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RVSD CONTINUUM OF PROFESSIONAL PRACTICE
School Counselor / School Social Worker
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The RVSD Continuum of Professional Practice has been adapted from the California Association of School Counselors (CASC 2009) and the California Association of School Social Workers (CASSW 2012) and is aligned with the California Continuum of Teaching Practice (2010). Note that the key elements describe the School Counselor’s content knowledge and practices, pedagogy, support for instruction and learning environment, collaboration, and leadership. The Continuum is intended to guide unit members as they develop, refine, and extend their practice. The Continuum is utilized by the unit member and evaluator as a tool for self-reflection, setting professional goals, launching a cycle of inquiry, and to guide, support, and accelerate ongoing professional growth focused on student achievement and is not designed for use as a stand-alone observation or evaluation instrument.  

[bookmark: _Hlk15040699]Directions: Begin by reading the key element and think of evidence of practice related to that element.  Begin on the left of the Continuum because any practice described to the left is carried across to those on the right, even if not explicitly stated.  Circle the descriptions that best match current practice.  Record evidence in this space. Evidence of practice includes multiple sources, such as but not limited to lesson plans, observation data, and student work analyses.  Date the initial and any updated self-assessments.  Subsequent reviews can be double circled to show growth over time.  

	Standard 1:  Engaging and Supporting All Students in Learning

	Evidence
Click or tap here to enter text.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	1.1: Demonstrating Knowledge of Counseling Theory, Best Practice, and Techniques
	Demonstrates limited knowledge of professional practices as it relates to developing interventions, designing programs and services, interpreting data and relies on outdated practices not supported by evidence.
	Demonstrates factual knowledge of professional practices as it relates to developing interventions, designing programs and services, interpreting data sometimes applying the information to develop academic and behavioral interventions. 
	Demonstrates mastery of professional practices as it relates to developing interventions, designing programs and services, interpreting data while consistently and effectively applying the information to develop academic and behavioral interventions and prevention programs. 
	Demonstrates mastery of professional practices as it relates to developing interventions, designing programs and services, interpreting data while consistently and effectively applying the information to develop academic and behavioral interventions and prevention programs.  Provides training for colleagues and models the practice.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	1.2: Setting Instructional Outcomes and Goals for Comprehensive School Counseling Services
	Sets goals for the school counseling program that rarely focus on the academic, career, and social/emotional development of students; lack relevance and rigor; are rarely measurable; are rarely data-driven and are rarely aligned with the needs of the population and system goals.
	Sets goals for the school counseling program that sometimes focus on the academic, career, and social/emotional development of students; are characterized by increasing relevance and rigor; are measurable; are marginally data-driven, and are partially aligned with the needs of the population and system goals.
	Sets goals for the school counseling program that focuses on the academic, career, and social/emotional development of students; are characterized by relevance and rigor; are measurable; are generally data-driven and are aligned with the needs of the population and system goals.
	Based on the gathering, assessment, and analysis of data, sets goals for the school counseling program that are reviewed, modified, and evaluated by both the school’s interdisciplinary team and the school counseling program.

Initiates program review for relevance and rigor, measurability, and coherence/alignment with the needs of the population and system goals.

Uses program outcomes to continuously evaluate and improve school counseling service delivery that focuses on the academic, career, and social/emotional development of students.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	1.3: Demonstrating Knowledge of Resources
	Rarely communicates with community agencies.  Lacks knowledge about consultation and collaboration strategies with community agencies rarely seek out community resources from colleagues. 
	Contacts community providers to obtain information about programming and services.  Consultation and collaboration skills are limited when discussing with the team the community agencies.
	Effectively engages in consultation and collaboration with community agencies to support student and family’s needs.  Contacts community providers to obtain information needed for programming.  Clearly articulates school procedures for services and practices.  Refers students and families to community providers for needed services.
	Effectively engages in consultation and collaboration with community agencies to support student and family’s needs.  Contacts community providers to obtain information needed for programming.  Clearly articulates school procedures for services and practices. Refers students and families to community providers for needed services.    Supports the team in understanding how to collaborate with the agency.


