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Bountiful High School (Large Group):


Last school year efforts were made to address the specific needs of our growing Hispanic population.  More specifically, students who are mostly Spanish speaking.  We have noticed a sharp drop in attendance and grades with this population.  We have also observed a large rate of these students leaving day school to attend the alternative 3-6 program.  We were able to purchase the add the Rosetta Stone system for assistance in developing English skills to our ESL study skills classes.  More support is needed for these students as they struggle with social aspects of fitting in and attending class.  Many of these students tend to seem isolated from the rest of the student body and demonstrate poor attendance records and tardiness.  Our intervention is targeted at helping this group of students recognize the importance of their high school education, class attendance and becoming more involved in the school in positive ways.  To avoid isolating the Hispanic students alone, we attempted to target all minority students in our school to participate in our intervention.  We also chose to target sophomores to provide earlier intervention.

Bountiful High School (Small Group):

Our school has been working under a grant for Small Learning Communities.  As part of  this there is an Advisory class that is fit into the regular schedule.  This Advisory class is a twenty minute class where teachers can get to know the students better, provide important information for upcoming events and so forth.  In the 2007-08 school year, this class was inserted into the schedule after 3rd period.  The students would go to 3rd period, then to the Advisory class for twenty minutes, and then lunch.  Our administration noticed that the Advisory class attendance was poor in comparison to our regular classes even though credit was attached for attending this class.  The insertion of the Advisory class for 2008-09 school year was changed so that students would attend it after 2nd period and before 3rd period.  The hypothesis was that attendance would significantly increase for the 2008-09 school year based primarily on the placement of the class in the daily schedule.
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Clearfield High School (Large Group):


The project is designed to match students with scholarships and educate parents and students about available scholarships and financial aid, and serve diverse populations.

Clearfield High School (Small Group):


Upon a detailed analysis of the Term 1 midterm grades of all students at CHS, it was determined there were 62 students (5%) who received 5 or more failing grades on their midterm reports.  The counselors recognize the importance of an intervention targeting these students in an effort to remediate these grades before the end of the term.  To this end, it was these students who were each placed in a 4 session School Success Group with the goal of building the skills necessary to succeed in school.  The topics presented were: the use of a planner, the importance of notes, organization and homework completion, communication skills, and goal setting.  Upon completion of the group, there were 20 students (2%) who received 5 or more failing grades on their first term report cards.

Davis High School (Large Group):


A new assistant has been employed to help get information out to students about the PLAN and PSAT/NMSQT to increase numbers of students taking these exams thus increasing their chances for scholarship opportunities.  In addition this new assistant will also call down students to help them apply for multiple scholarship opportunities that are offered throughout the school year in an effort to increase the student’s chances and opportunities for post high school financial aid.

Davis High School (Small Group):


An increasing number of students have entered Davis High School behind in credits for graduation after only their freshman year in school.  A variety of programs have been tried in an effort to help the students.  This past year Davis High School instituted a program called “North Star”.  In this program students are identifies prior to entering their first year of high school placed in classes to help them gain necessary skills to succeed in high school.  In addition, some student failed the UBSCT test as sophomores and courses have been included in the “North Star” program to aid these students successfully pass the UBSCT test.  Five courses were included in the “north Star”: 1- Mathematics, 2- two English classes for reading and writing, 3- a US History course and 4- a sophomore study skills course. 
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Layton High School (Large Group):


We all want our students to graduate prepared for a career.  This is one purpose of our small-learning communities.  As we implement small-learning communities, effectiveness is difficult to measure  We decided to measure two aspects that we feel have been empowered through the organization of small-learning communities.  First, we created five Legions and identified the career pathways in each legion that lists the many classes offered at high school to prepare for a future career in that specified pathway.  This document will be updated yearly as class offerings change.  This document identifying our Legions and career pathways is posted at http://www.davis.k12.ut.us/schools/lhs/Course.html.  For measurement, we track the number of awards given for three years, 2008 was our baseline.  No conclusions can be made until we have more years of data.  However, with two years of data, we’ve seen a consistent number of students, 53% of our seniors, receiving awards that represent a commitment to post-high school preparation.  Second, we want to measure a counselor’s impact on student’s legion selection.  To measure this we track the number of students who change their Legion selection after a 2-week career unit.  The results show that students do change their Legion after they are given interest inventory tests and access to information about the jobs they are interested.  We also will track the number of sophomores who change their legion during the SEOP.   Our conclusion is that the SEOP and a career unit play a vital role as students plan their high school courses and prepare for post-high school. 

