South Carolina Department of Education
Read to Succeed Primary and Elementary Reading Plan
2026-2027

Directions: Please provide a narrative response for Sections A-I. 

LETRS Questions: 
· How many teachers in your school have completed Volume 1 ONLY of LETRS? 6
· How many teachers in your school have completed Volumes 1 and 2 of LETRS? 36
· How many teachers in your school are beginning Volume 1 of LETRS this year? 2
· How many teachers in your school are beginning Volume 2 of LETRS this year? 7
· How many CERDEP PreK teachers and CERDEP Teaching Assistants in your school have completed EC LETRS? 0
· How many CERDEP PreK teachers and CERDEP Teaching Assistants in your school are beginning EC LETRS this year? 3

Section A: Describe how reading assessment and instruction for all PreK-5th grade students in the school includes oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension to aid in the comprehension of texts to meet grade‑level English/Language Arts standards.

For the 2026-2027 academic year, our school continues to implement HMH Into Reading as the primary literacy curriculum for all students. This program is grounded in the science of reading and is intentionally designed to develop all six essential components of reading instruction: oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension. Instruction is delivered systematically to build these foundational skills, ensuring that students are equipped to understand and engage with grade-level texts aligned to English/Language Arts standards.
To support effective, differentiated instruction, our school uses a comprehensive assessment system. In grades K–3, teachers administer the LETRS (Language Essential for Teachers of Reading and Spelling) Phonics and Reading Survey along with the Phonological Awareness Screening Test (PAST) to monitor early literacy development. These assessments help identify student needs in oral language, phonological awareness, and phonics, allowing instruction to be tailored to support foundational skill acquisition. 
The i-Ready Diagnostic is utilized school-wide to provide detailed reports on each student’s reading level and prerequisite skills. These insights inform small group instruction and help teachers address skill gaps across all areas of reading. For students receiving additional support, SIPPS (Systematic Instruction in Phonological Awareness, Phonics, and Sight Words) Placement Assessments are used by interventionists and supplemental staff to organize instructionally appropriate groups. Students are then assessed every 5-10 lessons using SIPPS Mastery Tests to determine readiness for progression or the need for reteaching.
All reading assessments, both formative and summative, are evaluated using standards-based grading practices. This approach ensures that feedback is consistent, meaningful, and aligned with grade-level expectations, guiding both instruction and student progress. Through this structured and responsive instructional model, our school ensures that all students receive the support they need to develop strong literacy skills and meet English/Language Arts standards.


Section B: Document how Word Recognition assessment and instruction for PreK-5th grade students are further aligned to the science of reading, structured literacy and foundational literacy skills.

Grounded in the Science of Reading, interventionists and supplemental support staff reinforce evidence-based word recognition instruction through the use of SIPPS (Systematic Instruction in Phonological Awareness, Phonics, and Sight Words). SIPPS placement assessments are used to strategically group students according to their specific instructional needs in phonological awareness, phonics, and sight word acquisition. Mastery Tests are administered every 5–10 lessons to monitor student progress and determine whether students are ready to advance or require continued support—ensuring instruction is both data-driven and responsive.

Instruction in foundational reading skills is explicit, systematic, cumulative, and aligned with structured literacy principles. Teachers and interventionists draw from high-frequency word and spelling lists that are developmentally appropriate and research-informed, including resources from HMH Into Reading, Dolch, Fry, and custom lists based on diagnostic assessments. Instruction tightly integrates phoneme-grapheme mapping with spelling and high-frequency word instruction to support orthographic mapping, an essential process in building sight word recognition.

The HMH Into Reading program provides a structured and sequential approach to foundational literacy skills, supporting students in developing automaticity with word recognition and decoding. This aligns with the Science of Reading’s emphasis on systematic instruction that builds the neural pathways necessary for fluent reading.

