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Directions: Please provide a narrative response for Sections A-I. 

LETRS Questions: 
· How many teachers in your school have completed Volume 1 ONLY of LETRS? 1
· How many teachers in your school have completed Volumes 1 and 2 of LETRS? 2
· How many teachers in your school are beginning Volume 1 of LETRS this year? 4
· How many teachers in your school are beginning Volume 2 of LETRS this year? 1
· How many CERDEP PreK teachers in your school have completed EC LETRS? n/a
· How many CERDEP PreK teachers in your school are beginning EC LETRS this year? n/a

Section A: Describe how reading assessment and instruction for all PreK-5th grade students in the school includes oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension to aid in the comprehension of texts to meet grade‑level English/Language Arts standards.

Oral language is strengthened through discussions, storytelling, and interactive activities that build sentence structure and expression. Phonological awareness is developed through rhyming, syllable segmentation, and sound matching, laying the groundwork for decoding. Phonics instruction is systematic and explicit, helping students apply sound-symbol knowledge to read unfamiliar words accurately. Fluency is supported through guided and independent practice, with timed readings and repeated readings used for assessment and growth. Vocabulary instruction includes direct teaching, context clues, and interactive strategies to help students connect meaning to text. Comprehension is fostered through strategies such as predicting, questioning, summarizing, and making connections, reinforced by written responses and discussions that provide ongoing feedback.

Section B: Document how Word Recognition assessment and instruction for PreK-5th grade students are further aligned to the science of reading, structured literacy and foundational literacy skills.

Students are screened within the first 45 days using iReady and Easy CBM to measure phonemic awareness, letter-sound knowledge, and sight word recognition, with ongoing progress monitored through running records, benchmarks, word lists, and diagnostics. Instruction is systematic and explicit, beginning with phonemic awareness activities such as isolating, blending, and segmenting sounds, and progressing to phonics instruction that teaches students the relationship between letters and sounds to decode unfamiliar words. High-frequency and sight words are taught to promote automatic recognition, supporting smoother and more fluent reading. Structured literacy practices emphasize direct, sequential instruction in phonics rules, word patterns, and the strategic use of context, reinforced through multi-sensory activities such as letter tiles, playdough, kinetic sand, songs, and chants. Instruction builds from simple to complex, ensuring mastery of basic word recognition before advancing to more difficult patterns. Foundational literacy skills are further strengthened by teaching word meanings in context and providing repeated and guided oral reading to develop fluency, accuracy, and comprehension.

Section C:  Document how the school uses universal screener data and diagnostic assessment data to determine targeted pathways of intervention (word recognition or language comprehension) for students in PreK-5th grade who have failed to demonstrate grade‑level reading proficiency.  

Universal screening data from iReady and Easy CBM are collected within the first 45 days of school to establish a baseline and identify students performing below grade-level expectations in reading. Students flagged through the screener receive diagnostic assessments to provide a deeper analysis of their strengths and areas of need. This process allows the school to distinguish whether the difficulty lies in word recognition or language comprehension, ensuring that interventions are targeted and personalized. Data from both screening and diagnostics guide placement into tiered supports. Tier 1 provides high-quality core instruction with embedded strategies for all students. Tier 2 delivers small-group interventions focused on phonics, sight words, and fluency through guided reading and structured practice. Tier 3 provides intensive, individualized intervention for students with the most significant deficits. By using a data-driven, tiered approach, we ensures that each student receives the specific support necessary to improve reading proficiency.
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Section D: Describe the system in place to help parents in your school understand how they can support the student as a reader and writer at home.

Parents are provided with ongoing support and resources to help their children grow as readers and writers at home. Families of incoming kindergarten students participate in a Jumpstart program that equips them with early literacy strategies and materials before the school year begins. Throughout the year, parents receive resource packets, online activities, and monthly “Parent’s Corner” literacy tips, along with reading lists, writing prompts, and book-of-the-month recommendations shared through newsletters. The school website also offers educational links and downloadable materials. During intercession, additional resources and supports are provided to help families maintain literacy progress. Parent-teacher conferences include individualized discussions on student growth and strategies for home practice, while ClassDojo offers families direct access to teachers for support at any time. Family reading nights and other literacy-centered events are held during the year to build a culture of reading, and the school maintains an open-door policy where parents can request guidance whenever needed.

Section E: Document how the school provides for the monitoring of reading achievement and growth at the classroom and school level with decisions about PreK-5th grade intervention based on all available data to ensure grade-level proficiency in reading. 

Progress monitoring of reading achievement and growth begins with universal screeners, iReady and Easy CBM, administered within the first 45 days of school to establish baselines and identify students who may need additional support. Diagnostic assessments provide deeper insights into individual strengths and weaknesses, ensuring that interventions target the right areas. Growth is tracked through a variety of progress monitoring tools, with teachers and the instructional leadership team using assessment data to evaluate intervention effectiveness and guide instructional adjustments. In addition to regular classroom assessments, the school holds quarterly collaborative meetings to review all available data, analyze trends, identify red flag areas, and make tier placement decisions. This tiered system includes Tier 1 for high-quality classroom instruction with strategies for all students, Tier 2 for targeted small-group interventions, and Tier 3 for intensive one-on-one support. This helps to ensure that interventions are timely and effective.