Layton High School (Small Group):


The administration and the counselors at LHS were excited to begin the AVID program this year.  The program is designed to help students that have average GPA’s but have a desire to go to college and have academic potential.  The chosen students were put in an elective class where they were given the skills and support they needed to take more rigorous (college preparation) courses and be successful.  The program has shown success this first year.  The majority of the students increased their GPA’s and their attendance from last year to this year.  Most students also felt very positive about the class and that it was helping them in all the rest of their classes.
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Northridge High School (Large Group):

Students in the 21st century communicate in a different style than those of the previous generations.  They are being bombarded with information from many different sources. Today’s students are very selective in the information they intake and unique in processing this information.  Previous ways of communicating important information from the counseling department has proven to not be as effective as necessary, i.e. letters, daily intercom announcements.  To try and improve communication with students and parents, the NHS Counseling Department decided to use the internet with our own web page where we could post and update information for our patrons.  

Northridge High School (Small Group):


The purpose of this project was to improve the communication and understanding with our Spanish population here at Northridge.  The participants were our Spanish speaking students and parents.  Our method was to create a night were parents and students could come and get valuable information about Northridge in Spanish.  Our expected results were an improvement of understanding with both our students and parents.

Syracuse High School (Large Group):


The purpose of this project was to make information more readily available to our students and parents.  The method used was to work closely with our STS to enhance and provide pertinent information.  The results were calculated by the number of hits to our website.    

Syracuse High School (Small Group):


The purpose of this project was to identify and work with all seniors who were not on track for graduation (1/3 of our graduating class).  We chose to meet with all the students individually and develop a plan with specific goals to get on track for graduation or help them with an alternate plan.  We, their counselor or the tracker met with them bi-weekly to track their progress.  The results were that 384 students out of 420 graduated with their class.  The other 36 students moved, dropped out, went on to adult education, or are currently working to graduate from SHS.    
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Viewmont High School (Large Group):


In an effort to educate the Viewmont faculty on Comprehensive Guidance, our Counseling Department developed the training program, “A Quick Guide to Comprehensive Guidance.”  The presentation was delivered at a faculty meeting, September 28, 2007.  In order to assess the effectiveness of the in-service, a pre and post-test were given.  The post-test was administered at the following faculty meeting, October 5, 2007.  The data shows that after the training the faculty had a greater understanding of the components of Comprehensive Guidance and the roles of counselors in the school.
Viewmont High School (Small Group):


The effectiveness of the SRC (studyhall, remediation, and collaboration) period on Utah Basic Competency Test (UBSCT) re-take pass rates.

Woods Cross High School (Large Group) :


This project was initiated to address the need to provide the target group with information regarding knowledge and skills to successfully navigate through high school and take advantage of post-secondary options.  During the junior high orientation last spring, the incoming sophomores completed a survey which generated the identifying information to select the target group.  A program entitled, NAVIGATIONS, was designed by the counselors.  The evening was connected to the night of Parent/Teacher conference, February 23, 2009, and included a discussion on asset building, a presentation by a community parent and a successful WX minority student.  The counselors presented an overview of how to successfully navigate through high school, and post-secondary opportunities.  Approximately 150 invitations were sent to the target group.  
Woods Cross High School (Small Group):

This study identified sophomores, juniors and seniors who were enrolled in a study skills class at Woods Cross High School during the first and/or second semester.  These students were enrolled in a study skills class because they had previously failed classes and had credits to make up and/or they were failing classes and needed additional tutorial support.  The classes were limited in enrollment and provided a structured atmosphere in which to work and receive academic assistance.  Ninety-nine students were enrolled in this class the first semester with 51 failing one or more classes.  One-hundred and twenty-nine were enrolled the second semester with 81 failing one or more classes.
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Mountain High School (Large Group):


Mountain High School allows students to enroll throughout the entire school year.  This policy is useful in engaging students immediately, but causes considerable challenges for teachers with students coming and going throughout the entire school year.  In order to improve curriculum delivery in the classroom and to encourage students with opportunities to earn credit more quickly than they do in the traditional terms, we decided to divide the school year into eight mini terms, each four weeks long.  During the mini term, no new students are admitted to day school.  The last week of the mini term new students attend an orientation class to prepare them for coming into day school.  Parents of new students are required to attend a meeting outlining school policies to enlist their support of our program.  We then implement the Pyramid of Interventions, a protocol for providing each student with the support s/he needs to be successful once s/he has begun the day school program.  