For students requiring Tier II and Tier III interventions, DIBELS is administered to assess key components of the reading process, including phonemic awareness, decoding, and fluency. Additionally, trained educators use the LETRS Phonics and Reading Survey and the Phonological Awareness Skills Test (PAST) to conduct deeper diagnostic assessments. Teachers are also using UFLI in grades K-3 to use for Tier II instruction and progress monitoring. These tools guide precise instructional decision-making and ensure that interventions target the specific skill deficits outlined in the Simple View of Reading—supporting the development of both word recognition and language comprehension.

Section C:  Document how the school uses universal screener data and diagnostic assessment data to determine targeted pathways of intervention (word recognition or language comprehension) for students in PreK-5th grade who have failed to demonstrate grade‑level reading proficiency. 
As noted earlier, interventionists and supplemental support staff use SIPPS placement assessments to form instructional groups based on student needs. Every 5–10 lessons, SIPPS Mastery Tests are administered to assess student progress and determine whether additional instruction is needed before advancing.

Teachers and intervention staff incorporate a variety of high-frequency word and spelling lists appropriate to each grade level. These include resources from HMH Into Reading, along with Dolch, Fry, and custom-created word lists. Foundational skills instruction is closely aligned with both spelling and high-frequency word instruction and is delivered in a systematic, explicit manner.

For students receiving Tier II and Tier III support, DIBELS is administered to measure word recognition, decoding, and fluency skills. Additionally, trained teachers utilize the LETRS Phonics and Reading Survey and the PAST assessment to further inform phonics instruction and intervention planning.

At the kindergarten level, the KRA Letter Identification assessment and concepts of print are used to identify students lacking foundational letter knowledge. These results help flag students who may benefit from early literacy interventions.

In first grade, the Quick Phonics Screener (QPS) assesses students' letter naming, sound production, and early decoding abilities. Both first and second grades use SIPPS placement assessments and DIBELS to identify students performing at or below the 25th percentile, the benchmark for Tier II support. Students falling at or below the 10th percentile are identified for Tier III services.

Third grade teams use a combination of i-Ready data, prior SIPPS results, and HMH common assessment data to identify students in need of additional reading support. As designated by the state, i-Ready serves as the universal screener for reading in grades K–8, providing a comprehensive overview of students’ proficiency in key literacy domains. This data is instrumental in informing instructional decisions and tiered interventions.

In fourth and fifth grades, SCReady results, i-Ready data, and HMH common assessment data help identify students who are not meeting academic benchmarks.

Teacher observations, recommendations, and Tier I classroom interventions are also essential components in identifying students requiring support. These Tier I interventions include small-group instruction using HMH Tabletop Minilessons and the Tabletop Minilessons for English-Language Development to reinforce key skills.

[bookmark: _Hlk173135878]
Section D: Describe the system in place to help parents in your school understand how they can support the student as a reader and writer at home.
Our school has created an independent reading initiative known as Riley’s Readers. This program aims to foster a love of reading by encouraging students to explore different genres and make their own book choices. Each day, students bring home a book to read with their families and also use these texts during independent reading time in their ELA rotations. The library includes a wide selection of multicultural titles that reflect the diversity of our student body.

At the start of the school year, families receive a welcome letter that outlines the goals of the program, expectations for book care, and the daily routine of transporting books between home and school. The letter also includes tips for parents on how to support their children’s reading before, during, and after each session.

Our school also offers a Latino Literacy Program specifically for families of multilingual learners. This initiative begins with a breakfast gathering where families come together to learn practical ways to support literacy development at home. Each week, MLP teachers introduce a new bilingual book and provide families with strategies, vocabulary support, interactive games, and hands-on activities to complete with their children.

Additionally, we are planning to host a Family Curriculum Night this school year. This event will showcase engaging activities in reading, math, and STEM, giving parents the opportunity to experience what their children are learning and participate in academic games and collaborative learning experiences. Planning for this event is currently underway.

As part of our MTSS (Multi-Tiered System of Supports), teachers and interventionists send home supplemental resources such as SIPPS decodable texts for grades K–2 and UFLI Foundations Weekly Reading Home Practice guides. Regular parent meetings are held to discuss student progress and ensure families are informed and involved in their child’s learning journey.

