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Introduction

The focus of the Student Assistance Team (SAT) is to respond systematically and professionally to student problems as they are observed and documented in the school setting. The SAT process is based on an efficient, research-based problem-solving model in addressing student concerns within the general education classroom. In addition, they will practice a model encouraging data based decision-making by a collaborative team, including the parent, at all levels throughout the process.

Through the SAT, the school is to assist in the resolution of student problems, or area(s) of concern, thereby allowing students to participate more effectively in daily learning activities. It is the intent of the SAT to work cooperatively and actively seek involvement of parents, guardians, and community agencies to address the student’s needs through the implementation of a general education instructional plan or Personalized Education Plan (PEP).

The PEP is a planned set of procedures and strategies provided through general education designed to improve student performance. The plan describes the part of the problem-solving process where individuals have looked at a specific concern based on informed judgment or data and put a plan of action in place. The intent of the instructional plan is to reduce to the student’s difficulty in the general education setting and learn more about what would be needed to successfully address the concerns. Instructional plans can be provided at different levels of intensity and can involve more or fewer professional staff depending on the degree of the problem and the number of resources needed.

The SAT team will provide preliminary assessment of the student’s needs, interventions to overcome the area(s) of concern. The team may also make suggestions to parents of potential out-of-school agency involvement. In the case of a parent seeking out-of-school agency involvement, any costs for diagnostic and treatment services through the agency will be at the expense of the parents and/or guardian. 

SAT Philosophy

The following statements summarize the operational philosophy of the school’s Student Assistance Team:

· The SAT will work collaboratively with administrators, faculty, staff, and parents to provide services for at risk students.

· Referral of students to the SAT is expected as soon as any at-risk behavior is documented within the general education classroom. 

· All SAT records and discussions of student issues will be handled in a confidential manner and will not become a part of the student’s cumulative file.

· The SAT will act as an educational advocate for individual students and identifies at-risk students for early intervention.

· The SAT will provide teacher support in identifying functional, academic, and behavioral interventions in order to build success in the student.

Role of School Personnel

This inter-disciplinary team consists of support service personnel in the school, selected classroom teachers, and other service providers as needed.

Principal

The role of the principal consists of:

· Assuming ultimate responsibility for all SAT actions and reports

· Express to faculty and staff members the importance of the work of SAT and their efforts

· Provide professional development training for school staff as needed

Assistant Principal

· Attend core team meetings

· Refer students who have received two or more substantial disciplinary actions

· Assist case managers in implementing interventions when asked

· Be available for parent conferences when asked

Faculty and staff members

· Identify students who exhibit at risk behaviors
· Identify and address specific skill deficits in the classroom
· Refer at risk students by completing necessary paperwork
· Complete and keep intervention documentation in updated and in a secure location
· Implement interventions and collect data with fidelity
Student Characteristics

At risk students are those who, due to academic or behavior concerns are at-risk for school failure. These students should include: 

· Students who have been retained

· Low achievement on EOG or EOC testing

· Low classroom performance

· Students with 3 or more office referrals for behavior 

· Students who appear depressed, withdrawn, or apathetic

Referrals

Any teacher, group of teachers/team or staff member with a documented concern about a student may refer the student to the SAT for consideration. Any student who demonstrates a behavior or skill deficit that interferes with the student’s academic progress may be referred. The concerns referred to the SAT should be issues that can be addressed during the school day. In general, the behaviors and skills that are best addressed are focused and skill specific which can be documented. These skills may include, but are not limited to: attendance/tardiness, class work/homework completion, academic skill deficits, student behavior that interferes with learning, etc.

SAT Procedures

Team Structure

The SAT is comprised of core team members. The members of the SAT represent a cross-section of school personnel. To help the SAT meeting run more smoothly, team members take on structured roles. The core team members include: SAT facilitator, referring teacher, case manager, recorder, timekeeper and parent. Other individuals with knowledge of the student’s needs or specialty areas may be added to the team as required throughout the process.