Mountain High School (Small Group):


Students in the afternoon program have not had the benefit of the Pyramid of Interventions to support their progress.  This data project is the starting point for our effort to improve our instructional support for these students.  Presently, students work in a computer lab at their own pace, which has proven to be too leisurely for healthy progress. Even with calls from the assistant principal and counselor and SEOP conferences, most students did not make very much progress toward graduation. Next year, we will outline specific expectations for them to make the program more effective.

Canyon Heights School (Large Group):


This project was designed to help students recognize the benefits of making a plan, breaking down the components of the plan and following through the completion of their goal.  Many of our students are undirected and indecisive.  They would let anything or anyone that came along with an easy idea sway their decisions.  Goal setting helped many see that they could complete something that seemed hard.  It helped them feel strong, courageous and empowered.  It also sparked many into getting even more done.  They now knew that hard work paid off.  They could get the credits that they needed and graduate on time.
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Canyon Heights School (Small Group):


Student Council Leadership Project:  Canyon Heights is a small school and the students cannot stay after school and teachers have multiple preps with not time in the schedule for student leadership.  We decided that the possibility to serve in a leadership capacity is vital to student growth.  We committed to setting aside time on Wednesday during advisory for Student Council.  Students were chosen from each advisory class to participate for the year.  Leadership lessons were presented during each session and ideas for student projects and special occasions., Prom and other business discussed.  The maturity of these students is astounding.  They began thinking of others and of ways to get their peers excited about a project.  The students readily attended meetings and came up with more projects than we had time to do.

Junior High Schools:

Bountiful Jr. High (Large Group):


Parent participation in individual SEOPs at Bountiful Junior High has stayed fairly steady in the 70-75% range for many years.  While gathering input from parents on what we could do to help them the ideas was brought up that parents would like to make their own appointments, where they could pick the day and time to attend.  With this information we purchased an Online Scheduling program so that parents could make their own appointments.  If a parent could not or did not schedule an appointment, our counseling secretary did it for them.  Post card were mailed home prior to the 8th and 9th grade individual SEOP conferences explaining when SEOPs were to start and how to use our new Online Scheduler.  We also used the phone message system to call each students home the day before the scheduler opened as a reminder for parents to schedule their appointments.  An online link was added to our schools web page.  The number of parents making their own appointments was less then hoped for with only about 40% using the online scheduler.  The thing we found out with this project that surprised us and increased our parent attendance in SEOPs was the electronic reminder through e-mail the day before the appointment.  We have always used the telephone to call parents (leaving many messages) to remind them the day before their SEOP and with the online scheduler it sent an e-mail to parents the day before the SEOP reminding them of their appointment, which also saved our secretary a lot of time in calling.  Many parents commented that they appreciated the e-mail reminder.  Our parent attendance at individual SEOP conferences rose for the two grade levels we followed the same students each year to compare data.  In 2008 78% of our 8th graders had a parent attend with them, while in 2009 those same students as 9th graders had 86% of parents attend.  In 2008 72% of our 7th graders had a parent attend with them while in 2009, those same students as 8th graders had 78% of parents attend.  
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Bountiful Jr. High (Small Group) :


We wanted to know if the CTE field trip to the state fair really had meaning for the 7th grade students.  We wondered if they had already been there with their families and would this just be entertainment rather than an educational experience.  I did a pre- survey to determine how much the students knew about the state fair and how many had ever been to one.  We took the field trip and each student had a booklet to fill out about what they learned to get credit.  I did a post survey when they returned to help determine what they had learned and to give me the stats to complete this project.