This year, we are excited to continue our school tradition: a week dedicated to celebrating the life and legacy of our school’s founder, Michael C. Riley. Throughout this special week, students will engage in cross-curricular projects that reflect their learning and honor Mr. Riley’s contributions. Parents are invited to visit classrooms and view a wide array of student-created media and art projects centered around Michael C. Riley and student learning.

Our annual Leader In Me Leadership Day will serve as a culminating event for this dedication week, giving students the opportunity to showcase their learning to community partners and stakeholders through presentations, exhibits, and performances.



Section E: Document how the school provides for the monitoring of reading achievement and growth at the classroom and school level with decisions about PreK-5th grade intervention based on all available data to ensure grade-level proficiency in reading. 

Classroom teachers conduct ongoing progress monitoring for Tier I students during differentiated small group instruction within their ELA blocks. Students identified for Tier II and Tier III support receive additional intervention services from trained interventionists and Title I-funded tutors across grades K–5. These students are closely monitored through established MTSS protocols, with progress data consistently shared among interventionists, tutors, classroom teachers, and families.

All students are introduced to grade-level standards through whole group mini-lessons led by their homeroom teachers. Following these lessons, Tier II instruction is provided by the classroom teacher in small groups, and Tier III students are pulled for targeted small group instruction provided by interventionists. At the same time, classroom teachers continue to offer additional support through differentiated small groups within their classrooms.

The MTSS process serves as the foundation for how students’ academic needs are identified, addressed, and monitored across all tiers of instruction. It is a data-driven framework that supports the academic growth of every student by ensuring instruction is responsive, targeted, and equitable. MTSS teams, which include classroom teachers, interventionists, instructional coaches, and administrators, meet regularly to review assessment data, analyze student progress, and make informed decisions about the need for intervention, enrichment, or adjustments to core instruction. Parent input is also valued and incorporated into this collaborative process.

To effectively group students, interventionists and support staff utilize SIPPS placement assessments. Mastery Tests are administered every 5-10 lessons to assess whether students are ready to move forward or require reteaching. High-frequency word lists and spelling resources are drawn from HMH materials, supplemented by Dolch and Fry word lists, and UFLI Foundations resources. Instruction in foundational literacy skills is systematically aligned with spelling and high-frequency word instruction.

Tier II and III students are also assessed using SIPPS, UFLI, and DIBELS to track growth in word recognition, decoding, and fluency. Teachers who have completed LETRS training administer the Phonics and Reading Survey and PAST assessments to further support Tier I intervention and identify specific instructional needs.


Section F: Describe how the school provides teacher training based in the science of reading, structured literacy, and foundational literacy skills to support all students in PreK-5th grade.

Over the past four years, K–3 teachers have engaged in ongoing professional development through LETRS (Language Essentials for Teachers of Reading and Spelling) training. More than half of the educators working with students in these grade levels have successfully completed the full two-year program. Currently, seven teachers are in their second year, completing Volume 2, while five others have recently begun Year 1 with Volume 1. All training has been delivered in-house, allowing for consistent support and collaboration.

LETRS equips educators with deep knowledge of when, how, and what language skills should be taught, grounded in the science of reading. The online learning platform supports ongoing conversations within PLCs (Professional Learning Communities), focusing on the structured development of foundational reading skills. This training empowers coaches to help teachers tailor instruction based on student needs and promotes instructional alignment across grade levels. It also strengthens Tier I classroom interventions by building teacher expertise in structured literacy—complementing the instructional design of our core reading curriculum, HMH Into Reading.

In alignment with recommendations from our district’s most recent Instructional Review, PLCs have been restructured to prioritize structured and foundational literacy practices across all grade levels. In addition, our school is currently using Maria Nielsen’s, The 15 Day-Challenge, as a planning structure for our teachers. These collaborative sessions are designed to enhance differentiated small group instruction and ensure that literacy strategies meet the diverse needs of our learners.

To further support this initiative, all teachers are currently receiving focused professional development from our Literacy Coach on the key components of HMH Into Reading. These components include Foundational Skills, Vocabulary Development, Shared Reading, and Writing Workshop. Teachers are learning how to integrate these elements into their literacy blocks to build higher-order reading and writing skills, ultimately improving reading comprehension and written expression.

