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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	107

	Proportion (%) of pupil premium eligible pupils
	(49 pupils) 46%

	Academic year/years that our current pupil premium strategy plan covers 
	2025/2026 – 2028/2029

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	October 2026

	Statement authorised by
	Joanne Sergeant

	Pupil premium lead
	Greta McCluskey

	Governor / Trustee lead
	Joseph Rendle


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£78,000

	Pupil premium funding carried forward from previous years
	£0

	Total budget for this academic year
	£78,000


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Woodlands Park Primary and Nursery School, our ultimate objective is to ensure that every disadvantaged pupil makes excellent progress from their individual starting points and achieves outcomes in line with or exceeding national expectations. This means closing the attainment gap between our disadvantaged pupils and their peers particularly in reading, writing and mathematics. With 46% of our pupils eligible for pupil premium, significantly above the national average, this commitment is at the heart of everything we do. We aim for pupils to achieve outcomes in line with or exceeding national expectations, regardless of their background or the challenges they face. We aim to prepare pupils for the next stage of their education and for life. Our current School Improvement Plan (SIP) has a strong focus on improving Curriculum and Teaching and Achievement within our school. The pupil premium plan set out below, is deeply interwoven with the SIP. We strive for all children to feel they belong with us, in our school, with adults who value and nurture them.
Our behaviour support system centres on building self-regulation skills in all children, ensuring they are ready to learn and can gain the most from the learning opportunities in the classroom. Our growth mindset approach and core values of pride, excellence, perseverance kindness and trust build strong character over time and the skills necessary to keep trying and to keep learning. We hold the bronze award for attachment aware schools reflecting that strong relationships and a nurturing approach are at the heart of everything we do, and we are currently working towards the silver award.
Building on the cornerstones above, the aim of this strategy is to equip all our children, especially the disadvantaged cohort, with the skills and tools needed to engage and participate fully with classroom learning, with our inviting curriculum and with opportunities beyond the school gates. We intend for our disadvantaged pupils to make accelerated progress and achieve high levels of attainment in core skills such as phonics, reading fluency and fluency with number. High-quality teaching is at the heart of our approach, with a focus on the areas in which disadvantaged pupils currently require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit all pupils in our school. 
In summary, this strategy aims to cultivate a sense of belonging and possibility for all and to ensure that at Woodlands Park Primary School all pupils benefit from rich academic, creative, sporting and cultural learning.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments, observations and discussions indicate that a significant proportion of our pupils have special educational needs and disabilities (SEND). Currently 27.1% of our pupils have SEND provision, which is above the national average of 17%. This creates additional barriers to learning across the curriculum and requires targeted support and intervention to ensure these pupils can access high-quality teaching and make good progress alongside their peers.

	2
	Assessments and observations show that many of our pupils face barriers to learning linked to socio-economic disadvantage. With 46% of our pupils eligible for pupil premium we have a disproportionately high number of children who may experience socio-economic disadvantage. This can manifest in limited access to resources at home, gaps in cultural capital and vocabulary, and reduced opportunities for enrichment experiences that support learning.

	3
	Data analysis reveals that a significant number of our pupils are entering Reception with skills below age-related expectations, particularly in communication and language. Reception Baseline Assessment data indicates low starting points in early years, which creates a foundation gap that impacts on progress throughout the school. In 2024-25, 67% of pupils achieved a Good Level of Development (GLD).

	4
	Assessments and observations in recent years show that pupils have had difficulty developing secure phonics knowledge and reading fluency. In 2024-25, 80% of Year 1 pupils passed the phonics screening check. However, pupils are entering KS2 with significant gaps in their phonics knowledge. Currently, 54% of pupils from Reception to Year 6 are not meeting age-related expectations in reading, which negatively impacts their reading comprehension and fluency as they move through the school.

	5
	Assessments indicate that pupils across the school face challenges with writing, particularly in developing transcription fluency, vocabulary knowledge and writing stamina. In 2024-25, 25% of Year 6 pupils achieved the expected standard in writing. Quality Learning Assessments (QLAs) suggest weaknesses in sentence construction, spelling accuracy and the ability to sustain extended pieces of writing, which limit pupils' ability to express their ideas effectively across the curriculum.