Centerville Jr. High (Large Group):


Centerville Junior High School Needs Assessment Survey was last taken in 2005.  In response to our Interim Review, we decided to administer a current assessment to more accurately address the current needs of our students, their parent/guardian and CJH teachers and administrators.

Centerville Jr. High (Small Group):

Introduction:

· Resourceful Thinkers, Responsible Citizens, Effective Communications

· Allow students the opportunity to develop and identify skills that will aid them in gaining respect for one, respectful attitudes towards others, prevent bullying or being bullied, and dissolving stereotypes based upon gender.

Central Davis Jr. High (Large Group):


This large group data project is a continuation from the previous year’s project.  Central Davis Jr. High School incorporated an advisory period this year to help support students in achieving better grades.  The goal of advisory was to increase the 9th grade students’ G.P.A.’s as well as their overall attitudes from the previous group of 9th grade students.  Grades were averaged and compared from 8th grade through 9th grade for two years using the district’s grading system.  The student surveys were conducted in 9th grade during the fall as well as the late spring for both years.  With the previous project, students were expected to raise their educational goals and G.P.A.’s in 9th grade based on graduation credit needs.  With this current project, students’ attitudes and G.P.A.’s were expected to increase because of advisory and staff involvement with students.  Even though there were two different groups of students involved in this project, it was hoped that outcomes would reflect the influence of the advisory time and staff involvement for this year’s students.
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Central Davis Jr. High (Small Group):


This past school year Central Davis Junior High was a recipient of a grant to allow math tutoring after school. Specifically, this grant provided our in-house math teachers payment in exchange for them providing math help to those students seeking it. Each teacher required that each student sign in when arriving to the session, and to sign out upon leaving it.  


Each month, the sign in sheets were collected from each of the teachers, and the numbers analyzed. After organizing the data from the sign in sheets, I was able to see how frequently students attended the sessions and to observe various trends and patterns.  It was hoped that students were making use of these tutoring sessions.

Fairfield Jr. High (Large Group):

Fairfield Junior High School’s 9th grade participated in career preparation activities including a guidance lesson in their Geography class on interview techniques and tips, completion of job applications, and participation in a one-on-one mock job interview with an adult professional.  The students completed the Mock Job Interview Evaluation exit-survey two weeks following the interview.  Our goal was to ascertain the effectiveness of the career preparation program at present and decide where to go with the experience next year, especially in light of continually decreasing classroom time and the addition of block scheduling.  In reviewing the results of the survey, we found two-thirds (76%) of students attended or remembered attending the interview preparation presentations in their Geography class and 347 students attended mock job interviews.  The majority of responding students (86%) of feel more prepared for future job interviews because of the career preparation unit.  Students only reported dissatisfaction in the time lag between the interview preparation presentations and the actual mock job interviews and how this way have affected the interviewer’s comments.  Both students and returning interviewers mentioned a marked decrease in the feeding of relevancy, which may be a direct result of not assigning a specific grade for the activity,  but could also be due to the above mentioned time lag between activities.  Interviewers also expressed disappointment that the resume and thank-you notes portions of the activity were not included.  Next year the counseling department will again address the need for a class to assign a grade for student participation, look to reintroduce the resume and thank-you notes portions of the activity, decrease the time between preparation activities and the actual mock job interviews, and increase awareness of expectations and evaluation methods for students.
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 SEQ CHAPTER \h \r 1Fairfield Jr. High ( Small Group):


The purpose for this project was to provide an opportunity for low achieving math students to have access to an appropriate math placement based upon complete performance data.  The Algebra A math course was developed by the state to help provide students a two year experience in mastering the first year of Algebra and a way to acquire their three credits of math needed for high school graduation.


There were 22 students not recommended by the math department who filtered placement based mainly upon student behaviors.  These 22 students’ previous math performance clearly showed the need for the Algebra A course.  Also there were several students who were recommended for the course whose performance data indicated Algebra 1 as a more appropriate placement.


Data was compiled in spring of 2008 to give the administration information to make decisions regarding adding another section of Algebra A to accommodate these 22 students (see Appendix A:  “Findings and Facts Regarding Algebra A Placement”), and the need for placement based upon students’ previous and current math performance including and of course (CRT) test, ITBS math ranking score, and previous/current math grades (see Attachment B and Appendix B).


