outbursts or negative reactions increase
· Maintain a daily progress report
· Assign significant others for support
· Maintain parent communication
· Report serious infractions to administrator
· Remove student from area when out of control behavior poses a serious threat
· Follow campus and district guidelines
· Consider the other district options
Consequences

Tier 2

· Plan a hierarchy of consequences to address misbehaviors 
· Inform students of corrective consequences

· Have student reflect on behavior and state what action will be different in the future

· Use a verbal reprimand

· Use cue-cards posted on desk for self-monitoring

· Set limits that reduce student choices

· Remove a privilege or a preferred activity

· Issue a direct command

· Remove student from the group temporarily, but keep in the classroom

· Assign cool down time

· Hold teacher/student conference

· Consult counselor, administrator, parents about persistent misbehavior

· Follow campus and classroom plans for corrective actions

· Carry out consequences as stated
Tier 3

· Follow a hierarchy of consequences
· Check for understanding of corrective consequences

· Balance the use of consequences with positive reinforcement

· Carry out consequences as stated

· Dignify student’s feelings and self worth

· Give student two choices and a reasonable time (5-15 sec.) to comply: (“You may 
 or 
 or lose 
. It is your choice.”)

· Use personalized cue-cards for self-monitoring

· Remove a privilege

· Issue a direct command

· Avoid issuing directives when student is upset

· Remove student from group temporarily, yet remain in classroom

· Assign cool down time

· Hold teacher, student, and parent conference

· Involve counselor, administrator, or specialists

· Follow classroom, campus, and district guidelines  
Analysis of Misbehaviors

Tier 3

· Analyze possible causes of misbehavior: What was the behavior the student displayed?, What should the student have been doing?, What occurred prior to the behavior?, When did the behavior occur?, Is there an observable pattern?
· Administer an FBS and/or behavior rating scale
· Use other data collection methods for persistent or severe misbehavior
· Compare and discuss daily the discrepancies in teacher and student ratings of the same behaviors
· Involve teachers, parent(s), counselor, or behavior specialist
· Review documentation of progress toward goals
· Require student to think aloud the steps used to solve a problem
· Have student verbalize understanding of concepts
Response to Behaviors

Tier 3

· Use a structured process to investigate: listen, ask open and clarifying questions, and restate what was said
· Delay discussion until neither student nor teacher is angry

· Avoid embarrassing or humiliating a student

· Use “if/then” and “when/then” statements

· Avoid “why” questions, use “what” questions

· Remove student from the situation

· Offer choice (“You have a choice. You may 

 or 
 .”)

· Use diffusing statements (“I can see your angry. I need you to use words to solve the problem.” or “Rest for a few minutes, and then we will talk.”)

· Remain calm and refrain from engaging in a power struggle

· Use nonjudgmental comments

· Display positive nonverbal gestures

· Keep verbal responses  
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