	6
	Assessments and observations in recent years show that pupils have had greater difficulty than the national average reaching age-related expectations in mathematics. In 2024-25, 40% of KS2 pupils reached the expected standard in maths, and 31% of Y4 pupils scored 20+ in the Multiplication Tables Check. QLAs suggest that there are likely to be a range of factors for this including poor attendance creating gaps in core maths skills and underdeveloped vocabulary impacting on the language of maths, particularly reasoning.

	7
	Regular and ongoing analysis of attendance data shows that whole-school attendance is below national average, with persistent absence above the national average of 13.5%. Our current persistent absence rate is 15.9% (an improvement from 24% last academic year). There are a range of factors behind these figures, but often mental health or wellbeing issues for children or their parents require targeted support. Poor attendance creates gaps in learning and disrupts the continuity of teaching.

	8
	Observations and discussions with pupils indicate that some children present with significant social, emotional and mental health (SEMH) needs. These needs can manifest as difficulties with self-regulation, anxiety, low self-esteem or challenging behaviour, which create barriers to learning and impact on pupils' ability to engage fully with the curriculum and build positive relationships with peers and adults.

	9
	Sustained engagement of parents to support their children's learning at home requires further development. Whilst many parents are supportive, there are barriers including parents' own educational experiences, confidence in supporting learning, and understanding of how to help their children effectively. This limits the reinforcement of learning at home and reduces opportunities for pupils to practise and consolidate key skills outside school.

	10
	Many of our pupils face individualised challenges which are not representative of the whole cohort. We support individual pupils on a needs basis within school and are quick to involve external support services when appropriate. However, the complex and varied nature of these individual circumstances requires flexible, responsive provision and close partnership working with families and external agencies.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved reading attainment and fluency across the school, particularly for our disadvantaged pupils, with a strong reading for pleasure culture embedded
	At least 71% of all pupils achieve GLD in Reading in EYFS, maintaining performance in line with national average, with the ambition to exceed this over time.

Reading fluency assessments show that all pupils in KS1, particularly those completing the RWI programme, can read age-appropriate texts with accuracy, appropriate pace and expression.

At least 65% of all pupils reach age-related expectations for Reading at the end of each key stage (compared to 60% at KS2 in 2024-25).

Reading logs and home-school communication demonstrate increased engagement in reading at home, with pupils reading regularly outside of school.

Pupil voice surveys and observations show a positive reading for pleasure culture across the school, with pupils demonstrating enthusiasm for reading and able to talk confidently about books they have read and enjoyed.

The gap between disadvantaged and non-disadvantaged pupils narrows year-on-year.

	Improved writing attainment among pupils, particularly for our disadvantaged pupils
	Over 60% of all pupils reach age-related expectations for Writing at the end of each key stage (compared to 25% at KS2 in 2024-25).

QLAs, writing moderations and books show improvements in transcription fluency, vocabulary knowledge, sentence construction, spelling accuracy and writing stamina.

Pupils demonstrate increased confidence and independence in their writing across the curriculum.

The gap between disadvantaged and non-disadvantaged pupils narrows year-on-year.

	Improved maths attainment among pupils, particularly for our disadvantaged pupils
	Over 65% of all pupils reach age-related expectations for maths at the end of each key stage (compared to 40% at KS2 in 2024-25).

At least 60% of all Y4 pupils achieve 20+ correct answers in the Multiplication Tables Check (compared to 31% in 2024-25).

The Mastering Number programme is successfully embedded in Reception, Y1 and Y2, with assessments showing secure number fluency.

QLAs show improved mathematical reasoning skills and use of mathematical vocabulary.

The gap between disadvantaged and non-disadvantaged pupils narrows year-on-year.

	To achieve and sustain improved levels of attendance for all pupils, particularly for our disadvantaged pupils
	Whole-school attendance improves in line with national average, while persistent absence reduces to no more than 13.5% (compared to 15.9% in 2024-25). 