After reviewing all the data a joint decision (administration and math department) was made to add another section of Algebra A two weeks into the start of the new school year.  21 or the 22 students not previously recommended originally were placed in the class and 9 students previously recommended to take Algebra A chose to take Algebra 1.  Data was kept on these students to follow their progress in both Algebra 1 and Algebra A.


Student grades (nor originally recommended group) through third term showed an average increase in GPA of +91 (from a D/D – math grade average last year to a C/C – grade average this year).  Also data was kept on the citizenship of these students related to their day to day performance and behaviors in class (since this was a significant part of the math teacher recommendation).  In comparing this group’s citizenship grades from last year to this year, one can see again significant improvement.  Last year’s math citizenship grades showed that 43% of the grades were below satisfactory while this year’s math citizenship grades showed 0% grades below satisfactory.  Student grades (for the originally selected group) had an average increase in GPA of +1.44 (from a C-recommended but choosing to take Algebra 1) showed no increase (C average grade last year with a C average grade this year).  
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Farmington Jr. High (Large Group):

This project will be used to determine if the interventions that were used with students having at least on failing grade coming into 9th grade were successful in reducing the number of students with a failing grade during their ninth grade year.  Starting at the beginning of the 2008-09 school year I met with 98 ninth grade students that had received at least one failing grade during their eighth grade year.  The purpose of this was to meet face to face to discuss the importance of grades in ninth grade counting towards high graduation, study skills, ways to improve classroom success, and class schedules. These students were tracked throughout the school year to monitor the number of students that received a failing grade.  I expected to see a drop in the number of students that received a failing grade.  In tracking the grades over the first three terms, there was a significant drop in the number of students that received at least one failing grade.

Farmington Jr. High (Small Group):


The purpose of Project description:  To offer tutoring/mentoring to ask risk students, students wanting to improve GPA.

Kaysville Jr. High (Large Group):


Provide tutoring for all students in our school. Faculty members at Kaysville Jr. High were asked by our school principal to participate. The name of our school tutoring program is called “Knight Discovery.”

Kaysville Jr. High (Small Group):
 
In this study we ran lunch groups of 6-8 students, consisting of new students and students identified by teachers and local case management. We ran three new student groups, one friendship group and four school success groups. We have had requests by teacher and parents and students to run even more groups.

Millcreek Jr. High (Large Group:


Each year in 7th grade students are presented with several CTE lessons to expose them to the world of work.  We conducted and pre and post survey to see if the lessons had an impact on their knowledge and view of themselves and the world of work.
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Millcreek Jr. High (Small Group):

Educating your faculty on the Comprehensive Guidance Program is very important.  It helps build support and understanding for the counselor’s goals and daily program.  We presented a power point presentation to our faculty explaining the 4 areas of Comprehensive Guidance and how we individualize the program to fit our school.

Mueller Park Jr. High (Large Group):


The purpose of this project was to touch base with all non-proficient students at least twice per month to go over grades, strategies for success, etc.  Counselors and counseling Assistant met with each student twice per month.  The 107 students were identified using CRT scores from the previous school year.  We hope to see an increase in GPA and absences/tardies.
Mueller Park Jr. High (Small Group):


The purpose of this project was to give students tools to use to become effective teens.  Sean Covey’s “7 Habits of Highly Effective Teens” was chosen as the curriculum to meet this goal.  There were 2 classes during 1st semester and 2 classes during 2nd semester that provided an optimal situation to test the effectiveness of the 7 Habits Hand Signing Activity.  The post test results show that the weekly review of all 7 Habits is an important step for the students to learn the 7 Habits of Highly Effective Teens.  With the 7 Habits knowledge, the students may be more likely to implement them into their lives.
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North Davis Jr. High (Large Group):