Section F: Describe how the school provides teacher training based in the science of reading, structured literacy, and foundational literacy skills to support all students in PreK-5th grade.

Professional development workshops and opportunities are provided on the cognitive processes of reading acquisition, systematic and explicit instructional practices, and the integration of phonics, vocabulary, fluency, and comprehension. Teachers receive ongoing coaching and mentoring from the school-based literacy coach, who provides in-class support, models effective strategies, and offers targeted feedback. Throughout the year, staff are trained to use universal screening and diagnostic assessment data, implement MTSS interventions, practices to support diverse learners including ELL students, and conduct progress monitoring to guide differentiation. Curriculum-specific training, including LETRS, further deepens teachers’ knowledge of structured literacy practices. In addition, it is a goal this year to have regular professional learning communities to allow teachers to collaborate, share best practices, review student data, and problem-solve together, building a collective responsibility for literacy success across the school.




Section G: Analysis of Data

	Strengths
	Possibilities for Growth 

	
· Comprehensive Data Use: The school collects and analyzes multiple measures of student performance and collaborates regularly to inform instruction and interventions.
· Data-Driven Growth: Teachers receive ongoing training to strengthen data analysis skills, ensuring informed decisions for resource allocation and student support.
	
· Formative Assessment Tracking: Develop a consistent system to provide real-time insights into student learning and progress.
· Data Collection for New Students: Strengthen processes for students with little to no historical data to establish accurate baselines and enable earlier, targeted interventions.
· Ongoing Progress Monitoring: Monitor consistently to determine which strategies are effective and make timely instructional adjustments.




Section H: Previous School Year SMART Goals and Progress Toward Those Goals
· Please provide your school’s goals from last school year and the progress your school has made towards these goals. Utilize quantitative and qualitative data to determine progress toward the goal (s). As a reminder, all schools serving third grade were required to use Goal #1 (below).

	[bookmark: _Hlk175322475]Goals
	Progress

	Previous Goal #1 (Third Grade Goal): Reduce the percentage of third graders scoring Does Not Meet in the spring of [two school years prior] as determined by SC READY from _35_____ % to __30____ % in the spring of [previous school year].
	The goal was to reduce the percentage of third graders scoring at the “Does Not Meet” (DNM) level on SCReady ELA from 35% in spring 2024 to 30% in spring 2025. This goal was not met, as 42% of students (5 out of 12) scored at the DNM level in spring 2025. Several of the students scoring at the DNM level had 504 plans or IEPs, indicating the need for stronger collaboration between general education and support services.



	Previous Goal #2:
	






	Previous Goal #3:

	








Section I: Current SMART Goals and Action Steps Based on Analysis of Data
· [bookmark: _Hlk206760859]All schools serving students in third grade MUST respond to the third grade reading proficiency goal. Note the change in language for the 3rd grade goal to align with the 2030 vision of 75% of students at or above grade level.  Schools that do not serve third grade students may choose a different goal. Goals should be academically measurable. All goals should align with academic growth or achievement. Schools must provide a minimum of two goals.

· Schools are strongly encouraged to incorporate goals from the school renewal plan. Utilize a triangulation of appropriate and available data (i.e. SC READY, screeners, MTSS progress monitoring, benchmark assessments, and observational data) to set reasonable goal(s) for the current school year. 

	Goals
	Action Steps

	Current Goal #1 (Third Grade Goal): Increase the percentage of third graders scoring Meets and Exceeds in the spring of [previous school year] as determined by SC READY from __42____ % to __47____ % in the spring of [previous school year].
	· Progress Monitoring: Conduct progress monitoring every four weeks using a phonics-based program and iReady, with quarterly data days for deeper analysis.
· MTSS Implementation: Advance to Phase 2, using data to tier students and prescribe targeted interventions based on strengths and weaknesses.
· Coaching Cycles: Establish effective coaching cycles for all teachers of reading to provide modeling, feedback, and support.
· Collaboration: Increase communication between pullout service providers and general education teachers to ensure alignment of interventions with classroom instruction.





	Current Goal #2:
Increase the percentage of 2nd grade students scoring at or above grade level on the spring 2026 iReady Reading Diagnostic from 14% in fall 2025 (mid/above + early on grade level) to 30% in spring 2026
	· Small-Group Interventions: Provide targeted small-group instruction focused on specific skill deficits identified through diagnostic data.
·  Systematic Phonics Instruction: Implement explicit, systematic phonics instruction to strengthen decoding and word recognition skills.
· Consistent Progress Monitoring: Monitor student progress regularly through iReady and classroom-based assessments to adjust instruction and ensure growth toward grade-level proficiency.






	Current Goal #3:
Increase the percentage of 1st grade students at low risk on EasyCBM reading measures from 53% (9 of 17) in fall 2025 to 70% in spring 2026.
	· Phonological Awareness Focus: Deliver daily small-group instruction targeting segmenting, blending, and manipulating sounds to strengthen foundational skills.
· Systematic Phonics & Fluency: Provide explicit, sequential phonics lessons with decodable texts and timed word fluency practice to build accuracy and automaticity.
· Progress Monitoring: Track student growth every four weeks using EasyCBM and iReady data, adjusting instruction and groups based on results.
· Instructional Coaching: Implement coaching cycles to model high-impact strategies, support teachers, and ensure fidelity to structured literacy practices.
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