	Key Element
	Exploring
	Applying
	Integrating
	Innovating


	1.4: Designing Coherent Service Delivery and School Counseling Program
	Lacks knowledge and skills in effective consultation strategies and practices. Does not demonstrate a facility for using a problem-solving model.  Provides advice or strategies that are inappropriate and poorly formulated and inconsistently implemented and are not effective in addressing student needs. 
	Is a member of the problem-solving team.  Does not provide advice and expertise to teachers unless prompted and/or fails to offer appropriate advice. Participates in planning and decision making at the school, department, grade, or individual level when asked and does not develop knowledge of interventions and programs that will improve student outcomes.
	Works with school staff as part of the problem-solving team to develop targeted strategies and actions that contribute to student learning and positive behavior at the individual student level.  Engages in consultation and collaboration with school staff by assisting teachers with identifying concerns to target through intervention.  Supports teachers with intervention implementation through modeling, coaching, providing feedback, etc. Reflects on the effectiveness of instruction and supports and shares data to improve student outcomes.    
	Works with school staff as part of the problem-solving team to develop targeted strategies and actions that contribute to student learning and positive behavior at the school, classroom, and student level.  Engages in consultation and collaboration with school staff by assisting teachers with identifying concerns to target through intervention.  Supports teachers with intervention implementation through modeling, coaching, providing feedback, etc. Reflects on the effectiveness of instruction and supports and uses data to improve student outcomes by developing and facilitating programs and services to improve student outcomes.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	1.5: Designing, Implementing and/or Utilizing Student Assessments
	Rarely designs, conducts or utilizes assessments in planning and or evaluating the service delivery.
	Conducts/uses limited assessments and inconsistently uses assessment results to plan or evaluate service delivery.
	Adequately and consistently conducts and utilizes culturally competent assessment and matches assessment results to student needs and service delivery using evidenced-based practices.
	Conducts reliable and valid assessments that are culturally competent based on the information from student referral and student interview.

Is consistently able to make meaningful contributions to data-analysis teams by accurately interpreting student needs, and determines the content and process associated with effective and efficient service delivery and programming that is evidenced based.
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The RVSD Continuum of Professional Practice has been adapted from the California Association of School Counselors (CASC 2009) and the California Association of School Social Workers (CASSW 2012) and is aligned with the California Continuum of Teaching Practice (2010). Note that the key elements describe the School Counselor’s content knowledge and practices, pedagogy, support for instruction and learning environment, collaboration, and leadership. The Continuum is intended to guide unit members as they develop, refine, and extend their practice. The Continuum is utilized by the unit member and evaluator as a tool for self-reflection, setting professional goals, launching a cycle of inquiry, and to guide, support, and accelerate ongoing professional growth focused on student achievement and is not designed for use as a stand-alone observation or evaluation instrument.  

Directions: Begin by reading the key element and think of evidence of practice related to that element.  Begin on the left of the Continuum because any practice described to the left is carried across to those on the right, even if not explicitly stated.  Circle the descriptions that best match current practice.  Record evidence in this space. Evidence of practice includes multiple sources, such as but not limited to lesson plans, observation data, and student work analyses.  Date the initial and any updated self-assessments.  Subsequent reviews can be double circled to show growth over time.  

	Standard 2: Creating and Maintaining Effective Environments for Student Learning

	Evidence
Click or tap here to enter text.



	[bookmark: _Hlk525039203]Key Element
	Exploring
	Applying
	Integrating
	Innovating