Student success in math has been a topic of discussion for the last two school years.  During the 2007–2008 and 2008-2009 school years, we met with administration and members of our math department to determine how we could identify the appropriate placement for our math students that would help them succeed in every math course they took.  We determined that during the 2007-2008 school year that all seventh grade students would be enrolled in  Math 7 Transition at the beginning of the school year.  Then, using teacher recommendation, some students would be moved to a 7th grade only Pre-Algebra class during the 2nd semester.  All other seventh grade students would remain in Math 7 Transition.  All seventh grade students would be a part of the mastery skills program created by Mrs. Arnold, one of our Math 7 Transition teachers.  During that same school year, we also carefully placed our ninth grade students in Algebra A or Elementary Algebra based on teacher recommendation and classroom success.  We continued the same practices during the 2008-2009 school year with our seventh and ninth grade students.  We added an additional placement effort with our eighth grade math students.  We placed those students in either Pre-Algebra or Elementary Algebra based on teacher recommendation and classroom success during the previous school year.  Students in Math 7 Transition and Pre-Algebra (7th grade) who showed mastery were enrolled in Elementary Algebra for their eighth grade year.  Results show that 65% students who remained in Math 7 Transition for their seventh grade year during 2007-2008 performed at Mastery level on the CRT.  During the 2008-2009 school year 77% (estimated) of the students in Math 7 Transition performed at Mastery level on the CRT.  The Pre-Algebra CRT results for 2007-2008 show 92% of the 7th grade students enrolled at Mastery level, with the 2008-2009 results estimated to show 91% of the 7th grade students at Mastery level.  CRT results show that 88% of the 8th grade students enrolled in Algebra during the 2007-2008 year performed at Mastery level, with 90% of the 8th grade students enrolled in Algebra during the 2008-2009 year performing at Mastery level.  More eighth grade students were enrolled in Elementary Algebra during the 2008-2009 school year than had been in previous years.  Those eighth grade students enrolled in Pre-Algebra did not show gains in Mastery level, nor did ninth grade students enrolled in Elementary Algebra.
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North Davis Jr. High (Small Group):


After the first term of the 2008-2009 school year, we met with our Math 7 Transition teachers and our administration to discuss the number of seventh grade students who seem to fail math each term.  The math teachers indicated that one of the biggest problems were the mastery tests that each student is required to pass during terms 1, 2, and 3.  It was decided begin a Lunch and Learn program at the beginning of 3rd term.  Those seventh-grade students who were failing with a 30% or lower would be required to attend Lunch and Learn each day until they passed off their 3rd term mastery skills.  The students would quickly get their lunch and take it to a specified room, eat, and then work on mastery skills.  We had our transition teacher and several peer tutors work with the students over 3rd and 4th terms.  The student’s grade were much higher during third term than they were second term, but were lower fourth term.  This could be due to the fact that there were no mastery skills fourth term, so the biggest Lunch and Learn sessions were during third term.  There were 83 students involved in Lunch and Learn; an estimated 49% of those students tested at mastery on the CRT.  Out of all seventh grade students, 77% tested at mastery on the CRT.  

North Layton Jr. High (Large Group):

Students will list at least 3 qualities important for a successful job interview.
North Layton Jr. High (Small Group):


North Layton Junior High expects our students to be accountable for their learning.  NLJH also wants student performance of test and student GPA to improve.  Students not served by other programs that needed help in meeting this goal, were identified and encouraged to participate in a study skills period located in the counseling center.  In response to disappointing results from our data project from last year regarding the study skills class, we were hopeful that one-on-one daily involvement with low performing students would result in significant improvements.  Unfortunately, as with the results from last year, our study showed that a very small percentage of our students indentified were able to make any kind of meaningful improvement.  As with last year, attendance, discipline, and other aspects of education played a part in this outcome, and while no significant changes were observed in the majority of the students, some individual improvements were observed.  The time and energy that went into this project did not result in a significant improvement to merit continuing it.
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South Davis Jr. High  (Large Group):


Local case management team and the Professional Learning Committee decided to implement a school wide plus period.  Monday through Thursday students have a 30 minute period where they work with their teacher one on one in an area where they are struggling in order to master concepts.  Students are required to return to classes where they are receiving a failing grade.  The plus period started at the beginning of 2nd semester.  So our data shows the number of failing grades 1st semester without plus period compared to 2nd semester with plus period.  The results showed that failing grades decreased with plus period.

South Davis Jr. High (Small Group):


Our data is based on the group of students’ who participated in the 9th grade Spartan Academy class for most of the school year.  In order to decide who should be in the class, students grades were evaluated and referrals were given from 9th grade team and LCMT.  The goal of Spartan Academy was to provide reading and writing strategies.  In addition, Reconnecting Youth was taught.  During 2nd semester an intensive daily tracker was introduced.  This tracker worked not only on academics but also on students behaviors in the classroom.  We are looking at how the tracker impacted their grades.