The principal of the school designates the SAT facilitator. The SAT facilitator runs the meeting, keeps participants on task, and checks in with the referring teacher to make sure that he/she agrees with the interventions being proposed. This person receives the referral from the classroom teacher and ensures that the guidelines of the SAT process are strictly adhered and followed. In addition, the facilitator takes care of scheduling meetings and maintaining a meeting calendar.

The recorder of the meeting minutes will be chosen from among the core team members. The recorder takes notes on the meeting proceedings in sufficient detail to create a detailed, written intervention plan.

The timekeeper monitors elapsed time during the meeting to ensure that the team members use valuable meeting time efficiently. This person is chosen from among the core team members.

The SAT case manager assists the referring teacher in collecting information about the student prior to the meeting and may also support the teacher in starting the intervention plan. The case manager is the primary colleague and support for the teacher throughout the process. This person maintains the student information folder, collects data, conducts observations, review assessment data, and completes the intervention checklists, Teacher and Strategy Questionnaire prior to the meeting. This person is knowledgeable of the success or failure of the intervention. In addition, the case manager presents the student’s case at each SAT meeting. 

The referring teacher is the student’s classroom teacher who works with the parent and case manager in delivering interventions and collecting data. The teacher is most knowledgeable about the success or failure of the interventions. This person also completes the referral documents to the SAT team.

Core team members attend the SAT meetings and participate in the collaborative process of determining the intervention(s) to be tried with the student. The team members are cross-trained in order to fill any of the administrative roles during the meeting if needed. 

Meetings

Team meetings are scheduled at a regular time and in a regular location. Standing meeting times and location are set before the end of each SAT meeting and the minutes from the meetings shall be kept in a notebook in chronological order. The frequency of the meetings depends on the number of referrals that the team receives. However, one SAT meeting per week seems sufficient if the cases are handled efficiently.  The principal will ensure that appropriate coverage is granted for any participants in the event that the meetings are scheduled during the school day. The maximum duration for each meeting is two hours to ensure that the team can deal effectively with its referrals. 

The business of each meeting consists of administrative matters, staff development, and discussion of cases. If at all possible, an agenda should be prepared and distributed to all team members and the principal. The agenda should include the administrative matters and a list of cases to be discussed. If known, the classroom teacher and case manager should be noted. The student’s name should not appear on the agenda. Use the following format for case review to maximize the limited meeting time:

· Reading of referral and review of data

· Input of teacher and student progress

· Discussion of interventions

· Plan for follow-up

Perhaps the most critical component in the problem solving process is “monitoring” or keeping track of the difference the instructional plan and interventions are making in the student’s performance. This regular, ongoing collection of information about the effect of the instruction is important to the team’s decision making as they follow-up on the plan. If information is not collected with fidelity, it will be difficult, if not impossible, to determine the instructional plan’s effect on student performance.

SAT Process

In a problem-solving process, student difficulties are specifically defined, possible solutions are determined, and targeted instruction is provided within the general education classroom. The impact of this instruction is carefully monitored and evaluated to determine if the instructional plan selected has made the desired difference for the student. The severity or intensity of the problem will determine which school support staff will work with parents and teachers to try to solve the problem. Problem solving occurs at one of the following levels: 

Step 1: The student area(s) of concern are identified and addressed through the use of informal parent and teacher conferences.

The Referring Teacher completes Tier 1/PEP form with parent. The classroom teacher should identify, implement, and document the classroom intervention(s) in order to address the identified area(s) of concerns with the student. The teacher should also document formal observations of the student’s performance. The parent assists the teacher in developing strategies that will help address the area(s) of concerns within the classroom. The teacher sends a notice of referral home to the parent following interventions that have been documented as unsuccessful.

Step 2: The student area(s) of concern are addressed through informal consultation with additional professionals, to elicit their support, services, and/or recommendations for an instructional plan.