Additionally, we’ve continued professional learning sessions for kindergarten paraprofessionals. These staff members participate in monthly training sessions focused on providing small group instruction in letter and sound recognition, word reading, and comprehension. Their support is a vital part of ensuring early literacy success for our youngest learners.











Section G: Analysis of Data

	Strengths
	Possibilities for Growth 

	
· Teachers are utilizing Student Master Schedules to monitor and ensure that students in their classrooms are receiving the appropriate services, including Multilingual Learner Programming (MLP), supplemental support, and academic interventions. This approach has led to increased opportunities for push-in instruction and co-teaching, reducing the need for pull-out services and allowing students to remain more fully engaged in their general education classroom environment.

· Projections for the 2025-2026 School Report Card indicate that MCRES is performing above both district and state averages in the growth of students identified in the lowest-performing 20% on the SC Ready assessment. MCRES shows a projected growth rate of 70.1%, compared to 52% at the district level and 50.5% statewide.

· Analysis of classroom observations, instructional walkthroughs and district instructional reviews reveal strong implementation of high-quality instructional materials (HQIM) across both whole group and small group reading instruction. In whole group settings, teachers are consistently using core program materials (HMH) to deliver explicit phonics instruction, engage students with complex grade-level texts, and build vocabulary aligned to standards. Teachers are also leveraging discussion protocols and text-based questioning embedded in the curriculum to deepen comprehension and promote student discourse. In small group instruction, teachers effectively utilizing the differentiation resources within the adopted materials, pulling targeted skill lessons from the core curriculum to address specific student needs. This coherent approach ensures that students receive aligned, standards-based literacy instruction whether they are learning in whole group or small group settings. The consistent use of HQIM across instructional contexts demonstrates teachers' commitment to providing all students with access to grade-level content while delivering the targeted support necessary for growth.
	
· Utilizing the HMH Rubicon Module Cover Pages to develop a clear understanding of the reading standards before instruction. Collaborative planning should focus on unpacking standards into student-friendly learning targets, identifying the appropriate level of rigor and DOK, and ensuring tasks align to the intent of the standard. This work will support greater instructional clarity and increase opportunities for students to engage in grade-level learning experiences.

· Engaging in common planning that prioritizes strategic questioning and the anticipation of student misconceptions. Planning conversations should center on how students are likely to think about the text, where challenges may arise, and how questioning can be leveraged to promote critical thinking and comprehension. Increased attention to these components will help teachers respond more effectively during instruction and foster higher levels of student discourse.

· Intentionally planning for student engagement and access through the use of EL and ML supports, purposeful discourse opportunities, and appropriate pacing. During common planning, teams should identify strategies that enable all learners to successfully engage with complex texts while maintaining the rigor of the standard. This proactive approach will support equitable access to instruction and create more opportunities for meaningful participation and academic language development.





Section H: Previous School Year SMART Goals and Progress Toward Those Goals
· Please provide your school’s goals from last school year and the progress your school has made towards these goals. Utilize quantitative and qualitative data to determine progress toward the goal (s). As a reminder, all schools serving third grade were required to use Goal #1 (below).

	[bookmark: _Hlk175322475]Goals
	Progress

	Previous Goal #1 (Third Grade Goal): Increase the percentage of third graders scoring Meets and Exceeds in the spring of 2024-2025 as determined by SC READY from 46.2 % to 50.8 % in the spring of 2026.
	A review of our 2026 SC READY Reading data shows that our school’s third graders had a slight decrease from 48.5% in 2025 to 47.2% in 2026. This is a 1.3% decrease. 





	Previous Goal #2: By May 2026, fourth grade students identified in the TSI subgroup (students classified as IEP/Hispanic/African American) will increase their performance level from “Approaches” to “Meets” or higher on the SC READY ELA assessment, as measured by the 2026 SC READY results.

	A review of our SC READY 2026 results how that all students that were in this targeted subgroup during their 4th grade year remained “Approaches” except for one student who moved to “Meets.” 






