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Directions: Please provide a narrative response for Sections A-I. 

LETRS Questions: 
· How many teachers in your school have completed Volume 1 ONLY of LETRS? 4
· How many teachers in your school have completed Volumes 1 and 2 of LETRS? 22
· How many teachers in your school are beginning Volume 1 of LETRS this year?  5
· How many teachers in your school are beginning Volume 2 of LETRS this year? 4
· How many CERDEP PreK teachers in your school have completed EC LETRS? 0
· How many CERDEP PreK teachers in your school are beginning EC LETRS this year? 2

Section A: Describe how reading assessment and instruction for all PreK-5th grade students in the school includes oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension to aid in the comprehension of texts to meet grade‑level English/Language Arts standards.

Richland One School District has created a scope and sequence to guide teachers in their instruction of the new South Carolina College and Career Ready English Language Arts Standards. Through the scope and sequence the standards have been clustered in weekly instructional spans, providing teachers with a clear guide and progression for student learning. The district scope and sequence use the standards to target instruction of oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension for all students. Common Formative Assessments (CFAs) have been created for each cluster to assess student mastery toward the taught standards in that cluster. All CFAs are assessing student mastery and progress of their grade-level standards. 

All teachers at Caughman Road use the district scope and sequence to guide their instructional planning. CFAs are also used for instructional planning so teachers can plan with the end in mind and understand how students are assessed on the standard. Teachers also use the South Carolina Department of Education’s Assessment Specifications Document when planning their instruction to ensure that they are exposing their students to a variety of texts, vocabulary, and types of questions. 

One of the primary resources teachers have is the curriculum Wonders, by McGraw Hill. This curriculum provides instructional and assessment opportunities for word study, intervention needs, comprehension, and other language skills. The Wonders program is evidence-based and grounded in the Science of Reading. Furthermore, it includes a systematic and explicit program for teaching phonics. 

Teachers at Caughman Road are trained in the Institute for Multi-Sensory Education’s (IMSE) word study programs: Orton-Gillingham and Morphology. Orton-Gillingham is primarily used with grades K-3, while Morphology is primarily used with grades 4-5. Both programs are used for word study instruction in the classroom. Though multi-sensory teaching, all students are given the opportunity to be successful in their foundational skills of phonological awareness, phonics, fluency, and vocabulary. Orton-Gillingham teaches phonics in a systematic, direct, and explicit format each day, so students are able to decode and encode words. Morphology teaches morphemes in a systematic, direct, and explicit format each day, so students are able to break apart words based on their morpheme and therefore be able to tell what the word means, which in turn helps them with their vocabulary and comprehension. Additionally, all Pre-K-3rd grade teachers at Caughman Road are either LETRS trained or currently going through LETRS training this school year. Teachers use the knowledge gained from these courses and assessments (comprehension, vocabulary, word recognition) to use science of reading practices for student instruction. 

Section B: Document how Word Recognition assessment and instruction for PreK-5th grade students are further aligned to the science of reading, structured literacy and foundational literacy skills.

Caughman Road teachers use Orton-Gillingham Reading Skills Assessment, Phonological Awareness Screening Test (PAST), Morphology Morpheme Assessments, and LETRS Phonics and Word-Reading Survey to collect baseline data on their students. Student data is collected and analyzed by teachers with the support of the school’s reading coach, so teachers can decide instructional next steps for all student tiers and how to enhance whole-group tier 1 instruction so all students can be successful. This data provides teachers with a whole-class picture on their class ability level with reading and foundational literacy skills. As mentioned in section A, teachers at Caughman Road are trained in IMSE’s word study programs Orton-Gillingham and Morphology, both of which are aligned with science of reading. 

Section C:  Document how the school uses universal screener data and diagnostic assessment data to determine targeted pathways of intervention (word recognition or language comprehension) for students in PreK-5th grade who have failed to demonstrate grade‑level reading proficiency.  