Pupils and families with attendance concerns receive timely, personalised support that results in measurable improvement.

The gap between disadvantaged and non-disadvantaged pupils narrows year-on-year.

	To support the emotional wellbeing and mental health of all pupils and address pupil need on an individual basis
	Pupils who need support will be offered this either through accredited in-house provision (such as ELSA - Emotional Literacy Support Assistant) or be helped to engage with effective external agencies.

Suspensions reduce to fewer than 5 per term.

CPOMS data shows a reduction in incidents of dysregulated behaviour and an increase in positive behaviour reports.

Learning is uninterrupted by disruptive behaviours in lessons, as evidenced by lesson observations and staff/pupil feedback.

	Pupils who are disadvantaged and SEND make good progress from their starting points
	Pupils make accelerated progress across the curriculum, as evidenced by progress data, SEND reviews and quality of work in books.

The graduated approach (assess, plan, do, review) is implemented consistently and effectively for all SEND pupils.

Reasonable adjustments and targeted interventions successfully reduce barriers to learning.

	To establish and embed a positive school culture based on strong relationships
	All staff and pupils are in alignment with the new school vision, with positive relationships being the starting point of all that we do.

Pupil voice, staff surveys and parent feedback demonstrate a strong sense of belonging and community.

The school's values and behaviour expectations are consistently understood and applied across the school.

Pupils demonstrate improved self-regulation, resilience and positive attitudes to learning.


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £34,085 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole-school CPD programme focused on high-quality teaching and pedagogy

Evidence-based professional learning for all staff including:
• Subject leader input in staff meetings (sharing RBWM learning)
• Coaching for ECTs with RWI Portal access for support staff
• External training:
  - RWI training for all staff delivering phonics
  - RWI Storybook training (October 2025)
  - Jo Heffer 'Improving Writing' training
• Cross-trust moderation and collaboration
• Weekly phonics meetings
• Staff meetings focused on writing 
	High-quality teaching is the most important lever schools have to improve outcomes for disadvantaged pupils. Using the Pupil Premium to improve teaching quality benefits all students and has a particularly positive effect on children eligible for the Pupil Premium: EEF Guide to Pupil Premium, 2024

The Great Teaching Toolkit evidence review (2020) states: "Raising the quality of teaching within schools is likely the single most effective method we have for improving student attainment and equity."

Professional development which focuses on building collective expertise and enables expert teaching shows positive impact: EEF Teaching and Learning Toolkit

Effective CPD must build knowledge, motivate staff, develop teaching techniques and embed practice: EEF Effective Professional Development
	1, 2, 3, 4, 5, 6

	Systematic phonics and early reading programme

Daily phonics sessions using RWI with consistent routines and high expectations.

Daily use of RWI 'Speedy word' PowerPoints from Oxford Owl to build automaticity.

Reading fluency development:
• Echo reading at the beginning of each reading session to model prosody
• Repeated passages read 3 times
• Guided oral reading instruction where teachers model fluent reading, then pupils read aloud with feedback
• Distraction-free environment for daily storytime
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading, particularly for disadvantaged pupils: EEF Phonics +5 months

Systematic synthetic phonics is the most effective approach for teaching early reading: EEF Improving Literacy in KS1

Fluent reading supports comprehension because pupils' cognitive resources can be redirected from focusing on word recognition to comprehending the text: EEF Improving Literacy in KS2

Fluency interventions show an average impact of +6 months: EEF Reading Fluency

"Pupils need to be able to decode effortlessly so they can focus their conscious attention on comprehension": Scarborough's Reading Rope
	3, 4

	High-quality texts, reading comprehension and reading for pleasure culture

Whole-school approach using Literacy Tree Writing Roots and Literacy Leaves to provide high-quality texts and structured teaching sequences.

Investment in quality texts through Peters for Literary Leaves and wider classroom use, including quality non-fiction books for reading across the curriculum.