	Previous Goal #3: Students in grades K-5 will increase Overall Placement (on or above grade level) as measured by the iReady Diagnostic from 14% to 36% by the spring of 2026.
	Students in grades K-5 increased in their Overall Placement from 14% in 2025 to 41% by the spring of 2026. 







Section I: Current SMART Goals and Action Steps Based on Analysis of Data
· [bookmark: _Hlk206760859]All schools serving students in third grade MUST respond to the third grade reading proficiency goal. Note the change in language for the 3rd grade goal to align with the 2030 vision of 75% of students at or above grade level.  Schools that do not serve third grade students may choose a different goal. Goals should be academically measurable. All goals should align with academic growth or achievement. Schools must provide a minimum of two goals.

· Schools are strongly encouraged to incorporate goals from the school renewal plan. Utilize a triangulation of appropriate and available data (i.e. SC READY, screeners, MTSS progress monitoring, benchmark assessments, and observational data) to set reasonable goal(s) for the current school year. 

	Goals
	Action Steps

	Current Goal #1 (Third Grade Goal): Increase the percentage of third graders scoring Meets and Exceeds in the spring of 2026 as determined by SC READY from 47.2 % to 56 % in the spring of 2027.
	To increase the percentage of third-grade students scoring Meets and Exceeds on SC READY from 47.2% in spring 2026 to 56% in spring 2027, our instructional focus will center on providing consistent, standards-aligned instruction using HMH, UFLI, and other High-Quality Instructional Materials (HQIM). Based on considerations from the 2026 SC READY data, we will place an increased emphasis on students actively reading, thinking about, discussing, and responding to grade-level text across daily instruction.
Teachers will use myTeachingPal as an entry point for collaborative planning to ensure instruction is intentionally aligned to the indicators and expectations of the South Carolina ELA Standards. During planning and PLCs, teachers will analyze the demands of the standards and consider the level at which students are currently performing, while identifying instructional approaches that will move students toward the next level of proficiency. HMH texts and resources will provide students with consistent access to grade-level, standards-aligned instruction. HMH graphic organizers will also be intentionally utilized to support students in organizing their thinking, citing evidence, and strengthening comprehension within the reading domains identified through SC READY data.
Foundational reading skills will remain an important component of our instructional plan. UFLI will be used to provide explicit and strategic phonics instruction and intervention based on student need. Building strong foundational skills will help students become more fluent and automatic readers, allowing them to better access grade-level text and capitalize on their listening comprehension, vocabulary, and background knowledge. Particular attention will also be given to generative vocabulary instruction so students develop the ability to determine, understand, and apply the meanings of unfamiliar words across increasingly complex texts.
Throughout the year, teachers and coaches will regularly analyze formative assessments, HMH assessments, progress-monitoring data, and benchmark data to determine whether students are progressing toward the SMART Goal. PLC conversations will move beyond identifying what students do not know to examining instructional practices and determining what students need next. Teachers will use this information to provide targeted small-group instruction, intervention, and enrichment while maintaining access to rigorous grade-level standards and HQIM. Through intentional planning, strategic foundational-skills support, strong vocabulary instruction, consistent student engagement with grade-level reading, and ongoing analysis of student performance, we will work to increase the number of third-grade students demonstrating proficiency on SC READY.

