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	Questions that need to be considered as instructional experiences (curriculum) is designed:

· What educational purposes should the course seek to attain?  What is the mission of the district that is to be supported?

· What educational experiences can be provided that are likely to attain these purposes? (What kind of learning is most likely to lead to achievement of the mission?

· How can these educational experiences be effectively organized?  What should the curriculum and assessment system be to make schooling maximally effective at achieving the mission?

· How can we determine whether these purposes are being attained?

	Enduring Understandings / Big Ideas:

Knowledge and understanding are both central to learning.   Our goal is to move students beyond knowledge to enduring understandings.  Tools that help to facilitate this thinking are (1) Bloom’s Taxonomy (2) Dagget’s Rigor and Relevance Framework (3) Wiggins and McTighe’s six facets of understandings.  

Essential Questions:

Essential questions are used to provide students with an inquiry approach toward their learning experiences. They are open-ended, deliberately thought-provoking, counterintuitive, and/or controversial; require students to draw upon content knowledge and personal experience; can be revisited throughout the unit to engage students in evolving dialog and debate; and lead to other essential questions posed by students.    Essential questions should be related to real world issue or problems lending themselves to consideration across many topics, not just one discipline.


	Learning Competencies - What the students will know and be able to do upon completion of the unit
	Supportive Teaching/Learning Activities
	Assessments
	Resources
	PDE Academic Standards

	Learning competencies are the same as objectives.  Identification of what students will know, understand, and be able to do.  We have chosen to use the term “competencies” to reflect terminology used by the PDE Standards Aligned System.

Learning competencies should include core subject competencies and 21st century themes and skills. (See Partnership For 21st Century Skills Framework Definition Document.)

Learning competencies can be used to solve the essential questions.

What competencies will(1) address the specific discipline (2) develop critical thinking (3) develop 21st century skills and habits of mind

“The purpose of a statement of objectives is to indicate the kinds of changes in the student to be brought about so that the instructional activities can be planned and developed in such a way likely to attain these objectives; that is to bring about a change in the student.” ( Ralph Tyler))

“The point is to change the mind and conduct of the learners, not to make them merely knowledgeable.” (Wiggins and McTighe)
	Teaching Strategies 

· Talking to the Text

· Reciprocal Teaching

· QAR

Teaching Strategies should be a bank of research based teaching strategies that have been proven to be effective.  Resources :

· Classroom Instruction That Works (Marzano)

· UBD Exchange

· Reading Apprenticeships

· District Files

Learning Activities

Learning activities should be designed to support the identified competencies.  The purpose of an activity is to engage a student in the process of constructing understanding/skills and the ability to transfer that understanding/skill to authentic situations.  There should be a clear alignment between competencies and activities.

Differentiation:

Resources:

· Bloom’s Taxonomy

· Dagget’s Rigor and Relevance Framework

· Partnership for 21st Century Skills

· District Tech Plan Benchmarks

· District PD Library (Tomlinson/Wiggins & McTighe/Sleeter)


	Formative:

Summative:   

The summative assessment is the culminating task that will require students to draw upon the skills and concepts they have developed throughout the unit in order to demonstrate their understanding.  A good summative assessment will require the application of skills, concepts, and understandings, rather than a mere reporting of information.  Summative assessments are often performance assessments requiring students to use higher level thinking skills.  The competencies identified for the unit must support the summative assessment.  Often times, starting to build a unit with the summative assessment will help the teacher to identify the skills needed to be taught and practiced  and to design lessons that incorporate instructional strategies and best practices to explicitly teach these skills and concepts.
Use criteria or rubrics to guide work
	Resources should include the names of resource materials, websites, software applications, etc.
A list of texts should include fiction and nonfiction that will be integrated before, during and after the “anchor text” and that are linked to the theme and competencies.

Texts of different genres, including poetry, nonfiction, short fiction, drama, art work, political cartoons, and various forms of media can be used to explore themes form several different perspectives.  
Supplemental Resources: 
	Identify all applicable PDE Standards
Every Teacher Teaches ESL

ELP Standard 1: English Language Learners communicate in English for social and instructional purposes within the school setting.

ELP Standard 2: English Language Learners communicate information, ideas, and concepts necessary for academic success in the content area of Language Arts.


	CURRICULUM WORK AS AN ON-GOING PROCESS

CURRICULUM AS A LIVING DOCUMENT

	During the course of the year, teachers should view the curriculum planning process as a recursive one, will continually reflect and make changes to the instructional design and these changes should be reflected on this planning document.  Examples

· Adding resources: When resources are added, review the competencies and decide which will be addressed through the new resource, asking you: What does this particular resource warrant, and what strategy or best practice will be used to teach these skills?”

· Reflection will result in review and revision of formative and summative assessments

· As students discuss the essential questions, consider instructional strategies that will deepen connections – both personal connections and connections to prior learning/consider whether the essential question is broad enough to be examined through many lenses

· Reflect on learning styles and be sure that the instructional strategies reflect the variety of learning styles present in a classroom

· Review “old Favorites” and determine how all learning activities truly support the unit…Do they deepen understandings?  Do they reflect technology as a tool for learning rather than reporting?

· How does this curriculum help students to see the relationships between what they study and its application in real-world contexts?
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*Zone of Proximal Development:  That area between what the student is capable of at the moment and the point you want the student to reach next (Vygotsky, 1978)





Stages of Second Language Acquisition: (Hill, J., Flynn, K., 2006)





Stage�
Characteristics�
Approximate Time Frame�
Teacher Prompts�
�
Preproduction


PDE: Entering�
The student


Has minimal comprehension


Does not verbalize


Nods “yes” and “no”


Draws and points�
0-6 months�
Show me…


Circle the…


Where is…?


Who has…?�
�
Early Production


PDE: Beginning�
The student


Has limited comprehension


Produces one- or two-word responses


Participates using key words and familiar phrases


Uses present-tense verbs�
6 months to 1 year�
Yes/no questions


Either/or questions


One-or two-word answers


Lists


Labels�
�
Speech Emergence


PDE: Developing�
The student


Has good comprehension


Can produce simple sentences


Makes grammar and pronunciation errors


Frequently misunderstands jokes�
1-3 years�
Why…?


How…?


Explain…


Phrase or short-sentence answers�
�
Intermediate Fluency


PDE: Expanding�
The Student


Has excellent comprehension


Makes few grammatical errors�
3-5 years�
What would happen if…?


Why do you think…?�
�
Advanced Fluency:


PDE: Bridging�
The student has a near native level of speech.�
5-7 years�
Decide if…


Retell…�
�
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