	2.1: Creating an Environment of Respect and Rapport
	Demonstrates patterns of interactions with students that are inappropriate, or insensitive to students’ ages, cultural backgrounds, and developmental need.
	Demonstrates patterns of interactions with students that are generally adequate but may reflect occasional inconsistencies, favoritism, and disregard for students’ ages, cultures, and developmental levels. There is little evidence of collaboration with colleagues.
	Demonstrates patterns of interactions that are appropriate to the ages, culture, and developmental levels of the students. Collaborates with colleagues and other stakeholders to develop programs and policies that foster a school climate of respect.
	Establishes an environment in which students respect and affirm their own and others' differences and are supported to share and explore differences and similarities related to background, identity, language, strengths, and challenges.  Supports and promotes effective functioning for individuals and families and schools with diverse characteristics, learning needs, cultures, and backgrounds.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	2.2: Supporting a Culture for Positive Mental Health and Learning
	Does not actively develop and/or contribute to the development of behavioral, academic, and/or social-emotional interventions.
	Develops and/or contributes to the development of well-designed measurable behavioral, academic, and/or social-emotional interventions with limited consideration of student's individual differences.
	Develops and/or contributes to the development of well-designed measurable behavioral, academic, and/or social-emotional interventions considering individual differences based on biological, cultural, and social influences.  
	Develops and/or contributes to the development of well-designed measurable behavioral, academic, and/or social-emotional interventions considering individual differences based on biological, cultural, and social influences by providing specific measurable goals to evaluate the effectiveness of the plan.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	[bookmark: _Hlk525037533]2.3: Managing Procedures
	Loses significant service delivery time due to inefficient routines and/or management of procedures, supplies, data, and data systems. 

Rarely tracks and records student progress. 

Does not participate in special education initial and triennial meetings, and 504 meetings.
	Loses some service delivery time due to inconsistent maintenance of effective routines and/or management of procedures, supplies, data, and data systems. 

Uses an effective system to track student progress however does not use the data to adjust/modify the intervention. 

Participates in special education initial and triennial meetings, and 504 meetings.
	Delivers services with efficiency because there is adequate maintenance of routines, procedures, usage of data, and data systems.  

Uses an effective system to track student progress and uses the data to inform interventions.

Participates in special education initial and triennial meetings, and 504 meetings and assists in decisions regarding services and programming.  


	Empowers students to adhere to routines and procedures and to maintain data and data systems. 

Uses an effective system to track student progress and uses the data to inform interventions.

Uses school-wide group and individual data to understand the larger issues impacting student groups such as achievement gap, mental health in order to advocate for student needs.

Effectively participates in special education initial and triennial meetings, and 504 meetings and uses data to assist in decisions regarding services and programming.  

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	2.4: Managing Student Behavior
	Does not establish clear or consistent standards of conduct when working with individuals and groups.  

Demonstrates little knowledge of behavior intervention principles.  Does not collaborate with teachers to design a plan that can be used within a classroom system. 
 
Demonstrates little knowledge of what data and how to collect the data and does not guide the team to utilize data to design individual behavior intervention plans.

Provides little/no assistance to school personnel at the systems and individual level relative to the implementation of positive behavioral support strategies and/or a continuum of mental health services.
	Establishes clear standards of conduct but applies them inconsistently with clients.  

Provides some assistance to school personnel at the systems and individual level relative to the implementation of positive behavioral support strategies and/or a continuum of mental health services.
	Frequently demonstrates knowledge of behavior intervention principles.  Frequently collaborates with teachers and staff in the development of classroom systems management procedures, and individualized behavior plans.  

Provides assistance to school personnel at the systems and individual level relative to the implementation of positive behavioral support strategies and/or a continuum of mental health services.
	Consistently provides staff training specific to school-wide, classroom, and individual systems and management procedures.  Uses data at both an individual student level, classroom level, and school-wide systems level to design appropriate behavior interventions. 
 
Consistently demonstrates knowledge of behavior intervention principles and collaborates with staff in their development.  