Use of 'Hook Lessons' to provide motivating contexts for reading and writing.

Development of reading spine with core set of high-quality texts across fiction, non-fiction, poetry and prose for each year group. Ensuring texts provide both 'mirrors' (reflecting pupils' own lives) and 'windows' (into the lives of others).

Daily storytime timetabled and embedded in every class.

Explicit teaching of comprehension: Consistently teaching comprehension strategies matched to appropriate texts.

Reading for pleasure: Engagement in 'The National Year of Reading' using resources from the Book Trust and the National Literacy Trust. Regular surveys of children about their attitudes to reading.
	The EEF describes the importance of high-quality texts in developing reading comprehension and writing skills.

Oral language interventions have a high impact for low cost based on extensive evidence: EEF Oral Language Interventions +6 months

Teaching a range of comprehension strategies supports pupils to understand texts more deeply: EEF Improving Literacy in KS2

"All pupils should encounter characters, situations and viewpoints that mirror their own lives, so they understand that they matter. Books should also give them a window into the lives of others."

Reading across the curriculum supports knowledge development and vocabulary acquisition.

Pupils who read for pleasure make significantly more progress in reading, writing and maths: OECD Reading for Change
	2, 3, 4

	Structured writing programme

Whole-school approach to modelling the writing process using Literacy Tree Writing Roots, with adaptations using Talk for Writing techniques where needed.

Spelling: Embedding RWI spelling scheme across Years 2-6 using 'stage not age' approach. Clear routines for spelling practice from Y2-Y6.

Transcription: Implementation of RWI Letter Village for consistent structured practice in transcription, particularly in KS1.

Sentence construction: Use of RWI 'Hold a sentence' activity in KS1 and lower KS2 to develop sentence construction skills, so that children are 'KS2 ready' in Y3.

Writing moderation: Termly writing moderation using Jo Heffer Assessment Grids with clear criteria. Cross-trust and cross-school moderation opportunities.
	Explicit teaching of spelling patterns and rules supports pupils to become more accurate writers and reduces cognitive load during composition.

Structured, systematic approaches to spelling instruction are more effective than incidental approaches: EEF Improving Literacy in KS1 and KS2

Fluency in transcription (handwriting and spelling) frees up cognitive resources for composition.

When transcription and sentence skills are not fluent, cognitive load is diverted away from composition.

Whole-school CPD on writing strategies and consistent approaches improves quality of teaching: EEF Improving Literacy in KS2
	5

	Explicit teaching of vocabulary across all subjects

Vocabulary from Literacy Tree reading and writing texts explicitly defined and taught before reading passages.

Medium-term plans show vocabulary taught for each subject.

Classrooms to be language-rich environments with vocabulary displays and word banks.

Teaching strategies for understanding new words using context, morphology and dictionaries.

Building vocabulary banks that support both reading and writing across the curriculum.
	Explicit language development supports pupils to access the curriculum and improves outcomes across all subjects.

"Expose pupils to rich, varied language they may not hear in everyday speech": EEF Improving Literacy in KS1 and KS2

Vocabulary knowledge is a strong predictor of reading comprehension and academic success.

Developing pupils' language carefully and deliberately, with plenty of repetition, supports learning across the curriculum.
	2, 3, 4, 5, 6

	Mastering Number programme

Embedding the NCETM Mastering Number programme in EYFS, Y1 and Y2 to build secure number fluency and automaticity.

Use of Times Tables Rock Stars to develop fluency in multiplication facts.

Use of Number Sense to support fluency in KS2.

Regular use of manipulatives and CPA (Concrete-Pictorial-Abstract) approach.

Development of mathematical reasoning and vocabulary, with explicit teaching of mathematical language.
	The DfE non-statutory guidance for Maths (2020) has been produced in conjunction with NCETM, drawing on evidence-based approaches.

Maths mastery programmes show high impact: EEF Mastery Learning +5 months

Fluency in number facts is essential for accessing more complex mathematics: EEF Mathematics at KS2

The 2023 Ofsted Maths subject report named the Mastering Number programme as 'particularly helpful' in laying the foundation for good number skills.