SAT facilitator receives the PEP document from the referring teacher and reviews the document for completion and compliance. The facilitator checks the documentation to make sure that all data is present. Each referral should be accompanied by the following data:

· Vision and hearing screening

· Relevant work samples

· Record of parent contacts and conferences

· Student’s current grades

· Discipline referrals

· Attendance records

· Test scores

· Data collection forms for interventions

· Documentation of strategy form

The facilitator schedules the SAT committee meeting date for Tier II intervention and notifies the parent. He/she contacts the appropriate team members based on the data found in the student’s information. The team will consist of the parent, teacher, and other SAT members in order to discuss the areas of concern for the student. The SAT will develop the hypothesis to address the areas of concern and brainstorm to identify strategies and interventions to address the hypothesis. The team will also make recommendations for classroom modifications during the intervention period.

The facilitator conducts the meeting to identify the Tier II interventions based on the student information and data collected during Tier I.  The facilitator assigns a case manager for the student and schedules the follow up meeting to discuss the progress of the interventions that are recommended by the SAT.

Step 3:

The case manager and teacher work together to deliver the Tier II intervention(s) for the student from the SAT and collect data during the intervention period. The case manager will also conduct a social history interview with the parent during this intervention period. The intervention period should last at least four to six weeks. The intervention data should be collected at least three times per week and recorded on the intervention documentation forms. The intervention(s) should address the area of concern and should be specific and deliberate in nature. 

Step 4:

The SAT facilitator arranges the follow-up meeting to address the effects of the Tier II intervention(s). The parent and other members are invited to the meeting. The team will review the intervention(s) and collected data. The case manager will present the student’s case to the committee, specifically noting the progress in the areas of concern based on the collected data. The committee decides whether to continue to intervene at Tier II with the current effective interventions, modify or change the interventions and enter another intervention period at Tier II, discontinue interventions, or recommend Tier III interventions.  The follow up meeting is scheduled and documented in the meeting minutes.

Step 5: The student area(s) of concern require more specialized assessment and input through a formal consultation with a problem-solving team. The planning, documentation, and data collection is very specific. The team is responsible for directing activities at this level.

The case manager, parent, teacher, SAT members, and other service providers work together to deliver the designated Tier III intervention(s) for the student and collect data during the intervention period. These interventions are to be delivered at a more intensive level within the student’s classroom. The interventions may require interaction from other service providers, such as school psychologist, literacy coach, community agency or other support staff. The intervention period should last at least a four to six week period. The intervention data should be collected at least three times per week. The intervention(s) should address the area of concern and should be specific and deliberate in nature. 

Step 6: The student area(s) of concern may require additional resources and services other than the interventions attempted. At this level, special education services may be considered. Parents will be asked to sign for permission to evaluate their child to determine the eligibility and need for special education services.

The SAT facilitator arranges the Tier III follow-up meeting to address the effects of the intervention(s). The parent and any other key members are invited to attend in order to review the intervention(s) and assist in future decision making. The committee decides whether to continue to intervene at Tier III, discontinue interventions, or recommend a Tier IV referral to the EC program for evaluation. If interventions are continued, additional strategies are suggested and the follow up meeting is scheduled. If referral for evaluation is decided, the committee must complete the DEC 1 referral with all SAT documentation to the IEP Chairperson. Once the packet is completed, the facilitator must deliver the packet to the IEP Chairperson to be considered by the EC Referral Team. The EC referral team will consider all of the student documentation presented and make the determination for referral or suggest further interventions that may be considered.

Conclusion

It is not necessary for all student concerns to go through each level of the problem solving process. Instead, school staff and parents will look at the individual issues of each child to determine the appropriate services and to what extent these services are needed to resolve the problem.

In the problem solving process, everyone works together and strives to plan for and obtain student success. As parents and the school staff work together, it will be critical that concerns are communicated openly and without reservation. By working collaboratively with one another, we can provide the best possible opportunities the student while assuring that difficulties are resolved in an effective and efficient manner all to the benefit of the child. 
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