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	2.5: Organizing Physical Space-Safe Learning Environment
	Maintains an environment that is unsafe or does not support student learning.  Uses inappropriate or ineffective routines/responses to reinforce positive behavior or respond to behaviors that interfere with students' learning.  Does not provide methodologies or strategies to enhance individual student achievement outcomes using a Multi-Tiered System of Support (MTSS).
	Inconsistently maintains routines needed to maintain a safe physical environment for learning in which students are engaged.  Behaviors that interfere with learning are addressed inconsistently. Inconsistently provides evidence-based methodologies, and therefore interdisciplinary teams do not develop the capacity to enhance individual achievement outcomes using a Multi-Tiered System of Support (MTSS).
	Develops and uses routines and proactive responses that create and maintain a safe physical environment for learning in which students are engaged and most behaviors that interfere with learning are addressed and taught.   Is able to teach, model, and coach students. Demonstrates the ability to facilitate evidence-based methodologies and works to build the same level of capacity within an interdisciplinary team to enhance individual achievement outcomes using a Multi-Tiered System of Support (MTSS).
	Develops and uses routines and proactive responses that create and maintain a safe physical environment for learning in which students are engaged and participate in preventing behaviors that interfere with learning.  Is able to teach, model, and coach students. Demonstrates extensive ability to facilitate evidence-based methodologies and works to build the same level of capacity within an interdisciplinary team to enhance individual achievement outcomes using a Multi-Tiered System of Support (MTSS).
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	Standard 3: Planning Instruction and Designing Learning Experiences for All Students

	Evidence
Click or tap here to enter text. 



	[bookmark: _Hlk525039419]Key Element
	Exploring
	Applying
	Integrating
	Innovating

	3.1: Communicating Clearly and Accurately
	Exhibits spoken and written language that is not clear and information is incorrect.  Presents the key relevant information to families in a technical manner and does not engage them in a conversation to promote student learning outcomes. 

Rarely communicates with families to share and/or identify strategies for supporting learning and development at school and at home. Does not use a two-way communication system that supports proactive strategies with all colleagues, teachers, and families about student learning behavior and social-emotional skills.
	Exhibits spoken and written language that is clear.  Presents the key relevant information to families in a technical manner that limits engaging them in a conversation to promote student learning outcomes. 

Sometimes communicates with families to share and/or identify strategies for supporting learning and development at school and at home. Inconsistently uses a two-way communication system that supports proactive strategies with all colleagues, teachers, and families about student learning behavior and social-emotional skills.
	Exhibits spoken and written language that is clear and correct.  

Regularly communicates with families to share and/or identify strategies for supporting learning and development at school and at home.  Regularly uses a two-way communication system that supports proactive strategies with all colleagues, teachers, and families about student learning behavior and social-emotional skills.
	Consistently exhibits spoken and written language that is clear and correct. When presenting the report, adjusts vocabulary and language to the needs of the listener. 

Effectively communicates with families to share and/or identify strategies for supporting learning and development at school and at home.  Regularly uses a two-way communication system that supports proactive strategies with all colleagues, teachers, and families about student learning behavior and social-emotional skills.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	3.2: Using Questioning and Discussion Techniques
	Rarely utilizes evidence-based and best practice strategies for individual and group counseling or classroom guidance activities.  

Asks questions that are of poor quality and lack accuracy, clarity, and/or substantive content. 

Rarely provides students time to think before responding.  

Rarely ensure students are actively engaged, and when appropriate, inconsistently formulates questions related to the content.
	Utilizes limited evidence-based and best practice strategies for individual and group counseling as well as classroom guidance activities. 

Asks limited questions that invite inconsistent response patterns. 

Allows time for students to think before responding.  

Has demonstrated a limited ability to ensure students are actively engaged, and when appropriate, formulates questions related to the content.
	Uses adequate evidence-based and best practice strategies for individual and group counseling as well as classroom guidance activities.  

Asks questions that are adequate and characterized by accuracy, clarity, and substantive content.  

Provides adequate time for students to think before responding.  

Adequately ensures that students are actively engaged, and when appropriate, formulates questions related to the content.
	Uses varied evidence-based and best practice strategies for individual and group counseling as well as classroom guidance activities to best meet the needs of the individual or group receiving the intervention.  

Asks questions and uses discussion techniques that are of uniformly high quality characterized by accuracy, clarity and substantive content.  

Uses extensive knowledge to allow time for students to think before responding.  

Ensures that students are actively engaged, and when appropriate, formulates questions related to the content.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	3.3: Engaging Students in Learning and Development
	Rarely engages in a relationship with students and the nature of the relationship or purpose is unclear.  

Rarely attempts to meet with students at a rate that is required for their needs.  