When basic skills are not automatic, cognitive resources are diverted from problem-solving.
	3, 6

	Strategic use of assessment to inform teaching and intervention

Implementation of structured assessment cycle including:

Reading assessments:
• New reading assessment for pupils who have completed the phonics programme.
• Reading speed testing 3 times per year
• Teachers reading 1:1 with each child once a term to complete reading rubric
• Use of PiXL assessment QLAs to highlight gaps and trends

Writing assessments:
• Jo Heffer Assessment Grids for diagnostic writing assessment
• Termly writing moderation with clear criteria

Maths assessments:
• Use of PiXL assessment QLAs

Pupil progress meetings: Regular meetings to identify pupils for targeted support.
	"Diagnosing pupils' needs is the first step to creating an effective Pupil Premium plan": EEF Guide to Pupil Premium, 2024

Assessment for learning approaches show consistent positive impact: EEF Feedback +6 months

Effective use of assessment enables teachers to adapt teaching to meet pupils' needs and close gaps quickly.

Prioritising understanding pupils' current capabilities and teaching accordingly is essential: EEF Improving Literacy
	All

	Curriculum development to ensure a well-sequenced, knowledge-rich curriculum

Continued refinement of curriculum to ensure clear progression of knowledge and skills, with particular attention to vocabulary development across all subjects.

Curriculum clearly identifies and prioritises the foundational knowledge and skills pupils need for later learning.

Investment in quality non-fiction books available during lessons for other subjects to support 'reading across the curriculum'.

Curriculum is coherently planned and sequenced so that pupils build knowledge and skills sequentially and cumulatively.
	A well-sequenced curriculum enables pupils to build knowledge systematically and retain it in long-term memory: Rosenshine's Principles of Instruction

Reading across the curriculum supports knowledge development and vocabulary acquisition.

The curriculum should clearly identify and prioritise foundational knowledge and skills pupils need for later learning.

Decisions about the curriculum should be refined over time, based on evidence and insight from within and beyond the school.
	2, 3, 4, 5, 6



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £25,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	1:1 phonics tutoring in KS1

Targeted daily phonics sessions for pupils not keeping up with the RWI programme. Delivered by trained staff following the RWI approach with additional practice and overlearning.

Protected time and regular progress checks to support 'catch up and keep up'.

Use of RWI Fast Track Tutoring for children below ARE.
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds: EEF Phonics +5 months

One-to-one tuition can be effective, providing approximately five additional months' progress on average: EEF One-to-one Tuition +5 months

Structured 1:1 tutoring sessions with protected time and regular progress checks support pupils to catch up and keep up.
	4

	KS2 Fresh Start phonics catch-up programme

Structured intervention for older pupils (Years 5 and 6) who have not yet secured phonics knowledge and are reading below age-related expectations.

Fresh Start assessments completed to identify pupils requiring intervention.

Delivered in small groups by trained staff.

KS2 practice pathways created to address remaining gaps in sound knowledge.
	Fresh Start is specifically designed for pupils in KS2 and KS3 who have not made sufficient progress in phonics. It provides age-appropriate texts while teaching essential phonics skills.

Small group tuition has an average impact of four months' additional progress: EEF Small Group Tuition +4 months

Most pupils benefit from an emphasis on reading fluency in Key Stage 2 but some may continue to need support with foundational reading capabilities such as decoding: EEF Improving Literacy in KS2
	4

	1:1 spelling tutoring for identified KS2 pupils

Targeted support for pupils with persistent spelling difficulties, using structured spelling programmes (RWI spelling scheme) and multisensory approaches.

Use of 'stage not age' groupings for phonics and spelling.
	Individualised instruction allows teaching to be tailored to pupil needs: EEF Individualised Instruction +4 months

Explicit teaching of spelling patterns and rules supports pupils to become more accurate writers.

When transcription and sentence skills are not fluent, cognitive load is diverted away from composition.
	5

	Year 6 booster interventions in reading, writing and maths

Small group sessions focusing on addressing gaps in knowledge and building confidence in preparation for end of KS2 assessments.