The universal screener that Caughman Road Elementary utilizes is Renaissance’s Star Reading, which is the universal screener that all schools in Richland County School District One utilize. Students who are in grades K-2 take Star Early Literacy, which assesses students in their knowledge of print concepts, phonological awareness, phonics, word recognition, fluency, vocabulary acquisition and use. Students in these grade levels take Star Early Literacy until they meet the cut score of 852, where they are then required to take Star Reading. Star Reading is used with students in grades 3-5 and students in grades K-2 who meet the cut score on Star Early Literacy. Star Reading assesses students in their ability to read with grade-level proficiency by assessing their mastery of reading strategies in skills in narrative text (such as: key ideas and detail, character, setting, plot, theme, summary, inference and evidence, craft and structure, point of view, word meaning, text structure, etc.), informational text (such as: main idea and details, sequence, compare and contrast, cause and effect, summary, craft and structure, author’s purpose, word meaning, etc.), and language (such as: vocabulary acquisition and use, word relationships, structural analysis, context clues, vocabulary in context, etc.). 

Star Reading is administered three times a school year – during the fall, winter, and spring. Fall data is used as the baseline data for each student. After each Star administration teachers within our school analyze their student data during a professional learning community (PLO) which is led by our reading coach, curriculum resource teacher, principal, and grade-level assistant principal. Through this PLO all classroom teachers analyze their data and discuss implications for classroom practice through their core, tier 1 instruction. This includes tiering students according to at/above, on watch, intervention, and urgent intervention and determining instructional next steps for each of their tiers in the form of small group instruction. Teachers then create their schedule for the frequency of times per week they will instruct each small group. Students who score into urgent intervention on Star will be receive daily intervention, students who score into intervention will receive intervention 3-4 days a week, students who score into on watch will receive small group instruction 2-3 days a week, and students who score into at/above will receive small group instruction 1-2 days per week.  

Teachers also use the State Standards Mastery – Class Report to analyze student mastery of state standards based on their Star score. From this report teachers form strategy groups based on student needs to support students in standards mastery. Since these groups are based on student needs toward mastery of a standard these groups are flexible and may have students from all tiers. 

Students who score into the urgent intervention and intervention tiers are also considered for reading intervention provided by one of school’s reading interventionists (Please refer to Section E for more information). 
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Section D: Describe the system in place to help parents in your school understand how they can support the student as a reader and writer at home.

At the beginning of the school year 100% of parents are invited to Meet the Teacher and Open House; both events are opportunities for parents to learn more about classroom curriculum, expectations, and ways they can support their students at home as a reader and writer. Throughout the school year parents are also invited to events such as Fall Festival where they are provided with books and comprehension question handouts so they will be able to support their students at home. Twice a year Caughman Road hosts Curriculum Nights where parents are invited to participate in make and take sessions where they are given specific literacy strategies to use at home with their students. 

100% of teachers at Caughman Road utilize the communication app: Talking Points. Through this app parents are able to privately communicate with their student’s teacher and receive real-time updates about their student. After students complete Star Reading/Early Literacy a parent report is generated. Teachers print off this report and send it home with all their parents. The parent report includes the student’s scale score, their score’s grade-level equivalent, their reading zone of proximal of development, and suggested skills that the students is ready to learn in parent-friendly language. Parents receive this report after each of the three administrations of Star. 

Section E: Document how the school provides for the monitoring of reading achievement and growth at the classroom and school level with decisions about PreK-5th grade intervention based on all available data to ensure grade-level proficiency in reading. 

Monitoring of reading achievement is done through weekly Professional Learning Communities (PLCs) and monthly Multi-Tiered Systems of Support (MTSS) meetings. During weekly PLCs teachers meet with their grade-level, reading coach, curriculum resource teachers, and administrators to review their student data which comes from: Star Reading, district CFAs, teacher-created assessments, and student work samples. Here the team is able to discuss strategies that worked well or did not work well in their classroom, discuss strategies for reteaching, ask clarifying questions, and decide next steps for instruction. Based on student mastery data students may be sorted into small groups for small group reteaching of standards they did not master, if the majority of the class did not show mastery toward a standard then the teacher will then do a whole group reteaching utilizing a different strategy. 

Once a month teachers meet with the school’s MTSS team with data for students who are consistently not showing mastery in class. The MTSS goes over the data and suggests new and specific strategies for the teacher to utilize with their student and a timeline for data collection with this specific strategy. The teacher will meet with the MTSS again after the decided timeline with new data from the specific strategy and next steps are discussed and decided from there. This could mean the student made progress and to continue using that strategy, trying out a new strategy, planning to create a 504 plan, seeing an interventionist for tier 3 instruction, the student going through the evaluation process, etc. 
 