Rarely develops and conducts activities that assist students related to their educational and career goals.
	Uses knowledge to engage in a relationship with students and the nature of the relationship or purpose is usually clear to students.  

Inconsistent attempts to meet with students at a rate that is required for their needs.  

Demonstrates a limited ability to develop and conduct activities that assist students related to their educational and career goals.
	Uses knowledge to regularly utilize a continuum of evidence-based strategies for engaging students in services that are appropriately matched to their academic, career, and/or social/emotional needs. 

Provides equitable services to students and “triages” effectively.  Inconsistently has students self-reflect.  

Most often develops and conducts activities that assist students related to their educational and career goals.
	Uses extensive knowledge to regularly utilize a continuum of evidence-based strategies for engaging students in services that are appropriately matched to their academic, career, and/or social/emotional needs. 

Provides equitable services to students and “triages” effectively.  Invites students to self-reflect on growth and progress.  

Develops and conducts activities that assist students related to their educational and career goals.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	3.4: Using Assessment in Delivery of Academic, Career and Social Development Services
	Rarely includes the student's participation in goals and/or the monitoring of student learning and progress.
	Limited use of data to support student's awareness of the goals, and the criteria for determining whether progress has been made.  
	Provides knowledge of a continuum of services and evaluation tools that assesses the impact of services relative to the development of social, and life skills, and collaborates with other professionals to coordinate and integrate efforts in order to build capacity and enhance service delivery outcomes using reliable and valid evaluation criteria.  Often uses data to support student's awareness of the goals and the criteria for determining whether progress has been made.
	Provides extensive knowledge of a continuum of services and evaluation tools that assesses the impact of services relative to the development of social, and life skills, and collaborates with other professionals to coordinate and integrate efforts in order to build capacity and enhance service delivery outcomes using reliable and valid evaluation criteria. 

Consistently uses data to support student's awareness of the goals and the criteria for determining whether progress has been made.  Consistently uses data to support student's awareness of the goals and the criteria for determining whether progress has been made.  

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	3.5: Demonstrating Flexibility and Responsiveness
	Demonstrates little or no knowledge and skills necessary to assess student risk assessment and coordinates effective mitigation strategies in the schools. Individually, develops strategies and actions that contribute to the learning and behavior of all students at the school.    Does not reflect on the effectiveness of instruction, supports, and interactions with students both individually and with colleagues.  
	Demonstrates limited knowledge and skills necessary to assess student risk assessment and coordinates effective mitigation strategies in the schools. Individually, develops strategies and actions that contribute to the learning and behavior of all students at the school.   Reflects on the effectiveness of instruction, support, and interactions with students both individually and with colleagues.  
	Demonstrates the knowledge and skills necessary to assess student risk assessment and coordinates effective mitigation strategies in the schools. Individually, develops strategies and actions that contribute to the learning and behavior of all students at the school.   Reflects on the effectiveness of instruction, supports, and interactions with students both individually and with colleagues.  Uses insights gained to modify and improve practice and student outcomes. Anticipates and responds appropriately to misunderstandings arising from differences in backgrounds, languages, and identities and models strategies.
	Continually demonstrates the knowledge and skills necessary to assess student risk assessment and coordinates effective mitigation strategies in the schools and the community. Individually and with colleagues, develops strategies and actions that contribute to the learning and behavior of all students at the school.   Reflects on the effectiveness of instruction, supports, and interactions with students both individually and with colleagues.  Uses insights gained to modify and improve practice and student outcomes. Anticipates and responds appropriately to misunderstandings arising from differences in backgrounds, languages, and identities and models strategies.
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	Standard 4: Developing as a Professional School Counselor

	Evidence
Click or tap here to enter text. 



	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	4.1: Reflecting on Professional Practice
	The Counselor/School Social Worker does not reflect on practice, or the reflections are inaccurate or self- serving.
	The Counselors’/School Social Workers’ reflection on practice is moderately accurate and objective without citing specific examples, and with only global suggestions as to how it might be improved.
	The Counselors’/School Social Workers’ reflection provides an accurate and objective description of practice, citing specific positive and negative characteristics. 