Priority given to disadvantaged pupils working just below age-related expectations.

Use of PiXL therapies to teach misconceptions, gaps, reading skills and comprehension.
	Small group tuition offers an opportunity for greater levels of interaction and feedback compared to whole class teaching, which can support pupils to overcome barriers to learning: EEF Small Group Tuition +4 months

Targeted intervention in Y6 can help pupils consolidate learning and achieve expected standards.

Supplementing teaching with targeted interventions can address specific gaps.
	4, 5, 6

	Rapid Maths intervention

Structured programme targeting pupils who lack fluency in key number facts and basic calculation skills.

Focus on developing automaticity to free up working memory for problem-solving.
	Fluency in number facts is essential for accessing more complex mathematics. Interventions that develop automaticity show positive impact.

EEF Mathematics at KS2 recommends ensuring pupils have fluent recall of number facts.

When basic skills are not automatic, cognitive resources are diverted from problem-solving.
	6

	Occupational Therapy (OT) intervention

Targeted support for pupils with fine motor difficulties affecting their ability to write fluently and access the curriculum.

Delivered by trained staff following OT recommendations.
	Fine motor skills are essential for writing fluency. Targeted intervention can improve pupils' ability to record their learning effectively.

Removing barriers to learning enables pupils to access high-quality teaching: EEF SEND Evidence Review

When transcription is not fluent, pupils cannot focus on composition.
	1, 5

	ELSA provision

1:1 and small group sessions delivered by trained ELSA practitioner, with disadvantaged pupils prioritised.
	A growing body of evidence indicates that enhancing social, emotional and behavioural skills is a key determinant to young people's mental health and wellbeing, and supports them in achieving positive outcomes in school: Early Intervention Foundation

Social and emotional learning interventions show an average impact of four months' additional progress: EEF SEL +4 months

Pupils who need support are offered accredited in-house provision to address barriers to learning.
	7, 8, 10

	SEMH support interventions

Structured support for pupils with significant SEMH needs through:
• The Burrow (proactive space for regulation and emotional support)
• The Hedgerow (reactive space for de-escalation)
• Zones of Regulation approach
• Positive behaviour charts and consistent routines
• Sensory breaks and emotional regulation strategies
• Positive relationship-building activities
	Children with unmet attachment needs are often disengaged in school; outcomes are poor. Understanding attachment theory helps us better support these pupils.

Creating a sense of belonging and safety is essential for learning: Maslow's Hierarchy of Needs

Trauma-informed approaches create safer, more supportive learning environments for vulnerable pupils.

Behaviour interventions show an average impact of four months: EEF Behaviour Interventions +4 months
	8, 10



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £19,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Attendance improvement strategy with personalised support

SLT attendance champion monitors attendance data weekly, identifies patterns, and works with families to address barriers.

Regular meetings with Educational Welfare Officer (EWO) to review persistent absentees and coordinate support.

Attendance Letters to all parents at the end of every half term. 

Personalised attendance plans for families including:
• Home visits
• Support with routines
• Addressing underlying issues (e.g., anxiety, medical needs)
• Letters and meetings for those not engaging
• Early intervention for pupils showing warning signs of declining attendance
	DfE guidance 'Working Together to Improve School Attendance' (2024) emphasises the importance of early intervention and personalised support.

The EEF guidance on 'Supporting School Attendance' identifies building trusting relationships with families as a key strategy: EEF Supporting School Attendance

Research shows that persistent absence has a significant negative impact on attainment.

Pupils who miss at least 1 day in the first week of term are more likely to be persistently absent later in the year.
	7

	SEMH support and trauma-informed approach

Structured SEMH interventions:
• The Burrow (proactive space for regulation and emotional support)
• The Hedgerow (reactive space for de-escalation)
• Zones of Regulation approach embedded across school
• Positive behaviour charts and consistent routines
• Sensory breaks and emotional regulation strategies
• Positive relationship-building activities

Lunchtime nurture provision: Structured lunchtime activities and quiet spaces for pupils who find unstructured time challenging, supervised by trained staff.