	Current Goal #2: Students in grades K-5 will increase placement in Vocabulary, Literary, and Informational (on or above grade level) as measured by the iReady Diagnostic from 56% in the fall of 2026 to 66% by the spring of 2027.
	Instruction will focus on informational text comprehension through AOR.2.2, AOR.4.1, AOR.5.2, AOR.5.3, and AOR.6.1; literary text comprehension through AOR.1.1, AOR.1.2, AOR.2.1, AOR.3.1, AOR.5.1, and AOR.6.1; and vocabulary development through ELA.AOR.7, ELA.AOR.8, and ELA.AOR.9.1. These standards were prioritized because they address students’ ability to determine central ideas and themes, analyze structure, purpose, perspective, evidence, figurative language, and summaries, and determine word meanings and relationships. Teachers will use explicit modeling, think-alouds, close reading, text-based discussion, gradual release, retrieval practice, cumulative review, and targeted small-group instruction to build independent comprehension and vocabulary transfer across literary, informational, science, and social studies texts.
Implementation will include professional learning on standards, explicit instructional routines, data use, and responsive intervention, supported by coaching cycles involving co-planning, modeling or co-teaching, observation, student-work analysis, and reflection. Weekly grade-level PLCs will examine standards, plan common formative assessments, analyze student evidence, group learners, and identify instructional adjustments. In grades K–1, instruction will emphasize oral retell, sequencing, picture and text-feature walks, character and setting analysis, context through gestures and visuals, and word relationships. Grades 2–3 will use central-idea organizers, plot maps, text-structure sorts, context-clue routines, figurative-language analysis, and morphology mapping. Grades 4–5 will analyze central idea, claims and evidence, plot and theme development, point of view, structure, nuanced vocabulary, and objective summaries. The school will administer fall, winter, and spring iReady Diagnostics; use daily and weekly checks, biweekly intervention probes, and monthly common assessments; and provide flexible intervention groups based on domain and skill data. Families will receive clear information about the goal and diagnostic windows and will be invited to support brief, authentic reading, vocabulary discussions, workshops, newsletters, and student data conferences.
The fall 2026 iReady Diagnostic will establish the 56% baseline, the winter diagnostic will measure progress toward an approximately 61% trajectory, and the spring 2027 diagnostic will determine whether the school reaches the 66% target. Leadership and grade-level teams will review results by grade, domain, classroom, student group, and intervention status, using student work and interim assessments to identify success indicators such as improved use of text evidence, stronger summaries, accurate vocabulary application, and growth among students receiving intervention. Instruction will be adjusted when students show partial mastery, fail to improve after instructional cycles, cannot support responses with evidence, or demonstrate persistent vocabulary and comprehension gaps; adjustments may include increased modeling, additional oral rehearsal, preteaching, flexible grouping, more frequent intervention, and revised scaffolds. Students demonstrating mastery will receive rigorous extension and transfer opportunities. 

	Current Goal #3: By the end of the 2026-27 school year, the percentage of students performing two or more grade levels below in phonics will decrease from 35% to 15% in first grade and from 63% to 40% in second grade, as measured by i-Ready diagnostic assessments. Kindergarten students will increase early phonological awareness from 25% to 50% by mid-year (January 2027), as measured by beginning-of-year to mid-year i-Ready growth.
	To address the significant phonics gaps across K-2, teachers will continue using HMH Foundational Skills for whole group instruction while implementing UFLI for targeted Tier I and Tier II interventions within the classroom. In kindergarten, whole group HMH lessons will provide core phonics instruction, while UFLI will support the 75% of students entering without early phonological awareness through small-group targeted practice. Teachers will reinforce skills using high-frequency word routines from Foundational Skills lessons and provide daily decodable practice. First grade teachers will deliver HMH Foundational Skills to all students, then use UFLI for differentiated intervention with the 35% of students two grade levels below in phonics and high-frequency words, supplemented by curriculum-based decodables and word work routines.
Second grade will require the most intensive tiered support, as 63% of students are two grade levels below in phonics. Teachers will use HMH Foundational Skills for whole group instruction while implementing UFLI's targeted intervention lessons for small groups needing additional support. The curriculum's Decoding Lessons in Foundations and Know It, Show It practice will provide additional reinforcement and differentiated practice opportunities. All grade levels will use i-Ready diagnostics to track growth at mid-year (January 2027) and end-of-year (June 2027), with UFLI progress monitoring informing instructional adjustments for intervention groups.
The coach will provide monthly grade-level support sessions focused on integrating UFLI as a tiered intervention tool within the HMH framework, analyzing data to form flexible intervention groups, and implementing small-group differentiation strategies. Teachers will meet in collaborative teams weekly to review i-Ready data, share effective practices for balancing whole group HMH instruction with UFLI interventions, and identify students needing additional Tier 2 or Tier 3 supports to ensure all students make measurable progress toward grade-level phonics proficiency.
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