After all students are given the universal screener, Star Reading/Early Literacy, students who test into urgent intervention and intervention are investigated for possible tier 3 intervention with one of our school’s reading interventionists. Teachers complete running records with all their students using Fountas and Pinnell’s Benchmark Assessment System to find each of their students’ instructional and hard reading levels. This data is triangulated with the Star Reading/Early Literacy data and looked over by our reading interventionists, reading coach, and administration team. Based on school and student needs it is decided which students will receive tier 3 intervention from a reading interventionist during their cycles. At the midway point of their cycles reading interventionists sit down to discuss their data and to decide next steps. Reading interventionists complete multiple cycles throughout the year so that multiple students receive reading intervention. 

Teachers are required to complete running records with all their students. Running records are used to progress monitor students in their reading accuracy and comprehension. Running records are another data point that are discussed in PLCs and MTSS meetings. Running records can show if a student is ready to progress to the next instructional reading level or if they need more time on their current instructional reading level and a different strategy needs to be put into place. 

Section F: Describe how the school provides teacher training based in the science of reading, structured literacy, and foundational literacy skills to support all students in PreK-5th grade.

Every Monday after school, teachers are offered a Professional Learning Opportunity in the form of professional development sessions. Every month, teachers are offered a literacy PLO led by the school’s reading coach. These literacy sessions are based off of student needs at Caughman Road, and are based in the science of reading, structured literacy, and foundational literacy skills so that all teachers in PreK-5th grade can support their students. The sessions are interactive, and teachers can turn around and immediately implement the strategies learned in their daily classroom instruction. 

All K-3 teachers also participate in monthly LETRS sessions. In these sessions teachers learn science of reading pedagogy, depth of knowledge, and tools to teach language and literacy skills to all their students. LETRS is a two-year professional development, with each K-3 teacher beginning when they come to Caughman Road. LETRS implementation began at Caughman Road in the fall of 2023.  


Section G: Analysis of Data

	Strengths
	Possibilities for Growth 

	
· Teachers and administrators regularly participate in teacher-led professional learning opportunities and communities. 
· Students are given the opportunity to independently read and write daily to build stamina and understanding.
· Lesson plans and lesson delivery include learning intentions and success criteria that are standards-based. 
	
· Collaboration between teachers and students to set measurable short-term goals and work together to make strategic plans outlining how these goals will be accomplished. 
· Building school partnerships with the community for reading and writing events and opportunities for students and families.
· Increasing teacher efficacy of standards-based tier 1 instruction. 




Section H: Previous School Year SMART Goals and Progress Toward Those Goals
· Please provide your school’s goals from last school year and the progress your school has made towards these goals. Utilize quantitative and qualitative data to determine progress toward the goal (s). As a reminder, all schools serving third grade were required to use Goal #1 (below).

	[bookmark: _Hlk175322475]Goals
	Progress

	Previous Goal #1 (Third Grade Goal): Reduce the percentage of third graders scoring Does Not Meet in the spring of 2024 as determined by SC READY from 30.4% to 27.4% in the spring of 2025.
	Based on Spring 2025, the percentage of third graders scoring Does Not Meet determined by SC ready was 17.7%. Based on our progress, we met our goal.

	Previous Goal #2: During the 2024-2025 school year, Caughman Road Elementary will provide 100% of parents a minimum of three Parent and Family Engagement Literacy Events for grades Pre-K-5th.
	In the 2024-2025 school year Caughman Road hosted seven literacy Parent and Family Engagement Literacy Event for grades PreK-5th. These events were:
· Grandparents Day (9/9/2024 and 9/10/2024)
· Open House (9/17/2024)
· Curriculum Nights (10/20/2024 and 3/20/2025)
· Galentine’s (2/12/2025)
· Real Men Read (2/28/2025)
· Boys, Books, and Basketball (4/9/2025)
Based on our progress, we met our goal.