Attachment-aware and trauma-informed approach: Ongoing staff training in attachment theory and trauma-informed practice. Implementation of consistent, nurturing behaviour management approaches that prioritise relationships and emotional regulation.
	Social and emotional learning interventions show an average impact of four months' additional progress: EEF SEL +4 months

Behaviour interventions show an average impact of four months: EEF Behaviour Interventions +4 months

Children with unmet attachment needs are often disengaged in school; outcomes are poor. Understanding attachment theory helps us better support these pupils: Attachment Research Community

Trauma-informed approaches create safer, more supportive learning environments for vulnerable pupils.

Creating a sense of belonging and safety is essential for learning: Maslow's Hierarchy of Needs

Unstructured time can be particularly challenging for pupils with SEMH needs. Providing structured alternatives reduces incidents and supports wellbeing.
	8, 10

	Specialist support and multi-agency working

Educational Psychologist (EP) support: Regular EP input to assess pupils with complex needs, provide recommendations for support strategies, and deliver staff training on specific areas (e.g., autism, ADHD, attachment).

Partnership with external agencies: Links with Mental Health Support Teams (MHST), Early Help, local charities, and community organisations to provide holistic support for families. Regular liaison with external professionals to coordinate support for vulnerable pupils and families.
	Specialist assessment and advice enables schools to better understand and meet pupils' needs.

Early identification and intervention for SEND can prevent difficulties escalating: SEND Code of Practice 0-25

Multi-agency working enables schools to address the complex needs of disadvantaged families more effectively.

Working Together to Safeguard Children emphasises the importance of partnership working to support vulnerable families.

Coordinated support from multiple agencies can address barriers that schools cannot tackle alone.
	1, 7, 8, 9, 10

	Removing barriers: breakfast club and financial support

Breakfast club: Subsidised places for disadvantaged pupils, providing a nutritious breakfast and a calm, positive start to the day.

Financial support for families: Subsidising educational visits, school uniform, and essential resources (e.g., PE kit, reading books, stationery). 
	Evidence shows that breakfast clubs can improve attendance and punctuality and have a positive impact on behaviour and academic outcomes: EEF Breakfast Clubs +2 months

Research published in Frontiers in Public Health shows breakfast provision supports children's readiness to learn.

"Addressing cultural capital disparities can help bridge the achievement gap among pupils from different socio-economic backgrounds": Ofsted Cultural Capital Guide

Removing financial barriers ensures all pupils can access the full curriculum and develop cultural capital.
	2, 7, 8, 9

	Parental engagement in supporting learning

'Breakfast & Books' sessions: Regular sessions for parents to learn how to support their children's reading at home.

RWI support for parents:
• RWI QR code videos for home practice
• Phonics information meetings

Reading volunteers: Opportunities for parents to come into school and support reading.

Reading for pleasure promotion: Engagement in 'The National Year of Reading' using Book Trust and National Literacy Trust resources. Regular surveys of children's attitudes to reading.
	Parental engagement in supporting literacy at home can accelerate progress: EEF Parental Engagement +4 months

When parents understand how to support learning at home, pupils make better progress.

Building partnerships with parents creates consistent support for pupils' learning both at school and at home.

Pupils who read for pleasure make significantly more progress in reading, writing and maths: OECD Reading for Change
	4, 9

	Enrichment and cultural capital

Subsidised or free places for disadvantaged pupils in extra-curricular clubs including choir, sports, and creative activities.

Builds cultural capital, confidence, and a sense of belonging.
	These promote a sense of belonging, community and develop a range of skills. This in turn impacts engagement, attendance, self-esteem and emotional regulation.

An Unequal Playing Field (Sutton Trust) highlights the importance of enrichment activities in closing the disadvantage gap.

Arts participation shows positive impact on academic outcomes and wellbeing: EEF Arts Participation +3 months
	2, 8, 9



Total budgeted cost: £78, 085
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