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Topic: Ribbing vs. Bullying—Taking Things Too Far 
Learning Intentions: We will be able to:
1. Understand how ribbing and bullying differ with respect to the content of the interaction, the emotional responses, and the intention of the individuals involved
2. Comprehend the consequences of bullying and excessive ribbing
Success Criteria: We know we are successful when we can determine whether ribbing or bullying is occurring when provided with various scenarios and also in context within the natural environment. We will also know we are successful when we accurately predict the consequences of bullying and excessive ribbing in provided scenarios. 
Materials for Activity: Copies of “Weekly Goal Sheet Printable.doc,” DPR data (if available), large Post-it paper/easel/chalkboard/whiteboard, markers/chalk
Teaching Procedure:
· See Guiding Document (pages 4–7) for starting procedures for each group (check-in menu, icebreaker menu, inspiring word menu, goal check-in rationale)
· Reminder: shared agreements (refer to your school PBIS expectations)
· Begin with a mindful minute (see “Menu of Mindful Practices”)
· Identify topic 
· Teach learning intentions and success criteria
· Lesson outline
A. Understanding the Differences between Ribbing and Bullying
a. What do you think the differences between ribbing and bullying are? Let’s go around the circle and alternate completing the following statements: “Ribbing is/ribbing looks like . . . ” and “Bullying is/bullying looks like . . . ” Pass the talking piece around the circle. *Facilitator: document the responses on a T-chart. 
b. From the information that we have gathered, we have determined that ribbing looks like (review what the group has on the chart) and that bullying looks like (review what the group has on the chart). Does anyone have anything to add? (Add/discuss suggestions.) 
c. [bookmark: _GoBack]How are ribbing and bullying different? Think about the different impacts on each person involved in the interaction (the bully, the person being bullied, the person who is ribbing, the person being ribbed, or others who are witnessing the event, etc.). Let’s go around the circle, and I want each of you to describe what you feel what the differences are between ribbing and bullying. Ask for a volunteer to start and then pass the talking piece around the circle. 
d. How do you feel when someone is ribbing you? How do you feel when someone is bullying you? Go around the circle and have each participant answer both questions. *Facilitator: record their responses on the T-chart. 
e. Sometimes ribbing goes too far, and the way the people who are involved feel starts to change. At first, they might be laughing and ribbing back and forth; if the ribbing goes too far, what might you notice or what body language might you see from the other person? What are some potential consequences or what might happen if the ribbing goes too far? Go around the circle and have each participant answer both questions. (Signs someone is getting upset include raised voice, more aggressive verbal responses, etc. Consequences include that it could lead to bullying, feelings might get hurt, a fight might start, etc.) 

B. Activity to Practice Skill 

a. Read the scenarios below to the participants and have them decide whether the scenario provided is an example of ribbing or bullying. Have the students discuss how they have come to that conclusion. *You may want to have students get into small groups. 
Scenario 1:
Jordan’s clothes are old and worn out. He wishes he had nice new clothes, but money is really tight at Jordan’s house, and his mom cannot spend money on clothes right now. Xavier, a boy in Jordan’s English class, often says things like, “Look at his dingy clothes!” or “His clothes are weak. He looks like a bum.” Jordan does not like going to English class because he feels embarrassed and ashamed. 
Scenario 2:
Amaya and Ashley always hang out with each other in class, in the hallways, and at lunch. They are frequently going back and forth with each other saying things to each other like, “She’s so dumb, she didn’t even do her homework” or “Why do you talk so much? Girl, you need to be quiet!” The teachers get frustrated with their talking and tell them to be quiet, but the girls just laugh, stay quiet for a few minutes, and then start back up again. 
Scenario 3:
Angelica tells her friend Maria over a text message that she really likes a boy in their Spanish class. The next day, Angelica finds out that Maria copied the text message and sent it to a lot of kids in their grade including Zack, the boy she has the crush on. Angelica feels hurt and angry, but when she confronts Maria, she laughs and says, “It was a joke, I was just playing with you!” 

C. Activity to Practice Skill: “Bullying Thermometer”
a. Draw a long horizontal line on the board and label the two ends “least harmful” and “most harmful.” Let students know that you will be describing behaviors, and they should identify where on the continuum they should fall, from least to most harmful. Note that there will not be complete consensus, but the group should identify generally where each behavior should fit. Discussion during the activity is encouraged. Process afterward.
b. Behaviors (facilitator can add others, if desired):
· Calling someone a name
· Teasing someone about their clothes
· Spreading sexual rumors
· Telling lies to create drama between friends
· Threatening to beat up
· Using racial slurs (hate speech)
· Intimidation
· Isolating from friends
· Beating someone up
· Put-downs; for example, calling someone stupid or ugly
· Threats to harm family members
· Sexual harassment
D. Closing Circle Question/Process 
a. Ask group: What part of today’s topic was the most interesting or helpful to you? Or How will you use something that you learned today this week? Or Share one way you might intervene or problem-solve a ribbing situation that has gone too far.
b. Goal Check-Out: Distribute weekly goal sheets. Discuss the importance of having weekly goals within the school setting to work toward. Ask group: What did you learn from your DPR data and/or group this week that may be useful in planning your goal?
c. Positive Send-Off: Send each student off with a positive comment or observation from group and/or their goal sheet or DPR data.
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