	Previous Goal #3: During the 2024-2025 school year, 100% of Pre-K-5th grade teachers will receive ongoing Professional Learning Opportunities (PLOs) monthly focused on literacy best practices and utilizing formative assessment data to plan, execute, and reflect on daily instructional practices.   
	100% of PreK-5th grade teachers received on-going PLOs focusing on:
· Utilizing SC State Standards to explicitly teach the literacy skills and strategies of reading, writing, listening, and speaking to engage students in all content areas.  
· Using protocols to deconstruct standards for instructional implementation.  
· Utilizing a Comprehensive Literacy Approach to instruction. 
· Implementing Curriculum Units of Study with fidelity. 
· Participating in effective Professional Learning Communities to reflect, plan, evaluate, and execute instruction. 
· Aligning reading and writing instruction and intervention with the science of reading, structured literacy, and foundational literacy skills.
· Conducting monthly Learning Labs to support instructional expectations.  
· Creating and instructing small groups based on students’ needs. 
· Progress monitoring student progress using specific data points. 
· Using a variety of data to inform and adjust daily instruction. (Including, but not limited to Universal Screener, reading records, common formative assessments, rubrics, checklists, running/reading records, and conferring data) 



Section I: Current SMART Goals and Action Steps Based on Analysis of Data
· [bookmark: _Hlk206760859]All schools serving students in third grade MUST respond to the third grade reading proficiency goal. Note the change in language for the 3rd grade goal to align with the 2030 vision of 75% of students at or above grade level.  Schools that do not serve third grade students may choose a different goal. Goals should be academically measurable. All goals should align with academic growth or achievement. Schools must provide a minimum of two goals.

· Schools are strongly encouraged to incorporate goals from the school renewal plan. Utilize a triangulation of appropriate and available data (i.e. SC READY, screeners, MTSS progress monitoring, benchmark assessments, and observational data) to set reasonable goal(s) for the current school year. 

	Goals
	Action Steps

	Current Goal #1 (Third Grade Goal): Increase the percentage of third graders scoring Meets and Exceeds in the spring of 2026 as determined by SC READY from 54.2 % to 59.2 % in the spring of 2025.
	· Implement science of reading strategies with explicit instruction and the Montessori curriculum.
· Use SC State Standards to explicitly teach strategies for reading, writing, listening, and speaking. 
· Participate in collaborative planning to deconstruct the standards for practical implementation.
· Participate in collaborative planning to write learning progressions, learning intentions and success criteria, and then implement to increase teacher clarity. 
· Conduct reading and writing conferences focused on providing teaching points and action steps to students.
· Plan and teach lessons that support comprehension, concepts about print, phonological awareness, phonemic awareness, phonics, spelling, fluency, and vocabulary development.

	Current Goal #2: By the end of the 2025-2026 school year, 20% of families will have participated in at least one literacy-focused event, workshop, or activity designed to support reading at home, resulting in increased student engagement and growth in reading.  
	Caughman Road will provide multiple opportunities for parent involvement through events such as: Open House, Grandparent’s Day, Curriculum Night, Literacy Night, Real Men Read, Author’s/Reader’s Teas, and Library Events. We will track family attendance participation by:
· Event Attendance Tracking: Monitor family attendance and participation in literacy-focused events, workshops, and activities.
· Surveys after events to monitor and adjust events to better work for our families’ literacy needs.

	Current Goal #3: By the end of the 2025–2026 school year, 100% of Pre-K–5th grade teachers will participate in monthly Professional Learning Opportunities (PLOs) focused on improving writing instruction through the use of the Writing Rope framework, modes of writing (narrative, informational, opinion), and Visible Learning strategies—including clear learning intentions, success criteria, and effective feedback—resulting in at least a 10% increase in student writing proficiency as measured by school-wide writing assessments.
	Action Steps Pre-K-5: 
· Utilize SC State Standards to explicitly teach the literacy skills and strategies of reading, writing, listening, and speaking to engage students in all content areas. 
· Conduct teacher surveys on current writing instructional practices and knowledge of the Writing Rope and Visible Learning strategies. 
· Analyze previous year’s student writing data to establish baseline proficiency levels. 
· Schedule monthly sessions to include but not limited to: 
· Writing Rope components (e.g., sentence structure, text structure, writing processes) 
· Writing modes (narrative, informational, opinion) 
· Visible Learning strategies (learning intentions, success criteria, feedback) 
· Align PLOs with grade-level writing standards and pacing guides. 
· Provide coaching cycles, model lessons, and guided planning.
· Provide resources, exemplars, and anchor charts teachers can use in classrooms. 
· Conduct Professional Learning Communities (PLC) meetings to review data and student work. 
· Administer end-of-year writing assessment and analyze growth.
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