Sunset Jr. High (Large Group):


There has been a growing need to address the decrease in academic performance of eighth grade students at Sunset Junior High.  The students often show a decrease in GPA during the course of their eighth grade year.  The Why Try Program was introduced in the fall of 2006 as an intervention to keep students motivated and educated about the consequences of their choices, the resources they have, and their possibilities for the future.

Sunset Jr. High (Small Group):


There was a growing need for in-depth discussion on self-esteem, grades, goals, and relationships.   Two groups were formed to address these topics with seventh, eighth, and ninth grade girls and boys.  Eighth and ninth graders are more involved in relationships and have developed more of their self-concept than seventh graders, and we felt that they would be susceptible to change.   So, we formed a group for eighth and ninth grade boys and girls to help them experience healthy relationships and make new friends.  The group of seventh graders was for girls only, and the focus was on self-esteem and a healthy self-image.
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Syracuse Jr. High (Large Group):


In the past, Syracuse Junior High has done individual SEOPs with 7th and 8th grade students, but not necessarily with 9th grade students.  They have had group SEOPs.  When parents would request an individual appointment, those SEOPs would be done.  With changing graduation requirements, tougher college standards and other issues, we feel this has not met the needs of our students.  We decided to make a concerted effort to do individual SEOP’s with 9th grade students.  We also felt we needed to get parent involvement in the process.

Syracuse Jr. High (Small Group):


66 students signed up for interventions (initiated by parent, student and/or counselor)

· Tracking Sheet 

· 33 Total

· 12 consistently picked up (more than 5 times)

· 21 were inconsistent (less than 5 times)

· After School Homework Club
· 53 Total

· 24 attended more than 5 times

· 29 attended less than 5 times

· Adult TA/ESL Tutor 

· 7 Total (2 students met with daily, 5 weekly)

** 24% used more than 1 intervention

(Of those on interventions, 50% Tracking Sheet, 80% Homework Club, 11% TA)
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West Point Jr. High (Large Group):


In recent years, the students at West Point Junior have participated in several surveys.  These surveys are from the state office and from the Davis School District.

The results of these surveys indicate students were unclear as to the role of counselors in the school and who was the counselor assigned to them.  This year the counseling department surveyed to see if there was still limited understanding by the students of the role of the counselor and if they knew who their counselor was.


As a result of these part surveys, one of the goals of the counseling department was to increase student’s knowledge of the role of counselors and who they could come to for assistance, primarily their assigned counselor or if unavailable, who else they would be comfortable with.  To meet this goal, we used various methods of providing this information to the students.  Some of these activities were classroom presentations, SEOP conferences, morning announcements, being visible doing the job, writing newsletters and providing a counseling website.


In order to gather this data of our efforts, a pre and post survey was conducted with a sampling of students in each grade (7th, 8th, and 9th).  The pre-survey results were more favorable than expected as the students seem to know their individual counselor and generally understood the role of a counselor at the school.


In the post-survey, counselors found that there was an increase in awareness of the counseling department and of their duties by the students, especially in the 7th grade students.  It was determined that this increase was a result of our efforts with the students.


During the year, we found that activities which had been planned needed some modifications due to a new Junior High that is scheduled to open the next school year which impacted boundaries as they were realigned.  This process included many meetings and discussions of how to transition the students and teachers to their new locations.


Registrations and testing were expedited to allow time for administration to know which subject areas would be losing teachers and also the retirement of our principal, which resulted in less effective activities for the department project. (Graphs attached.)
West Point Jr. High (Small Group):


A survey was administered to the seventh grade students and their parents to determine the effectiveness of our seventh grade activities conducted during test week.  Participants rated each activity according to personal preference.  The average student preference indicated that 48% of our student sample agreed that the activities were helpful, meaningful, and would assist them in future planning decisions.  The survey also indicated that 78% of parents believed that the activities were appropriate and relevant.  Our findings encourage us to continue similar activities in the future to enhance our individual services and future planning for our seventh grade students.  (Graphs attached.)