The Counselor makes some specific suggestions as to how the therapy program might be improved.
	The Counselors’/School Social Workers’ reflection is highly accurate and perceptive, citing specific examples that were not fully successful for at least some students.
 
Counselor draws on an extensive repertoire to implement alternative strategies that may or may not need to occur immediately.

	[bookmark: _Hlk525041197]Key Element
	Exploring
	Applying
	Integrating
	Innovating

	4.2: Maintaining an effective data- management system
	Is missing reports of student progress, records, and documentation, or they are late, inaccurate, resulting in confusion, and/or noncompliance with district policies and procedures.  

Completes reports of student progress, records, and documentation which are rarely systematic, comprehensive, compliant and timely with district policies and procedures.
	Completes reports of student progress, records, and documentation that are limited to being systematic, comprehensive, compliant and timely with district policies and procedures.
	Uses an approach to record keeping, and documentation that is accurate, systematic, comprehensive, compliant and timely with district policies and procedures.
	Uses an approach to record keeping that is highly accurate, systematic, comprehensive, compliant, timely and serves as a model.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	4.3: Collaborating with administrators, staff, and families

	Rarely makes attempts to engage families in home-school partnerships or school counseling services. 

Rarely presents evidence of effective communication with families.
	Makes inconsistent attempts to engage families in home-school partnerships or school counseling services.  

Limited ability to communicates with some families.
	Consistently establishes effective home-school partnerships.  

Consistently and effectively communicates with families.
	Is highly effective in establishing and maintaining an effective home to school partnerships, which enhance student achievement.  

Is identified as a role model for other school counselors/school social workers on how to communicate and collaborate effectively with families.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	4.4: Participating in a Professional Community
	Counselor’s/School Social Worker’s relationships with colleagues are negative or self-serving and the professional avoid being involved in school and district events, committees, and projects.

Rarely demonstrates leadership and collaboration by engaging the educational community in the development of a comprehensive school counseling program.
	Counselor’s/School Social Worker’s relationships with colleagues are cordial. They participate in school and district events, committees, and projects when specifically asked to do so.
	Counselor/School Social Worker participates actively in school and district events, committees, and projects and maintains positive and productive relationships with colleagues.
	Counselor/School Social Worker assumes a leadership role with colleagues and makes substantial contributions to school and district events, committees, and projects.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	4.5: Growing and Developing Professionally
	Counselor/School Social Worker does not participate in professional development activities provided by the district, even when such activities are clearly needed for the development of skills.  

The counselor/school social worker does not pursue professional development opportunities outside the district.
	Counselor/School Social Worker participates in less than half the required professional development activities provided by the district, which are relevant to their profession.  

Counselor/School Social Worker pursues limited professional development opportunities outside the district.
	Counselor/School Social Worker participates in all professional development activities provided by the district, which are relevant to their profession. 

Counselor/School Social Worker pursues professional development opportunities outside the district.
	Counselor/School Social Worker attends all required professional development meetings for the department/district and makes a substantial contribution to the profession through such activities as presenting relevant information to colleagues during workshops. 

Counselor/School Social Worker actively pursues professional development opportunities outside the district.

	Key Element
	Exploring
	Applying
	Integrating
	Innovating

	4.6: Showing professionalism, including integrity, advocacy, and maintaining confidentiality

	Counselor/School Social Worker is not trustworthy or dependable in their interactions with colleagues, students, and the public, with evidence of unprofessionalism documented more than two times towards the individual, limited advocacy role for students and violates norms of confidentiality.
	Counselor/School Social Worker is trustworthy and dependable in interactions with colleagues, students, and the public, with evidence of unprofessionalism documented towards the individual, advocacy role for students, and does not violate norms of confidentiality.
	Counselor/School Social Worker is trustworthy, dependable, and confidential with no evidence of unprofessionalism documented, advocates for students when needed and does not violate norms of confidentiality.
	Counselor/School Social Worker is trustworthy, dependable, and confidential in all interactions with colleagues, students, and the public with no evidence of unprofessionalism documented, advocates for students when needed and, takes a leadership role with colleagues and does not violate norms of confidentiality.
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